CERTAIN PSYCHOLOGICAL AND SOCIOLOGICAL
CORRELATES OF LISTENING AND READING
COMPREHENSION IN SANSKRIT AMONG
SECONDARY SCHOOL PUPILS OF KERALA

M. PADMANABHAN, M.A., M.Ed.

Thesis
submitted for the award of the Degree of

DOCTOR OF PHILOSOPHY

IN THE FACULTY OF EDUCATION

DEPARTMENT OF EDUCATION
UNIVERSITY OF CALICUT
2003



CERTAIN PSYCHOLOGICAL AND SOCIOLOGICAL
CORRELATES OF LISTENING AND READING
COMPREHENSION IN SANSKRIT AMONG
SECONDARY SCHOOL PUPILS OF KERALA

M. PADMANABHAN, M.A., M.Ed.

Thesis
submitted for the award of the Degree of

DOCTOR OF PHILOSOPHY

IN THE FACULTY OF EDUCATION

DEPARTMENT OF EDUCATION
UNIVERSITY OF CALICUT
2003



DECLARATION

I, M. Padmanabhan, do hereby declare that this thesis entitled
"Certain Psychological and Sociological Correlates of Listening and
Reading Comprehension in Sanskrit among Secondary School Pupils
of Kerala" submitted to the University of Calicut for the award of the Degree
of Doctor ot Philosophy under the Faculty of Education is an original record
of studies and bonafide research carried out by me under the guidance of
Dr. P. Kelu, Prof. & Head of the Dept. of Education, and that it has not

previously formed the basis for the award of any degree or diploma.

. PADMANABHAN

" RESEARCH SCHOLAR
. L DEPT. OF EDUCATION
Calicut University, UNIVERSITY OF CALICUT

26-12-2003.



CERTAIN PSYCHOLOGICAL AND SOCIOLOGICAL
CORRELATES OF LISTENING AND READING
COMPREHENSION IN SANSKRIT AMONG
SECONDARY SCHOOL PUPILS OF KERALA

M. PADMANABHAN, M.A., M.Ed.

Thesis
submitted for the award of the Degree of

DOCTOR OF PHILOSOPHY

IN THE FACULTY OF EDUCATION

DEPARTMENT OF EDUCATION
UNIVERSITY OF CALICUT
2003



DR. P. KELU, M.A., 11.C.T., M.Ed., Ph.D.
PROFESSOR & HEAD

DEPARTMENT OF EDU ATION
CO-ORDINATING DIRE >TOR UTECs
UNIVERSITY OF CALICUT

CERTIFICATE

This is to certify that this thesis entitled "Certain
Psychological and Seciological Correlates of Listening and Reading
Comprchension in  Sanskrit among Secondary School Pupils of
Kerala" submitted to the University of Calicut for the award of
the Dezree of Doctor of Philosophy under the Faculty of Education
is a record of bonafide study and research carried out by

Mr. M. Padmanabhan under my supervision and guidance.

Calicu! University Campus, Dr. P. KELU
26-12-2003. (SUPERVISING TEACHER)



CERTAIN PSYCHOLOGICAL AND SOCIOLOGICAL
CORRELATES OF LISTENING AND READING
COMPREHENSION IN SANSKRIT AMONG
SECONDARY SCHOOL PUPILS OF KERALA

M. PADMANABHAN, M.A., M.Ed.

Thesis
submitted for the award of the Degree of

DOCTOR OF PHILOSOPHY

IN THE FACULTY OF EDUCATION

DEPARTMENT OF EDUCATION
UNIVERSITY OF CALICUT
2003



ACKNOWLEDGEMENT

The investigator acknowledges his deep sense of gratitude and
indebtedness to Dr. P. Kelu, Professor & Head of the Department of
Education, University of Calicut, for giving expert guidance, directions and
suggestions for the systematic study of this research work. He has been an
invaluable source of inspiration, help and information throughout the course of
the research endeavour. Without his scholarly guidance and supervision, the
study would not have been possible in the specified period.

The investigator is also grateful to Dr. A. Sukumaran Nair, Former Vice-
Chancellor, Mahatma Gandhi University for his constant encouragement and
patronage rendered by him. He was very generous in making available some
of the tests standardised by him for the purpose of this study.

The investigator is also grateful to Dr. N. Raju, Reader, Department of
Statistics, University of Calicut for his help and valuable suggestions given
from time to time.

The investigator is also thankful to Mr. V. Isac, Sr. Lecturer, DIET
Malappuram and Mr. V. Vijayan, Lecturer, DIET, Malappuram and State
Resource Person in Sanskrit for their timely encouragement during this
research work.

The investigator is also thankful to the lbrarians of the NCERT,
Regional College of Education, Mysore who provzded facilities for reference
and literature collection.

The investigator is grateful to the teaching and non-teaching staff of the
Education Department, University of Calicut and his friends for their timely
help during the study.

The Investigator is also thankful to the Headmasters and teachers of
the various schools selected for the study, for their wholehearted co-operation
and for providing the necessary facilities for the conduct of the various tests
connected with this study. He is also thankful to all those who have rendered
their service towards the successful completion of this study.

The investigator is very much thankful Sri.C.Ramakrishnan, CR.Com.
Chenakkal, for secretarial work.

M. PADMANABHAN



CERTAIN PSYCHOLOGICAL AND SOCIOLOGICAL
CORRELATES OF LISTENING AND READING
COMPREHENSION IN SANSKRIT AMONG
SECONDARY SCHOOL PUPILS OF KERALA

M. PADMANABHAN, M.A., M.Ed.

Thesis
submitted for the award of the Degree of

DOCTOR OF PHILOSOPHY

IN THE FACULTY OF EDUCATION

DEPARTMENT OF EDUCATION
UNIVERSITY OF CALICUT
2003



CONTENTS

List of Tables
List of Figures

List of Appendices
CHAPTER
I INTRODUCTION
II LANGUAGE COMPREHENSIBILITY -
A 1HEORETICAL OVERVIEW
I REVIEW OF RELATED LITERATURE
v METHODOLOGY
V ANALYSIS AND INTERPRETATIONS
VI SUMMARY, CONCLUSIONS AND
SUGGESTIONS
BIBLIOGRAPHY

APPENDICES

PAGES

1-29

30-93

94-141

142-177

178-285

286-322



CERTAIN PSYCHOLOGICAL AND SOCIOLOGICAL
CORRELATES OF LISTENING AND READING
COMPREHENSION IN SANSKRIT AMONG
SECONDARY SCHOOL PUPILS OF KERALA

M. PADMANABHAN, M.A., M.Ed.

Thesis
submitted for the award of the Degree of

DOCTOR OF PHILOSOPHY

IN THE FACULTY OF EDUCATION

DEPARTMENT OF EDUCATION
UNIVERSITY OF CALICUT
2003



Table No.

1

LIST OF TABLES

Categories and respective weightage of the
components of the kerala socio economic scale
(modified)

Break-up of proposed sample
Break up of final sample

Details of mean and standard deviation of each of
the independent and dependent variables

Data regarding the mean scores of psychological
variables and results of the test of significance for
difference between means of the Boy-Girl
classification and Rural-Urban classification

Statistical data regarding the mean scores of
sociological variables and results of the test of
significance for difference between means of the
Boy-Girl classification and Rural Urban
classification

Data showing the mean scores Achievement in
Listening and Reading Comprehension in Sanskrit
and the Results of the Test of significance for
difference between means of relevant sub groups

Details of the relationship between Listening
Comprehension in Sanskrit and each of the
Psychological variables under study for Total sample
(N=600)

Details of the relationship between Listening
Comprehension in Sanskrit and each of the
Psychological variables under study for Boys
(N=294)

Page No.

157
169

171

181

183

184

185

197

201



19

20

21

22

23

24

25

26

27

Details of the relationship between Listening
Comprehension in Sanskrit and each of the
Sociological variables under study for Boys (N=294)

Details of the relationship between Listening
Comprehension in Sanskrit and each of the
Sociological variables under study for Girls (N=336)

Details of the relationship between Listening
Comprehension in Sanskrit and each of the
Sociological variables under study for Rural subjects
(N=368)

Details of the relationship between Listening
Comprehension in Sanskrit and each of the
Sociological variables under study for Urban
subjects (N=262)

Details of the relationship between Reading
Comprehension in Sanskrit and each of the
Sociological variables under study for Total Sample
(N=630)

Details of the relationship between Reading
Comprehension in Sanskrit and each of the
Sociological variables under study for Boys (N=294)

Details of the relationship between Reading
Comprehension in Sanskrit and each of the
Sociological variables under study for Girls (N=336)

Details of the relationship between Reading
Comprehension in Sanskrit and each of the
Sociological variables under study for Rural subjects
(N=368)

Details of the relationship between Reading
Comprehension in Sanskrit and each of the
Sociological variables under study for Urban
subjects (N=262)

230

233

23]

239

24]

25[L

25¢




28

29

30

31

32

33

34

35

Summary of Results of Correlation (r's) between
each of the Psychological Variable and Listening,
Reading Comprehension in Sanskrit for the Whole
Sample and Sub Samples.

Summary of Results of Correlation (r's) between
each of the Sociological Variable and Listening,
Reading Comprehension in Sanskrit for the Whole
Sample and Sub Samples.

Data and Results of the Test of Significance of
Difference between Correlation of Psychological
Variables and Listening Comprehension in Sanskrit
for the Sub Samples viz. Boys Vs Girls, Rural Vs
Urban subjects

Data and Results of the Test of Significance of
Difference between Correlation of Psychological
Variables and Reading Comprehension in Sanskrit
for the sub samples, viz., Boys Vs Girls, Rural Vs
Urban subjects.

Data and Results of the Test of Significance of
Difference between Correlation of Sociological
Variables and Listenng Comprehension in Sanskrit
for the sub samples, viz., Boys Vs Girls, Rural Vs
Urban subjects.

Data and Results of the Test of Significance of
Difference between Correlation of Sociological
Variables and Reading Comprehension in Sanskrit
for the sub samples, viz., Boys Vs Girls, Rural Vs
Urban subjects.

Summary of results of the test of significance of
difference between correlation of psychological
variables and listening reading comprehension in
Sanskrit for the sub samples viz. Boys vs Girls and
Rural vs Urban subjects

Summary of results of the test of significance of
difference between correlation of Sociological
variables and listening reading comprehension in
Sanskrit for the sub samples viz. Boys vs Girls and
Rural vs Urban subjects

263

269

271

273

275

278

282

283



36

37

38

39

40

41

Summary of results of correlation (r's) between each
of the psychological variable and listening, reading
comprehension in Sanskrit for the whole sample
and sub samples.

Summary of results of correlation (r's) between each
of the sociological variable and listening, reading
comprehension in Sanskrit for the whole sample
and sub samples.

Data and Results of the test of significance of
difference between correlation of psychological
variables and listening comprehension in Sanskrit
for the sub samples viz. Boys Vs Girls, Rural Vs
Urban subjects.

Data and results of the test of significance of
difference between correlation of psychological
variables and reading comprehension in Sanskrit for
the sub samples viz. Boys Vs Girls, Rural Vs Urban
subjects.

Data and results of the test of significance of
difference between correlation of sociological
variables and listening comprehension in Sanskrit
for the sub samples viz. Boys Vs Girls, Rural Vs
Urban subjects.

Data and results of the test of significance of
difference between correlation of sociological
variables and reading comprehension in Sanskrit for
the sub samples viz. Boys Vs Girls, Rural Vs Urban
subjects.

296

302

303

304

306

307



CERTAIN PSYCHOLOGICAL AND SOCIOLOGICAL
CORRELATES OF LISTENING AND READING
COMPREHENSION IN SANSKRIT AMONG
SECONDARY SCHOOL PUPILS OF KERALA

M. PADMANABHAN, M.A., M.Ed.

Thesis
submitted for the award of the Degree of

DOCTOR OF PHILOSOPHY

IN THE FACULTY OF EDUCATION

DEPARTMENT OF EDUCATION
UNIVERSITY OF CALICUT
2003



LIST OF FIGURES

Figure Page No.

1 Comparison of the mean scores in Achievement of 192
Listening and Reading Comprehension in Sanskrit
of Sex and locale

2 Relation between Psychological variables and 199
Listening Comprehension in Sanskrit (Whole
sample)

3 Relation between Psychological variables and 210
Reading Comprehension in Sanskrit (Whole sample)

4 Relation between Sociological variables and 221
Listening Comprehension in Sanskrit (Whole
sample)

5 Relation between Sociological variables and Reading 243

Comprehension in Sanskrit (Whole sample)



CERTAIN PSYCHOLOGICAL AND SOCIOLOGICAL
CORRELATES OF LISTENING AND READING
COMPREHENSION IN SANSKRIT AMONG
SECONDARY SCHOOL PUPILS OF KERALA

M. PADMANABHAN, M.A., M.Ed.

Thesis
submitted for the award of the Degree of

DOCTOR OF PHILOSOPHY

IN THE FACULTY OF EDUCATION

DEPARTMENT OF EDUCATION
UNIVERSITY OF CALICUT
2003



Appendix

II

II

Iv

VI
VII
il
IX

X1

LIST OF APPENDICES

Languages in the Secondary Scheol Curricula as
suggested by the Report of the Secondary Education
Commission 1952-53 (Chapter IV of the Report)

The Study of Language at School (Classes I to X) as
suggested by the Report of the Education Commission
1964-65 (Chapter VIII para 50, 41 of the Report)

A test of Listening Comprehension in Sanskrit for
Secondary School Pupils of Kerala

A Test of Reading comprehension in Sanskrit for
Secondary School Pupils of Kerala

Kerala scale of Achievement Motivation
Kerala General Anxiety Scale (Revised version)
General Data Sheet

Family Cultural Level Rating Scale

Family Environment Index Inventory

Family Acceptance of Education Rating Scale

Home Learning Facility Inventory



CERTAIN PSYCHOLOGICAL AND SOCIOLOGICAL
CORRELATES OF LISTENING AND READING
COMPREHENSION IN SANSKRIT AMONG
SECONDARY SCHOOL PUPILS OF KERALA

M. PADMANABHAN, M.A., M.Ed.

Thesis
submitted for the award of the Degree of

DOCTOR OF PHILOSOPHY

IN THE FACULTY OF EDUCATION

DEPARTMENT OF EDUCATION
UNIVERSITY OF CALICUT
2003



Chapter - I

INTRODUCTION

% Introduction
< Importance of Sanskrit as a curricular subjects
% Sanskrit in secondary schools
% Need and significance of the study
% Statement of the problem
Definition of the key terms
Variables of the study
Hypotheses

» Objectives
% Procedure in brief
< Scope and limitations of the study
% Organisation of the report

@ ) )
0.0 0.0 ’.0 0'

o2

*



INTRODUCTION

The education system of a country has to be built on the firm
ground of its own philosophical, cultural and sociological tradition
and must respond to its needs and aspirations. It liberates human
beings from the shackles of ignorance, privation and misery. It must
also lead to a non-violent and non-exploitative social system. School
curriculum, therefore, has to aim at enabling learners to acquire
knowledge, develop understanding and inculcate skills, positive
attitudes, values and habits conducive to the all round development

of the personality.

It is very obvious that language is essentially a social
phenomenon since language lives in the minds and tongues of its
users. As each of the social sciences has developed, it has
encountered language problem within its domain. Psychology,
Sociology and Anthropology have investigated language both as a type
of human society and as a system interacting with personality,
society or culture. In sociolinguistics language is viewed as a system
of communication, as an interactive process, as a tool by human
beings in a variety of contexts, and as an interpersonal and socio-
cultural society. Since it is looked at, not just as a set of sentences

but as a system of forms, interacting with socio-cultural systems,
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there is a tendency to use only those terms that are relevant to the
study of language functioning in the context of the culture of society.
It plays a key role in unifying a vast and complex nation and in
providing individuals with outlets for developing diverse skills and

abilities.

The importance of language in human understanding is almost
impossible to exaggerate. It has played an important role in the
development of human civilization and culture that the story of

language has rightly been called as the story of civilization.

Education in language helps in the development of personality.
It gives him practical efficiency in day-to-day work. It imparts
knowledge and information, affords aesthetic experience and provides

opportunities for creative expression.

In general languages are classified on the spoken ones and the
classical ones. The spoken languages are also termed as modern
languages. The drift with a section of people is to classify the classical
languages are dead because of them not being made use of by the
common man. Nevertheless certain facts have to be borne in mind in
regard to these languages. They are classical because of their having
reached perfection. A crystal does not allow of processing because of

its having made the zenith of perfection. Even so, a classical language
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admits no modification. It is presumed with parity, by the educated
Latin, Greek, and Sanskrit are many accepted classical of the world.
Though they are not in vague with the common man, they still
continue to protect and preserve their classified ideas. They have to
be retained in their original grandeur by the erudite. These languages
are no more dead than trees and plants during the snow of winter.
When the spring sets in these seemingly dead trees and plants but

forth shoots which became new luxuriant leaves.

Sanskrit had evolved methods of learning which were effective
and productive of admirable results in its hey day. The old system
succeeded in giving mastery and eloquence and in fostering
originality and creativity, and neither versatile scholars who became
proficient in diverse branches nor prodigies at young age were one
phenomena. But in modern times the multiplicity of languages and
subjects to be learnt at school and college, the increase in the
number and the nature of the people who desire to study Sanskrit,
the change in the aim and content of Sanskrit education, the
dissipation of the strong atmosphere of Sanskrit which influenced the
ear and the eye, all these factors have made it necessary to bestow
thought on the problems of teaching Sanskrit language in modern
educational institution and to evolve methods suitable to and fruitful

in the altered education of today. The perpetuation of the old method
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had contributed to the perpetuation of the idea that Sanskrit is a
difficult language and to the general decline in the interest to learn it.
Coming together of the peoples of the world and the need to learn
foreign languages, as well as languages of culture have led to
investigation and experiments in the techniques of teaching
languages and the teaching of Sanskrit alone could not stand aloof

from all this ferment of thought in the field of language teaching.

Sanskrit is unique in its nature, being neither dead like Greek
nor alive like mother tongue. As the classical language of the country
and the language of its culture, Sanskrit, with its ideas and words,
has permeated all the spoken languages, a circumstance which
facilities its study. In fact, for long, Sanskrit and the local language
were together studied, in the same local script, and one esteemed as a
local scholar was always erudite in both Sanskrit and the local
language. Because of this and other factors, Sanskrit calls for its own
approach towards its teaching problems. In traditional practices and
in the teaching resources available in Sanskrit literature itself, there
are indeed seminal ideas and ready-made tools which could be
adopted for over present needs and all the new advances that have
been made in language teaching in modern times should also be

utilised.
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The pioneers of Sanskrit education in modern times did resort
to some new adaptation of the old methods and they gave in some
new primers, guides and reading materials. More recently, Sanskrit
teaching as such came to be studied by some experts who produced a
few books on the subject. Literature on Sanskrit pedagogy has
however been extremely meagre. The Sanskrit Commission appointed
by the Government of India went into this question and made their
observation and recommendation in chapter V and VI of their Report.
The study of Sanskrit pedagogy would bear the desired fruit if it is
taken up by one who combines knowledge of Sanskrit with training in

modern teaching methods.

Sanskrit is not only a subject of study but also a part of
education, moulding the character of pupils and influencing their
lives. Sanskrit is an essential part of the general education or liberal
education — a fundamental education or humanistic education. As to
them it deserved an honoured place in the core-curriculum. It is also
a tool for the enrichment of language and literature of the mother
tongue. It is also a subject for higher vocational one and the

professional growth.



IMPORTANCE OF SANSKRIT AS A CURRICULAR SUBJECTS

The importance of Sanskrit was highlighted by the Father of the
Nation, Mahatma Gandhi. Aécording to him "Without the study of
Sanskrit one cannot became a true Indian and a true learned man."
When Nehru (1956) made the following observations about the
importance of Sanskrit in India, he only reiterated the general belief
of the Indian people, and the considered views which have been
expressed not only by the greatest thinkers and leaders of India, but
also by foreign scholars and specialists in Indian history and
civilization who are in a position to appraise objectively the value of
Sanskrit.

If I was asked what is the greateSt treasure which
India possesses and what is her finest heritage, I
would answer unhesitatingly — it is the Sanskrit
language and literature and all that it contains.
This is a magnificent inheritance and so long as
this endures and influences the life of our people,

so long the basic genius of India will continue.

To quote Nehru (1956) “Sanskrit is the greatest‘ cultural
manifestation of the people of India . . . . . India might have been
divided in the past into different political entities but Sanskrit has

cemented these groupings and made Indians an integrated nation ....
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Sanskrit was a great unifying force in India and it has remained a

vivid and vital language though has ceased to be the spoken language

in the country . . ."

Max Muller observed “Sanskrit is the greatest language in the

world.”

Menon (2002) points out all the languages being understood
and used in contemporary India enjoy equal status and respectability,
but still, Sanskrit occupies a unique place among these as it has

always been and continues to be closest to the Indian psyche.

Communication of ideas, developing imagination, aesthetic
taste, creative talents etc. are the general aims of language learning.
As a key to our cultural heritage and as a tool to inculcate moral and
spiritual values, Sanskrit has a very important role to play. To
understand meaningfully the concept of national integration and
international understanding the sum and substance of our epics and

puranas should be grasped by everyone.

SH A "R
gfiom T e
a7 WRE A
aRia O Wi

(The country north of the ocean and south of the mountain is

known as Bharata varsha and the language of the nation is Sanskrit)



This stanza from Vishnupurana is enough to explain how the
feeling of oneness flourished in ancient India and how Indians are

tied together with the invisible belt of Sanskrit.

Problems of one country have become the problems of the whole
world. Many problems such as nuclear arms race, human rights,
environmental pollution, etc are concern for all of us. Therefore there
is an urgent need to promote global understanding among students
and develop global minded individuals. Vyasa's words from

Mahabhacha is quoted in this connection as follows.

AT AfTFAHUA
YW T A

(Heart not other with what which pains yourseli).
Similarly

(Whole world is my shelter)

BT T
gt wa=y |

(Let all men be happy) etc. are suitable instances to teach students on

international understanding.
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In the national self-consciousness of India at the present day,
Sanskrit is generally coming to the fore front. The Sanskrit name for
India, i.e. Bharata has been officially recognised. The national motto
of India is a Sanskrit phrase from the Upanishads - Satyameva
Jayate (truth will prevail). The National Anthem of India, Jana-Gana-
Mana composed by Rabindranatha Tagore, is ninety percentage
Sanskrit and ten percentage sanskritic, and hence it is understood all
over India. The government of India have officially adopted Sri and
Srimati as official form of address. The motto of the Loka Sabha is
Dharma-Chakra-Pravartanaya (for the promulgation of the wheel of
law). The Supreme Court of India has its motto Yato Dharmastato
Jayah. The All India Radio has adopted as its guiding principle and
motto the Sanskrit expression Bahujana-hitaya-bahujana-saukhaya
(For the good of the common and for the happiness of the common).
Doordarsan Satyam Sivam Sundaram and the Indian Administrative
Service Yogah Karmasu Kausalam. The Life Insurance Corporation’s
motto is Yogaksemam Vahamyaham, which is the phrase from the
Bhagavat Gita. The Indian Navy has accepted as its motto the vedic
prayer: Sam no Varunah. The great principle of India’s foreign policy
is expressed by the Sanskrit term Panca-Sil. In several other

departments of public life, Sanskrit has been honoured by its terms.
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The use of Sanskrit is supported as being conducive to the

restoration of our sense of self-respect.

Considering the immediate aims, knowledge of Sanskrit will
help the children to handle their mother tongue, Malayalam easily.
Malayalam language and literature can be meaningfully learned and
appreciated only in the background of a working knowledge of
Sanskrit. Majority of the Malayalam vocabulary is from Sanskrit. The
rules of grammar, prosody, rhetories etc of Malayalam are closely
parallel to that of Sanskrit with only slight modification. Also for the
correct understanding of recent technological words composed in

Malayalam the knowledge of Sanskrit is essential.

Both Malayalam and Sanskrit are read as it is written and
written as it is read. There is no difference in the manner of

pronunciation of the two languages.

Sanskrit is helpful for the necessary learning of Hindi also, as
the latter is the direct descendant of the former. The same Devanagari
Script is used for writing Hindi, as Hindi has no script as its own. As
in the case of Malayalam, Hindi has majority of its vocabulary from

Sanskrit.
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Thus for the mastery of Malayalam and Hindi Sanskrit is
essential. Sanskrit has similar relation with most of the Indian

languages.

Sixty to seventy per cent of the words in most of the Indian
languages are from Sanskrit and the semantic and stylistic features

of most of the Indian languages resemble those of Sanskrit.

There is of course, the time-honoured attitude towards Sanskrit
which holds it in a spirit of veneration, as the most ancient language
of the world and as the repository of all spiritual knowledge and
science. This veneration is reinforced in modern times by historical
and critical | study and appreciation. There is no question that
Sanskrit is one of the greatest languages and only few other great
languages of the world like Greek, Chinese, Latin and Arabic are
compared to it. Its value for humanity in general and for India in
‘particular is that of a great feeder language of the world. Sanskrit is
the speech through which the civilization of India, even since its
formation in the Vedic period has found its expression for over for

thousand years.

Sanskrit studies and documents occupy a large proportion of

the internet data base today. Sanskrit is taught in about 250
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Universities in about 40 countries in the world and it can be said that

Sanskrit has moved into the world scene.

According to Menon (2002) Sanskrit possesses an unparalled
potential for generating an infinite number of new coined words,
which richly precisely and aptly communicate any subtle meaning or
shades of meaning. The capacity of the language makes it quite
capable of keeping pace with the whole range of scientific,

technological and market-related developments around us today.

To summarise teaching and learning of Sanskrit as a

curriculum subject will be helpful for

the knowledge of Ancient Indian History and Culture

- the knowledge of Ancient Indian educational System

- educating the Indian pupils in an Indian way

- the knowledge of Ancient Indian Sciences

- understanding the contribution of Sanskrit to modern Indian
Languages

- Intellectual development

- National Integration

- International Understanding

- educating the values.
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In the words of Dr.S.Radhakrishnan, “Sanskrit is the parent

language from which many Indian languages are derived. It has also

its influence on the Dravidian languages.”

All these indicate the importance and need of Sanskrit as a

subject of study in our educational institutions.
Sanskrit in Secondary Schools

In view of the impoftance of Sanskrit for an adequate
understanding of the culture of India, and its intimate relation with
the modern Indian languages; and in view of the desirability of every
Indian student having an opportunity to study it; that the Secondary
School Education has not only to be completed in itself and well
rounded (as many students would be discontinuing their formal
education at that stage), but has also to form an adequate foundation
for the further study of Sanskrit in colleges and universities; and in
view of the various other points made out in its report, the Sanskrit
Commission recommended that such promises should be made in the
language studies in the Secondary school curriculum as would
guarantee for Sanskrit a secure place as a language which all
students would be able to take up, and that for the purpose, the
necessary modification should be made in the language teaching

learning process. So the Government should make adequate provision
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for the study of Sanskrit in the scheme of general education in
schools and colleges, as otherwise the liberalisation of Sanskrit
Education which has taken place in modern times will receive an

undesirable setback.

For this purpose, compulsory provision for the teaching of
Sanskrit should be made in all the schools in the state. Arrangements
of groups of subjects should be so designed as not to debar such

students, who want to study Sanskrit.

NEED AND SIGNIFICANCE OF THE STUDY

All language are equal in the sense that all human languages
have a built in potential for expressing concepts, feelings and
experiences and fulfilling all functions. But, like human beings,
languages have evolved differently through processes of variation,
adaptations, and selection in different socio-cultural-economic-
political-technological environments. The fact that each language may
have the potential to perform various functions (just as each person
may have the potential to perform various functions) does not alter

what they are doing at a given point of time.

In recent years, it has seen raany exciting development in

language education, particularly in the design of syllabus and
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methodology. Many of the new procedures and techniques challenge
the traditional view of what should happen in the classroom often
begin as reactions to old ones, as in other fields. The new approach in
language teaching is labelled as ‘communicative language teaching
approach’. The term a ‘communicative language teaching’ is one
which recognises the teaching of ‘communicative competence’ as it

aim.

There is a growing tendency to regard the subject of language
teaching as a purely technical craft in which the skillful application of
a particular system is the instructor’s role concern. One who seeks
proficiency in the use of a secondary language is attempting to
duplicate in another medium the skills he already possesses and so,
far from simplifying the process, the effect of the original skills serves

only to make the subject more intricate and more involved.

The acquisition of mother tongue is a natural process while the
learning of other languages is very often not in a natural situation.
As such the learning of such language which relates to cognitive,
psychomotor and affective domain are very complex in nature. On the
one hand of the influence of structural system phonetic system etc. in
mother tongue influence the study of other language and on the

other, the new pattern or system of structure other than those in
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mother tongue will be difficult for learners. In learning Sanskrit both

these problems arise. The teacher had to find way to overcome the

hurdles.

Studying Sanskrit as a classical language makes it possible to
have a rational approach towards education at secondary level.
Satisfactory results however are not obtained by enforcing the
classical language due to certain factors such as social antipathy,

indifference of parents towards learning Sanskrit.

During early periods learning Sanskrit was the symbol of
scholarship. Hence Sanskrit education scored a venerable position in
those days. The Gurus of those days were masters of every branch of
knowledge. They were also highly respected by the masses. Each
shelter (Asram) of the Gurus was the centre of general education.
Nalenda and Taxila were famous all over the world as advanced study
centres in various sciences. They were deemed universities of the
days and students from the foreign countries also came there for
higher studies. Instruction in all the branches of knowledge was

imparted through the medium of Sanskrit.

In the state of Kerala Sanskrit education faces a number of

problems. The most serious is the non availability of pupils for the
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study of Sanskrit. Only 4.22 per cent pupils are studying Sanskrit in

schools in Kerala (Educational Statistics, 2001).

Sanskrit education is possible either through Oriental schools
or General and Academic schools. In the former category of schools
Sanskrit is being taught as a compulsory subject in the place of the
first language. The present study is considered with the later type of
schools where, Sanskrit is being taught as an optional subject in the

place of first language Part 1, viz. Malayalam.

The main objective of teaching Sanskrit at school level is to
develop certain basic language skills, viz. Listening, Speaking,
Reading and Writing among children. The common objectives of
teaching basic language skills is to develop abilities of communicating
ideas and information. Listening and reading are receptive skills while
speaking and writing are expressive skills. These basic skills can be
developed by adopting suitable scientific measures of teaching

learning procedures.

Listening is the first language skill. It follows other language
skills, viz. speaking, reading and writing. Many studies shows that
children are spending more time for listening. Individual differences
are in the area of listening as in other skills. Selective listening begin

from the very moment that the first hears a language. Listening is
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much more significant than merely hearing. The importance of
listening in communication has long been recognised. Research in
listening in the last three decades has been concerned directly or
indirectly with some phase of instruction. One assumption which
may be made from this research is that listening ability can be
improved with proper instruction. A child must give active attention
to the words, phrases and intonations of a speaker and must

comprehend the ideas presented by relating them to past experience.

Reading i1s the method by which we communicate to ourselves
and sometimes to others, the meaning contained in the printed
symbols. It involves decoding and recording. Informal educational set
up has a vital role to play in this respect. Competency in the
acquisition of basic language skills is highly essential for the proper
language development of a child. The academic performances and
achievement of a child is solely depends on the mastery in the various

basic language skills.

The language skills and its proper development depends mainly
on various psychological and sociological factors. So it is relevant to
conduct a research study to identify the psychological and

sociological factors that influence in the acquisition of listening and



19

reading comprehension in Sanskrit among secondary school pupils.

Hence the investigator thought of conducting a study of this kind.

STATEMENT OF THE PROBLEM

The problem of the present study is entitled as “CERTAIN
PSYCHOLOGICAL AND SOCIOLOGICAL CORRELATES OF LISTENING AND
READING COMPREHENSION IN SANSKRIT AMONG SECONDARY SCHOOL

PUPILS OF KERALA.”

DEFINITION OF THE KEY TERMS

Psychological

The term psychological as used in the study stands for a set of

variables measuring both cognitive and non cognitive traits.
Sociological

A representative group of variables belonging to different
dimensions which describe various aspects of an individual’s status,
relationship and interaction with different aspects of his social and

family environment.

Correlates

The variables which have statistical correlation with a specified

variable, are termed as its correlation. The term correlation itself is
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defined as the tendency for corresponding observations in two or

more series to vary together from the averages of their respective.

Listening Comprehension

The understanding of material heard with respect to the
~ listener’s grasp of the meaning of words and phrases of main idea and

of supporting or illustrating details.

In the present study 'Listening comprehension' denotes the
competency in listening comprehension in Sanskrit among secondary

school pupils.
Reading Comprehension

The understanding of the material read with respect to the
reader's grasp of the meaning of words and phrases of main idea and

of supporting or illustrating details.

In the present study 'reading comprehension' denotes the
competency to comprehend the reading item in Sanskrit among

secondary school pupils.
Secondary School Pupils

The secondary school pupils are those pupils who are studying

in secondary classes namely VIII, IX and X of Kerala.
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VARIABLES OF THE STUDY

The study has been designed with the following dependent and

independent variables.

Dependent variables
1. Listening Comprehension in Sanskrit

2. Reading Comprehension in Sanskrit.

Independent variables:

The following psychological and sociological variables have been

taken as independent variables for the study.

Psychological variables:
1. Achievement motivation

2. General Anxiety
Sociological Variables:

1. Parental Education Level
Parental Occupation Level
Parental Income Level

Socio Economic Status
Cultural Level of Family

Family Acceptance of Education

. Learning Facilities at Home

® N o G R ® N

. Family Environment of Education
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HYPOTHESES

1. There will be significant relationship between each of the
Psychological variables and Listening comprehension in Sanskrit
for the whole sample and the relevant sub samples based on sex

and locale.

2. There will be significant relationship between each of the
Psychological variables and Reading Comprehension in Sanskrit
for the whole sample and the relevant sub sample based on sex

and locale.

3. There will be significant relationship between each of the
Sociological variables and Listening comprehension in Sanskrit for

the whole sample and the relevant sub samples based on sex and

locale.

4. There will be significant relationship between each of the
Sociological Variables and Reading Comprehension in Sanskrit for

the whole sample and the relevant sub samples based on sex and

locale.

5. There will be significant difference in the correlation obtained for
the following pairs (a) Boys and Girls, (b) Rural subjects and Urban

subjects.
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OBJECTIVES

1. To determine whether significant group difference exists with
respect to the select variables as a prerequisite for the proper

interpretation of the correlation studied.

2. To explore the nature of the correlation of each of the psychological
variables selected with listening comprehension in Sanskrit for a
representative sample of secondary school pupils and for the

relevant sub groups therein.

3. To explore the nature of the correlation of each of the psychological
variables selected with reading comprehension in Sanskrit for a
representative sample of secondary school pupils and for the

relevant sub groups therein.

4. To explore the nature of the correlation of each of the sociological
variables selected with Listening comprehension in Sanskrit for a
representative sample of secondary school pupils and for the

relevant sub groups therein.

5. To explore the nature of the correlation of each of the sociological
variables selected with reading comprehension in Sanskrit for a
representative sample of secondary school pupils and for the

relevant sub groups therein.
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6. To compare the correlation obtained in the case of the pairs of the
relevant sub groups with a view to find out whether the correlation

differ significantly.

PROCEDURE IN BRIEF

(a) Sample

The present study was conducted on a stratified sample of 630
secondary school pupils (294 boys, 336 girls) belonging to northern
Kerala (Kasaragod, Kannur, Wayanad, Kozhikode, Malappuram and
Palakkad Districts). In selecting the sample due representation was
given to factors like sex of the subjects, locale of the schooals,

instructional efficiency of schools.
(b) Tools

A series of standardized tools were used for data collection. Of
these, two tests were developed by the investigator himself while

others were developed by reputed researchers. The tools used are:
1. A Test of Listening Comprehension in Sanskrit for Secondary
School Pupils in Kerala (Kelu and Padmanabhan, 2003).

2. A Test of Reading Comprehension in Sanskrit for Secondary School

Pupils of Kerala (Kelu and Padmanabhan, 2003).

3. Kerala Scale of Achievement Motivation (Nair, 1980).
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Kerala General Anxiety Scale (Revised revision) (Nair, 1976).
The Kerala Socio-Economic Scale (Nair and Devi, 1970).

Home Learning Facilities Inventory (Nair and Devi, 1981).

NS o bk

Family Acceptance of Education Rating Scale (Nair and Devi,

1981).
8. Family Environment Index Inventory (Nair and Devi, 1981).

9. Family Cultural Level Rating Scale (Nair and Devi, 1981).
(c) Statistical Techniques used

The statistical techniques used in the analysis of data are given

below:

()  Test of significance of the difference between mean scores of

large independent groups.

(i) Estimation of the Pearson's Product Moment Coefficient of

Correlation (r’s).

(iii) Test of significance of difference between correlation for large

independent groups.
SCOPE AND LIMITATIONS OF THE STUDY

The description of the study attempted above are mostly
adequate to convey the scope and limitations of the study. Since they

have been presented in combination with other routine description,
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an attempt has been made here to examine separately the scope and
limitations of the procedure adopted in the study. The important

aspects that need special mention in this context are the following:

(a) The study had to be confined to certain well defined groups
of variables and also to a representative group of secondary school
pupils for reasons like paucity of time and finances, practical
difficulties of covering samples spread out over a considerable area,
non-availability of measuring tools, etc. The following factors need

special mention.

