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CHAPTER I 

INTRODUCTION 



INTRODUCTION 

During the past few decades the world has witnessed unprecedented 

explosion in major areas of knowledge, population as well as aspirations. 

Rapid changes are taking place in every sphere of life. Science and 

technology have advanced much. In order to cope u p  with this 

advancement, a serious attempt on revamping educational set up is of 

great importance. In the existing circumstances, no individual or 

nation can remain unaffected by the happenings in any other part of the 

world. 

Education from time immemorial has been looked upon in India not 

merely as a pursuit, but as a dedication wedded to service. The quality 

of education depends upon various factors. The teacher is, however, the 

most important factor for qualitative improvement. Teaching has been 

one of the oldest and most respected professions in the world. It has 

now acquired a status of 'profession' because the need for 'teacher' and 

his 'education and teaching' have been imperative all these days. Teaching 

is always a dynamic activity. It unfolds a world of knowledge and 

information, experience and erudition. The personality of the teacher is 

a significant variable in the classroom. The question 'who would teach' 

has always been a matter of major concern. The progress of a nation 



squarely rests on the quality of teachers as they are the most important 

components of the educational process. Quality of teacher in turn 

depends upon the quality of teacher preparation programmes through 

which they are equipped for the same. 

In ancient India, 'teacher' enjoyed special status and was held in 

high esteem by the society not only for the scholarship but also for the 

qualities of character. The selection of a teacher was done with much care. 

Max Muller quoting Rigveda describes how a teacher was selected. 

"Teacher must have passed through the recognised curriculum and have 

filled all duties of a Brahmachari before he was allowed to become a 

teacher. He was also to be spiritual. Only those persons who could come 

up  to these standards could aspire to be teachers" (1994). 

A teacher is not a person who transmits a bunch of information on 

his pupils. He has to fulfil many other roles in moulding the individual 

to become a responsible and dutiful citizen. Hence it is evident that the 

teacher is considered as a 'change agent' and not as a mere 'transmitter 

of knowledge and culture'. But according to many, the present teacher 

preparation programmes are not suited to inculcate the required qualities 

to be competent and resourceful teachers. That is why all committees 

and commissions on education have emphasised the importance of the 



role of the teacher in education. The Education Commission in India 

(1964-66) rightly remarked that no education system can rise above the 

level of its teachers. The following words of the Commission is worth 

noting "Of all different factors which influence the quality of education 

and its contribution to national development, the quality, the competence 

and character of teachers are undoubtedly the most significant." 

More recently, the International Commission on Education (1996) in 

its recommendation has mentioned that 'the importance of the role of the 

teacher as an agent of change, promoting understanding and tolerance 

has never been more obvious than today.' 

Teaching is an art; no doubt, a science and a skill as well (Pillai, 

1985). It is an activity - unique, professional, social, rational and human - 

activity. Effective teaching is one that produces maximum learning 

outcomes. The ultimate goal of teaching is to attain allround development 

of the child. As Rabindranatha Tagore remarked "the main objective of 

teaching is not to explain the meaning, but to knock at the door of the 

mind." 

The purpose of teaching is to maximise learning. Teaching is often 

thought of us something that comes rather naturally to people who know 

their subjects. As education is viewed as an instrument to develop the 



cognitive faculty, tolerance and understanding among learners and 

prepare citizens to understand and face the realities of globalisation, the 

role of the teacher in the emerging society will definitely change from 

what it is today. 

In the coming years the teacher shall be expected to be more of a 

catalystic agent initiating the process of a change, rather than exerting 

direct influence on the learners. On the one hand teachers shall have to 

develop the competencies to help the learners to accomplish their own 

potentials. 

On the other hand, they shall be required to display greater firmness 

in relation to fundamental values that should influence the individual's 

. life. As such, in the cohtemporary society teachers need to be thorough 

professionals fully equipped with both, high academic standards, 

pedagogical and practical skills and ethical values. But unfortunately 

teaching is still in a transitional stage and is experiencing ser.ious 

occupational identity crisis. 

The National Policy of Education (1986) has provided broad 

indications for the restructuring of all sectors of education. It has been 

recognised that without improving the quality of teacher education, the 

quality of education cannot be improved. 



Competency in teaching is a must for teachers. How can we 

promote this competencies is the major problem. The teacher himself 

should be capable to meet the challenges in the classroom as well as the 

community. So a feeling that anybody can be selected for teaching is 

not a good practice. The right person should be selected for the teacher 

training programme. The candidate's academic achievement in the basic 

degree alone would not suffice. Helshe should have favourable attitude 

towards the profession in  which he/she is going to engage. His 

aptitude, interest and intelligence should also be taken into account. If 

we produce poor or incompetent teachers it is a ruin for the community 

and for the nation as a whole. Here it is to be reminded the words of 

Ananthamoorthy in a talk. "You can remove a bad Prime Minister after 

five years. But you cannot remove a bad teacher till he attains the age 

of 55." 

Till recently teaching attracted better people than other profession. 

But a recent survey reveals that only 5.5 per cent of American University 

Students wants to take up teaching as a career. This is a very sharp drop 

from the 25 per cent reported in 1968 by a similar survey. 22 per cent of 

students who entered colleges in India in 1966 showed their inclination 

towards teaching profession. But the trend again came down due to 

various reasons. Along with this, there was a fall in standard of 



attainment of prospective teachers. In India most of the candidates 

selected for B.Ed. course were third class graduates. 

But now the scene has totally changed. The trainees are selected on 

the basis of their merit. The achievement acquired in the basic 

qualification is the only criterion for selection to the B.Ed. course. 

A proper teacher preparation programme should enable the trainees to 

acquire the basic skills and competencies to be a good teacher such as the 

capacity to manage a class with pupils of varying abilities, to communicate 

ideas logically and with clarity, to use the technological devices to make 

teaching more effective, to organise educative experiences outside the class 

and to learn to work with community and help the pupils to do so. For this, 

psycho-social factor have greater influence in moulding the personality of 

the prospective teachers. But at present, the academic credits of the 

candidates are considered the only criterion for admission to B.Ed. course. 

Academic excellence is not enough to become a good teacher. Certain 

studies have shown that academic qualifications at graduate and post- 

graduate level do not help to improve the efficacy of teaching calibre. 

Instead, studies have concluded that the attitude of teachers towards 

teaching profession has a significant relationship with efficacy in teaching 

profession. This indicates that those who are having higher academic 



standards may not necessarily be very effective in the teaching profession. 

Krishna Bhattacharjee (1984) in his has thrown light in this regard and 

pleaded that the prospective teachers should be given admission only 

after assessing their attitude towards teaching profession. This warrants 

one of the reasons for the present study. 

Interest in and aptitude for teaching are also the contributing factors 

for the success of teaching. A person without genuine interest in teaching 

may be a failure. Various studies conducted by Pillai (1985) and Kumar 

(1986) have substantiated this view. Intelligence of the student is not at 

all considered as a criterion for admission to B.Ed. course. So far, 110 

attempt has been made to study the level of intelligence of candidates 

for admission to the course. Various studies conducted by Mutha (1950), 
t 

Wangoo (1982) and Malik (1984) have proved that intelligence of 

prospective teachers has a positive influence on teaching. But Sharma 

(1982) found that interest and intelligence have no significant influence 

on teaching competency. The researcher is of the opinion that favourable 

attitude, aptitude in teaching, interest in the profession, .and high 

intelligence are essential to become an efficient and competent teacher. 

Hence, he feels that a detailed examination is worthwhile to find out 

whether any relationship exists between the above factors and the efficacy 

of teaching profession. 



NEED AND SIGNIFICANCE OF THE STUDY 

It is a fact that no technical device in the field of education can replace 
I 

the teacher He remains an integral part in the education process Teacher 

is a 'friend, philosopher and guide'. So he should be ready to help the 

students at any time. His role now is behind the curtain. Now he is 

considered as a facilitator. As such his role is higher than that of any 

modern scientific equipment. In such a situation the teacher should be 

competent enough to discharge his duties satisfactorily. Hence those who 

are capable alone should be selected for teacher preparation programmes. 

In most of the teacher education institutions in Kerala, a sound 

programme of teacher preparation is there in the B.Ed. course. But it is 

experienced that even after undergoing the course their competency in 

teaching is not up to the expectations. 

In our Teacher Education Institutions, thousands of applications are 

received for admission to B.Ed. course every year. But only the top scorers 

in the basic Degree are selected for admission to the course. There are 

instances of even first class degree holders not getting admission. Those 

who are having academic excellence alone are selected to the course. After 

the completion of the course, most of the trainees come out with flying 

colours. But it has been noticed disappointedly that they have not 



acquired the expected level of teaching competency. The reason, the 

researcher feels is that, it is not the right type of person who is selected to 

become the teacher. He who scored high marks in the concerned subject 

is selected to undergo the course. Whether he is fit for this profession, 

his aptitude in this field, his interest etc are not at all taken into account. 

Moreover, he is not given sufficient opportunities to develop his 

competencies. On the basis of experience of the investigator as a teacher 

educator in charge of the admission of students at B.Ed. level and an 

examiner for practical examination, he has felt that certain other factors 

in addition to the academic excellence may be responsible for the 

development of teaching competency. 

It is evident that a large number of applicants for B.Ed. admission 

prefers the course for getting a job, and not based on genuine interest in 

this field. As the investigator has been a teacher and teacher educator 

for several years he has noticed that socio-economic status of the trainees 

also has positive relationship towards competency in teaching. Hence, 

the investigator has taken up this problem, with a view to find out the 

impact of socio-economic status on the efficacy of teaching. 

This is  a serious problem faced by the educationists and 

administrators, and it is to be investigated and solutions have to be 

evolved for moulding competent teachers. This may help to solve the 



problem of indiscipline to a certain extent. Only a competent teacher can 

bring about desirable changes in the students ahd in the community and 

deserves to be called a 'nation builder'. 

We have to equip our teachers with the ideas of change or the depths 

and dimensions of change. If schools do not change the economy of a 

country, they. do not also alter the destinies of the people. "Change may 
I 

be difficult as well as painful. But the change must be since the teacher 

is the key to success of e d ~ c a t i o n . " ~  

After the National Policy on Education came into being, the NCTE 

has stressed the need of a qualitative teacher education programme. For 

the upliftment of the community as well as the nation a qualitative teacher 

education programme to evolve competent teachers is highly required. 

It is rightly said that the destiny of India is being shaped in her classroonls. 

As such, highly competent teachers are to be come out after undergoing 

the training programmes. The question here is that whether right type of 

persons are selected for the course to make them competent enough to 

meet the challenges in and outside the classroom. The persons who are 

having a favourable attitude towards the profession, and a genuine 

interest should be selected to the course. Their aptitude and intelligence 

are also to be taken into account. 



I 

As our nation is passing through a difficult situation both by 

internal and external challenges, a highly competent teacher community 

can only direct the future generation in the desirable way. Religious 

fundamentalism, casteism, parochialism, etc. are our present challenges. 

The teacher should be capable enough to meet all these challenges. So 

mere academic achievement should not be the only criterion for the 

selection to B.Ed. course. The investigator is of the opinion that certain 

other factors like attitude, aptitude, interest, intelligence, family teacher 

background, socio-economic status, etc. have very much influence on 

teaching competency. Hence he identified the problem to find out the 

relationship between the psychological and sociological variables and 

teaching competency. 

Many studies have been conducted in this regard outside Kerala, 

but they are related mostly to teachers who are in service, that too 

before the National Education Policy came into being. As such the 

investigator feels a similar study on prospective teachers is highly 

warranted. He feels that the study will be helpful to select suitable 

candidates to undergo B.Ed. course so as to evolve a better teacher 

community in future. 

If such highly competent teachers are to be evolved for the benefit of 

the coming generation and for the nation, the admission to teacher 



preparation programmes should be based on something more, than 

academic achievement. Hence the investigator feels a thorough study of 

the relationship of psycho-social variables on the teaching competency 

of teacher trainees is essential for the improvement of the efficiency of 

education and training. 

STATEMENT OF THE PROBLEM 

The study is titled as "Certain Psycho-Social Variables as Correlates 

on Teaching Competencies of Malayalam Teacher Trainees of Kerala". 

DEFINITION OF KEY TERMS 

I 

Psycho-Social variable :- In this term both psychological and social 

variables are included. Psychological variable refers to both cognitive 

and affective variable. In the present study, attitude towards teaching 

profession, teaching aptitude interest in teaching and general intelligence 

of the teacher trainees have been considered as psychological 

variables. 

Social Variables:- This refers to a representative group of variables 

belonging to different dimensions which describes various aspects of an 

individual's status, relationship and interaction with different aspects of 



his social and familial environments. Here socio-economic status of the 

trainees is considered as the major social variable. . 

Correlates:- The dictionary meaning of this term is 'either of two things 

so related that one implies the other or is complementary to it." The word 

correlate is defined as 'a variable which is correlated with a specified 

variable' [Wolman, Benjamin, B. (Ed.) 19751. In this study i t  indicates the 

relationship between certain variables with teaching competency. 

Competency: Competency refers to 'the ability to apply to practical 

situations and the essential principles and techniques of a subject matter 

field.'6 In actual sense, competency in teaching means subject matter 

competency, presentation competency, and decision making competency. 

However, the term denotes the capacity of the teacher trainees in 

transferring theoretical knowledge into actual practical situation. In 

classroom transaction the skills involved will come under 5 aspects 

preparation, planning, closing, evaluation and management as developed 

by Passi and others. In the present study the term competency has been 

equated with the skills in classroom transaction. 

Malayalam Teacher Trainees:- Teacher Training is a general connotation 

for training of candidates for the courses such as B.Ed., T.T.C. etc. But, 

here, the teachers who are undergoing the B.Ed. course in various Teacher 



Education Institutions during the year 1998-99 in Malayalam optional 

subject alone were considered for the study. 

OBJECTIVES OF THE STUDY 

1) To examine the level of teacher trainees with regard to each of the 

psycho-social variables namely (i) Attitude towards Teaching 

Profession, (ii) Teaching Aptitude, (iii) Interest in Teaching, (iv) 

Intelligence and (v) Socio-Economic Status. 

2) To categorise the Teacher Trainees in regard to their General Teaching 

Competency. 

3) To locate the level of Teacher Trainees who come from the family of 

teachers in regard) to both of the independent and dependent 

variables. 

4) To understand whether the psycho-social variables viz., Attitude 

towards Teaching Profession, Teaching Aptitude, Interest in Teaching 

and Intelligence have significant relationship with General.Teaching 

Competency of the Teacher Trainees. 

5) To find out whether the socio-economic status of the teacher trainees 

has significant relationship with Teaching Competency. 



6 )  To estimate whether there is any significant difference in Teaching 

Competency between trainees who come from families of teachers and 

who are not. 

7) To ascertain the extent of relationship of each of the psycho-social 

variables listed above with each of the major aspects of Teaching 

Competency viz., Planning, Presentation, Closing, Evaluation and 

Managerial. 

8) To compare the relationship of each of the psycho-social variables with 

Teaching Competency of (i) male and female teacher trainees, (ii) 

teacher trainees coming from rural and urban areas and (iii) teacher 

trainees who come from the family of teachers and who are not. 

9) To find out the grouping pattern among teacher trainees when 

categorised in relation to high, average and low groups with each of 

the psycho-social variables mentioned above. 

HYPOTHESES 

The hypotheses formulated in the present study are: 

1) There exists significant positive relationship between each of the 

psychological variables, viz., 



i) Attitude towards Teaching Profession 

ii) Aptitude for Teaching 

iii) Interest in Teaching and 

iv) General Intelligence 

possessed by the teacher trainees and their general teaching 

competency 

2) There exists significant relationship between socio-economic status 

of the teacher trainees and their General Teaching Competency. 

3) There is significant positive relationship between each of the four 

psychological variables listed above and each of the major aspects of 

Teaching Competency, viz., Planning, Presentation, Closing, 

Evaluation and Managerial. 

4) There is significant positive relationship between Socio-Economic 

Status and major aspects of teaching competencies mentioned above, 

when they are correlated in pairs. 

5) There exists positive relationship between each of the components of 

socio-economic status viz., Parental education, Parental Occupation 

and Parental annual income and Teaching Competencies of Teacher 

Trainees. 



6) There is sigruficant difference in Teaching Competency between the group 

of trainees who have teacher background and those who have not. 

7) There exists significant sex difference in the correlation between each 

of the psycho-social variables considered and Teaching Competency. 

8) There exists significant difference in the correlation between each of 

the psycho social variables considered and Teaching Competency in 

the case of teacher trainees coming from rural and urban areas. 

9) There is significant difference in the correlation between trainees 

coming from family of teachers and who have no such background 

with regard to their teaching competencies. 

10) There exists significant difference in the percentages with respect to 

each of the psycho social variables and General Teaching Competency 

when the trainees are classified into 3 sub groups viz., High, Average 

and Low. 

METHODOLOGY 

1. Sample 

B.Ed. trainees from the Teacher Education Institutions from 

Kasargod, Wayanad, Kannur, Kozhikode, Malappuram districts were 



selected for the study. The sample was chosen from 10 Teacher Education 

Institutions from among those who are specialising in the teaching of 

Malayalam as optional subject. The institutions included in the study are 

Government Colleges, Aided Colleges, Unaided Colleges and Self 

Financing Teacher Education Centres run by Universities. 

Male-Female, Urban-Rural, Trainees of teacher background-Not 

having teacher background were considered as sub samples. 

2. Tools 

The following tools are used for the collection of data. 

1) Socio-Economic Status Scale developed by Kuppusamy and 

modified by the investigator 

2) Teacher Attitude Scale constructed by the investigator. 

3) Teacher Aptitude Test Battery (TATB) developed by Shamin and 

Dixit (1986) 

4) Kakkar's Interest in Teaching Scale (KITS) adapted by the 

investigator (1985) 

5) Raven's Standard Progressive Matrices (SPM) 

I 



6) General Teaching Competency Scale developed by Passi (1979) 

adapted by the investigator. 

The personal data were collected using a General Data Sheet form. 

The attitude scale constructed by the investigator was used to measure 

the a t t i tude  of teacher trainees towards teaching profession. 

Standardised tools were used to measure the other variables such as 

aptitude, interest and intelligence. Teaching competency was measured 

using the General Teaching Competency Scale adapted by the 

' invqstigator. 

Techniques of Analysis 

The collected data were analysed using the following Statistical 

Techniques. 

1) Preliminary analysis of Test Scores such as Arithmetic mean, median, 

mode, standard deviation, skewness, kurtosis, etc. 

2)  Correlation analysis using Pearson's Product Moment Coefficient of 

Correlation (r) 

3) Comparison of relevant groups using the Test of significance for Mean 

difference. 



4) Test of significance for difference between 'r's. 

5) Chi-square Test. 

SCOPE AND LIMITATIONS OF THE STUDY 

The investigator is aware of certain limitations in the present study. 

1) The sample selected for the study is not a statewide one. It is confined 

to Kasargod, Kannur, Kozhikode, Wayanad and Malappuram Districts 

which come under the jurisdiction of both Kannur and Calicut 

Universities. Limitations of time, money and other facilities imposed 

this restriction. However, the area selected is a good cross section of 

the population. 

2) The study was limited in Malayalam optional subject, since it was not 

practical to observe the classes in other subjects by the investigator 

himself. 

3) Only certain psycho-social variables are considered for the present 

study variables such as  level of aspiration of parents, area of 

backwardness, multi-lingual areas, etc. have not been considered for 

the present study. However, it is felt that these won't affect the findings 

of the study. 



ORGANISATION OF THE REPORT 

The study has been reported in five chapters. 

Chapter I: Introduction emphasising the need and significance, definition 

of key terms, objectives, hypotheses, sample used, tools, 

techniques of analysis and scope and limitations of the study. 

Chapter 2: Description and findings of related literature and studies. 

Chapter 3: Methodology and Procedure adopted for the study. 

Chapter 4: Details of analysis of the data followed by the interpretation 

of the results. 

Chapter 5: A short resume of the study, major findings, and suggestions 

for further research. 

Bibliography, tools, etc., are appended. 



REVIEW OF RELATED LITERATURE

P. Sreemanunni “Certain psycho-social variables as correlates on teaching 
competencies of Malayalam teacher trainees of Kerala” Thesis. Department of 
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REVIEW OF RELATED LITERATURE 



REVIEW OF RELATED LITERATURE 

A review of related literature is  of vital importance to any 

investigation. It must be conversant with relevant theories in the field 

reports and records as also all other relevant literature. Knowledge 

of prior studies give a good footing and direction for a research 

worker in the field of his investigation. According to Best (1990) 

"Knowing what data are available often serves to narrow the problem 

itself as well as the techniques that might be used. Only those studies 

that are plainly relevant, competently executed and clearly reported 

should be included." 

The problem under study is "Certain Psycho-Social Variables as 

Correlates on Teaching Competencies of Malayalam Teacher Trainees 

of Kerala." It is attempted to have a brief survey of similar studies 

conducted on teachers to find out the relation between teaching 

competency a n d  o ther  var iab les  such  a s  Att i tude,  Apt i tude,  

Intelligence, Socio Economic Status and Sex difference. This is done 

in the hope that it will throw light on the problem under investigation 

a n d  help to interpret  the results  with greater confidence and 

objectivity. 



Teaching; Competencies 

Teaching competence is defined by various authors. It refers to the 

set of knowledge, abilities and beliefs a teacher possesses and brings to 

the teaching situation (Mitzel, 1969). Some others perceive teacher 

competence as teacher behaviour that produce intended effects (Medley 

and Mitzel, 1963). Rama (1979) defines teaching competency "as the 

ability of a teacher manifested through a set of overt classroom behaviour 

which is the resultant of the interaction between presage and product 

variables of teaching &thin a social setting." 

Buch (1975) and Sharma and Malhotra (1979) opined about the 

general teaching competency in the following words. "There were the 

times when it was believed that teachers are inborn and nothing can be 

done to improve teaching abilities of a person. But technology of teaching 

has altered this belief and has presented a clear-cut possibility of further 

development in the teaching abilities of any person of any teaching ability 

level. Considering the possibilities of further development in the teaching 

abilities, a large number of so-called teacher training institutions were 

established which are producing a large number of trained teachers. But 

in spite of all these attempts, the teacher training institutions could not 

meet the desired end of producing effective teachers." 



Regarding the concept, definition and scope of teaching competency 

there prevails a confusion among researchers. Teacher effectiveness, 

teacher efficiency, teaching success, characteristics of a teacher, ability to 

teach etc. have been used to mean the same concept. To have a clear idea 

about this some of the following definitions may be helpful. 

"Successful teaching is teaching that brings about effectiveness 

learning. The decisive question is not what methods or procedures are 

employed, or whether they are old-fashioned or modern, time tested 

experimental conventional or progressive" (lames, 1954). 

"The possessions of a teacher, his knowledge, skills, attitude, 

personality configuration and the like are referred to as competencies, 

they lend the character dimension to teaching" (Haskew, 1956). 

"The competency of a teacher is defined as the average success of 

all his behaviours in achieving their intended effects" (Medley and Mitzel, 

1963). 

"Teaching competency is one of more abilities of a teacher tb produce 

agreed upon educational effects" (Bidley, 1964). 

"Teaching competency is those skills, concepts and attitudes needed by 
D 

teachers for the act of instructing in an educational institutions" (Good, 1973). 



From the above definitions, it is clear that there is no consensus 

among the educationists regarding the concept of teaching competency. 

Concept of Attitude towards Teaching Profession 

According to Gorden Allport, attitude is a kind of mental set which 

represents a predisposition to form certain opinions and forming a 

behaviour towards something. It is considered to be a mental and rural 

set of readiness existing a directive dynamic influence upon individual's 

response to all objects and situations with which it is related. According 

to Yung, "Attitude is a learned and more or less generalised and effective 

tendency to respond in a persistent and characteristic manner usually, 

positively or negatively to some situations, ideas, values or material 

object." 

Attitudes are formed through experiences which means that they are 

learned. Once a person has developed a particular attitude, it may be 

difficult for him to determine how he acquired it. The attitude of people 

tend to be relatively stable, but they can be modified to some extent. 

In any educational institutions teachers should have positive 

attitudes to the effective functioning of the institutions and to obtain 

optimum results. Teachers who possesses negative attitude towards their 
a 



profession will have low morale. Some teachers are their profession only 

as a means for their livelihood and takes no pleasure on i t .  Those who 

possess negative attitude towards their profession become maladjusted 

and this will hamper the progress of the pupils Attitude of teachers really 

is an  important factor to determine the organisational climate of 

institutions discipline and results. 

Studies on Attitude 

Edwards (1957) had reviewed the techniques of scale construction 

for attitude measurement and disused in detail the merits and demerits 

of these techniques on the basis of research done on them. The Munnesota 

Teacher Attitude Inventory (MTAI) and the Survey of Study Habits and 

Attitudes have been extensively used in research on teachers' and 

students' attitude )Traverse, 1973). Several studies have been done using 

the MTAI. 

A study was conducted by NCERT (1969-70) on attitudes. The major 

objective was whether attitudes of teachers towards teaching profession 

are affected by the management of school, location of the school, tenure 

of service, sex, marital status, age, experience, academic and professional 

qualifications. The findings include that sex, age and experience do not 

affect significantly, the attitude of teachers. 



Samanth Roy (1971) studied teacher attitude and its relationship with 

teaching efficiency. The results showed that the teachers with favourable 

attitude had superior efficiency. But Debnath (1971) found that knowledge 

of the subject matter, academic qualifications, sympathetic attitude 

towards students, mastery of the methods of teaching, sincerity in 

teaching proper use of teaching aids and appliances in teaching and the 
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art of questioning are important correlates of teaching efficiency. 

Singh (1974) found no difference in attitude due to age, education 

and training of teachers but reports that female teachers expressed a more 

favourable attitude towards teaching profession than male teachers. 

Saran (1975) conducted a study to find out the teachers' attitude 

towards teaching profession with a sample of 1000 teachers from Westrn 

districts of Uttar Pradesh and found that the attitude towards teaching 

profession is not positively related to experience in teaching as well as 

age. 

Chabbra (1975) studied certain psychological variables relating to 

teachers' morale at secondary and college levels. The investigation was 

conducted with a view (i) to make a comparative survey of a sample of 
I 

secondary and college teachers of Meerut District relating to variables 

like morale, teachers' adjustment, study habits and values; and (ii) to 



explore differences on above variables relating to sex, length of teaching 

experience and level of academic attainment. The study proposed to test 

the hypotheses of positive relationship between morale and adjustment, 

morale and study habits, study habits and theoretical values, study habits 

and vocational adjustment, and hypotheses of negative relationship 

between aesthetic values and study habits and social values and social 

adjustment. 

The sample comprised 410 teachers. The tools used in the study were 

(I) the Purdue Teachers' Morale Inventory (Indian adaptation), (ii) Bell's 

Adjustment Inventory (adult form) (iii) An Adaptation of the Jain's study 

Habits of Inventory, and (iv) Kulshrestha's Study of Values. The statistics 

used included means, standard deviation, and coefficients of correlation. 

Some of the findings were (i) female teachers possessed higher morale 

than male teachers (ii) level of academic attainment had no bearing on 

teachers' morale, (iii) There was a positive and significant correlation 

between morale and study habits, morale and adjustment (iv) Teachers' 

adjustment had no relationship with their professional experience. 

A study based on the opinion of senior pupils regarding the qualities 

of a good teacher was conducted by Thakkur (1976) and established that 

a teacher who did not let down pupils was loved by all. Most significant 



educational implication of his study is that having known the qualities 

of a good teaching, it would be for the concerned authority, to recruit 

good teachers, and also make the effectiveness of in-service teachers. 

Job (1976) tried to find out the relationship between socio economic 

status and the role perception of secondary school teachers and found 

high significance with reference to the goal of secondary education. 

Misra (1977) in his study conducted that the caste effected the 

attitude towards the teaching process. Shudras had significantly higher 

mean than Vysyas in attitude towards teaching profession. There were 

sex differences in attitude towards teaching, male teachers scoring 

significantly higher than female teachers. 

In a survey conducted by Ghosh (1977) revealed that teacher 

education programme in India needs dynamism, innovation and reform 

from time to time. 

Singh (1978) studied the relationship of teachers' personality, 

success in teaching and impact on students behaviour and proved that 

the theoretical and social values were positively related to teaching 

success but the economic and aesthetic values are negatively related. 

Further he showed that highly successful teachers were better adjusted 



than the average and low teachers. The highly successful teachers 

possessed better intellectual capacity and efficiency. 

In a study Lakshmikutty Amma (1978) analysed the major roles 

expected of teachers as viewed by teachers, parents and students. Her 

major findings were (i) Teachers should try to eliminate illiteracy, (ii) 

They should be thorough in  the subject matter (iii) They should 

cooperate with staff to maintain discipline and (iv) They should be social 

agents, they should work for communal harmony. 

Sharma (1979) tried to identify the factors of teacher competency 

among the student teachers of training colleges of Rajasthan. He 

identified integration, consideration control, responsibility openness, 

innovation attractiveness and pupil behaviour are the contributing 

factors in teacher competency. 

Pathak (1979) studied the quality of teacher education in eastern 

Utter Pradesh and found that the infrastructure facilities of teacher 

training institutes are very poor. At the same time, Attitude of Teacher 

Educators towards the profession was by and large unfavourable. But 

most dominant factor in entering teaching profession due to ample 

awareness for life long education. The other viable motives were the 

opportunity to work honestly. However, the weakest motive was the 



opportunity to give a new direction to the society. 

"Teacher Training as a catalyst of change in professional attitudes 

of student teachers' was the study of Varma (1979) and made the 

following conclusions. 

