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Recent generations of women have witnessed great social changes 

and are taking up many roles with different goals and perceptions. As per 

the Census ~eport ' ,  the number of working women in lndia in 1981 was 

19.60 per cent; in 1991, it was 22.20 per cent. The number of working 

women has increased from 22.20 per cent in 1991 to 25.68 per cent in the 

year 2001. From decade to decade, the increase is a bare 0.88 per cent. It 

is highly embarrassing to note that working women in lndia represent only 

12.40 per cent of the total population. This is a sad picture on our social and 

economic status of women when compared to the more than 50 per cent of 

the male population being economically independent. With increasing 

number of girls exposed to education, vocational training and professional 

degrees, this figure of working women is quite unsatisfactory. 

World Conference on Education in the Jomtien City,   hail and^ (1990) 

accepted the rationale of Education for All, and women empowerment was 

one of the thrust areas highlighted. It is true that education empowers 

women. By increasing women's ability to earn an independent income, 

education increases women's status in the community and leads to greater 

input into family and community decision making. Having knowledge, 

income, and decision making power can place women on a more equal 

footing with men. 

The rising cost of living has made it essential for a large number of 

women to undertake employment. In the past two or three decades women 

have become much more aware of opportunities open to them, and old 

prejudices and inhibitions have worn away and are diminishing. Attitudinal 

changes in rural as well as urban society enable women to prove their merit 

in various vocations as has been evident in their marked role-taking in fields 

which were unthinkable some three decades ago. The Indian academic 

women have been establishing their hold in universities, civil services, 



politics, journalism, social service, management, business, information 

technology, research and even in space travels. 

Although employment can be an exciting challenge for many women, 

it can also be a tremendous source of stress. Work demands more and 

more time and energy, as a result, women are increasingly exposed to 

negative as well as positive aspects of employment. Many organizational 

factors contribute to increased stress levels and at personal level, work 

stressors often result in disorders like depression, anxiety, general mental 

distress, diseases, and chronic pain (Sauter, Hurrell & cooper3, 1989). It is 

also often seen that many capable married women on the threshold of a 

career, struggle hard to pull on with their professional impulses. It would, 

therefore, be worthwhile to assess the factors, that lead to the discrepancy in 

the male-female employment ratios and the reasons for women experiencing 

more stress at home and at work place than their counterparts. 

Teaching is the noblest of the professions which has been attracting 

and engaging a good number of women from time and ago. Women make 

good teachers especially at the primary level, and are, in fact, preferred to 

men because of characteristics of gentleness, patience and nurturing which 

are natural and peculiar to their motherhood for dealing with children. 

The demand for women teachers is also increasing along with the 

number of women teachers actually employed. As per the first All India 

Educational survey4 (1 957) in the year 1949-50, there were 75339 women 

teachers in the primary schools, forming 15.30 per cent of the total teaching 

force. In 1982-83 the number stood at 354362 forming 25.50 per cent of the 

total and representing more than fourfold increase. In 1949-50 there were 

12078 women teachers in middle schools forming 15.31 per cent of the total 

number. By 1982-83, the number had risen to 267141 representing 31.20 

per cent of the total number and registering more than 22 fold increase. For 

high and higher secondary schools including post-basic education, the total 



number of teachers in 1949-50 was 11 61 57 of which 18656 (1 6.06 per cent) 

were women. In 1982-83, the number of women teachers stood at 2191 12 

which formed 28.1 9 per cent of the total number of teachers (777215). The 

increase is more than 11 fold. 

Despite the spectacular increase in the number of women teachers, 

the Programme of ~ c t i o n ~  (POA) on education (1992) has suggested that 

women's representation in teaching should be raised to 50 per cent through 

better training facilities for them to cope up with the steady increase in girl's 

education over the past four decades. 

The seventh All lndia Educational survey6 (2002) reported the 

number of secondary school women teachers in lndia to be 364386, the total 

number of teachers being 958104, representing 38.17 per cent of the total 

indicating less than two fold increase within the past two decades. 

Next to Chandigarh, Kerala has the highest per cent of secondary 

school women teachers in lndia as per the AIES, 2002. Selected 

Educational statistics7 (2000-2001), Directorate of Public Instruction 

Department of Education, Government of Kerala, reveals that the number of 

secondary school women teachers in Kerala is 37093 representing 60 per 

cent of the total (total number 61935). 

The figures represented above are indicative of quantity alone. The 

corner stones of a successful educational system is its high quality teachers. 

At the same time, teaching is a very complex process and the requirements 

for successful teaching vary greatly under different conditions. The strain 

involved in teaching is greater than that involved in many other professions. 

It is clear that competence in teaching is the outcome of professional 

preparation, many hours of work, more hours of reflection, and a large 

number of other factors closely associated with teaching. Both competence 

and confidence comes from planned and purposeful work, teachers' 



dedication, and commitment, which are qualities that contribute to success in 

teaching and to a popular teacher. 