(b) The study is confined to one educational level within the
secondary classes. In Kerala standard VIII, IX and X are designated
as the secondary school stage. In view of the practical difficulty
involved in developing suitable standardised achievement tests for all
the three levels, the investigator decided to confine his study to one
educational level (Standard IX) which will reasonably represent all the
three educational levels. The investigator feels that by confining to
one educational level, he can get greater experimental control over the
language skill variable. Further, if an achievement test has to be
administered to standard X, an investigator will have to wait for the
completion of the course. But by then the school authorities will be
unwilling to subject them to any form of testing because the period

which follows is treated as preparation time for the final examination.
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The sample was selected using the proportionate stratified sampling
method, giving due representation to such factors as sex, locale and

instructional efficiencies of the schools.

(c) Confining the study to one educational level involves a slight
loss of generality (strictly speaking, the findings will be valid only for
students of Standard IX), in view of the general nature of the
variables involve (which do not considerably change with slight
change in educational level), yet the study as a whole may be valid

for samples of secondary school pupils of Kerala in general.

The investigator could use only a limited number of
psychological variables (Achievement Motivation and General Anxiety)

and Sociological Variables.

The investigator limited the area of investigation to achievement
in Listening and Reading Comprehension in Sanskrit only as the
dependent variables. All the variables have been measured using
standardised scales and inventories developed for the purpose. The
findings of the study are, therefore, valid to the extent to which the
different measures are representative of the skills and psychological
and sociological variables subjected to study. Possible precautions
and care were taken by the investigator to attain the highest degree of

accuracy in respect of these factors.
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ORGANISATION OF THE REPORT

This report is presented in six chapters. The details

incorporated in each chapter are as follows:

Chapter [ : Introduction, need and significance of the study,
statement of the problem, definition of key terms,
variables, hypotheses, objectives, methodology,
scope and limitations, organisation of the report.

Chapter II : This chapter deals with theoretical overview of (a)
Language Comprehensibility (b) Language Learning
Approach (c) Theoretical nature of selected
variables.

Chapter III : Review of Related Literature (a) Research studies in
Sanskrit education, (b) Psycho-socio familial
studies in Language Compfehensibility: {i) Psycho-
logical and sociological studies in Listening Com-
prehension and (ii) Psychological and sociological
studies in Reading Comprehension.

Chapter IV : The design of the study under four heads:
Methodology, variables, tools used, sample drawn,
data collection procedure, scoring and
consolidation of data, statistical techniques used

for the analysis of data.
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V : Analysis of data presented in the order of the

VI

objectives of the study.

A brief summary of the study. The major findings of
the study. Suggestions for improving current
practices and suggestion for further research in the

area.
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LANGUAGE COMPREHENSIBILITY -
A THEORETICAL OVERVIEW

This chapter mainly deals with a theoretical overview of the main
concepts related to the study. A thorough analysis of the theoretical
background of the various concepts and variables related to the study will
highly helpful for getting a meaningful and deeper insight for formulating
the design of the study. Hence the investigator has selected the following

for a detailed analysis and they are presented below:

A. Language Comprehensibility
B. Language Learning Approach

C. Theoretical Nature of Selected Variables.
A. LANGUAGE COMPREHENSIBILITY - A THEORETICAL OVERVIEW

Comprehension and the organisation of ideas are the two
important aspects of language teaching which are entirely neglected
in our school curriculum. This weakness in foundation is often
transferred to the field of learning languages other than mother
tongue. It is a queen phenomenon in India that comprehension is
not considered a necessary concomitant of reading. The teacher
who handles mother tongue often takes the students comprehension

for granted. As a result if a response to a query whether one knows
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to read Sanskrit, somebody answers in affirmative it is doubtful if
one can care to a valid conclusion that the person concerned can
comprehend all that he read. The reason for bringing Sanskrit into
the picture at this point is to emphasize the divorce between reading

and comprehension.

Language is an art and science. Language has two functions.
One is expressive and other is receptive. Expressive function needs
expression. Here comprehension is not a must. But in the receptive
function comprehensibility is the central criterion. The term
comprehensibility of language has four related aspects. These are
listening, speaking, reading and writing. Among these the three
aspects, reading, writing and speaking are closely associated with
textual material comprehensibility. Hartmann and Stork (1977)
defined them in a precise manner that may help us in clarifying the

concept of comprehensibility.

Bloom’s (1956) identification of the mental process involved in
comprehension was used by the researchers. Comprehension is
constructive which involves prior knowledge intention, content and
task demands in combination with input structure of control

processing.
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Hartmann and Stork (1977) pointed out comprehension as one
of the basic linguistic skills, consisting of the ability to listen and
understand written language (visual comprehension). The enriched
knowledge of instructional material and design influenced a lot in

changing the concept of comprehensibility.

Psychologists as well as educators regard language as a key to
the acquisition of learning experiences. Language can help in
concept building related to various curricular areas, but can do so
only when these curricular areas/disciplines/subjects are language

which is comprehensible by the learner.

The best learning situéting in real life like experience providing
meaning and adequate motivation abilities and skills. Learning
involves a significant meaningful whole rather than practice on
isolated, disconnected habits and skills. Proficiency in using a
language is gained in part through real language experience, but
learning is also facilitated by giving special attention to the factors
and elements that conditions the way the child listens, talks, reads

and writes and thus, matters the basic language skills.

Comprehensibility with reference to language pedagogy does
frot mean anything different from what is conveyed generally in

- comunon or literacy language as understanding, grasping or
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internalizing the content of a given linguistic stimulus.
Psychologists often employ the word as a ‘term’ optional to
perception. But they treat or define it as a cognitive end product of

perception.

It is well known that the term ‘comprehension’ is considered
synonymous with ‘understanding’ of the literal message contained in
a communication {Bloom 1956) and accordingly comprehensibility 1s
defined as a ‘state or quality of being comprehensible’ (Flank 1959;.
Mosberg and Shima (1969) see comprehension as a cognitive system
of processes involving linguistic, psychological and perceptual events

and acts.

The word comprehensibility has been derived from the verb ‘to
comprehend’ which means attainment of knowledge or grasping
mentally. The Dictionary of Psychology (1984) confines its

interpretation of comprehensibility to knowledge only.

The Comprehensive Dictionary of Psychological and
Psychoanalytical Terms (1966) taking a little view defines
comprehensibility as the case with which a complex object or verbal
experience can be understood. The international Encyclopaedia of
Psychiatry, Psychology, Psychoanalysis and Neurology (1977) has

attempted to define comprehensibility as a process of the mapping
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from grammatical and lexical information contained in an input
sentence to conceptual depending networks. This attempt suffers
from the defect that it delimits the scope of comprehensibility to a

sentence whereas the process of comprehensibility goes far beyond

the sentence.

To generalise, it can be said that comprehensibility is a
potential emerging from two sources, namely, the learner and the
learning material. The learning source pertains translation,
interpreting and extrapolating the content (message) of the
language. The learning material source pertains to the quality of the
presentation of the content consequent to which the reader or the
listener can translate, interpret, and extrapolate the communicated

with reasonable effort.

Bloom’s conceptualisation of language comprehensibility
appears to be more logical, relevant and better than the earlier one.
If Bloom’s view is accepted, the comprehensibility of a language can
be defined as the quality of the textual material which leads the
learner to translate interpret and extrapolate the content. Needless
to say, the term translate implies transformation of the message
read from one form to another. The term ‘interpret’ implies the

ability to relate, to compare and to contrast the facts, ideas, rules
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and generalisation as well as to explain their relationship and the
term ‘extrapolation’ implies extension of the tendencies beyond the
given communication with a view to determining implications,

consequences and effects.

Language comprehension takes place in a social context where
social setting may influence not only the degrees to which the
comprehension process operates but also the hature and extent of
certain other process. According to Carroll, some of the factors
operating in comprehendihg the substance of the text-book are to
know the word meaning, to follow the grammatical structures, to
answer questions explicitly to recognise the author’s purpose,
attitude, tone and mood as well as to draw inferences from the

context.

The best learning situation in real life like experience providing
meaning and adequate motivation abilities and skills. Learning
involves a significant meaningful whole rather than practice on
isolated, disconnected habits and skills. Proficiency. is using a
language is gained in parf through real language experience, but
learning is also facilitated by giving special attention to the factors
and elements that condition the way the child listens, talks, reads

and writes and thus, matters the basic language skills.
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Listening Comprehension

An individual requires not only a general proficiency in
handling language but also specialisation involving a higher degree
of expertise in a particular language skill such as listening. Many
studies show that children are spending more time for listening.
Individual differences are in the area of listening as in other skills.
Selective listening should begin from the very moment that are first
hears a language listening depends on hearing the two terms are not
synonymous. Hearing involves the conversation of pressure waves
into neural impulses which move to the brain for interpretation,
- while listening is the process of interpretation of the idea contained
in the spoken language. The listener relates an intelligence message

to this past experience.
Sub Skills of Listening
(@) Receptive skills refer to the following types of abilities.

-- ability to keep related details in mind
-- ability to observe a single detail
-- ability to remedy a series of details

-- ability to follow oral direction



38

(b) Reflective skills refer to the following types of abilities

-- ability to use contextual clues

-- ability to recognise organisational element

-- ability to select main ideas as opposite

-- ability to select main ideas as opposite to subordinate ideas
and details

-- ability to recognise fhe relationship between main ideas and

subordinate ideas.

Thinking is an integral part of good listening. All of the
language arts require skilled listening ability. Listening provides the
vocabulary the sentence patterns and the auditory discriminating

that build a founding for children to speak, read, spell and compose.
The nature of Listening Comprehension

Anderson and Lynch (1988) distinguish between reciprocal
listening and non-Reciprocal listening reciprocal listening refers to
those listening tasks where there is the opportunity for the listener
to interact with the speaker, and to negotiate the content of the
interaction. Non-reciprocal listening refers to tasks such as listening
to the radio or a formal lecturer where the transfer of information is

one direction only from the speaker to the listener.
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Anderson and Lynch (1988) underline the complexity of
listening comprehension by pointing out that the listener must

simultaneously intergrate the following skills;

-- identify spoken signals from the midst of surrounding

sounds;
-- segment the stream of speech into words;
-- grasp the syntax of the utterance(s);

-- (in interactive listening) formulate an appropriate response.
They stress the active nature of listening and demonstrate
the inadequate nature of the ‘listener as tapc-recorder’ view

of listening comprehension.

In his analysis of listening comprehension, Richards (1987)
distinguishes between conversational listening (Listening to casual
speech) and academic listening(Listening to lectures and other
academic presentation). (By ‘academic’ listening Richard means
listening to lectures in an academic content, not an English

language learning context).

Richard also classifies listening tasks according to whether
they require the learner to engage in ‘bottom-up’ or ‘top-down’

processing. Bottom-up process work on the incoming message itself,
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decoding sounds, words, clauses and sentences. Top-down process
are background knowledge to assist in comprehending the message.

Nunan (1996) noted that successful listening involves:

- Skills in segmenting the stream of speech into meaningful

words and phrases.

- Recognising word classes.

Relating the incoming message to one’s own background

knowledge.

Identifying the rhetorical and functional intent of an

utterance or parts of an aural text.

Interpreting rhythm, stress and intonation to identify

information focus and emotional/attitudinal tone.

Extracting gist/essential information from longer aural text

without necessarily understanding every word.
Critical listening to the spoken voice

Speaking involves a listener to ideas expressed. Critical
listening to a speaker is important ideas need to be analyzed into
component parts to become a meaningful ideas may be expressed
to manipulate individuals in numerous ways (Ediger & Rao,

2000).
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First, the glittering generalitiés approach might be used by a
speaker.

Second, a band wagon approach is used by speaker

Third, a testimonial procedure may be used.

Fourth, deck stacking approaches are used.

Fifth, a positive association approach is to entice consumers.
Sixth, a plain folks setting is provided with the product being
emphasised, which is to be sold.

Seventh an upper class appeal can be enticing to some people.
Eighth, name calling is used by some when the other person or

side disagree with the personal ideas being presented.
Reading Comprehension

Reading means getting meaning from certain combination of
letters. Reading is not a simple mechanical skill, nor is it a narrow
scholastic and informal educational set up it has a vital role to play.
Speech effects us more closely than what is written. The first
language is learned through speech. Speech is related to the power
of thought. Reading without comprehension is not reading at all.

Comprehension and reading go hand in hand.
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Sub Skills of Reading

According to Strong (1967) five levels of reading

comprehension as follows:

-- Receptivity and understanding

-- Literal comprehension

-- Critical enquiry or evaluating reading
-- Creative reading

-- Pragmatic application in real life.

Harris (1972) analysed the three variables of reading -
developmental, functional and recreational - into three large

divisions of elements.

-- Skill in the mechanics of reading
-- Word recognition and comprehension skills
-- Ability to locate reading materials relating to one’s interests

and tastes.

Reading develops vocabulary and thereby contributes to a
letter appreciating of literature. Physical health, mental health,
intelligence, maturity, background of experience and attitude toward

reading are some of the elements important to growth reading.
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The nature of Reading Comprehension

According to Nunan (1996) with the bottom-up approach,
reading is viewed as a process of decoding written symbols, working
from smaller units (individual letters) to larger ones (words, clauses
and sentences). In other words, we use strategies to decode, written

forms in order to arrive at meaning.

The bottom-up approach to reading has come in for some
rather severe criticism over the years. Smith (1978) in fact, argues
that reading actually works in the reverse order from that proposed
by the bottom-up approach. In other words, that we need to
comprehend meanings in order to identify words, and that we

generally need to identify words in order to identify letters.

More recent research indicates, that both bottom-up decoding
strategies and top-down strategies may be based in learning to read,
and that efficient reading may require the integration of both

bottom-up and top-down strategies (Stanovich, 1986).
Schema theory and reading

One significant contribution to reading provided by the top-
down school has been to show the importance of background

knowledge to the reading process. The mental structures which
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store our knowledge are called schemata; and the theory of
comprehension based on schemata is called schema theory.
According to the theory, reading is an interactive process between
what a reader already known about a given topic or subject and

what the writer writes.

Schema theory is particularly significant for second language
learners. Many reading passages can only be adequately
comprehended if the reader has the relevant cultural knowledge.
(Nunan [1984] found that, for high school readers, relevant
background knowledge was a more important factor in reading

comprehension than gramniatical complexity).
According to Nunan (1996) successful reading, involves;

-- using word attack skills such as identifying sound/symbol

correspondences.
- using grammatical knowledge to recover meaning.

- Using different techniques for different purposes for
example skimming and scamming for key words or
information

- relating text content to one’s own background knowledge of

the subject at hand.
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- 1identifying the rhetorical or functional intention of

individual sentences or text segments.

The aim of reading is to grasp the meaning of words already
pointed. The child reads the concepts included in it, not the words
or letters. Reading is almost prophesy. Child begins reading
prophesysing the ideas included in the words or letters. To make it
effective, the child would have to get a lot of experiences in the
decoding of concepts. Actually recognising the sound of the mother,

respond to smiling, identifying colours are all reading.

Another factor in the reading exercise is to make participating
situations for the teacher and the pupils, sharing of ideas in printing
etc. When they started to read, they utilises the language skill and
the competency of concept formation of grasping ideas from printing.
Activities for vocabulary extension, teaching sound forms without
the support of contexts etc will not be helpful for the pupils to grasp

or to form the meaning.
Reading Corner and Companionship reading

In order to accelerate the classroom activities for the child who
is attaining the competency through the activities and to develop the

imagination and creativity child has to be lifted up to the world of
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reading. With this aim in view, a reading corner can be arranged in
the class. Remember the points to be considered in the selecting of
books to the corner. It is not a centre of reading magazines, though
these are useful to take the children near to reading at the beginning
stage but it would helpful to achieve the aim of appreciating of
advanced books of children’s literature and to transfer new light to
knowledge. This will be useful for the child to develop the horizons of
thinking and to travel independently in the world of imagination and
creativity that will be helpful for him to develop into a natured

individual.

For this companionship reading can be made-pair group or
small groups.can be formed. Similarly, a reading compartment can
be formed in the school by joining the interested ones in reading.
Useful activities can be conducted continuously. Debates, writings

about books, etc can be arranged to lead them the natured reading.

It is commonly assumed that there is such a thing as
‘Language ability’ which makes all language skills, correlate highly
with each other. Hence to enhance and develop language ability all
the skills have to be taken care of by the teacher and ways and
means by which these skills could be developed to the maximum are

to be explored.
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B. LANGUAGE LEARNING APPROACH - AN OVERVIEW

Language is a mileage stone in the progress of man and as
such it carries an important part in formal education also. It is a
medium to express ones ideas to another. As a result of the rapid
expansion of language from oral expression to written expression

established indifferent forms, it develops in various ways.

Oral expression stands important in the living conditions
because it is mostly used as a technique. Besides, we have to
emphasize on oral aspect of the language as it is the live-form of the

language.
How is language learning?

A child has acquired a better language skill before coming to
school. How does the child acquire it? Is it by special effort for
language learning? He produces or practices language when he has
to respond to the situation in which he lives. Thus a child acquires a
language skill by applying the language in various situations. In the
beginning stages his language could not be so perfect in meaning.
But the sounds she produces in each context would be meaningful.
She uses the language in other similar situation and compares it
with the language of the adult people and she develops language by

self-betterment. We know that the vagueness in using words and
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pronunciation by children at the beginning stage are avoided in due

course and better words are used in its place.

A child acquires language when feeling of necessity arise in
him. Language is generated as a natural response to express his

needs, his likes and his ideas.
Language Learning in the School

What are the aims of learning language in the school? A child
acquires the language competency before admitting in the school.
The aim of language learning is to develop the horizon of language
competency of the child and to create more language maturity in the
school. A child generates language responding to the contexts. If so,
through providing similar contexts to the child, language
competency can be developed and to lead him to the world of written
form in addition to the spoken form of the language. Attainment of
the artificial written from demands the child to make it natural.
Another aim of language learning is to nurture the thinking ability
imagination and creativity of the child. Along with the development
of language competency thé imagination and creativity of the child

is to be nourished.
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Whenever the language learning activities are taken place, the
interaction between the teacher and the learner and among the

learners are so important.

As such, the attainment of language learning competency and

its development depends on four factors.
1. The companionship between the teacher and the taught

If the teacher compels a child for conversation by giving
directions, he will not feel .it as natural. If it is a discussion about
this under the leadership of the teacher, the child will be interested
to participate creatively and it will be felt as a challenge. In this
situation the child uses the language. By convincing the parents
what is going on in the school, they can also join the companionship
to develop the language of the pupils.

2. Need of the child to participate creatively in ones own
learning

The child forms and checks the hypothesis based on the
experiences in and out of school. He wants individual and group
experiences. He is interested to lead discussions in such situation.
These are to be considered in the teachers planning. Listening,

speaking, companionship and creative participation will lead the
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child to creativity. Imagination is the rearrangement of prior

experience in new and varied form. Activities will pave way for this.

3. Don’t criticize children on mistakes making at the earlier
stages

The child may make certain mistakes in the use of the
language. They will gradually correct the mistakes and reach the
right conclusion. Make him understand and do not criticize. He
forms the rules of the language while speaking. The teacher should
help the child to form the rules not by accusing him in the name of
such rules. His mistakes are the perfect expression of his position in

the development of language competencies to the elders.

4. The need of sharing the meanings through discussion

Language development can not be assured only by the
situation of pfesence of the teacher and the taught. Mutual
exchange of concepts and meanings are needed between them.
Opportunities to present one’s own voices and to argue for it is
necessary. The effective way to encourage the language development
is by making friendship with the pupils and effective transactions of

ideas based on it.
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Naturality is an important factor in language learning. The
factors that lead to naturality are, the interest and need of the child

to respond and his relation with every day life.

The Concept Method

What are the advantages of concept method. Language is for
the transaction of ideas. Before schooling the child learned the
language by the transaction of ideas. The same naturality is to be
continued in the languagé learning in school. The relevance of
concept method arise here. It is through the concept method that
the children can comprehend the learning activities in its
comprehensive and natural form where he is supported by his
interest and confidence. The child acquires language competency in

this method going through the following steps.

The first step is to familiarise a concept to the child through
interesting activities such an action, song, role play, mining etc.
from the written form of such concepts, the child will identify words

and sentences.

The second step is the sounds and written form of each
recognised words are to be reinforced for this, other activities are to
be given to repeat those words contextually (sentence making, small

stories, songs etc.).
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The next stage should be the activities to identify letters from
the words. This should be different from the traditional way, (get the
children clap their hands when this ‘particular letter’ comes in the

story, first letter words last letter words, etc.)

Making new words or identifying the letters from new words
etc. are not sufficient to own those words by them. How did the
children identify the words. It was through the meaningful repetition
of the words generated by them. The children own these words when

they use those words in meaningful contexts of their own.

The child attain the language competency in receiving and
expressing of ideas, passing through many new contexts and

different kinds of ideas.
Focus on Creativity

The growth of language competency and thinking ability is
interrelated. In the same way, the relation of language and creativity
are also important. When the child enters into new levels of
language use, his creativity develops. Language learning activities

should provide such opportunities to the children.

A simple talk on a particular thing is not creativity. Whatever

forms in his imagination is different from. The dialogue between two
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characters in the picture story, sentence made in the group of

sentences etc. are the bits mixed with his imagination.
What activities can be proposed for creative speaking/writing?

e story completion, poem completion
e Expanding a story, transforming a story

¢ Write conversation to the characters in the picture, etc.

Certain question may be arrived here. Isn’t creative writing

different from each others? How do you deal with mistakes?

Perfection is not, expected at the first stage. The mistakes at
the first stage are the attempts to take them to transaction.
Immediate correction of the mistakes will cause to demolish the

confidence and his intention for creativity.

¢ No need to obstinate perfection in creativity
e Mistakes are not to be corrected, immediately
¢ Recognise the child’s products

¢ All mistakes need not be corrected all of a sudden. Instead,
those mistakes general in nature, those repeated etc. are to

be identified and good models are to be shown to them.

e This is not correction, familiarising the correct model.
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Language in the Classroom

It is seen that language competency develops by the mutual
interaction and companionship of the teacher and the pupils. If so,

what type of language is to be used by the teacher in the class.

The child uses the language prevailing in his surroundings and
he is to be expert in it. What will happen if the standard language
is using in the class? Won't it demolish his confidence and language
production ability? Here there is no focussing on th§ status of low
or high of a language, instead, on the competencies and confidence
he attains and in turn the language opportunities he shares on the

basis of this ground.

Regionalism is the soul of the language. Modern language
studies proves that even the standard language changes according
to the writers and according to the periods of writing. The child is
allowed to speak in his owﬁ local language at the beginning stages
so that he/she can use the language fearlessly. There may have
local variations in that language of which are not to be corrected
immediately. After getting confidence, standard language can be

familiarised and used in his speech and writing.
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Text for language learning

Text book is considered as one of the material used for
learning experiences. The importance of other materials to be used
for language learning is more now a days. Text is used for reading in

the language class. What are the other devices for utilising the text

book?

e conversation using pictures

e making questions using pictures

e tell story using pictures

e reading the content part

¢ framing question based on the learning
e Expansion of the learning content

¢ Changing the heading

e Name the characters

¢ Finding words according to the direction etc.
Local texts

How far the text book is suitable to provide variety of activities
to satisfy the children coming from various surroundings and with
different talents and to make them to a predetermined competency

level.
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No text book can be prepared by considering all the children

alike. That is why, that bookish knowledge is about 30-40 per cent

of total experience, of which the rest is supplied by the teacher.

The content may not be suited to all the areas in the state. It is
suitable to use the locally important lessons to reflect the local
language and culture. Those lessons will create interest among

children. How can such lessons be formed or found out.

e Stories, poems, sentences written by the children.

e Stories, poems prepared by the teacher.

e Local songs, riddles, proverbs etc collected locally.

e Children’s products (wall magazines, manuscripts,
magazines).

¢ Notice invitations

e Children literature/magazines.

Parents role in language learning

Attaining language competency and practicing is a continuous
process. This is possible though life situations. So, home and the
surroundings have a role in language learning. What can the

parents do for this:

e Speak to the child in plenty

e Provide opportunities to the child to speak.
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e Permit the child to take interaction between other members
in the home.

e Make the child available necessary reading materials.

e Makes contexts for written expressions.

¢ Let him listen the reading of others.

¢ Ask him to tell the stories already read.

THEORETICAL BASES OF LANGUAGE LEARNING APPROACH

Changes started in the first decade of the twentieth century in
the field of psychology caused to grow a new branch of psychology
known as Behaviourist psychology. J.B. Watson, I.P. Parlov, E.L.
Thorndike, B.F. Skinner, E. Guthrie, L. Hull etc.were the exponents
of this theory. The concepts are formed in behaviourist psychology
based on the observations and experiments conducted on creatures

like rat, pigeon, etc. Accordingly

-- Learning takes place as a result of stimuli and response

activities (S-R Theory)

-- Through the process of learning new behavioural patterns

and facts are obtained.

-- Teacher teaches the child who is an empty vessel. Here the

teacher directing and the child obey them.
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Concepts against behaviourism have formed in several parts of
the world in recent times. Jean Piaget and L.S. Vygotsky were the
scientists behind this Vygotskian thoughts got at the western world
only in1962. Under the strong influence of B.F. Skinner the

behaviouist could defend Piaget’s thoughts upto the fifties.
According to Jean Piaget’s theories.
1. Child’s cognitive development occurs in definite stages.

2. Interaction with one’s surroundings creates disequilibrium in the
minds of the learning. Through the process of assimilation and
accommodation he attains equilibrium. This is the basis of

learning.

It was Noam Chomsky who gave the first forceful strike with
reasoning against the reign of behaviourism on language learning.
Chomsky examined the work of Skinner (Verbal behavior) in depth
based on new insights on learning. While working in the psychology
Department of Harvard University Centre in the 1960’s, Bruner’s
calling and explanations to come back to man’s mind shook the base
of behaviourism. Cognitive Psychology gained its upper hand in the
world of concepts arguing that behaviour is occurred not on the
surface, but it is the result of the activities that touches the central

system of human mind.
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The generative transformational grammar was organised with
the publication of Chomsky’s “Syntactic structures” and Chomsky’s
language. Chomsky had stipulated new direction in research on
child language development with his claim that knowing a language
does not mean finite set of sentences but neither an internalised set
of rules (the grammar), which allows the creation and interpretation
of an infinite number of possible sentences, including many that
have never before been uttered. Chomsky and his followers have
claimed unless the child was guided by some innate motion about
the nature of language in general universal structural principles to
guide the organisation of input data and hypothesis formation could

not be achieved.

Through the analytical study of language the structure of
human mind and the éctivities could be distinguished. It is
noticeable that the cognitive-revolution took place based on the
findings of language learning. Psychologists and educationists who
were so far thinking about behaviourism and its products changed
their way to study of nature and condition of mind which leads to

activities and thinking,.

Cognitivists turned to the activities of the mind. They

explained that learning in the result of the internal process. As a
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result of the attempts to recognise the surroundings using his inner
abilities, each individual creates “mental constructs” related to
objects, incidences and phenomenon of his surroundings. Cognitive
psychologists are known as constructivists because they argued that

learning is a process of formation of mental constructs.
Collapse of structuralism

Structuralism was another tower of concept collapsed due to
the attack of cognitivism. Ferdinard de Saussure, Clande
Levistraves, L.Bloomfield were the strong supporters of
structuralism. According to this doctrine language is the one which
has peculiarities In its structure. Structuralists believed that
language skill can be attained by practising each factor of the
language at a time. Structuralism has spent influence to trespass
other fields of knowledge and structuralist had a tendency to find

out the structure of anything, even the mind.
Learning-constructivists view
According to the view of the constructivists

-- Children assimilates new experiences and accommodates
them and there by produced new “constructs” is a

continuous process.
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-- Children produce and reform ideas and theories, as a

continuous process.

-- Each child who reaches the school will have his own ideas
about the surroundings living things and related

phenomenon (eg. Animals, water, fire etc).

-- The process of teaching is not sufficient the read learning.
The teaching process considers the learning atmosphere
only and neglects the cognitive ecology. Cognitive ecology
indicates the nature of cognitive system, and it also helps to
understand the cognitive abilities of individuals. The gap in
the cognitive ecology of the children cause to generate

differences in their learning pace and learning process.
Constructivism at a glance

-- Focused more on learning than teaching

-- How to learn is more important than what to learn
-- Learning is considered as a process

-- Nourished the natural curiosity of the learner

-- Learners are seen with will power and sense of purpose.
-- Encourages the enquiry nature of the children.

--Considers the beliefs and attitudes of the learners.
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-- Encourages learners levels of grouping and leadership in
every aspect of learning.

-- Takes into account the mental models created by the
learner.

-- Recognise the decisive role of experiences in learning.

-- Provide opportunities to form new facts and concepts from
the real experiences.

-- Focuses on learning context.

-- Encourage learning related to living conditions.

-- Supports co-operative learning

-- Encourages debates with peers and teachers.

-- Importance to receptive and expressive skills in evaluation.

-- Stands on the foundation of the principles of construction.

-- Uses more the constructive vocabulary such as predict,

create and analyse.
Learning Atmosphere — Constructivist view

-- Given opportunities to introduce in various ways

-- Should reveal the complexities of the real life by avoiding

over simplification.

-- Should focus on the creation of knowledge instead of

reproduction of knowledge.
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-- Provide opportunities for learning through real life
experiences instead of teaching-passing through preplanned

and arranged stages.
-- Provide opportunities to think over based on experiences.

-- Should strengthen the knowledge created based on content

and context.

-- Instead of competiting for reorganisation with supports
particularly construction of knowledge through social

interaction.
Constructivism in the classroom

The following devices are made use of in a constructivist

classroom.

-- Plays, acts and performances of various kinds, activities for
problem solving, creative experiences.

-- Composition work shops focussing on reading and writing.

-- A way of attaining different competencies based on an

incident or subject.

Discovery learning

Based on the support of these ideas, a curriculum based on

“discovery learning” has been introduced in countries, viz. UK.,



64

U.S.A,, etc. Jerome S. Bruner was the chief exponent of discovery
learning. Roselind Driver (1983) in the book named “Children as
Scientist “opined that children involved in the process of formation
of ideas through the process suggested by linguists. Constructivists
think that knowledge creation is through experiences and these
experienced are renewed based on the experiences and observation

and sometimes refuses if need be.
Renewal of agreement on learning hypothesis

As a result of such advancement in the field of teaching-
learning a large scale demolition and renewal of learning process

have been started in advanced countries.

e Learning is not a behavioural change only, it is a progressive

adaptation to accelerate the progress of man.

e No one can teach any one anything. Learning is a
neuropsychological process done by an individual by himself.
Teacher’s role is to make them real the experiences so that these
process would be generated in the child. The research work done

by Antonio Damasio (1994) revealed the neuropsychological

aspects in learning.

e The child by himself attains the process of how to learn. Also

learns how to retain this process throughout his life so that he
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can overcome with changes in his life situation. This means that

learning should be natural active and meaningful and it is life

long.

The general outlook of the coinstructionsts are given above.
Among them there are differences in out look. Though classroom
activities are arranged in many parts of the world in accordance with
constructionists, some differences can be seen among them in their

action plan.
Piaget-being criticised

Theories of Piaget have been used in the existing curriculum
on a large scale to understand the process of mental development of
the children. Piaget theories have been criticised unfavourably by

latter psychologists. Their major findings are:

1. Piaget proved that the chapter of cognitive development happened
in a definite period in the child. But his contemporary Vygotsky
(1976) severely opposes this and states that the cognitive

development is a continuous process.

2. Piaget believed that the process of cognitive development is
absolutely biological but Vygotsky urged that the social and

cultural factors have great influence in this process.
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3. Piaget said that abstract thinking would not be developed up to
the age of 12, but Vygotsky pointed out that such thinking will be

there even in influencing in their own way.
Division in Constructivism

One school of thought viewed that mental constructs are
limited to brain and they are known as Cognitive constructivists in
which Piaget and others are involved. But Vygotsky and his
supporters focused in the social aspect of mental constructs. They
urged that mental constructs are formed in such intellectual and
cultural aspects as language, social history through social
situation. Those who follow this way of thinking is known as Social

constructivists.

At the beginning of the cognitive revolution cognitive
constructivists were in the leadership but now the upper hand in the

educational sector is gained by social constructivists.
Social constructivism in the classroom

In a class according to Vygotskian assumption, the following

aspects would be confirmed.

1. Learning and development should be based on social

companionship.
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2. The projects included should be helpful to the child to develop to
the nearer stages of cognition (zone of Proximal development)
through curriculum and learning activities with the help of peers

and adults.
3. School learning should be taken place in a meaningful contexts.

4. School activities and out of school activities are to be inter-

related.
Learning-Neurological view
Neurological researches once more reinforce the above facts.

Genes have an impact in the intellectual personal and social
development of an individual. Our social experiences — family

related, educational etc. have a role in the developmental process.

Craig Ramcy, the famous American neurologist is of the
opinion that family related and educational experiences have much
influence information of brain cells which in turn influence the
intellectual and personal development of a man. The joint study
conducted by Craig Ramcy and Francis Cambel also proved that the

childhood experiences have influence in the brain development of

the child.
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Neurologists say that a child has lakhs and lakhs of cells in
their brain. It is necessary to have a relation between these cells
function properly for the physical and mental developmental
process. There should be a functional relation between the organs
for breathing and heart beating at the time of birth. To respond and
to analyse with the surroundings, a child establishes his muscular
neuro capabilities later in life. The older a child becomes the more
complex pathways are established in his brain as a result of his
varied experiences and it leads to the comprehensive growth. If these
experiences are repeated in various ways, the relationship between
the cells become strong. These cells which have not been tied in
their way will destroy. This in turn affect the brain and adversely

affect the development of the child.

In short, however learning experiences could be imparted to a
child during his pre school and in-school period so as to improve his
thought provoking ability so much or intellectual, personal, social

and emotional development could be confirmed.
Multiple Intelligence

Howard Gardner (1993) identified nine intelligences through
which pupils may reveal what has been learned. These are:

verbal/linguistic, logical/mathematical, visual/spatial, musical,
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bodily/kinesthetic, the human condition nature/science

interpersonal, and intrapersonal.

Gardner (1993) recommends harmonizing what is taught with
the individual pupil's intelligence. Most of reading instruction has
involved verbal/linguistic intelligence. Thus, the printed word and

the use of real language make for verbal/linguistic intelligence.

Multiple intelligence emphasize that pupils may read content
based on their interests and strengths as well as show what has
been learned through one of more of the intelligence. All intelligences
identified by Gardner need nurturing and get, at the same time,
pupils need ample opportunities to use their strengths in the

reading curriculum (Ediger, 1997).
Emotional Intelligence

Considering the feeling dimensions of learners is vital in
teaching and learning situation. Goldman (1995) in his book
Emotional Intelligence indicates five dimensions of emotional
intelligence. The first is self-awareness. Here the learner realizes
his/her strengths and weaknesses and uses these to become
decisive in decision making. Self confidence is vital in order to

make choices and act to make decisions.
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Second, pupils need to learn to handle their emotions.
Impulsive behaviour may make for incorrect decisions. Learners
need to develop more of a wait approach so that options may be
scrutinized in terms of advantages and disadvantages, the

consequences of each choice needs to be assessed.

Third, learners need to feel motivated to achieve objectives.
Hope is involved in having these challenging objectives in life.
Motivation then comes from the different objectives that individuals
aims for. Optimism is necessary to achieve and reach objectives one

has in mind.

-Fourth, empathy, is a very important trait for pupils to
develop. Feelings of empathy make it possible to sympathize with
others. Empathy is learned and a pupil learns to assist others in

positive ways. Compassion for other is important.

Fifth, the developmerit of social skills enables a pupil to help
others in everyday situations in life. Politeness and friendliness
enable a person to interact effectively with others in society on a

daily basis.

According to Edigar and Rao (2000), emotional intelligence
harmonizes well with an affective reading curriculum with

teacher/pupil planning of the reading curriculum, self-awareness is
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developed increasingly so when pupils choose the order of materials

to read.
Influence of theories

So far we have familiarised the strong theories which influence
our teaching learning area. It can be seen that the theory of
behaviourism, until recently, has grown supremacy in our
educational system - its curriculum, text book, learning process and
evaluation. Mechanically prepared syllabus, content flourished text
books, teacher centered learning strategies, the evaluation based on

promotion and detention etc are the eye witnesses for this.

A curriculum based on constructivism, especially socio
constructivism has been built up in Kerala, as a part or curriculum

revision in place or curriculum rosted the behaviourist theories.

C. THEORETICAL NATURE OF SELECTED VARIABLES

In this section, the investigator has made an attempt to define
and describe the independent variables of the study so as to have a
theoretical nature of these. There are two psychological variables

and eight sociological variables as independent variables.
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a) Psychological variables
i) Achievement Motivation

Motivation is derived from the Latin word ‘moveers’ which
means ‘to move’. Thus in its literal sense motivation is the process of

arousing movement in the organism.

Motivation may be defined as a combination of forces which
initiate direct and sustain behaviour toward a goal. In the classroom
situation, motivation is that which drives the student to learn; it
makes the student desirous of learning and apply himself to the
task. Hence, it is needless to emphasise that the level of motivation

of the learner will affect his learning and achievement.

The Dictionary of Education (1973) defines motivation as (1)
the process of arousing, sustaining and regulating activity, a concept
limited to some aspect such as the energetic of behaviour or
purposive regulation (ii) the practical art of applying incentives and
arousing interest for the purpose of causing a pupil to perform in a
desired way; usually designates the act of choosing study materials
of such a sort and presenting them in such a way that they appeal
to the pupil’s interests and cause him to attach the work at hand
willingly and to complete it with sustained enthusiasm, also
designates the use of various devices such as the offering of rewards

or appeal to the desire to excel.
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Achievement motivation is defined by the dictionary as a
combination of psychological forces which initiate, direct, and
sustain behaviour toward successful attainment of some goal which
provides a sense of significance, no single measurable factor seems
to account for it; measurement is in terms of construct validation of

interrelated scholastic, societal, and individual factors.