(i) The validity of the teacher Attitude Inventory constructed by the 

investigator was  0.69 by correlating i t  wi th  the teacher 

effectiveness score. 

(ii) The teacher training programme was a catalyst of change in the 

professional attitudes of teacher trainees 

(iii) Sex, age, marital status, caste, income of the family, parental 

education and academic qualification of the trainees were not 

correlated with their attitudinal change. 

(iv) Pre-training teaching experience, place of graduation and the 

teacher training institution attended by the teacher trainees were 

significantly correlated with the attitudinal change. . 

Yesodhara (1979) conducted a study of some Attitudinal and 

Proficiency Changes achieved through Education. It was designed to find 

out the changes in the selected attitudes and proficiency brought about 

I 



in student-teachers through the pre-service education programme, the 

extent to which intelligence, social intelligence, subject scholarship and 

sex affect the changes in respect of attitudes and proficiencies. The study 

revealed (I) The student teachers made significant gains in each of four 

attitudes and three proficiencies in all the 6 colleges of education, (2) there 

was sigruficant positive relationship between the initial and final positions 

of the student teachers on each of the attitudes and proficiencies. (3) 

Intelligence was significantly related to the final attitude towards school 

in general and towards school work; but not to the attitude towards 

teaching as a profession. 

Kushwaha (1979) took up a study entitled "An investigation into the 

Attitudes and Role Perceptions of Secondary School Teachers." The 

objective of the study were (i) to measure the attitude of secondary school 

teachers towards children and school work (ii) to collect teachers' 

personal data regarding their academic qualification, sex, teaching 

experience and subject taught, (iii) to find out the relationship between 

their attitudes and the five types of role perception. The findings of the 

study were (i) Teachers' quality was inversely related to the referrer role, 

(ii) Teachers' quality point was inversely related to the disciplinarian role 

(iii) There was no relationship between teaching experience and the 

motivation role and (iv) Teachers' attitude was inversely related to the 



advisor role, referee role, motivation role and disciplinarian role. 

Jaleel and Pillai (1979) established that the age and experience of 

college teachers appears to have definite positive relationship with their 

attitude towards teaching programme. 

A study of effectiveness of teacher training programme in the colleges 

affiliated to Avadh University was conducted by Mohan (1980) and found 

that the majority of respondents were not satisfied with efficiency of 

training programmes. 

Mutha (1980) identified the factors of teacher effectiveness such as 

sex, professional training, nature of schooling and income level of 

teachers, etc. The effective teachers had significantly higher scores on 

intelligence than ineffective ones. 

In another study made by George and Anand (1980) the effect of 

micro teaching on teaching Self concept and teaching competence of 

student teachers was investigated. The sample consisted of 20 student 

teachers from a training college in Shillong. They were divided into 2 

groups of 10 each as control and experimental group. The matching was 

done based on intelligence, sex, age, qualification and  teaching 

experience. For equatingthem on intelligence, the culture fair intelligence 



test (Scale 3) was used. Indore Teaching Competence Scale (ITCS) was 

used for finding out the teaching competence of student teachers in terms 

of integration of teaching skills. Observation schedules and rating scales 

relating to the 5 basic skills - skills of probing questions. Stimulus 

variations, reinforcement, explaining and illustrating with examples was 

utilised for giving feedback during Micro teaching treatment. A self rating 

Teaching Self Concept Scale was used for measuring Teaching Self 

Concept of Student Teachers. The following were the major findings. 

(i) There was significant difference between pre-test and post- 

test mean teaching self concept scores of the control group of 

student teachers. 

(ii) There was significant difference between the mean gain 

scores in teaching competence of the control group and 

experimental group of student teachers. 

(iii) Micro teaching proved effective in improving of teaching 

competence of student teachers. 

A study on The 'Impact of Teacher Education Programme on the 

Professional Efficiency of Teachers was conducted by Sinha (1980). His 

major objectives were to f ind out the impact of teacher education 



programme on (i) the effectiveness in classroom teaching (ii) teachers' 

competence to perform non-teaching roles, and (iii) the attitudes of 

teachers toward teaching and teacher-pupil relationship. The main 

findings of the study were: In the sphere of professional efficiency, the 

trained teachers were better than untrained teachers in the knowledge of 

subjects, preparation of teaching etc. (i) There was no significant 

difference in the competence of the two groups of teachers to manage the 

classroom discipline and the maintain a congenial climate for the teaching 

learning activity. 

Srivastava (1980) conducted a study on Functional Utility of Method 

of Selection for Admission to the B.Ed. Classes of the Colleges affiliated 

to Gorakhpur University. The main objective of the study was to have a 

critical education of the procedure for selection of students for admission 

to the B.Ed. Classes of the colleges affiliated to Gorakphur University 

and to sugggest a suitable method for such selection. The main findings 

of the study were (1) By limiting the number of seats and fixing the teacher 

pupil ratio in the colleges, the quality of training had improved (2) 

Malpractices in admission had been reduced (3) Emphasis on academic 

record had led to the selection of better candidates. There was over 
\ 

emphasis on academic achievement and other characteristics that could 

be helpful for teaching were ignored. 



In another study Mutha (1980) identified the factors attitudinal, 

motivational, and personality which differentiated effective teachers from 

ineffective ones and found that sex, professional training, nature of 

schooling and income level were significantly associated with the teacher 

effectiveness. 

Wadhawan (1980) studied the "Relationship between the Social 

background and professionalisation." The objective of the study were (i) 

to find out the socio-economic and cultural background of higher 

secondary school teachers (ii) to find out the degree of their 

professionalisation. The s tudy revealed that  the academic and 

professional achievements of the teachers were generally of mediocre 

intellectual status (2) 40 per cent of teachers considered teaching more 

satisfying than most other careers. (3) There was positive and significant 

relationship between profession and general environment of the school 

and the degree of job satisfaction. 

A study was conducted by Vyas (1982) with a sample of 300 B.Ed. 
I 

Trainees to examine the relationship of certain factors such as age, 

academic achievement, self perception, attitude towards teaching, 

teaching aptitude and socio-economic status of the prospective teachers 

in Rajasthan, such as supervisors rating, self rating, university practical 



mark etc. Age, academic achievement, non verbal intelligence and attitude 

towards teaching were found to contribute to the prediction of total 

assessment in the case of total sample. 

Wera Chiasrisook (1982) studied the attitude of secondary school 

teachers of Thailand region towards their teaching profession and found 

that professional attitude of urban teachers were mere favourable than 

that of rural teachers and the attitude of Government school teachers were 

more favourable than that of private school teachers. 

In a study to examine the progress and problems of Teacher Education 

in India, Sharma (1982) observed that even after a lapse of 15 years of 

Education Commission Report of 1966, Teacher Education Programme 

had not undergone any marked improvement. He opined that if education 

was to meet the education of our time and of coming decades, the 

orgnisation, content and methods of teacher education must be constantly 

improved. 

Sinha (1982) in his study entitled "an Evaluation Study of Teacher 

Education in Bihar" 'highlighted that at primary level, 60 per cent of 

teacher educators were trained graduates and their performance was not 

satisfactory. Recent innovation in teacher education had not been 

incorporated into the system. 



/ A study of classroom behaviour pattern of teachers in relation to their 

attitude towards teaching profession was conducted by Jain (1982). His 

main objectives were to find out the relationship between (I) the teachers 

attitude towards profession and the classroom behaviour pattern of 

teachers (2) the teachers' morale and the attitude towards profession (3) 

the teachers' values and the teachers' attitude towards profession. His 

findings were (i) teachers with a positive attitude towards teaching 

profession, classroom teaching, frequently created and emotional climate 

in the classroom (ii) Pupils interacted more in the classes of teachers 

having a positive attitude towards teaching profession (iii) there was 

significant negative relationship between the teaching experience and the 

teachers' attitude to class room teaching. 

A study of "Teaching Competency of Secondary School Teachers" 

was conducted by Passi and Sharma (1982). Their findings were (1) The 

competency which was identified shared a total variance of 76.8 per cent 

(2) The male and female language teachers did not differ in their 
> 

competency, (3) There was no significant relationship of the attitude of 

the language teachers towards teaching. Intelligence and interest with 

teaching competency. 

Sidhu (1983) found that probationer teachers were superior to novice 

teachers in terms of development of general teaching competence. In his 



study it was also revealed that there was significant interaction effect 

due to training and teaching experience on the attitudes of teachers 

towards teaching. 

l/ 
In a study Hemambujam (1983) reminds that the quality of Teacher 

Education Programme, the Co-operating Schools and Teacher Education 

Colleges should work in harmony for success. 

', In a similar study undertaken by Mohanty (1984) proved that co- 

operation with Teacher Education colleges and schools were poor in 

almost all the institutions under investigation. He also revealed that in 

all respects, the functioning of Government institutions was better than 

that of private ones. 

Sam (1984) found that female teachers tended to be higher than males 

in their attitude towards teaching and pupils. 

Gopalacharyalu (1984) conducted a study of relationship between 

certain psycho-sociologicl factors and achievement of student teachers 
$ 

in Teacher Training Institutes of AndhraPradesh with a sample of 450 

student teachers. He found that socio-economic status and caste are 

influenced in all achievement variables viz., theory practical and total 

achievement. It further revealed that locality of student teachers and 



age were found to have significant influence on the theory and total 

achievement. 

Goyal e t  al. (1984) conducted a study with the following objectives 

(i) To identify factors that might help in the selection of prospective 

Teachers and (ii) To study the relationship of these factors with the 

achievement of student teachers in the B.Ed. Examination. His findings 

were (i) All the six groups of student teachers- Male-Female, Married- 

Unmarried, Rural-Urban, Graduate-Post-Graduate, Science-Arts, 

Experienced-Unexperienced differed significantly from each other with 

regard to previous academic record (2) Intelligence, Attitude and 

Personality were found to be the best predictors of student teacher 

performance in the B.Ed. Examination. 

Malik (1984) found that some personality factors were significantly 

related with teaching success which was positively correlated with 
I 

intelligence, emotional stability, tender mindedness, suspiciousness, self 

sufficiency and relatedness. 

Natarajan (1984) through his study proved that the teacher 

education programme could be made more effective through a 

competency based approach. 



It was the opinion of Wangoo (1984) based on his study that 

personality adjustment, democratic leadership, high degree of intelligence 

and emotional control were the main characteristics for teacher 

effectiveness. 

In another study Patil (1984) tried to find out the effect of sex, 

previous academic excellence, experience etc on the level of teaching 

competency among teacher trainees with a sample of 500 B.Ed. students 

and made the following conclusions: (i) There was no significant 

difference between the achievement of male and female, graduate and 

post graduate and experienced and inexperienced pupil teachers in four 

compulsory subjects, (ii) there was a significant difference between the 

scores of male and female, experienced and inexperienced pupil teachers 

in respect of intelligence, but no significant difference in intelligence was 

found between graduate and postgraduate teachers. 

In a similar study conducted by Kaur (1985) showed that the sex 
1 

and socio economic status of teachers were not found to be associated 

with his or her effectiveness in teaching. 

Pillai (1985) conducted a study on "Why Graduates choose to teach" 

and found that the main motivations to choose teaching were liking for 

working with young people, opportunity of service to mankind and 



teaching considered as a noble and dignified profession. It is also revealed 

that neither sex nor level of education had any significant impact on 

factors which influenced people in choosing to teach. 

Ls'verne (1985) conducted a study with a sample of 210 B.Ed. 

Students randomly selected from four educational institutions in 

Lucknow. It was designed to compare high, medium and low creative 

teachers on three dimensions of creativity in terms of certain personality 

variables - sex, teaching competency and achievement level. He proved 

that creativity is related with teaching competency. 

In an investigation Rao (1986) found that in total and upper-lower 

socio-economic status groups, the male teacher trainees had a significantly 

favourable attitude towards teaching profession. There were sex 

difference in the attitude towards teaching; male teachers scoring 

significantly higher than that of female teachers. 

Shah (1986) surveyed the admission criteria of teacher training 

institutions in Bihar. In his study, a majority of institutions fsvoured the 

objectives of development of competence in trainees to teach on the basis 

of accepted principles of learning and teaching. The minimum admission 

criteria of half of the institutions were second class at graduate level in 

any school subject and the rest insisted on post-graduation. 



It was reported by Kumar (1986) in his study that the teachers were 

motivated for teaching because of their liking for it and ambition to 

become teachers. The high esteem given to the teaching profession by 

the community and for earning a livelihood were also found as other 

reasons. 

Srivastava (1986) investigated the job satisfaction and professional 

honesty of primary school teachers and found that female teachers as 

compared to male te'achers, unmarried teachers compared to married 

teachers, urban teachers as compared to rural teachers were significantly 

higher in job satisfaction and professional honesty. Caste was not found 

to have a significant effect on either of the two. The major factors 

conducive to professional honesty in primary teachers were the teachers' 

strong and  good character, the teachers' sincerity towards work, 

recognition and appreciation of teachers' good work, a healthy and open 

environment in the school, the teachers' mental health etc. 

Shah (186) surveyed the objectives of strict teaching programmes and 

the admission criteria by taking a sample of 46 secondary school teacher 

training colleges of 13 states of the country. According to his study a 

majority of the institutions favoured the objectives of development of 

competence in trainees to teach on the basis of accepted principles of 



learning and teaching. The minimum admission criteria of half of the 

institutions were second class in any school subject and graduate level. 

The rest of insisted on post-graduation. In most of the institutions 

interviews were conducted for selecting the students for admission. 

An attempt was  made by Singh (1987) to compare teacher 

effectiveness of male and female teachers of urban and rural areas and 

proved that there was no significant difference in the mean scores of 

male and female teachers in their effectiveness. The difference in the 

mean scores of urban male and female teachers was found to be not 

significant on the socio economic status. 

Rajameenashi (1988) tried to identify the factors affecting teaching 

competency of B.Ed., trainees in teaching Physical Science. The major 

objectives of the study were (1) to identify the factors that affected the 

teaching competence of B.Ed. trainees (ii) to assess the teaching 

competencies of B.Ed. students using appropriate tools and to (iii) make 

differential and correlational studies between competence and various 

factors. A survey was conducted on 610 students of College of Education 

in Tamil Nadu under the category of Physical Science and 1500 school 

pupils. She established that the type of management, the time of admission 

to the B.Ed. course and the teacher-pupil ratio were the factors that 



affected the mean teaching competence of B.Ed. trainees in almost all 

colleges of Education in Tamil Nadu. It was also revealed that Teacher 

trainees with higher socio economic status scores significantly higher in 

teaching competency than others. 

Mora (1988) examined the relationship between teaching 

effectiveness, teaching aptitude and personality traits. On the basis of 

research findings it was revealed that only 6 factors out of 16 factors of 

personality (Cattel) were found to be positively correlated with teaching 

effectiveness, of which intelligence was the most important. Teaching 

effectiveness and teaching ability have positive correlation and the total 

personality of the teacher is found to be influencing effective teaching 

and ineffective teaching. The study attempted to bring an improvement 

in the criteria for admission to the teacher preparation programmes (B.Ed. 

training for secondary teachers). 

Kaur. (1988) found that inservice education and training of teachers 

had significantly contributed to development of professional competency 

in Punjab and the process and structure variables had a positive bearing 

on the product variables. 

Singh (1988) attempted to establish a relationship between teaching 

efficiency and job satisfaction as also with socio-economic status and 



found a positive relationship. 

Teaching efficiency was studied by Agarwal. (1988) on a sample of 

female teachers of primary schools and concluded that more effective 

teachers had problems of adjustment due to social factors while with less 

effective teachers emotional problems were dominant. 

Bhasin (1988) found a positive correlation between attitude towards 

teaching and teaching efficiency. 

A study conducted by Mathur (1980) on 600 teachers in the pre higher 

secondary, higher secondary and post-higher secondary revealed that by 

and large teachers of pre-higher secondary and post-higher secondary 

stages tended to have f~vourable attitude towards creative learning and 

unfavourable attitude towards creative teaching. Further, he proved that 

age, sex, teaching experience and academic discipline did not affect the 

attitude of teachers. 

Mishra (1989) conducted a study on conceptual difference among 

students regarding an ideal teacher at two levels of education - Junior 

High School, Intermediate. She revealed that the characteristics of 

students in terms of needs and concepts constituted the basis for working 

out a strategy for developing a teacher education programme. But in 



another study Maurya (1990) reveled that teaching attitude and 

achievement had no bearing on teaching efficiency. 

Attitudes of pupil teachers from rural areas were studied by Mohanty 

(1990) and established the relationship between attitudes and teaching 

efficiency. 

Raty (1990) established the relationship among teachers' attitude 

towards pupils' mental health and job satisfactions. 

Saxena (1990) while studying a sample of higher secondary school 

teachers in Madhya Pradesh did not find any difference due to gender, 

stream (science or arts),  experience and  other variables on  job 

satisfactions. Attitudes of school teachers towards their profession in 
I 

relation to certain selected context variables were studied by Tapodhan 

(1991). In another study, the teaching aptitude and attitude towards 

teaching with reference to sex, age, faculty and category of teachers were 

studied by Reddy (1991). In both studies significant relationship has been 

established between these variables. 

Shabharwal (1991) studied prediction of the Student Teacher 

Education Programme and the findings revealed that selected context 

variables have emerged as significant prediction of student teacher 



performance on 'TAT'. 

Rama Mohan Babu (1992) found that less experience, favourable 

attitude towards teaching and efficiency of teaching corresponded with 

higher job satisfaction. 

Kukreti (1992) attempted to find out the relationship between job 

motivation and teacher competency. His major findings are as follows: 

(1) The competent teachers have formed the teaching profession because 

they regard teaching as a prestigious job. They believe that teaching 

profession can provide them reasonable salary, security, opportunity of 

social service, to establish human relations and to enhance their 

knowledge. They have chosen teaching profession because they have 

interested in teaching and because of what that can cultivate their 

creativity and maintain punctuality. (2) Incompetent teachers entered 

the teaching profession because they thought that through this profession 

they can get fame, personal freedom, influence, opportunity and enough 

leisure with little burden of work. They have chosen teaching as a 

profession because they believed that there is an easy entrance, greater 

opportunity of leadership, association with students and self expression. 

Dubey and Sushama (1993) conducted a study to compare the 

scientific attitude of college teachers with teachers of Saraswathi Bala 



Mandir. The sample comprised 32 college teachers attending orientation 

course of 3 weeks and 24 Saraswathi Bala Mandir teachers attending 

special course of 5 months. The relevant data were collected using N.N. 

Srivastava's Scientific Attitude Scale. The major findings of the study 

are (1) There was no significant difference between mean scores of college 

teachers and Saraswathi Bal Mandir Teachers on their Scientific attitude 

(2) The male and female teachers did not differ significantly on their 

scientific attitude, (3) Teachers below 30 years did not differ significantly 

from teachers above 30 years on their scientific attitude. 

Patil and Deshmukh (1993) conducted a study to find out that 

relationship between aptitude in teaching and teaching efficiency of 

pupil teachers. He came to the conclusion that the male and female 

pupil teachers differed significantly on their teaching aptitude in favour 

of female pupil teachers, (2) The graduate and post-graduate pupil 

teachers also differed significantly on teaching aptitude in favour of 

post graduate pupil teachers (3) The experienced and inexperienced 

pupil teachers also differed significantly in favour of experienced pupil 

teachers. It was also found that the CO-efficient of correlation between 

the scores of aptitude in teaching and teaching efficiency were positive 

and significant. 



Pandya (1993) examined the teaching aptitude of secondary school 

teachers of Gujarat State in relation to selected Psycho-Social Variables. 

His findings were these: (i) Reliability of the test by test-re test, split-half 

and K.R. Methods came to be 0.74, 0.80 and 0.90 respectively, (2) Female 

trainees were found to obtain significantly higher scores than their male 

counterparts. There was no significant difference between the urban and 

rural trainees. 

Patted (1993) examined the impact of secondary teacher education 

programme on educational perceptions of student teachers and relative 

contributions of components of educational perceptions to the changes 

in those perceptions. The study was conducted with a sample of 207 

students-teachers undergoing B.Ed. course in Kumta and Belgaum teacher 

education colleges. The tools used to collect the relevant data include 

Instructional Goals Perception Scale (IGPS) by Patted, Instructonal Role 

Perception Scale (IRPS), Learning Process Perceptions Scale (LPPS) by 

Jayappa, Evaluation Process Perception Scale (EPPS) and University 

Theory and Practical Examination marks. The collected data were treated 

using mean, S.D. 'T' test and Multiple Regression Analysis. Major 

findings of the study are: (1) The B.Ed. course as a whole has brought 

about desirable changes among student teachers (2) Relationship between 

achievement in theory papers and teaching practicum were positively 



and significantly correlated. (3) About 282 per cent of variance by 

Education in India, 4.67 per cent of variance by psychological foundation 

and 13.86 per cent of variance by the practicum in teaching was seen in 

the gain in IGP which was the first criterion variable. As regards the other 

criterion variables substantial variance has been seen. 

A study on Teacher Effectiveness in relation to their sex, area and 

adjustment was carried out by Singh 1993). He established that there is 

significant difference between male and female teachers in their 

adjustment in favour of male teachers (2) The coefficient of correlation 

between teachers effectiveness scores and adjustment of the rural teacher 

was not significant. 

Shubhada (1994) in a study examined the stress among teachers at 

different levels from a psycho-social perspective. The sample for the 

study comprised 30 teachers each at primary level, secondary level, junior 

college senior college and university level adding up to 150. The tools 

used in the study include Personal History Questionnaire, Organisational 

Role Stress Scale by Udai Pareek, Attitude towards Teaching Profession 

by Shalim Bhogle, Self Esteem Scale by R.K. Naidu, Locus of Control by 

Roma Paul, Job Involvement Scale by Rita Kapoor and A.P. Singh and 

Organisational Atmosphere Questionnaire by Jayalaxmi Indiresan. The 



collected data were treated using ANOVA, coefficient of correlation and 

It' test. 

Major findings of the study are (i) The amount of role stress varied 

at different levels. The nature and type of role stresses also differed at 

different professional levels. As the level of teaching profession increased, 

the role stress decreased. It was highest among primary and middle level 

teachers. (2) There was no relationship among the gender, marital status 

and role stress, (3) Attitude towards teaching profession was significantly 

and negatively correlated with role stress (4) Self esteem was not found 

to be significantly related to role stress (5) Locus of Control did not have 

any relationship with the role stress (6 )  Job involvement did not have 

any effect on role stress (7) The organisational climate was significantly 

and negatively correlated with role stress. 

Naseema (1994) carried out a study to examine the teaching 

competence of physical science teachers in relation to their satisfaction 

in teaching. She took a sample of 150 physical science teachers in 

secondary schools in Kerala. The tools for the study were Teaching 

Competency Rating Scale, General Teaching Competency Scale, Job 

Satisfaction Questionnaire for Physical Science Teachers, and School 

Organisational Climate Description Questionnaire. The collected data 



were treated using percentages, Biserial Coefficient of Correlation, Chi- 

square, Pearsons' Product Moment of Correlation and Multiple Regression 

Analysis. The findings of the study were (2) More than 30 per cent of 

Physical Science teachers differed in perceived teaching competence 

which can be attributed to work (0.01), rewards (1.73), context of work 

(0.87), self (0.61), others (0.56) and total satisfaction (27.15) (2) 26.89 per 

cent of physical science teachers differed in observed teaching competence 

which can be attributed to work (0.86), rewards (0.003), context of work 

(1.5) self )2.32), others (1.91) and total satisfaction (20.3). 

A study was conducted by Ganeswara (1995) on teacher effectiveness 

in relation to creativity and interpersonal relationships. No significant 

relation was found between teacher effectiveness and income or years of 

service of the teachers. Significant relations were found between teacher 

effectiveness, creativity and interpersonal relationships. 

Kishore Battacharjee (1996) noted that 22.29 per cent of teachers have 

selected the teaching profession because no other job was available to 

them, while 27.11 per cent joined in this profession due to extreme poverty. 

Such persons have a poor attitude towards teaching. The results of the 

study indicate that there should be a change in the recruitment policy of 

teachers. Prior to admission to the course, he further opined that, an 



attitude assessment is highly desirable to ensure a serious and sincere 

attitude towards teaching profession in prospective teachers. 

In a study conducted by Radha Mohan (1998) on Teaching 

effectiveness made the following findings: 

(i) In the screening and selection of candidates for admission into 

the undergraduate education course, the faculty of education should 

consider the introduction of an aptitude test for prospective education 

students. 

(ii) Students teachers need good classroom communication abilities. 

They need to develop effective interpersonal skills, as they seem to be an 

important aspects of Teacher Performance. 

(iii) The design and production of materials could be included in the 

curriculum of undergraduate education programme because teacher 

effectiveness can be enhanced significantly with good audio visual aids. /. 

STUDIES ABROAD 

The study conducted by Garland-Peter (1990) explores the state role 

in enhancing teaching and learning in colleges and universities and to initiate 
t 

activities to define, measure and fund quality in education. 



Walker-Linda (1992) tried to determine whether there was a 

significant difference in the perceptions of student teachers' efficacy as 

measured by themselves, their co-operating teachers, and their university 

supervisors. The sample consisted of 24 student teachers, 25 class room 

teachers and 8 university supervisors. One way analysis of variance 

showed significant differences among the three types for the following 

items: using a variety of teaching methods, attending to routine tasks, 

demonstration of warmth and friendliness, evaluation of pupil progress. 

Piel-John (1992) in his study attempted to answer the following 

questions (1) To what extent are pre-service elementary teachers interested 

in learning subject matter content? and (2) what extent do they believe 

understanding this subject matter areas is an important educational goal? 

Data suggest that education majors' attitude reflect generalised 

ambivalence toward important subject areas taught in elementary school, 

with significantly more positive attitudes displayed toward reading and 

literature. 

A study conducted by Pigge-Fred (1993) was designed to test the 

developmental hypot&esis that teachers' sense of efficacy would increase 

during their successful progression through preservice training and inservice 

teaching. The sample consisted of highly successful teachers (N = 225) and of 



high-potential prospective teachers (N = 65) at the commencement of 

teacher preparation stages. Findings indicated that the four groups of 

outstanding preservice and inservice teachers did not report statistically 

significant different senses of teaching efficacy. 

Walker-Linda (1993) studied the changing perceptions of Efficacy 

from student teachers to First year teachers. This study was conducted 

to examine the changes in the self perceived efficacy of teacher education 

majors who were surveyed first as student teachers in 1952 and again as 

first year teachers in 1993. The instrument used was a survey of 30 items 

related to the Mississippi Teacher Assessment Instrument Competencies 

and Indicators. Data analysis indicated significant differences in the 

following areas. Class room management and interaction, utilisation of 

audio visual equipment, effective teaching of reading languages. 

Guyton-Edith (1994) assessed the educational attitudes and 

performance of preservice teachers and revealed that (1) having a teacher- 

centred attitude had a negative relationship with personal teaching 

efficacy and (2) having a student-centred attitude was not a predictor of 

performance. 
I 

Chiang-Linda (1994) in his study examined the attitudes of 

prospective teachers towards social diversity. Students were selected from 



teacher education programmes at two different universities. The group 

of prospective teachers from one university received instruction in multi- 

cultural education, the other group did not. One hundred thirty four pre- 

post responses could be matched for comparison. Findings indicated that 

a t  the beginning of students' professional semester there was no 

significant difference between the two groups. Both reported positive 

attitudes towards social diversity. 

Canter-Lee (1994) in his book entitled 'The High Performing Teacher' 

shows teachers how to empower themselves to face the challenges of 

teaching, avoid burnout and maintain their enthusiasm for the profession. 

Based on common characteristics of many high performing teachers, each 

chapter explores one of these attitudes and shows how each of these can 

be learned and acquired. High performing teachers (1) have mission and 

a knowledge of exactly what they want to accomplish every day in the 

classroom (2) have positive beliefs in their ability to work successfully 

with students and to make a difference in their lives (3) have skills to 

build positive relationships with students of all type, (4) maintain a 

positive attitude. 

Prater-Grey e t  al. (1995) examined the perception of Native American 

Students regarding effective practices of non-native teachers through a 



paper on effective teachers. The survey consisted of open-ended question 

regarding what kind of teacher students learned the most from, what 

students would do in the classroom if they were teachers, qualities of 

ideal teachers, what teachers d o  in the classroom that discourages 

learning. Results reveled that students learn more from hands-on projects 

and teachers who encourages varied means of learning. Students felt 

that the most important teacher qualities were respect, kindness, positive 

attitude, patience and sense of humour. 

A study was conducted by Stahler-Theresa (1996) on Middle Level 

Teaching - Developing an  attitude. He look a sample of 34 student 

teachers. Results of analysis showed that the student teachers with 

special middle school preparation background knew more about early 

adolescents, were familiar with the literature, prepared lesson plans that 

included more practices appropriate for middle level learners, taught 

more highly rated lessons, and had a better attitude towards middle 

level teaching than those who had been prepared in a more general 

programme. 

Strychasz, Gloria hnd Arredondo Mary (1996) surveyed the existing 

staff development programmes for teachers. It was mainly to estimate 

the validity of the competence sub-scale of the Teacher Staff Development 



Survey (TSDS) as a measure of the teacher efficiency construct. Results 

from regular education elementary school teachers (N = 296) revealed a 

sub-scale structure of the TSDS that differed from the sub-scale structure 

originally designed by the Tempe School District. Specifically, six 

independent factors (i.e. Sub-scales) were revealed: (1) Teacher efficacy 

(2) Organisation efficacy (3) Inclusion (4) Resources (5) Teaming and (6)  

Self evaluation. 

Calvery, Robert and others (1996) analysed the teacher characteristics 

valued by Arkansas Public School Administrators and identified the 

teacher characteristics most valued by Arkansas Public School 

administrators. Data were gathered through a survey of 40 area school 

administrators who were asked to rate teacher-evaluation criteria in the 

following five areas: teacher abilities, school management, personal 

qualities, professional and social traits, and verification of information. 