1.1 NEED AND SIGNIFICANCE OF THE STUDY 

It is true that teachers are accountable to students, management, and 

society. Teachers are expected to put into practice plans that have been 

designed by others and often teachers' own ideas find little place. Teachers 

are supposed to teach according to society's expectations and are forced to 

follow certain expected behavioural norms and society is likely to make 

much of the fact if the teacher has made mistakes. Many teachers suffer 

from over work, and this is especially true in the case of women teachers 

who are bound to perform additional responsibilities at home without the 

necessary complementary changes in their role relations with other 

members of the family or the society. In such a situation, women are the 

victims of conflicting role expectations from professional and domestic sides. 

Failure to understand and accept her in the diversified roles may lead to 

failure in effective co-ordination among new roles and dissatisfaction in job 

which will ultimately grow to the extent of dissatisfaction in life even. This is 

evident from the way highly qualified and highly efficient women teachers 

encounter problems at school, at home or in the society. This situation 

resulted in studying the different phases of teachers' life and work 

incorporating different role relations and satisfaction derived in job, along 

with the teacher characteristics among women teachers. 

The investigator's experiences as a teacher educator, and the 

experiences of several colleagues and familiar lady teachers motivated the 

investigator to choose the area of role conflict and job satisfaction for the 

study and to find its relationship with teacher effectiveness and select 

teacher characteristics. The investigator, therefore, did a preliminary review 

of studies in the area and found that it is a striking area for research work by 

educationists and by psychologists for the past three decades. 



There is a large body of literature to attest to the fact that women 

experience higher levels of work and family conflict than do men. In the 

home domain, women, irrespective of their involvement in paid work, have 

been found to be significantly more likely than men to bear primary 

responsibility for home chores and child care (Noek and Kingstone', 1988; 

Duxbury and ~iggins'. 1991; Gutek, Searle, and ~elpa", 1991 ; Higgins, 

Duxbury and Lee1', 1993). Studies on role conflict by sukhwal12 (1976), 

~ e h t a ' ~  (1985),   opal'^ (1987), and Lathakumar15 (2000) had led to the 

conclusion that women teachers have both professional and domestic role 

conflict. But, theoretical evidences on multiple role demands suggest that 

the absence of a number of roles is responsible for ineffective role taking 

and this was established in studies like ~ a ~ a k ' ~  (1982) and ~ m a "  (1985). 

Multiple roles may be life-enhancing in that they provide additional sources 

of social support, increased skills and heightened self-esteem and well-being 

(Baruch and ~arnet t '~ ,  1987; Barnett and ~ y d e ' ~ ,  2001). 

Similarly, individuals who score high on work-life conflict have 

consistently been shown to be highly dissatisfied with their jobs (8hagatzo 

et a/., 1985; Karasek, Gardell and  ind dell^', 1987; ~ e d e i a n ~ ~  et al., 1988; 

Thomas and ~ a n s t e ? ~ ,  1995; and Duxbury and ~ i ~ ~ i n s ~ ~ ,  1998). The issue 

of secondary school teachers' job satisfaction and retention has been the 
Ibcus of research across disciplinary boundaries for several years 

(chapman2=. 1984; ~ o l e ~ ~ ,  1984; and Chapman and ~ r e e n ~ ' ,  1986). These 

stud~es have identified personal characteristics, student concerns, workload, 

recognition received, salary, and policy administration as common turnover 

and job dissatisfaction factors. 

Eventhough, there were studies on job satisfaction (singz8 1988; 

~ i c h a e l o w a ~ ~ ,  2002; Zembylas and ~apanastasiou~~, 2004; and Kimbre13', 

2005); personality correlates of job satisfaction ( ~ o r w a l ~ ~ ,  1987; 

Ramakrishnaiah and ~ a o ~ ~ ,  1998); and on causes of satisfaction or 

dissatisfaction among secondary school teachers ( N C E S ~ ~  1997), these 



studies could not produce agreeing results with regard to what contributes 

for satisfaction of teachers in their job. 

According to majority of studies, teachers viewed job dissatisfaction 

as principally contributed by work overload, poor pay and perceptions of how 

teachers are viewed by society. In general, studies have found variations in 

job satisfaction levels of teachers, depending on certain individual and 

school characteristics. 

Satisfaction with teaching as a career is an important policy issue 

since it is associated with teacher effectiveness which ultimately affects 

student achievement (Ashton and  ebb^^, 1986; Carnegie Task Force on 

~ e a c h i n g ~ ~ ,  1986). Teachers' job satisfaction can be translated into learning 

outcomes and it is actually, the learning outcomes that decide success in 

teaching. In recent years, researchers and policy makers identified a 

number of supports that new teachers are in need of in order to be effective, 

feel successful in their jobs, and, ultimately, stay in teaching (Johnson and 

  irk eland^^, 2003; Smith and ~ n ~ e r s o l l ~ ~ ,  2003; Johnson and The Project on 

the Next Generation of ~eachers~', 2004). 