The Encyclopaedia of Psychology (1972) defines achievement
motivation as a hypothetical construct designed to explain inter and
intra-individual differences in the orientation, intensity, and
consistency of achievement behaviour. In terms of content,
achievement motivation may be characterized as the tendency to
maintain and increase individual proficiency in all areas in which a

standard of quality is taken as binding.

According to Mc Clelland et al. (Encyclopaedia of Psychology,
1972), the basic principle for definition of a motive in the connection
(dependent in experience) of an expected change in effect with
specific key conditions, and for deliminations of different motives,
the particular class of content of expectation. In the case of
achievement motivation these expectation of positive or negative
effective changes refer to the attainment or non-attainment of the

individual standard of quality. Here the need for achievement is
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high need for achievement seems problems and obstacles as

challenges to be met and is motivated to tackle them.

Considering aspirations to spring up from the fundamental
human need for achievement, Hurlock (1974) defines aspirations as
a longing for and striving after something higher than oneself or
one’s present status. This longing may be enabling or up lifting or it

may be unwarranted or presumptions.

As Cronback (1963) points out that aspirations must be
considered from three points of view, first, what perfocrmance or
aspects of it, the individual considers important and desirable, or
what he wants to do; second how well he expects to perform,
especially in the important aspects of the activity; and third; how
important the performance is to him, either as a whole or in its

different aspects.

A person who aspires to better himself or to achieve financial,
social, or academic success above that which he has achieved to
data will be satisfied only when his achievements come up to the
goals he has set; regardless of how others view his achievements.
When used in this context, aspirations are the goals a person sets

for himself in tasks which have intense personal significance or in
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which he is ego-involved. Success in these tasks raises his self-
esteem while failure leads to chagrin and feelings of inadequacy.
The person confidently expects to achieve his goals in these ego-
involved tasks and strives had to achieve them, if he does achieve
them, he will interpret his achievement to mean success. If he does
achieve them he will interpret his achievement to mean success. If

he fails short of h is goals, he will regard his achievement as failure.

The development of achievement motivation in an individual
has been varied in two different ways. The first of them is that the
development of need for achievement is allied with family and
cultural group of the child. If achievement, initiative and
competitiveness are encouraged and reinforced in the home and if
parents let children solve problem on their own without becoming
irritated by the children’s initial failures, children are likely to

develop a high need for achievement (Mc Celland and Pilon, 1983).

Children who see that the action can have an impact and who
have thought how to recognize a good performance are more likely to

grow up with the desire to excel (Schunk, 1996).

Another view is that achievement motivation is the outgrowth
of a set of conscious beliefs and values shaped mainly by one’s

experience with success and failures and by factors in the immediate
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with the task.

The concern or excellence in academic performance is at the
apex of the modern socio cultural milieu. The present scenario of
education has to run a long way to accomplish this expectation. In
spite of all the efforts and educational inputs, most of the children
fall short of the societal expectation. Among the multifarious cases,
one of the important reason is the neglect or under emphasis of the

role of achievement motivating in education.

Hart and Keller (1980) showed that lack of motivation,
improper study habits, and inattention to school work, are the self

reported reason for poor academic performance.

Gupta (1983) and Ahluwalla (1985) in their study found a
significant positive relationship between n-achievement and

achievement.

Oliver and Simpson (1988) found that affective behaviours in
science classroom are strongly related to achievement and the
affective constructs like attitude, motivation, interest etc could be

successfully used to predict achievement.
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But Sundararajan and Gnana Guru (1992) have found to

significant relationship between academic achievement and

achievement motivation.

Abouserie (1995) has proved that students personality trait in
general, and their self esteem and achievement motivation in
particular have substantial influence on their approaches to study

and levels of knowledge processing.

Nancy (2003) conducted a study “Achievement Motivation as a
Predictor of Academic Excellence”. From the study, noted
educational implications: The findings of the study apart from
substantiating the theoretical point of view could have direct
relevance to the improvement of academic excellence. Once the
concept of achievement motivation is aroused and nourished, it will
help in raising the level of performance in academic subjects. The
findings also suggest the possibility of adopting a new approach in
the practice of education. The forecast of academic performance is
useful in giving educational and vocational guidance and
counselling. Another implication is that students may be encouraged

to develop a strong desire for achievement.
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Self descriptive inventories, personal reports rating scales.
observational records and Projective Methods are widely used to

measure achievement motivation.
ii) General Anxiety

Anxiety is defined as an emotional attitude or sentiment
conceming the future, characterized by an unpleasant alternation of
mingling of dread and hope (Dictionary of Psychology 1962). The
term gets origin mostly from constructs of Predudian psychology. It
represents a combination of apprehension uncertainty and fear, with
special reference to their bodily manifestation. Anxiety may be of the
neurotic type or the reactions to be presence of an external
situation. In either case, it represents the reaction of the ego to

danger - either real or imagined.

Psychopathologists look upon anxiety as an emotion generated
by uncertainty. They consider that anxiety will be present whenever
a person is confronted with ‘an unsolved problem or challenge that is
vital to his well being and for which he has no satisfactory solution
available (Page, 1975). Therefore, naturally anxiety can have a close
relation with both the overt and covert behaviours of an individual

which never excludes the behaviour leading to achievement also.
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The Dictionary of Education (1973) defines anxiety as
apprehension, tension, or uneasiness characterized by fear, dread,
or uncertainty, the source of which is largely unknown or
unrecognized by the individual; may consist in persistent
apprehension of future events as well as in generalized emotional

reactions to any choice point or decision.

The specific emotional state developed in a person when he is
anxious, may be shown to any general situation, either imaginary, or
concrete when it is known as general anxiety. The anxiety shown to
specific situation of testing conditions will be known as test anxiety
or examinations anxiety (Encyclopaedia of Psychology, 1972). As
defined by the Dictionary of Education (1973), test anxiety is the fear
of taking examination, unpleasant emotional reaction elicited by
anticipation of a testing situation; which may have an effect on the
performance of the subject. This is because of the unconscious
equation of the examination with danger situations. In either case,
the anxious person may or may not show some observable
characteristic bodily reaction and behaviours. In the former case,
the anxiety is in its manifest form, and in the latter, in the latent

form.
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Manifest anxiety refers primarily to the presence of the
characteristic physiological signs, with or without avoidance
behaviour and with the implication that the subjective experience is

also present (Coles, 1983).

Guilford (1966) and Jersild et al. (1978) also note that chronic
and intense anxiety will result in a disturbance of the sympathetic
devising of the automation nervous system which ends in

manifestation of physiological reaction and illness.

Discussing the topography of anxiety responses, Eysenck, et
al.(1972) point out that the automatic events that makeup an
anxiety response are predominantly function of the sympathetic
devising of the automatic nervous system. Common manifestation of
the sympathetic response are: increased heart-cate, raised blood
pressure, increased respiratory rate, sweating of the palms, dilation
of the pupils, and dryness of the mouth. Some parasympathetic
responses may also participate in the anxiety pattern; common ones

are diarrhea, nausea, vomiting, and frequency of urination.

The related concept of latent anxiety is derived from psycho-
analytic theory. Interpreted literally it stands for anxiety that is ‘not
active’. But when contrasted with manifest anxiety it has the

connotation of anxiety which is active but not seer. This type of
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anxiety is not attended by an anxiety response, but represents a
tendency of predisposition to respond with anxiety. Theorists have
introduced other terms like ‘neurotic anxiety’, and ‘moral anxiety’ to
denote various forms of its manifestation (Fontana, 1978). Still other
terms used in the area are ‘performance anxiety’, ‘test anxiety’ etc.
all of which are conceived in terms of specific situation in which

their manifestation become obvious.

Exploratory studies of the influence of anxiety or performance
in learning situation have helped to identify anxiety as a major
determinant of human performance in a wide variety of situation,

especially performance under stress.

Ehrman (1996) defined, Anxiety is often linked to fear that one
will fail in some way; on an assignment, speaking in class, on a test
in the final grade, in competition, maintaining one’s position in a
community, in interaction with native speakers, on in the job.
Sometimes the anxiety is localized to only one kind of activity. In

other cases, it is arrived by the entire learning situation.

Psychologists differentiate between tract anxiety, which is
stable part of Pearson’s Personality, and state anxiety,which is

related to specific events or situation.
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Another important distinction is. between debilitating and

facilitating anxiety.

In words Ehrman (1996) some researchers believe that no
anxiety is even helpful and others believe that facilitating anxiety
exists for some people but not others. The phenomenon could be
called tension or arousal, but because anxiety appears in fact to be a

component, together with tension and arousal.

The function of facilitating anxiety is to build up just the right
amount of arousal to get onto a task and mobilize one’s cognitive

and affective resources.

Defense mechanism are essential for softening failures,
protecting us from otherwise overwhelming anxiety and maintaining

an sense of personal worth (Ehrman, 1996).

The mechanisms themselves have been classified by some
scholars as more or less mature (Vaillant, 1977) but every normal
person uses all of them - immature or mature — in greater or lesser

degree all the time.

Language learning anxiety is thoroughly addressed in Hortwitz
and Young (1991). This edited collection describes research on

foreign language learning anxiety ways to assess it, and suggestion
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for helping students deal with it. Madntyre (1995) provides a
comprehensive view of the place of foreign language anxiety in

general psychology and of current research on the subject.

Generally, self reporting inventories are widely used to
measure the varied form of anxiety. Some of the popular scales for
the measurement of the specific reaction of anxiety are, Taylor’s
Manifest Anxiety Scale (MAS) Children’s version (CMAS), IPAT
Anxiety Scale, Questionnaire, Sarason’s Test Anxiety Scale for

Children and Students.

The above discussion clearly shows that theoretically
achievement is influenced by an different dimensions of language

skills.
Sociological variables
1. Socio-Economic Status

The term socio-economic status denotes the status of the
social class in which he/she is a member. The social status of an
individual is generally determined by the aggregate status of his
educational, occupational, and income levels. Traditionally society
was divided into upper, middle, and lower classes according to socio

economic grouping.
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When people from the same social class meet and converse
they soon find that they have much in common, even though they
may have come from different ethnic or religious backgrounds or
from different parts of the country. They will found that thy live in
much the same kinds of neighbourhoods, have similar eating habits,
dress in much the same ways, have similar tastes in furniture,
literature and recreation and have about the same amount of

education (Havighurst and Levine, 1975).

In Encyclopaedic Dictionary and Directory of Education (1971)
socio economic status refers to social and economic factors and
conditions and socio-economic approach to curriculum version is in
which the instructional material is selected in the light of current

social and economic problems and future trends and needs.

The term society is a vague term that may refer to the persons
who share a common government, an area of land and a set of social
relationship. A person may be a member of several societies a
church society, a society of teachers or of engineers, an English
speaking society etc. Each of these societies has a culture or sub
culture of its own by a culture or sub culture of its own. By a

culture, we refer to the patterns and products of learned behaviour:



85

the etiquette, language, attitude and values, as well as the material

things and artifacts produced the technology of a group of people.

In a system of social stratification, a combination of various
social and economic indexes of rank that are used in research
studies. The term is often used to deal with stratification in a society
without the need for the assumption that there are distinct social
classes. Social characteristics - family background, education,
values, prestige of occupation, etc., and economic status {income)

are combined into one socio-economic status rating.

The socio-economic status of an individual is measured on the
basis of the three variables, viz. education, occupation, and income
(Kuppuswamy, 1959). Thus the variables chosen are those which

are the result of achievement.

In the present study, the following components of socio

economic status are taken as independent variables.

(i) Parental Education Level
(ii) Parental Occupation Level

(iii) Parental Income Level.

The term ‘Educational Level of Parent” is used to get

information regarding the level of education of parents. The level of
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education has been divided into seven categories, viz. illiterate,
standard I to Iv, V to VII, VIII to X, Pre-university/ TTC/Intermediate

level, B.A/B.Sc..B.Com/B.Ed./Engg. Diploma, M.A/M.Sc./ M.Com./
M/Ed./Ph.D.

The term ‘Parental Occupation Level’ Is used to get information
regarding occupation level of parents. The different occupation have
been classified into six categories, viz., unemployed, unskilled, semi-

skilled, skilled, semi-professional and high professionals.

The term ‘Parental Income Level’ is used to get information
regarding the income level of parents. This also has been

categorised into six based on the range of income.

The weightages of the three levels are added to yield a

composite socio economic status score for each subject.

In a stratified society as that in India, a researcher is opt to
start with a hypothesis that socio-economic status contributes to

academic performance.

Mathur (1964) has studied the effect of socio-economic status
on behaviour and achievement of secondary school students. He has
noted that there is a significant positive correlation between socio-

economic status and educational achievement.
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In his study Chopra (1964) has examined the relationship
between socio economic factors and academic achievement, keeping
the effect of intelligence constant. He has found that nearly 96 per
cent of students who discontinued education attribute the reason to
poor economic conditions of the family. Parents education,
occupation family income and cultural level of home are related

significantly to higher achievement.

Socio-economic status (SES) may have affected the
opportunities available for a person’s education and occupational
choices. Low SES (or very high SES) may mean lack of familiarity
with appropriate learning techniques. SES may affect motivation. A
student maybe the first in his or her family to reach this level of
education; that fact may mean either very strong support from the
family and commonly of major or opposition to the student’s

educational aspiration (Ehrman, 1996).

Sex and Age
The vast majority of studies have found that females do better
in most language classrooms from high school through university

(Ehrman, 1996).

In a study, Ehrman (1996) his own findings with a group of

students receiving long term intensive training for jobs related to
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foreign affairs were that there were no differences between the two
genders in achievement as measured by end of training oral
proficiency tests in speaking and reading. Language courses in
schools, unless required for other purposes, are heavily populated
by females. Language is a means of communication, an instrumental

goal for many females.

2. Learning Facilities at Home

This variable is mainly intended to measure the various home
facilities provided by parents for their children learning. This
variable includes the item, viz. (i) availability of separate room (ii)
separate chair (iii) separate shelf (iv) separate lamp and (v} home
library for study. Similarly accessories like (vi) dictionaries and (vii)

other reference materials.

The importance of these facilities for scholastic achievement
has been highlighted by educational researches. The importance of
parental pressure for language development which included their
emphasizing the use of 1anguage in a variety of situations, providing
opportunities for enlarging the child’s vocabulary emphasizing
correctness of usage and the quality of language models, parents
made available to the child. The degree to which the parents

provided for general learning opportunities at home and outside the
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home, made available learning supplies books, periodicals and

library facilities, and other wise facilitated learning in a variety of

situations.

3. Family Acceptance of Education

This variable Family Acceptance of Education’ refers to the
involvement of parents or the concern of parents with the
educational programmes and progress of their children. This
variable helps to rate the extent to which parents accept the
educational activities of their children. Parental acceptance serves
as a rewarding and reinforcing factor. for stimulating their
achievement. Attempt has been made to measure: (I) whether
parents check up the school work, (ii) whether they help in doing
school assignments, (iii) whether parents meet teachers and assess
their school work, (iv) whether they attend parent teacher
associating meetings and (v) whether they contribute to the school

improvement programmes.

The positive and negative sanctions of parents for the child’s
desirable and undesirable responses respectively. Parental
indulgence and encouragement are vital factors for academic

achievement.
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If parents could provide educational guidance it will contribute
to the achievement. Guidance involves diagnosing their specific
problems and suggesting steps for enabling them to overcome their
difficulties. Mehdi (1978) emphasize the importance of educational
guidance. Showing that child has to be helped to adjust himself to
an expanding environment within the school and outside. He has to
be helped to develop in a systematic way. Difficulties in reading and
writing are often faulty development of basic skills at home and in
school. A carefully thought out programme of guidance has to be

introduced to meet the developmental needs of the child.

According to Gage and Berliner (1975) home environment can
influence the child’s ability in two ways: (a) The child can learn
directly from the environment and from copying adults (b) The child
can have his personality traits and ways of using his ability

influenced by parental attention and attitude.

The parent’s attention and love can give children a concern
with adult approval and educational success or what Davis (1978)
called the socialized anxiety that motivates children to try hardy at
school learning. The children of the demanding parents had the
highest IQs and reading achievement. Scores even though their

parents did not tend to have higher occupational status. All these
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show that family acceptance of education is an important factor for

the development of language skills.
4. Cultural Level of Family

The term ‘cultural level of family’ refers to the cultural
background of the family of pupils. Each item of this variable
contributes to the idea of the total cultural background of one’s
family. Some of the items used for this purpose are given as
examples, viz. Number of Libraries to which you/your family
members are a member, (ii) Number of newspapers purchased by
your family, (iii) you are instructed to read newspapers. The term
‘culture’ has different meanings. A set of definition of the term are
given below to illustrate the variety of meaning attributed to the

term.

Culture is the expression of our nature in our modes of living
and our thinking inter course in our literature in religion in

recreation and engagement (Maclver 1969).

Arnold (1989) defined culture is the socially transmitted
system of idealized ways in knowledge, Practice and belief, along
with the art facts that knowledge and practice produce and maintain

as they change in time.”
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Aroyle (1957) “culture consists of the shared behaviour, beliefs

and material objects belonging to a society or part of a society.”

Culture includes all the manifestations of social habits of a
community and all human activities as determined by these habits.
It implies the mental pattern of thinking of a community as reflected
in the life and work of its members. It includes all the
institutionalised cultural beliefs, norms, values and premises which

underlie and govern conduct (Aggarwal, 1971).

The individual is exposed to and moulded by the culture of the
group into which he is born. Culture is the frame work within which

the individual grows and develops.

The family preserves the culture of the society. The children
are educated in the various aspects of culture from their infancy.
The family creates such an environment for them that they learn to
live and behave in accordance with their culture. The influence of
the cultural atmosphere of the homes of pupils on their academic
achievement is further asserted by the research study of the Baroda
Faculty of Education (1968). The variable being measured is a

facilitating one with represent to the acquisition of language skills.
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5. Family Environment of Education

Schools have only recently begun to focus systematically on
family as an educational institutions. Educationists have
traditionally focussed on schools, giving only passing attention to

the family as a educational institutions (Cremin, 1974).

There are studies illuminating the variety of constraints and
possibilities that organize and inform the very terms by which family
members relate to another, and through which educative influences
are made manifest and educational process proceed. Family might
be organized in nuclear units, extended units or household units.
The task of the family as an educational agency was complex as it is

subject to change.

There are studies projecting the family as an autonomous unit
in which human development is considerably shaped. Focusing on
the internal dynamics of the family, most particularly on
relationships between nature and culture, family studies of this sort
proceed on the assumption that the family is particularly powerful

and therefore an independent educational institutions.

The variable family environment of education has an important

role in facilitating the development of the language.



CERTAIN PSYCHOLOGICAL AND SOCIOLOGICAL
CORRELATES OF LISTENING AND READING
COMPREHENSION IN SANSKRIT AMONG
SECONDARY SCHOOL PUPILS OF KERALA

M. PADMANABHAN, M.A., M.Ed.

Thesis
submitted for the award of the Degree of

DOCTOR OF PHILOSOPHY

IN THE FACULTY OF EDUCATION

DEPARTMENT OF EDUCATION
UNIVERSITY OF CALICUT
2003



Chapter - III

REVIEW OF RELATED
LITERATURE

* Research studies in Sanskrit Education

¢ Psycho-Socio familial studies in language
comprehensibility

i) Psychological and Sociological studies in listening
comprehension

ii)  Psychological and sociological studics iin readiiig
comprehension



REVIEW OF RELATED LITERATURE

A survey of the related literature has been of considerable
importance to the investigator since it makes him aware of the
relevance of the problem he has selected for the study. According to
Turney and Pobb (1971) “Identification of a research design and
determination of the size and scope of a problem, all depends to a
great extent, on the care and intensity with which a researcher has

examined the literature related to the intended research.”

According to Fink (1995) evaluators use the literature for
reasons as diverse as gathering ideas for research designs and data
collection and analysis methods and comparing data and conclusion
across research. The term ‘literature’ means published and
unpublished reports of studies or statistical findings. He also noted,

guidelines for using the literature in programme evaluation.

1. To set standards: The literature can provide information on the
past performance of programmes and population. These may
serve as a yardstick in planning an evaluation and is comparing

the findings of one that already has been completed.

2. To define variables: The literature is a primary source of

information about the ways others have defined and measured
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commonly used variables in education and psychology including

achievement, development, child abuse and neglect, counselling

and disability.

3. To determine sample size: Power calculations to arrive at sample
sizes large enough to reveal the differences (if they expect) require
an estimation of the variance — a measure of dispersion — in the
sample or population. Sometimes, however, evaluators have no
readily available data on the variance in the sample of interest.
The evaluator can conduct a pilot study to obtain the data.
Appropriate data may be available in the literature, however,

enabling the evaluator to build on and expand the work of others.

4. To obtain examples of designs; measures and ways of analyzing
the presenting data: The literature can be used as a source for
obtaining sound information on research methods and data

collection, analysis and reporting techniques.

5. To determine the significance of the evaluation and of its findings.
The literature often is used to justify the need for the programmes
and for the evaluation questions. It also is used to show whether
the evaluation findings confirm or contradict the results of other
studies and to identify areas to which little or no knowledge is

currently available.
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A six-step guide for reviewing the literature introduced by

Arlene Fink (1995) as follows:

1. Assembling the literature: The key to an efficient search through

the literature is specificity.

2. Identifying inclusion and exclusion criteria: Inclusion and
exclusion criteria are used for deciding whether a study is

appropriate or inappropriate for review.

3. Selecting literature: After the articles are assembled, they

invariably need to be screened for irrelevant material.

4. Identifying the ‘best’ Literature. Regardless of the scope of the
literature review, a method must be employed that distinguishes
among articles with differing levels of quality. Selecting the best
literature means finding the most methodologically rigorous

studies.

5. Abstracting information: The most efficient way to obtain data

from the literature is to standardize the abstraction process.

6. Unpublished Literature and negative results: What Gems are in
the Fite? Various analysis of the published literature have
suggested the existence of a bias in favour of positive results. This

means that if a review is based solely on published articles,
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negative findings may be under represented. Finding unpublished

articles however is not an easy task.

In the present study an elaborate attempt has been made to
review the different studies about the factors affecting the
achievement of the basic language skills especially in listening and
reading comprehension in Sanskrit among secondary school pupils
in order to study certain facts, principles and procedures followed by
the researchers in this area. The related studies reviewed for the
purpose of the present study have been classified under categories,

Viz.
A. Research Studies in Sanskrit Education.

B. Psycho-Socio Familial Studies in Language Comprehension.

(1) Psychological and sociological studies in Listening
Comprehension.
(i) Psychological and Sociological Studies in Reading

Comprehension.

A. RESEARCH STUDIES IN SANSKRIT EDUCATION

After independence, several attempts have been made for the
development of Sanskrit Education in India. The investigator has

examined some important documents and research studies related
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with Sanskrit Education, since independence and a review of the

same is given below under the titles, viz.

1. Review of Documents
2. Review of Research Studies

3. Sanskrit Studies in Abroad.

Review of Documents

The University Grants Commission (1948-1949) indicated the
place of Sanskrit in the scheme of general education in secondary
schools and colleges. The commission specially refers to the
knowledge of vedic music to be derived from the study of Samaveda,
stressed the important of Sanskrit works which embody the element
of morality and has also accepted the fact that Sanskrit was the

‘lingua franca’ for the world of learning in Ancient India.

The Secondary Education Commission (1952-53) has noted the
importance of Sanskrit as a classical language and felt the need of
encouraging it. The commission says — “To the bulk of Indian
Sanskrit which is the mother of most Indian languages has always
appealed both from the cultural and religious points of view. There
is a great deal to be said in favour of the view of the study. This

language should be given every encouragement possible.



100

The commission in chapter VI of its report without giving much
stress for the inclusion of Sanskrit or any other classical language,
suggested a language formula (preferably a two language formula) in

the secondary school curriculum (see Appendix 1).

The official language commission {1955-56) also accepted the
basic importance of Sanskrit and says ‘It is hardly necessary to add
that besides, the current regional languages, there is an immense
amount of work which needs to be done in respect of Sanskri, Pali,
etc. The Sanskrit language, pre-eminently and the other ancient
languages in different degrees have powerfully influenced current
Indian speeches and a study of these has an obvious hearing on the

study of contemporary forms of speech.

‘I'he Government of India established the Sanskrit Commaission
under the Chairmanship of Dr. Sumiti Kumar Chatterjee and its

report was submitted in 1956-57.

From the very beginning, the Commission felt that the terms of
reference, which specially mentioned only two terms, viz. (I) Sanskrit
Education in the Universities and non-University Institution and (ii)
Traditional system of Sanskrit Education, were somewhat narrow

and unless these terms of reference were understood in the widest
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possible sense and certain other matters connected with the

problem of Sanskrit Education and Research were properly
examined, the deliberation of the commission would not be really
complete. It was, for instance, necessary to inquire into the question
as Sanskrit studies in Secondary Schools which were primarily the
feeders of the Universities. The extent and standard of Sanskrit
studies in the Universities were dependent upon the nature of those
studies in Secondary schools. No subject of study could be pursued
in a school or a college without reference to what the student of the
subject would or could do after the completion of the education. The
avenues open for a branch of study or the roles of persons brought
up in a particular discipline can play as educated citizen have a
direct relation to the strength and continuance of that branch of
study. The policy in respect of Sanskrit as, indeed, in respect of all
education, must be correlated to the needs and aspirations of the
members of the body politic. The Commission, therefore, felt that it
was necessary to consider the place of Sanskrit and the scholar of
Sanskrit in the national life of present day India. For this purpose,
the commission endeavoured to cover a large field in the course of
its enquiry. It directed to attention to all important question relating

directly or by implication to Sanskrit studies in India. That the
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Government itself expected of the Commission to make a thorough
investigation is borne out by the preamble to its Revolution where

they have actually referred to “Sanskrit Education in all its aspects.”

A very important suggestion in the report for the
popularisation of Sanskrit was that Sanskrit should be written and
printed in regional scripts instead of the Devanagari script, so as to

lead Sanskrit nearer to the heart of the people.

The Government of India readily accepted the recommendation
of the commission and established a Central Sanskrit Board in
1959. Thereafter the Government in place of the Central Sanskrit

Board established a Kendriya Sanskrit Parishad.

The consultation with the Kendriya Sanskrit Parishad, the
Government of India formulated a number of schemes for the
development of Sanskrit This includes the modernisation of
Sanskrit Patasalas, provision of teaching of Sanskrit in all the
schools in India. The Government also announced production of
Sanskrit literature including reprinting of out of print sanskrit
books, publication of manuscripts etc. One of the important
resolutions of the Kendriya Sanskrit Parishad was the need of an

autonomous organisation known as Kendriya Sanskrit Samsthan.
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As per the recommendations by the Kendriya Sanskrit
Parishad on 15t October 1970 the Rashtriya Sanskrit Sansthan

came to being undertake the propagation of Sanskrit.

Kothari Commission (1964-66) emphasize the importance of
the study of classical language and the special claim that Sanskrit
has on the national system of education but they strongly disagreed
with the proposal of including any classical language in the three
language formula. They also strongly disagreed with the idea of

Sanskrit Universities.

They proposed to introduce Sanskrit as an optional subject
from standard VIII onwards. They deliberately gave no place for
Sanskrit or any other classical language in the three language

formula suggested by them (See Appendix II).

The resolution of National Policy (1968) issued by the
Government of India on the 1964-66 Commission Report however
stressed the importance of Sanskrit for the study of Modern Indian
Language, ancient Indian History, Indology and Indian Philosophy
etc. Also considering its contribution to the cultural unity of the
country suggested to provide facilities for the teaching of Sanskrit in

school and university stages wherever such knowledge is useful. The
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policy also suggested for the development of new methods in

teaching Sanskrit.

The Committee of Enquiry (1973) in to the problems of
Sanskrit Education in Schools of Kerala in 1973 headed by Dr. N.V.
Krishna Warrier examined the issue and submitted its

recommendation, in its report considering of six pages.

The committee is of the view that Sanskrit is suffering a lot in
the state and hence they suggested various administrative and
academic steps to be taken by the Government for the
encouragement of  Sanskrit Education. The important

recommendation of the committee are:

i) A state level special officer not below the rank of District
Educational Officer should be appointed in the State Institute

of Education.

1i) Sanskrit inspectors not below the rank of High School
Headmasters should be appointed in each Revenue District for

the effective supervision and guidance of Sanskrit teaching.

iiij Posts of Sanskrit teachers should be sanctioned in all upper

primary and secondary schools irrespective of the number of



105

students offering Sanskrit. The Kerala Education Act and

Rules should also be amended for this purpose.

iv)  Sanskrit Seminars and conference should be organised by the

education department.

v} The State Institute of Education may take steps to publish a

Sanskrit journal of academic value for the use of the students.

vi)  Sanskrit teachers of upper primary schools also should be

trained teachers.

vij Question for twenty five per cent of marks for the Sanskrit
paper should be answer in Sanskrit and the remaining
question may allowed to write in Malayalam a regional

language.

Consequently a special officer for Sanskrit Education is
appointed in the Directorate of Public Instruction. Provision is made
for the constitution of Sanskrit centres in each educational district
for organising seminars and other academic activities for motivating
Sanskrit teachers and students, but the council is not properly
functioned and also not adequately funded. Sanskrit Festival is
organised by the Department in educational district level and state

level.
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In SCERT Kerala appointed a Sanskrit Research Officer for
conducting workshops for curriculum construction. Text books,
hand books for teachers in Sanskrit for Primary, Secondary and
Higher Secondary Schools. Now SCERT conducted module
preparation for teacher training programmes for primary, secondary
and higher secondary levels and also organised Sanskrit

Scholarships programmes.

The committee with deep enthusiasm presented their opinion

as follows:-

“Sanskrit is the very life blood of Indian culture and in every
part of India the opportunity to learn Sanskrit should be the
birthright of each student. Sanskrit is absolutely Indian and if it is
not promoted in India it will have to perish. Hence even if a single
student come forward to learn Sanskrit an Indian state must deem it

as a bounden duty to arrange for its inculcation.”

The report of the All India Conference on problems of Sanskrit
Education in non Hindi speaking states held at Nagpur in August
1982 is a very important document with regard to researches in

Sanskrit Education.

The conference was held under the auspices of the Nagpur

University and was mainly sponsored by the University Grants
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Commission. All the non-Hindi speaking states except Orissa and
Assam participated and contributed with papers in the conference.

About twenty papers were presented for discussion in the

conference.

The document reveals the fact that Sanskrit is somewhat
totally neglected in most of the states. The position in Karnataka is
somewhat satisfying where Sanskrit has the status as Language in
secondary stage, and is learned by a good number of pupils more or
less equal to Kannada. The same status is at present preserved by a
order issued by the Government of Karnataka following the issues
after the publication of | the Gokak Committee Report which
recommended that only Kannada should be the first language in

secondary classes.

The position of Sanskrit in Kerala is not so bad, comparing to
other states, even if the number of pupils learning Sanskrit at the

secondary level is considerably less.

In West Bengal in Standards V to VII Sanskrit is a compulsory

language.

In South India, Tamil Nadu is the only state which has

eliminated Sanskrit totally from school education where Sanskrit
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flourished for about two decades after independence. This was done

as in the case of Hindi following the issues on Hindi education in the

late seventies.

The revised National Policy on Education (1986) in a very
vague manner proposes for the development of facilities for the
intensive study of Sanskrit, to delve into Indian ancient fund of

knowledge and to relate it to contemporary reality.

The ministry of Human Resources and Development has
announced a scheme inl1987 for propagation, preservation and
development of Sanskrit and the same is being communicated to all
state governments. The programmes under the scheme is broadly

classified into three major categories aiming.

1) Preservation of Sanskrit Tradition

i) Modernisation of the Content and Methodology of Teaching
Sanskrit.

i)  Popularisation and promotion of Sanskrit.
The important aspects in the scheme to be noted are:

1) For the preservation of Sanskrit Government of India assures
financial assistance to State Governments to implement their

own project.
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1i) For modernising ‘The Rashtriya Samskrita Samstan’ an
autonomous bedy under the ministry of Human Resources and

Development is entrusted to carry on with such activities.

iiij For popularisation of Sanskrit financial assistance is given to
voluntary organisation up to 75 per cent of their expenditure.
Similarly assistance is given to Sanskrit workers for the

publication of their works upto 80 per cent of the expenditure.

President’s awards to Sanskrit Pandits award of Scholarships

to students etc. are measures under the scheme.

National Policy on Education, Agenda for India 2001
emphazised Sanskrit Education. Efforts will be continued and
strengthened to develop Indian Languages. Efforts will be made to
popularise the study of Sanskrit. Sanskrit has influenced in one
way or another most of the modern Indian languages. Efforts will be

made to popularise the study of Sanskrit.

“Sanskrit Education in Orissa” a monograph by Panda (1995)
deals with history, locational analysis of Sanskrit Institutes,
supervision administrative examination system of Sanskrits,
Education and creative works done in various fields of Sanskrit

literature in Orissa. Among at an analysis of the survey of Sanskrit



110

Education in Orissa, Dr. Panda in this book has tried to explain all

possible aspects of the subject with clarity of vision.

From the foregoing we got picture on the systematic progress

of Sanskrit education in an historic prospective.
REVIEW OF RESEARCH STUDIES

The study conducted by Gokhale (1951) reveals the origin and
development of Buddhist Education in India, Ceylon, Burma,
Indonesia, China and Japan through the medium of Sanskrit, Pali,
Tibetan and Ardhamajadhi.

Seth’s (1953) study establishes that the aim of all schools of

Indian philosophy is self realisation and purely idealistic.

Saram’s (1954) study analyses the Gurukula system of
education in ancient India and tries to explore the possibility of

reinstating it in india in modernised form. The study observes that:-

1) The hermitages of ancient India were not only schools of

learning but also shelter for the needy.

ii) The curriculum and methods of teaching were mainly based on

the psychological principles of development.
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The study undertaken by Divakar (1960) discusses critically
the educational philosophy of Upanishads.

Charle’s (1971) study insists on that the Bhagavat Gita
contains many ideas which could become the basis for a sound
educational philosophy and the same is quite significant for various

aspects of educational system in India.

Sarma’s (1978) study presents Sri Sankara as a philosopher
and religious man and moreover as a great educationist and

enumerator.

i) the philosophical ideas and ideas of educational

philosophy of Sri Sankara.

1) the aims of education and teaching methods as viewed by

Sri Sankara.

Sarma (1982) conducted a study on Sanskrit students attitude
towards religion. The study found that Sanskrit Pathasala students
have significantly high positive attitude towards religion and there is
no substantial difference between the moral values of Sanskrit

Pathasala boys and general students.

Gupta, Sheetal (1983) the aim of the study were (1) to prepare

and standardize tests on three abilities, viz. comprehension of Hindi,
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English and Sanskrit passages through reading and listening ability
to speak and spell words in these laﬁguages correctly and ability to
know the rules of grammar of these languages. Four linguistic skills
are selected for all the three languages, viz (1) reading and
understanding (ii) hearing and understanding (iii) speaking correctly
{iv) writing correctly. The major findings were (I) The distribution of
scores in all the tests of English, Hindi and Sanskrit showed
deviations from normality, (2) The relationships between the tests of
each language were found to be statistically significant (3) In case of
English language, the extracted two factors were identified as ability
of comprehension through reading and skill of correct
pronunciation. In case of Hindi language, the two factors were
spelling and comprehension through reading. In case of Sanskrit
languge, the two dominant factors were grammar, and
comprehension through reading, (4) The language abilities and skills
influencing the achievemeﬁt in the three languages taken together
showed that hearing and understanding, and pronunciation played
a dominant role. The just and second factors Weré identified as

‘comprehension through reading’ and ‘spelling’ respectively.

Jain (1984) study was intended to identify the areas in
Sanskrit, this the causes of the areas, and to suggest a programme

of remedial teaching. The major findings were (1) since teaching of
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Sanskrit as a third language was not according to the syllabus the
objectives were not achieved (ii) Since most Sanskrit teachers were
untrained, they were not able to create students interest in the
subject either through their teaching or other activities in the school,
(i) The headmaster and teachers felt that co-curricular activities
were not organised becausé of the students, ‘lack of interest in the
subject and consequently a suitable environment for learning the

language could not develop.

In the study of Suja (1986) it is pin pointed that the
achievement of pupils in Sanskrit in the S.S.L.C. Examination is

considerably low.

Devaky’s study (1988) also pin pointed the same point of poor
achievement in Sanskrit in the S.S.L.C. Examination as a trend in

recent years.

Surendran’s (1989) study is an attempt to reveal the problems
facing by Sanskrit teachers in schools of Kerala to arrive at
conclusion and to suggest remedial measures. Major findings of the
study are (1) Sanskrit teaching in the schools of Kerala is in the
midst of problems (2) Only Sanskrit teachers are the individuals to
face the problems and they bound to bear it as the matter of their

own existence (3) parents and pupils show little interest in Sanskrit
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{4) Sanskrit lost popularity among the masses (5) The scarcity of
pupils to learn Sanskrit is the result of all the listed problem (6) The
importance of Sanskrit is not felt by the educationists, authorities as
well as by the public (7 ) the Government level measures to
encourage Sanskrit are beyond doubt, inadequate and (8) The

encouragement of Sanskrit is spoken more than it is done.

Vijayan (1989) conducted a study attitude of Sanskrit Teachers
towards Sanskrit language. The major findings are (1) All Sanskrit
teachers have a favourable attitude towards the value of Sanskrit
language its cultural percentage and immense treasure of literature,
(2) Sanskrit should be introduced as a subject of study not as a
compulsory language but to supplement Malayalam teaching, (3)
Inservice courses for Sanskrit teachers should be effectively
organised. Suitable refereﬁce books, hand books etc, should be
made available to all Sanskrit teachers, (4) Sanskrit teachers are

greatly distressed by the service conditions.