Administrators most valued human relations with peers, attitude, 

dependability, appearance and professional knowledge. 

Elett et  al. (1977) studied the relationship between elements of the 

school professional learning environment and dimensions of caring and 

efficacy motivation among teachers. The Sample consisted 1009 

elementary and secoidary teachers from 29 schools in two suburban 



district in a south-eastern state. The results showed that measures of the 

professional learning environments of schools, human caring and efficacy 

motivation can be determined with reasonable reliability, that positive 

relationships exist between elements of the professional learning 

environment of schools and teacher levels of efficacy motivation related 

to goal persistence and response to failure. 

The study conducted by Gaith (1997) investigated relationships 

among teacher experience, efficacy and attitude towards implementation 

of instructional innovation. The study revealed that experience was 

negatively correlated, personal teaching efficacy positively correlated and 

general teaching efficacy not correlated with teachers' attitudes towards 

implementing new instructional practices. 

Marse Ronald and Pigge-Fred (1998) examined whether 540 teacher 

candidates who failed to or who successfully made the transition into 

teaching 7 years after commencement of teacher preparation differed in 

anxiety about teaching, attitude towards a teaching career, and self 

perceived effectiveness as future teachers. Results revealed differences 

between candidates who graduated but not become certified as teachers, 

who became part time teachers, and who became full-time teachers. There 

were relationships between candidate's gender, initial degree of assurance 
$ 



about becoming teachers, extent of successful transition from student to 

teachers, and three affective measures. Findings support the hypothesis 

that attrition during teacher preparation and the early years of teaching 

experience does not necessarily reduce the quality of the affective 

characteristics of those remaining in teaching. 

CONCLUSION 

The investigator tried to review the survey of studies to a great extent. 

It is assumed that the general trend shown by these studies can be 

considered as a conclusion with regard to the extent of relationship of 

the variables under this study. Majority of the studies have proved that 

teaching competencies is influenced by the attitude towards teaching, 

intelligence and interest. But almost all studies have been conducted on 

teachers and not on student-teachers. Hence the investigator felt that a 

study of the relationship between the psycho-social variables and teaching 

competency of prospective teachers will be a significant one and that will 

lead to make some suggestions on the criteria for admission to 
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METHODOLOGY 

The present study is intended to find out the nature and extent of 

relationship of teaching competencies of teacher trainees with certain psy- 

cho-social variables. The variables selected for the study, tools employed 

for the collection of data, description of tools, selection of the sample, 

data collection procedure and statistical techniques used are described 

in this chapter. 

(a) VARIABLES OF THE STUDY 

The present study is a descriptive one. It describes recording, ana- 

lysing and interpreting conditions that exist. It involves various types of 

comparisons, contrasts and attempts for finding out relationships between 

non-manipulated variables. In the present investigation different catego- 

ries of variables have been used to find out the relationship between teach- 

ing competency of teacher trainees with certain psycho social variables. 

Details of the variables of the study are given below: 

1) Attitude towards teaching profession 

2) Teaching aptitude 

3) Interest in teaching 

4) Intelligence 

5) Socio-Economic Status. 



Out of these five variables, the first four belongs to psychological 

variables and the last one belongs to sociological variable. 

Criteria For Selecting Independent Variables 

The investigator was of the opinion that certain variables such as 

attitude towards teaching profession, teaching aptitude, interest in teach- 

ing, intelligence and socio-economic status do have some relationship to 

teaching competency of the teacher trainees. Hence he decided to take 

the above psycho social variables related to teaching competency as in- 

dependent variable to conduct his study in depth. General Teaching 

Competency was identified to the dependent variable. 

(b) TOOLS EMPLOYED FOR COLLECTION OF DATA 

Selection of appropriate tools for collecting the data was the main 

task. Only standardised tools were used in the present study. The inves- 

tigator constructed and standardised the tool for measuring the attitude 

of the teacher trainees towards teaching profession. All other tools used 

in the study were constructed by various research scholars and experts. 

The details of the tools used are presented in the following table. 



TABLE 1 

Details of the Tools Used in the Study 

No. 

1 

2 

Name of the Tool 

General Teaching 
Competency Scale 

(="=CS) 

Attitude Scale Attitude towards 
Teaching Profession 

40 

3 

Variable Measured 

Teaching 
Competency 

4 

5 

DESCRIPTION OF TOOLS 
I 

No. of 
Items 

21 

Teaching Aptitude 
Test Battery (TATJ3) 

6 

1) General Teaching Competency Scale (GTCS) 

Kakkafs Interest in 
Teaching Scale (KITS) 

Standard Progressive 
Matrices (SPM) 

Time 

Teaching Aptitude 

Socio-Economic Status 
Scale (SES) 

No limit 

No limit 

No linut 80 

Teaching Interest 

General Intelligence 

20 Mts. 27 

60 

Socio-Economic 
Status 

30 Mts. I 

5 

GTCS is a class room observation schedule prepared by Passi and 

Lalitha (1979) for ascertaining teaching competency of teachers. Its 



measurement involves idenhfying all the teaching skills constituted the entire 

teaching task and making obgervation regarding the effectiveness of 

performance of each of the teaching skills is shown in Table 2. 

a TABLE 2 

Distribution of Items according to the Level of Teaching Competency in the 
Categories of Teaching Skills 

There are 21 items pertaining to 21 teaching skills related to 5 major 

aspects of classroom teaching. They are planning, presentation, closing 

evaluation and management. It is a seven point rating scale in the use of the 

skill by the trainee in the classroom corresponding to each item ranging from 

Categories of Teaching Skill 

Planning 

Presentation 

Closing 

Evaluation 

I I 
I 
I 

Management l 2  1 20 to 21 

No. of 
items 

4 7 

11 

23 

2 

S1. No. of item included in 
the questi6?maire 

1 to 4 

5 to 15 

16 to 17 

18 to 19 



'0' for 'not at all' to '6' for 'Excellent'. The General Teaching Competency 

Scale is presented as Appendix I. 

The various teaching skills related to five categories of teaching are 

presented in Table 3 

I TABLE 3 

Details of teaching skills in each category of teaching skills 

Category 

Planning 

Presentation 

Closing 

Evaluation 

Managerial 

Teaching Skill 

Objective of the lesson, content selection, 
content organisation, selection of audio visual 
materials (4 skills) 

Introducing the lesson, fluency of questions, 
use of probing questions, explaining, 
illustrating with examples. Stimulus 
variation, use of silence and non verbal cues 
increasing pupil participation, use of verbal 
and non verbal cues, use of blackboard (11 
skills) 

Achieving closure, giving assignments (2 
skills) 

Classroom evaluation, diagnosis of pupil 
difficulties (2 skills) 

Recognising attending behaviour, 
maintaining classroom discipline (2 skills) 



Validity of the Scale 

The scale has content validity. The factorial validity of the scale was 

established by Rama (1979) in her doctoral study on factorial structure of 
I 

teaching competencies among secondary school teachers. Scott's 

coefficient of inter-observer agreement ranging from 0.78 to 0.82 was 

obtained while observing teachers on the process variables chosen by 

Passi (1977). 

Reliability of the Scale 

Since the scale is an observation tool the more appropriate type of 

reliability is the inter-observer reliability. The reported inter-observer 

reliability ranges from 0.25 to 0.91 (Passi, 1977 and Joshy, 1977). 

Passi's scale was developed in Hindi in the State of Madhya Pradesh 

in the year 1979. There exists cultural differences between the state 

which the sample was selected and that of Kerala. So it was felt necessary 

to adopt the tool to suit the local conditions of Kerala State. 

The tool was subjected to scrutiny by a number of experts in the 

field of Teacher Education. The researcher has rich experience in this 

field as he uses a similar tool to rate the classroom observation during 

the period of practice teaching. Hence the researcher was convinced of 



the usefulness of the tool and he again tried out for a small sample. 

Validity and reliability were established. (Validity 0.63; Reliability 0.72). 

High reliability and validity coefficients of the general teaching 

competency scale proyes to be an efficient tool for measuring observed 

teaching competency of the teacher trainees for the present study. 

Procedure 

The G.T.C. scale was used for measuring teaching competence of 

B.Ed students individually by the investigator by means of direct 

observation of his/ her classroom behaviour for the entire teaching period. 

He observed two classes each of a student at an interval of 3 months. 

The observer by sitting at the back of the classroom marked frequencies 

against each item. 

Scoring 

The sum of the ratings against all the 21 items constitutes the score 

on general teaching competency of the teacher trainees being.observed. 

The maximum possible score is 126. In the observation of two classes a 

variation of scores was noticed. Hence the investigator found out the mean 

difference of the test scores and it was found to be insignificant. So he 

took the average scores of the observed classes. 



2) Teacher Attitude Scale 

A scale of attitude towards teaching profession was constructed and 

standardised by the investigator. 

The investigator decided to develop a five point Likert type scale to 

measure the attitude of teacher trainees towards teaching profession. The 

scale included such statements as to elicit the trainees' mastery over the 

subject matter, innovation of teaching, interaction with pupils and 

community, interaction with management and authority, service 
\ 

mentality, professional ethics, knowledge of pedagogy, career enrichment 

programmes and social status of teachers. 

First, the investigator prepared 120 statements regarding the attitude 

of teachers towards teaching profession by referring to books, journals 

and research reports on teacher education. Then he contacted certain 

experts in the field of teacher education and discussed the matter in detail 

and obtained their remarks. On the basis of the discussion the investigator 

prepared a draft scale with a view to get their reaction pertaining to 

various components involved in the statements. Accordingly 96 

statements were selected. Then the investigator contacted 14 teacher 

educators in Kerala. According to their opinion certain statements were 

deleted/modified and finalised. Thus altogether 55 statements (28 



positive and 27 negative) were available in the draft scale. Equal 

weightage was given to both positive and negative statements. 

Mode of Answering 

Five categories of responses were given against each statement. The 

teachers were asked to encircle any one of the responses to show their 

degree of acceptance or rejection of the statement.. The teachers' 

agreement towards a positive statement indicates his/her favourable 

attitude towards teaching profession and the agreement towards a 

negative statement indicates the unfavourable attitude. The scoring 

procedure of the scale is on the basis of weightage assigned to each 

response category. Details of the weightage given to each category of 

responses are as shown below. 

Positive Item Points Negative item Points 
i 

Strongly Agree (SA) 5 Strongly Agree (SA) 1 

Agree (A) 4 Agree (A) 2 

Undecided (U) 3 Undecided (U) 3 

Disagree (D) 2 Disagree (D) 4 

Strongly Disagree (SD) 1 Strongly Disagree (SD) 5 



The total scores of the scale were calculated by summing up the 

weightage. Since the draft scale had 55 statements an individual could 

get maximum scores of 275. A copy of the draft scale is given as 

Appendix 11. 

Trvout of the draft scale 

The draft scale was tried out on a sample of 100 teachers drawn from 

various High Schools in Kannur, Kasargod, Kozhikode and Malappuram 

districts of Kerala State. The teachers were requested to respond to all 

the statements. 

Item Analysis 

The responses were arranged in the descending order, on the basis 

of the scores obtained by them. Then the top 25 scripts of highest scores 

and 25 scripts of lowest scores were taken as the upper and lower groups 

respectively. The statements for the final scale were selected by finding 

the discriminating power of each statement. The discriminating power 

was calculated by finding the 't' value using the following formula 

suggested by Edwards (1957). 



- 
XH - Mean score for a given statement for High Group 

- 
XL - Mean score on a given statement for Low Group 

N - Number of cases 

The statements having a It' value greater than 1.96 (t > 1.96) can be 

considered for inclusion of the final scale as t-values obtained for the scale 

were very high the investigator decided to select only those statements 

having t > 2.58 as sigruficant. As such the best 40 statements (20 positive and 

20 negative) were selected for inclusion of final scale. The positive and 

negative items were mixed in the final scale. Again, the scale was given to 

400 teachers to ascertain their attitude towards teaching profession. After 

obtaining their score, the scale was gven to 50 teachers from the same group 

selected randomly. These scores were compared. The It' values of the item 

analysis are given in the following table. 



TABLE 4 

It' Values of the Items of the Draft Scale 



l 
l 

12 

14 

20 

- 

3 

4 

15 

16 

21 

24 

22 

35 

14 

15 

16 

17 

18 

19 

20 

21 

22 

23 

24 

25 

I 

- l 
l 

23 

26 

26 

27 

28 

4.16 

6.66 

4.44 

1.58 

8.36 

4.79 

6.4 

4.30 

3.33 

7.46 

4.90 

3.07 

11 

I1 

I1 

Rejected 

Selected 

N 

N 

/I 

N 

N 

I1 

I1 

1.16 

4.10 

4.10 

Rejected 

Selected 

N 





I /  

Rejected 

// 

N 

Selected 

I /  

Rejected 

/I 

N 

Selected 

Rejected 

Selected 



Validity of the scale 

The final scale was given to 400 teachers spread in 41 High Schools. 

A check list was given to the Heads of the institutions where the attitude 

scale was distributed. They were requested to rate the responding 

teachers according to their effectiveness as perceived by him/her. Teacher 

effectiveness is mostly related to the attitude towards the profession. Most 

of the Heads responded sincerely but all the check lists did not return as 

such. All the obtained scores were correlated with his/her scores in the 

attitude scale. High correlation was found (r = 0.693). Thus the validity 

was established. 

Reliability of the scale 

The reliability of the scale was established by test-retest method. The 

scale was administered on 50 High School Teachers selected at random 

with an interval of two weeks time. Data thus obtained was analysed.. 

The correlation coefficient of the two sets of scores was found to be 0.786, 

the result indicates the scale is highly reliable. 

The copy of the final scale is given as Appendix 111. 



3) Teachinp Aptitude Test Battery (TATB) 

This is a scale developed by Shamim and Dixit (1986). This tool 

was subjected to scrutiny and it was decided to retain all the sub tests 

included in the scale. It is intended to measure the aptitude in teaching 

profession. There are 80 items related to 8 areas of sub-tests. Each sub 

test contains 10 items. There is no time limit prescribed for answering 

the test, but usually it takes 30 minutes to complete the test. The eight 

sub tests are related to the following 8 areas of teaching aptitude. 

i) Co-operative Nature 

The trait has been used for measuring the co-operative nature of the 

teachers towards their taught. Since this trait is very important for 

establishing relationship between the teacher and the taught. Under this 

area 10 questions are included. 

Example: School Administration depends on the co-operation of 

teachers. 

I 

ii) Considerativeness 

The items of this area are attributed to the General ancl particular' 

attention, patience tolerance consideration etc., of the teacher trainee 



which is to be devoted for the all round development of the personality 

of the pupils and to remove the obstruction in the way of all round 

development of the pupils. 

E x m p l e :  A teacher should be honest and impartial in students' assessment 

and do so, keeping in mind the pupils' abilities. 

iii) Wide Interest and Scholarly Taste 

The teacher is also an active participant in CO-curricular activity of 

the students and always a student in the acquisition of knowledge. The 

items of this sub tests are framed to measure the wide interest and the 

scholarly taste of the teacher. 

E x a l n p l e  : The teacher should be aware of the new teaching methods. 

iv) Fair Mindedness and Impartiality 

Fairness and impartiality are the most essential traits of a teacher's 

personality. The items are framed to measure the same. 

E x n ~ i z p l e :  A teacher should accept his defects without any hesitation and 

should also try to remove them. 



v) Moral character and discipline 

Teachers' moral character and discipline are very important factors 

for teaching efficiency since teachers high moral character and discipline 

bring harmony in thinking, feeling and doing - as such the items of this 

sub tests are framed accordingly. 

Exanzple: The teacher should not demand gifts etc as his labour from the 

pupils. 

vi) Optimistic Attitude 

Optimistic attitude is an important aspect of efficient teaching or 

teaching successively. The items of this sub-test are framed to judge the 

degree of optimistic attitude in a teacher. 

E x n ~ n p l e :  A teacher should hope that in future, his pupils will maintain 

good relation with him. 

vii) Motivation Aspect 
1 

Motivation is an essential aspect of successful teaching. The items 

of this sub-test are framed to judge as to what degree of motivational 

aspect of teacher has. 



Exn~nple:  If a teacher wishes, then he can learn a good deal from his 

students. As such a teacher should not have an hesitation in this 

respect. 

viii) Dynamic Personality 

Dynamism in personality refers to the teachers adjustment with his 

students and classroom atmosphere which is very essential for a right 

goal on right times. The items of the sub-test are framed to measure the 

dynamic personality in a teacher. 

Example: Whatever decision a teacher takes it should not be based on 

prejudice rather it should be based on the reality of facts. 

Since teaching aptitude is primarily a student teacher concern there 

should be coordination between the two and each should actively 

participate as well. The items framed in the test do judge the aptitude a 

teacher has in teaching and moreover in what degree, so this test is a 
b 

reliable source of measurement of the same. 

Reliabilitv of the Test 

Since reliability is one of the most essential and significant feature 

of a test, the split half and test-retest reliabilities have been calculated 



for this test battery. For calculating split half reliability, Guttman and 

Spearman-Browns prophecy formula (Garret, 1979) have been used which 

yielded the coefficient of correlation +0.85 and +0.913 respectively when 

the test was administered on a sample of 100 subjects. These reliability 

coefficients reveal that the present test battery is highly reliable. 

As per the test-retest reliability the present test was twice 

administered to a sample of 100 teacher trainees, with a time lapse of 

two weeks, and the coefficient of correlation was found to be +0.894. 

Validity of the test 

The validity of the present test was obtained by computing coefficient 

of correlation between scores of the test and the assessment of final 

examination marks and between the scores of the test and the mark 

obtained through the ratings by their respective teachers and head of 

departments. The coefficient of correlation between the test scores on 

100 teacher trainees and the total marks of theory and practical was 
1 

+0.625. 

The coefficient of correlation between the test scores on 100 teacher 

trainees and their respective teachers and between test scores and head 

of departments relating marks, were +0.514 and +0.426 respectively. 



Scoring; Procedure 

Three categories of responses are given against each statement 

(Agree, Doubtful, Disagree). The teacher trainee has to put a tick mark 

against each statement which he thinks suitable. A score of 3 ,2  and 1 has 

been allowed to the responses agree, doubtful, disagree respectively. For 

getting the total score, mark of each response of a given statement should 

be added together. Based on the interpretation as given in the manual, 

the investigator classified the teacher trainees according to the scores 

obtained in the Teaching Aptitude Test Battery. 

Classification of Teacher trainees according to the scores obtained 

in the Teaching Aptitude Test Battery (TATB). 

Scores 

181-240 

136-180 

106-135 

Number 

100 

Interpretation 

Efficient Teachers 

- 4) Kakkar's Interest in  Teaching Scale (KITS) 

Average Teachers 

Poor Teachers 

This is a standardised tool developed by Kakkar (1985) to measure 

the teaching interest of teacher trainees. 



The test consists of 27 items - Multiple Choice Type. Five choices are 

given in each item, out of which the respondent is to indicate one choice 

which represents him best. The choices within each set are equated, to a 

large extent for social desirability. In this way the likelihood of the 

individuals responding to the favourableness of the choice rather than to 

the degree of importance to him is considerably reduced. The items are 

such that the answer to each item would reveal whether the person who 

takes the test has genuine interest in teaching. The items seek to draw 

upon a person's interest in reading, hobbies, school subjects, recreational 

interest, likes for different types of people, loves, present personality, 

qualities, goals, present abilities, general interest and occupational 

interests all in a bid to discover whether the person's responses are 

characteristics of his interest in teaching. 

The KITS is self administering. All instructions required are given 

in full on the title page of the test booklet (A copy is given as appendix 

V) In group administration, the respondents read the instructions silently 

while the teacher reads them aloud. The tester has to ensure that each 

respondent is choosing one 'most' prepared choice in each set of 5 choices 

in an item. There is no time limit, though not more than 20 minutes will 

be allowed for any group to complete the test. 



Scoring and Interpretation 

Scoring is done as instructed in the manual. Maximum score 

would be 27. Interpretation of scores on the KITS is made by reference 

to the grade classification given in the table below. The individual is 

placed on a particular grade and from this his interest in teaching may 

be forecast. 

TABLE 5 

Grade Classification 

Limits of ~ a b  Score 

18 and above 

15 to 17 

12 to 14 

9 to 11 

6 to 8 

3 to 5 

2 and below 

Letter Grade 

A 

B 

C + 

C 

C - -  ~ I 
I 

D 

E 



Grade A suggests that those who are assigned this grade have very 

high interest in teaching and that, given other requisites they would make 

excellent teachers. Grade E suggests that those who are assigned this Grade 

possess extremely low interest in teaching and that they would make very 

poor teachers. 

The investigator graded the teacher trainee's interest in teaching 

according to their inclination towards teaching. Details of teacher trainees 

according to the scores obtained in KITS are shown below. 

TABLE 6 

Grade Classification of Teacher Trainees according to the Scores Obtained in 
KITS 

Limits of raw 
scores 

15 and above 

8 to 14 

Below 8 

172 

No. of Teacher 
Trainees 

125 

29 

Grade 

High 

Average 

Low 

Interpretation 

l 
High interest in 
Teaching 

Average interest 
in Teaching 

Low interest in 
Teaching 1 



Reliability 

All the items were given to a group of 50 teachers to test whether 

the test is reliable in the present conditions of our class room. After two 

weeks, these items were again given to them. The two scores thus ob- 

tained were correlated. The reliability co-efficient was found to be 0.72. 

Validity 

Validity has also been established through various means. The test 

had a congruent validity of 0.71 and predictor validity of 0.69. 

5) Standard Progressive - Matrices 

This test by J.C. Raven was constructed to measure the educative 

component of 'g' as defined in Spearman's theory of cognitive ability. 

This can be applied to the adults to measure their intelligence. 

The test is made up of five sets or series of diagrammatic puzzles 

exhibiting serial change in 2 dimensions simultaneously. A part is miss- 

ing in every puzzle item to fill in which the student has to choose one 

among the options provided. 

The test consists of 60 problems divided into 5 sets (A, B, C, D and 

E) each made up of 12 problems. In each set the first problem is self 



evident. The problem which follow build on the argument of those that 

have gone before and become progressively more difficult. The order of 

the items provides the standard training in the method of working. There are 

five sets providing five opportunities to group the method of thought required 

to solve the problem and five progressive assessments of a person's capacity 

for intellectual activity. To ensure sustained interest and freedom from fatigue, 

each problem is boldly presented, accurately drawn, and as far as possible pleas- 

ing to look at. 

The SPM was originally designed to cover the widest possible range of 

mental ability and to be equally useful with persons of all ages, whatever their 

education, nationality or physical condition. 



Set A 

This set includes rather sample problems. The correct answer figure can be 
selected from the six alternatives and the selected one will well fit UI to the pattern 
thus giving it a definite shape. A specimen from set A is given below. 

SET A 
A l 



Set B 

The problems in the set B are also very easy to ~ l ~ ~ d e r s t a n d .  The answer 
figures to these problems are, somewhat identical to tlie cle~ucnts given in 
the pattern. In some problems the answer figure can also be derived as the 
mirror image of the element which is in printed at the top position. A 
specimen figure from set B is given below. 

SET B 
B 1 



Set C 

Set C is somewhat complicated nature. This set is designed to provide a 

reliable estimate of a person's capacity to think clearly wlwn allowed to rvork 
steadily at his or her own speed from beginning to thc end without 
interruption. 

The first few item in this set are rather easy. There are enough difficult 
problems to discriminate between adults. A specimen figure from Set C is 
shown below. 



Set D - 
TO solve the problems in this section a high level of 1-ensoninl; power is 

required. The items in this set distinguishes the imn~ature person from thc 
person of normal, or more than normal, intellectual ability. The best item 
follow a particular order and twisting to get the desired answer figure. An 
example from the Set D follows 

SET D 
D 1 



Set E 

Set E is somewhat intricate in pattern. For the figure, the best element 
of each row is obtained by the combinations of the first two elements of the 
row. Eight alternatives are given for each problem. Most of the trainees 
found it difficult to answer this set fully correct. A figure from this set is 
shown below. 

SET E 
E l 



AU subjects, whatever their age, are given exactly the same series of prob- 

lems in the same order and asked to work at their own speed without interrup- 

tion form the beginning to the end of the test. As the order of the problems 

provides the standard training in the method of working, the test can be given 

as an individual, self administered or a group test. As the group was more or 

less an homogenous one, in order to avoid high difference in scores, a maxi- 

mum time of 40 minutes was given to complete the whole test. A persons total 

score provides an index of his intellectual capacity. 

This tool is a standardised one and its validity and reliability have been 

established. Moderate to high correlation are reported for SPM and various 

non verbal and performance test of intelligence. Test-retest correlation ranged 

0.55 to 0.84 

The test was administered in group. 10 teacher trainees were formed into 

a group where there was more than 10 in one institution. A booklet and a re- 

sponse sheet each were given to each individual. The investigator explained to 
A 

the testees what is to be done. They were asked to write the number of the 

pattern to be filled in the gap of each puzzle in the space provided in the re- 

sponse sheet. 



5) General Data Sheet 

The investigator prepared a data sheet to collect information about the 

teacher trainee. It included the name of the trainee, sex, religion, caste, locale, 

the subject for graduation, and other qualifications possessed. The personal 

data sheet also included the request of the investigator to the trainees to co- 

operate with his effort to collect the data. It was also ensured that the data 

collected will be used only for research purpose and will be kept strictly confi- 

dential. A copy of the General Data sheet is appended (Appendix V9. 

6) Socio Economic Status Scale 

The socio economic status of the Teacher Trainees was measured by 

using the scale prepared by Kuppuswamy and modified by Pillai. The 

investigator adopted the scale with slight modifications in the weightage 

for income levels of parents according to the living index of the Bureau 

of Economics and Statistics, Government of India. 



TABLE 7 

Distribution of Teacher Trainees included in the study according to 
educational level of parents 

S1. No. 

7 

Educational Level 

Master's Degree/ 
Professional Degree 

Bachelor's Degree 

Pre-Degree 

S.S.L.C 

Up to V11 

Literate 

I 

Illiterate 

1 72 100.0 

Total No. 

5 

9 

1 

Percentage 

2.90 

5.23 

0.58 



TABLE 8 

~istribution of Teacher trainees according to the Parental Occupation 

A 

I 

Occupation 

Professional 
I 

Semi Professional 

Skilled 

Semi skilled 

Unskilled 

Unemployed 

Total 

No. 

25 

5 

10 

74 

30 

28 

1 72 

Percentage 

14.53 

2.90 

5.81 

43.02 

17.44 
l 
l 
I 

16.28 l 

100 



TABLE 9 

Distribution of Teacher Trainees according to the Estimated Annual Income 
of their Parents 

Annual Income 

Above Rs. 8000 

Rs.6001-8000 

Rs.4001-6000 

Rs.2401-4000 

Weightage has been given according to a table arrived at by Pillai in his 

study. The investigator adopted the same method for classdying the sample 

into class categories and the following table was prepared 

Rs.801-2400 

Rs.800 and below 
I 

Total 

No. of Parents 

4 

15 

23 

75 

Percentage 

2.33 

8.72 

13.37 

43.60 

43 

12 

172 

l 
25.0 l 

6.98 

100.0 



99 

TABLE 10 

Distribution of Teacher Trainees Based on Socio-Economic Status 

A copy of the soico-economic status scale adapted on modified for the 

present study is given as appendix VI. 

Category 

Upper class (above 25) 

Middle class (18-25) 

Lower class (Below 17) 

Total 

(c) SAMPLE USED FOR THE STUDY 

The present study is confined to Teacher trainees from 
I 

College/ Teacher Education Institutions under Calicut and Kamur 

Universities. Treating this as reference population, the investigator selected 

the sample considering the following aspects. 

No. of trainees 

7 

138 

27 

172 

1) Factors to be considered for selecting the sample. 

2) Size of the sample 

3) Intended sample for the study 

Percentage l 

\ 

4.06 

80.24 

15.69 

100.0 



1) Factors to be considered for selecting - the sample 

For selecting the sample the following criteria were taken into 

consideration. Since it was not possible to include all the teachers training 

institutions under the two universities, it was considered inevitable to draw a 

representative sample. There are 21 teachers education institutions under 

these two universities out of which 3 are not offering Malayalan~ optional for 

B.Ed. course. There are 4 types of Teacher Education Institutions viz., 

Government, Aided, Unaided and Teacher Education Centers run by 

University directly. As such the investigator selected 10 institutions out of 

the 18 which he considered as a representative sample 



TABLE 11 

Details of Teacher Training Institutions under the 
Universities of Kannur and Calicut 

S1.No. 

KANNUR 

Name of Institution 

Govt. College of Teacher 
Education, Thalassery 

PKM College of Teacher 
Education, Madampam 

Sir Syed College of Teacher 
Education, Taliparamba 

University Teacher 
Education Centre, 
Kasargod 

University Teacher 
Education Centre, Kannur 

University Teacher 
Education Centre, 
Mana thavady 

Strength in I 
Type of 

Management . 
Malay alam 

optional 

Government 

l 
I 

Aided 

Aided 

Self Financing 

Self Financing 

Self Financing 

15 

Nil 

I 
1 i 
I 

College of Teacher j Government 
I Education, Kozhikode , 
I l 

Institute of Advanced 
Study in Education, 
Trichur 

l 
Government 1 

1 
l 
I 
i 

I I 



NSS Training College, 
Ottappalam 

Farook Training College. 
Feroke 

MCT Training College, 
Malappuram 

Markaz Training College, 
Valanchery 

Salafi Training College, 
Meppayur 

Palpu Memorial Training 
College, Koduvayur 

lamiya Training College, 
Edavanna 

lesus ~ r a i d n ~  College, 
Mala, Trichur 

University Teacher 
Education Centre, Tali, 
Kozhikode 

Jniversity Teacher 
Zducation Centre, 
aalappuram 

Jniversity Teacher 
:ducation Centre, 
lllur 

Aided 

Aided 

Unaided 

Unaided 

Unaided 

Unaided 

Unaided 

Unaided 

Self Financing 

Self Financing 

Self Financing 

38 

36 

15 

Nil 

23 

14 

8 

12 

16 

'Nil 

14 



University Teacher 
Education Centre, 
Palakkad 

University Teacher 
Education Centre, 
Kaniyambetta 

Self Financing 

Self Financing 

Total 1 326 

(i) In order to ensure due representation of different strata in the 

population, the sample has to be divided into those strata based on sex, 

religion, locale and type of management. 