Rajan {(1989) the objectives of the study are (1) to explore the
nature of the attitude of secondary school pupils towards learning
Sanskrit, (2) to rank the statements in the order of seriousness
indicated by the responses of the total population, (3) To compare

the attitudes between boys and girls, rural and urban, government
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and private schools. Some of the findings were 1) The total
population has a favourable attitude towards learning Sanskrit at
the Secondary level, 2) The girls group has more favourable attitude
than boys group, 3) The rural and urban group are significantly
differ in their attitude towards learning Sanskrit at the secondary
level, 4) The aided school pupils and government school pupils are
significantly differ in their attitude towards learning Sanskrit at the

secondary level.
SANSKRIT STUDIES ABROAD

While discussiﬁg Sanskrit studies in education it is necessary
to throw some light on the attempts made by some Sanskrit

Scholars of some foreign countries also.
Sanskrit in Germany

On February 3 of 1966 something quite out of the ordinary
occurred in Cologne. For the first time, texts were broadcast from
Radio Deutsche-wells (voice of Germany) in Sahskrit. The founder of
this programme was Ernst N.Shaffer, a correspondent and journalist

of world. Wide experience and for many year a staunch, “Bombay

Wallah”.
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The immediate success of the 12 minute programme broadcast
every Monday as part of the Hindi programme emboldered Dr.
Sushama Lohia, Head of the Deutsche Welle Sanskrit team, to tackle
even classical Indian drama. In six instalments Kalidasa’s Sakuntala

was broadcast from the Federal Republic of Germany to India.

It goes without saying that all the important congress and
events throughout the world catering around Sanskrit and Oriental
Studies are included in Sanskrit voice of Germany’s coverage. In
doing so, Professors, Lecturers, teachers and journalist amongst
those who know and understand Sanskrit keep up the time

honoured tradition of co-operation between India and Germany.
Sanskrit in Russia

The Russian study of Sanskrit has rich tradition which were
laid down by such leading soviet scholars like L. Minayev, E.
Sheherbatsky and S. Oldenburg. They studied great ancient Indian

works not in isolation but in their broad historical context.

Soviet scholars of Sanskrit area comprehensive approach in
their studies of ancient Indian culture, history, literature,
philosophy, the five arts and the language. At present this science

has been given a fresh impetus since many young talented
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specialists who are all well trained and conversant with ancient
Indian languages come to work in this field. Alexi Vichasin,
Assistant Professor of Moscow University, whose scientific paper was
devoted to Ancient Indian Sastras is translating Arthasastra in to
Russian language and compiling a detailed commentary in it. Nikita
Gurov, a talented Leningrad scholar, has studied the influence of
Dravidian culture on the Aryans. Besides, he is in a team of scholars
who have been working on Indian manuscripts. The group is headed

by Yuri Kherojon.

Yarosolav, Vasilkov, a scholar of science and an associate at
the Leningrad branch of the institute of Oriental Studies of the
Russian Academy of sciences, is investigating the genesis of the
great Indian epic, Mahabharata into Russian, a task begin many

years ago by one of his teachers, Vladimir Kalyanov.

Another promising scholar is Tatyana Oranskya, a teacher at
Leningrad University, who is studying the various aspects of vedic

language and the culture of Indian civilization.

There is also a large group of post graduate who are engaged in
research on Sankara’s philosophy. Sanskrit is taught in the
Department of Oriental philesophy and History of Moscow, Leningrd

and Tibilin Universities.
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Sanskrit in England

nskrit is taught here from the age of 4%. It is taught to both
boys and girls, through simple conversation, vedic verses, simple
stories and through grammatical sutras of Panini based a Laghu-

Kaumudi (Panda, 1995).

The ultimate aim is to enable the pupils, to reach a point
where they can understand the Srutis and Upanishads before they
¢ their school. The course was started in St. James Independent
School for Boys in London. The school is owned by an educational

charity, i.e., “The Independent Educational Association Limited.”

'—-]

he curriculum of the school and the philosophy that is
central to it owe most of their original features to studies carried out
for the spiritual, mental and physical development of children
between the age of four and half and eighteen. The study of the
language is based on Sanskrit because it is the most ancient and
unchanging of the classical languages. It also offers a systematic

study of grammar and is full of profound concepts.
Sanskrit in America

Some net work programmes have been started in the city of

New York by some voluntary organistion, for the benefit of those who
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are interested in arts and literature and speaking in Sanskrit. Their
aim is to make Sanskrit a spoken language. According to them,
Sanskrit is the only natural language in the world to have been
recognised for research in artificial intelligence as a perfect computer
language, or a language which is naturally precise and accurate
without the application of cumbersome semantic nets or other

complex methods of showing the relationship of words (Panda,

1995).

Spring (2003) recorded as News Letter, the American Sanskrit
Institute was carried by Vyasas Houston M.A. in 1989 with a vision
of Sanskrit as a universal Sacred language. Utilizing learning
technology based on the theory and practice of yoga. RSI courses
emphasize the ease and joy of learning Sanskrit through in an
immersion experience, the enjoyment of making the sounds, fluently
reading the original Devanagiri script and directly reading, chanting

and understanding sacred literature.

B. PSYCHO-SOCIO-FAMILIAL STUDIES IN LANGUAGE COMPREHENSION

Studies have revealed that there are many psychological,
biological and sociological factors like aoverty of parents, inefficiency
of the educational system, lack of attractiveness in schools,

indifferences of parents, death, trusncy, attitude of parents towards
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girls education, no direct link between the courses of secondary and
primary schools. Unsuitable courses, age, caste, income, family
relationship, migration, employment, intellectual, inferiority and
school and teacher types, poor quality of teachers lack of
earnestness among student as well as among parents, lack of proper
environment at home etc. on which achievement of pupils depend.
But Prathibha (1968) classified the various factors into four different
categories, namely physical and physiclogical, psychological,
sociological and educational. According tc the Indian Education
Commission (1964-66) causes of wastage and stagnation may be

divided into three categories economic, educational and social.

Rao (1970) reported that there was significant relationship

between socio-economic status and academic achievement.

Sujatha (1974) found out that there is significant relation
between achievement in English and each of the psycho-social
variables selected for the study for the whole and the relevant sub-

samples.

Investigation of Sivadas (1975) showed that there is significant
difference at 0.01 level between high and low socio economic groups
in certain language skills he studied, viz. listening, speaking,

reading and writing.
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In a gtudy by Elsyamma (1975) among secondary school
children, she found that there was significant and positive

relationship between achievement in Malayalam and socio-economic

status.

An investigation on concepts of language in children from
differing socio-economic backgrounds was conducted by Downing,
Oliva and Oliver (1977). A total of 789 kindergarten children divided
approximately equally into high, middle and low socio-economic
groups were tested twice, in the second and ninth month after
beginning kindergarten. The result was that kindergarten children
from school in higher socio-economic neighbourhood had
significantly more advanced concepts of language than children in

lower socio-economic areas.

Mohite (1978) undertook a study with a view to find out the
effect of socio economic status on language performance of pre-
school children. 25 children from middle socio-economic groups and
25 from lower socio economic groups were taken as subjects. A
language performance test was administered to test the three
aspects of language viz., vocabulary comprehension and
articulation. On the basis of the results the following findings were

arrived at (1) the middle class children were more advanced in their
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vocabulary and comprehension performance as compared to lower-
class children. (2) The language performance of children coming
from middle socio-economic groups would be better than that of

lower socio-economic group in vocabulary, comprehension and

articulation.

Sudarsanan (1980) found out that the teaching of English did
not contribute to the improvement of students comprehension
performance. Educational and occupational status of parents

correlated significantly with the comprehension scores of the

students.

Raj and Rita (1980} found that students coming from small

families achieve better in school subjects.

Venkataiah’s (1980) study found that socio-economic status

was positively related to the academic performance of students.

According to Cook (1981) and Gumpsees (1981) children are
thought to be “biologically equipped with certain clues about the
“nature of language” and set about actively searching speech

environment for structures that correspond to those clues.

In a study conducted by Victoria (1983) to find out the

l . » - 3
influence of socio-economic factor on certain basic language skill in
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Mother tongue come to the conclusion that each of the language

skill is significantly related to socio-economic status and different

components,

Gopinathan (1984) in his study found that certain socio-

familial variables are positively related to achievement.

Abraham (1986) in her study observed significant positive
correlation between socio-familial variables and Sanskrit

achievement of Secondary School students.

Nair {1986) in her study observed that there was significant
aind positive relationship between achievement in English and Socio-

familial variables.

Kelu (1989) found out that parental education level, parental
occupational level parental income level, socio-economic status,
family acceptance of education, cultural level of family and socio-

familial variables are correlates of basic language skills.

Good (1990) conducted a study and found that the co-efficient
of correlation between academic achievement and socio-economic

status is not significant.
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Salvi and Trivedi (1991) in their study found that neither

intelligence nor socio-economic status has a significant influence on

achievement in English.

Ramachandran (1992) conducted a study on ‘social and
familial variables which cause underachievement in Malayalam in

secondary schools.’

Devi (1993} conducted the study on ‘the effect of certain social
familial variables on some representative convergent-thinking and

divergent thinking abilities of secondary school pupils.

Anitha (1994) in her study observed that there is significant
correlation between achievement in Hindi and cognitive and effective

variables.

(i) Psychelogical and Sociological Studics in Listening Comprehension

Brooks and Warriage (1944) studied the effect of interest on
listening comprehension and found that interest in the materials
presented and the personality of the speaker affected listening

comprehension.

Higgins (1964) analysed scores made by the same group of

subjects on two listening tests and two anxiety scales and found



125

that (a) listening was influenced neither negatively nor positively by
anxiety and (b) no substantial relationship existed between listening

~ et

ability and anxiety.

Brown (1965) studied the effect of position in and size of the
family and found that children with older and younger siblings were
not better listeners than oldest or youngest children and that
children from small families were not better listeners than those

from large families.

Farid (1975) dealt with how to make good listening

comprehension exercises.

Hugh Templeton (1976-77) who devised a new technique for

measuring listening comprehension through an experimental study.

Sabharwal (1978) emphasized the need of training to improve
listening comprehension. The performance of the experimental group
in listening comprehension had significantly improved because of
the training in listening comprehension. The improvement of the
experimental group seemed to be correlative. The performance of the
central group had not improved by the traditional teaching learning

situations.

In his study Patel (1982) has shown that there was no sex

diffcrence with regard to listening comprehension. The pupils of
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urban area were good at listening comprehension as compared to
the pupils of rural area. The students who were less anxious did
better on listening comprehension test than their counterparts with
higher anxiety. He also found that the students who had high 1.Q.
preferred better on listening comprehension than the students
having law 1.Q. There was no effect of the size of the family on

listening comprehension.

Victoria (1983) conducted a study upon the relation between
socio-economic status and basic language skills in Malayalam, and
found that there exists a significant correlation between them. The
correlation coefficient between total SES score and score in listening

comprehension for the whole sample is 0.24.

Muraleedharan (1987) found out that there is significant
relationship between listening comprehension and socio-familial

variables.

Chandran (1989} in his study on some adjustment variables
related to listening comprehension in Malayalam of secondary
school pupils have found that | there is significant relation
between adjustment variables and achievement in listening

comprehension.
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Subhashkumar (1990) studied group difference in the
achievement in listening comprehension and reading comprehension

in Malayalam of secondary school pupils.
(i) Psychological and Sociological Studies in Reading Comprehension

Keller and Stanton (1964) who studied covert language
accompanying silent reading, found that there exist a correlation
between psychological factors and reading comprehension. Chin
and lip movement and breéthing rates were found to be significantly
higher during reading period than rest periods and audible sub

vocalisations decreased with increasing age.

Glass (1967) reported that the more familiar one is with

meaning the more rapidly one will be able to read printed materials.

Kopper (1970) enquired the factors affecting to reading
comprehension. He found that reading comprehension was positively
related to reading attitude and negatively related to anxiety. Some
other factors related to reading comprehension were (a) reading
readiness, (b) academic motivation, (c) attitude towards study, (d)
quality of classroom teaching (e) presence or absence of proper

direction, (f) educational status of parents.
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Isoppar (1970) found that reading comprehension was related
positively to reading attitude dependence was found to be related

positively and anxiety was related negatively to reading

comprehension.

Deshpande (1973) attempted to improve the teaching to
beginner through improvement in the preparation of reading

materials and the process of evaluating, reading programine.

Yule (1974) has shown that reading achievement does not
exactly parallel to IQ at all levels of intelligence confirming the
appropriatcness of the achievement ratio and other statistics. It is
agreed that over and under achievement are best defined in terms of

regression equation.

Asher and Markell (1974) in their study tried to investigate
whether sex difference in reading comprehension is affected by
variables in the interest level of the material. Resuits indicatcd that
chiidren significantly preferred the high interest material. There was
no significant difference between boys and girls ratings. Further

more, the interaction of sex and interest was non-significant.

Language may not act as a barrier in learning and this

problem has been dealt with Speelveda (1975). He detected that the
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reading programme is presently set curriculum is not geared to the
language needs of the disadvantaged child. Reading readiness and
reading skills can be developed through more formal academic

activities.

Ahuja (1975) found that fast silent readers comprehend better
in comparison to slow silent readers. The fast readers are decidedly

good readers because they comprehend more in leisure time.

Ramkumar and Zachariah (1975) in their study revealed that
culturally advantaged pupils have higher positive reading habit

scores when compared to culturally disadvantages pupils.

Vora (1976) studied that attitude play a dominant role in
reading comprehension. Rate of reading and rate of comprehension

are interdependent.

Kumar (1977) has drawn the following finding in his study.
Children having a better home educational background are found to
be higher in psycho-linguistic developmént and educational
aspiration than children with a lower home educational background.
This reveals that the correlation between the socio-familial variables

and reading comprehension have to studied more specifically.



viewed in terms of language cognition and reading skills. He
proposed that a child’s cognitive ability might provide an upper limit
for the comprehension of oral language, which might in turn,

provides an upper limit for the child’s comprehension of text.

Flood (1977) conducted one study which was designed
specifically to investigate the relationship between parental style of
reading to young children and the child’s performance on selected

pre-reading related tasks.

Klein (1977) in his paper ‘Cross Cultural Studies: What Do
They Tell about Sex Differences in Reading’ presented various
findings detailed in cross cultural analysis of sex differences in

reading.

Ahuja and Ahuja (1978) examined school children with various
reading skills and to make them conscious of their importance for

future educational growth and measure ' reading speed and

Shah (1979) found out that no difference existed in reading
comprehension between boys and girls. There were significant

difference in frequencies of three different groups of pupils on all the
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three psychological variables - reading rate, intelligence and

vocabulary.

Shah (1979) conducted a comparative study of some personal
and psychological variables and reading comprehension. There was
significant difference in frequencies of high and low group nupils in
the variables of parental income, parental education and parental

occupation.

’

Rajagopalan (1980} measured the pupils level of Reading
Comprehension, importance of vocabulary and their grammatical
knowledge in their attainment of reading comprehensicn and
suggested remedial measures for the improvement of reading

comprehension.

Kantawala (1980) studied an investigation into reading
attitudes of high school students. The findings were, reading
attitude was a function of grade. The score did not indicate
significant relationship with cultural settings, sex differences, age

groups and birth order.

Agrawal (1981) conducted a study of reading ability in relation
to certain cognitive and non cognitive factors. In his study a sample

of 400 grade IX students was selected. Males and females differed
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significantly in réading ability, study habits, academic achievements,
neuroticism, extraversion, parental attitude and ideal self (femalc
scored higher than males only on reading ability and academic
achievement). They did not differ statistically in verbal and non

verbal intelligence, anxiety and actual self dimension.

Lionel (1982) found that the psycholinguistic strategy of
rcading comprehension was superior in effectiveness to the usual

method.

Gaur (1982) conducted a psychological study of reading ability
in relation to achievement, intelligence was significantly related to

speed of reading comprehension and vocabulary of students.

Gupta (1982) studied the relationship between reading ability
and father’s professional and birth order. Father’s profession did

not bear any influence on reading performance.

A study of effective psychological correlates of reading
comprehension conducted by Vora (1982). The important findings
were reading comprehension was a normally distributed
phenomenon in the sample under study. Pupils who were highly

motivated were less anxious.
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The aim of the study of Sheetal (1983) are to prepare and
standardise test on three abilities, viz. Comprehension of Hindi,
English and Sanskrit passages through reading and listening, ability
to speak and spell words in these languages correctly and ability to

know the rules of grammar of these languages and to study the

distribution of scores of the tests of three languages separately.

Dass (1984) conducted a study of reading comprehension in
English of students of English medium secondary schools of
standard X in the context of some socio-psycho factors. The mean
difference of reading comprehension scores was in favour of
students with high SES. Emotional stability was not found to

influence reading comprehension.

Shelat (1984) conducted a study on impact of reading
improvement programme on Reading Comprehension of pupils of

varying intelligence and coming from different SES.

Dhanger (1985) studied a comparative study of the reading
ability of the backward classes and non backward classes pupils of
grade X in the context of their intelligence, anxiety and certain
demographic variables. The pupils from wurban areas were
significantly better in their reading ability than those from rural

areas. The pupils having high intelligence were significantly better in
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their reading ability than those having low intelligence. The pupils
having low anxiety were significantly better in their reading ability

than those having high anxiety.

Dholakia (1986) pointed out from his study of the effectiveness
of various strategies for improving reading comprehension in English
of pupils of class IX in the context of certain variables that pupils
having high 1.Q. and low 1.Q. did not differ significantly in reading

comprehension when taught through Re Quest Strategy.

Kumari (1987) in her study has shown that there was a
significantly higher reading ability score for boys, students with
English as the medium of instruction and students from urban

arcas.

Three studies were conducted by Thompson (1987) to examine
individual differences among young children in the extent of use of
alternative cognitive processes forward reading. The expectation was
that boys of the same reading attainment level as girls, tend to rely
more than girls an access to phonological segments of words. The

results of the three studies supported the expectation.

Sankarankutty (1987) revealed in his study that there is a

significant relationship between some of the socio familial variables
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namely, educational level of father, learning facilities at home, family
acceptance of education, and achievement in vocabulary and

reading comprehension.

Sankarankutty (1987) suggested that “if the teacher tries to
keep in mind about the effect of the socio-familial factors while
beginning instructional objectives and learning experiences it will

helpful for an effective language teaching.”

Eldredge and Quinn (1988) have reported that evidence from
existing literature suggests that the decoding and reading
comprehension skills of poor readers can be improved by assisting
them to read material that is too difficult from to read fluently by

themselves.

Bregnitz (1988) investigated the reading performance of first
graders. The effects of pictorial distracters. Reading comprehension
passages were administered on forty four matched pairs of Israeli
first graders. Both experimental and control subjects red one text at
their self paced reading rate; followed a similar passage that
included pictorial distracters within the text control subjects read

the text with distracters at their own phase.
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Kelu (1989) in his study on some socio-familial correlates of
basic language skills on the mother-tongue of secondary school
pupils of Kerala have shown that there is significant relation
between each one of the socio familial variables with each of the
basic language skills, viz. listening comprehension, reading

comprehension, vocabulary, handwriting, speed and spelling.

Barnes, Judy and Guinthor (1990) found out that a three way
interaction produced significant main effect in which good
comprehension and specific purpose of reading enhanced word

learning.

Golden, Nany et al. (1990) examined the effectiveness of a
computer net working system in providing guided practice in
teaching reading comprehension to middle school remedial reading
students. It has been found out that guided practice is more useful

for learning newer and more complex cognitive skills.

Elredge and Quinn (1990) found out that phonic knowledge
has a causal impact on both reading comprehension and vocabulary
gains and that reading comprehension has a causal effect on

vocabulary games.
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Subhash (1990) found that there is significant difference
between boys and girls in their mean achievement scores in listening

comprehension and reading comprehension.

Lulu (1993) suggests that, the poor performance of pupils in

and sociological backwardness. This can be remedied by the
manipulation of a rich aﬁd varied language environment to the
children both at home and school. By means of a reoriented
cducational programme, the effect of socio economic status can be

ruled out.

Improvement in remedial teaching and providing facilities like
the use of language laboratory, teaching machine, television, video
cassette recorder, radio and educational films will help the low socio

economic status groups to a great extent.

Azzam and Rima (1993) examined reading and spelling errors
in Arabic made by children and found that errors in reading and

spelling persisted through out primary school.

Anhalt, Marg Emily (1995) says that an action research studies
described and evaluated a programme for improving the reading

comprehension of target first, second and third grade students in a
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progressive sub urban community in Northern Illinois. The problem
was noted by the researcher, who in recent years had observed a
need for improvement in reading comprehension as indicated by

teacher observation of classroom reading responses and

assessments.

Taraban, Roman and Others (1995) found out that a serious of
five experiments tested the importance of four types of skill
development (single word decoding, vocabulary knowledge,
knowledge of text schemas, and question-answering skills) for

reading comprehension improvement.

Smitha (1995) in her study found out that there is significant
difference between English medium and Malayalam medium with
regard to their mean of achievement in English and Malayalam

reading comprehension.

Rabia and Salim (1995) in their study revealed that Arabic
reading comprehension in Arabic children of Israel highly correlated
with phonological skills, semantic processing, syntactic knowledge

and short term memory.

Vinod (1996) in his study found that the mean scores of girls,

urban students and private students are higher than boys, rural



139
students and government students respectively in the achievement

of reading comprehension in Hindi.

Sathian (1996) studied some socio familial correlates of
Reading Comprehension in Sanskrit among secondary school pupils
of Kerala. The study indicates that there is a significant relationship
between some of the socio familial variables and achievement in
Reading Comprehension in Sanskrit. It also indicates that the poor
periormance of pupils in Reading Comprehension in Sanskrit is

mainly due to socio-familial backwardness.

Mohammed (1996) in his study revealed that correlation
between achievement in reading comprehension in Arabic and Socio-

familial variables except family environmernt are significant.

Berg, Andry, Cressman, Kelley Shea (1998) found out that the
implementation of vocabulary strategies designed to increasing
reading comprehension. The targeted population consisted of inner
city elementary students located in central Illinois. Some children

from low-income environments have below average reading abilities.

Costam Malynda Blalock, Skeen (1999) found out that a
programme for increasing student reading comprehension. The

problem of low reading comprehension was documented through
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teacher, student and parent surveys. Analysis of the probable cause
data revealed that a number of factors related to low reading

comprehension.

Taylor, Barbara (2000) in his study what has been learned
from research about fostering reading comprehension in the middle
grade, providing a broad overview of current educational and
psychological research about effective strategies for teaching reading

a middle grade students.

Padmanabhan (2000) conducted a study on ‘some socio
familial correlates of achievement in reading comprehension in
Malayalam among VIII standard pupils’. Objectives of the study are
to test whether mean scores of the 8 socio familial variables and
achievement in reading comprehension in Malayalam obtained for

sub samples.

The review of studies, attempted so far, gives a perspective of
the empirical works done in the area. This helps as to draw certain
broad conclusion about the trends indicated by the different studics.

The major trends indicated by the review are presented below:

Most of the work done in the area can be classified under two

major areas (1) psychological and sociological studies in listening
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comprehension (ii) psychological and sociological studies in reading

comprehension.

A vast number of reported studies indicate a positive
relationship between sociological variables (viz.) Education level of
parents, occupation level of parents, income level of parents, socio
economic status, cultural level of family, family acceptance of
education, learning facilities at home) and listening and reading
comprehension and psychological variables (intelligence, anxiety,
achievement motivation) also. The studies reviewed are also reveals
that correlates of basic language skills in Sanskrit are very scanty

and hence the investigator felt the need and relevance of this study.

SUMMARY

It is fairly evident from the studies reviewed that no studies in
Listening and Reading Comprehension in Sanskrit in the state of
Kerala was attempted. Studies in Indian context and abroad was
also seen limited. Correlates of Listéning and Reading

Comprehension in Sanskrit was also found to be less.
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METHODOLOGY

The present study is an attempt to identify certain
psychological and sociological correlates of Listening and Reading
Comprehension in Sanskrit among Secondary School Pupils of
Kerala. Research investigation require gathering of data for testing
the hypothesis. Different methods and procedures are adopted for
the acquisition of data using research tools depending on the nature
of study. The tools are used for describing and quantifying the
psychological and sociological behaviour which yields information
for further analysis and findings. Details of the methods adopted for
sampling, the different tools used and the statistical procedures
adopted for analysing the data are discussed in this chapter under
the following headings, viz.,

()  Variables selected for the study

(i) Tools used for measurement

(iii) Sample selected

(iv) Statistical Techniques used

1. VARIABLES SELECTED FOR THE STUDY

The study being a correlational one, two types of variables are

inevaluated, viz., dependent and independent. There are as follows:
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DEPENDENT VARIABLES

The study has been designed with certain selected basic
language skills in Sanskrit as dependent variables. A theoretical
overview of the variables has been attempted in Chapter II of the
present report. The i"oﬂowing are the dependent variables selected for

the study:

1. Listening Comprehension

2. Reading Comprehension
INDEPENDENT VARIABLES

The following psychological and sociological variables are taken

as independent variables.
Psychological Variables

1. Achievement Motivation

2. General Anxiety
Sociological Variables

1. Parental Education Level
2. Parental Occupation Level
3. Parental Income level

4. Socio-Economic Status
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5. Learning Facilities at Home
6. Family Acceptance of Education
7. Cultural Level of Family

8. Family Environment of Education
Criteria used for selecting the variables

The selection of the dependent variables was based on the
assumption that all of them are related to achievement. This
assumption was made in the light of a vast review of related
literature. Only those variables whose relationship with achievement
is well established as shown by the literature were finally selected

for the study. The selection was done on the basis of the following

criteria.

() The variables selected should have considerable correlation
with different forms of school achievement in the previous

studies.

(i) Variables selected should be capable of being measured with
the help of existing tests and techniques of proved validity and

reliability.

(ili) Duplication of variables should be minimised to the maximum

possible extent.
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The Dbasic consideration for the identification of the
independent variables i.e. psychological and sociological variables,
was the theoretical views. The variables which registered high degree
of relationship with dependent variables, ie. Listening and Reading
Comprehension in Language; theoretically were identified and
accepted as the independent variables. Reported studics in the area
which would throw light on the question also came to be reviewed.
Though some of the studies were showing contrasting resulis with
the theoretical views, the same variables also were accepted for the
present study, as this study would provide a further exploraticn of
the same question. Some additional consideration also helped in

selecting the variables. These are the following:

(i) Listening, speaking, reading and writing are usually listed as
the basic language skills. Of these Listening and Reading
Comprehension are selected as dependent variables. Under
‘reading’ oral reading has not been considered. This has been

done because of practical difficulties in tésting such skills.

{ii) The dimensions used under sociological variables: Care was
taken to convey dimensions which would describe both familial
and sociological variables or variables which overlap on both

these dimensions. Many sociological variables like, socio-
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economic status, parental education level, parental occupatiocs:
level, parental income level, socio-familial status, family
relations, cultural level of family, learning facilities at homc,
etc. were seen to influence to achievement of some language in
different ways. The investigator therefore selected eight

variables to refer all these dimensions.

2. TOOLS USED FOR MEASUREMENT

The selection of appropriate instruments or devices for

collecting the data was the first task taken up. It was decided to

make use of standardised tools, as far as possible for this purpose.

Accordingly, standardized tools already available were used for

collecting data regarding all the psychological and sociological

variables. The following measures had to be obtained.

(@

(1)

~ Scores of representative sample of secondary school students

in each of the psychological and sociological variables

mentioned above.

Achievement scores in each of the listening and reading

comprehension in Sanskrit for the same group.

The details about the tools used are presented below:
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1. A Test of Listening Comprehension in Sanskrit for Secondary School Pupils

of Kerala (Kelu and Padmanabhan, 2003)
This test has been standardised by the investigator. It is
intended to measure the ability in Listening Comprehension in

Sanskrit of the Secondary School Pupils of Kerala.

The test consists of 6 passages and 26 multiple choice
-questions. It has a maximum score of 26 and of 45 minutes
duration. 6 passages and 26 items selected after item analysis were
recorded in a cassette. Some alterations in the wording of the
questions were made before recording, keeping in mind the

difficulties that were faced in the preliminary test.

For the preliminary test 200 students of secondary classes
were selected. These schools are representatives of different
categories, namely sex (boys and girls) locality (rural-urban) and
instructional efficiency in terms of percentage of pass in the SSLC

examinations of the preceding three years.

The basic principle behind the selection of items is the
psychometric characteristics of each item. The investigator selected
those items having a discriminating power of 0.03 and above. While
framing the blue print, proper weightage has been given to each

division and special emphasis given to three types of skills in
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comprehension. They are: a) Finding the main idea of the thing
presented, (b) Locating the significant details of what is listened to,
(c) Identifying and establishing relationships between ideas

presented. And weightage was given according to importance.

Six passages and 26 items were selected from a preliminary
pool of 10 passages and 33 items after item analysis. These were
recorded in a cassette. The test was standardised on a sample of 731

secondary schools students.
Reliability and Validity

Reliability of the test was calculated using a test-retest
method. The test scores of fifty students in the final test were taken.
After one month’s time, the test was again given to the same

students and their scores were obtained.

The scores thus obtained were analysed using the product
moment coefficient of correlations for finding out the reliability of the

test was thus found to be 0.66.

The content validity was achieved by a clear statement of the
instrumental objectives and also by an accurate analysis of the
content. The three parts of comprehension (translation,

interpretation and extrapolation) was given proper weightage and the
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content was analysed accurately. Content validity was based upon
the judgement of subject specialists, supervising teachers and other
senior language teachers. Concurrent validity of the test was
determined empirically by means of statistical techniques. In the
method, scores in the test of listening comprehension in Sanskrit
were correlated with external criterion used in the marks of Sanskrit
in the half yearly examination. The correlation coefficient thus

calculated was found to be 0.60.

A specimen copy of the test of listening comprehension in

Sanskrit is given as Appendix III.

2. A Test of Reading Comprehension in Sanskrit for Secondary School Pupils
of Kerala (Kelu and Padmanabhan, 2003)

This tool is also constructed for the study by the investigator in
collaboration with his supervising teacher. It contained 6 passages
and based on the passage thirty three objective type questions are
given, each with four distracters. The students were asked to read
the passage and those who comprehended the passage could answer
the questions correctly. Students were instructed to mark the
correct answer with a circle around it. Each correct item was given a
credit of one point. The time required for administering the test was

45 minutes.
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For the preliminary tests items were selected in accordance
with the principles of test construction. After the preparation of
items, a pilot test was conducted to a small sample to check
ambiguity, difficulty level and the time duration of the test; the items
were scrutinized and necessary alterations made. Then a draft test
was conducted with a stratified proportionate sample of three
hundred students. After consolidation of data, the items were
analysed so as to compute the difficulty level and discriminating
power of each item. Based on the psychometric characteristics of the
items, the final selection of items was made. Thirty three items were

selected for the final test.

The final test was conducted on a selected sample of 775
secondary school pupils of Kerala. The sample was selected giving
due consideration to sex (male-female) and locale (rural-urban)
instructional efficiency in terms of percentage of pass in the S.S.L.C.

examinations.
Reliability and validity

Reliability of the test has been ensured by test-retest method.
The test-retest method reliability is 0.79 (N = 96), the internal

between the two testing being one month.
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The content validity was achieved by a clear statement of the
instructional objectives and also by an accurate analysis of the
content. The face validity was established by selection forty two
items and it was confirmed by a selection of thirty three items from
forty two. Content validity was based upon the judgement of subject
specialists, supervising teacher, and other senior language teachers.
Concurrent validity of the test was determined empirically by means
of statistical technique. In this, the scores in the test of Reading
Comprehension in Sanskrit were correlated with scores in Sanskrit
of the half yearly examination which was taken as on external
correlation. The correlation coefficient thus calculated was found to

be 0.94 which showed a high validity for the test.

A specimen copy of the test of Reading Comprehension in

Sanskrit is given as Appendix IV.
3. Kerala Scale of Achievement Motivation (Nair, 1980)

Achievement Motivation is considered to be a psychological
force which initiate, direct, and sustain behaviour towards
successful attainment of some goal which provides a sense of
significance. Hence the measurement of this variable can be done by

a self-reporting inventory.
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The Kerala Scale of Achievement Motivation developed by Nair
(1980) is standardised for the secondary school students. There are
sixty items in the scale in the forms of statements. The different
items measure the level of achievement motivation by presenting
statements related to the subjects own view about achievement the
different ways adopted for achieving the goal, opportunities for doing
things extra ordinary, being a leader in different activities, etc. Some
items are for getting the opinion of the subject about the attitude of
parents, friends, and others toward his or her achievement and also
some are for finding out the subject’s views about the achievement
of others. The scale confains items to measure -the power of
sustenance of the subject, whether he values effort and also whether
he tries for developing new proposals and projects etc. The scale,
thus, on the whole measures the subject is power to initiate, direct,

and sustain achievement-oriented behaviour.

For each statement, the subject is required to respond by
selecting and marking any one of the three responses: Y’ (yes) ‘U’
(Undecided) and ‘N’ (No) in the response sheet. Some representative

items of the scale are presented below:

1. I feel that I should perform any task that I undertake in the best

manner.
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2. It is my weakness that I cannot concentrate on one task for a long

time.

A score each will be given to the responses that show
achievement-motivated behaviour. There is no time limit for the

scale.
Reliability and Validity

Validated against total achievement for class marks r = 0.44

(N= 38). Test retest reliability is 0.73 (N = 56).

A specimen copy of the test of Kerala Scale of Achievement

Motivation is given as Appendix V.
4. Kerala General Anxiety Scale (Revised version) (Nair 1976)

The Kerala General Anxiety Scale developed and standardised
by Nair (1976) has been modelled on the well known IPAT Anxiety
Scale. This scale is standardised for the secondary school students.
The scale contains thirty two items both in Mélayalam and English.
The items are in the form of statements. They check whether the
subject is prone to anxiety in different kinds of anxiety-provoking
situations. The subject are expected to answer by choosing any one
of the following alternatives. Y’ (Yes) ‘U’ (Undecided), and ‘N’ (No), on

the response sheet. A score each is given for responses showing
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anxiety while zero score is given for other responses. No time limit is

imposed on the test.

Some specimen items of the scale are given below:

1. I need my friends more than they need me.

2. I usually fail asleep quickly in a few minutes when I go to bed.

Validity and Reliability

Evidence regarding the scales, validity is provided in terms of
the theoretical model implied in the original IPAT scale. Other
evidence is provided by an independent study by Mathew (1972).
The negative correlation that the scores on the test has with
achievement ( r= .183) and intelligence (r = .204) for a sample of 727
secondary school subjects. The same study shows that the

correlates positively with test anxiety (r = .609).

The reliability of the test has been worked out in another study
by Samuel (1972). The study showed that the test-retest reliability is
0.78 whereas split half reliability is 0.82. These evidence show that
the test is a reliability valid and reliable measure of General Anxiety

of Secondary School Pupils of Kerala.

A specimen copy of the test of Kerala General Anxiety Scale

(Revised version) is given as Appendix VI
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S. The Kerala Socio-Economic Scale and Manual (Nair and Devi, 1970)

The Kerala Socio-Economic Scale used here was developed by
Nair (1970). The standard scale measures the socio economic status
of the student in terms of his father’s (head of the family)
educational, professional and vocational level. Each of these
components are scored following in a standardised pattern given in
test manual eind the score for the three components are added to
yield a composite socio-economic status for each subject. The
details regarding the components of socio-economic scale and the
weightages given to respective categories are presented in the

following table 1.



Categories and Respective Weightage of

Table 1

the Components of the Kerala Socio-Economic Scale (Modified)

ilc;. Educational Level | Weightage | Occupational level | Weightage Income level Weightage
1. | llliterate S Unemployment 5 Below Rs.1000 5

2. {Std.Ito IV 10 Unskilled 10 Below Rs.1001-2500 10

3. [ Std. Vto VII 15 Semi skilled 15 Below Rs.2501-4500 15

4. [ Std. VIl to X 20 Skilled 20 Below Rs.4501-6500 20

5. | Pre-degree/TTC 25 Semi Professional 25 Below Rs.6501-8500 25

6. |B.A./B.Sc./B.Com/ 30 High professional 30 Below Rs.8501-10000 30

Engg. Diploma, etc.
7. | M.A/M.Sc./M.Ed./B 35 Rs.10001 and above 35

.Sc.Engg./Ph.D. etc.

LS1
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Method adopted for weighting the various categories

1. Educational Level of Father

The level of education has been divided into seven categories
which begins from the illiterate to post graduate level. The illiterate
has been awarded five points, ten points to those who have
education from Standard I to Standard IV, fifteen points for V to VII,
twenty points for Standard VII to X, twenty five points for pre-
degree/TTC, thirty points for B.A./B.Sc./B.Com. and thirty five

points for M.A/M.Com./M.Sc./Ph.D. etc.

2. Income Level of Father

The level of income has been divided into seven categories.
Five points have been given to below Rs.1000 Ten points to
Rs.10001-2500 Fifteen points to Rs. 2501-4500 Twenty points to
Rs.4501-6500 twenty five points to Rs.6501-8500 Thirty points to
Rs.8501-10000 and thirty five points to Rs.10001 and above per

month.
3. Occupational-wise Categories

(1) Unemployed: Those who have no work are included in this

category.
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(vi)
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Unskilled work: The occupation/profession included under

this category are as follows: watchman, peon, labourer and

cooli.

Semi-skilled works: farmer, small scale merchants, library

attendents, police constables.

Skilled work: The following are included in this category:
Mechanic, Fitter, Electrician, Driver, Photographer, Painter,
Laboratory attendent, carpenter, mason, document writer,

clerks of lawyers, head constables of police, village officer.

Semi Professional: Those who include in this category are:
Chemist, druggist, qualified nurse, teachers, managers or
superintendent of any government office, minor businessmen,
contractor, sub inspector of police, excise inspector, AEO,
BDO, sales tax officers, officers of sub district level and health

workers.