(ii) The data were collected from Teacher Education Institutions of all 

types of management mentioned above. While selecting, due consideration 

was given to the institutions who extended help and co-operation for the 
I 

study. 

2) Size of the Sample 

The investigator considered the following factors in selecting the 

sample. 



i) The size of the sample should be compact enough so as to permit a 

close study. Since an observation tool has to be administered in the 

actual c l a s s roo~~~s ,  the investigator has to limit the sample to a 

manageable one. 

ii) The size should permit the type of statistical procedures intended 

to be used in the study. 

iii) The investigator has to consider the approximate number of 

Malayalam B.Ed. Trainees available in each Teacher Education 

Institution. Since all of them have to be observed by the investigator 

him self, the number of schools in which the trainees are deputed 

for practice teaching to be covered should also be taken into account. 

D 

lJ Sample Selected for the Study 

Considering all the above factors, the investigator arrived at the 

following decisions about the sample. 

1) The sample should be around 200 B.Ed. trainees 

2) The sample should contain male and female teacher trainees in the 

ratio 1 : 3 as in almost all the Teacher Education Institutions, vast 

majority are females. 



3) Approximately fifty per cent each of rural and urban institutions are 

selected as most of the Teacher Education Centres run by the 

University directly are situated in rural areas. 

4) More Teacher Education Centres run by the University are included, 

since the strength in those is rather high compared to other Govt. or Aided 

Institutions. 

4) Data Collection Procedure: 

The data collection was done in two phases. The first phase was 

during July-August 1998. During this period the investigator contacted 

the Principals/Asst. Directors individually to collect the information 

pertaining to the psycho-social variables that affect the Teaching 

competency of the ~ e a c h e r  Trainees. The time schedule for testing was 

fixed according to the convenience of the Teacher Educators of the 

optional subject. 

The second part of the data collection was completed during the 

months October to December 1998 in which the investigator observed 

the classes of the trainees individually. Details of the data collection are 

as given below. 



The investigator obtained adequate number of copies of all the test 

materials. The trainees in  Malayalam optional subject who are 

undergoing the B.Ed Degree course were identified and their details were 

collected using the Personal Data Sheet. All the other tests were 

administered to the trainees using the selected tools. 

Att i tude towards  Teaching Profession was  measured by 

administering the attitude scale constructed and standardised by the 

investigator himself. The scale was handed over to each trainee personally 

by the investigator and he/she was requested to encircle against each 

statement of the scale which he/ she favoured. 

I 

To measure the variable Teaching Aptitude, the Teaching Aptitude 

Test Battery (TATB) was distributed among the trainees. They were given 

separate response sheets and were asked to mark their responses. 

Another Scale Kakkar's Interest in Teaching Scale (KITS) was 

distributed among the trainees to measure the teaching interest of the 

teacher trainees. There are 27 items in the scale. There was no time limit 

for the test. To measure the general intelligence of the trainees Standard 

Progressive Matrices was used. This is a group test which was 

administered only on 10 individuals at time. Abooklet and a response sheet 



were given to the trainees and necessary instructions were given. They were 

directed to mark the correct number of the figure which is appropriate to fill the 

gap in the pattern, on the response sheets given to them. 

To observe the classes of trainees by administering the General 

Teaching Competency scale was a major task. The time schedule for 

practice teaching was not the same for all institutions. It could help the 

investigator to observe all the classes of the trainees conveniently. The 

observation of the classes were made during the months of September to 

November in the year 1998. 

As the trainees began to teach the subject in the class the investigator 

took his seat at the bads of the classroom. At the end of the period, the 

investigator gave his ratings on the General Teaching Competency scale 

against all the 21 items. The scale was thus administered on 204 teacher 

trainees two times during the period of practice teaching. 

5) Sample included for the study 

After completing the data collection of 204 samples, the in;estigator 

found that 32 of the total sample are teacher candidates deputed from 

service to undergo B.Ed training i.e. they had already undergone a 

training programme (TTC) in the primary level. As such, this number 



was reduced from the total sample and only 172 were subjected to further 

analysis. The following table depicts the complete picture of the sample 

included in the study. 



TABLE 12 

Details of Teacher Trainees included for the study 

Total 

11 

11 

15 

23 

17 

36 

12 

13 

16 

18 

Total 
-- P---- 

-- --- 

Type of 
Management 

Self Financing 

Government 

Aided 

Unaided 

Self Financing 

Aided 

Government 

Self Financing 

Self Financing 

Unaided 

Name of Institution 

University Teacher Education centre 

Govt. College of Teacher Education 
Tellicherry 

PKM College of Education Madampam 

Salafi Training College Meppayur 

Teacher Education Centre, Kaniyambetta 

Farook Training College, Feroke 

College of Teacher Education, Kozhikode 

University Teacher Education Centre, 
Tali, Kozhikode 

University Teacher Education Centre, 
Kannur 

MCT Training College Malappuram 

District 

Kasargod 

Kannur 

Kannur 

Kozhikode 

Wayand 

Kozhikode 

Kozhikode 

Kozhikode 

Kannur 

Malappuram 

No. 

1 

2 

3 

4 

5 

6 

7 

8 

9 

10 

University 

Kannur 

-do- 

-do- 

Calicut 

-do- 

-do- 

-do- 

-do- 

Kannur 

Calicut 

37 

Male 

3 

1 

l 

6 

6 

10 

3 

2 

3 

2 

135 / 172 1 
-- 

No 

Female 

8 

10 

14 

17 

l l 

26 

9 

11 

13 

16 



Sub-samples were selected on the basis of sex, locality and teacher 

background. The sample consisted of Male (37) and Female (135) Malayalam 

B.Ed trainees. Similarly Rural (102) and Urban (70) trainees were formed the 

sub sample based on locale. 32 candidates were identified as those who are 

coming from families of teacher back ground. This means that either of the 

parents or both of 32 candidates are teachers who are still in service. 

6) Scoring Procedure 

Scoring of the response sheets was done according to the instruction 

given in the respective tools and its manual. SES scores have been calculated 

as per the norms described earlier. 

The main statistical techniques used in the investigation are: 

1) Preliminary analysis of test scores, to find out the Mean, Median, 

Mode, Standard Deviation, Skewness, and Kurtosis. 

2) Correlation analysis to determine the extent of relationship between 

different variables. 

3) Test of sigruficance for difference between means of relevant groups. 

4) Test of sigruficance between 'r's. 

5) Chi-square Test 

Details of analysis are given in Chapter IV. 



ANALYSIS

P. Sreemanunni “Certain psycho-social variables as correlates on teaching 
competencies of Malayalam teacher trainees of Kerala” Thesis. Department of 
Adult Education & Extension Services, University of Calicut, 1999 



CHAPTER IV 

ANALY $1 Y 



ANALYSIS 

This chapter presents the analysis and interpretation of data 

regarding the relationship of certain psycho social variables with general 

teaching competency of teacher trainees. The data were collected from a 

sample of 172 B.Ed. trainees of Malayalam optional subject of various 

teacher training institutions of Malabar. The analysis has been classified 

under the following Sections. 

SECTION A 

This section deals with the level of psycho-social variables of 

teacher trainees. Preliminary analysis of test scores of both the 
I 

dependent and independent variables are given in this section. 

SECTION B 

Correlation Analysis to study the extent of relationship of 

psychological and sociological variables with teaching competency of 

teacher trainees is discussed in this section. 

SECTION C 

This section deals with the comparison of mean scores of both 

dependent and independent variables. 
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SECTION D 

Test of sigruficance between ' r's and the interpretation of each is given 

in this section. 

SECTION E 

Chi-square Test details. 

a SECTION A 

This section tries to analyse the basic properties possessed by the test 

scores of the total sample. 

General Teaching Competencv - of the Total Sample 

The scores secured by 172 teacher trainees on General Teaching 

Competency are shown in the following table. The statistical measures such 

as mean, median, mode, stand deviation, skewness and kurtosis are also 

shown at the bottom of the table. 



TABLE 13 

Frequency Distribution of General Teaching Competency Scores of Total 
Sample 

(N = 172) 

Mean = 76.29 S.D. = 10.451 

Median = 75.5 Skewness = -0.099 

Mode = 71.0 Kurtosis = 0.176 

Class interval 

45-49 

50-54 

55-59 

60-64 

65-69 

70-74 

75-79 

80-84 

85-89 

90-94 

95-99 

100-104 

Frequency 

1 

3 

7 

7 

15 

46 

31 

24 

17 

13 

5 

3 

Percentage of 
frequency 

0.6 

1.8 

4.0 

4.0 

8.8 

25.7 

18.0 

13.9 

9.9 

7.6 

2.9 

1.8 

Cumulative ] 
Frequency 

0.6 

2.4 

6.4 

10.4 

19.2 

44.9 

62.9 
l 

76.8 

86.7 

94.3 

97.2 

100 
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From the table it is seen that the scores obtained in the teaching 

competency scale varies from 45 to 104. But according to the manual the 

maximum scores in the scale is 126. The mean score of the total sample is 

76.29. From this it is clear that 45 per cent of the teacher trainees falls below 

the interval containing the mean and approximately 55 per cent of them falls 

above the mean. This indicates that a higher percentage of the teacher 

trainees falls in the category of average competency. 

It is also observed from the table that 9.4 per cent of the trainees scores 

is below 63 which is considered as low competency whereas 23.2 per cent 

cases falls above the score of 84 which is considered as the highest teaching 

competency. It can thus be concluded that the percentage of trainees having 
I 

high teaching competency is more than the percentage of trainees having low 

teaching competency. It is also noticed that there are no cases falling in the 

category of extremely high competency teacher trainees. 

The standard deviation of the distribution of teacher trainees is found 

to be 10.45 and it is understood that 76 per cent of the cases falls between -ve 

10 and +ve 10. Similarly 95 per cent of the cases are covered between -ve 20 

and +ve 20. These results show that the distribution of the scores in the 



former category is normhl while in the latter category it is not very much 

different from the expected results. 

Attitude towards Teaching Profession 

Attitude scale developed by the investigator was used to measure the 

attitude of teacher trainees towards teaching profession. Details of the 

frequency distribution of Attitude scores of teacher trainees are given in the 

table below. 



TABLE 14 

Frequency Distribution of Attitude Scores of Teacher Trainers 
(N = 172) 

Mean = 166.302 S.D. = 10.61 

Median = 166.0 Skewness - - 0.096 - 

Mode = 160.0 Kurtosis - -0.285 - 

- 

Cumulative 
frequency 

0.6 

1.8 

7.0 

12.2 

25.6 

45.4 

62.3 

75.0 

89.4 

95.2 

98.3 

200.0 

l00  

Class Interval 

135-139 

140-144 

145-149 

150-154 

155-159 

160-164 

165-169 

170-174 

175-179 

180-184 

185-189 

190-194 

Frequency 

1 

2 

9 

9 

23 

34 

29 

22 

25 

10 

7 

1 

172 

Percentage of 
frequency 

0.6 

1.2 

5.2 

5.2 

13.4 

19.8 

16.9 

12.7 

14.4 

5.8 

3.1 

0.6 

100 
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In the above table the scores of attitude towards teaching profession of 

teacher trainees is given. It is seen that the scores are spread from 137 to 191 

where as the maximum score in the scale is 200 and minimum 40. It is 

evident that there is no case falling in the lower strata and it is an indication 

that no trainee who has extremely unfavourable attitude towards teaching 

profession is selected for B. Ed. course. The mean of the sample is 166.30 and 

standard deviation is 10.61. It is thus noticed that nearly 15 per cent of the 

total cases shows highly favourable attitude towards teaching profession. 

Those who like to come in the field of teaching are having favourable attitude 

towards the profession. In other words only those candidates who are having 

favourable attitude have been selected to undergo the course as per the 

sample taken for the present study. 

The S.D. of the sample is 10.61 and the mean is 166.30. It follows from 

this that 121 cases out of 172 (more than 70 per cent) fall between -ve lo 

and +ve l o  and 167 cases, i.e. nearly 97 per cent fall between -ve 2 SD and 

+ve 2 SD. This shows that the distribution of the sample is almost normal. 

From the above result it is clear that vast majority of teacher trainees have 

favourable attitude towards teaching profession. 
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Teaching Aptitude Test Battery (TATB) 

This is a scale intended to measure the teaching aptitude of teacher 

trainees. There are 80 items in the scale related to eight areas or sub-test. 

Each sub test contains 10 items. The distribution of scores is given the table 

below. 



TABLE 15 

Frequency Distribution of Teaching Aptitude Scores 
(N =172) 

Mean = 187.44 S.D. = 15.88 

Median = 200.0 Skewness = 0.27 

Mode = 187.0 Kurtosis = 0.009 

Class Interval Frequency 
Percentage of 

frequency 
Cumulative 
frequency 



It is seen from the table that the teaching aptitude scores are spread 

from the class intervals of 165-169 to 235-239. 

In the scale, it is recorded that minimum score is 80 and the maximum 

240. But in the present study no case is seen in the minimum level of attitude. 

Cent per cent cases are above average. Out of 172 teacher trainees 100 cases 

i.e. nearly 60 per cent comes under the highest category. Remaining (40 per 

cent) lies in the average category. The Arithmetic mean of the sample is 

187.44 and the S.D. is 15.88. It follows from this that 104 cases (60.5 per cent) 

falls between -ve 10 and +ve l o  and 169 cases i.e. 98.2 per cent fall between - 

ve 20 and +ve 20. ~his'indicates that the distribution of the sample is almost 

normal. It is clear from the table that the teacher trainees who are selected for 

B.Ed. course in Malayalam as optional are having moderately high teaching 

aptitude. 

Interest in Teaching 

To measure the interest in teaching of the teacher trainees, Kakkar's 

Interest in Teaching Scale (KITS) is used.. It is used to measure the interest in 

teaching of teacher trainees during the first week of starting regular classes. 

Scores obtained from the Interest scale are presented in the following table. 



TABLE 16 

Frequency Distribution of Teacher Trainees' Interest Scores on 
Total sample 

(N = 172) - 

Mean = 10.436 S.D. = 3.403 

Class Interval 

1-3 

4 6  

7-9 

10-12 

13-15 

16.18 

19-21 

22-24 

Median = 10.0 Skewness = 0.421 

Mode = 8.0 Kurtosis = 0.513 

The above table shows that scores range from 3 to 23. There are a few 

cases who are having low interest in teaching. But 63 cases are seen above the 

Frequency 

2 

18 

56 

51 

t 

36 

7 

1 

1 

172 

Percentage of 
frequency 

1.2 

10.4 

32.6 

29.7 

21 -0 

4.1 

0.6 

0.6 

100 

Cumulative 
frequency 

1.2 

11.6 

44.2 

73.9 

94.9 

98.9 

99.5 

10.0 

100 



mean score and it is a peculiarity to mention that a substantial percentage of 

teacher trainees is having high interest in teaching. Mean of the scores is 10.43 

and SD is 3.4. This shows that 152 out of 172 cases is having average interest 

in teaching. More than that 45 cases i.e. 26 per cent of the total sample is 

having high interest in this field, but at the same time it is to be noted that 20 

cases (nearly 11 per cent of the total sample for the present study) are not 

having proper interest in teaching profession. It is assumed that those who 

select Malayalam as optional subject do have an interest in the subject as 

well as in teaching. But from the table it is worth mentioning that even in 

Malayalam optional subject with regard to Interest in Teaching only 26 per 
2 

cent of the teacher trainees are got admitted in the teacher training 

institutions. 

Standard Progressive Matrices Test 

This test was administered to measure the General Intelligence of the 

teacher trainees of Malayalam as defined in Spearman's theory of Cognitive 

ability. This is a test to be applied for adults irrespective of their scholastic 

achievement to measure their intelligence. The details of distribution of the 

scores are given in the table below. 



TABLE 17 

Frequency Distribution of Teacher trainees' Intelligence Scores on 
Total Sample 

(N = 172) 

Class Interval Frequency 1 Percentage of 
frequency 

Cumulative 
frequency 

Mean = 43.407 S.D. = 9.15 

Median = 4.5 Skewness - -1.378 

Mode = 48.0 Kurtosis = 2.441 



In the frequency table the score ranges from 8 to 58. As per the manual 

it is seen that those who score below 15 may be treated as 'below average' 

group. Hence, it is seen from the table that 3 cases out of 172 falls in this 

category which indicates a very low intelligence. Generally, the candidates 

seeking admission to B.Ed. course will be having above average intelligence. 

Here, this contradiction may be due to various other reasons such as fear, 

anxiety or lack of conducive atmosphere in answering the scale. It is also seen 

from the table that 8 (4.6 per cent) of the total cases are rated as highly 

intelligent. So it is an indication that certain percentage of students who are 

prospective teachers is highly intelligent and will be an asset to the teaching 

profession. 

Socio-Economic Status Scale 

The Socio Economic Status of the teacher trainees was measured by 

using the tool developed by Kuppusamy with a slight modification by the 

researcher. The details of scores are shown in the next table. 



TABLE 18 

Frequency Distribution of the Socio Economic Status Scores for 

Total Sample 

(N = 172) 

Cumulative 
frequency 

Class Interval 

Mean = 12.16 S.D. = 5.97 

Median = 11.0 Skewness = .0.762 

Mode = 10.0 Kurtosis = 0.090 

Frequency 
Percentage of 

frequency 
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The maximum scores in the SES scale is 30. It is seen from the table 

that the scores of SES vary from 3 to 30. The mean of the total sample is 12.16 

and SD 5.97,101 cases out of 172 fall between -ve l o  and +ve lo. It is also 

noted that 54 cases, i.e., 31.5 per cent fall in the very poor group. Only 8 

cases 1.e. 4.7 per cent come under the category of high socio economic status 

group. It is an indication that those who undergo the B.Ed. course fall in the 

middle and lower classes. 

SECTION B 

This part of the analysis deals with the relationship of the psycho social 

variables and General Teaching Competency of the total samples. The 

relationship was investigated basically using the Pearson's Product Moment 

Coefficient of Correlation. 

(a) Procedure for interpretations of 'r' S as shown below according to the 

classification suggested by Garret (1981). 

(i) 'I' from .OO to + 0.20 denotes indifferent or negligible relationship. 

(ii) 'I/ from + 0.20 to + 0.40 denotes low correlation.' 



(iii) 'I' from + 0.40 to + 0.70 denotes substantial or marked relationship. 

(iv) 'r' from + 0.70 to + 1.00 denotes high to very high relationship. 

(b) Test of sigruficance of 'r' using the following formuli suggested by Best 

The details of relationship obtained between the dependent and 

independent variables and their interpretation are given in the following 

pages. 



TABLE 19 

Details of Relationship Between General Teaching Competency and Attitude 
Towards Teaching Profession for the Whole Sample 

(N = 172) 

It is seen from the table that the correlation coefficient between General 

Teaching Competency and attitude towards teaching profession for the 

whole sample is 0.196 and the corresponding 't' value is 2.612 which is 

s ighcant  at 0.01 per cent level. This shows that the teaching competency of 

the whole sample is significantly related to the attitude towards teaching 

profession of teacher trainees. i.e., as attitude increases teaching competency 

also increases and vice-versa. This is a clear signal of association between 

these two variables. Thus, the hypothesis that there exists sigruficant positive 

relationship between General Teaching Competency and the attitude towards 

teaching profession is accepted. 

Variables 

General Teaching Competency 

Attitude towards Teaching 
Profession I 

rr 

0.196 

Corresponding It' value 

1 
2.612 



TABLE 20 

Details of Relationship Between General Teaching Competency and Teaching 
Aptitude for the Whole Sample 

The table shows that coefficient of correlation between the Teaching 

Aptitude and General Teaching Competency is 0.8082 which is highly 

sigruficant. This indicates that Teaching Aptitude and Teaching Competency 

are highly related with each other. It means that when the teaching aptitude 

of the teacher trainees increases competency in teaching is also seen 

increasing. Here also, the hypothesis that, there exists sigruficant positive 

relationship between General Teaching Competency and Teaching Aptitude 

for the total sample is accepted. 

Variable 

General Teaching Competency 

Teaching Aptitude 

l l I 

I I r 

0.8082 

Corresponding It' value 

17.86 



TABLE 21 

Details of Relationship Between Interest in Teaching and Teaching 
Competency for the Total Sample 

The correlation CO-efficient between interest in Teaching and General 

Teaching Competency is found to be 0.1535. The corresponding 't' value is 

2.05 which exceeds 0.05 level of sigruficance. This shows that these two 

variables are positively related with each other. The finding reveals that the 

teaching 'competency would be higher when one is having genuine interest in 

teaching. Therefore, the hypothesis that these two variables are sigruficantly 

related to each other, is accepted. 

Variable 

General Teaching Competency 

Interest in Teaching 

I 

' r' 

0.1535 

Corresponding 't' value 



TABLE 22 

Details of Relationship Between General Teaching Competency and 
Intelligence for the Whole Sample 

The table shows that the coefficient of correlation between Teaching 

Competency and General Intelligence is 0.161 (t = 2.15) which is sigruhcant at 

0.05 level. It is noted that there is positive and significant relationship 

between intelligence and teaching competency to a certain extent. So it can 

be interpreted that ~ e h e r a l  Intelligence is also a contributing factor for the 

teaching competency. 

1 

Corresponding 't' value 

2.15 

Variables 

General Teaching Competency 

General Intelligence 

I I r 

0.161 



TABLE 23 

Relationship Between the Socio Economic Status and General Teaching 
Competency for the Total Sample 

. I 1 General Teaching Competency 
I 

Variable 1 'r' 

Socio Economic Status 

Corresponding 't' value 

From the above table it is seen that the correlation coefficient obtained 

between the G.T.C. and Socio Economic Status is 0.0198 which is not at all 

sigruficant even at 0.05 level. Though positive relationship is seen between 

these variables, it is totally negligible as far as the whole sample is concerned. 

The present study reveals that socio-economic status of the trainees has 

nothing to do with their teaching competency even though there can be 

traced a slight positive relationship. 

In the following 3 tables an attempt is made to find out the relationship 

between the components of Socio Economic status, i.e. Parental Education, 
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Parental Occupation and Parental Annual Income with the teaching 

competency. 

TABLE 24 

Details of Relationship Obtained Between Parental Education and General 
Teaching Competency for the Total Sample 

The coefficient of correlation obtained between Parental Education and 

Teaching Competency for the total sample is found to be 0.6599 as shown in 

the above table. This is si&cant at 0.01 level. This is a clear indication that 

Parental Education and Teaching Competency are closely associated with 

each other. The general teaching competency is highly influenced by parental 

education. 

Variables 

Parental Education 

General Teaching Competency 

l /  r 

0.6599 

Corresponding 't' value 

11.47 



TABLE 25 

Details of Relationship Obtained Between Parental Occupation and General 
Teaching Competency for Total Sample 

From the above table it is seen that the CO-efficient of correlation 

obtained between the parental occupation and teaching competency is 0.303. 

This is found to be s i e c a n t  at 0.01 level. Here, it can be interpreted that this 

relationship is sigruficant and parental occupation is also an influencing 

factor for the teaching competency up to a certain extent. 

Corresponding 't' value Variables I / r 

l l l 
I Parental occupation 

General Teaching Competency 

0.303 5.89 

l I 



TABLE 26 

Details of Relationship Obtained Between Parental Income and Teaching 
Competency for Total Sample 

It is noticed that the 'r' value obtained for correlation between Parental 

Income and Teaching Competency is 0.028 which is not significant at any 

level. This indicates that Parental Income does not affect the teaching 

competency. 

Variables I 

Conclusion 

Relationship between all the variables except Socio-Economic Status 

and Teaching Competency is highly sigruficant with regard to the total 

sample. But certain components of Socio-Economic Status, i.e., Parental 

Education and Parental Income are having sigruficant relationship with 

' I  r Corresponding 't' value 

I 

0.167 

I 

1 Parental Income I 

General Teaching Competency 

0.028 



Teaching Competency. Hence, it can be interpreted that almost all the 

variables selected for the study have positive and sigruhcant relationship 
2 

with teaching competency. These variables are closely associated with 

teaching competency. 

TABLE 27 

Details of Relationship Between Attitude towards Teaching Profession and 
Teaching Competency for Male Trainees 

I General Teaching Competency , 

-P 

Variables 

Attitude Towards Teaching 
Profession 

The table shows that the coefficient of correlation between the attitude 

towards teaching profession and General Teaching Competency for the male 

trainees is 0.028. This is not si@cant at any level. The correlation is found 

to be negative also. Hence, it has to be interpreted that as far as the male 

pp 

I I r 

0.028 

Corresponding 't' value 



trainees are concerned their attitude towards teaching profession does not 

have any relationship with the teaching competency of teacher trainees. 

TABLE 28 
I 

Details of Relationship Between Attitude towards Teaching profession and 
General Teaching Competency of the Female Trainees 

General Teaching Competency 

I 

Variables 

Attitude towards Teaching 
Profession 

The coefficient of correlation seen from the table is 0.235 which is 

sigrhcant at 0.01 level. This is an indication that a competent female trainee 

will have favourable attitude towards the teaching profession. It is 

interesting to note that though there is no sigruficant relationship between 

attitude of male trainees and General Teaching Competency, there is positive 

sigxuficant relationship between the attitude towards teaching profession 

and General Teaching Competency of the female trainees. Therefore, the 

' r' 

0.235 

Corresponding 't' value 



hypothesis that there exists positive sigruficant relationship between the 

attitude and General Teaching Competency of the female trainees is accepted. 

TABLE 29 

Details of Relationship Between Teaching Aptitude and General Teaching 
Competency for the Male Teacher Trainees. 

The correlation obtained between teaching aptitude and general ~ 

Variables 

I Teaching Aptitude 

teaching competency for the male teacher trainees is 0.878 (t = 10.87) which is 

sufficiently high and significant well beyond 0.01 level. This indicates that l 

I 
l I 

I 0.878 1 10.87 

General Teaching Competency 
l I l 

I I I I l 

I I r 

Teaching Aptitude is highly correlated with Teaching Competency for Male 

teacher trainees. Thus, the hypothesis stating that there exists significant 

Corresponding 'tl value 

I 
I 

relationship between Teaching Aptitude and Teaching Competency of male 

teacher trainees is substantiated. 



TABLE 30 

Details of Relationship Between Teaching Aptitude and General Teaching 
Competency of the Female Teacher Trainees 

General Teaching Competency l 

Variables 

Teaching Aptitude 

I 

It is noticed from the table that the correlation coefficient between the 

above mentioned two variables is 0.796 which is sigruficant beyond 0.01 level. 

This highly positive relationship shows that General Teaching Competency is 

highly influenced by Teaching Aptitude. This is a finding one would 

normally expect in a study like this. So the hypothesis stands substantiated. 

' / r 

0.796 

Corresponding 't' value 

15.20 



TABLE 31 

Details of Relationship Between Interest in Teaching and General Teaching 
Competency for Male Teacher Trainees 

I 

The correlation coefficient seen from the table is 0.141 (t = 346) which is 

not signhcant even at .05 level. This is an indication that there is no 

relationship with interest in teaching and teaching competency. Though the 

relationship is negligible it is positive. This means that even if male trainees 

who have no genuine interest in the profession can also show high 

competency in teaching. 

Variables 'r' Corresponding 't' value 

I Interest in Teaching 
I I l 
I I I 

I I 0.141 

General Teaching Competency 

l 
0.846 



TABLE 32 

Details of Relationship Between Interest in Teaching and General Teaching 
Competency of the Female Trainees 

It is observed from table that the coefficient of correlation between 

Interest and General Teaching Competency of female trainees is 0.236 

(t = 2.80) which is signhcant at 0.01 level. It means that both variables are 

siphcantly associated pith each other and the trainees with high interest 

may have better competency than those who have less interest and vice- 

versa. This result indicates that interest in teaching plays an important role in 

Variables 

Interest in Teaching 

General Teaching Competency 

developing teaching competency with respect to female trainees. Therefore, 

the hypothesis that there exists significant relationship between interest in 

teaching and General teaching Competency of Female Trainees is accepted. 

I / r 

0.236 

Corresponding 't' value 

2.80 



TABLE 33 

Details of Relationship Between Intelligence and General Teaching 
Competency for Male Trainees 

(N = 37) 

The table shows that the coefficient of correlation between intelligence 

and teaching competency of male teachers is 0.133 (t = .791) which is not at all 

sigruficant even at 0.05 level. The relationship is seen positive. No remarkable 

relationship is seen between these two variables as far as male trainees are 

concerned. It is to be interpreted that intelligence has no remarkable influence 

on teaching competency. Trainees who have low intelligence can also 

emerge as better teachers because teaching competency is mainly influenced 

by various other factors rather than intelligence. 

Variables 

Intelligence 

General Teaching Competency 

1 1  r 

0.133 

Corresponding 't' value 

I 

0.791 



TABLE 34 

Details of Relationship Between Intelligence and General Teaching 
Competency of the Female Trainees 

It is seen from the table that the coefficient of correlation between 

General Intelligence and General Teaching Competency is 0.160 which is not 

sigruficant even at 0.05 level. So it can be interpreted that General Intelligence 

and teaching competency of female trainees are not associated. It means that 

a female teacher trainee having high intelligence may not have high 

influence on her teaching ability. Thus the hypothesis that there exists 

sigruficant relationship between intelligence and General Teaching 

Competency is not accepted. 

Corresponding 't' value 

1.87 

Variables 

Intelligence 

General Teaching Competency 

I I r 

0.160 



TABLE 35 

Details of Relationship Between Socio Economic Status and Teaching 
Competency of the Male Teacher Trainees 

From this table it is seen, that the coefficient of correlation between SES 

and GTC is -0.389. These two variables do not show any positive 

relationship. The high SES of the male trainees is not having any influence 

upon their teaching competency. This is an indication that teaching 

competency is influenced by variables other than socio economic status.. 

Variables 

Socio Economic Status 

General Teaching Competency 

I I r 

-0.389 

Corresponding 't' value 

1 



TABLE 36 

Details of Relationship Between Socio Economic Status and Teaching 
Competency of Female Trainees 

(N = 135) 

The coefficient of correlation between Socio Economic Status and 

Teaching Competency of female trainees is 0.109 which is sigruficant at 0.01 

level. Substantial relationship has been found between these two variables in 

the case of female trainees. In other words, the high scores in the Socio 

Economic Status affect teaching competency as far as female teacher trainees 

are concerned. 

Variables 

Socio Economic Status 

General Teaching Competency 

' r' 

0.109 

I 
Corresponding It' value 

4.25 l 



TABLE 37 

Consolidated Table showing the relationship between Independent Variables 
and Dependent Variable for Male-Female Sub-Group 

Attitude towards 
Teaching Profession 

Attitude towards 
Teaching Profession 

Aptitude in Teaching 

Aptitude in Teaching 

Independent Variables 

Interest in Teaching 

Interest in Teaching 

Intelligence 

Intelligence 

Dependent Variable 

Socio Economic Status 

Socio-Economic Status 

Teaching Competency 

Teaching Competency 

C 

Teaching Competency 

Teaching Competency 

Teaching Competency 

Teaching Competency 

Teaching Competency 

Teaching Competency 

Teaching Competency 

Teaching Competency 

Male 

Female 

Male 

Female 

Male 

Female 

Male 

Female 

Male 

Female 

Not sigruficant 

Significant 

Significant 

Sigruf icant 

Not Significant 

Sigruficant 

Not significant 

Not significant 

Not significant 

Not significant 



Conclusion 

It is noticed from the table that variables like Attitude and Aptitude are 

closely associated with Teaching Competency with regard to Male and 

Female Sub-groups. Interest is related with Teaching Competency for 

Females only. Most of the variables are associated with Teaching 

Competency but the relationship is not significant to Intelligence and Socio- 

Economic Status in the case of this sub-group. 

In the following pages the correlation between these variables is 

discussed in the case of trainees who come from urban and rural areas. 

TABLE 38 

Details of relationship between Attitude towards Teaching Profession and 
General ~ e a c k u n ~  Competency for the Urban Trainees 

Variables 

Attitude towards Teaching 
Profession 

General Teaching Competency 

'r' 

0.188 

Corresponding 't' value 

0.9 



The Table shows the coefficient of correlation between attitude towards 

teaching profession and general teaching competency of urban teacher 

trainees is 0.188. This is a positive relationship but rather negligible. In 

regard to urban students the attitude is not associated substantially with 

teaching competency. 

TABLE 39 

Details of relationship between Attitude towards Teaching Profession and 
General Teaching Competency for Rural Students. 

The table shows that the coefficient of correlation between Attitude 

Variables 

Attitude towards Teaching 
Profession 

General Teaching Competency 

I 

towards teaching profession and general teaching competency with regard to 

rural trainees is 0.182 (t = 2.25) which is significant at 0.01 level. It is evident 

that SES and teaching competency are associated with each other. Thus the 

'r' 

0.182 

hypothesis that there is significant, relationship between the attitude and 

Corresponding 't' value 

2.25 

General Teaching Competency of rural trainees is substantiated. 



TABLE 40 

Details of relationship between Teaching Aptitude and General Teaching 
Competency of Urban Trainees 

The coefficient of correlation obtained between these two variables is 

seen as 0.876 which is sigruficant at 0.01 level. This can be interpreted that 

high positive aptitude influence the teaching competency of urban students. 

Thus, the hypothesis that there exists positive and significant relationship 

between teaching aptitude and general teaching competency with regard to 

urban teacher trainees is established. 

Variables 

Teaching Aptitude 

General Teaching Competency 

'r' 

0.876 

Corresponding 't' value 

8.54 

l l 



TABLE 41 

Details of relationship between Teaching Aptitude and General Teaching 
Competency for Rural Students 

The 'r' value obtained from the correlation between Teaching Aptitude 

and General Teaching Competency is seen as 0.798 (1 = 16.02) which is 

sigruficant beyond 0.01 level. This highly positive relationship indicates that 

these two variables are associated very much with one another. The increase 

in one variable directly influences the other also. This shows that the 

Variables 

Teaching Aptitude 

General Teaching Competency 

students coming from rural areas with high aptitude in teaching are highly 

competent in teaching also. 

I 
I 

I 
I 

I 

I I r 

0.798 

Corresponding 't' value 

16.02 



TABLE 42 

Details of relationship between Intelligence and General Teaching 
Competency of Urban Trainees 

It is noticed from the table that the correlation coefficient between 

Variables 

Intelligcncc 

General Teaching Competency 

intelligence and general teaching competency is 0.028 which is not sigruficant. 

This shows that intelligence and competency are not so much associated. It is 

/ / r 

I 0.028 

generally accepted that those who possess high intelligence should have 

Corresponding 't' value 

I 
0.133 

better competency. But here it shows that intelligence of the trainees is 
1 

having only negligible relationship with teaching competency. 



TABLE 43 

Details of relationship between Intelligence and General Teaching 
Competency of Rural Trainees 

This 'I' value noticed from the table is 0.183 (t = 2.25) which is 

significant at 0.05 level. It has to be noticed that with regard to trainees who 

Corresponding 't' value 

2.25 

Variables 

Intelligence 

General Teaching Competency 

come from rural areas remarkable association is seen between intelligence 

' r' 

0.183 

and General Teaching Competency. The relationship is positive. Hence, the 

increase in one variable results in the increase of the other. 



TABLE 44 

Details of relationship between Interest in Teaching and General Teaching 
Competency for Urban Students 

2 

When compared with 'r' values interest in teaching and general 

(N = 24) 

teaching competency of urban trainees, it is found to be .320 which is not 

s ighcant  even at 0.05 level. This is an indication that there is no association 

between these two variables. It is supposed that high interest in teaching of 

Corredponding 't' value Variables 

Interest in Teaching 

General Teaching Competency 

urban students affect the teaching competency in a considerable manner. But 

' r' 

0.320 

here the correlation is low and it has no relevance. 



TABLE 45 

Details of relationship between Interest in Teaching and General Teaching 
Competency for Rural Trainees 

The above table shows that the coefficient of correlation between 

Interest in Teaching and General Teaching Competency for rural trainees is 

Variables 

0.114 (t = 1.38) which is not sigruficant even at 0.05 level. Only a negligible 

relationship is seen between these two variables. This can be interpreted that 

interest in teaching has no substantial influence with teaching competency of 

rural trainees. Hence the hypothesis that there exists sigruficant relationship 

between interest and General Teaching Competency is not accepted. 

I r I Corresponding 't' value 

I 
I 

I 
l 

I I 
I I 

I Interest in Teaclung 

General Teaching Competency 

0.114 



TABLE 46 

Details of relationship between Socio Economic Status and General Teaching 
Competency for Urban Trainees 

It is observed from the table that the CO-efficient of correlation between 

SES and GTC for urban trainees is 0.6001 (t = 3.52) which is significant at 0.01 

level. It shows that socio-economic status of the urban teacher trainees have 

high positive relationship with teaching competency. It can be interpreted 

that the teacher trainees who come from urban areas with high socio 

economic background seem to have teaching competency. From this it is 

clear that Socio Economic Status is a contributing factor in. teaching 

competency as far as urban trainees are concerned. 

Variables 

Socio Economic Status . 

General Teaching Competency 

'r' 

0.6001 

Corresponding 't' value 

3.52 



TABLE 47 

Details of relationship obtained between Socio Economic Status and General 
Teaching Competency for the Rural Trainees 

From the above table it is seen that 'r' value obtained between Socio l 
Economic Status and General Teaching Competency for the rural teacher 

trainees is -0.048 which is not at all sigruficant at 0.05 level. The relationship 

is negative. This means that socio-economic status of the rural teacher 

trainees has nothing to do with their level of teaching competency. 

(N = 148) 

Variables 

Socio Economic Status 

General Teaching Competency 

I r I 

-0.048 

Corresponding 't' value 

0.58 



TABLE 48 

Consolidated table showing the relationship between the Independent 
Variables and Dependent Variable for the Urban-Rural Sub-group 

Independent Variables 

Attitude towards 
Teaching Profession 

Attitude towards 
Teaching Profession 

Aptitude in Teaching 

Aptitude in Teaching 

Interest in Teaching 

Interest in Teaching 

Intelligence 

Intelligence 

Socio Economic Status 

Socio Economic Status 

Sub- 

group 

Urban 

Rural 

Urban 

Rural 

Urban 

Rural 

Urban 

Rural 

Urban 

Rural 

Dependent Variable 

Teaching Competency 

Teaching Competency 

Teaching Competency 

Teaching Competency 

Teaching Competency 

Teaching Competency 

Teaching Competency 

Teaching Competency 

Teaching Competency 

Teaching Competency 

Significant or 
not 

Not signrficant 

Sigdicant 

Significant 

Significant 

Sigruficant 

Sigruf icant 

Not sigruficant 

Not significant 

Sigruficant 

Not significant 



Conclusion 

Most of the variables influence the Teaching Competency as far as the 

Urban-Rural Sub-Group is concerned. Intelligence is not found significant at 

any level. All the variables have close association with Teaching Competency 

but Intelligence is not so much influenced. 

TABLE 49 

Details of relationship between Attitude towards Teaching Profession 
and General Teaching Competency for Trainees Coming 

from Teacher Background 
(N = 32) 

From the table it is clear that the CO-efficient of correlation between 
I 

Attitude and General Teaching Competency of the teacher trainees having 

Variables 

Attitude towards Teaching 
Profession 

General Teaching Competency 

teacher background is .320 which is not sigruficant at 0.01 level of confidence. 

I / r 

0.320 

Corresponding 't' value 

1 .S5 

l 



This relationship indicates that attitude and teaching competency are not 

associated with each other in the case of teacher trainees who have teaching 

background. 

TABLE 50 

Details of relationship between Attitude towards Teaching Profession and 
General Teaching Competency for Trainees who have no Teacher 

Background 
(N = 140) 

Variables 

Attitude towards Teaching 
Profession 

From the table it is evident that the coefficient of correlation between 

General Teaching Competency 

Attitude Towards Teaching Profession and General Teaching Competency 

' r' 

0.245 

for the Trainees who have not teacher background is 0.245 (t = 2.98) which is 

Corresponding 't' value 

sigruficant at 0.01 level. This is a clear indication that these two variables are 
3 

closely associated with each other. 



TABLE 51 

Details of Relationship Between Teaching Aptitude and General Teaching 
Competency for Trainees Coming from Teacher Background 

The table shows a coefficient of correlation of 0.819 (t = 7.81) which is 

sigxuficant at 0.01 level. This can be interpreted that General Teaching 

Variables 

Teaching Aptitude 

General Teaching Competency 

Competency and Aptitude has high relationship as far as trainees having 

teacher background are concerned. One variable highly influences the other. 

' r' 

0.819 

Corresponding ' t' value 



TABLE 52 

Details of Relationship Between Teaching Aptitude and General Teaching 
Competency for Trainees who have no Teacher Background 

(N = 140) 

The'r' value obtained is 0.728 which is highly sigmficant at 0.01 level. 

This means that with regard to trainees who have no teacher background, 

Aptitude is highly influential in Teaching Competency. Aptitude and 

Teaching Competency are highly related with one another. 

Variables 

Teaching Aptitude 

General Teaching Competency 

'r' 

0.728 

Corresponding 't' value 

12.48 



TABLE 53 

Relationship between Interest and General Teaching Competency for 
Trainees coming from Teacher Background 

This table shows that the coefficient of correlation between interest and 

general teaching competency for trainees who have teacher background is 

0.123 which is not at all sigruficant at any level. This reveals that though the 

relationship is positive it is not to be treated as a remarkable one for the 

above category of students. 

r 

Variables 

Interest 

General Teaching Competency 

' r' 

0.123 

Corresponding 't' value . 



TABLE 54 

Details of relationship between Interest and General Teaching Competency 
for Trainees who have no Teacher Background 

(N = 140) 

The coefficient of correlation seen from the table is 0.237 which is 

signhcant at 0.01 level. ,Interest and General Teaching Competency show a 

Corresponding 't' value Variables 

Interest 

General Teaching Competency 

positive influence with each other.. It has to be interpreted that when 

'r' 

0.237 

Interest increases the Competency in Teaching also increases. 



TABLE 55 

Details of Relationship obtained between Intelligence and General Teaching 
Competency for the Trainees Coming from Teacher Background 

The coefficient of correlation does not show sigruficant relationship 

between these two variables. The trainees coming from teaching background 

have a positive influence upon teaching with their intelligence. But it cannot 

be reckoned as a contributing factor for teaching competency. 

Variables 

Intelligence 

General Teaching Competency 

I I r 

0.262 

Corresponding 't' value 



TABLE 56 

Details of Relationship Between Intelligence and General Teaching 
Competency for Trainees who have no Teacher Background 

(N = 140) 

The 'r' value obtained when correlated between Intelligence and 

General Teaching Competency is 0.158 which is not sigruficant even at 0.05 

level. This indicates that though there is a positive relationship that is not to 

be taken into account. 

Variables 

Intelligence 

General Teaching Competency 

' ' r 

0.158 

Corresponding 't' value 



TABLE 57 

Details of Relationship between Socio Economic Status and General Teaching 
Competency for Trainees coming from Teacher background 

No sigruficant relationship is seen between these two variables. Socio 

Variables 

Socio Economic Status 

General Teaching Competency 

I 

economic status and general teaching competency are not associated in a 

s ighcant  way. Positive relationship is seen, but it cannot be interpreted that 1 

I I r 

0.108 

one variable considerably influences the other for the trainees of teaching . l  

Corresponding 'tl value 

background. 



TABLE 58 

Details of relationship between Socio-Economic Status and General Teaching 
Competency for Trainees who have no Teacher Background 

(N = 140) 

I Socio Economic Status 

Variables 

General Teaching Competency 

The table shows the 'r' value as 0.134 which is not si&cant at any 

level. There is positive relationship between these two values with regard to 

the sub sample but there is no much sigdicance. 

' r' Corresponding 't' value 



TABLE 59 

Consolidated table showing the relationship between the Independent 
Variables and Dependent Variable for Teacher Background and Non-Teacher 

Background Sub-group 

Independent 
Variables 

Attitude towards 
Teaching Profession 

Attitude towards 
Teaching Profession 

Intelligence 

Dependent 
Variable 

Teaching 
Competency 

Aptitude in 
Teaching 

Aptitude in 
Teaching 

Interest in Teaching 

Interest in Teaching 

Teaching 
Competency 

Intelligence 

Sub-group 

Trainees of Teacher 
Background 

Teaching 
Competency 

Teaching 
Competency 

L 

Teaching 
Competency 

Teaching 
Competency 

Teaching 
Competency 

Signhcant or 
not 

Not sigruficant 

Non-Teacher 
Background 

Sigruficant 

l 

Sigruficant 

Trainees of Teacher 
Background 

Non-Teacher 
Background 

Trainees of Teacher 
Background 

Non-Teacher 
Background 

Trainees of Teacher 
Background 

Teaching 
Competency 

Signrficant 

Sigruficant 

Not Sigruficant 

Significant 

Not Sigruficant 

Non-Teacher 
Background 

- 

Socio-Economic / Teaching I Non-Teacher 

Socio Economic 
Status 

/ Not significant I 
Teaching 
Competency 

Status 

Trainees of Teacher 
Background 

Not Significant 1 
l 
l 

Competency Background l 



From the table it is understood that all the variables except Teaching 

Aptitude do not have sigruficant relationship with Teaching Competency in 

regard to the sub-group, i.e., the group of Family Teacher Background and 

those who have no such background. Only the Aptitude in Teaching has 

close association with Teaching Competency in regard to this sub-group. 

In the following pages correlation between the major aspects of the 

general teaching competency and all the variables such as attitude towards 

teaching profession, teaching aptitude, intelligence, interest and socio 

economic status are described. There are five aspects for General Teaching 

Competency viz. Preparation, planning, closing, evaluation and managerial. 

This is to find out whether there exists any relationship between these 

variables and the major aspects of General Teaching Competency. 



TABLE 60 

Details of relationship between Attitude towards Teaching Profession and 
Major Aspects of Teaching Competency for the Total Sample 

From the above table it is seen that the coefficient of correlation 

between Attitude towards teaching profession and five major aspects of 

teaching competency is 0.1794, .1804, .1158,0.0497 and .l784 respectively. All 

these values except the values for the aspects three and four are sigruficant at 

0.05 level. There is an association between this variable and majority of the 

aspects of teaching. 

Independent 
Variable 

Attitude towards 
Teaching 
Profession 

Dependent Variable 

General Teaching Competency 

Aspect 1 

Aspect 2 

Aspect 3 

Aspect 4 

Aspect 5 

'Y' 

.l794 

.l804 

.l158 

.0497 

.l714 

't' value 

2.37 

2.39 

1.52 

0.64 

2.37 



1 TABLE 61 

Details of Relationship between Teaching Aptitude and Major Aspects of 
Teaching Competency for the Total Sample 

(N = 172) 

The coefficient of correlation obtained between the Teaching Aptitude 

and five major aspects of Teaching Competency for the total sample is seen 

from the table as 0.5671, .7823, .6356, .5365 and .5910 respectively. These 

values are all sigruficant beyond 0.01 level. This is a clear indication that 

Independent 
Variable 

Teaching Aptitude 

Aptitude is highly related with all aspects of teaching competency. Out of 

these aspects planning is the most important one, and the table shows the 

highest 'r' value to this aspect. It can be interpreted that high aptitude in 

teaching is associated in the teaching competency especially in planning 

aspect. 

Dependent Variable 

General Teaching Competency 

Aspect 1 

Aspect 2 

Aspect 3 

Aspect 4 

Aspect 5 

r1 

.5671 

.7823 

.6356 

.5365 

.5910 

' t' value 

8.97 

16.45 

10.73 

8.30 

9.52 



TABLE 62 

Details of Relationship obtained between Inteiest in Teaching and the Major 
Aspects of Teaching Competency for the Total Sample 

The 'r' values beween the Interest in Teaching and various aspects of 

General Teaching Competency is shown in the table above. They are 0.1939, 

0.1270,0.0470~0.1321 and 0.2143 respectively. The first and the last aspects of 

the General Teaching Competency, i.e. Preparation and Managerial aspects 

are found to be significant at 0.01 level. This is an indication that the trainees 

who are having more interest in teaching will be more competent than others, 

particularly in the preparation and management aspects of teaching 

competency. 

Independent 
Variable 

Interest in 
Teaching 

Dependent Variable 

General Teaching Competency 

Aspect 1 

Aspect 2 

Aspect 3 

Aspect 4 

Aspect 5 

I I r 

.l939 

.l270 

,0470 

.l321 

.2143 

' t' value 

2.57 

1.66 

0.61 

1.73 

2.85 



TABLE 63 

Details of relationship obtained between Intelligence and major aspects of 
Teaching competency for the Total sample 

The coefficient of correlation between Intelligence and the major 

aspects of general Teaching Competency for the total sample is found to be 

0.1534, 0.1515, 0.835, 0.0923, 0.1334 from the above table. All these values 

except the first two are not sigruficant even at 0.05 level. It is thus clear that 

Intelligence and some major aspects of teaching are associated with each 

other. Hence the general intelligence of the teacher trainees affect their 

teaching competency in preparing and planning for class room transaction. 

Independent 
Variable 

Intelligence 

Dependent Variable 

General Teaching Competency 

Aspect 1 

Aspect 2 

Aspect 3 

Aspect 4 

Aspect 5 

'r ' 

.l534 

.l515 

.0835 

.0983 

.l334 

It' value 

2.004 

2.01 

1.09 

1.28 

1.74 



There are so many other factors which influence the teaching competency, 

than intelligence. But positive and sigruficant relationship of two major 

aspects with intelligence indicates that the effectiveness in teaching is 

influenced by the general intelligence of the trainees. 

TABLE 64 

Relationship obtained between Socio Economic Status and major aspects of 
General Teaching Competency 

All the 'r' values figured in the above table denotes the correlation 

Independent 
Variable 

Socio Economic 
Status 

between SES and major aspects of Teaching Competency. They are not 

sigmficant even at 0.05 level. Some of the values are negative also. These 

Dependent Variable 

General Teaching Competency 

Aspect 1 

Aspect 2 

Aspect 3 
I 

Aspect 4 

Aspect 5 

' r' 

-0.118 

.0102 

.0178 

-0.6289 

.l412 

' t' value 

.64 

.41 

.43 

1.34 

1.86 



values reveal that the socio economic status of the trainees has no association 

with the five aspects of Teaching Competency. This is an indication that SES 

has nothing to do with the aspects of General Teaching Competency of the 

trainees. Other variables such as attitude, aptitude etc do influence the 

aspects of Teaching Competency rather than the socio economic conditions of 

the trainees. 

TABLE 65 

Relationship obtained between Attitude towards Teaching Profession and 
Major aspects of General Teaching Competency for Male Trainees 

Attitude towards 
Teaching 

Independent Dependent Variable l I 

Variable 
r 

General Teaching Competency 

Aspect 1 

Aspect 2 

Aspect 3 

Aspect 4 

Aspect 5 

't' value 



This table shows that coefficient of correlation obtained between 

Attitude and major aspects of Teaching Competency are .0753, .0199, 

.1903, -0.1562, -.l167 which are not sigxuficant in the case of the first 3 values. 

Though this relationship is.positive, it is negligible. This has to be interpreted 

that as far as the male trainees are concerned, the attitude has no association 

with the various aspects of teaching competency. 

TABLE 66 

Relationship obtained between Attitude and Aspects of Teaching 
Competency for Female Trainees 

Aspect 3 

Aspect 4 

Independent 
Variable 

Dependent Variable 

Gdneral Teaching Competency 

Aspect l 

Aspect 2 

Aspect 5 

'r' 

.2032 

.2131 

.2332 

't' value 

2.41 

2.52 

2.77 



The 'r' values obtained between attitude towards teaching profession 

and aspects of teaching competency for female trainees are figured in  the 

above table. All the values except the four are sigruficant at 0.05 level. This 

indicates the sigruficant relationship between professional attitude and some 

t 

important aspects of teaching competency with regard to female trainees. 

Relationship with preparation, planning, closing and management aspects 

shows that for efficient teaching competency attitude towards the profession 

also influence up to a certain extent in the case of females. 

TABLE 67 

Details of Relationship obtained between Teaching Aptitude and Major 
Aspects of Teaching Competency for Male Trainees 

It1 value 

5.09 

7.88 

4.43 

3.11 

3.26 

k ' 

.6533 

.7997 

,5972 

4630 

.5353 

Independent 
Variable 

Teaching Aptitude 

Dependent Variable 

General Teaching Competency 

Aspect 1 

Aspect 2 

Aspect 3 

Aspect 4 

Aspect 5 
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The 'r' values figured in the above table show the correlation between 

Teaching Aptitude and the major aspects of Teaching Competency. They are 

.6533, .7997, .5972, .4630, -5353 respectively. All these values are found to be 
a 

sigruficant beyond 0.01 level. It has to be noted that Teaching Aptitude and 

major aspects of Teaching Competency such as preparation, planning, 

closing, evaluation and managerial are closely associated with each other. 

One variable highly influences the other in all aspects. It is to be noted that 

aspect 2 'planning' is having highest 'r' value. This is an indication that when 

2the Aptitude of the trainee increases the capacity for planning lessons also 

increases. 



TABLE 68 

Relationship between Teaching Aptitude and Major aspects of Teaching 
Competency of Female Trainees 

(N = 135) 

The above table shows the coefficient of correlation between Teaching 

Aptitude and major aspects of Teaching Competency of Female trainees. All 

Independent 
Variable 

Teaching 
Aptitude 

the 'r' values are found to be sigruficant at 0.01 level. i.e. Major aspects of 

teaching competency are closely associated with Teaching Aptitude of 

Female Trainees. This is a clear indication that those who are having positive 

aptitude in teaching may influence all the aspects of competency with regard 

to female trainees. When one variable increases the other also increases 

considerably. 

Dependent Variable 

General Teaching Competency 

Aspect 1 
I 

Aspect 2 

Aspect 3 

Aspect 4 

Aspect 5 

'r ' 

.5553 

.7776 

.M98 

-5548 

.6004 

't' value 

7.714 

14.25 

9.85 

7.706 

8.66 



TABLE 69 

Relationship between Interest in Teaching and aspects of Teaching 
Competency for Male trainees 

(N = 37) 

The above table shows the 'r' values between the Interest in Teaching 

and aspects of Teaching Competency of male trainees. All these values are 

f o n d  to be insigruficant. This can be interpreted that teaching interest has no 

association with the 'aspects' of teaching with regard to male trainees. All 

Independent 
Variable 

Interest in Teaching 

the aspects of teaching competency are not related with interest in teaching. 

As far as the male teachers are concerned, teaching competency can be higher 

even without taking inteiest in teaching into consideration. 

Dependent Variable 

General Teaching Competency 

Aspect 1 

Aspect 2 

Aspect 3 

Aspect 4 

Aspect 5 

I I r 

,0701 

-.l219 

-.2095 

-.l729 

-.0404 

It' value 

0.418 

0.73 

1.21 

1.17 

0.32 



TABLE 70 

Relationship between Interest in Teaching and Aspects of Teaching 
Competency for female trainees 

The obtained coefficient of correlation between interest in Teaching and 

Independent 
Variable 

Interest in Teaching 

aspects of Teaching competency are given in the above table. All the values 

except the third one are sigruficant at 0.01 level. But the third value is not 

Dependent Variable 

General Teaching Competency 

Aspect 1 
b 

Aspect 2 

Aspect 3 

Aspect 4 

Aspect 5 

found to be sigruficant. This indicates that interest in teaching is associated 

only with the four aspects but not with the 'evaluation' aspect. Majority of the 

1 I r 

.2304 

.2062 

.l091 

.2084 

.2808 

aspects in competency are influenced by the variable, Interest in Teaching. 

't' value 

2.74 

2.43 

1.28 

2.45 

3.36 



Table 71 

Relationship between Intelligence and Major Aspects of General Teaching 
Competency for Male Trainees 

The coefficient of correlation obtained between the intelligence and 

Independent 
Variable 

Intelligence 

- 

aspects of General Teaching competency are figured in the above table. All 

these values are not significant even at 0.05 level. The correlation between 

P 

the first two aspects and intelligence is found to be positive and higher 

compared to other three aspects. This is an indication that intelligence is 

Dependent Variable 

General Teaching Competency 

Aspect 1 

Aspect 2 

Aspect 3 

Aspect 4 

Aspect 5 

associated with preparation and planning, up to a certain extent. 

lr ' 

.l931 

.l409 

-.0684 

-.0559 

-.0342 

t' value 

1.16 

0.98 

0.42 

0.39 

0.28 



TABLE 72 

Relationship between Intelligence and aspects of Teaching Competency for 
the Female Teacher Trainees 

(N = 135) 

Coefficient of correlation obtained between Intelligence and aspects of 

Teaching Competency are shown in the above table. All the values are 

positive but not significant at any level. This can be interpreted that though 

there is relationship between intelligence and aspects of teaching competency 

it is rather negligible or not sigruficant. 

1 

Independent 
Variable 

Intelligence 

Dependent Variable 

General Teaching Competency 

Aspect 1 

I 

Aspect 2 

Aspect 3 

Aspect 4 

Aspect 5 

'r ' 

.l472 

.l422 

.l245 

.l385 

.l490 

' t' value 

1.70 

1.69 

1.48 

1.53 

1.73 



TABLE 73 

Relationship between Socio Economic Status and Aspects of Teaching 
Competency for Male Trainees 

(N = 37) 

All the values obtained between S E ,  and major aspects of teaching 

competency with regard to male trainees are given in the table above. All 

these values are found to be negative. This is an indication that even if socio 

Independent 
Variable 

Socio Economic 
Status 

economic status comes lower it does not affect the teaching competency. 

Socio economic status of the male trainees does not have any association with 

aspects of teaching competency. 

Dependent Variable 

General Teaching Competency 

Aspect 1 

Aspect 2 

Aspect 3 

Aspect 4 

Aspect 5 

'r 

-.l621 

-.3868 

-.2808 

-.3867 

-.l154 

't' value 

-.g6 

-.3.13 

-1.64 

-3.13 

-. 73 



TABLE 74 

Relationship between Socio Economics Status and aspects of Teaching 
Competency for female trainees 

(N = 135) 

All the values obtained between SES and aspects of teaching 

competency for female trainees are presented in the above tables. All values 

except the last one are not s ighcant  at any level. This is an indication that 

socio economic status does not influence the 'aspects' of teaching competency 

Independent Variable 

Socio Economic Status 

in the case of female trainees. 