Highly Professional: The following occupétion /profession come
under this category: Minister, judges, bank executives, doctor,
engineer, lawyer, university teachers, university official, head
of research organisation, chief executives or business

executives.
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The scores obtained in the three categories namely income
level, education level and occupation level of father (guardian) are

added to obtain the total SES score.

Religion, caste, birth order are located in the General Data
Sheet. The weightage of the three levels are added to yield a

composite socio economic status of each subject.
Reliability and Validity of the Socio Economic Scale

The test manual does not give any specific evidence regarding
its reliability. The scale uses the concept of socio-economic status as
understood under Indian social conditions following the model of
Kuppu Swami Scale and this has to be taken as evidence of scale’s
validity. Regarding validity again the test manual suggests that the
use of reliable data regarding the three components would yield
reliable measures of the components as obtained by getting the data
sheet filled in by the parents themselves in the class of literate
parents, and with the help of the class teachers in the case of
illiterate parents. The class teachers, in such cases, contacted the
parents and got the data sheet filled in after first hand inquiries.
Again when there was wide difference between details given in school
regards and the data given by the pupils, interviews with parents

were used for obtaining reliable data. The adoption of such
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procedures, therefore ensured a reasonable amount of reliability for

this measure.

A specimen copy of the scale is given as Appendix VII.

6. Family Cultural Level Rating Scale (Nair and Devi, 1981)

This scale helps to evaluate the cultural background of the
pupils family developed by Nair (1981). There are fourteen
statements, of which, for the first eight statements three
alternatives, viz. ‘Many’, ‘Few’ and ‘None’ are given and for the
remaining six statements three other alternatives viz., ‘Always’,
‘Sometimes’ and ‘Never’ are given. The pupils are to choose one
alternatives and mark a tick in the appropriate box. The scoring is
done by allotting three points to Many/Always responses two points
for Few/Sometimes response and one points for None/Never

response. A couple of examples are given below:

Examples
Many Few None
Number of newspapers/magazines
purchased by your family L] N L
Always Sometimes Never
You are corrected when you speak a B N

incorrectly
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Reliability and Validity

The reliability of the scale was assessed by using split half

method, on a sample of forty secondary school pupils of Standard

IX. The obtained reliability was 0.65.

Family cultural level rating scale was constructed
incorporating the theoretical model adopted in reputed psychological
tests like Minnesota Counselling Inventory, California Psychological
Inventory, Family Climate Inventory. The theories used in the
development of the scale, selection of item etc., are evidences to
prove the construct validity of the scale. The scale showed content
validity when a logical analysis was made of the scale items.
Concurrent validity was established by correlating the scores of the
scale with the external criterion viz., scores of the family integration
inventory using a sample of forty secondary school pupils of

standard IX. The obtained validity was 0.85.
A specimen copy of the scale is given as Appendix VIII.
7. Family Environment Index Inventory (Nair and Devi, 1981)

The fourteen statements of this scale rate the cultural level
and environmental background of the pupils family neighbourhood

developed by Nair (1981). There are again three possible answers for



163

each statement viz. ‘Many’, ‘Few’ and ‘None’. The pupil is required to
make a thick mark in the appropriate box given in the response
sheet. Three scores are allotted to ‘Many’; two to ‘Few’; one to ‘None'.

Three scores are allotted for 'Many', two for 'Few' and one for 'None".

Example:

Many Few None
Number of educated families
around your home D L] [
Number of cultural and social D D D

organisations in the area
Reliability and Validity

The reliability of the inventory was assessed by using split-half
method on a sample of forty secondary school pupils. The obtained

validity was 0.45.

Family environment index inventory was developed in
corporating the theoretical model adopted in reputed psychological
tests. The theories used in the development of the scale, selection of
items, etc. are evidences to prove the construct validity of the scale.
The scale showed content validity when a logical analysis was made
of the scale items. Concurrent validity was established by

correlating the scores of the test with an external criterion, viz.
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scores of the family integration inventory using a sample of forty

secondary school pupils. The obtained validity was 0.78.
A specimen copy of the inventory is given as Appendix IX.
8. Family Acceptance of Education Rating Scale (Nair and Devi, 1981)

The tool helps to rate the extent to which the parents accept
the educational work of their children and their interest in the
children’s progress. There are sixteen statements and three possible
responses namely ‘Always’, ‘Sometimes’ and ‘Never’. The students
are to make tick marks on the appropriate box. Three points are
awarded to a tick mark for ‘Always’, two for ‘Sometimes’ and one for

‘Never”.

Example
Always Sometimes Never

Your parents checkup your school ] ] ]
work

Your parents help your school D' ] []

assignments

Reliability and Validity

The validity of the inventory was assessed by using split-half
method, on a sample of forty secondary school pupils. The obtained

reliability was 0.91.
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Family acceptance of education rating scale was developed
incorporating theoretical model adopted in reputed psychological
tests. The theories used in the development of the scale, selection of
items, etc. are evidences to prove the construct validity of the scale.
The scale showed content validity when a logical analysis was made
of the scale items. Coﬁcurrent validity was established by corre-
lating the scores of the family integration inventory using a sample

of forty secondary school pupils. The obtained validity was 0.45.

A specimen copy of the scale is given as Appendix X.
9. Home Learning Facility Inventory (Nair and Devi, 1981)

The inventory helps to know the various home facilities that
the parents arrange for learning of their children. The eighteen
questions are to be answered by marking Yes’ or ‘No’ in the
respective column in the response sheet. One score is given for each
Yes’ and none for No’ résponse. Since item seventeen is negative
question, the response ‘No’ fetches one score each.

Example
Yes No.

Do you have an English Dictionary and an
Atlas at home?

[ U
O U

Do your parents examine your school werk
and correct it, if necessary?
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Reliability and Validity

The reliability of the inventory was assessed by using split-half
method on a sample of forty secondary school pupils. The reliability

obtained was 0.67.

The home learning facilities inventory was developed
incorporating the theoretical model adopted in reputed psychological
tests like the California Psychological Inventory and the Family
Integration Inventory. The theories used in the development of the
scale and the selection of items etc., to prove the construct validity
of the inventory. The inventory showed content validity with a logical
analysis was made of the inventory items. Concurrent validity was
established by correlating the scores of the inventory with an
external criterion, viz., scbres of the family integration inventory
using a sample of forty secondary school pupils. The validity

obtained was 0.73
A specimen copy of the inventory is given as Appendix XI.

3. SAMPLE FOR THE STUDY

As it is difficult, rather impossible to utilise the entire
population for the study, a ‘sample’ of the whole population is taken

for research studies. The validity and reliability of the findings of any
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study is determined to a great extent by the selection of the sample
on which tools for data collection are administered. The sample

selected should represent the population in all its diversities.

Best (1989) defines a sample as a small proportion of a
population selected for observation and analysis. The size of the
sample is an important factor to be considered. According to Krech
and Crutchfield (1948), a sample of 500 will give just about as
precise results for a study as it will be for the whole population.
Hence a sample of 700 was proposed for the study. The method used
for sampling §vas stratified sampling which is a method ensuring

representativeness of the population and avoids bias in sampling.

Strata considered in the selection of the sample

The population for the present study is “subjects attending
secondary schools of Kerala.” As the method of sampling adopted for
the study was stratified sampling the following factors or strata of
the population were taken into consideration while selecting the

sample.

(1) Locale of the school (whether rural/urban)
(i) Instructional efficiency of schools (superior/inferior/average)

(iii) Sex of the subjects (Boys/girls)
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The rationale for selecting each strata is discussed below:

Locale of the school: Studies on variables in relation of locale of
the schools reveal that there is relation between locale of schools
and performance. As more schools are there in rural area of our
state compared to urban areas more weightage was given to rural

schools. The ratio proposed was, Rural : Urban = 4:3.

. Instructional Efficiency of Schools: The criteria taken by the

investigator for classifying the schools based on instructional
efficiency was the pass percentage in SSLC Examination. Schools
with pass percentage 70% and above were considered superior;
having pass percentage below 40% were considered inferior and
those with a pass percentage between 40 and 70 were considered
average. The investigator took schools from all these categories of

schools in the ratio, Inferior : Average : Superior = 2: 3 : 2.

Sex of the subjects: Student population consists of boys and
girls. To avoid discrimination and to represent the population the
investigator selected schools in such a way that almost equal

representation is given to both sex.

Considering all the above factors and to have a sample of at

least 800 secondary school pupils, the investigator selected Northern
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region of Kerala, viz. Kasaragod, Kannoor, Wayanad, Kozhikode,
Malappuram and Palakkad. These districts contain all categories of

schools and are fairly representatives of the schools of Kerala.

On the basis of the above consideration, an initial break-up of
a tentative sample was worked out on the assumption that a final
sample of about 630 will be available for analysis. It was decided to

cover a larger basal sample of 800. The break-up of the basal sample

is given in Table 2.

Table 2

Break-up of Proposed Sample

Category Rural Urban Total
Boys 220 159 379
Girls 232 189 421
Total 452 348 800

It was also decided to confine the study to standard IX pupils
of the district. This level was taken as it would represent the

standard VIII, IX and X of the secondary school level.
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Data Collection Procedures, Scoring and Consolidation

After making sufficient copies of the tools and response sheets
to be used the investigator contacted in person, the Heads of the
selected institution are sought permission for administering the
tools and for collecting data. Then a time schedule was set up for
administering the different tools. Accordingly, tools were
administered in the selected classes with the help of the teachers of
those classes. As there were 12 tools to be administered, the
investigator had to visit certain schools thrice for administering the

tools.

A uniform procedure was followed in administering the tools in
the selected schools. At first score sheets were distributed to each
student. With these the investigator explained and‘ demonstrated
how the students are to fill up. Their personal details and also the
method of making responses. Then question booklets were
distributed. The general instructions given in each test were read
out to the pupils to familiarise them with the test. Time limits were
strictly kept wherever necessary. After answering the tests score

sheets along with the tests were collected back from each student.

The data were entered in such a way that they could be used

for hand computation or for computer data processing.
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Since a cohsiderable number of subjects failed to take all the
tests, 170 subjects were to be eliminated from the operations of the
study. Only those for which complete data were available were
retained for analysis. Actual testing yielded a little more than what
was expected — 800 subjects. But when pupils who had not taken
any single test or those who had not fully filled in the general data
sheet were also eliminated; only 630 subjects alone were left. The

study has been conducted using this sample.

The details of the final sample used for analysis is given in

Table 3.
Table 3
Break up of Final Sample
Total N = 630
Rural = 368 Urban 262
Boy = 175 Girl = 193 Boy =119 Girl = 143

4. STATISTICAL TECHNIQUES USED

The objectives of the study and the specific hypotheses to be

tested dictated the use of the following techniques for analysis:
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1. Description of the statistical techniques used

(1) Arithmetic Mean: Arithmetic mean is the most stable measure
of central tendency or the best measure which best represents a
set of data. The basic formula to compute Arithmetic mean of a

set of measures is,

where X’ stands for the sum of measures of the variable. ‘N’

the size of the sample or the number of measures.

(iiij Standard Deviation: Standard Deviation is the most reliable
index of measure of variability of the measures. That is, it is an
indicator of the extent of scattering of the individual measures
from the Arithmetic mean the measure of central tendency.
The basic formula for computing standard deviation is

(Garrett, 1971)

T (X-X)?
SD =
N

or

1
SD = —\/N T X2 - (= X)?
N
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2. Two-tailed test of significance of the difference between
means for large independent groups (Guilford & Fruchter, 1973)

In order to compare the distribution of psychological and
sociological variables in the relevant sub groups the data obtained

had to be subjected to test for mean differences.

The procedure is to work out the 't' value called the critical

ratio given by the formula

M; - M

SE Mi=—M2
where M1 = Mean test score for the first group.

M. = mean test score for the second group

and
SE M; - M2 = The standard error of the difference between Mi - M2

SEM, - M2 is calculated by the formula:

/SE2 + SE2
SEM, -M, = M1 M2

where SEM; and SEM:; are the standard errors of the mean scores mi

and w2 respectively.

If N; and N, are the size of the samples under comparison and

o1 and o2 their standard deviation:
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c1
then SEwm, = —_
v N
o2
then SEM; =

vl

The obtained t value (critical ratio) is then treated as belonging
to a normal distribution. If the obtained t value falls between -1.96
and +1.96 the difference between means is said to be not significant
at 0.05 level. In this case the difference is treated as the same as a
zero difference. If the t value falls outside the interval + 1.96 then
the difference is treated as significant at 0.05 level. This means that

the difference is real and is greater than zero.

If the obtained t-value falls outside the interval £2.58, the
difference is said to be significant 0.01 level, otherwise the difference
is not significant at 0.01 level. A significant difference between
means implies that the difference is real and is different from zero.
A not-significant difference indicates that the difference between the
means is not real and the indicated difference is to be attributed to

sampling errors.
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3. Pearson's Product Moment Coefficient of Correlation (Dowine & Heath, 1974)
When a set of pairs of scores for two continuous variables X

and Y, in the form (X1, Y1) (X2, Y2) X3, Y3) ... .. (Xn, Yn) are given the
correlation between the variables X and Y by means of the machine

formula (correlation were calculated by computer) is given by:

NZxy— Ex3ZXy

rxy =
/ [N £x2-(Zx)?] [NZy2-(Zy)
In this
Zx = the sum of all X’s
rty = the sum of all Y’s
Zx2? = the sum of the squares of each X
Zy? = the sum of the squares of each Y
I Xy = the sum of the products of each X times Y

The obtained correlation coefficient have been interpreted by

means of the following approaches.

(i) Test of Significance of the correlation (Dowine & Heath, 1974)

This is done by checking whether the obtained correlation
exceeds 1/ N x 196 or 1//N x 2.58 for significance at 0.05

level and at the 0.01 level respectively.
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(i) The .99 confidence interval of 'r' (Garrett, 1971)

The limits of the .99 confidence interval was estimated using
the formula (r + 2.58 SE;) in which SE, the standard error of r, was

obtained using the formula:

1-12

r being the obtained coefficient of correlation

SEr =

(iii) Verbal description (Garrett, 1971)

For interpreting the values of 'r' verbally Garrett's classification

was used:

1.e. 'r' from 0.00 to + 0.20 denotes indifferent or negligible
relationship
't' from + 0.20 to + 0.40 denotes low correlation, but slight

'r' from + 0.40 to + 0.70 denotes substantial or marked

relationship.

(iv) Percentage of variance (Fox, 1969)

This is estimated by finding out r2 x 100, r being the obtained

correlation coefficient.
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4. Test of significance of the difference between two correlations r; and r;

The difference between two correlations was tested for
significance by finding out the critical ratio using the formula

(Garrett, 1971).

Zy — Zo

Critical Ratio =
SE Zy~ 172

In which Z; and Z: = The Fisher’s equivalents of the

correlation coefficients r; and r; respectively.

SEz; -- z2 = the standard error of the difference between z:
and Z2

When N; and Ng are the sizes of the groups compared;

1 1
SEz; - z; =\/ N; -3 N2 -3  (Garrett, 1971)

The obtained critical ratio is then treated as belonging to a

normal distribution. Depending upon whether the critical ratio
exceeds + 1.96 or + 2.58, the difference between correlations is said

to be significant at .05 level or at .01 level respectively.
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ANALYSIS AND INTERPRETATIONS

Analysis of the data has been attempted as per the objectives

stated earlier. The objectives have been restated below:

1. To determine whether significant group difference exists with
respect to the selected variables as a prerequisite for the proper

interpretation of the correlation studied.

2. To explore the nature of the correlation of each of the
psychological variables selected with listening comprehension in
Sanskrit for a representative sample of secondary school pupils

and for the relevant sub groups therein.

3. To explore the nature of the correlation of each of the
psychological variables selected with reading comprehension in
Sanskrit for a representative sample of secondary school pupils

and for the relevant sub groups therein.

4. To explore the nature of the correlation of each of the sociological
variables selected with listening comprehension in Sanskrit for a
representative sample of secondary school pupils and for the

relevant sub groups therein.

5. To explore the nature of the correlation of each of the sociological

variables selected with reading comprehension in Sanskrit for a
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representative sample of secondary school pupils and for the

relevant sub samples therein.

6. To compare the correlation obtained in the case of the pairs of
relevant sub groups with a view to find out whether the correlation

differ significantly.

A. PRELIMINARY ANALYSIS

Before entering into the inferential statistics the investigator
wishes to present some of the essential descriptive statistics like
means, standard deviation of all the variables for the whole sample (N
= 630) and sub samples as boys and girls, rural subjects and urban

subjects are presented in Table 4.



Table 4

Details of Mean and Standard Deviation of each of the Independent and Dependent Variables

VARIABLES

Total (N = 630)

Boys (N = 294)

Girls (N = 336)

Rural (N = 368)

Urban (N = 262)

M SD M SD M SD M SD M SD
INDEPENDENT VARIABLES
PSYCHOLOGICAL VARIABLES
1 Achievement Motivation 30.70 | 7.20 | 30.64 | 6.20 | 30.76 | 7.98 30.76 6.55 30.37 8.02
2 General Anxiety 1226 | 528 | 1238 | 5.10 | 12.16 | 544 11.87 491 12.82 5.71
SOCIOLOGICAL VARIABLES
1 Parental Education Level 18.08 | 5018 | 17.89 | 4.99 1824 | 534 17.55 5.28 18.82 4.95
2. Parental Occupation Level 1521 | 640 | 15.17 | 6.11 1525 | 6.66 14.18 5.87 16.66 6.84
3. Parental Income Level 16.19 | 582 | 16.24 | 558 16.14 | 6.03 15.38 5.53 17.33 6.03
4. Socio Economic Status 4948 | 1518 | 4930 | 1427 | 4964 | 1596 | 47.11 1434 | 52.81 15.72
5. Home Learning Facility Level 9.22 344 | 920 3.44 9.23 345 9.08 3.50 9.42 3.35
6. Family Acceptance of Education 3685 | 636 | 3628 | 6.08 | 3735 | 6.56 35.76 5.96 28.39 6.59
Level
7. Family Cultural Level 31.11 | 431 | 3047 | 399 | 31.68 | 4.50 30.66 3.52 31.75 5.16
8. Family Environment of Education | 27.60 | 391 | 27.70 | 4.05 | 27.50 | 3.79 27.05 3756 | 2836 4.00
Level
DEPENDENT VARIABLES
LISTENING COMPREHENSION 11.90 | 426 | 11.34 | 4.21 1240 | 4.24 11.21 441 12.87 3.83
READING COMPREHENSION 14.40 4.74 | 13.68 4.50 15.02 4.87 14.42 4.81 14.36 4.64
M = Mean

SD = Standard Deviation
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B. GROUP DIFFERENCE IN THE EXPERIMENTAL VARIABLES

The study has mainly been intended to throw light on the
correlation of the selected psychological and sociblogical variables
with achievement in Listening and Reading Comprehension in
Sanskrit. Therefore, it has decided to examine the nature of the
different correlations for the whole sample and the relevant sub

samples on the basis of sex and locale.

Interpreting r’s will necessarily require a full knowledge of the
distribution of the selected variables within the whole sample and the
sub samples. Any form of group difference is likely to be reflected as

group difference in correlation.

To find out whether there will be significant difference in each of
the independent and dependent variables among the groups formed
on the basis of sex and locale. Hence the first part of the analysis has
been directed towards the question: Whether group differences exist
with respect to the select variables? Two-tailed test for difference
between means of large independent groups was applied for the

purpose€.

The data and results of the tests are summarised in Tables 5 to 7.



Table 5

Data regarding the mean scores of psychological variables and results
of the test of significance for difference between means of the Boy-Girl Classification and Rural-Urban Classification

DATA SHOWING MEAN DIFFERENCE _Testof
significance
2‘ BOYS GIRLS RURAL URBAN
- VARIABLES B(\)/YS RURAL
SE OF SE OF SE OF SE OF $ s
MEAN | SD |y | MEAN | SD | Pros0 | MEAN | SD | ooc | MEAN | sD | Po o0 | GIRLS | URBAN
1. | Achievement 3064 | 620 | 036 30.76 7.98 0.44 3095 | 6.55 0.34 30.37 | 8.02 | 0.495 0.84 0.34
Motivation
2. | General Anxiety | 12.38 | 5.09 | 0.297 | 12.16 5.44 0.297 | 11.87 | 4.91 0.26 12.82 | 5.71 0.35 0.60 0.03*
N =294 N =336 N =368 N =262 Total = 630

* Significant difference at 0.05 level

ES



Table 6

Statistical Data regarding the mean scores of sociological variables and results
of the test of significance for difference between means of the Boy-Girl Classification and Rural-Urban Classification

DATA SHOWING MEAN DIFFERENCE

Test of
significance

=)
;_ VARIABLES BOYS GIRLS RURAL URBAN BOYS | RURAL
SE OF SE OF Vs Vs
M | SDi |seon | My | SDy | SR M, | sDy | BRI M, | s, | SESF | Giris | ursan
1. | Parental 17.89 | 499 | 0.29 1824 | 5.34 029 (1755|529 | 028 | 1882 | 495 | 031 0.39 0.02*
Education Level
2. | Parental 15.17 | 6.11 0.36 | 1525 | 6.66 0.36. | 1418 | 587 | 0.31 1666 | 6.84 | 042 | 087 0.00*
Occupation
Level
3. | Parental Income | 1624 | 558 | 0.33 16.14 | 6.01 033 [ 1538|553 | 029 |1733 | 603 | 037 | 083 0.00*
Level
4. | Socio Economic | 4930 | 1427 | 0.83 | 4964 | 1596 | 087 47111435 029 |5281 15721 097 | 0.78 0.00*
Status
5. | Learning 920 | 344 | 0.20 923 345 0.39 908 {350 | 0.18 942 | 335 | 021 0.91 0.22
Facilities at
Home
6. | Family 27.70 | 4.05 0.24 27.50 3.79 0.21 27051 376 | 0.196 | 2836 | 4.01 0.25 0.52 p <001
Environment
7. | Family 36.28 | 6.08 | 035 | 3735 | 6.56 036 3576|596 | 031 |[3839 | 659 | 041 | 0.03* | 0.008*
Acceptance of
Education
8. | Cultural Level of | 30.48 | 399 | 023 | 31.68 | 4498 | 025 | 3067|352 018 |[31.75] 516 | 032 | 0.00 0.00*
Family
N =294 N =336 N =368 N =262 Total = 630

* Significant difference at 0.05 level




Table 7

Data showing the mean scores Achievement in Listening and Reading Comprehension
in Sanskrit and the Results of the Test of Significance for difference between means of relevant sub groups

DATA SHOWING MEAN DIFFERENCE  Testof
significance
©
Z | VARIABLES BOYS GIRLS RURAL URBAN BOYS | RURAL
172 Vs \Y%
SE OF SE OF SE OF SE OF §
MEAN | SD | Fo.t | MEAN SD | VEaN | MEAN | SD | S | MEAN | SD MEAN
GIRLS | URBAN
1. | Listening 1134 | 421 | 0.25 | 12395 ] 4.25 0.23 1121 1442 7 023 | 1287 | 383 | 024 0.00* | p<.001
Comprehension
2. | Reading 13.68 | 449 | 0.26 15.02 | 4.87 0.27 1442 | 481 | 025 | 1436 | 464 | 029 0.00* 0.88
Comprehension
N =294 N =336 N =368 N =262 Total = 630

* Significant difference t at 0.05 level

-
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1. Comparison of the mean scores in psychological variables of Boys and Girls
Table 5 reveals that there is no significant difference in the
mean scores of boys and girls with regard to the following

psychological variables,

p-value
{i} Achievement Motivation 0.84
(i) General Anxiety 0.61

From the present result we can conclude that in the case of
these psychological variables, viz. Achievement Motivation and
General Anxiety, Boys and Girls are almost identical, the

psychological conditions are almost similar for the two groups.

2. Comparison of the mean scores in Psychological variables of Rural and
Urban subjects

The table 5 shows that rural and urban difference exists in one

out of two psychological variables with regard to the following.

p-value
(i) Achievement Motivation 0.34
(i) General Anxiety 0.03

There is no significant difference in the mean scores of
Achievement Motivation (p > .05) and there is significant difference in

the mean scores of General Anxiety in Rural-Urban subjects (p < .05).
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Although a two-tailed test is not intended to throw light on the
direction of the mean difference, it may be noted that the mean scores
of urban subjects are higher than that of rural subjects in the
psychological variables, viz. General Anxiety. In the variable, viz.
Achievement Motivation both rural and urban cultures act in the
same way and therefore the two groups are almost identical with

respect to the variable.

3. Comparison of the mean scores in Sociological variables of Boys and Girls

Table 6 reveals that boys-girls difference exists in two out of

eight sociological variables under study with regard to the following.

p-value
(i) Family Acceptance of Education 0.03
{(if) Cultural Level of Family 0.01

There is no significant difference in the mean scores of boys and

girls with regard to the following sociological variables.

p-value
(1) Parental Education Level 0.39
1i) Parental Occupation Level 0.87

(
(iii) Parental Income Level 0.83
(

iv) Socio-Economic Status 0.78
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(v} Learning facilities at Home 0.87

(vi) Family Environment of 0.52
Education Level

In these variables boys and girls are almost identical and these

sociological conditions are almost similar for the two groups.

There is significant difference in the variables of Cultural Level
of Family and Family Acceptance of Education Level in Sex (Boys and

Girls). These variables show significant difference less than 0.05.

4. Comparison of the mean scores in Sociological variables of Rural and Urban
subjects

Table 6 reveals that rural-urban difference exists in seven out of

eight sociological variables under study with regard to the following.

p-value
(i) Parental Education Level 0.02
(i) Parental Occupation Level <0.01
(iii) Parental Income Level <0.01
(iv) Socio-Economic Status < 0.01
(v) Family Cultural Level <0.01
(vi) Family Acceptance of Education Level <0.01
(vii) Family Environmental level <0.01

The mean scores of urban and rural groups reveals that

difference in mean scores of sociological variables, viz. Parental
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Education Level, Parental Occupation Level , Parental Income Level,
Socio-Economic Status, Family Cultural Level, Family Acceptance of

Education, Family Environment are significant (p < 0.05).

With regard to the variable, viz. Learning Facilities at Home, no
significant difference between the two groups, rural-urban subjects
which is noted below.

p-value

(iLearning Facilities at Home 0.22

It may be noted that the mean scores of urban subjects are
higher than that of rural subjects for the following variables, viz.,
Parental Education Level, Parental Occupation Level, Parental Income
Level, Socio-Economic Status, Family Cultural Level, Family

Acceptance of Education and Family Environment.

Although a two-tailed test is not intended to throw light on the
direction of the mean difference it may be noted that the mean scores
of urban subjects are higher than that of rural subjects for the
following seven sociological variables, viz. Parental Education Level,
Parental Occupation Level, Parental Income Level, Socio Economic
Status, Family Environment, Family Acceptance of Education,

Cultural Level of Family.
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In the case of significantly different variables, the critical ratios
for all the seven variables have negative signs. Though obtained from
a two-tailed test, the indication of the sign may be interpreted as
showing that, higher mean scores in these sociological variables are
associated with pupils coming from urban areas. In other words these
pupils have better Socio-Economic Status, and the Parental
Education Level, Parental Income Level and Family Acceptance of
Education in comparison with their counterparts from rural areas.
The cultural and social differences present in living patterns of these

two areas, would account for this difference.

Regarding the variable Learning Facilities at Home for which no
significant difference exists, the test help us to conclude that both
rural and urban cultures act in the same way and therefore the two

groups are almost identical with respect to the variables.

5. Comparison of the mean scores in achievement in Listening and Reading
Comprehension in Sanskrit of Boys and Girls

The Table 7 containing the mean scores of boys and girls groups
reveals that difference in means of Listening and Reading

Comprehension in Sanskrit Score are significant (p < .05).

p-value
(i) Listening Comprehension <0.01

(ii) Reading Comprehension <0.01
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The mean scores of Girls are significantly larger than that of

boys in Reading Comprehension. The mean scores of Girls are

significantly larger than that of boys in Listening Comprehension in
Sanskrit (Figure 1).

6. Comparison of the mean scores in achievement of Listening and Reading
Comprehension in Sanskrit of Rural and Urban Subjects

From table 7 it is seen that rural and urban subjects show
significant difference in Listening Comprehension in Sanskrit and
there is no significant difference in the mean scores of rural and
urban subjects in the achievement of Reading Comprehension in

Sanskrit with regard to the following variables.

p-value
(i) Listening Comprehension <.001
(i) Reading Comprehension 0.88

Th mean scores of urban students are larger than that of rural

subjects in Listening Comprehension in Sanskrit (Figure 1).

The mean scores of urban subjects are higher than that of rural
subjects in Listening Comprehension. Regarding the variable Reading
Comprehension no significant difference exists between rural and
urban subjects. Therefore the two groups are almost identical with

respect to the variable, ie. Reading comprehension in Sanskrit.



Comparison of the mean scores in achievement of listening
and reading comprehension in Sanskrit of sex and locale

Listening
comprehension

@ Reading
comprehension

mean = S.D

1. Boys
2. Girls
3. Rural
4. Urban

group

Figure 1
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Summary of findings on Group Difference

1. The Psychological Variables selected for study viz. Achievement
Motivation and General Anxiety do not show any significant sex

difference.

2. There is no significant rural-urban difference in the case of

psychological variable, viz., Achievement Motivation.

3. There is significant rural-urban difference in the Psychological

Variable, viz. General Anxiety.

4. Sociological Variables, viz., Parental Education Level, Parental
Occupation Level, Parental Income Level, Socio-Economic Status,
Learning Facilities at Home, Family Environment Level do not

show any significant sex difference.

5. There is significant sex difference in the case of Sociological
Variable, viz., Cultural Level of Family and Family Acceptance of

Education Level.

6. Among eight Sociological Variables selected for the study, seven
variables, viz. Parental Education Level, Parental Occupation
Level, Parental Income Level, Socio-Economic Status, Family

Cultural Level, Family Acceptance of Education Level, Family
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Environment Level exhibit significant rural-urban differences. The

difference is significant at .05 level for all the seven variables.

7. There is no significant rural urban difference in the case of one

sociological variable, viz., Learning Facilities at Home

8. Significant sex difference is noticed in the case of Listening and

Reading Comprehension in Sanskrit.

9. Significant rural-urban difference is noticed in the case of

Listening Comprehension in Sanskrit.

10. There is no significant rural-urban difference in Reading

Comprehension in Sanskrit.

C. CORRELATION ANALYSIS

This part of the analysis is directed to examine the extent of
relationship between Dependent variables (Listening and Reading
Comprehension in Sanskrit) and Independent variables (Pssrchological
and Sociological variables) under study for the total sample and the

relevant sub samples.

The relation of each of the independent variables (two
psychological variables and eight sociological variables) with Listening

and Reading Comprehension in Sanskrit was investigated using
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Pearson’s Product Moment Coefficient of Correlation (t’s). To get a
comprehensive picture of the nature of association r’s were estimated
for the whole sample and the relevant sub samples, viz. boys, girls,
rural subjects and urban subjects. The T’ values were interpreted to
answer the questions stated as objectives of the study. The
interpretation have mostly been based on the values obtained for the
whole sample. The values obtained for the different sub samples have
also been examined, with a view to obtaining a deep insight into the

nature of the relationship and how it varies within the sub samples.

The correlations obtained for the whole sample were further
scrutinized with the help of the conventional procedures used for

interpreting product-moment r's.

Each correlation was first scrutinized for significance, ie. to see
whether the obtained 'r’s are to be treated as real correlation
indicating a real relationship between the variables under study; or
one which has been caused by experimental errors alone; but
otherwise not different from a zero correlation. The values of all
significant r’s were also interpreted on the basis of their size and
directions. Further, the percentage variance of each of the dependent
variables (Listening and Reading Comprehension in Sanskrit) caused

by the presence of the independent variables (Psychological and
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Sociological Variables) present in it was estimated as yet another
method of interpreting the r's. The confidence interval (ie. the interval
within which the population value of 'r' would lie at the .01 level of
confidence, estimated on the basis of the obtained sample value) was
also worked out for each 'r' in order to estimate the possible variation

of the population 'r' from the obtained sample value.

The details of the r’s obtained for the different independent
variables (Psychological and Sociologicall variables are presented
below.

L RELATION BETWEEN PSYCHOLOGICAL VARIABLES AND LISTENING
COMPREHENSION IN SANSKRIT

The coefficient of correlation obtained between psychological
variables and listening Comprehension in Sanskrit for the whole

sample (N = 630) are presented in Table 8.



197

Table 8

Details of the Relationship between
Listening Comprehension in Sanskrit and each of the
Psychological Variables under Study for Total sample (N = 630)

. _ The 99%
istening Comprehension Confidence
Mean_= 11.90 Interval of
No. Variables SD = 4.26

Population 'r'

Percentage of
variance

e Lower | Upper
Mean | S.D r Limit | Limit

L. | Achievement | 3, 74 |7 50| 0.1769% | 0.08 | 0.27 | 3.13
Motivation

2. | General Anxiety | 12.26 | 5.28 | 0.1776* | 0.08 0.28 3.15

*Significant difference at 0.05 level.

The table 8 shows that Psychological variables ie. Achievement
Motivation and General Anxiety exhibit significant relationship with

Listening Comprehension in Sanskrit.

The variables are noted below based on the size of r's.
(i) Achievement Motivation r=0.18

(ii) General Anxiety r=0.18
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a) Relation between Achievement Motivation and Listening
Comprehension in Sanskrit for the whole sample

- The coefficient of correlation between the variables Achievement
Motivation and Listening Comprehension in Sanskrit for the whole
sample is 0.18. Mean and Standard Deviation of Achievement
Motivation is 30.70 and 7.20 respectively and Listening
Comprehension in Sanskrit is 11.90 and 4.26 respectively. The 99%
confidence interval of 'r' is 0.08 and 0.27. Percentage of variance

shared between the variables is 3.13.

The coefficient of correlation between the variables for the whole
sample is significant less at 0.05 level. The significant 'r' indicates
that a true relationship exists between the variables, Achievement

Motivation and Listening Comprehension in Sanskrit (Figure 2).

The size of 'r' indicates that the relation is low or slight. The sign
of the coefficient is positive which shows that an increase or decrease
in the variable Listening Comprehension in Sanskrit will be followed
by a corresponding increase or decrease in Achievement Motivation.
That is, higher the Achievement Motivation, higher will be the level of

Listening Comprehension in Sanskrit of subject.

The 99% confidence interval of 'r' suggests that the population
'r' will lie within the interval of 0.08 and 0.27, the probability of this

being 0.99. The percentage variance showed between the variables is



mean £S.D

Relation between psychological variables and listening

comprehension in Sanskrit (whole sample)

Figure 2

3
group

B Achievement
motivation

8 General
anxiety
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nearly 3.13. This shows that the variance of Listening Comprehension
can be attributed to the variation in Achievement Motivation of the

subject.

b) Relation between General Anxiety and Listening
Comprehension in Sanskrit for the whole sample

The value of T’ between the variable General Anxiety and
Listening Comprehension in Sanskrit is 0.18 for the whole sample.
Mean and standard deviation of the General Anxiety is 12.26 and
5.28 and the same for the variable Listening Comprehension in
Sanskrit is 11.90 and 4.26. The 99% confidence interval for 'r' is
(0.08, 0.28). Percentage variance shared between the variables is

3.15. This indicates the existence of true relationship between the

variables.

The size of T’ indicates that the relationship between the
variables is low or slight. The T’ is positive suggesting that an
increase or decrease in the variable ‘General Anxiety’ will be followed
by a corresponding increase or decrease in the variable Listening
Comprehension in Sanskrit. The 99% confidence interval of 'r
suggests that the populatioh 'r' should lie between the values 0.08
and 0.28. The percentage variance shared between the variables is

nearly 3.15. This shows that the percentage of variance of the
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variable Listening Comprehension is to be attributable to the

variation in the variable 'General Anxiety'.

(c) Relation between Psychological Variables and Listening
Comprehension in Sanskrit for Boys

The coefficients of correlation obtained between Psychological
Variables and Listening Comprehension in Sanskrit for Boys (N =
294) are presented in Table 9.

Table 9

Details of the Relationship between
Listening Comprehension in Sanskrit and each of the
Psychological Variables under Study for Boys (N = 294)

Listening Comprehension The 99% kS|
Confidence T
Mean = 11.34 80 ©
_ SD = 4.21 Interval of S &
No. Variables . Population 't = .g
eI
o Lower | Upper 5"
Mean | S.D r Limit | Limit | ™
I | Achievement | 3, 64 | 600 | 0.13% | 0.02 | 0.28 | 1.80
Motivation
2. | General Anxiety | 12.38 | 5.09 | 0.18* | 0.03 0.32 | 3.17

*Significant difference at 0.05 level.

The table 9 reveals that the values of T’ obtained indicate that
the two independent variables (Psychological variables), viz.,
Achievement Motivation, and General Anxiety exhibit significant

relationship with Listening Comprehension in Sanskrit.
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These variables are reported below:

(i) Achievement Motivation r=0.13

(i) General Anxiety r=20.18

Since these correlation coefficient are found to be significant, it
is concluded that there is significant relationship between these
Psychological variables and Listening Comprehension in Sanskrit for

boys.

(d) Relation between Psychological Variables and Listening
Comprehension in Sanskrit for Girls

The coefficients of correlation obtained between Psychological
Variables and Listening Comprehension in Sanskrit for the sub-

sample girls (N+336) are presented in Table 10.
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Table 10

Details of the Relationship between
Listening Comprehension in Sanskrit and each of the
Psychological Variables under Study for Girls (N = 336)

Listening Comprehension The 99% 3
Mean = 12.40 Confidence $0 8
N , SD = 4.24 Interval of g |
S
- Lower | Upper 5>
Mean | S.D : Limit | Limit |
1. | Achievement | 3076 | 708 | 0.20% | 007 | 034 | 4.35 |
Motivation ' ' ' ' ' '
. | 1
2. | General Anxiety | 12.16 | 5.44 | 0.18* | 0.05 0.32 3.41

*Significant difference at 0.05 level.

The table 10 shows that the values of r’ obtained indicate that
two independent variables, viz. Achievement Motivation, General
Anxiety exhibit significant relationship with Listening Comprehension

in Sanskrit for the Girls. These variables are reported below.

(i) Achievement Motivation r =0.20

(i) General Anxiety r=0.18

Relation between Achievement Motivation and Listening
Comprehension for Girls is significant at 0.05 level. The 99%
confidence interval of the variables is 0.07 and 0.34 and percentage of

variance shared between is 4.35.
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The variables between General Anxiety and Listening
Comprehension for girls the 99% confidence interval of population 'r'

1s 0.05 and 0.32 and percentage of variance is 3.41.

Since these correlation coefficients are found to be significant, it
is concluded that there is significant relationship exists between
these Psychological variables and listening Comprehension in

Sanskrit.

(e) Relation between Psychological Variables and Listening
Comprehension in Sanskrit for Rural Subjects

The coefficients of correlation obtained between psychological
variables and Listening Comprehension in Sanskrit for the sub

sample, Rural subjects (N=368) are presented in Table 11.
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Table 11

Details of the Relationship between
Listening Comprehension in Sanskrit and each of the
Psychological Variables under Study for Rural subjects (N = 368)

[¢)

Listening Comprehension The 99% S
_ Confidence < o
Mean = 11.21 s
. SD = Interval of S g
No. Variables D =441 Population 'r = S
u -
O«
g3

Mean S.D T Lower | Upper &

Limit Limit

1. | Achievement

Motivation 30.95 | 6.55 | 0.29* | 0.17 0.41 8.64

2. | General Anxiety | 11.87 | 4.91 | 0.20* | 0.06 0.32 3.81

*Significant difference at 0.05 level.

The table shows that the values of T’ obtained indicate that
psychological variables, viz. Achievement Motivation, General Anxiety
exhibit significant relationship with Listening Comprehension in

Sanskrit. These variables are reported below.

0.29
0.20

(i) Achievement Motivation r

(ii) General Anxiety r

The 99% confidence interval of population 'r' between the
variables Achievement Motivation and Listening Comprehension is

0.17 to 0.41 and the variable, General Anxiety and Listening
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Comprehension for girls is 0.06 and 0.32. The percentage of variance

shared between these variables is 8.64 and 3.81 respectively.

Since these correlation coefficients are found to be significant, it
is concluded that there is significant relationship exists between

these variables and Listening Comprehension in Sanskrit

(f) Relation between Psychological Variables and Listening
Comprehension in Sanskrit for Urban Subjects
The Coefficients of correlation obtained between the Psychological
variables and Listening Comprehension in Sanskrit for the sub-

sample Urban subjects (N = 262) are presented in Table 12.

Table 12

Details of the Relationship between
Listening Comprehension in Sanskrit and each of the
Psychological Variables under Study for Urban subjects (N = 262)

O,
Listening Comprehension C’I(;}rlx%ggxﬁ e 3
Mean = 12.87 Tnterval of & O
, SD = 3.83 nerva 9 g3
No. Variables ' Population '’ 5q
g
Mean S.D T Lower | Upper &

Limit Limit

1. | Achievement

ieve 30.37 | 8.02 | 0.06 | 0.11 | 021 |0.298
Motivation

2. | General Anxiety | 12.38 | 5.71 0:13* 0.03 0.28 1.57

*Significant difference at 0.05 level.
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The Table 12 shows that the values of ‘r’ obtained indicate that
out of the two independent psychological variables are viz.,
Achievement Motivation do not have significant relationship with
Listening Comprehension in Sanskrit. The Psychological Variable,
General Anxiety exhibit significant relationship with Listening

Comprehension in Sanskrit.
The variables are reported below:

(i) Achievement Motivation r = 0.05

(ii) General Anxiety r

i

0.13

2. RELATION BETWEEN PSYCHOLOGICAL VARIABLES AND
READING COMPREHENSION IN SANSKRIT

The coefficient of correlation obtained between psychological
variables and Reading Comprehension in Sanskrit for the whole

sample (N = 630) is presented in Table 13.



208

Table 13

Details of the Relationship between
Reading Comprehension in Sanskrit and each of the
Psychological Variables under Study for Total sample (N = 630)

Reading Comprehension The 99% IS
Mean = 14.40 Confidence %8
_ SD = 4.74 Interval of s S
8
, Lower | Upper 5

Mean | S.D T Limit | Limit | ~

1. | Achievement N
Motivation 30.70 | 7.20 | 0.19 0.09 0.29 3.69
2. | General Anxiety | 12.26 | 5.28 | 0.18* | 0.08 0.28 3.31
|

*Significant difference at 0.05 level.

The table 13 above reveals that Achievement Motivation and
General Anxiety exhibit significant relationship with Reading

Comprehension in Sanskrit. The variables are noted below on the size

of r’s.

(i Achievement Motivation r = 0.19

(ii) General Anxiety r=0.18

a) Relation between Achievement Motivation and Reading
Comprehension in Sanskrit for the whole sample

The value of ¢’ for the whole sample is 0.19. Mean and

Standard Deviation of the variable Achievement Motivation is 30.70
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and 7.20 and Reading Comprehension is 14.40 and 4.74 respectively.
The coefficient of correlation between the variables for the whole
sample is 0.19. The 99% confidence interval of 'r' is 0.09 and 0.29.

Percentage of variance shared between the variables is 3.69.

The coefficient of correlation between the variables Achievement
Motivation and Reading Comprehension in Sanskrit for the whole
sample is significant at 0.05 level indicating a true relationship exists
between the variables (Figure 3). The size of 'r' indicates that the
relationship is very low. The sign of the coefficient is positive
indicating that an increase or decrease in the variable Achievement
Motivation will be followed by a corresponding increase or decrease in

the variable Reading Comprehension in Sanskrit.

The 99% confidence interval of 't' for the whole sample suggests

that the population 'r' will be lie between the values 0.09 and 0.29.

The percentage of variance shared between the variables is
3.69. That is only 3.69 percent of the variance of reading
comprehension is attributable to the variation in Achievement

Motivation of the subjects.



mean £ S.D

Relation between psychological variables and reading
comprehension in Sanskrit (whole sample)

@ Achievement
motivation

8 General
anxiety

group

Figure 3
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b) Relation between ‘General Anxiety’ and ‘Reading
Comprehension’ in Sanskrit for the whole sample

The coefficient of correlation between the variable General
Anxiety and Reading Comprehension in Sanskrit for the whole sample
is 0.18. Mean and Standard Deviation of the variable General Anxiety
30.70 and 7.20 and Reading Comprehension in Sanskrit is 14.40 and
4.74. The 99% confidence interval of 'r' is 0.08 and 0.28. Percentage

of variance shared between the variables is 3.31.

The significant T’ indicates that a true relationship exists
between the variables General Anxiety and Reading Comprehension
in Sanskrit (Figure 3). The size of 'r' indicates that the relation is very
low. The sign of the coefficient is positive which shows that an
increase or decrease in the variable Reading Comprehension in
Sanskrit will be followed by a corresponding increase or decrease in

General Anxiety.

The 99% confidence interval of r' for the whole sample suggest

that the population 'r' will be lie between the values 0.08 and 0.28.

The percentage of variance shared between the variance is 3.31
which means that 3.31 per cent of the variance of Reading
Comprehension in Sanskrit is attributable to the variation in General

Anxiety of the subjects.
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(c) Relation between Psychological Variables and Reading
Comprehension in Sanskrit for Boys

The coefficients of correlation obtained between Psychological

variables and Reading Comprehension in Sanskrit for Boys (N = 294)

are presented in Table 14.

Table 14

Details of the Relationship between
Reading Comprehension in Sanskrit and each of the
Psychological Variables under Study for Boys (N = 294)

Reading Comprehension CThe 99% 3
B onfidence ¢
Mean = 13.68 g0 O
. SD = 4.49 Interve}l of g g
NO. Vanables Populatlon 'r' 5 .E
o«
s Lower | Upper 5>
Mean | S.D r Limit | Limit | ~
1. i
Achievement | 54 1 | 600 | 0.10 | 005 | 024 | 0.93
Motivation
2. | General Anxiety | 12.38 | 5.09 | 0.09 | -0.06 | 0.24 0.88

*Significant difference at 0.05 level.

The table 14 reveals that the value of ¢’ obtained indicate that
two independent psychological variables viz. Achievement Motivation,

General Anxiety do not have significant relationship with Reading

Comprehension in Sanskrit for the boys.

These variables are reported below:
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0.10
0.09

(i) Achievement Motivation r

(i1) General Anxiety r

The 99% confidence interval of 'r' for the boys is -0.05 to 0.24.
The percentage of variance shared between the variables, i.e.,

Achievement Motivation and Reading Comprehension in Sanskrit for

Boys is 0.93.

The 99% confidence interval of 'r' for the boys between the
variable, General Anxiety and Reading Comprehension in Sanskrit for
Boys is -0.06, 0.24. The percentage of variance shared between the

variable is 0.88.

Since these correlation coefficients are not found to be
significant. It may be concluded that no significant relationship exists

between these variables and Reading Comprehension in Sanskrit.

(d) Relation between Psychological Variables and Reading
Comprehension in Sanskrit for Girls

The coefficient of correlation obtained between Psychological
Variables and Reading Comprehension in Sanskrit for the sub

sample, girls (N = 336) are presented in Table 15.
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Table 15

Details of the Relationship between
Reading Comprehension in Sanskrit and each of the
Psychological Variables under Study for Girls (N = 336)

. O,
Reading Comprehension CTI:E‘EQ % S
Mean = 15.02 ontudence e
No Variables SD = 4.87 Interva.ll Of: ) S %
: Population 'r g E
s
Mean S.D T’ Lower | Upper &

Limit Limit

1. | Achievement

*
Motivation 30.76 | 7.98 | 0.25 0.12 0.38 6.47

2. | General Anxiety | 12.16 | 5.44 | 0.26* | 0.12 0.38 6.61
|

*Significant difference at 0.05 level.

The above table shows that the values of r’ obtained indicate
that two independent Psychological variables, viz. Achievement
Motivation, General Anxiety exhibit significant relationship with

Reading Comprehension in Sanskrit.

These variables are reported below:

(i) Achievement motivation r = 0.25

(1) General Anxiety r=0.26

The 99% confidence interval of 'r' for the sub sample girls
suggests that the population 'r' will lie between the values 0.12 and

0.38 in Psychological variables.
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The percentage of variance shared between the variables, i.e.,
Achievement Motivation and Reading Comprehension in Sanskrit is
6.47 per cent and General 'Anxiety and Reading Comprehension is

6.61 per cent.

Since these variables have significant relationship with Reading
Comprehension in Sanskrit. This implies that true relationship exists

between the variables and Reading Comprehension in Sanskrit.

(e) Relation between Psychological Variable and Reading
Comprehension in Sanskrit for Rural subjects

The coefficients of correlation obtained between Psychological
Variables and Reading Comprehension in Sanskrit for rural subjects

(N=368) are presented in Table 16.
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Table 16

Details of the Relationship between
Reading Comprehension in Sanskrit and each of the
Psychological Variables under Study for Rural subjects (N = 368)

Reading Comprehension The 99% w
- Confidence T
| Mean = 14.42 O %8
No. Variables SD = 4.81 Population '’ g g
O«
- Lower | Upper g °

Mean | S.D r Limit | Limit | =

1. | Achievement .

Motivation 30.95 | 6.55 0.29 0.16 0.41 8.30
2. | General Anxiety | 11.87 | 4.91 | 0.23* | 0.10 | 0.36 | 5.39

*Significant difference at 0.05 level.

The table 16 shows that the values of T’ obtained indicate that
the two independent Psychological variables, viz. Achievement
Motivation, General Anxiety exhibit significant relationship with

Reading Comprehension in Sanskrit.
These variables are reported below:

(i) Achievement Motivation r = 0.29

(ii) General Anxiety r =0.23

Since these variables have significant relationship with Reading
Comprehension in Sanskrit this implies that true relationship exists

between these variables and Reading Comprehension in Sanskrit.
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() Relation between Psychological Variables and Reading
Comprehension in Sanskrit for Urban subject
The coefficients of correlation obtained between Psychological
variables and Reading Comprehension in Sanskrit for the sub sample
Urban subjects (N = 262) are presented in Table 17.

Table 17

Details of the Relationship between
Reading Comprehension in Sanskrit and each of the
Psychological Variables under Study for Urban subjects (N = 262)

O,

Reading Comprehension | CTI:;QQ %o k)
M - 14.36 Confidence o L
can ) Interval of R
; SD = 4.64 ; g€
No. Va.rlables Popu]auOn 'r' 8 .é
°g

Mean SD - Lower Upper g

Limit Limit

1. | Achievement

.. 30.37 | 8.02 0.08 -0.08 0.24 0.64
Motivation

2. | General Anxiety | 12.83 | 5.71 | 0.12* | -0.04 | 0.28 1.54

*Significant difference at 0.05 level.

The table 17 shows that the values of T’ obtained indicate that
out of the two independent psychological variables one, viz. General
Anxiety exhibit significant relation with Reading Comprehension in
Sanskrit. The ‘variable Achievement Motivation do not have significant
relationship “with Reading Comprehension in Sanskrit. These
variables arepresented below:

(i) Achievement Motivation r = 0.08
(ii) General Anxiety r= 0.12
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3. RELATION BETWEEN SOCIOLOGICAL VARIABLES AND
LISTENING COMPREHENSION IN SANSKRIT

The coefficient of correlation obtained between each of the

Sociological variables and Listening Comprehension in Sanskrit for

the whole sample (N = 630) are presented in Table 18.

Table 18

Details of the Relationship between
Listening Comprehension in Sanskrit and each of the
Sociological Variables under Study for the Total Sample (N = 630)

Listening Comprehension The 99% 3
Mean = 11.90 - Confidence o8
No Variables 'SD = 4.26 Interval of S g
: : Population 'r g5
[
Lower | Upper £ >
Mean | S.D Limit | Limit | &
1. | Parental x
Education Level 18.08 5.18 | 0.21 0.21 0.31 4.44
2. | Parental
Occupation 15.21 | 6.40 | 0.19* | 0.09 0.28 3.51
Level
3. E‘; Z?tal Income | 1o 19 | 582 | 0.20% | 0.098 | 0.30 | 3.95
4. g‘t’:ﬁfc‘momlc 49.48 | 15.18 | 0.23* | 0.13 | 0.32 | 5.15
5. | Home Learning N 30 4.00
Facility Level 9.22 | 3.44 | 0.20* | 0.099 | O. .
6. | Family
Acceptance of 36.85 | 6.36 | 0.25* | 0.15 0.33 6.01
Education Level ‘
7. i:mveily Cultural | 4 35 | 431 | 0.15% | 004 | 025 | 2.15
8. | Family
Environment of 27.60 | 3.91 | 0.08* | -0.02 0.18 0.69
Education Level

*Significant difference at 0.05 level.
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The table shows that eight independent sociological variables,
viz. Parental Education Level, Parental Occupation Level, Parental
Income Level, Socio-Economic Status, Learning Facilities at Home,
Family Acceptance of Education, Family Cultural and Family
Environment exhibit significant relationship with Listening

Comprehension in Sanskrit.

The value of T’ for the variables under study are reported below:

(1) Parental Education Level r = 0.21
(i) Parental Occupation Level r = 0.19
(iii) Parental Income Level r = 0.198
(iv) Socio-Economic Status r = 0.23
(v) Learning Facilities at Home r = 0.20

(vi) Family Acceptance of Education r = 0.13
(vii) Family Cultural r = 0.15

(viii) Family Environment r = 0.08

(a) Relation between Parental Education Level and Listening
Comprehension in Sanskrit for the whole sample

The coefficient of correlation between the variables Parental
" Education Level and Listening Comprehension in Sanskrit for the
whole sample is 0.21. The mean scores of this variable and Listening
Comprehension in Sanskrit are respectively 18.08 and 11.90. The
standard deviation of the variable Parental Education Level and

Listening Comprehension is respectively 5.18 and 4.26. The 99%
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confidence interval of 'r' is 0.21 and 0.31. Percentage of variance

shared between the variables is 4.44.

The coefficient of correlation between the variables for the whole
sample is significant at 0.05 level. The significant 'r' indicates that a
true relationship exists between the variables Parental Education and

Listening Comprehension in Sanskrit.

The size of T’ indicate that the relationship is low or slight. The
sign of the coefficient is positive which shows that an increase or
decrease in the variable ‘Parental Education Level’ will be followed by
a corresponding low increase or decrease in the variable Listening
Comprehension in Sanskrit. That is higher the Parental Education
higher will be the level of Listening Comprehension in Sanskrit of a

subject (Figure 4).

The 99% confidence interval of 'r' suggests the population 't" will
be within the interval(0.21, 0.3, the probability of this being 0.99.
The percentage variance shared by the variables Parental Education
and Listening Comprehension in Sanskrit is 4.44 which indicates
that 4 per cent of the variance of Listening Comprehension in
Sanskrit can be attributed to the variation in Parental Education of

the subject.



mean £ S.D
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(b) Relation between ‘Parental Occupation Level’ and ‘Listening
Comprehension in Sanskrit' for the whole sample

For the whole sample, the value of T’ between the variable
‘Parental Occupation level’ and ‘Listening Comprehension in Sanskrit’
is 0.19. The mean scores of this variable Parental Occupation level
and Listening Comprehension on Sanskrit are respectively 15.21 and
11.90 and standard deviation are 5.18 and 4.26 respectively. The
99% confidence interval of 'r' is 0.09and 0.28. Percentage of variance
shared between the variables is 3.51. This indicates the existence of

true relationship between the variables.

The size of T’ indicates that the relationship between the
variables is low or slight. The T’ is positive suggesting that an
increase or decrease in the variable ‘Parental Occupation Level’ will be
followed by a corresponding increase or decrease in the variable

Listening Comprehension in Sanskrit.

The 99% confidence interval of 'r's suggests that the population
'r" would lie between the values 0.09 and 0.28. The percentage of
variance shared between the variables is nearly 4. This shows that 4
per cent of the variance of the variable Listening Comprehension is to
be attributable to the variation in the variable 'Parental Occupation

Level'.
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(c) Relation between ‘Parental Income Level’ and “Listening
Comprehension in Sanskrit’ for the whole sample

The value of T’ for the whole sample is 0.20. The mean and
standard deviation of this variable ‘Parental Income Level’ are
respectively 16.19 and 5.82 and | ‘Listening Comprehension in
Sanskrit’ is 18.08 and 5.18 respectively. The 99% confidence interval
of 't is 0.098 and 0.30. The percentage overlap of variance between

the variables is 3.95.

The coefficient of correlation between the variables Parental
Income Level and Listening Comprehension in Sanskrit for the whole
sample is significant at 0.05 level, indicating that a true relationship

exists between the variables.

The size of T’ indicates that the relation is slight or low. The sign
of the coefficient is positive indicating that an increase or decrease in
the variable ‘Parental Income Level’ will be followed by a
corresponding increase or decrease in the variable Listening
Comprehension in Sanskrit. The 99% confidence interval of 'r'
suggests that the population 'r' between the variables will be between

the values 0.098 and 0.30.
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The percentage variance shared between the variables is nearly
4 which means that 4 per cent of the variance of Listening
Comprehension is attributable to the variation in 'Parental Income

Level' of the subjects.

(d) Relation between Socio-Economic Status and Listening
Comprehension in Sanskrit for the whole sample

The coefficient of correlation between the variables Socio-
Economic Status and Listening Comprehension in Sanskrit for the
whole sample is 0.23. The mean and standard deviation of the
variable Socio Economic Status is 18.08 and 5.18 and Listening
Comprehension in Sanskrit is 49.48 and 15.18 respectively. The 99%
confidence interval of 'r' is 0.13 and 0.32. Percentage variance shared

between the variables is 5.15.

The significant T’ indicates that a true relationship exists between
the variables Socio-Economic Status and Listening Comprehension in

Sanskrit.

The size of r’ indicates that the relation is low or slight and
positive indicating the fact that an increase or decrease in socio-
economic status will be followed by a comprehending increase or

decrease in Listening Comprehension in Sanskrit. That is higher than
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the Socio-Economic Status, higher will be the level of Listening

Comprehension in Sanskrit of a subject.

The 99% confidence interval of 'r' suggests that the population
T" will be within the interval 0.13 and 0.32; the probability of this
being 0.99.

The percentage variance shared by the wvariables Socio
Economic Status and Listening Comprehension in Sanskrit is 5.15
which indicates that 5 per cent of the variance of Listening
Comprehension in Sanskrit can be attributed to the variation in
Socio-Economic Status of the subject.

(e) Relation between Learning Facilities at Home and Listening
Comprehension in Sanskrit for the whole sample

The value of T’ for the whole sample is 0.20. Mean and standard
deviation of the variable Learning Facilities at Home is 9.22 and 3.44
respectively. The coefficient of correlation between the variables for
the whole sample is significant at 0.05 level which indicates that a
true relationship exists between the variables. The 99% confidence
interval of 'r' is 0.099 and 0.30. Percentage variance shared between

the variables is 4.00.

The size of T’ indicates that the relation is low or slight. The sign

of r’ is positive which is to be interpreted as showing that an increase
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or decrease in the variable ‘Learning Facilities at Home’ will be

followed - by a corresponding increase or decrease in the variable

Listening Comprehension in Sanskrit’.

The 99% confidence interval of 'r' for the whole sample suggests

that the population 'r' will lie between the values 0.099 and 0.30.

The percentage variance shared between the variables is 4.00.
This shows that almost 4 per cent of the variance of Listening
Comprehension in Sanskrit are attributable to the variation in
Learning Facilities at Home' of the subjects.

() Relation between ‘Family Acceptance of Eaucauion' and
‘Listening Comprehension in Sanskrit’ for the Whole Sample

The value of r’ for the whole sample is 0.13. The mean and
standard deviation of the variable Family Acceptance of Education is
36.85 and 6.36 and Listening Comprehension in Sanskrit is 11.90
and 4.26.The 99% confidence interval of 'r' is 0.15 and 0.33.
Percentage variance shared between the variables is 6.01. This

indicates that a true relationship exists between the variables.

The size of ‘T’ indicates that the relation is low or slight. The sign
of r’ is positive which is to be interpreted as showing that an increase

or decrease in the variable ‘Family Acceptance of Education’ will be
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followed by a corresponding increase or decrease in the variable

Listening Comprehension in Sanskrit.

The 99% confidence interval of r's for the whole sample suggests

that the population 'r' will lie between the values 0.15 and 0.33.

The percentage variance shared between the variables is 6.01.
This shows that almost 6 per cent of the variance of Listening
Comprehension in Sanskrit is attributable to the variation in 'Family

Acceptance of Education’ of the subjects.

(g) Relation between Family Culture and Listening
Comprehension in Sanskrit for the whole sample

The value of T’ for the whole sample is 0.15. The mean scores and
standard deviation of the variable ‘Family Culture Level’ is 31.11 and
4.31 and Listening Comprehension in Sanskrit is 11.90 and 4.26.
The 99% confidence interval of 'r' is 0.04 and 0.25. Percentage

variance shared between the variable is 2 15.

The coefficient of correlation between the variables for the whole
sample is significant which indicates that a true relationship exists

between the variables.

The size of ‘r’ indicates that the relation is low or slight. The sign
of r’ is positive which is to be interpreted as showing that an increase

or decrease in the variable ‘Family Cultural Level’ will be followed by a
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corresponding increase or decrease in the variable ‘Listening

Comprehension’ in Sanskrit.

The 99% confidence interval of 'r' for the whole sample suggests

that the population 'r' will lie between the values 0.04 and 0.25.

The percentage variance shared between the variables is about
2. That is only 2 per cent of the variance of Listening Comprehension

1s attributable to the variation in Family Culture Level of the subjects.

(h) Relation between Family Environment of Education and
Listening Comprehension in Sanskrit for the whole sample
The coefficient of correlation between the variables for the whole
sample is 0.08. The mean and standard deviation of the variable
family environment is 27.60 and 3.91 and Listening Comprehension
in Sanskrit is 11.90 and 4.26. The 99% confidence interval of 'r' is -
0.02 and 0.18. Percentage variance shared between the variables is

0.69.

The correlation between the variables for the whole sample is
significant at 0.05 level which indicates that a true relationship exists

between the variables.

The size of T’ indicates that the relationship is low or slight. The

sign of the coefficient is positive which shows that an increase or
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decrease in the variable. Family Environment;’ will be followed by a
corresponding low or slight increase or decrease in the variable

‘Listening Comprehension in Sanskrit’,

The 99% confidence interval of 'r' for the whole sample suggests

that the population 'r' will lie between the values -0.02 and 0.18.

The percentage variance showed between the variables is about
1. That is why 1 per cent of the variance of Listening Comprehension
1s attributable to the variation in Family Environment of Education

Level of the subjects.

(i) Relation between Sociological wvariables and Listening
Comprehension in Sanskrit for Boys

The coefficient of correlation obtained between sociological
variables and Listening Comprehension in Sanskrit for boys (N=294)

are presented in Table 19.



Table 19

Details of the Relationship between
Listening Comprehension in Sanskrit and each of the
Sociological Variables under Study for the Boys (N = 294)
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. . . The 99% -
LISteml\f[leg ago:nlp;e;fnsmn Confidence ;D "
No Variables SD =4.21 PInterve.tl Oi: . g5
) opulation 'r R
T o <
o Lower | Upper 5>
Mean | S.D r Limit | Limit | ™
1. | Parental
* 0.01 0.30 2.61
Education Level 11.89 | 4.99 | 0.16
2. | Parental |
Occupation 15.17 | 6.11 | 0.21* | 0.07 | 0.35 4.60
Level
3. | Parental «| 013 | 041 | 745
Income Level 16.24 | 5.58 | 0.27
4. | Socio Economic 49.30 | 1407 | 0.06* | 0.11 0.39 6.51
Status
S Horpg Learning 9.20 3.44 | 0.20* | 0.05 0.34 3.91
Facility Level ) . :
6. | Family
Acceptance of 36.28 | 6.08 | 0.19* | 0.05 0.33 3.79
Education Level
7. | Family Cultural 3047 | 3.99 | 0.16% | 0.06 0.30 5 43
Level
8. | Family
Environment 2770 | 4.05 | 9-07 | 0.08 0.22 .0.49
Level

*Significant difference at 0.05 level
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The table 19 shows that the values of ‘r’ obtained indicate that
out of eight independent sociological variables seven viz., Parental
Education Level, Parental Occupation Level, Parental Income Level,
Socio-Economic Status, Leérning Facilities at Home, Family
Acceptance of Education Level and Cultural Level of Family exhibit

significant relationship with Listening Comprehension in Sanskrit.

These variables are reported below in the order of importance

based on the size of r’s.

(i) Parental Income Level r=0.27
(i) Socio-Economic Status r=0.26
(ii1) Parental Occupation Level r=0.21
(iv) Learning Facilities at Home r =0.20

(v) Family Acceptance of Education r=0.19
(vi) Parental Education Level r=0.16

(vi) Cultural Level of Family r=0.16

Since these correlation coefficients are found to be significant it
is concluded that there is significant relationship between these
Sociological Variables and Listening Comprehension in Sanskrit for

boys.
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The sociological variable, viz. Family Environment do not have
any significant relationship - with Listening Comprehension in

Sanskrit which reported below.

(i) Family Environment r =0.07.

This implies that no significant relationship exists between the

variable and Listening Comprehension in Sanskrit.

(i) Relation between Sociological Variables and Listening
Comprehension in Sanskrit for Girls

The coefficients of correlation obtained between Sociological
Variables and Listening Comprehension in Sanskrit for the sub

sample Girls (N = 336) are presented in Table 20.



Table 20

Details of the Relationship between
Listening Comprehension in Sanskrit and each of the
Sociological Variables under Study for the Girls (N = 336)
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. . . The 99% e
Listening Co_mprehensmn Confidence 8 .
Mean = 12.40 Interval of &9 g
NO. VaI‘iableS SD N = 4‘24 POpulatlon vrv 8 .g
o«
o Lower | Upper e
Mean | 8.D r Limit | Limit | &
1. | Parental
* 0.11 0.37 6.05
Education Level 18.24 | 5.34 | 0.25
2. | Parental
Occupation 1525 | 6.66 | 0.17* | 0.03 | 0.30 | 2.79
Level
3. | Parental
0.00 0.28 2.07
Income Level 16.14 | 6.63 | 0.14*
4. | Socio Economic « | 0.07 0.34 496
Status 49.64 | 15.96 | 0.21 | v .
5. | Home Learning 0.07 | 0.33 | 4.15
Facility Level 9.23 3.45 | 0.20* .
6. | Family
Acceptance of | 37.35 | 6.56 | 0.27* | 0.14 | 040 | 7.40
Education Level
7. | Family Cultural 3168 | 450 | 0.11* | 0.03 0.95 1.99
Level :
8. | Family
Environment | 27.50 | 3.79 | 0-10 | -0.04 | 024 | 1.04
Level

*Significant difference at 0.05 level
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The Table 20 reveals that the values of ‘¢’ obtained indicates
that out of the eight independent sociological variables, seven, viz.
Parental Education Level, Parental Occupation Level, Parental Income
Level, Socio-Economic Statqs, Learning Facilities at Home, Family
Acceptance of Education, Cultural Level of Family exhibit significant
relationship with Listening HComprehension in Sanskrit. These
variables are reported below in the order of importance based on the

size of T’

(i) Family Acceptance of Education r =0.27
(ii) Parental Education Level r=0.25
(ii1) Socio-Economic Status r=0.21
(iv) Learning Facilities at Home r=0.20
(v) Parental Occupation Level r=0.17
(vi) Parental Income Level =0.14
(vii) Cultural Level of Family r=0.11

The sociological variable, viz. Family Environment do not have
any significant relationship with Listening Comprehension in

Sanskrit which is reported below:

(i) Family Environment of Education Level r=0.10
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(k) Relation between sociological variables and Listening
Comprehension(Rural Subjects)

The coefficient of corrélation obtained between Sociological
Variables and Listening Comprehension in Sanskrit for the sub
sample Rural subjects (N = 368) are presented in Table 21.

Table 21

Details of the Relationship between
Listening Comprehension in Sanskrit and each of the
Sociological Variables under Study for the Rural subjects (N = 368)

Listening Comprehension The 99% 3
Mean = 11.21 Confidence 98
: Interval of
No.|  Variables SD = 4.41 Population r | £ &
o]
s Lower Upper 8‘>
Mean | S.D r Limit | Limit | &
1. | Parental _ *
Education Level 17.55 | 5.28 | 0.18 0.05 0.31 3.22
2. | Parental
Occupation 14.18 | 5.87 | 0.19* 0.06 0.32 3.59
Level
3. | Parental 15.38 | 5.53 | 0.19* | 0.06 | 0.31 | 3.53
Income Level
. gf:iﬁfcomm‘c 47.11 | 14.34 | 0.22* | 008 | 034 | 4.67
5. |Home Learning | ¢ gg | 350 | 920% | 007 | 033 | 4.19
Facility Level
6. | Family
Acceptance of 35.76 | 5.96 | 0.27* 0.14 0.39 7.09
Education Level
7. f:ff;fy Cultural | 54«7 | 351 | 0.14* | 001 | 027 | 2.08
8. | Family
Environment 27.05 | 3.76 0.02 -0.11 0.15 0.04
Level

*Significant difference at 0.05 level
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The table 21 reveals that the values of ‘T’ obtained indicate that
out of the eight independent Sociological Variables, seven, viz.
Parental Education Level, Parental Occupation Level, Parental Income
Level, Socio-Economic Status, Learning Facilities at Home, Family
Acceptance of Education, Cultural Level of Family exhibit significant

relationship with Listening Comprehension in Sanskrit.

The variables are reported below in the order of importance

based on the size of the r’s.

(i) Family Acceptance of Education r = 0.27

(ii) Socio-Economic Status r=0.22
(ii1) Learning Facilities at Home r=0.20
(iv) Parental Income Level r=0.19
(v) Parental Occupation Level r=0.19
(vi) Parental Education Level r=0.18
(vii) Cultural Level of Family r=0.14

Since these correlation coefficients are found to be significant, it
is concluded that there is significant relationship exists between

these variables and Listening Comprehension in Sanskrit.
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The Sociological Variables, viz.,, Family Environment of
Education do not have significant relationship with Listening

Comprehension in Sanskrit which is noted below.

(1) Family Environment of Education r = 0.02.

(1) Relation between Sociological Variables and Listening
Comprehension in Sanskrit for Urban Subjects

The coefficients of correlation obtained between the Sociological
variables and Listening Comprehension in Sanskrit for the sub

sample Urban subjects (N = 262) are presénted in Table 22.



Table 22

Details of the Relationship between
Listening Comprehension in Sanskrit and each of the
Sociological Variables under Study for the Urban subjects (N = 262)
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) . , The 99% e
Llstenﬁega(rllo:nlp;egnsmn Confidence g o
) SD = 3.83 Interval of %9 g
No. Variables : Population 'r’ = 3
. 3«
: o Lower | Upper g
Mean | S.D r Limit | Limit | ~
1. | Parental %
Education Level 18.82 | 4.95 | 0.22 0.06 0.36 4.64
2. | Parental
Occupation 16.66 | 6.84 | 0.11 | -0.05 | 0.27 1.30
Level
3. | Parental 17.33 | 6.03 | 0.15* | -0.01 | 0.30 | 2.31
Income Level
4. | Socio Economic | o, o1 | 1575 | g.18* | 002 | 033 | 3.08
Status
5. |Home Learning | ¢ 4» | 335 | g.18* | 002 | 033 | 3.17
Facility Level
6. | Family
Acceptance of 38.39 | 6.59 | 0.14* | -0.02 0.29 2.02
Education Level
7. i‘amﬂy Cultural | 5, 75 | 516 | 0.12 | -004 | 027 | 1.33
evel
8. | Family
Environment 28.36 | 4.01 0.10 -0.06 0.26 1.05
Level

*Significant difference at 0.05 level

The table 22 shows that the values of T’ obtained infdicate that

out of the eight independent Sociological Variables, five, viz., Parental
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Educational Level, Parental Income Level, Socio-Economic Status,
Learning Facilities at Home, Family Acceptance of Education exhibit

significant relatively with Listening Comprehension in Sanskrit.

The variables are reported below in the order of importance

based on the size of the r’s.

(1) Parental Educational Level r =0.22
(ii) Socio-Economic Status r=0.18
(ii) Learning Facilities at Home r=0.18
(iv) Parental Income Level r=0.15
(v) Family Acceptance of Education r=0.14

Since these correlation coefficients are found to be significant, it
is concluded that there is significant relationship between these

Sociological Variables and Listening Comprehension in Sanskrit.

The Sociological Variables that do not have significant
relationship with Listening Comprehension in Sanskrit are Parental
Occupation, Cultural Level of Family and Family Environment of

Education.

These variables are reported below in the order of the

magnitude based on the size of r’s.
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(1) Cultural Level of Family r=0.12
(ii) Parental Occupation Level r=0.11

(iii) Family Environment of Education r = 0.10

Since these correlation coefficients are not found to be
significant, it is concluded that there is no significant relationship
existing between these Sociological Variables and Listening

Comprehension in SanskKrit.

4. RELATION BETWEEN SOCIOLOGICAL VARIABLES AND READING
CUOMPREHENSION IN SANSKRIT

The coefficient of correlation obtained between Sociological
Variables and Reading Comprehension in Sanskrit for the whole

sample (N = 630) are presented in Table 23.
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_Table 23

Details of the Relationship between
Reading Comprehension in Sanskrit and each of the
Sociological Variables under Study for the Total sample (N = 630)

Reading Comprehension Tfrlg_gg% S
; _ Confidence o U
) Mean = 14.40 Interval of 59 a
No. Variables SD =4.74 Population ' 8 _g
o ®
, Lower | Upper ==
Mean | S.D T | Limit | Limit | =
1. | Parental .
Education Level 18.08 | 5.18 | 0.26 0.16 0.35 6.53
2. | Parental
Occupation 15.21 | 6.40 | 0.24* | 0.14 0.33 5.71
Level
3. | Parental

Income Level 16.19 | 5.82 | 0.26* | 0.16 0.35 6.73

4. | Socio Economic

Status 49.48 | 15.18 | 0.29* | 0.19 0.38 8.26

5. | Home Learning

F*
Facility Level 9.22 3.44 | 0.19 0.08 0.28 3.43

6. | Family
Acceptance of 36.85 | 6.36 | 0.13* | 0.03 0.23 1.74
Education Level

7. | Family Cultural

31.12 | 4.31 0.16* 0.05 0.25 2.44
Level

8. | Family
Environment 27.60 | 3.91 0.04 0.07 0.14 0.14
Level

*Significant difference at 0.05 level

The table 23 shows that out of eight independent sociological

variables, seven, viz. Parental Education Level, Parental Occupation
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Level, Parental Income Level, Socio-Economic Status, Learning
Facilities at Home, Family Acceptance of Education, and Family
Cultural Level exhibit significant relationship with Reading
Comprehension in Sanskrit.

The variables are reported below in the order of importance

based on the size of the o’s.

i) Socio Economic Status r =0.29
ii) Parental Education Level r =0.26
iii) Parental Income Level r=0.26
iv) Parental Occupation Level r=0.24
v) Learning Facilities at Home r=0.19
vi) Cultural Level of Family r=0.16

vii) Family Acceptance of Education r=0.13

Since these correlation coefficients are found to be significant, it
is concluded that there is significant relationship between these
Sociological Variables and Reading Comprehension in Sanskrit for the

total Sample (Figure 5).