Dependent Variable 

General Teaching Competency 

I Aspect 1 

Aspect 2 

Aspect 3 

Aspect 4 

Aspect 5 

k ' 

,017'7 

.l079 

.0699 

.0342 

.l933 

't' value 

.21 

1.29 

.61 

.34 

2.24 



TABLE 75 

Consolidated table showing the relationship between the Independent 
Variables and Major Aspects of the Dependent Variable 

for Male-Female Sub-group 

Independent 
Variables 

Attitude towards 
Teaching Profession 

Dependent Variable 

Major Aspects of 
Teaching Competency 

Male Not sigruficant 

Attitude towards 
Teaching Profession 

I 

Sub-group 

Aptitude in Teaching 

Interest in Teaching 

Interest in Teaching 

Intelligence 

Significant or 
not 

Major Aspects of 
Teaching Competency 

Major Aspects of 
Teaching Competency 

Aptitude in Teaching 

Intelligence 

Female 

Major Aspects of 
Teaching Competency 

, Major Aspects of 
Teaching Competency 

Major Aspects of 
Teaching Competency 

Major Aspects of 
Teaching Competency 

Major Aspects of 
Teaching Competency 

Sigruficant 

Socio Economic Status 

Male I Sigruficant 1 

Major Aspects of 
Teaching Competency 

Male 

Female 

Male 

Female 

Female 

Significant 

Not Significant 

Sigmficant 

Not Sigruficant 

I 
Not Significant I 

i 
Male Not Sigruficant 

Socio-Economic 
Status 

.I 

Major Aspects of 
Teaching Competency 

Female Not sigruficant 



Conclusion 

It is clear that Attitude and Aptitude are associated with the major 

aspects of General Teaching Competency with regard to sub-sample. All 

other variables do not show significant relationship though they are 

positively related. 

In the following 'tables relationship between all the variables and 

aspects of teaching competency with regard to trainees who come from 

Urban and Rural areas are described and subsequent interpretation has been 

made. 

TABLE 76 

Relationship between Attitude Towards Teaching Profession and Aspects of 
Teaching Competency for Urban Trainees 

Independent 
Variable 

Attitude towards 
Teaching 
Profession 

't' value 

.47 

.93 

. l7 

.72 

.49 1 

Dependent Variable 

General Teaching Competency 

Aspect 1 

Aspect 2 .  

Aspect 3 

Aspect 4 

Aspect 5 

'r ' 

.l004 

.2440 

.0367 

-.l622 

.l194 



The table shows the correlation obtained between attitude and aspects 

of General Teaching Competency for urban trainees. All these values are not 

sigruficant at any level. Thus it is an indication that attitude towards teaching 

profession is not associated with the aspects of Teaching Competency with 

regard to trainees who come from urban area. 

TABLE 77 

Relationship between Attitude towards Teaching Profession and Aspects of 
Teaching Competency of Rural Trainees 

Independent Dependent Variable 

Variable ' t' value 
General Teaching Competency 

Attitude towards 
Teaching 
Profession 

Aspect 1 

Aspect 2 

Aspect 3 

Aspect 4 

Aspect 5 

The coefficient of correlation obtained between Attitude towards 

teaching profession and aspects of teaching competency are given in the 



above table. All the values except 3 and 4 are found to be sigruficant at 0.05 

level when their 't' values were computed. It can be interpreted that attitude 

towards teaching profession is associated with the main aspects namely 

preparation, planning and managerial aspects of teaching competency. All 

other aspects do have relationship with the attitude but it is not significant. 

I 

TABLE 78 

Relationship between Teaching Aptitude and Aspects of Teaching 
Competency of Urban Trainees 

Independent 

Aspect 1 

Dependent Variable 
Variable 

Aspect 2 

General Teaching Competency 

/ Teaching Aptitude I Aspect 3 

Aspect 4 

I Aspect 5 



The coefficient of correlation obtained between Teaching Aptitude and 

aspects of teaching competency is shown in the Table. The values for the five 

aspects are .6197, 3769, .6773, .4290, and .5563 respectively. This clearly 

shows that all the values except one are sigruficant at 0.01 level. It can be 

interpreted that the variable teaching aptitude is highly related with all the 

aspects of teaching competency. Trainees who are having high aptitude in 

teaching would have high competency also. 

TABLE 79 

Relationship between Teaching Aptitude and Aspects of Teaching 
Competency for Rural Trainees 

(N = 135) 

Independent 
Variable 

Teaching Aptitude 

L 

Dependent Variable 

General Teaching Competency 

Aspect 1 

Aspect 2 

Aspect 3 

Aspect 4 

k Aspect 5 

'rf 

.5585 

.7594 

.6233 

.5509 

.5933 

' t' value 

8.23 

14.74 

9.67 

8.18 

8.99 



The above table shows the 'I-' values obtained when Teaching Aptitude 

and aspects of Teaching Competency are correlated with each other. All these 

values are found to be sigruhcant at 0.01 level. This is again a clear 

indication that Teaching Aptitude highly influences all the aspects of General 
I 

Teaching Competency. These two variables are associated with each other in 

the case of the trainees who come from the rural area. 

TABLE 80 

Relationship between Interest in Teaching and Aspects of Teaching 
Competency for Urban Trainees 

(N = 24) 

Independent 
Variable 

Interest in 
Teaching 

Dependent Variable 

General Teaching Competency 

Aspect 1 

Aspect 2 

Aspect 3 

Aspect 4 

Aspect 5 

'r' 

.5783 

.2034 

.l593 

.0138 

.4872 

't' value 

. 3.36 

.97 

.. 75 

.06 

2.62 



The obtained 'rJ values are shown in the Table above. Here, only the 

values obtained for first and last variables are sigruficant at 0.01 level. It 

indicates that interest in Teaching influences for the preparation and 

managerial aspects of teaching competency. To start a class interest in 

teaching is required. Managerial aspect is also influenced by the variable i.e. 

interest in teaching. It can be interpreted that to prepare a class and to 

manage it well, a genuine interest in teaching is also required. With regard to 

other aspects, interest in teaching does not have any remarkable influence. 

TABLE 81 
Details of relationship obtained between Interest in Teaching and Aspects of 

Teaching Competency for Rural Students 
(N = 148) 

Independent 
Variable 

Interest in 
Teaching 

Dependent Variable 

General Teaching Competency 

Aspect 1 

Aspect 2 

Aspect 3 

Aspect 4 

Aspect 5 

lr ' 

.l086 

.l080 

.0226 

.l541 

.l508 

't' value 

1.32 

1.31 

.27 

1.87 

1.91 



Coefficient of correlation obtained between interest in Teaching and 
1 

Aspects of Teaching Competency of rural trainees is shown in the table 

above. The values of each aspect is .1086, 0.1080, 0.0226,0.1541 and 0.1508 

respectively. All these values are found to be not sigruficant. Though all the 

values show positive relationship with each other, this can not be treated as a 

sigruhcant one. This is to be interpreted that interest in teaching is not 

associated with teaching competency in a remarkable manner. Of course it 

has positive relationship with various aspects of teaching competency 

TABLE 82 

Relationship between the Intelligence and Aspects of Teaching Competency 
for Urban Trainees 

(N = 135) 

Independent 
Variable 

Intelligence 

Dependent Variable 

General Teaching Competency 

Aspect 1 

Aspect 2 

Aspect 3 

Aspect 4 

Aspect 5 

I # r 

.0690 

.0876 

.l778 

.0330 

.0366 

't' value 

.32 

.41 

.84 

.21 

.22 
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All the values presented in the table are the coefficient of correlation 

between intelligence and aspects of Teaching Competency for Urban 

Trainees. These values are not sigruficant at any level. This shows that 

intelligence is not associated with any aspect of teaching competency. We 

need not take into consideration the level of intelligence when teaching 

competency is considered. 

TABLE 83 

Details of relationship between Intelligence and Aspects of Teaching 
Competency of Rural Trainees 

(N = 1485) 

Independent 
Variable 

Intelligence 

Dependent Variable 

General Teaching Competency 
I 

Aspect 1 

Aspect 2 

Aspect 3 

Aspect 4 

Aspect 5 

'r' 

.l886 

.l628 

.l245 

.l094 

.l642 

't' value 

2.31 

2.0 

1.51 

1.34 

2.02 



The 'r' values obtained when the intelligence variable aitd the aspects 

of Teaching Competency are correlated are shown in the table above. The 

three values are found t; be signhcant at 0.05 level. All other values are not 

sigruficant. It is interesting to note that to prepare, plan and manage a class 

well, the intelligence factor is highly influential. For all other aspects 

intelligence is required but its influence is not substantial. Intelligence and 

teaching competency are related to each other, and it is sigdicant with 

respect to the majority aspects of competency. 

TABLE 84 
Relationship between Socio Economics Status and Aspects of Teaching 

Competency for Urban Trainees 
(N = 135) 

Independent 
Variable 

Socio Economic 
Status 

Dependent Variable 

General Teaching Competency 

Aspect 1 

Aspect 2 

Aspect 3 

Aspect 4 

Aspect 5 

'Y ' 

.4526 

.5705 

.4095 

.2984 

.5506 

't' value 

2.38 

3.25 

2.1 

1.45 

2.58 



Coefficient of correlation obtained between SES and major aspects of 

Teaching Competency for Urban trainees is given in the Table above. 

Relationship between SES and the three aspects of teaching competency, i.e. 

planning and managerial aspects are found to be significant beyond 0.01 

level, but the first aspect is sigmficant at 0.05 level. This is to be noted that as 

far as the urban students are concerned their socio economic status influences 

most of the aspects of teaching competency. In other sub samples and the 

total sample SES is not seen si@cant at any level. So relationship with SES 

and major aspects of teaching competency is established up to a certain extent 

as far as trainees who come from urban areas are concerned. 

Relationship between Socio Economics Status and Aspects of Teaching 
Competency for Rural Trainees 

(N = 146) 

Independent 
Variable 

Socio Economic 
Status 

Dependent Variable 

General Teaching Competency 

Aspect 1 

Aspect 2 

Aspect 3 

h Aspect 4 

Aspect 5 

i I r 

-.0562 

-.0605 

-.OX2 

-.0651 

-.0909 

't' value 
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From the above table the 'r' values obtained between SES and aspects 

of Teaching Competency are very clear. All the values are negative and 'not 

sigruficant' at any level. This shows that socio economic status is not at all 
I 

associated with Aspects of Teaching Competency with respect to trainees 

who come from rural area. There exists a negative relationship even. It has 

to be interpreted even if socio-economic status is low, that does not affect the 

teaching competency. Moreover the trend indicates that even when the SES 

decreases there is a possibility to increase the teaching competency. 

General Conclusion 

It is established that there is sigruficant relationship between all the 

variables and Teaching Competency for the total sample. When Socio 

Economic Status scores and Teaching Competency scores were correlated the 

relationship was positive but negligible. However, when each of the 

components of Socio Economic Status viz., Parental Education, Parental 

Occupation and Parental Income were correlated the result was different. 

Sigruficant relationship was seen with the first two components. So it can be 

interpreted that the variables selected for the study have influence on 

Teaching Competency for the total sample. 



With regard to the sub samples, viz., Male-Female, Rural-Urban almost 

all the variables are found sigruficantly related. Most of the variables are 

associated with Teaching Competency. In the case of groups of Family 

Teacher Background and Non-teacher Background, all the variables are 

positively related with Teaching Competency, but sigruficant relationship is 

established only with Aptitude. 

When the major aspects of Teaching Competency and all the variables 

were correlated it is found that there is sigruficant relationship with 

preparation, planning and managerial aspects. Socio-Economic Status is not 

found signtficantly related with all the aspects. When correlated with the 

sub-samples also it is established that sigruficant influence exists with all the 

major aspects. It can be interpreted that all the variables have influence with 

Teaching Competency, but Intelligence and Socio-Economic Status are not 

having close association with this variable. 
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SECTION C 

This section attempts to find out whether there is sigruficant difference 

between observed mean scores of different categories. 

TABLE 86 

Difference in the meah scores on Attitude towards teaching profession 

It is seen from the table that the CR value is 0.66 for the difference of 

means of scores of Attitude towards teaching profession between male and 

Sub-sample 

Male 

Female 

female teacher trainees. This is not sigruficant at 0.05 level of confidence. It 

is clear that the male and female trainees do not differ sigruficantly form each 

other in their attitude towards teaching profession. 

Sample size 

37 

135 

Mean 

167.38 

166.007 

S.D 

11.29 

10.44 

C.R 

0.66 



TABLE 87 

Details of Association between sex and Teaching Aptitude 

It is evident from the table that the 't' value of the difference between 

the means of teaching aptitude of male and female teacher trainees is 1.16 

which is not sigruficant at 0.05 level. It is understood that in the teaching 

aptitude male and female trainees do not differ sigruficantly. 

Sub-sample 

Male 

Female 

TABLE 88 

Difference in the Mean scores on Interest in Teaching of Male and Female 
Trainees 

No. of cases 

37 

135 

Mean 

189.87 

186.78 

Sub-sample 

Male 

Female 

SD 

13.76 

16.40 

CR value 

1 .l6 

Sample size 

37 
I 

135 

Mean 

10.108 

10.526 

SD 

4.019 

3.225 

CR 

.58 
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It is noticed from~ the table that the CR is less than 1.96 ('t' value for 

0.05 level of significance) mean difference of male and female trainees is 

found to be not sigruficant at 0.05 level (that is P> .05). This indicates that 

male and female trainees do not differ sigruficantly from each other in their 

interest in teaching. However, it is seen that the mean value of male trainees 

is slightly lower than females, which indicates that females tend to have 

better interest than the males. 

TABLE 89 

Difference in the Mean Scores on General Intelligence of Male and Female 
Teacher trainees. 

The table indicates that the 't' value obtained for the difference of 

means of male and female trainees is not significant at 0.05 levels. This may 

be interpreted that in general intelligence male and female trainees do not 

differ sigruficantly.. At the same time the fact that the mean of Males is 

Value 

Male 

Female 

No. 

37 

135 

Mean 

45.351 

42.874 

SD 

9.821 

8.922 

CR 

1.39 



higher than that of Female is a clear indication that male trainees do have 

better intelligence. 

TABLE 90 

Difference in Means of Socio Economic Status Scores of Male and Female 
Teacher trainees 

It is seen from the table that critical ratio for SES of Male and Female 
t 

Teacher trainees is only 1.52 which is 'not signhcant' at 0.05 level. This refers 

Sub Sample 

Male 

Female 

that male and female teacher trainees do not differ sigruficantly in the Socio 

Economic Status. 

No. of cases 

37 

135 

Mean 

10.865 

12.519 

SD 

5.827 

5.99 

CR 

1.52 



TABLE 91 

Difference in the mean scores on Attitude towards Teaching Profession for 
Urban and Rural Trainees 

The 't' value obtained for mean difference on Attitude towards 

Teaching Profession for Urban and Rural trainees is 1.51 which is not even 

sigruficant at 0.05 level. So it is interpreted that locality of the trainees does 

CR 

1.51 

Sub Sample 

Urban 

Rural 

not have much influence on attitude towards teaching profession. 

TABLE 92 

Difference in the Mean Scores on Teaching Aptitude for Urban and Rural 
Trainees 

S.D 

11.222 

10.456 

No. of cases 

24 

148 

Mean 

163.125 

166.818 

CR 

1.01 

Sub Sample 

Urban 

Rural 

No. of cases 

24 

148 

Mean 

184.625 

187.896 

S.D 

14.521 

16.093 
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The table reveals that there is no difference in the mean scores between 

urban and rural trainees in their teaching aptitude. Both these two groups 

are almost identical in nature. 

TABLE 93 

Difference in Mean Scores of Urban and Rural Trainees in the Interest in 
Teaching 

The table shows that the 't' value obtained for difference of mean 

scores in the interest in Teaching of Urban and Rural Trainees is 1.73 which is 

not s ighcant  at 0.05 level. This is an indication that these two sections do 

not differ considerably in their Interest in Teaching. 

Sub Sample 

Urban 

Rural 

No. of cases 

24 

148 

S. D 

3.954 

3.272 

Mean 

9.167 

10.641 

CR 

1.73 



TABLE 94 

Difference in Mean Scores in the Intelligence of Urban and Rural Teacher 
Trainees 

The table reveals that the 't' value is not sigruficant even at 0.05 level. 

This is to be interpreted that Urban and Rural teacher trainees do not differ 

sigruficantly in their intelligence. But it has to be noted that the mean of the 

rural trainees is higher than that of urban trainees. This is an indication that 

rural pupils are somewhat better than urban trainees with regard to their 

General Intelligence. 

Sub Sample 

Urban 

Rural 

No. of cases 

P 

24 

148 

CR 

0.25 

Mean 

42.91 7 

43.486 

S.D 

10.77 

8.9 



TABLE 95 

Difference in Mean . Scores of Socio Economic Status for Rural 
and Urban Trainees 

This is to be noticed that since CR 't' value is only 0.69 the rural 

trainees and urban trainees do not differ sigdicantly in their socio economic 

status. 

TABLE 96 

CR 

0.69 

Sub Sample 

Urban 

Rural 

Difference in Mean Scores of General Teaching Competency of 
Trainees from Family of Teacher Background and Trainees 

from Non-teacher Background 

No. of cases 

24 

146 

Mean 

112.875 

12.047 

CR 

16.52 

S.D 

5.367 

6.079 

S.D 

5.05 

8.19 

Mean 

-91.56 

72.90 

Sub Sample 

Teacher Background 

Non Teacher Background 

No. of cases 

32 

140 
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Since the CR is more than 2.58 (t value for 0.01 level of sigruhcance) the 

difference is found to be sigruficant beyond 0.01 level, i.e. P < 0.01. Trainees 

who come from teacher background are found to be superior in teaching 

competency compared to the other group. Thus the hypothesis that 'there is 

sigruficant difference in teaching competency between the trainees who have 

teacher background and those who have not is established. 

t 

General Conclusion 

It is seen from the analysis that Male and Female trainees do not differ 

sigruficantly from each other in their Attitude, Aptitude, Interest, Intelligence 

and Socio-Economic Status. It is also clear that the locality of the trainees 

does not have much influence on the psychological variables, viz., Attitude, 

Aptitude, Interest and Intelligence and Socio Economic Status. But with 

regard to the trainees who come from the families of teacher background are 

found superior in teaching competency compared with other group. 
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SECTION D 

This section is intended to find out whether there exists satisfactory 

correlation between the different sub-strata, viz., Urban-Rural, Male-Female; 

Trainees with Teacher Family Background and those who are not. 

TABLE 97 

Comparison of 'r's between Attitude towards Teaching Profession and 
General Teaching Competency for Male and Female Trainees 

Since the critical ratio is found to be less than 1.96, the difference is not 

S1. No. 

1 

2 

sigmficant at 0.05 level. That is, this does not indicate any significant 

difference in correlation between these two groups. 

h 

Index 

r 

z 

CR 

1.014 

Male 

0.0283 

0.283 

Female 

0.2354 

0.239 



TABLE 98 

Comparison of 'r's between Teaching Aptitude and General Teaching 
Competency for Male and Female Trainees 

From the above table C.R is found to be 1.523 which is less than 1.96 to 

be sigruficant at 0.05 level. There the difference in correlation between Male 

and Female is not sigruficant and it is only by chance. 

TABLE 99 

CR 

1.523 

Comparison of 'r's between Interest in Teaching and General Teaching 
Competency for Male and Female Trainees 

S1. No. 

1 

2 

Index 

r 

z 

P 

Male 

0.8786 

1.376 

Female 

0.7963 

1.085 

S1. No. 

1 

2 

Index 

r 

z 

CR 

0.513 

Male 

-1416 

.l41 

Female 

.2361 

.239 



Here, the CR is found to be 0.513 which is less than the limit of 0.05 

level of significance. So it is to be interpreted that the difference shown in the 

correlation between these two groups is not sigmficant. 

TABLE 100 

Comparison of 'r's between Intelligence and Teaching Competency for Male 
and. Female Trainees 

From the above table the Critical Ratio is seen as 0.146 which is far 

below from the 0.05 level of confidence. It is clear that there is no sigmficant 

difference in correlation between these two groups. 

S1. No. 

1 

2 

TABLE 101 

Comparison of ' is  between Socio Economic Status and General Teachg  
Competency for Male and Female Trainees 

Index 

r 

z 

Male 

.l333 

.l33 

S1. No. 

1 

2 

Female 

.l602 

.l61 

Index 

r 

z 

CR 

0.146 

.CR 

1.465 

Male 

.3891 

.40 

Female 

.l092 

.l092 



It is seen from the table that the Critical Ratio is 1.465. This is less than 

the value of 1.96 to be considered as sigruficant at 0.05 level. So the difference 

shown in the correlation'is not sigruficant. These two groups do not differ 

sigruficantly. 

TABLE 102 

Comparison of ' i s  between Attitude towards Teaching Profession and 
General Teaching Competency for Urban and Rural Trainees 

The critical ratio is seen as 0.026 which is far below the level of 

sigruficance at 0.05 level. So it is to be interpreted that these two groups that 

is urban and rural do not differ sigruficantly. 

S1. No. 

1 

2 

TABLE 103 

Comparison of 'r's between Teaching Aptitude and General Teaching 
Competency for Urban and Rural Trainees 

Index 

r 

z 

CR 

0.026 

Urban 

.l886 

.l86 

CR 

1.14 

S1. No. 

1 

2 

Rural 

.l822 

.l82 

Index 

r 

z 

Urban 

3765 

1.354 

Rural 

.7983 

1.085 



Since the CR is only 1.14 which is not sigruficant at 0.05 level, this can 

be interpreted that these groups do not differ significantly. 

TABLE 104 

Comparison of 'r's between Interest in Teaching Profession and General 
Teaching Competency for Urban and Rural Trainees 

The CR obtained here is 0.92 as shown in the above table. This value is 

less than 1.96 which is sigruficant at 0.05 level. This does not indicate any 

sigrhcant difference in correlation between these two groups. 

S1. No. 

1 

2 

TABLE 105 

Comparison of 'rrs between Intelligence and Teaching Competency for Urban 
and Rural Trainees 

Index 

r 

z 

Urban 

.3209 

.332 

S1. No. 

1 

2 

Rural 

.l139 

.l16 

Index 

r 

z t 

CR 

0.92 

Urban 

.02W 

0.28 

Rural 

,183 

.l83 

0.66 



Since the CR is found to be 0.66, the difference is not sigruficant at 0.05 

level. So, this difference is merely by chance and does not indicate any 

sigruficant influence. 

TABLE 106 

Comparison of ' i s  between Socio Economic Status and Teaching 
Competency for Urban and Rural Trainees 

Here, the CR is found to be 2.74 which is sigruficant at 0.01 level. So, 

this is to be interpreted that this difference is a signhcant one. This indicates 

a sigruficant difference in correlation in two groups. 

Sl. No. 

1 

2 

TABLE 107 

Comparison of 'r's between Attitude towards Teaching Profession and 
General Teaching Competency for Trainees with Teacher Background 

and Non-teacher Background 

Index 
P 

r 

z 

S1. No. 

1 

2 

CR 

2.74 

Urban 

.6001 

.0483 

Rural 

.693 

.048 

Index 

r 

z 

CR 
Family Teacher 

Background 

.3201 

.332 

No Family 
Background 

.245 

-255 



Since the CR is found to be .04 which is below the level of sigruficance 

at 0.05 level, it is to be interpreted that these two groups do not have any 

sigruficant difference. 

TABLE 108 

Comparison of ' is  between Teaching Aptitude and General Teaching 
Competency for trainees with teacher background and 

non-teacher background 

The critical ratio is seen as 1.21 which is not s ighcant  at 0.05 level. 

This means that the trainees who have family teaching background and who 

have no such background do not differ sigruficantly in Teaching Aptitude 

and General Teaching Competency. 

S1. No. 

1 

2 

Index 

r 

z 

Family Teacher 
Background 

.818 

1.412 

Others 

.728 

.g18 

CR 

1.21 



TABLE 109 

Comparison of ' i s  between Interest and General Teaching Competency 
for the Trainees with Teacher Background and 

Non-teacher Background 

When these two groups were compared the CR is found to be 0.43 

which is not sigruficant at 0.05 level of confidence. This indicates that those 

two groups do not differ significantly with regard to their interest and 

teaching competency. 

TABLE 110 

CR 

0.43 

Comparison of 'r's between Intelligence and General Teaching Competency 
for Trainees with teacher background and 

non-teacher background 

Others 

.l37 

139 

Family Teacher 
Background 

.l225 

.l22 

S1. No. 

1 

2 

L 

Index 

r 

I 
z 

. CR 

0.57 

Non teacher 
Background 

.l58 

.l61 

S1. No. 

1 

2 

Index 

R 

Z 

Family Teacher 
Background 

.262 

.266 



It is seen from the table that Critical Ratio between these two groups is 

only 0.57. This is not sigruficant at 0.05 level. So it is clear that these two 

groups have no sigruficant difference in Interest and Teaching Competency. 

TABLE 111 

Comparison of 'r's between Socio Economic Status and General Teaching 
Competency for Trainees with teacher background and 

non-teacher background 

Since the CR is found to be 0.14 it can be interpreted that these two 

S1. No. 

1 

2 

groups do not have any sigruficant difference. 

General Conclusion 

Index 

R 

Z 

When the 'is were compared between the variables for Male and 
I 

Female sub-group the Critical Ratios are found to be below 0.05 level of 

significance. Thus it is clear that these two groups do not differ significantly. 

With regard to other sub-group i.e. Urban-Rural all the values (CR) are below 

Family Teacher 
Background 

.l077 

.l34 

Non teacher 
Background 

.l07 

.l34 

CR 

0.14 



0.05 level of signdcance. Here also it can be interpreted that these two 

groups (Urban-Rural) do not differ sigruficantly. 

When the 'r's are compared between all the variables with Teacher 

Background and Non-teacher Background the Critical Ratios are below 0.05 

level of s i ~ c a n c e .  This also indicates that the difference is only by chance. 

I 

SECTION E 

THE ~2 (CHI-SQUARE) TEST 

This section deals with the Chi-square test. The chi-square test 

represents a useful method of comparing experimentally obtained results 

with those expected theoretically on some hypotheses. The number of scores 

obtained for each category were classified into three groups Viz., High, 

Average and Low. In these cases expected values are 1/3 of the total number. 

In order to ascertain whether the obtained data and expected data is 

sigruhcant, chi-square value has been found out. Details are given below. 



TABLE 112 

Attitude and General Teaching Competency 

!n the above tablc 119 trah~ees belong to High Attitude Group and 33 

to Average Attitude Group. No trainee is found among the low attitude 

group. Out of 119 trainees only 39 (32.77%) comes under high competency 

group, where as 66 and 14 belong to average and low competency groups 

I - ,T] ;~~CL~V~~I; .  

Low 
Competency 

14 

(11.76%) 

6 

(11.32% 

0 

Groups 

High Attitude 
Group 

Average Attitude 

No. 

119 

53 
I Group l (11.32%) 1 (77.35%) 

High 
Competency 

39 

(32.77%) 

6 

Average 
Competency 

66 

(55.46%) 

41 

l 
l 

I 

Low Attitude Group 0 Nil 0 



TABLE 113 

Teaching Aptitude and General Teaching Competency 

It is seen from the above table that out of 100 high aptitude group 44 

High Aptitude 
Group 

Average Aptitude 
Group 

Low Aptitude Group 

and 56 belong to High Competency and Average Competency groups 

respectively. 72 cases come under the Average Aptitude group. 56 in this 

N = 172 

No. 

100 

72 

Nil 

group belong to Average Competency group and 16 belong .to Low 

Competency group. 

High 
Competency 

44 

(44 % ) 

0 

0 

Average 
Competency 

56 

(56%) 

56 

(77.75%) 

0 

Low 
Competency 

Nil 

16 

(22.22%) 

0 



TABLE 114 

Interest in Teaching and Teaching Competency 

N = 172 

The above table shows the percentage of High, Average and Low 

Competency of the High Average and Low groups of Teaching Interest. Out 

of 21 High Interest group the competency is divided between High and 

Average groups as 47.6% and 52.38% respectively. 122 cases fall in the 

Average Interest group and competency of that group is 31, 78 And 13 for 

high average and low competency respectively. In the low interest group, 3 

cases fall in the category of High competency, 25 cases in the Average 

category and 1 in the low category of competency. 

Low 
Competency 

- 

0 

13 

(10.65%) 

1 

(3.34%) 

Groups 

High Interest Group 

Average Interest 
Group 

Low Interest Group 

No. 

21 

122 

P 

29 

High 
Competency 

l 0  

(47.6%) 

31 

(25.4%) 

3 

(10.34%) 

Average 
Competency 

11 

(52.38 %) 

78 

(63.9%) 

25 

(86.2%) 



TABLE 115 

Intelligence and General Teaching Competency 

Groups 

High Intelligence Group 

Average Intelligence 
Group 

Low Intelligence Group 

The table shows that 93 cases fall under the category of High 

Intelligence group. But 26 cases come under the category of high 

competency, 59 cases under Average Competency, and 8 cases (86 per cent) 

fall in the group of low competency. With regard to Average Intelligence 

group 17/44 and 6 cases fall under the categories of High Average and Low 

competency groups respectively. In the low group, all cases come under 
I 

Average Competency Group. 



TABLE 116 

Socio Economic Status and Teaching Competency 

- 

N = 172 

With regard to Socio Economic Status group 8 cases come under High 

Socio Economic Status, 27 comes under Average Socio Economic Status and 

137 comes under low Socio Economic Status group. Out of 8 cases 2 belong 

to High Competency group whereas 5 cases belong to Average Competency 

group and only one case falls in the category of Low Competency. In the 

Average group High, Average and Low competency are 7, 18 and 2 

respectvely. In the low group 37 cases come under High competency group, 

90 cases come under Average group and 10 cases come under low 

competency group. 