The Sociological Variable, viz. Family Environment do not have
significant relationship with Reading Comprehension in Sanskrit

which is noted below.

i) Family Environment r =0.04
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(a) Relation between Parental Education Level and Reading
Comprehension in Sanskrit for the whole sample

The coefficient of correlation between the variables for the whole
sample is 0.26. The mean and standard deviation of the variable
Parental Education Level’ is 18.08 and 5.18 and Reading
Comprehension in Sanskrit is 14.30 and 4.74. The 99% confidence
interval of 'r' is 0.16 and 0.35. Percentage variance shared between

the variables is 6.53.

The coefficient of correlation between the variables for the whole
sample is significant which indicates that a true relationship exists

between the variables.

The size of r’ indicates that the relationship is low or slight. The
sign of the coefficient is positive which shows that an increase or
decrease in the variable ‘Parental Education Level’ will be followed by
a corresponding low or slight increase or decrease in the variable

‘Reading Comprehension in Sanskrit’.

The 99% confidence interval of 'r' for the whole sample suggests

that the population 'r' will lie between the value 0.16 and 0.35.

The percentage variance shared between the variables is 6.53
which means 6.53 per cent of the variance of Reading Comprehension
in Sanskrit is attributable to the variation in Parental Education Level

of the subjects.
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(b) Relation between Parental Occupation Level and Reading
Comprehension in Sanskrit for the whole sample

For the whole sample,. the value of " between the variable
‘Parental Occupation Level’ and ‘Reading Comprehension in Sanskrit’
is 0.24. The mean scores of the variable is 15.21 and standard
deviation is 6.40. The 99% confidence interval of 'r' is 0.14 and 0.33.
The percentage variance shared between the variables is 5.71.This

indicates the existence of true relationship between the variables.

The size of ‘v’ indicates that the relationship between the
variables is low or slight. The T’ is positive suggesting that an
increase or decrease in the variable ‘Parental Occupation Level’ will be
followed by a corresponding ihcrease or decrease in the variable

Reading Comprehension in Sanskrit.

The 99% confidence interval of ' subjects that for the whole

sample, the population 'r' will lie between the values 0.14 and 0.33.

The percentage variance shared between the variables is 5.71.
This means 5.71 per cent of the variance of the variable Reading
Comprehension in Sanskrit is attributable to the variation in the

scores of the variable Parental Occupation Level of the subjects.
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(c)Relation between Parental Income Level and Reading
Comprehension in Sanskrit for the whole sample

The value of t’ for the whole sample is 0.26. The mean and
standard deviation of the variable, ‘Parental Income Level’ is 16.19
and 5.82 respectively and Reading Comprehension is 14.40 and 4.74
respectively. The 99% confidence interval of 'r' suggests that for the
whole sample, the population 'r' will lie between the values 0.16 and

0.35.

The coefficient of correlation between the variables ‘Parental
Income Level’ and ‘Reading Comprehension in Sanskrit’ for the whole
sample, indicates that a true relationship exists between the

variables.

The size of “’ indicates that the relationship is highly
significant. The sign of v’ is positive and as such an increase or
decrease in the variable ‘Parental Income Level’ will be followed by a
corresponding low increase or decrease in the variable Reading

Comprehension in Sanskrit’.

The percentage variance shared between the variables is 6.73.
This means 6.73 per cent of the variance of the variable Reading
Comprehension in Sanskrit is attributable to the variation in the

scores of the variable. Parental Income Level of the subjects.



247

(d)Relation between Socio-Economic Status and Reading
Comprehension in Sanskrit for the whole sample

The value of ¢’ for the whole sample is 0.29. The mean and
standard deviation of the variable ‘Socio-Economic Status’ is 49.48
and 15.18 and Reading Comprehension in Sanskrit is 14.40 and
4.74. The 99% confidence interval of 'r' is 0.19 and 0.38. Percentage

variance shared between the variables is 8.26.

The significant T’ indicates that a true relationship exists
between the variables Socio-Economic Status and Reading

Comprehension in Sanskrit. -

The size of 'r' indicates that the relationship is low and slight.
The sign of T’ is positive and as such an increase or decrease in the
variable Socio-Economic Status will be followed by a corresponding
increase or decrease in the variable Reading Comprehension in

Sanskrit.

The 99% confidence interval of 'r' for the whole sample suggests

that the population 'r' will lie between the values 0.19 and 0.38.

The percentage variance shared between the variables is 8.26.
This shows that 8.26 per cent of the variance of Reading
Comprehension in Sanskrit is attributable to the variation in Socio

Economic Status of the subjects.



248

(e) Relation between Learning Facilities at Home and Reading
Comprehension in Sanskrit for the whole sample

The coefficient of correlation between the variables for the whole
sample is 0.19. The mean and standard deviation of the variable
Learning Facilities at Home is 9.22 and 3.44 and Reading
Comprehension in Sanskrit is 14.40 and 4.74. The 99% confidence
interval of 'r' is 0.08 and 0.28. Percentage variance shared betveen

the variables is 3.43.

The coefficient of correlation between the variables for the whole
sample is significant less than 0.05 (P.000) which indicates that a

true relationship exists between the variables.

The size of ¢’ indicates that the relationship is low or slight. The
sign of the coefficient is positive which shows that an increase or
decrease in the variable ‘Learning Facilities at Home’ will be followed
by a corresponding low or slight increase or decrease in the variable

Reading Comprehension in Sanskrit.

The 99% confidence interval of 't’ for the whole samrpie suggests

that the population 'r' will lie between the value of 0.08 and 0.28.

The percentage variance shared between the variables is 3.43
which means 3.43 per cent of the variance of Reading Comprehension
in Sanskrit is attributable to the variai:on in Learning Facilities at

Home of the subjects.
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(f) Relation between Family Acceptance of Education and
Reading Comprehension in Sanskrit for the whole sample

The coefficient of correlation between the variables for the whole
sample is 0.13. The mean and standard deviation of the variable
‘Family Acceptance of Education’ is 36.85 and 6.36. The 99%

confidence interval of 'r' is 0.03 and 0.23. Percentage variance shared

between the variables is 1.74.

The correlation between the variables for the whole sample is
significant less than 0.05 (p = 0.001) which indicates that a true

relationship exists between the variables.

The size of ¢’ indicates that the relationship is low or slight. The
sign of the coefficient is positive which shows that an increase or
decrease in the variable Family Acceptance of Education will be
followed by a corresponding low increase or decrease in the variable

Reading Comprehension in Sanskrit.

The 99% confidence interval of 'r' for the whole sample suggests

that the population 'r' will lie between the values 0.03 and 0.23.

The percentage variance shared between the variables is 1.74
which means 1.74 per cent of the variance of Reading Comprehension
in Sanskrit is attributable to the variation in Family Acceptance of

Education of the subjects.
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(g8) Relation between Cultural Level of Family and Reading
Comprehension in Sanskrit for the whole sample

The value of T’ for the whole sample is 0.16. The mean and
standard deviation of the variable ‘cultural Level of Family’ is 31.11
and 4.31 and Reading Comprehension in Sanskrit is 14.40 and 4.74.
The 99% confidence interval of 'r' is 0.05 and 0.23. Percentage

variance shared between the variables is 2.44.

The coefficient of correlation between the variables for the whole
sample is significant less than 0.05 (P = 0.000) indicating that a true

relationship exists between the variables.

The size of " indicates that the relation is low or slight. The sign
of the coefficient is positive indicating that an increase or decrease in
the wvariable Cultural Level of family will be followed by a
corresponding increase or decrease in the variable TReading

Comprehension in Sanskrit’.

The 99% confidence interval of 'r' for the whole sample suggests

that the population 't' will lie between the values 0.05 and 0.25.

The percentage variance shared between the vari. ies is
2.44.This means that 2.44 . per cent of the variance of Reading
Comprehension in Sanskrit is attributable to the variation in Cultural

Level of Family of the subjects.
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(h) Relation between Sociological variables and Reading
Comprehension in Sanskrit for Boys

The coefficient of correlation obtained between each of the
Sociological variables and Reading Comprehension in Sanskrit for
boys (N=294) are presented in Table 24.

. Table 24

Details of the Relationship between
Reading Comprehension in Sanskrit and each of the
Sociological Variables under Study for the Boys (N = 294)

Reading Comprehension The 99% S
_ Confidence )
Mean = 13.68 80 Q
. Interval of g &
No. Variables SD =449 Population 't = _cé
Mean | S.D v Lower | Upper | 5 *
’ Limit Limit ~
1. | Parental 17.89 | 4.99 | 0.24* | 0.097 | 038 | 597
Education Level
2. | Parental
Occupation 15.17 | 6.11 | 0.21* | 0.06 0.35 4.42
Level
3. | Parental

16.24 | 5.58 | 0.30* 0.16 0.43 9.19
Income Level

| 4. | Socio Economic

49.30 | 14.27 | 0.29* 0.15 0.43 8.64
Status

5. | Home Learning

*
Facility Level 9.20 3.44 | 0.21 0.06 0.35 4.24

6. | Family
Acceptance of 36.28 | 6.08 | 0.13* | -0.02 | 0.28 1.73
Education Level

7. | Family Cultural

30.48 | 3.99 0.14* | -0.01 0.29 2.06
Level

8. | Family
Environment 27.70 | 4.05 0.05 |-0.099| 0.20 0.27
Level

*Significant difference at 0.05 level
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The table 24 shows that the values of r’ obtained indicate that
out of the eight independent sociological variables, seven, viz.
Parental Education Level, Parental Occupation Level, Parental Income
Level, Socio Economic Status, Learning Faculties at Home, Family
Acceptance of Education, Cultural Level of Family exhibit significant

relationship with Reading Comprehension in Sanskrit.

These variables are reported below in the order of importance

based on the size of the ’s.

(i) Parental Income level r=0.30
(i) Socio-Economic Status r=0.29
(iii) Parental Education Level r=0.24
(iv) Parental Occﬁpation Level r=0.21
(v) Learning Facilities at home r=0.20
(vi) Cultural Level of Family r=0.14

(vii) Family Acceptance of Education r=0.13

Since these variables have significant relationship with Reading
Comprehension in Sanskrit, this implies that true relationship exists
between these variables and Reading Comprehension in Sanskrit for

the sub sample boys.
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The sociological variables, viz., Family Environment of
Education do not have significant relationship with Reading

Comprehension in Sanskrit which is noted below.
(i) Family Environment of Education r = 0.05

It may be concluded that no significant relationship exists

between the variable and Reading Comprehension in Sanskrit.

() Relation between Sociological variables and Reading
Comprehension in Sanskrit for Girls

The coefficients of correlation obtained between each of the
Sociological Variables and Reading Comprehension in Sanskrit for the

sub sample Girls (N = 336) are presented in Table 25.
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Table 25

Details of the Relationship between
Reading Comprehension in Sanskrit and each of the
Sociological Variables under Study for the Girls (N = 336)

i . The 99% —
Reading Coinprehensmn o e 5
' Mseén _ 41;5829,2 Interval of BE
No. Variables ‘ . Population 't E g
O
) Lower Upper :5 >
Mean S.D T e P g
1. | Parental .
i 0.12 | 039 | 6.78
Education Level | 1824 | 9.34 | 0.26
2. | Parental
Occupation 15.25 | 6.66 | 0.26* | 0.13 0.39 6.91
Level
3. | Parental

0.096 0.36 5.46
Income Level 16.14 | 6.03 | 0.23%

4. | Socio Economic * | 0.15 0.41 8.13
Status 49.64 | 15.96 | 0.29

5. | Home Learning

* 0.03 0.30 2.92
Facility Level 9.23 | 3.45 | 0.17

6. | Family
Acceptance of 37.35 | 6.56 | 0.11* | -0.03 | 0.25 1.31
Education Level

7. | Family Cultural

31 68‘ 4.50 | 0.14* | -0.00 0.27 1.87
Level : .

8. | Family
Environment 2750 | 3.79 | 9:03 | -0.11 0.17 0.10
Level

*Significant difference at 0.05 level

The table 25 shows that the values of r’ obtained indicate that

out of eight independent sociological variable seven, Parental
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Education Level, Parental Occupation Level, Parental Income level,
Socio-Economic Status, Learning Facilities at Home, Family
Acceptance of Education, Cultural Level of Family exhibit significant

relationship with Reading Comprehension in Sanskrit.

These variables are reported below in the order of importance

based on the size of the r’s.

(i) Socio-Economic Status r=0.29
(i1) Parental Education Level r=0.26
(iii) Parental Occupation Level r=0.26
(iv) Parental Income Level r=0.23
“ (v) Learning Facilities at Home r=0.17
(vi) Cultural Level of Family r=0.14

(vii) Family Acceptance of Education r=0.11

Since these variables have significant relationship with Reading
' Comprehension in Sanskrit. This implies that true relationship exists

between these variables and Reading Comprehension in Sanskrit.

The sociological variables, viz., Family Environment of
Education do not have significant relationship with Reading

Comprehension in Sanskrit which is noted below.

(i) Family Environment of Education r =0.03
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() Relation between Sociological variables and Reading
Comprehension in Sanskrit for Rural Subjects

The coefficients of correlation obtained between each of the
sociological variables and Reading Comprehension in Sanskrit for

rural subjects (N = 368) are presented in Table 26.
Table 26

Details of the Relationship between
Reading Comprehension in Sanskrit and each of the
Sociological Variables under Study for the Rural subjects (N = 368)

Listening Comprehension The 99% kS |
_ Confidence o ©
Mean = 14.42 0 O
. Interval of I 8
No. Variables SD =4.81 Population 't = cé
@
s Lower | Upper g >
Mean S.D r Limit Limit &
1. | Parental *
) . . . .15 0.40 7.76
Education Level 17.55 | 5.28 | 0.28 0
2. | Parental
Occupation 14.18 | 5.87 | 0.27* | 0.14 0.39 7.22
Level
3. | Parental

1538 | 553 | 0.26* | 0.13 | 0.38 | 6.96
Income Level

4. | Socio Economic

47.11 | 14.34 | 0.31* | 0.19 0.43 9.88
Status

5. | Home Learning

* . . 27
Facility Level 9.08 3.50 | 0.23 0.098 | 0.35 5.2

6. | Family
Acceptance of 35.76 | 5.96 | 0.20* | 0.07 0.33 4.08
Education Level

7. | Family Cultural

30.67 | 3.51 | 0.17* | 0.04 0.30 2.88
Level

8. | Family
Environment 27.05 | 3.76 0.02 -0.16 0.11 0.05
Level

*Significant difference at 0.05 level
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The table 26 shows that the values of T’ obtained indicate that
out of eight independent Sociological Variables, seven, Parental
Education Level, Parental Occlipation Level, Parental Income Level,
Socio-Economic Status, Learning Facilities at Home, Family
Acceptance of Education, Cultural Level of Family exhibit significant

relationship with Reading Comprehension in Sanskrit.

The variables are reported below in the order of importance

based on the size of r’s.

(1 Socio Economic Status r=0.31
(i) Parental Education Level r=0.28
(iii) Parental Occupation Level r=0.27
(iv) Parental Income Level r=0.26
(v) Learning Facilities at Home r=0.23

(vi) Family Acceptance of Education r=0.20
(vii)Cultural Level of Family r=0.17

Since these variables have significant relationship with Reading
Comprehension in Sanskrit. This implies that a true relationship
exists between these variables and Reading Comprehension in

Sanskrit for the rural subjects.

The Sociological Variables, viz. Family Environment of
Education do not have significant with Reading Comprehension in

Sanskrit which is noted below.

i) Family Environment of Education r =0.02



k)

Relation between Sociological
Comprehension in Sanskrit for Urban Subjects

variables
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and Reading

The coefficients of correlation obtained between each of the

Sociological Variables and Reading Comprehension in Sanskrit for the

sub-sample, urban subjects (N = 262) are presented in Table 27.

‘Table 27

Details of the Relationship between
Reading Comprehension in Sanskrit and each of the
Sociological Variables under Study for the Urban subjects (N = 262)

. : The 99% —
Readnl\}f3 :ri)zi};:eggnsmn Confidence 2 .
_ ’ Interval of %"8
No. Variables SD =4.64 Populatlon ke 8 g
«
- Lower Upper £ 5
Mean | S.D r Limit | Limit | &
1. | Parental N
" | Education Level 18.82 | 4.95 | 0.23 0.07 0.37 5.13
2. | Parental
Occupation 16.66 | 6.84 | 0.22* 0.06 0.36 4.70
Level
3. | Parental 1733 | 6.03 | 0.27* | 0.11 | 0.41 | 7.05
Income Level
4. | Socio Economic | 5, g9 | 1572 | 0.27* | 0.11 | 041 | 7.15
Status
5. |Home Learning | ¢ 45 | 335 | 0.12% | -0.04 | 027 | 1.41
Facility Level
6. | Family
Acceptance of 38.39 | 6.59 | 0.05 -0.11 0.21 .025
Education Level
7. |Family Cultural | 5, 251 516 | 0.15¢ | -0.01 | 031 | 2.37
Level
8. | Family
Environment 28.36 | 4.01 0.12* -0.04 0.28 1.49
Level

*Significant difference at 0.05 level
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The table 27 shows that the values of T’ obtained indicate that
out of eight independent sociological variables seven, viz., Parental
Education Level, Parental Occupation Level, Parental Income Level,
Socio Economic Status, Learning Facilities at Home, Cultural Level of
Family and Family Environment of Education exhibit significant

relation with Reading Comprehension in Sanskrit.

These variables are reported below in the order of importance

based on the size of the r’s.

1) Socio Economic Status r=0.27
ii) Parental Income Level r=0.27
iii) Parental Education Level r=0.23
iv) Parental Occupation Level r=0.22
v) Cultural Level of Family r=20.15

vi) Family Environment of Education r=0.12

vii) Learning Facilities at Home r=0.12

Since these correlation coefficients are found to be significant. It
is concluded that there is significant relationship between these
sociological variables and Reading Comprehension in Sanskrit for

Urban subjects.
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The Sociological Variable, viz. Family Acceptance of Education

do not have significant correlation with Reading Comprehension in

Sanskrit which is noted below;

(i) Family Acceptance of Education r=0.5

SUMMARY OF FINDINGS

1. PSYCHOLOGICAL VARIABLES CORRELATE OF LISTENING,
READING COMPREHENSION IN SANSKRIT

(i) Whole Sample

1. For the whole sample, Psychological variablesJAchievement
Motivation, General Anxiety were found to be possess positive
correlation with Listening and Reading Comprehension in

Sanskrit.
(ii) Boys

1. For the sub sample Boys, Psychological Variables, Achievement
Motivation, General Anxiety exhibit significant relationship with

Listening Comprehension in Sanskrit.

2. The Psychological Variables, Achievement Motivation, General
Anxiety do mnot have significant relationship with Reading

Comprehension in Sanskrit for the boys.



(iii) Girls

1. For the sub sample, Girls psychological variables viz. Achievement
Motivation, General Anxiety exhibits significant relationship with

Listening and Reading Comprehension in Sanskrit.

(iv) Rural Subjects

1. For the sub-sample, Rural subjects, Psychological Variables
Achievement Motivation, General Anxiety exhibit significant
relationship with Listening, Reading Comprehension in Sanskrit.
These variables may be considered to be achievement facilitating

variables.

(v) Urban subjects

1. Of the coefficient of correlation obtained between Psychological
variables and Listening, Reading Comprehension in Sanskrit for
the sub-sample, Urban subjects, General Anxiety was found to

have significant positive relationship.

2. The remaining variable, Achievement Motivation was found to have
no significant relationship with Listening, Reading Comprehension

in Sanskrit.
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The results obtained by Product-Moment Correlation for each of
the Psychological Variables came to be consolidated so as to obtain a
comprehensive picture of the association of each of the Psychological
Variables (independent variables) with Listening and Reading
Comprehension in Sanskrit. A summary of the results obtained by
Product Moment Correlation for each of the Psychological Variable
with Listening Comprehension and Reading Comprehension in

Sanskrit for the whole sample and sub-samples is given in Table 28.



Variable and Listening, Reading Comprehension in Sanskrit for the whole sample and sub-samples

Table 28

Summary of Results of Correlation (r’s) between each of the Psychological

Listening Comprehension Reading Comprehension
_ Whole | Boys Girls Rural | Urban | Whole | Boys | Girls Rural | Urban
No. Variables
N=630 | N=294 =336 | N=368 | N=262 | N=630 | N=294 | N=336 | N=368 | N=262
r r r T r r r r r r
! Achievement
o 0.18* 0.13* 0.20* 0.29* 0.05 0.19* 0.10 0.25* 0.29* 0.08
Motivation
2. General
) 0.18* 0.18* 0.18* 0.20* | 0.13* | 0.18* 0.09 0.26* 0.23* | 0.12*
Anxiety

* significant difference at 0.05 level.
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2. SOCIOLOGICAL VARIABLES CORRELATES OF LISTENING,
READING COMPREHENSION IN SANSKRIT

(i) Whole Sample e

1. Of the coefficients of correlation obtained between each of the
Sociological Variables and Listening Comprehension in Sansikrit
for the whole sample, eight, viz. Parental Education Level, Parental
Occupation Level, Parentalc iﬁcome Level, Socio Economic Status,
Learning Facilities at Home, Family Acceptance of Education,
Cultural Level of Family, Family Environment of Education are
found to be significant. These variables may be considered to be

achievement facilitating Sociological Variables.

2. When the correlation between Sociological Variables and Reading
Comprehension in Sanskrit for the whole sample were studied
seven variables, viz., Parental Education Level, Parental
Occupation Level, Parental Income Level, Socio-Economic Status,
Learning Facilities at Home, Family Acceptance of Education,
Cultural Level of Family were found to be significant positive
relationship. These variables may be considered to be achievement

facilitating, Sociological Variables.

3. The relationship to the remaining one variable viz. Family
of . .

Environment Education is found to have no noticeable relationship
with Reading Comprehension in Sanskrit of Secondary School

Pupils.
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(ii) Boys

1. The correlation between Sociological variables and Listening,
Reading Comprehension in Sanskrit for the sub-sample boys were
studied. Of these seven, viz., Parental Education Level, Parental
Occupation Level, Parenféi"iﬁcome Level, Socio Economic Status,
Learning Facilities at Home, Family Acceptance of Education,
Cultural Level of Family were found to be significant. These seven
variables may be considered to be achievement facilitating
sociological variables. The remaining variable, viz. Family
Environment of Education do not have significant relationship
with Listening Comprehension, Reading Comprehension in

Sanskrit.
(iii) Girls

1. The correlation between Sociological Variables and Listening,
Reading Comprehension in Sanskrit for the sub sample, Girls,
were studied. Of these séven, viz. Parental Education Level,
Parental Occupation Level, Parental Income Level, Socio-Economic
Status, Learning Facilities at Home, Family Acceptance of
Education, Cultural Level of Family were found to be significant.

These variables may be considered to be achievement facilitating
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Sociological Variables. The remaining variable viz. Family
Environment of Education does not have significant relationship
with Listening and Reading Comprehension in Sanskrit for the

Girls.

(iv) Rural Subjects

1.

When the correlation between Sociological Variables and
Listening, Reading Comprehension in Sanskrit for the sub sample
Rural subjects was studied. Seven variables, viz. Parental
Education Level, Parental Occupation Level, Parental Income
Level, Socio Economic Status, Learning Facility at Home, Family
Acceptance of Education, Cultural Level of Family were found to
be significant for the relationship. These variables may be
considered to be achievement facilitating sociological variables.
The remaining variable viz. Family environment of Education is
found to have no significant relationship with Listening and

Reading Comprehension in Sanskrit.

(v) Urban Subjects

1. When the correlation obtained between Sociological Variables and

Listening Comprehension in Sanskrit for the sub sample, Urban

subjects were studied. Five sociological variables, viz. Parental
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Education Level, Parental Income Level, Socio Economic Status,
Learning Facilities at Home; Family Acceptance of Education were
found to possess significant correlation with Listening
Comprehension in Sanskrit. These variables may be considered to

be achievement facilitating variables.

. The remaining three sociological variables, Parental Occupation
level, Cultural level of Family, Family Environment of Education,
were seen to have no significant relationship with Listening

Comprehension in Sanskrit of Secondary School pupils.

. For Urban subjects, seven sociological variables, viz. Parental
Education Level, Parental Occupation Level, Parental Income
Level, Socio Economic Status, Home Learhing Facilities, Family
Cultural Level, Family Environment of Education exhibit
significant relationship with Reading Comprehension in Sanskrit.
These variable may be considered to be achievement facilitating

variables.

. The remaining Sociological variables, viz., Family Acceptance of
Education is found to have no significant relationship with

Reading Comprehension in Sanskrit.
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The results obtained by Product-Moment Correlation for each of
the Sociological Variables came ‘to be consolidated so as to obtain a
comprehensive picture of the association of each of the independent
variable with Listening and Reading Comprehension in Sanskrit. A
summary of results obtained by Product-Moment Correlation for each
of the Sociological variable with Listening and Reading
Comprehension in Sanskrit for the whole sample and sub samples

are given in table 29.



Summary of Results of Correlation (r’s) between each of the Sociological

Table 29

Variable and Listening, Reading Comprehension in Sanskrit for the whole and sub-samples

Listening Comprehension Reading Comprehension
. Whole | Boys Girls Rural | Urban | Whole Boys Girls | Rural | Urban
No. Variables
N=630 | N=294 | N=336 | N=368 | N=262 | N=630 | N=294 | N=336 | N=368 | N=262
r r r R r r r r r r
1 Ezrvfl‘tamducat‘o“ 021% | 0.16% | 025% | 0.18* | 022% | 026* | 024* | 026* | 028* | 023+
i.
2 E‘:VZ‘;“"IOCCUP"‘“O“ 0.19* | 021* | 017* | 0.19* | 0.11 0.24* 021* | 026* | '027* | 0.22%
3. izrveerl‘tal Income 020% | 027+ | 0.14* | 0.19* | 0.15* | 026* 030% | 023* | 026* | 027*
4. gf;ffcommlc 023* | 026% | 021* | 022* | 0.18% | 029%* | 020% | 020% | 031* | 027
5. | Home Learning 020% | 020* | 020* | 020% | 0.18* | 0.19* 021*% | 0.17* | 023* | 0.12*
Facilities Level
6. | Family Acceptance | 5o | 19« | go7¢ | 027% | 014* | 0.13* | 013* | 011* | 020* | 005
of Education Level
7. |Culural Levelof = | 1o | g 16¢ | 001% | 014* | 012 | 016* | 014* | 0.14* | 0.17* | 015+
Family Level
8. | Family
Environment of 0.08* | 0.07 0.10 0.02 0.10 0.04 0.05 003 | 002 | 0.12*
Education Level

* Significant difference at 0.05 level
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D. COMPARISON OF CORRELATION COEFFICIENTS OBTAINED
BY RELATED PAIRS OF SUB-SAMPLES

The correlation obtajﬁed b_y relevant pairs of sub-samples {viz.,
boys, girls, rural subjectsand urban subjects) between Psychological,
Sociological variables and each of the dependent variables (viz.
Listening and Reading Comprehension in Sanskritjwere compared
with a view to arrive at more meaningful understanding of the nature
of the relation. This was done by applying the test of significance for
difference between r’s using the technique already described in

Chapter IV. The results of these analysis are summarised below:

1. Comparison of correlation between Psychological variables and
Listening Comprehension in Sanskrit for ‘Boys-Girls’ and
‘Rural-Urban’ subjects.

The correlation between Psychological variables and Listening
Comprehension in Sanskrit for the pairs of sub-samples boys vs girls
and rural vs urban subjects were compared using test of significance

between r’s. The details of the results were presented in Table 30.



Table 30

Data and Results of the Test of Significance of
Difference between Correlation of Psychological Variables and Listening
Comprehension in Sanskrit for the sub Samples viz., Boys Vs Girls, Rural Vs Urban subjects

Boys-Girls Rural-Urban
SLNo. | Psychological Variables Boys Girls Critical Rural Urban Critical
r ry Ratio r r, Ratio
1. Achievement Motivation 0.13 0.21 0.96 0.29 0.05 3.05*
2. General Anxiety 0.18 0.18 0.09 0.20 0.13 0.89
Sample size N;=294 N,=336 N;=368 N;=262

* significance at 0.05 level
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(a) Boys-Girls

The obtained critical ratios are found to be less than 1.96 for all
the psychological variables (viz. Achievement Motivation, General
Anxiety). Therefore we can conclude that the two groups are almost
similar with respect to the correlation of Listening Comprehension
with these variables.
(b) Rural-Urban subjects

The obtained critical ratio is found to have significant difference
in the case of Achievement Motivation. From this it is evident that the
relationship between this variable Achievement Motivation and
Listening Comprehension in Sanskrit is dissimilar for the group rural
and urban subjects. In the case of General Anxiety found not to show
any significant different, since the critical ratio is less than 1.96.
Therefore we can conclude that the two groups are almost similar
with respect to the correlation of Listening Comprehension in
Sanskrit with General Anxiety.
2. Comparison of correlation between Psychological variables and

Reading Comprehension in Sanskrit for ‘Boys-Girls’ and
‘Rural-Urban subjects’

The correlation between psychological variables and Reading
Comprehension in Sanskrit for the pairs of sub-samples, boys-girls
and rural-urban subjects, were compared using the tests of
significance between r’s. Thé details of the results are presented in

Table 31.



Table 31

Data and Results of the Test of
Significance of Difference between Correlation

of Psychological Variables and Reading Comprehension in

Sanskrit for the sub Samples viz., Boys Vs Girls, Rural Vs Urban subjects

273

_ Boys-Girls Rural-Urban
SI. | Psychological ) —
No. | Variables Boys Girls | Critical | Rural | Urban | Critical
I ry Ratio n D) Ratio

1. | Achievement | 0.096 | 025 | -204*! 029 0.08 | 2.66*
Motivation

2. | General | 0.09 026 | -2.10% . 023 0.12 1.38 |
Anxiety | !
Sample size | N;=294 | N,=336 | N=368 N,=262

* indicates significance at 0.05 level

(a) Boys-Girls

The obtained critical ratios were found to be higher than 1.96

for all the Psychological Variables, viz. Achievement Motivation,

General Anxiety with Reading Comprehension in Sanskrit. From this

it is evident that the relationship between these variables and

Reading Comprehension in Sanskrit is dissimilar for Boys and Girls.

(b) Rural-Urban subjects °

The correlation obtained by rural and urban subjects, when

subjected to comparison the obtained critical ratios were found to be

higher than 2.59, for one psychological variable, viz. Achievement



274

Motivation with Reading Comprehension in Sanskrit. From this it is
evident that the relationship between the variable, i.e. Achievement
Motivation and Reading Comprehension in Sanskrit is dissimilar for
rural and urban subjects. The obtained critical ratios is found to be
less than 1.96 for the variable viz. General Anxiety with Reading
Comprehension in Sanskrit. Hence the difference between correlation
of Rural subjects and Urban subjects is not significant in the case of
the variable, 1.e. General Anxiety. Therefore, we can conclude that the
relationship between the variable, i.e. General Anxiety and Reading

Comprehension is similar in the case of rural and urban subjects.

3. Comparison of correlation between Sociological Variables and
Listening Comprehension in Sanskrit for ‘boys-Girls’ and
‘Rural-Urban subjects’

The correlation between Sociological variables and Listening
Comprehension in Sanskrit for the pairs of the sub-samples, boys-
girls’ and ‘rural-urban subjects’ were compared using the test of
significance between r’s. The details of the results are presented in

Table 32.



Data and Results of the Test of Significance of

Table 32

Difference between Correlation of Sociological Variables and Listening
Comprchension in Sanskrit for the sub Samples viz., Boys Vs Girls, Rural Vs Urban subjects

Boys-Girls Rural-Urban
S1.No. Psychological Variables Boys Girls Critical Rural Urban | Critical
r r Ratio n n Ratio
] Parental Education Level 0.16 0.25 -1.20 0.18 0.22 -0.46
2. | Parental Occupation Level 0.21 0.17 061 0.19 0.11 0.95
3. | Parental Income Level 0.27 0.14 1.68 0.19 015 0.46
4. | Socio-Economic Status 0.26 0.21 0.64 0.22 0.18 0.52
5. | Home Learning Facilities Level 0.20 0.20 -0.08 0.20 0.18 0.34
6. | Family Acceptance of Education Level 0.19 0.27 -1.02 0.27 0.14 1.60
7. | Cultural Level of Family . - .. 0.16 0.11 0.54 0.14 0.12 0.36
8 | Family Environment of Education Level |  0.07 010 | 040 | 002 | o010 | -001
Sample size N;=294 | N,=336 N,=368 | N,=262
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(a) Boys-Girls

The obtained critical ratios are found to be less than 1.96 for all
the sociological variables, viz. Parental Education Level, Parental
Occupation Level, Parental Income Level, Socio Economic Status,
Cultural Level of family, Family Acceptance of Education, Family
Environment of Education, Learning Facilities at Home. Hence the
difference between correlation of boys and girls is not significant in
the case of these variables. Therefore, it is concluded that the
relationship between these sociological variables and listening

comprehension in Sanskrit is similar in the case of boys and girls.
(a) Rural-Urban subjects

The correlation obtained by rural and urban subjects, when
subjected to comparison, the obtained critical ratio were found to be
less than 1.96 for all the sociological variables. This shows that the
nature of correlation between these Sociological Variables and
Listening Comprehension in Sanskrit are similarly for rural and
urban subjects. Therefore, it can be concluded that the two groups
are almost similar with respect to the correlation of Listening

Comprehension in Sanskrit with Sociological Variables.
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4. Comparison of Correlation between Sociological variables and

Reading Comprehension in Sanskrit for ‘Boys-Girls’ and
‘Rural-Urban subjects’

The correlation between Sociological Variables and Reading
Comprehension in Sanskrit for the pairs of Sub-samples ‘boys-girls’
and ‘rural-urban samples’ were compared using the tests of

significance between r’s. The details of the results are presented in

Table 33.



Table 33

Data and Results of the Test of Significance of
Difference between Correlation of Sociological Variables and Reading
Comprehension in Sanskrit for the sub Samples viz., Boys Vs Girls, Rural Vs Urban subjects

Boys-Girls Rural-Urban
SI.No. Psychological Variables Boys Girls Critical Rural Urban Critical

r ry Ratio r r, Ratio
1 Parental Education Level 0.24 0.26 -0.21 0.28 0.23 0.68
2. Parental Occupation Level 0.21 0.26 -0.69 0.27 0.22 0.68
3. Parental Income 0.30 0.23 0.93 0.26 0.27 -0.03
4. Socio-Economic Status 0.29 0.29 0.12 0.31 0.27 0.63
5. Home Learning Facilities 0.21 0.17 0.45 0.23 0.12 1.41
6. Family Acceptance of Education 0.13 0.11 0.22 0.20 0.05 1.91
7. Cultural Level of Family 0.14 0.14 0.09 0.17 0.15 0.20
8. Family Environment of Education 0.05 0.03 0.25 0.02 0.12 -1.78

Sample size Ni=294 | N,=336 N;=368 | N2=262
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(a) Boys-Girls

The obtained critical ratio are found to be less than 1.96 for all
the sociological variables, viz. Parental Education Level, Parental
Occupation Level, Parental Income Level, Socio Economic Status,
Home Learning Facilities, Family Acceptance of Education, Family
Cultural Level, Family Environment of Education. Hence the
difference between correlation of boys and girls is not significant in
the case of these variables. Therefore, we can conclude that the
relationship between these Sociological Variables and Reading

Comprehension in Sanskrit is similar in the case of Boys and Girls.
(b) Rural-Urban Subjects

The correlation obtained by rural and urban subjects, when
subjected to comparison, the obtained critical ratios were found to be
less than 1.96 for all the sociological variables. These shows that the
nature of correlation between these sociological variables and reading
comprehension in Sanskrit are similar for rural and urban subjects.
Therefore it is concluded that the two groups are almost similar with
respect to the correlation of Reading Comprehension in Sanskrit with

Sociological Variables.
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SUMMARY OF FINDINGS

COMPARISON OF CORRELATION COEFFICIENTS OBTAINED BY RELATED PAIRS
OF SUB-SAMPLES

A.

1)

2)

3)

Psychological variables with Listening and Reading
Comprehension in Sanskrit

The correlation between Psychological Variables and Listening
Comprehension in Sanskrit for the pairs of the sub-samples
arrived at on the basis of sex (boys vs girls) and locality (rural vs
urban subjects) were compared. The following Psychological
variables show no significant difference between boys and girls in
their correlation with Listening Comprehension in Sanskrit (i)

Achievement Motivation, and (ii) General Anxiety.

The Psychological variables, viz. Achievement Motivation show
significant locality difference in their correlation with Listening
Comprehension in Sanskrit. This means that rural and urban
subjects are highly dissimilar as far as the correlation between the
variable is concerned. With respect to the remaining variables
‘General Anxiety’ no locality difference in the correlation is

noticeable.

The following Psychological Variables, viz. Achievement Motivation
and General Anxiety are found to show significant sex difference in

their correlation with Reading Comprehension in Sanskrit. This
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means that boys and girls are highly dissimilar as far as the

correlation between these psychological variables are concerned.

4) The difference between r’s for rural and urban subjects in the case
of Achievement Motivation and Reading Comprehension in
Sanskrit is found to be significantly higher than 1.96.With regard
to the remaining variable, ie. General Anxiety, no rural-urban

difference in the correlation is noticeable.

The results obtained by the test of significance of difference
between correlation obtained by related pairs of sub-samples came to
be consolidated so as to get a meaningful understanding of the nature
of the relation between psychological variables and Listening, Reading

Comprehension in Sanskrit.

A summary of the results of the test of significance of difference
between correlation obtained by related pairs of sub samples viz. boys

vs girls and rural subjects vs urban subjects is presented in table 34.
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Table 34

Summary of Results of the test of Significance
of Difference between Correlation of Psychological
Variables and Listening Reading Comprehension in Sanskrit
for the Sub-Samples viz. Boys vs Girls and Rural vs Urban subjects

Critical Ratio
. Listening Reading
St. Psychplogmal Comprehension Comprehension
No. variables
Boys Vs Rural Vs Boys Vs Rural Vs
Girls Urban Girls Urban
1. | Achievement 0.96 3.05* 2.04* 2.66*
Motivation

2. | General Anxiety 0.09 0.89 -2.10* 1.38
* Significant at 0.05 level.

B. Sociological Variables with Listening and Reading

Comprehension in Sanskrit

A summary of the results of the test of significance of difference

between correlation obtained by related pairs of sub samples, viz.,

boys vs girls, and rural vs urban subjects presented in Table 35.




Table 35

Summary of Results of the test of Significance

of Difference between Correlation of Sociological

283

Variables and Listening, Reading Comprehension in Sanskrit
for the Sub-Samples viz. Boys vs Girls and Rural vs Urban subjects

Critical Ratio

SL. | Psychological o Lls"e}‘l‘ing. o Rea‘}ilmg .
No. variables omprehension omprehension
Boys Vs Rural Vs Boys Vs Rural Vs
Girls Urban Girls Urban
1 | Parental -1.20 -0.46 -0.21 0.68
Education Level
2 | Parental 0.61 0.95 -0.69 0.68
Occupation Level
3 | Parental Income 1.68 0.46 0.93 -0.03
Level
4 | Socio Economic 0.64 0.52 0.12 0.63
Status
5 |Learning -0.08 0.34 0.45 1.41
Facil'ities at Home
leve
6 | Family -1.02 1.60 0.22 1.91
Acceptance of
Education
7 | Family Cultural 0.54 0.36 0.09 0.20
Level
8. | Family -0.40 -1.01 0.25 -1.78
Environment
Level
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1. The correlation between Sociological variables and Listening
Comprehension in Sanskrit for the pairs of the sub-samples,
arrived at on the basis of sex (boys vs girls) and locality (rural vs
urban subjects) were compared. The obtained critical ratios are
found to be less than 1.96 for all the Sociological variables; viz.
Parental Education Level, (i) Parental Occupation Level, (iii)
Parental Income Level (iv) Socio-Economic Status, (v) Home
Learning Facilities (vi) Family Acceptance of Education (vii) Family
Cultural Level (viii) Family Environment of Education. This means
that boys and girls are similar as far as the correlation between

these sociological variables are concerned.

2. The correlation obtained by rural.urban subjects, when subjected
to comparison, the critical ratios were found to be less than 1.96
for all the sociological variables. This shows that the nature of
correiation between these sociological variables and listening
comprehension in | Sanskrit are similar for rural and urban

subjects.

3. The correlation between Sociological Variables and Reading
Comprehension in Sanskrit for the pairs of the sub-samples,
arrived at on the basis of sex (boys vs girls) and locality (rural vs

urban subjects) were compared. The obtained critical ratios are
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found to be less than 1.96 for all the Sociological Variables. This
means that boys and girls are similar as far as the correlation

between these sociological variables are concerned.

4. The correlation obtained by rural-urban subjects when subjected
to comparison, the critical ratios were found to be less than 1.96
for all the Sociological Variables. This shows that the nature of
correlation between these sociological variables and Reading
Comprehension in Sanskrit are similar for rural and urban

subjects.

The results obtained By the test of significance of difference
between correlation obtained by related pairs of sub samples came to
be consolidated so as to get a meaningful understanding of the nature
of the relation between Sociological variables and Listening JReading

Comprehension in Sanskrit.
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SUMMARY, CONCLUSIONS AND SUGGESTIONS

This chapter of the research report presents a brief account of
the procedure, important conclusions, tenability of hypothesis,

educational implications and suggestions for further research in the

area.

PROCEDURE

The statement of the problem

The study is entitled as “Certain Psychological and Sociological
Correlates of Listening and Reading Comprehension in Sanskrit

among Secondary School Pupils of Kerala.”
Objectives of the study

1. To determine whether significant group difference exists with
respect to the select variables as a prerequisite for the proper

interpretation of the correlation studied.

2. To explore the nature of the correlation of each of the psychological
variables selected with listening comprehension in Sanskrit for a
representative sample of secondary school pupils and for the

relevant sub groups therein.

3. To explore the nature of the correlation of each of the psychological

variables selected with reading comprehension in Sanskrit for a
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representative sample of secondary school pupils and for the

relevant sub groups therein.

4. To explore the nature of the correlation of each of the sociological
variables selected with Listening comprehension in Sanskrit for a

representative sample of secondary school pupils and for the

relevant sub groups therein.

S. To explore the nature of the correlation of each of the sociological
variables selected with reading comprehension in Sanskrit for a
representative sample of secondary school pupils and for the

relevant sub groups therein.

6. To compare the correlation obtained in the case of the pairs of the
relevant sub groups with a view to find out whether the correlation

differ significantly.

Hypothesis of the study

1. There will be significant relationship between each of the
psychological variables and listening comprehension in Sanskrit
for the whole sample and relevant sub samples based on sex and

locale.

2. There will be significant relationship between each of the

psychological variables and reading comprehension in Sanskrit for
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the whole sample and relevant sub samples based on sex and

locale.

3. There will be significant relationship between each of the
sociological variables and listening comprehension in Sanskrit for
the whole sample and relevant sub sample based on sex and

locale.

4. There will be significant relationship between each of the
sociological variables and reading comprehension in Sanskrit for
the whole sample and relevant sub-sample based on sex and

locale.

5. There will be significant difference in the correlation obtained for

the following pairs

(a) boys and girls

(b) Rural and urban subjects
Dependent Variables
The following are the dependent variables selected for the study.

1. Listening Comprehension in Sanskrit

2. Reading Comprehension in Sanskrit



Independent variables
Psychological variables

1. Achievement motivation

2. General Anxiety
Sociological variables

1. Parental Education Level
Parental Occupation Level
Parental Income Level
Socio-Economic Status
Learning Facilities at Home
Family Acceptance of Education

. Cultural Level of Family

® N o o A w N

Family Environment of Education.
Sample

The present study was conducted on a stratified sample of 630
secondary school pupils (294 boys, 336 girls) belonging to northern
Kerala (Kasaragod, Kannur, Wayanad, Kozhikode, Malappuram and
Palakkad districts). In selecting the sample due representation was
given to factors like sex of the subjects, locale of the schools,

instructional efficiency of schools.
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Tools

A series of standardised tools were used for data collections. Of
the two tests were developed by the investigator himself while others

were developed by reputed researchers. The tools used are this:

1. A test of listening comprehension in Sanskrit for Secondary School

Pupils in Kerala (Kelu and Padmanabhan, 2003).

2. A test of Reading Comprehension in Sanskrit for Secondary School
Pupils of Kerala (Kelu and Padmanabhan, 2003).

Kerala scale of Achievement Motivation (Nair 1980).
Kerala General Anxiety Scale (Revised revision) (Nair 1976).
Kerala Socio-Economic Status (Nair and Devi, 1970).

Home Learning Facilities Inventory (Nair and Devi, 1981).

N o & W»

Family Acceptance of Education Rating Scale (Nair and Devi,

1981).
8. Family Environment Index Inventory (Nair and Devi, 1981)

9. Family Cultural Level of Rating Scale (Nair and Devi, 1981).
Statistical Techniques used

The statistical techniques used in the analysis of data are given

below:

(i) Test of significance of the difference between mean scores of

large independent groups.
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(i) Estimation of the Pearson’s Product Moment Coefficient of

Correlation (r’s)

(iii) Test of significance of difference between correlation for large

independent groups.

MAJOR FINDINGS OF THE STUDY

The major findings emerged from the three types of analysis of
the study, viz. group difference in the experimental variables, the
correlational analysis and comparison of correlation coefficient
obtained by related pairs of sub-samples, are summarised and given}

below:
A. Group Difference in the Experimental Variables

1. Psychological variables viz., Achievement motivation and General

Anxiety do not show any significant sex difference.

2. There is no significant rural urban difference in the case of

psychological variables, viz. Achievement motivation.

3. There is significant rural-urban difference in the psychological

variables, viz. General Anxiety.

4. Sociological variables, viz., Parental Education Level, Parental

Occupation level, Parental Income Level, Socio Economic Status,
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Learning Facilities at Home, Family Environment of Education do

not show any significant sex difference.

. There is significant sex difference in the case of sociological
variables, viz., Cultural Level of Family and Family Acceptance of

Education Level.

. Among eight sociological variables selected for the study, seven
variables, viz. Parental Education level, Parental Occupation Level,
Parental Income Level, Socio-Economic Status, Family Cultural
Level, Family Acceptance of Education Level, Family Environment
of Education Level exhibit significant rural urban difference. The

difference is significant at 0.05 level for all the seven variables.

. There is no significant rural urban difference in the case of one

sociological variable, viz. Learning Facilities at Home,

. Significant sex difference is noticed in the case of Listening and

Reading Comprehension in Sanskrit.

. Significant rural urban difference is noticed in the case of

Listening Comprehension in Sanskrit.

There is no significant rural-urban difference in Reading

Comprehension in Sanskrit.



294
B. Correlational Analysis

The relation between each of the selected independent variables
and Listening, Reading Comprehension in Sanskrit was studied
separately for the whole sample, Girls, Boys, Rural and Urban

subjects.

1) Psychological variables with Listening and Reading comprehension in
Sanskrit,

Whole Sample

1. For the whole sample, psychological variables viz., Achievement
motivation, General Anxiety were found to be possess positive
correlation with Listening and Reading Comprehension in

Sanskrit.
Boys

2. For the sub-sample, boys, psychological variable, viz. Achievement
Motivation, General Anxiety exhibit significant relationship with

Listening Comprehension in Sanskrit.

3. The psychological variables, viz. Achievement Motivation, General
Anxiety do not have significant relationship with Reading

Comprehension in Sanskrit for the boys.
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Girls

4. Of the coefficient of correlation obtained between psychological
variables and listening, reading comprehension in Sanskrit for the
sub-sample, girls, achievement motivation, general anxiety were

found to be significant.
Rural subjects

5. For the sub-samples, rural subjects, psychological variables, viz.,
achievement motivation, general anxiety exhibit significant

relationship with listening and reading comprehension in Sanskrit.
Urban subjects

6. There is significant positive relationship, in the case of General

Anxiety with Listening and Reading Comprehension in Sanskrit.

7. There is no significant relationship between Psychological
variables, viz. Achievement Motivation and Listening, Reading

Comprehension in Sanskrit

The results regarding correlation of psychological variables with
Listening and Reading Comprehension in Sanskrit for the whole
samples, and relevant sub samples summarised and presented in

Table 36.



Summary of Results of Correlation (r’s) between each of the Psychological Variable

Table 36

and Listening, Reading Comprehension in Sanskrit for the whole sample and sub-samples

Listening Comprehension Reading Comprehension
Whole | Boys Girls Rural Urban Whole Boys Girls Rural Urban
No. Variables
N=630 | N=294 | N=336 | N=368 | N=262 | N=630 | N=294 | N=336 | N=368 | N=262
r r r r r r r r r r
I |Achievement | 404 | g13¢ | 020% | 029% | 005 | 019%* | 010 | 025% | 029* | 008
Motivation
2. | General 0.18* | 0.18%* 0.18%* 0.20* 0.13* 0.18* 0.09 0.26* 0.23* 0.12%
Anxiety

* significant difference at 0,05 ievel,
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2) Sociological variables with Listening and Reading comprehension

Whole Sample

1. The correlation between sociological variables and listening
comprehension in Sanskrit for the whole sample were studied. Of
these sociological variables, I) Parental Education Level, (ii)
Parental Occupation Level, (iii) Parental Income Level, (iv) Socio-
Economic Status, v) Learning Facilities at Home, vi) Family
Acceptance of Education, vii) Cultural Level of Family, viii) Family
Environment of Education were found to be significant with
Listening Comprehension in Sanskrit. These variables can be
considered as Listening Comprehension — facilitating Sociological

variables.

2. Of the coefficients of correlations obtained between Sociological
Variables and Reading comprehension in Sanskrit, seven variables
viz. (I) Parental Education Level, (ii) Parental Occupation level, (iii)
Parental Income Level (iv) Socio Economic Status, (v) Learning
facilities at Home (vi) Family Acceptance of Education (vii) Cultural
Level of Family were found to be significant. These variables may
be considered as Reading Comprehension — facilitating sociological

variables.
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3. There is no significant relationship between Family Environment of

Education and Reading Comprehension in Sanskrit.

Boys

4. The correlation between Sociological variables and Listening,
Reading Comprehension in Sanskrit for the sub sample, boys,
were studied. Of these correlation, with the seven variables, viz. (i)
Parental Education Level (ii) Parental Occupation Level (iii),
Parental Income Level (iv) Socio Economic Status (vi) Learning
Facilities at Home (vi)j Family Acceptance of Education (vii)
Cultural Level of Family were found to be significant. These
variables can be considered as Listening, Reading Comprehension

in Sanskrit — facilitating variables in the case of boys.

5. The remaining variable, viz. Family Environment of Education do
not have significant relationship with Listening and Reading

Comprehension in Sanskrit for the boys.
Girls

6. The correlation between sociological variables and listening,
reading comprehension in Sanskrit were studied. Of these seven
viz. (I) Parental Education level (ii) Parental Occupation Level, (iii)

Parental Income Level, (iv) Socio Economic Status (v) Learning
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Facilities at Home (vi) Family Acceptance of Education (vii)
Cultural level of Family were found to be significant. These
variables can be considered as Listening, Reading Comprehension

— facilitating variables.

7. The remaining variable, viz. Family Environment of Education do
not have significant relationship with Listening and Reading

Comprehension in Sanskrit for the girls.
Rural Subjects

8. The correlation between Listening, Reading Comprehension and
seven out of eight Sociological variables, viz. (I} Parental
Educational Level, (ii) Parental Occupation Level, (iii) Parental
Income Level, (iv) Socio Economic Status (v) Learning Facilities at
Home (vi) Cultural Level of Family (vii Family Acceptance of
Education were found to be significant. These variables can be
considered as Listening, Reading Comprehension - facilitating

variables.

9. The remaining variable, viz. Family Environment of Education is
found to have no significant relationship with listening, reading

comprehension in Sanskrit for the rural subjects.
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Urban Subjects

10. For urban subjects, five sociological variables, viz., (ij Parental

11.

12.

Education Level, (ii) Parental Income Level (iii) Socio Economic
Status, (iv) Learning Facilities at Home (v) Family Acceptance of
Education were found to be significant relationship with
Listening Comprehension in Sanskrit. These variable can be

considered as Listening Comprehension — facilitating variables.

The remaining variables viz, (i) Parental Occupation Level, (ii)
Cultural Level of Family, (iii) Family Environment of Education
were seen to have no significant relationship with Listening

Comprehension in Sanskrit of Urban subjects.

The correlation between Reading Comprehension in Sanskrit and
seven out of eight Sociological variables, viz. (i Parental
Education Level, (ii) Parental Occupation Level, (iii) Parental
Income Level,(iv) Socio-Economic Status, (v) Home Learning
Facilities, (vi) Cultural Level of Family (vii) Family Environment of
Education were foun'd to possess significant positive relationship.
These variables can be considered as Reading Comprehension —

facilitating variables.
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13. The remaining variable viz. (I) Family Acceptance of Education is
found to have no significant relationship with Reading

Comprehension in Sanskrit for the urban subjects.

The results regarding correlation of sociological variables with
listening and reading comprehension in Sanskrit for the whole
sample and the relevant sub samples summarised and presented in

table 37.



Table 37

Summary of Results of Correlation (r’s) between each of the Sociological
Variable and Listening, Reading Comprehension in Sanskrit for the whole and sub-samples

Listening Comprehension Reading Comprehension
No Variables Whole | Boys Girls Rural | Urban | Whole | Boys Girls Rural | Urban
: N=630 | N=294 | N=336 | N=368 | N=262 | N=630 | N=294 | N=336 | N=368 | N=262
R r r R r r r r r r

1 I}izfe‘;ta' Education | 51x | 016% | 025% | 0.18% | 022% | 026* | 024* | 026% | 028* | 0.23*
2 iifer;tal Occupation | yox | 021% | 0.17* | 0.19% | 0.11 | 024* | 021* | 026* | 027* | 022*
3. Eée‘;ee’}ta‘ Income 020% | 027* | 0.14* | 019* | 0.15% | 026* | 030* | 023* | 026* | 027+
4. g;’:tfs'Ec"“"m‘c 023% | 026% | 021* | 022* | 0.18*% | 020% | 029% | 029% | 031* | 027*
5. ?g’;ﬁiéﬁg‘f 020* | 0.20% | 020% | 020* | 0.18* | 0.19%* | 020* | 017* | 023* | 012+
6. E’;“Eggc;\ggﬁpiae‘lﬁ 025% | 0.19%* | 027% | 027* | o.14* | 0.13* | 0.13* | 011* | 020* | 005
7. g;‘l:it‘lryafézlel of 0.15% | 0.16* | 0.11% | 014* | 012 | 016* | 014* | 0.14* | 0.17* | 0.15*
8. E?‘}’E’(‘i‘gcgggﬁr;‘?;‘“ 008 | 007 | 010 | 002 | 010 | 004 | 005 | 003 002 | 012+

* Significant difference at 0.05 level.
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c. Comparison of correlation coefficient obtained by related
pairs of sub-samples

i) Psychological variables with Listening and Reading Comprehension in Sanskrit

The correlation between Psychological variables and Listening,
Reading Comprehension in Sanskrit for the pairs of sub-samples
arrived at on the basis of sex (boys vs girls) and locale (rural vs urban
subjects) were compared A summary of the results are given in Table
38 and 39.

Table 38

Data and Results of the Test of
Significance of Difference between Correlation of
Psychological Variables and Listening Comprehension in
Sanskrit for the sub Samples viz., Boys Vs Girls, Rural Vs Urban subjects

Motivation

Boys-Girls Rural-Urban

S1. Psychological ‘
No. | Variables Boys | Girls | Critical | Rural | Urban | Critical
I r Ratio Iy Iy | Ratio

1

1
1. | Achievement 0.13 0.21 0.96 0.29 0.05 | 3.05%

|

2. | General Anxiety 0.18 0.18 0.09 0.20 0.13 0.82

5
|
i

Sample size N;=294 | N,=336 N;=368 | N,=262

* Indicates significance at 0.05 level



Table 39

Data and Results of the Test of
Significance of Difference between Correlation of

Psychological Variables and Reading Comprehension in

Sanskrit for the sub Samples viz., Boys Vs Girls, Rural Vs Urban subjects
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Boys-Girls Rural-Urban
Sl. | Psychological
No. Variables Boys r; | Girls Critical | Rural Urban | Critical
I Ratio 9] 19} Ratio
1. | Achievement 0.096 0.25 -2.04* 0.29 0.08 2.66*
Motivation
2. | General 0.09 -0.26 -2.10%* 0.23 0.12 1.38*
Anxiety
Sample size | N;=294 | N,=336 N;=368 { N,=262

* Indicates significance at 0.05 level

The results of the above tables are summarised below:

. The psychological variables, viz. Achievement Motivation, General
Anxiety show that there is no significant difference between boys
and girls in their correlation with Listening Comprehension in

Sanskrit.

. Psychological variable, i.e. Achievement Motivation show the

significant rural-urban difference

in their correlation with

Listening Comprehension in Sanskrit.
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3. In the case of General Anxiety, found not to show any significant

difference in rural urban subjects with Listening comprehension in

Sanskrit.

4. Psychological variables, viz. Achievement Motivation, General
Anxiety are found to exhibit significant sex difference (boys-girls)

with reading comprehension in Sanskrit.

5. The correlation obtained by rural-urban subjects when subjected
to comparison the obtained critical ratios were found to be higher
than 2.58 for one psychological variable, viz. Achievement

Motivation with Reading Comprehension in Sanskrit.

6. The difference between correlation of rural urban subjects is not
significant in the case of variable, ie. General Anxiety with Reading

Comprehension in Sanskrit.

ii) Sociological variables with Listening and Reading Comprehension in
Sanskrit

The correlation between sociological variables and listening,
reading comprehension in Sanskrit for the pairs of sub-samples
arrived at on the basis of sex (boys vs girls) and locale (rural vs urban
subjects) were compared. A summary of the results are given in Table

40 and 41.



Table 40

Data and Results of the Test of

Significance of Difference between Correlation
of Sociological Variables and Listening Comprehension in
Sanskrit for the sub Samples viz., Boys Vs Girls, Rural Vs Urban syhjects
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I

. Boys-Girls Rural-Urban
SL Psychological ) . .
No. Variables Boys Girls Critical Rural Urban | Critical
Ty 1 Ratio 1 Iy Ratio
1 Parental 0.16 0.25 -1.20 0.18 0.22 -0.16
Education Level
2. | Parental
Occupation 0.21 0.17 0.61 0.19 0.11 1.95
Level
3. | ParentalIncome | o0 | 44 | 168 | 019 | 015 | 046
Level
4. |Socio-Economic | o0 | go1 1 ges | 022 | 018 | 052
Status
>. | Home Learming | o5 gy | 908 | 020 | 018 | 034
Facilities Level
6. | Family
Acceptance of 0.19 0.27 -1.02 0.27 0.14 1.60
Education level
7. | Cultwral Level 1o 0 511 1 gs4 | 014 | 012 | 036
of Family Level
F8. Family
Environment of 0.07 - 0.10 -0.40 0.02 0.10 -1.01
Education Level
Sample size | N;=294 | N,=336 N,=368 | N,=262




Table 41

Data and Results of the Test of
Significance of Difference between Correlation

of Sociological Variables and Reading Comprehension in

Sanskrit for the sub Samples viz., Boys Vs Girls, Rural Vs Urban subjects

. Boys-Girls Rural-Urban
SL Psychological ] , !
No. Variables Boys Girls | Crtical | Rural Urban | Critical
T 19 Ratio Ratio
T} Ty
1 | Parental Education 0.24 0.26 -0.21 0.28 0.23 0.68
Level
2. | Parental 0.21 0.26 -0.69 0.27 0.22 0.68
Occupation Level
3. | Parental Income 0.30 0.23 093 | 026 0.27 .03 |
Level
N
4. | Socio-Economic 0.29 0.29 0.12 0.31 0.27 0.63
Status
5. | Home Learning 0.21 0.17 0.45 0.23 0.12 141
Facilities Level i
6. | Family Acceptance | 0.13 0.11 0.22 0.20 0.05 1.91 |
of Education Level \
7. | Cultural Level of 0.14 0.14 0.09 0.17 0.15 0.20
Family Level
8. | Family 0.05 0.03 0.25 0.02 0.12 -1.78
Environment of
Education Level
Sample size N,=294 | N,=336 | N;=368 | N,=262
4
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The results of the above tables are summarised below:

1. The correlation obtained by boys and girls when subjected to
comparison, the obtained critical ratios are found to be less than
1.96 for all sociological variables. This shows that the nature of
correlation between these sociological variables and listening,
reading comprehension in Sanskrit are similar in the case of boys

and girls.

2. The correlation obtained by rural and urban subjects, when
subjected to comparison the obtained critical ratios are found to be
less than 1.96 for all sociological variables. This shows that the
nature of correlation between these sociological variables and
listening, reading comprehension in Sanskrit are similar in the

case of rural and urban subjects.
THE TENABILITY OF THE HYPOTHESIS

The first hypothesis states that there will be significant
relationship between each of the psychological variables and listening
comprehension in Sanskrit for the whole sample and relevant sub
samples based on sex and locale. Findings reveal that all
psychological variables, viz. Achievement Motivation and General
Anxiety were found to be possess positive correlation with Listening

Comprehension in Sanskrit for the whole sample and sub sample
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boys and girls. For the sub sample rural subjects, psychological
variables viz. Achievement Motivation and General Anxiety exhibit
significant relationship. For the urban subjects the variable ‘General
Anxiety’” was found to have significant positive relationship. The
variable, Achievement Motivation was found to have no significant
relationship with Listening Comprehension in Sanskrit. Hence this

hypothesis is partially substantiated.

Second hypothesis states that there will be significant
relationship between each of the psychological variables and reading
comprehension in Sanskrit for the whole sample and relevant sub
samples based on sex and loéale. Findings revealed that for the whole
sample, all psychological variables have significant and positive
relationship with reading comprehension in Sanskrit. For the sub
sample, boys psychological variables do not have significant
relationship with reading comprehension in Sanskrit and for the girls,
psychological variable exhibit significant and possess positive

relationship. Hence this hypothesis is normally substantiated.

All Psychological variables have significant relationship with
reading comprehension in Sanskrit for the rural subjects. For the
urban subjects the variable, ie. General Anxiety significant and

positive relationship and Achievement Motivation have no significant
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with reading comprehension in Sanskrit. Hence this hypothesis is

partially substantiated.

The third hypothesis states that there will be significant
relationship between each of the sociological variables and listening
comprehension in Sanskrit for the whole sample and relevant sub-
samples based on sex and 'locale. Findings suggests that all
sociological variables have significant with listening comprehension in

Sanskrit for the whole sample.

Out of eight sociological variables seven variables have
significant and possess positive relationship with listening
comprehension in Sanskrit for the sub sample, sex. For the sub
sample, rural-urban subjects, seven sociological variables have
significant and positive relationship. Hence this hypothesis is

partially substantiated.

Fourth hypothesis states that there will be significant
relationship between each of the sociological variables and reading
comprehension in Sanskrit for the whole sample and relevant sub
samples based on sex and locale. Findings reveals that out of eight
sociological variables, seven variables exhibit to have significant and
positive relationship with reading comprehension in Sanskrit for the
whole sample and relevant sub sample sex and locale. Hence this

hypothesis is partially substantiated.
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Fifth hypothesis states that there will be significant difference in
the correlation obtained for the following pairs: a) boys and girls, b)
Rural and urban subjects. Findings reveal that the correlation
obtained show significant sex difference in the case of certain
variables in listening and reading comprehension in Sanskrit. But in
the case of certain other variables, such difference is not seen. The
same isinthe case with rural-urban difference also. Hence this

hypothesis is partially substantiated.
SUGGESTIONS FOR IMPROVING EDUCATIONAL PRACTICE

On the basis of the findings of the present study the investigator
would like to offer certain suggestions for further study. While such
suggestion can not be regarded as very exhaustive and complete an
attempt has been made to list some areas of immediate interest to the

investigator hereunder.

The study has been basically intended to identify certain
psychological and sociological correlates of listening and reading
comprehension in Sanskrit of Secondary school pupils of Kerala.
Although the findings of the sfudy are theoretical in nature, they have
greater relevance for the improvement of educational practices which
will definitely improve the comprehension of listening and reading in
Sanskrit. The investigator puts forth the following suggestions for the

improvement of the educational practice.
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a)

b)

d)
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Even though there are égencies other than the school which
determines the students adjustment level, the school of course, is
the most dominant determihant of students adjustment level. The
influences of the home and its environment, and the influence of
the society of which the student is also a member which exert its
pressure on the student. The pulls and pressures lead to the
students developing many mental imbalance. The school can

reduce these influences by adopting suitable measures such as:

Reduction of General Anxiety in children.

Development of a team of experts in providing psychological
services, guidance and counselling services in schools, so that

these experts can tackle the problems of maladjustment
Creation of individualised teaching practices.

Adoption of individualised teaching practices.

e) Adoption of suitable methods to do away with children’s hostility to

g)

school.

Establishment of continuous contacts with the parents of children
so that the parents can be given expert advice as and when

needed.

Development of better peer-group relationship in and out of

classrooms.
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h) Providing opportunities for the children to develop their talents,

skills etc so that children can develop to their maximum extent.

Community education facilities can be developed in order to create

congenial condition for the education of the children.

The study has been brought to light the significant difference in
mean score of group difference in the psychological variable, viz.
Achievement motivation and General Anxiety. These factors are to
be taken in to consideration in the teaching-learning process. This
will help to form adequate theories relating to the achievement of
pupils in the language which in itself will lead to the formulation of

better instructional strategies for dealing with the subject.

. A thorough overhauling of the present education system is highly

essential. The present system of examination is highly defective
and it creates greater anxiety to the students and it is high time to
reform the whole examination system. Now examination are
considered to be a means to an end in itself. The whole system of
education has become examination oriented because in practice it
is the examination which dominates and dictates the directing of
education. This is against the principles of education. General
Anxiety creates a lot of harm to the child by jeoparadizing his

mental and emotional, adjustments. The fear of detention,
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punishment, etc. increases both General and Test Anxiety and this

in turn leads to underachievement.

Therefore, a sound system of examination which creates the
least anxiety in children should be developed. Short tests
conducted periodically and in an informal atmosphere for
continuous and comprehensive evaluating of children will go a long
way towards minimising the anxiety of children. Examination
should never be used as a tool to punish children but should be
used as a means of improving the techniques of teaching and

methods of learning,.

. The role of parents in the development of children is very
important and therefore it is necessary to educate the parents
about the psychological needs of the children and their approach
to the adjustment problems of children. Parent teacher association
should be formed in schools and through regular meetings of the
association the parents should be instructed how they should
tackle the adjustment problems of their wards in order to help
them to achieve to the fullest extent. The teacher parent contacts
will enable the parents to understand the evil effects of the
unnecessary and unwarrahted restraints placed on the children

which may create more problems which affects the achievement of
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children. Parents should be encouraged to attend seminars
organised by Association/Organisation and Guidance and
Councelling programmes so that they get a proper perspective of
the realistic educational goals of the children and what they
should do make realistic assessment of their children's

capabilities.

. Teacher-pupil relation should be strengthened by reducing the
strength in a class to the extent possible within the limitations of

the available finance.

. Active participation in the curriculum and co-curriculum activities
will reduce tension in the minds of pupils which would help to free
from nervous symptoms. It would be better if teachers can
introduce teaching-learning situations like group learning, field
trips, auto learning, self-experimentation etc. the results of which
should be assessed in novel ways which differ from the

conventional situations.

. Learning becomes meaningless without adequate teacher
guidance. If the learning task is complicated, the learner may lose
interest. If he sees that he is making no progress, his self
confidence maybe weakened. Guidance has two objectives (a) to

help each child learn as efficiently as possible, that is to produce
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the maximum gain for the time spent in the learning situation,

(b) to develop the skills necessary for future independent study.

8. Language teaching methods should be improved for creating more

interest among the pupils.

9. Remedial teaching must be given whenever they need. Pupils
must be advised to make better use of théir leisure time activities.
Proper guidance in this ‘regard must be given in the school.
Libraries must be kept open during holidays and journals must be
provided in the library. Every school must organise programmes
in the field of art and literature, debates seminars, etc. must be

conducted under the auspices of the literacy clubs.

10. Family Acceptance of Education has psychological as well as
academic impart on the learning of all subjects, especially
languages. Achievement motivation, perseverance in academic
pursuit, healthy self concept involving confidence and lack of
nervousness promoting uninhibited language expression etc., are
associated with family acceptance of education. Hence a language
teacher will have to obtain objective indication regarding the level
of these acceptance and try to increase its level within the family.
But it will be easier for him to compensate for deficiencies in the

school environment. All efforts should be made to make a
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diagnosis of such deficiencies and the following remedial

measures.

1) The teacher should act as a co learner facilitator, democratic
leader. By this followed by fixing realistic targets, achievement

motivations can be created.

i) Reinforced repetition is at the root of development of language
skills, hence situation in which such children can freely

express without any inhibition should be organised.

11) If the above programmes are to be implemented effectively, steps
have to be taken in advance to do away with psychological
inhibition, inferiority feeling and other maladjustment likely to be
present among children coming from socio-economic status
condition. This is possible only if the teacher and other personnel
associated with the compensatory programmes show an
empathetic attitude towards them and give them confidence for

accepting help without any sense of shame.

12) The topics selected for study should be such that they are closely
related to every day life experiences. This will create interest and
self concept which are the pre-requisites for the development

listening and reading skills.
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13) The emotional state of mind in the listeners should be in perfect
balance. For teaching every subject there is a sequential order to

be followed. So concentrating of mind is essential for listening.

14) Sufficient facilities should be provided for listening and reading
the topics which they are particularly interested taking into

consideration individual differences.

15) Since listening is the basis for all language developments,
adequate opportunities should be provided for the improvement of

listening skills.

16) A class room consists of pupils of different sociological
backgrounds. According to the findings of the present study it will
be unscientific and inappropriate to provide identical curriculum
experiences to all the pupils. Hence when framing curricula for
evolving classroom practices, a differential curricula should be
framed so as to suit the curriculum experiences to all levels of

pupils.

Socio-economic status is an important factor whose affect
can be indirectly manipulated in educational practice. The
superior facilities available to high socio-familial status groups can
also be benefited by low socio-familial status groups by providing

compensatory education like remedial teaching, monitoring
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instruction, and by wusing appropriate technology oriented
instructions, such as use of language laboratory, teaching
machine, television, videocassette recorder, radio and educational
film. Any improvement in the facilities will result in better

achievement as wait.

17) To develop children’s ability in language skills certain Activity
Based Class (ABC) should be adopted.

18) The study has been brought to light that Sanskrit teaching and
learning in the schools of Kerala is in the midst of problems. Only
Sanskrit teachers are the individuals to face the problems and they
bound to bear it as the matter of their own existence. Parents and
pupils show little interest in Sanskrit. The scarcity of pupils to
learn Sanskrit is the result of all the listed problems. Sanskrit lost
popularity among the masses. The importance of Sanskrit is not
felt by the education authorities as well as by the public. The
encouragement of Sanskrit is spoken more rather than done. For

these problems the following remedial measures are suggested.

1) Parents and pupils should be made aware of the importance of

Sanskrit.

ii) Programmes should be planned and implemented for the

popularisation of Sanskrit.
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iii) Sanskrit teachers should be acquainted with modern concepts

and methods of teaching.

iv) Sanskrit learning teaching materials and publications should

be available in school libraries.

For improving language competency among children some of the

following would be practiced in a language class.

1. There would be plenty of listening contexts in the class making use
of children’s conversation, news papers, books, children’s
magazines, letters, direction, description, questions, teachers talk

etc. interesting to the child.

2. There should be meaningful contexts in the class to talk about
objects and pictures, to participate in role play, miming and
discussion to conduct commentary, interview, to grasp the ideas

and to justify them and to converse.

3. Make necessary arrangements for the production of manuscripts

magazine, wall magazine posters prepared by the pupil, teacher.

4. Opportunities to present poems and songs making conversation

and composing and role play and opportunities to pronounce

words, sentences with clarity and facial expression.



. Provide different learning experiences to comment, describe, add
and arrange what is read and to transform them into story, poem,
drama, description, news bulletin, interview, commentary etc in

the class.

. Opportunities to read what is written and to express the

differences and opinion on them.

. Self identification or the contexts through which language

experiences are to be practised, is learned.

. The approach of evaluation should be useful to know whether, the

language expression is apt in the real contexts in the proper way.

. Collection, participation in festivals and celebration and project for

the effective interaction with the community etc. can be used for

language teaching.

SUGGESTIONS FOR FURTHER RESEARCH

The following are some of the suggestions for further research:

1. Some socio-familial correlatés of Basic Language Skills in Sanskrit

among Primary School Children.

2. Some Psychological correlates of Achievements in Sanskrit at

Secondary Level.
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. Certain Psycho social correlates of achievements in Basic

Language Skills at Secondary Level.

. To find out the effect of reducing anxiety and maximising

motivation on underachieving pupils in Sanskrit at Primary Level.

. Critical study of Sanskrit syllabi and text books (to all the students

or each standard).

. A research project involving a fairly large sample using
sophisticated research design to unfold the complex nature of the

present problem can be undertaken.
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Appendix - I

LANGUAGES IN THE SECONDARY SCHOOL CURRICULA
AS SUGGESTED BY THE
REPORT OF THE SECONDARY EDUCATION COMMISSION 1952-53

(Chapter IV of the Report)

LANGUAGE I Mother tongue or Regional language
or

A Composite Course of Mother tongue and
Classical language

LANGUAGE I One other language to be chosen among the
following

i)  Hindi (whose mother tongue is not Hindi)

i) Elementary English

i) Advanced English

iv) A Modern Indian Language other than Hindi
v) A Modem Indian Language other than English
vi) A Classical Language



Appendix - II

THE STUDY OF LANGUAGES AT SCHOOL
{Classes - I to X)
AS SUGGESTED BY THE
REPORT OF THE EDUCATION COMMISSION 1964-65

(Chapter VIII Para 40, 41 of the Report)

Group 'A' - Mother tongue Hindi

Standards -1V Hindi
{ 1 Hindi
Standards V-VII 2 English
1 Hindi
Standards VIII-X{ 2  English
3 A Modern Indian Language

Group 'B' Mother tongue other than Hindi

Standards [-1IV Regional Language
1 Regional Language
Sandarcs V- { 2 Hindi/English
1 Regional Language
Standards VIII-X Hindi/English

a) Hindi if the 2nd language is English
b) English if the 2nd Language is Hind1
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Appendix - V

KERALA SCALE OF ACHIEVEMENT MOTIVATION
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KERALA GENERAL ANXIETY SCALE
(REVISED VERSION)
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Appendix - VII
DEPARTMENT OF EDUCATION
UNIVERSITY OF CALICUT

GENERAL DATA SHEET
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MARKS OBTAINED IN THE CLASS EXAMINATION
(PERCENTAGE)
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Family Cultural Level Rating Scale

Appendix - VIII
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"Appendix - IX
Family Environment Index Inventory
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Appendix - X
Family Acceptance of Educatio * Rating Scale
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Appendix - XI

Home Learning Facility Inventory
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