In the following pages an attempt is made to find out whether any 

sigruficant trend is indicated between the observed frequency (Fo) and 

Low 

1 

2 

10 

High Socio Economic Status 

Average Socio Economic Status 

Low Socio Economic Status 

Average 

5 

18 

90 

No. 

8 

27 

137 

High 

2 

7 

37 



223 

expected frequency (Fe) with regard to the classification as High, Average 

and Low groups. 

TABLE 117 

High Attitude and General Teaching Competency 

The chi-square value for 0.01 level is 9.92. Since ~2 value obtained is 

Frequency 

Fo 

Fe 

32.54 a sigruhcant is indicated beyond 0.01 level of sigruficance. 

TABLE 118 

Average Attitude and General Teaching Competency 

Low 

14 

39 

High 

39 

40 

Average 

66 

40 

Frequency 

Fo 

Fe 

Low 

6 

17 

High 

6 

18 

Average 

41 

18 



CR is higher than the value for 0.01 level of sigruficance. This is also an 

indication of sigruhcant trend between these two groups 

TABLE 119 

High Teaching Aptitude and General Teaching Competency 

~2 value is 43.04. From table Chi-square value required for 0.01 level 

of sigruficance is 9.92. Here the value is 43.04. It can be safely concluded that 

the obtained frequency is not merely by chance. 

Frequency 

Fo 

Fe 

TABLE 120 

Average Teaching Aptitude and General Teaching Competency 

High 

44 

33 

Frequency 

Fo 

Fe 

Average 

56 

34 

Low 

0 

22 

High 

0 

24 

Average 

56 

24 

Low 

16 

24 



~2 value is 69.32. This exceeds the value required for 0.01 level of 

sigruhcance. It is evident that the obtained frequency is sigruficant at 0.01 

level 

TABLE 121 

Interest in Teaching and General Teaching Competency 

~2 value is 10.56. This is sigruficant at 0.01 level. 

TABLE 122 

Interest in Teaching and General Teaching Competency 

Low 

0 

7 

Frequency 

F0 

Fe 

High 

10 

7 

Frequency 

F 0  

Fe 

Average 

11 

7 

High 

31 

I 41 

Average 

78 

41 

Low 

13 

40 



~2 value obtained here is 54.04. This exceeds the value required for 0.01 

level of sigruficance. The obtained frequency is sigruficant and not merely by 

chance. 

TABLE 123 

Interest in Teaching and General Teaching Competency 

~2 value obtained here is 34.5 which exceeds the value required for 0.01 

level of sigruficance. The obtained frequency is sigruficant at 0.01 level. 

Frequency 

Fo 

Fe 

TABLE 124 

Intelligence and General Teaching Competency 

High 

3 

10 

~2 value is found to be 43 .21. This is sigruf icant at 0.01 level. 

Average 

25 

10 

Low 

8 

31 

Frequency 

Fo 

Fe 

Low 

1 

9 

High 

26 

31 

Average 

59 

31 



TABLE 125 

Intelligence and General Teaching Competency 

~2 value 32.36which is sigruficant at 0.01 level. Therefore sigruficant 

trend is indicated beyond 0.01 level of sigruficance. 

Frequency 

Fo 

Fe 

TABLE 126 

Intelligence and General Teaching Competency 

~2 value is 24. The obtain frequency is sigruficant at 0.01 level. 

Low 

6 

22 

High 

17 

23 

Average 

44 

23 

Low 

0 

4 

Frequency 

F0 

Fe 

High 

0 

4 

Average 

12 

4 



TABLE 127 

Socio Economic Status and General Teaching Competency 

~2 value is 1.99. This is below the level of signhcance. Here the 

obtained frequency is merely by chance. . 

Frequency 

F0 

Fe 

TABLE 128 

Socio Economic Status and General Teaching Competency 

High 

2 

3 

~2 value 14.88 which is sigruficant at 0.01 level. 

Average 

5 

3 

Low Frequency 

Low 

1 

2 

High 

Fe 

Average 

9 9 9 



TABLE 129 

Socio Economic Status and General Teaching Competency 

~2 value is 71.93. This value exceeds the value required for 0.01 level of 

sigxhcance. Hence sigruficance is indicated for the obtained frequency. 

Conclusion 

Low 

10 

45 

Considering the all the tables above, it is seen that the observed 

frequencies and expected frequencies of each valuable are beyond 0.01 level. 

This clearly shows that the obtained frequencies of all the variables are not 

near by chance. In almost all the cases a sigruficant trend is indicated 

between the observed frequency (Fo) and expected frequency. (Fe) with 

regard to the classifications as High, Average and Low groups. But it is to be 

noted that in the cased of Socio-Economic Status Group no sigruficant trend 

is indicated. It can be concluded that the obtained frequency is mere by 

chance. 

Average 

90 

46 

Frequency 

Fo 

Fe 

High 

37 

46 
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CONCLUSIONS, SUGGESTIONS 

AND RECOMMENDATIONS 

THE STUDY IN RETROSPECT 

The study as stated earlier was an attempt to find out the nature and extent 

of relationship of certain psycho-social variables on Teaching Competencies of 

prospective teachers. The problem was stated as 'Certain Psycho-Social Variables 

as Correlates on Teaching Competencies of Malayalam Teacher Trainees of 

Kerala' . 

OBJECTIVES OF THE STUDY 

1) To examine the level of teacher trainees with regard to each of the psycho- 

social variables viz. (I) Attitude towards teaching profession, (2) Teaching 
P 

Aptitude (3) Interest in Teaching (4) Intelligence and ( 5 )  Socio Economic 

Status. 

2) To categorise the Teacher trainees in regard to their general teaching 

competency. 

3)  To locate the level of Teacher trainees who come from the family of teachers 

in regard to both of the independent and dependent variables. 



4) To understand whether the psychological variables viz., Attitude towards 

teaching profession, teaching aptitude, interest in teaching and intelligence 

have significant relationship with general teaching competency of the teacher 

trainees. 

I 

5) To find out whether the socio economic status of the teacher trainees has 

significant relationship with teaching competency. 

6) To estimate whether there is any significant difference in teaching competency 

between trainees who come from families of teachers and who are not. 

7) To ascertain the extent of relationship of each of the psycho-social variables 

listed above with each of the major aspects of teaching competency, viz., 

Planning, Presentation, Closing, Evaluation and Managerial. 

8) To compare the relationship of each of the psycho-social variables with teaching 

competency of 

i) male and female teacher trainees 

teacher trainees coming from rural and urban areas 

iii) teacher trainees who come from the family of teachers and who are not. 



9) To find out the grouping pattern among teacher trainees when 

categorised in relation to High, Average and Low Groups with respect 

to each of the psycho-social variables mentioned above. 

/ 

HYPOTHESES OF THE STUDY 

The hypotheses formulated in the present study are: 

1) There exists significant positive relationship between each of the 

psychological variables, viz., 

i) Attitude towards Teaching Profession 

ii) Aptitude for Teaching 

iii) Interest in Teaching and 

iv) General Intelligence 

possessed by the teacher trainees and their General Teaching 

Competency. I 

2) There exists significant relationship between socio-economic status of 

the trainees and their teaching competency. 



3) There is significant positive relationship between each of the four 

psychological variables listed above and each of the major aspects of 

teaching competency, viz. Planning, Presentation, Closing, Evaluation 

and Managerial. 

I 

4) There is significant positive relationship between Socio Economic 

Status and major aspects of teaching competency mentioned above. 

5) There exists positive relationship between each of the components of 

socio economic status viz., Parental Education, Parental Occupation 

and Parental Annual Income and Teaching Competency of Teacher 

Trainees. 

6 )  There is significant difference in teaching competency between group 

of trainees who have teacher background and those who have not. 

7) There is significant sex difference in the correlation between each of 

the psycho-social variables considered and teaching competency. 

8) There exists significant difference in the correlation between each of 

the psychosocial variables considered and teaching competency in the 

case of trainees coming from urban and rural areas. 



9) There is significant difference in the correlation between each of the 

psycho social variables of trainees coming from family of teachers and 

who have no such background with regard to their teaching 

competency. 

10)There exists significant difference in the percentages with respect to 

each of the psycho-social variables and General Teaching Competency 

when the trainees are classified into three sub groups namely High, 

Average and Low. 

METHODOLOGY IN BRIEF 

The present study is intended to find out the nature and extent of 

relationship of teaching competencies of B.Ed. trainees specialising in 

teaching of Malayalam with certain psycho-social variable viz., Attitude 

towards Teaching Profession, Teachig Aptitude, Interest in Teaching, 

General Intelligence (Psychological variables), and Socio Economic Status 

(Social variable) were considered as independent variables. General 

teaching competency is considered as dependent variable. 

1. Sample 

This study has been conducted on a sample of 172 teacher trainees 

who have taken Malayalam as optional subject at B.Ed. level from ten 



Teacher Education Colleges under the jurisdiction of Kannur and Calicut 

Universities. The sample was selected giving due representation to rural- 

urban locale, sex, and type of management of colleges. 

2. Tools Employed 

1) General Teaching Competency Scale developed by Passi (adapted 

by the researcher). 

2) Attitude Scale constructed and standardised by the researcher. 

3) Teaching Aptitude Test Battery (1986) developed by Shamim 

4) Kakkar's Interest in Teaching Scale (1985) 

5) Raven's Standard Progressive Matrices 

6) Socio Economic Status Scale prepared by Kuppusami and modified 

by the investigator. 

3. Techniques of data collection 

The data collection was done in two phases. The first phase was 

during July-August, 1998. During this period the investigator contacted 
C 

the Principals/ Asst. Directors of the concerned Institutions to collect the 

general information of the students intended for the study. He 



administered all the proposed tests in this period. Help and co-operation 

of the Teacher Educators were sought and the time table for each test 

was prepared accordingly. 

The second phase of the data collection was done during the months 

of September, October and November 1998. The trainees were sent to 

teaching practice to several High schools. The investigator observed the 

classes of the trainees individually. In the actual class room he observed 

the performance of each trainee,. By sitting at the back of the class room. 

At the end of the class the investigator gave his rating on the general 

teaching competency scale against all the 21 items. Thus he obtained the 

scores of trainees included in the study. All the data were consolidated 

and put to analysis using various statistical techniques. 

4. Statistical Technique adopted 

The collected data were analysed by the following statistical techniques. 

i) Preliminary analysis of test scores such as arithmetic mean, 

median, mdde, standard deviation, skewness and kurtosis. 

ii) Correlation Analysis using Pearsons' Product Moment 

Coefficient of Correlation (r) 



iii) Comparison of relevant groups using the test of significance 

for mean difference. 

iv) Test of significance for difference between 'r's 

v) Chi-square Test. 

MAJOR FINDINGS OF THE INVESTIGATION 

172 B.Ed. trainees with Malayalam Optional subject were included 

in the study. Their Attitude towards Teaching Profession, Aptitude in 

Teaching, Teaching Interest, General Intelligence and Socio-Economic 

Status were measured. Large percentage of the trainees are found to 

have favourable attitude towards their profession. No trainee was seen 

selected for B.Ed. course, who had extremely unfavourable attitude. All 

the trainees are having high aptitude in teaching. Majority of the 

trainees selected for B.Ed. course are found to be interested in teaching, 

but a few are not having proper interest in the profession. With regard 

to general intelligence, most of the trainees belong to average group 

while about 9 per cent of the total sample is seen highly intelligent. 

When the Socio-Economic Status was put to further analysis it was noted 

that most of the trainees come under the lower group and only a few 

percentage lies in the upper strata. 



Relationship of all the psycho social variables with teaching competency was 

found out for the whole sample. The obtained 'r' and their corresponding 't' values 

are presented below. 

All the above values except the last one were found to be significant beyond l 
0.05 level. It is evident that all the psychological variables are having close 1 

't' value 

2.612 

17.86 

17.86 

2.05 

0.258 

association with General Teaching Competency of the teacher trainees. But the 

'r' 

0. 96 

0.81 82 

0.1535 

0.161 

0.0 198 

S1. 
No. 

1 

2 

3 

4 , 

5 

relationship between socio economic status and teaching competency is not at all 

significant. All psychological variables are positively related with teaching 
l 

competency. It has been established that the socio-economic status of the teacher 1 

Independent Variable 

Attitude towards Teaching 
Profession 

Teaching Aptitude 

Interest in Teaching 

General Intelligence 

Socio Economic Status 

trainees has nothing to do with their teaching competency. It is clear that all the 

Dependent variable 

General Teaching 
Competency 

-do- 

-do- 

-do- 

-do- 

above variables, viz., attitude, aptitude, interest, and general intelligence of the 



candidates should be taken into account in the selection and preparation of 

prospective teachers . 

The components of socio-economic status, i.e. parental education, parental 
t 

occupation and parental annual income were again put to analysis to find out whether 

there is any relationship between these components and teaching eficiency. The 

findings are given below in a tabular form. 

The first two values are highly significant while the third 'r' value is not at all 

significant at any level. This is a clear indication that both the parental education and 

parental occupation can influence the teaching competency to a great extent. 

Relationship between all the independent variables and teaching competency 

were found out for the sub samples of male and female, urban and rural, and those 

who are having family teacher background and others and arrived at the following 

conclusions. 

't' value 

1 1.46 

4.1 5 

0.37 

No. 

1 

2 

3 

'r' 

0.659 

0.303 

0.028 

Independent Variable 

Parental Education 

Parental Occupation 

Parental Income 

Dependent Variable 

General Teaching Competency 

General Teaching Competency 

General Teaching Competency 



Conclusion 1 

I Sl. No. / Sub-sample 1 Variable 1 Significant or not I 
Male 

Female 

Male 

Female 

1 9 /  Male 

5 

6 

7 

8 

Female L 

Male 

Female 

Male 

Female 

Attitude 

Attitude 

Aptitude . 

Aptitude 

Interest 

Interest 

Intelligence 

Intelligence 

Socio-Economic Statu* 

Socio-Economic Status 

Signiticant 

Significant 

Significant 

Significant 

Not significant 

Significant 

Not significant 

Not significant 

Significant 

Significant 

From the above, high relationship is seen between Attitude, Aptitude, and SES 

with Teacher Competency with regard to both male and female sub samples. With 

regard to Intelligence no significant relationship is noticed. It is an indication that 

intelligence and teaching competency are not associated with each other, for both 

males and females. 
I 



24 1 

Conclusion 2 

Positive and significant relationship is found between Aptitude and SES with 

S1. 
No. 

1 

2 

3 

4 

5 

6 

7 

8 

9 

10 

Teaching Competency for the Urban group. But no significant relationship is 

noticed for other variables. With regard to the trainees coming from rural areas, 

attitude, aptitude and intelligence influence their teaching competency. 

Sub-sample 

Urban 

Rural 

Urban 

P 

Rural 

Urban 

Rural 

Urban 

Rural 

Urban 

Rural 

Variable 

Attitude 

Attitude 

Aptitude 

Aptitude 

Interest 

Interest 

Intelligence 

Intelligence 

Socio-Economic Status 

Socio-Economic Status 

Significant or not 

Not Significant 

Significant 

Significant 

Significant 

Not significant 

Not Significant 

Not significant 

Significant 

Significant 

Not significant 



Conclusion 3 

1 Trainees of Teacher 
background 

2 

1 4 Non-teacher background 

Non-teacher background 

3 Trainees of Teacher 
background 

5 Trainees of Teacher 
background 

6 Non-teacher background 

7 Trainees of teacher 
background 

8 Non-teacher background 

9 
k 

Trainees of teacher 
background 

1 0 

Attitude 

Aptitude 

Variable 
l 

l 

Attitude 

Non-teacher background 

Significant 

Significant 

Significant or not 

Not significant 

Aptitude 

Interest 

Interest 

Intelligence 

Intelligence 

Significant 

Not significant 

Significant 

I Not significant 

Not significant 

Socio-Economic 
Status 

Not significant 

Socio-Economic 
Status 

Not significant 



Significant relationship could be observed only between Teaching 

aptitude and teaching competency for the trainees who come from 

teacher family. All other variables do have positive relationship but that 

is negligible. Relationship between the variables and major aspects of 

teaching competency were measured. Preparation, Planning and 

Managerial aspects of teaching competency have been much influenced 

by all the variables. It is thus clear that Attitude, aptitude and interest 

influence the teaching competency especially in the preparation and 

planning stages. 

Conclusion 4 

No significant difference is observed in the mean scores of all the 

variables with the sub samples male-female and rural urban. But in the 

case of trainees who come from the family of teachers the result is worth 

mentioning. The mean scores in teaching competency between the 

trainees who have family teacher background and the rest was compared 

and the CR is found to be 16.52. This is very high and significant beyond 

0.01 level. This is a clear indication that trainees having teacher 

background are far superior to others in teaching competency. 



Conclusion 5 

When the r's were compared between all the variables and General 

Teaching Competency for the sub-samples male female, urban-rural and 

teacher family background-non-teacher background, all the values are 

found to be below the 't' value for 0.01 level of significance. This can 

be interpreted that there is no significant difference between these 

groups with regard to teaching competency. 

Conclusion 6 

The scores obtained between each of the independent variable and 

General Teaching Competency were classified into three groups viz. 

High, Average and Low. In order to ascertain whether the difference 

between obtained data and expected data is significant, chi-square value 

has been found out. In all the cases except socio-economic status the 

obtained values were significant at 0.01 level. It is an indication that 

obtained frequency oftscores was not merely by chance. 

TENABILITY OF THE HYPOTHESES 

The first hypothesis formulated for the study is "There exists 

significant positive relationship between each of the psychological 



variables, viz. (i) Attitude towards teaching profession, (ii) Teaching 

Aptitude, (iii) Interest in teaching and (iv) General Intelligence 

posse.ssed by the teacher trainees and  their  General Teaching 

Competency. This hypothesis is fully substantiated since the correlation 

coefficients for all the vgriables were found to be significant. All the r's 

are significant at 0.01 level. 

The second hypothesis states that  :"There exists significant 

relationship between socio-economic status of the trainees and their 

teaching competency." This hypothesis is totally rejected. No significant 

relationship is seen between these two variables. 

The third hypothesis is partially substantiated. Positive significant 

relationship is seen between all the psychological variables and some 

major aspects of teaching competency. No significant relationship is 

found in the case of aspects of teaching such as closing and evaluation. 

With regard to socio economic status and teaching competency the 

relationship is negative. This indicates that there is no association with 

socio-economic status of the trainees and their teaching competency. 

Hence the fourth hypothesis is also not accepted. 



The fifth hypothesis states that "There exists positive relationship 

between each of the components of socio-economic status viz., Parental 

Education, Parental Occupation and Parental Income and Teaching 

Competency of Teacher Trainees." Here also significant relationship is 

established between the first two components with teaching competency. 

But no positive significant relationship is found between parental 

income and Teaching Competency. Hence this hypothesis is partially 

established. 

The sixth hypothesis is well established. High difference is seen in 

teaching competency of trainees between those who have teacher 

background and those who have no such background. Trainees whose 

parents, either one or both are service teachers, have high competency 

compared to others., 

No sex difference and locale difference is found in the correlation 

between each of the psycho social variables considered and Teaching 

Competency. Likewise, no significant difference is seen between those 

variablqs and Teaching. Competency of trainees who have teacher 

background and who have not. Hence the hypotheses formulated 

number seven eight and nine are not accepted in this study. 



The last hypothesis is partially substantiated. In all the cases the 

observed data is siinificant except in the case of socio-economic status. 

It indicates that most of the obtained frequencies are not merely by 

chance. 

EDUCATIONAL IMPLICATIONS 

From this study it is possible to conclude that teaching competency 

is highly influenced by attitude towards teaching profession, teaching 

P 

aptitude, interest in teaching and general intelligence. These factors are 

also to be taken into account before admitting the students for B.Ed. 

course. As such, an Entrance Test to measure the candidate's attitude, 

aptitude, interest and intelligence is highly required. It is to be 

ascertained that no candidate who is not having favourable attitude and 

genuine interest in the profession enters in this noble profession. i.e. 

teaching. At present anybody who acquires high marks in the qualifying 

examination is admitted to the course. This practice should go. 

It is also seen from the study that trainees who come from family 

of teachers perform well in their profession. Hence it is suggested that a 

certain percentage of seats in each Teacher Education Institution may be 



allocated to the dependents of teachers. If it is not possible at least a 

weightage of marks should be given to such candidates in their 

admission to the course. 

SUGGESTIONS FOR FURTHER RESEARCH 

The present study opens up certain areas for further research. 

1) The study can be replicated in other optional subjects also. 

2)A more elaborate study can be conducted selecting a few more 

independent variables which consider relevant in teaching efficiency. 

3) The study can be conducted on other categories of teacher trainees in 

preprimary and primary levels. 
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APPENDM I 
GENERAL TEACHING -COMPETENCE SCALE 

Name d the  s tudent  Teacher: 

Name of School . . Class : 

Name of the I n s t i t u t i o n  : 

0. S o t  a t  a l l  4. Good 
Date : 1. very weak 5. very cj,-\c;c? 

2. Weak 6.  ~ x c e l l e  n t  
~ o p i c  : 3.  Average 
------,---------------b---------------------------------------------- 

PLANNING  re-instructional) 

1. Object ives  of t h e  lesson were appropriates  d' 

c l e a r l y  s t a t e d  re levant  t o  t h e  content ,  
adequate and a t t a i n a b l e  . C 1 2 3 4 5 c  

2. Content s e l e c t e d  was appropriate:  re levant  
and adequate with r e spec t  t o  t he  objec t ives  
of t h e  lesson, and accurate .  G 1 2 3 4 5 C  

3 .  content s e l ec t ed  was p r ~ p e r l y  organized: 
Logical cont inui ty  and psychological orga- 
n iza t ion .  0 1 2 3 4 5 ;  

4. . ~ u d i o - v i s u a l  ma te r i a l  chosen were appro- 
p r i a t e :  s u i t e d  t o  t he  pupi l s  and content ,  
adequate and necessary f o r  a t t a i n i n g  t h e  
objec t ives .  0 1 2 3 4 j G  

PRESENTATION (1ns t r u c t i o n a l )  

5. Lesson was introduced e f f e c t i v e l y  and pupi l s  
were made ready emotionally and frcm knowledge 
poin t  3f view t o  rece ive  t h e  new lesson:  
cont inui ty  i n  s ta tements  or  quest ions,  r e l e -  
vance, use of previous knowledge and use of 
appropriate  device/technique 0 1 2 3 4 5 6  

6. Quest ions were appropriate:  well-structured, 
properly put,  adequate i n  number, and made 
pup i l s  p a r t i c i p a t e .  0 1  2 3 4 ; 5 6  

7. C r i t i c a l  awareness was brought about inpupi l s  
wi th  t h e  help of probing quest ions:  prompting, 
seeking fu r the r  information, refocusing,  re -  
d i r e c t i o n  and increas ing  c r i t i c a l  awareness. 0 1 2 3 4 5 G 

8. Concepts and p r i n c i p l e s  were explained (under- 
s tanding  brought about) with the  he lp  c& d e a r ,  
i n t e r r e l a t e d  and meaningful s ta tements:  
S ta tenents  t o  c r e a t e  s e t ,  t o  conclude, s t a t e -  
ments which had relevancy, cont inui ty ,  2ppro- 
p r i a t  e vocabulary, explaining l i nks ,  fluency 
and had no vague words and phrases.  0 1 2 3 4 5 6  

9. The concepts and p r i n c i p l e s  were i l l u s t r a t e d  
w i t h  the  help of appropriate  examples through 
appropr ia te  nedia  (verbal  and non-verbal) : 
simple, re levant  t o  t h e  content  and i n t e r e s t  
l e v e l  of pupi ls .  G 1 2 3 4 5 G  

10. Pupi l s '  a t t e n t i o n  was secured and maintained 
by varying s t i m u l i  l i k e  mwements, ges tures ,  
changing speech pa t  t e r n ,  focusing, changing 
i n t e r a c t  ion S t y l e s ,  pausing, and aral-visual 
switching: Pupi l s  ' postures ,  and l i s t e n i n g ,  
observing, and responding behaviour of pupils G 1 2 3 4 5 5 



11. Del ibera te  s i l e n c e  and nonverbal cues were 
used t o  increase  pup i l  pa r t i c ipa t ion .  0 1 2 3 4 5 6  

12. P u p i l s '  p a r t i c i p a t i o n  (responding and in i -  
t i a t i n g )  was encouraged using ve rba l  and 
nonverbal r e i n f  orcers .  . ,  ,;.- 0 1 2 3 4 5 6  

I I 

13. Speed of presenta t ion  of ideas was al?pro- 
p r i a t e :  matched with t h e  r a t e  of pup l l s '  
understanding and t h e r e  was proper b u d 9 -  
t i n g  of time . . 0 1 2 3 4 5 6  

14. Pup i l s  p a r t i c i p a t e d  i n  the  classroom and 
responded t o  t h e  t eache r  and i n i t i a t e d  by 
giving t h e i r  own ideas  and r e a c t i n g  t o  
o the r s  ideas.  0 1 2 3 4 5 6  

15. The blackboar2 work .was  good: l eg ib l e ,  
nea t ;  appropriateness  of t h e  content  
wr i t t en ,  and adequate. ' O 1 2 3 4 5 G  

CLOSING 

16. The c losure  was achieved appropriately:  
main po in t s  of t h e  lesson were consolida- 
ted,  present  knowledge was l inked wi th  
the  pas t  knowledge, ~ p p o r t u n i t i e s  were 
provided f o r  applying present  knowledge , 
and present  knowledge was l inked  w i t h ,  
fu tu re  learn ing  (assignment).  0 1 2 3 4 5 6  

17. The a s s i g n m n t  given t o  ..the pup i l s  was 
appropriate:  s u i t e d  t o  individua1,dif fe-  . 
rences,  r e levant  t o  the  content  taught ,  
and adequate. 0 1 2 3 4 5 6  

. EVALUATION I 
. . 

18, Pupi l s1  progress  towa'rds the  ob jec t ives  of 
t h e  lesson was checked a'nd t h e  procedures 
of eva lua t ion  were appropriate:  re levant  t o  
t h e  cb jec t ives ,  v a l i d ,  r e l i a b l e ,  and obje- 
ct,ive , 3 - 0 1 2 3 4 5 6  

19. Pupi l s '  d i f f i c u l t i e s  i n  understanding a 
concept o r  a p r i n c i p l e  were diagnosed by 
step-by-step quest ioning and s u i t a b l e  
remedial measures were undertaken. O 1 2 3 4 5 G  

Both a t tending  and non-attending behaviours 
of t h e  pup i l s  were recognized: a t t end ing  
behaviour was rewarded, d i r e c t i o n s  were 
given t o  e l imina te  nonattending behaviour,  
quest ions were asked t o  check pup i l s '  a t e n -  
ding behaviour, p u p i l s  ' f e e l i n g s  and ideas  
were accepted, and nonverbal cues were used 
t o  recognize pupi l s  ' a t tending  and nonatten- 
ding behaviours. 0 1 2 3 4 5 6  

21. Classroom d i s c i p l i n e  was maintained in  the  
c l a s s  : pup i l s  followed teacher  ' S i n s t r u -  
c t i ons  t h a t  were not  r -elatcd t:, t h e  content. 0 1 2 3 4 5 G 

Comments ( i f  any) 
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APPENDIX 11 

( .: ? ,'! ATTlTUDE7TOWARBS-TlACHIN : , PROFESSION: I;!!:--:? :..+!.,,-. ). ![: 
,?!:',? , ,.;;;,- ;;,; 

Name of 'the teachev ? .. .. , . ., , . ,'.... ;r e m  . . # .  

S~hool  . :  ! r  I .. ..., v ,  -;.. .! :,() I - > .  

Qualifications 
::.<,,!:, .,. c .  !.;v ? -  

. a .  

Length bf sew;& : t ! , ,; ., , ,. ! ,.) ..; 

IhStructionY: J? ,.!, 1 ,  ,,!. :: ,,; 

. .. . %.. Some~statempts ghen below. Your m ~ o n m t o . $ e ~ ~ a ~ , ~ ~ f ~ $ ~ f ,  t ) ~ , f p f ~ ~ i I ; ~  y z  

Strongly Agree .'.., . . .... c. , . 1-7 -SA.:: , : .  .. 
l; , , c , )  . ,  I..;,!, r . . .-.,. , . . . i s .  ,:,:,it! .,,:<l ,. 2 , .  

! :  : :Agm z.: - A . I  ‘l , 
Undecided - U 

i : : ' Disggree !. ,' 3 - . D  !A : : . .  , .,.. . . . . ..,., ' : , I , .  ! .  . :,; ..:: . '  

,, 1 
S .rongly Disagree - SD 

i . , ,?.. .: , . . .  - , l 1  ;, l >  ;,,./ ,; ;, : 9 , ), ,I , : l . , ,  ,, :t , '*c 

. . Now pleqe put a 
. , , . , , m y k , : a a a . i ~ ~ , - ~ o y  re~p.onse , : .  . I  . !  foq . ., each,,o,f , ?tateqrcn!q. , , , . j . : l . . l ,  . , .  .- - .  : . I  

, 1 A tr,ue teacher !hould,have mastery over the subject matter, , . !,, ! 8 ,  CS!. ;A . ,Y , P. ;, S D  

, 3, A teachefpeed ?or re uire any teaching aids. . 1,  ,, ,9 .,,..9;l "I . 1 l .,l .,'/'.\ 1 , 1, 

S 4  A U D ?I)' 
1 ,  l . I *  ' I  - 

, ,4, The teacqer should giye,utmost care in prepa~iag the 8tudentr o get 
thorigh thb exarhnatibn: 4 )l( ,,,l lh..,*< l . 5 j , #  ! : , s 1 5 . 1  c, 2 , S* F 1 t,, IB $ 1 1  $6 

6 A teacher should not t o l e r a t ~ . : ~ b ~ e , ~ t t i t ~ d e ,  of,his,btudcn5s,,gskiq ll,;+ , ,Bh , . i  , mrr)d'l,d l,,,;I1 ,,,:, F:. ' 
7 questions.: ,, , SA U,,l ,Q, g SD 

7 Teacher should be self disciplined $0 maiptain absolutp dircip,liqe,jg,, L,; ,, , ,.,; ,.,,,,, 9- . . . tbe ,class,; t, ; SA A t , ; ~ l .  ,*, Q(, ,#  ~6 
r - 8  Drawing: put hidden talenfq.,qf. tht,stpdeo!s.is,pot,thq p ~ i g ~ ~ , , ,  ,.,, ,: ,.; :.r ! I!., :!, . , ; C! / . * 

concern of the teacber. SA.  A U' D SD 
' %  i : i  F, ':L! .p!.$,!.!?.,) *! ! l  ' ~ " ~ , ~ . t  f,, . / * - . ~ . , , I :  . !:'in! -),! !, l ~ , , : l , q ~ , . ~  ! $ ; ;  ,i 1 1  j c  8 

9 A teacher should not involve in any work other than teaching. 
. , . S  

SA A U D SD 
, 17 ' ". . 2 5 ! l ! ?  <.l ';.)!?.i.>.;lcl ,l, <, .': 8 4 l . .  . ; l ! :  .!,!!>,;l ..v .:*,,:< ::. 

I'd Teacher shouli' be &amic to cope up with the needs and Interests 
' : of the pupils. .t. .l.'? . : a r j i ~ i : ~ ; * : ;  '::'I p !  ? . j : z i  I - , I , , ~ , , , ~  .*,l; !i .,.sk, -..v ; - , ; ~ # , t d  $b 

v . 
1 2  ~uGil 's P!drtici$itioo fs7inevitable in the teaching learning process. SA A U D SD 
, r 3 1.l h l.? c, .. ,(. . ;  , I - .  i . ' S  ]!iV., :  ; ! : ; l  , r .  1 '. 

l 3  A teacher should not discriminate his students 00 !he basis of cast+ 
" cre'ed, class or ohlour!':: j... , ..., .!,, 1,. L,.:$ .**l 7 .,!, .,. .!l~..~ll,,,i j ! l . , b  ,: i$ / 

\ 

l , . , l , 
14 ~eacher  dould ;or cdn3tact the parents o c c ~ ~ ~ b n a l ~ ~ .  SA 'A' U ' D '  SDV 

q ~f h ( 7 ,  ,..'l; 1 , * '  ., S t 7  - , . i c l ,  5 l' -7 ' ' 
'15 No teacher likis'hisowri children to become teachers in future. . . SA A U D SD 

? !  . % ,.., , . 9 . -  ,, *., 0 .  1 ; , . I I , ?  
16 A teachtr is exp;cted to know the children's experiences and feelings 

v ,  $ 1  
1, . SA A U D S D  

a c , . , . , I  , . 
17 The teacher should rovide the same~learniqg experienc:~ t o  all of , P :  .,.,. , j . ,  , . , >,..l 

..,l * - * 
' . ,,,; 3 . r ,  

his students . .. S & '  A U D '  SD 
' #  > , . 8 .  - ', . 

18 Teacher should 'illumint his subject with collater& infb;o&ib~ " SA' A U D SD 
, I  1. ' ! . / .', ! 
19 ~li'learnifr!g mikrials shoutd be supplied by the authorities. SA A . ,  U' D . S D  

*. J h l..,! 2 ; , 2 :  X[2t77!! , ;  ;::p+!? >+:~!*j 1 : : : ~  t::;*":.?;.:q , ,. . , ! c  .:- L . ,  ..: , 
zo Teacher should try to arouse curiosity in his students. SAcr: 'A ' U. .D:.!I SD 



, /\ . - 1.. , , - ' a,,. - " 

21 A teacher should givo up- tcmching proferrioa~ kben be gctr.othct . 
attractive 3 - --- - ---.-- -.- SA A U D S D  

22 A teacher should be interested to get teachhg oids:prcpared.-for using 
local rc.sourccs. SA A U D SD 

23 Teaching is a monotonous profession. 8 f , . S A  A U D SD 

24 Corporeat punishment is essential t o  make the teaching effective. ' S A ' A  U D SD 
. 

25 Teacher should be free t o  l&e the Formal classroom to get direct 
expcrlence to h ~ s  students. SA . A  U D SD 

26 Desirable changes in children can be made only by trained teachers. SA A U D . S D  

27 A real teacher is always ptoud of his profession. 2 .  SA A U D SD 

28 Teaching and learning activities should be confined in  the classrooms 
only. 

~ - SA A U D SD 

29 Teacher should not allow his students to  dissent with him. SA A U D S D  

30 A teacher should be ready to work anyware in the state. S A  A U D S D  

31 Teaching profession is considered as a last resort fL,r qualified youths. SA A U D SD 

31' No profession ;;better ihan leachin. SA A U '  D S D  

33 Teacher should encourage students to  imitate his fellow beings for 
- good deeds. SAc A U D S D  

. , 
34 People prefer tiachig btcause it gives more leisure time. $ A  A U D S D  

l ' 
2% In ~ r v i c o ~ c o u r s ~ , s  are not essential for experienced teachers. '. SA A U D SC 

36 Teacher should lead a disciplined ljfr outlid6 the School. - .  . 8 . . SA 4 U D .  S C  

37 ~ i h c h e r  ~ d o u l d ' t n ~ o u r ~ ~ e  his students to ask questions while teaching. - SA. A U D SC 

38 Gurukula system of education is the only remedy to'maintain proper :) 

L ' d i ~ c i ~ l i n ~ ~  SA A Zf D S C  

39 Frequent,inserqice c q u ~ e s  a rc  a boon t o  teacbers for professional 
improvement. - . S A , A  U D SC 

.40 Teaching-should be love,oriented rather than examination oritcnted: 
I 

, L.  L .A\ ... SA A  U B S C  

41 I t  is the rtsponsibility qf the society to respect the teachers. ' .  SA* A U D S E  
L. C . l  L l  .I .. I l 

42 Sincers techers are not often appreciated by his colleagues. SA A U , D  SC 

43 Majptenance ~Qdtsciplipe is the pivotal issue !n the classroom. SA A U D , S D  

4 1  Teacher need not be a model to)he students SA A U D S D  

45- As' the iiacher .acqni&s moAe qualifications teachig becomes more 
effective. , ;, ,; S . '.I . S A  A U . D  S D  

46 Teaching sKill Is pu~e ly  inborn. SA A, U D SI3 
1 

47. Stqdent i p  d isc i~l ine  fi the sole reason for low achivement. SA A U D S D  

48 Tycher  derivrs p e a t  pleasure when he is with the pupils. 
0 . S .  

SAb A U D S D  

49 Preparation of Ipson plans is a waste of  time. 
I I ' 

S A .  ' A  ,U D SD 

50 All promotion in the lower classes leads to idleness among,teachers. SA A U D S D  

51' 1nte;nshib is unnecessary for teaehcr trainees. SA A U D S D  
; ,  .:.;.-i : :  1 S .  

52 Teachen should intcrfcrc in the personal problems of his students. . Cl . r  
SA A U D' so 

53, Teacher's role i s  negligible in eradicating social evils,, . . - 
1. i 

SA A U D so 
( 1  

S4 A good teacher should not expect rewards. 
I 2 .  

SA A U D so 
, i .  1 

SS' Friendly relationship of teachers with their students adversqly affect 
I I 

SA A U D SD 
.- the school discipline,' : 



APPENDM I11 
DEP-T OF ADULT EDYCATION & EXTENSION SERVICES 

UN IVERSITY~~OF CALICUT 
s c a l e  a€ ~ t t  it ude Towards Teachins Prof es  s iop  - 

(Prepared.hyr P. sreemanunni) 
I 

 his a t t i t u d e  s c a l e  c o n s i s t s  of 40 items aimed a t  d i scover ing  the 
l i k e s  o r  d i s l i k e s  of school  teachers  towards t h e  pro£ essicnal a t t i t u d e  . 
Against each s ta tement  is given t h e  symbol SA, A, U, D, SD r e ~ r e s e n t h g  
Strongly Agree, Agree, Undecided (Uncettain) , Disagree, Strongly D i s -  
agree. You a r e  requested . to  r ead  each statement c a r e f u l l y  and deci?e 
what your response is. Then mark your answer i n  t h e  space provided , 
aga ins t  each s tatement  by p u t t i n g  a ' X '  mark above the  appropriate  
symbol. 
Egr- I f  you s t rong ly  agree  wi th  t h e  s tatement  1 please  put a X mark on 

X 
the symbol - SA. NOW s t a r t .  

Name of t h e  Teacher: 

1, A t r u e  teacher  should have mastery w e r  the  
sub jec t  matte.r. 

2. A t e a c k r  need ,not r e q u i r e  any teaching a i d s  

3 .  Teacher should i l lumine h i s  sub jec t  with 
c o l l a t e r a l  i n f ~ r m a t i o n ,  

school : 

4. ~ l l  learn ing  ma te r i a l s  should be  suppl ied by 
t h e  a u t h o r i t i e s  

5. A t eacher  should be capable of  present ing t k  
sub jec t  matter  with d i f f e r e n t  and appropriate 
methods. 

6. ~ e a c h e r s '  prime concern should b e  i n  preparing 
the  s tuden t s  t o  g e t  through t h e  examination.. 

,7. A teacher  should not punish h i s  s tuden t s  
without a s c e r t a i n i n g  t h e i r  mistakes. 

8. ~ r a w i n g  out t h e  hidden t a l e n t s  of t h e  students 
i s  not  the primary concern of the teacher .  

9. Teacher should be s e l f  d i s c i p l i n e d  tomaintain 
absolu te  d i s c i p l i n e  i n  t h e  c l a s s .  

1 G. A teacher  should not  involve i n  any work 
o ther  than teaching .  

11. Teacher should be dynamic t o  cope up with the 
needs and i n t e r e s t s  of the  pupi l s .  

1 2 .  Teacher should not contac t  t h e  parents  
occasional ly.  

13. Pupi ln l  p a r t i c i p a t i o n  is inev i t ab l e  i n  the 
teaching l ea rn ing  process.  

14 .  No teacher  l i k e s  h i s  own ch i ld ren  t o  becane 
teachers  i n  future.  i .  

15. Teacher should t r y  t o  a r o ~ s e ' c u r i o s i t ~  i n  h i s  
s tudents .  

16. A t eacher  should give up teaching profess ion  
when he g e t s  o ther  a t t r a c t i v e  pos ts .  

17. A t eacher  should no t  d i sc r imina te  h i s  s t d n t s  
on t h e  b a s i s  of ca s t e ,  creed, class k r  colour 

18. A teacher  should not  t o l e r a t e  , the a t t i t u d e  of 
h i s  s tudents ,  ask ing  quest ions.  

SA A U D, SD 

SA A U D 'SD 

SA A U D SD 

S11 A U D SD 



19. Giving compensatory education t o  ' soc ia l ly  
deprived students  is  not t h e  res 'ponsihi l i ty 
of the teacher. 

20. A teacher is expect&d7 t o  know the chilhken's 
experiences and fee l ings .  

21. A teacher should'be in teres ted  t o  get teach- 
ing a i d s  prepared, f o r  using l o c a l  resources. 

22. Corporeal punishment is e s s e n t i a l  t o  make 
teaching ef fec t ive  

23. A t r u e  teacher is  always proud of h i s  
profession 

24. Teaching is a monotonous profession 
25. wacher should lead a d isc ip l ined l i f e  

outside t h e  school. 
26. Teaching and learning should be confined 

in t h e  classrooms only. 
27. Teaching should be love oriented ra the r  

than examination oriented. . 

28. Teaching profession i s  considered a s  the  
l a s t  r e so r t  fo r  the  qua l i f i ed  youths. 

29. Teacher derives great  pleasure when he is 
with the  pupils .  

30. Inservice c o ~ s e s  a r e  not e s s e n t i a l  for 
experienced teachers. 

31. Teacher should encourage h i s  s tudents  t o  
ask questions while teaching. 

32. Maintenance of d i sc ip l ine  i s  the  p ivo ta l  
issue i n  the  c l a s s  room, 

33.  Frequent inserviqe courses a r e  a boon t o  
teachers f o r  professional  improvement. 

34. Preparation of lesson plans is a waste of ' 

time, 

35. Teacher should be f r e e  t o  leave t h e  formal 
c l a s s  rooms t o  g e t  d i r e c t  experiences t o  
h i s  students.  

36. Teacher need not be a model t o  h i s  s tudents .  

37.  NO profession is b e t t e r  than teaching. 

38. ~ e a c h e r s '  ro le  is  negl ig ib le  in  eradica t ing  
s o c i a l  e v i l s  . 

39, I t  i s  the  r e spons ib i l i ty  of t h e  society t o  
respect the  teacher S. 

40. Friendly re la t ionship  of teachers with t h e i r  
s tudents  adversely e f f e c t  the  school d i s c i -  
p l ine .  

A U D S D  

A U D S D  

A U D S D  

A U D S D  

A U D S D  

A U D S  

A U D S D  

A U D S D  

A U D S D  

A U D S D  

A U D S D  
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( 2 )  

Part - 1 
In order to givc right and proper eduaticil to the pupils. It is essential for the a teacher 
to know the main problems of the pupils and to help them in solving. 
School administration depends on the cooperation of the teachers. 
It is said that ''If teacher provides 100 gms of love to his pupils then he will attain one 
kilogram of love from his pupils". A teacher should keep in mind this statement while 
teaching. 4 

'Teacher and pupil both are an inseparable part of the society'. Keeping this in his mind, 
a good teacher should teach. 
The teacher should be aware of the problems of the Nation and as well as cooperate in 
solving them. 
'The welfare of not only the society and the Nation but the Whole world is based on 
the feeling of cooperation'. The teacher should keep this in mind while teaching. 
School is also like a family. As such in order to make it decent, not only the pupils but 
the teacher's cooperation is also essential. 
The teacher's cooperative behaviour with others, expands his knowledge. 
Success and failure in the examination is the result of the labour of both student and 
the teacher. The teacher should keep this in his mind while teaching. 
Teacher should cooperate with the parents in making them an ideal citizen. 

Part - 2 
Besides teaching the pupils their syllabus, the teacher should also develop such feelings 
in them that they may understand themselves and try to fulfil1 their duties. r- 

The teacher should praise the good deeds of the pupils and also criticise their unworthy 
acts. 
The teacher should have patience towards the emotional reactions of the .pupils and should 
also try to understand them. 
The teacher should have intimate relations with the pupils, so that the pupils may present 
their prohlems before them without any hesitation and as well as seek their advice to 
solve them. 
The teacher should have the feeling of kindness in his behaviour towards the pupils. 
The teacher should have so much tolerance that if the pupils criticise them, they may 
hear it and pulpied their curiosity. 
The teacher should devote his maximum time to the pupils acu~rding to their needs. 
The teacher should neither punish too much to his pupils nor be too liberal with them. 
The teacher's teaching method should be in accordance with the individual difference of 
the pupils. v . . 

The teacher should be impartial and honest in student's assessment and do so, keeping 
in mind the pupils abilities. 

Part -3 
Teachers should keep in mind the various interests, of their pupils while teaching. 
Teacher should not spend much of his time in politics etc. but should spend most of his 
time in teaching. 
Besides teaching, teacher should also take interest in other extra-curricular activities of 
the pupils. 
Teacher should be aware of the new teaching methods. 
Teacher should not make his students book-worm but should givc them such education 
that pupils may have hoth theoretical as well as practical knowledge. 

1 - 
\ 1 



Teacher should have a library of their own for teaching at home. 
Besides personal aims teacher should also keep in mind the social aims. 
Besides solving the quarries related to the syllabus, the teachers should also solve the 
other quarries and curiosity of the students. 
Teacher should take active part in educational symposium and seminars etc. 
The Education should be according to the time. Keeping this, in his mind, the teacher 
should draw the attention of C;overnment and the educational authorities towards the 
defects of the present education system. 

Part - 4 
'The pupils very much depend on the teacher,' keeping this in his mind, the teacher should 
spend his time in their proper social development. 
Teacher is considered as the source of motivation. Hence teacher should carry over his 
promise properly. 
Teacher should not take any decision without thinking and after taking decision should 
remain firm in it. 
All pupils are equal for the teacher. Hence the teacher should not ?have partially with 
the pupils. 
The teacher should give marks to the pupils in the examination on the basis cd his work 
performance and not on the basis of his approach. 
The teacher should maintain such descipline in the class that the pupils develop that this 
teacher behaves lawfully and impartially. 
The teacher should not pay attention to only one student but should pay attention to all 
the students. 
The teacher should act in an organized way at home also. 
A teacher should not hasitate in revealing the qualities and defects of the pupils in front 
of them. 
A teacher should accept his defects without any hesitation and should also try to remove 
them. 

Part - 5 
The teacher should not demand gifts etc. as his labour from the pupils. 
The teacher should not do any illegal thing at any cost. 
The teacher should not be shy but be bold in doing legal things. 
The teacher should know that he will be called on an ideal teacher on the basis of moral 
values. 
Teacher should show his honesty and self-safficiency in evaluation of the students. 
When pupils raise agitation or strike, then teachers should deal with patience. 
In order to maintain proper descipline in the classroom, it is essential that the teacher 
should himself be desciplined. 
Character is above all. As such a teacher should present an ideal of his character before 
his pupils. 

9. 'Duty is the key of success'. As such, a teacher should present an ideal of his dutifulness 
infront of his pupils. 

10. A teacher should behave politely so that his students may take a lesson from him. 
Part - 6 

1. Pupils are rude by nature. Hence a teacher should not pay much attention o n  their defects 
rather they should pay attention on thier qualities and also motivate them for good deeds. 

2. If a teacher works according to the well established plans, then his several educational 
problems may get solved. 

3. A teacher should teach in such interesting manner that the pupils may not feel monotony 
in the class. 

t 
' ? ..' 

d' ' 



A teacher should hope that in future, his pupils will maintain good relations with him. 
A teacher should keep in mind the basic theory of Gita. "Karma is the duties, not in 
results." 
A teacher should hope that in future his pupils will g!orify him. 
Enviro~~tnent may be new of old, if a teacher desires, then he can make it according to 
his convenience. 
Teacher should not only pay attention on teaching-learning but should also maintain a 
pleasant atmosphere. 4 
A teacher should hope that knowledge given by him will help his pupils is not only solving 
the educational problems but also the problems of practical life. 
A teacher should always be in happy mood and try to make his pupils also happy with 
his behaviour. 

Part - 7 
A teacher should also rnotivate his pupils to study themselves besides teaching them 
himself. 
Enthusiasm and concentration are the key to success. As such a teacher should motivate 
the pupils for it by placing an ideal himself. 
A teacher should develop new energy and power in pupils. 
If a teacher wishes, then he can learn a good deal from his students. As such a teacher 
should not have and hesitation in this respect. 
Teacher is considered as a source of motivation for the pupils. A4 such a teacher should 
place an ideal before the pupils. 
Not only environment of the class, but the environment of the whole school depends on 
the teacher. As such a teacher should take active part in. 
Education aims at the all-round development of the personality. 
Besides hehaving friendly with the pupils, a teacher should also behave friendly with others 
and them with his knowledge. 
From social point of view a teacher occupies a significant place in society. As such a 
teacher should take a lead in doii~g new things. 
A teacher should himself do his work in time and motivate his pupils also to do their 
work in time. 

Part - 8 
However the pupils may be, a teacher should maintain proper adjustment with them. 
Whatever decision a teacher takes, it should not be based on prejudice rathe,r it should 
be based on the reality of facts. 
However may be the situation, a teacher should keep his nature normal. 
A teacher should try to make his thoughts and be,ha$.our dynamic and creative. 
A teacher should make his personality so impressive that not only the pupils and the 
parents may be impressed but other people are also impressed. 
There is a lesson in each experience. As such a teacher should try to take lesson from 
each experience of life. 
A teacher should include originality in his subject matter and as well accept the original 
thoughts of pupils without any hesitation. 
A teachers personality should not be rigid rather it should he dynamic. 
Difficulties are common in Life. It is not appropriate for a teacher to stop teaching on 
being disturbed by them. 
A teacher should be able to express his views to others in proper way and in simple 
language so that people may understand it easily. 
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Answer Sheet 

Teaching Aptitude Test Battery [TATB] 

WT 1 (PART 1) WT 2 (PART 2) 

WT 3 (PART 3) WT 4 (PART 4) 

Item Agree 

1. 17 
2. cl 
3. cl 0 

4. cl cl 
5. cl 
6. 

7. 17 cl cl 
8. cl 

q. ' cl cl cl 
1J. cl cl cl 

Item 

- W -  
Doubtful 

11. L -1 

12. C1 

13. cl cl 

14. 

15. U L 
16. cl 
17. 

18. cl 
19. cl cl 
20. cl cl 

Agree 
- f s m a * =  

P ~ubtful 

Disagree 

Disagree . 

Item Agree 'oubtful Disagree 

Item 
- f s m a G ? q $ m m  

DC btful Agree Disagree 



m 5 (PART 5) 

( 2 )  

Orm 6 (PART 6) 

. m 7  (PART 7) 

Item 

m* 8 (PART 8) 

Agree 

f Pr,.blzshed by 3 
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41. U 
42. C3 cl 
43. cl cl 
44. cl 
45. cl D 
46. cl cl cl 
47. cl 
48. cl 
49. cl cl cl 
50. 0 Cl C1 

m m -  
Doubtful 

. 51. cl 0 
52. cl 
53. cl 
54. 
55. cl 
56. cl cl 
57. cl 
58. 0 C1 
59. cl 
60. cl 

Item 
m 

Agree 
+$??pi 

Doubtful 

Disagree 

61. cl cl 
62. cl 0 cl 
63. 0 cl 
64. U 
65. C1 cl cl 
66. E 
67. 0. 0 
68. U Ci 
69. 

70. a n 

71. cl 0 
72. 0 
73. cl cl 
74. cl 
75. 

76. fl cl cl 
77. 0 D 
78. • cl 
79. il 

80. U 

%Em 
D i s ~  ,ree Item 

Item 
- c r m a * -  

Doubtful Agree Disagree 
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1. You have got the indication book8 to read in  (a) A novel 

your spare time. You can afford to read only (b) A biography 
one of them. Choose the one you would like (c) A holy book 
most to  read. (d) A book on 'We live for Children' 

(8) A book of poems 
2. Of the magazines mentioned against having eq- (a) Filmfare 

uel subscription rates, you can afford to  subscri- (b) Child Education 
be one only. Which one would You like most to (c) tlluslrated weekly 
go in for 7 (d) Women and Home 

(e) Life 
3. of the forth sctivities/hobbies available to YOU (a) Reading 

for your leisure-tlrne. YOU are required to  choose (b) Gardening 
only one. Whkh one would prefer most 7 (c) Playing with children 

(d) Visiting friends 
{a) Gossiping 

4. In your spare time you might be engaging Your- (a) Gardening 
in  dlffrrent chores. Which on@ of the forth (b) Doing house-hold chores 

~hor-  would you like most to engage~ourseif (C) ~ G c h r n ~  children or doing tulttons 
In 7 (d) Vkiting friends 

' t i e . .  (8) writing 
5. o f  the forthschool subjects you had, ch- the (aj'~tiglishl~indl1~unjabi 

,..L 

one ym W like most. ' ( 6 )  Methemetics' . , I .  

{c) Science 

(d) Social Studiea 
(8) Hygiene and Physiology 

6. of  the forth amusements available to you, you (a) Restaurants 
are q u l r e d  to choose only one. Which one wil l  (b) Dramatics 

you prefer M 7 (c) Oahces 
(d).Cinema shows , 

(9) Talking t o  little ones 
7.  Forth are given a few distinguished !ersons in (a) Ravi Shanker 

different walks of life. Which One of these pers- (h) Radhakrishan 
ons would you like most to identify yourself (c )  C. v. R3man 
with 7 (d) Mulk Raj Anand 

(e) Sarojini Naidu 

8. You have the forth types of persons livino in (a) A shopkeaper 
your neighbourhood-envlmnmmt. Which one of (b) 1 A S /P. C. S. Offleer 
thew Persons would You Prefer to meet most (c) An Office Cleric 
often? (dJ A6 Engineer 

(e l  A school melW/kchmr 
3. Forth are g h  a few l o w  thrt people 6. of money 

~nd te te  the l o w  you would like most to (bj love ofpowsr 
d.H(op. 

(C) L o w  of children 
(d) Lavo of good llfa 
(8) Love of opposite ax 



10. People aspire to acquire or develop dlfferant (a) Knowledge 
assets. Of the forth said assets which one would (b) Personality 
you like most to acquire 7 (C) Interest in children 

(d) Personal fitness 
(e) Popularity 

11. Forth ere some of the qualities that people (a) Scholarship and humility 
should develop in their personalities. Choose the (b) Dominance and 
quality you would emphasize most in order of (C) Discipline end obedience 
your preference. (d) Optimism and cheerfulness 

(e) Stabilty and maturlt~ 
12. Of the forth mentioned qualities one may have, (a) Sympathy 

which one do you think IOU have most or you (b) studious 
would like to have most 7 (c) Fluent speech 

(d) Impartiality 
(0 )  Physical health 

13. Given forth are some of the -PS that one she- (a) Industrialization . 
uld take for buitding the counw and the nation. (b) Meking children grow and -lop into Comp- 
Choose the step you would like most to teke lete individuals 
while contributing your might to the task. ic) Working hard 

' (d) Streamlining the administration 
. (e) Developing patriotism in country-m 

14. If you are required to set things right in the (a) Pull up the a~nistration 
- 

'I 

country, whlch ivne of the forth adventures ( b )  Change the system of 
would you llke most to make ? (c) Teach the teachers who make men and woman 

(d) Punish the law breakers 
(e) Order people to work hard 

15. Showing forth types of people can contribute (,) Poiit~cal leaders 
toward making a nation great and strong. Cho- (b) Philosophers 

the type you think, Can contribute most. (C) Adminlstraton 

(d) Teachers 
(e) Scientists 

16. Different ~eOPle are tempted to do differant (a) Set them right'with force 
things when the youth go wrong Whkh of th6 (b) Give them a sermon on the how and why of 
mentioned things are you most tempted to do youth welfare 
on such occasions ? (c) Put them to serious work 

(d) Meet their demands ' 

(e) Get schools refonn the educatlonal system 
17. Which one of the forth can best lead to improve- Good 

ment in education 7 (b) Raised fioancial grants 
(c) Public school pattern of education 
(d) A very capable education minis* 
(8) Pafents co-operation 

18. M the mOntiarud abilities, choose YOU (a) Mechanical ability 

will Uk8 to dsvslop most (b) Mistlc ability 
(c) Musical ability 
(d) Verbal ability 
(e) Reasoning ability 



19. 01 the forth mentioned lntsrestt one my ham, 
whlch one do you think you have mart or you 
would like t o  develop mo8t ? 

20. People have various ikss. Which one of the 
forth said Is your chief like ? 

21. Forth are some of the factors whlch can 
motivate one to choose an dscupation. Select 

the factor n hich you think can motivate you most. 

22. Different people want something different form 

their jobs. Which one of the mentioned things 
would you want most from the job that you 
may have 7 

f '  : 
23. Different p0eple go in for jobs because of 

different attractions can make you like your job 

most 7 

- 
24. Of the menlioned kinds of occupations, choose 

one you would prefer most. 

25. Of the said jobs in life, choose the one you 
would like most to be bmployed in. 

1 .  

26. You have got offers for the forth said appolnt- 

ments Select the one you would like most to 
accept. 

27. You may b. worklng as a tmcher In a shnl 
when you are trying to enchance your prospects 
Inlife. Sudddenly you find before you an opport- 
unity of golng abroad on a very high post of 
an edrninlstrative nature. Which one of the 
indciating would be your most likely reaction 
reaction 7 

Archna Prlntcn, Agn-7 

(a) Mochankal 

(b) Llte+fab 
(C) Artistic 
(cl) Social 
(e) Scientific 

(a) To work had on whatever is entrusted 
(b) To travel 
(C) To teach things to children 
(d) To eat, drink and be merry 
(e) To read about other people 

(a) Good pay or Income 
(b) Security of job 
(C) Authority and power t o  rule others 
(d) B-~nifits l i ~ e  bonus, medical facilities. house 
(9 )  Opportunity to educate and influence others 

!s) Congenial worklng conditions 

! b) Good boss 
(c) Opportunity to mould the young 

(d) High socio-economic status 

(e) Amiabla work-mates.. 
(a) Its interesting work 

(b) The fact that I t  s u b  your tastes 
(C) Its proximity to your home . . 
(d) In i t  one can train mlnds . . 
(e) In i t  one can learn much 

(a) Professions - 

(C) Skilled 

(d) Admlnisvative . 
(e) Unskilled 
(a) Engineering 
(b) Practising law of bsooming a magistrate/- 

afficer 
(C) Journalism 
(d) Teaching in schools 
(e) Nurslng 
(a) Gezetted Officer 
(b) Manager in a firm 
(C) Edltor of a nows-papw 
(d) Actor or Actress 
(e) Teacher In a achool 
(a) Resign the job and go away 
(b) Not bother about I1 

(c) Consult parents and teachem 
(d) Find out the future prospects of the new 

job 
(e) Thlnk carefully and than decide 