Several studies were conducted on personality characteristics of 

teacher effectiveness (~hagol iwal~~,  1982; ~ a l i k ~ ' ,  1984; wangoo4*, 1984; 

~ h a n n a ~ ~ ,  1985); while studies carried out by ~ a l i "  (1 985), ~ i n g h ~ ~  (1987), 

  ill" (1988). Kemp and  all^' (1992), Yeung and ~ a t k i n s ~ ~  (2000) and 

~agathala~' (2002) concentrated on demographic correlates, academic 

background and success in teaching. Likewise studies are available on the 

relationship between attitude towards teaching profession, job satisfaction 

and teacher effectiveness    ha to on^^, 1986; ~amakrishnaiah~', 1989; 

~ r i s h n a r e d d ~ ~ ~ ,  1995) 

The review of studies further suggested that there have been studies 

on role conflict, role performance and job satisfaction of working women in 

general, and, women teachers in particular. But, comprehensive studies are 



rare either in the Indian or Kerala context concerning the role of variables 

like role conflict, job satisfaction, attitude towards teaching profession and 

other teacher characteristics on success in teaching or teacher 

effectiveness. 

The investigator, therefore decided to conduct a study on finding the 

ability of variables like role conflict, job satisfaction, and select presage 

variables to discriminate between successful and less successful secondary 

school women teachers of Kerala. 

1.2 STATEMENT OF THE PROBLEM 

Eventhough, a large number of studies have been reported regarding 

the multitudinal aspects of teacher effectiveness and what makes a 

successful teacher, controversies exist in these findings, because, the 

criteria for measuring teacher effectiveness does not always recognize 

broader roles and responsibilities of the teacher. 

Further, there are studies on the gender differences in Role Conflict, 

Job Satisfaction etc. But how do variables like Role Conflict, Job 

Satisfaction and Attitude towards Teaching Profession, Academic 

Qualification, Length of Service, Preparation Hours, Age and Marital Status 

affect Teacher Effectiveness or Success in Teaching? Can these variables 

be considered as discriminating between Successful and Less Successful 

women teachers? Will a knowledge of these variables help for the prediction 

of Success in Teaching? These are some of the questions the investigator 

wished to get answers. 

The problem is thus entitled "A STUDY OF ROLE CONFLICT, 

JOB SATISFACTION, AND SELECT PRESAGE VARIABLES 

DISCRIMINATING BETWEEN SUCCESSFUL AND LESS SUCCESSFUL 

SECONDARY SCHOOL WOMEN TEACHERS OF KERALA. 



1.3 DEFINITION OF KEY TERMS 

The key terms of the title are defined operationally for better 

understanding of the study. 

1.3.1 Role Conflict 

The term 'role' is used to refer to a cluster of related meanings and 

values that guide and direct an individual's behaviour in a social setting. The 

meaning of the term 'role' is self explained in the citation of ~ o o d ~ ~  (1973) . 

viz., "A person is likely to play many roles in the course of a day". 

Conflict' is a borrowed term from the psychoanalytic school of thinkers 

who mean by it a painful emotional state which results from a tension due to 

opposed and contradictory wishes or expectations. According to Good 

(1 973), conflict is a painful or unhappy state of consciousness resulting from 

a clash or contest of incompatible devices, aims, drives etc. 

According to Katz and ~ a h n ~ ~  (1978), role conflict is the psychological 

tension that is aroused by conflicting role pressures. 

In the present study, the term 'Role Conflict' stands for the stress and 

strain experienced by women teachers in having several domestic, social 

and professional responsibilities or roles, as measured by the Role Conflict 

s a l e  for Women Teachers developed and standardised for the purpose. 

1.3.2 Job Satisfaction 

Job satisfaction is the extent to which a person is pleased or satisfied 

by the content and environment of his or her work or is displeased or 

frustrated by inadequate working conditions and tedious job content. Job 

satisfaction does promote happiness, success and efficiency in one's 

professional activity. 

According to  awle er^^ (1973), 'teacher satisfaction' refers to a 

teacher's affective relation to his or her teaching role and is a function of the 



perceived relationship between what one wants from teaching and what one 

perceives it is offering to a teacher. 

Operationally, Job Satisfaction refers to the scores obtained on the 

Job Satisfaction Inventory for which the components are Salary, Fringe 

benefits, Opportunities for Higher studies, Promotion etc. 

1.3.3. Presage Variables 

According to the Model of Teaching proposed by ~ ru i ckshank~~  

(1985), Presages Variables are those teacher characteristics supposed to 

affect the process and then of course, the process will affect the product. 

Such characteristics are teachers' academic qualification, grades obtained in 

the examinations, level of intelligence, attitudes, personality and the like 

which can be classified into a number of dimensions of variables viz., 

cognitive, affective, professional and so on. 

In the present study, the presage variables, are the following which, 

' an educator may feel that they may have relationship with Success in 

Teaching : 

1. Attitude towards Teaching Profession 

2. Academic Qualification 

3. Length of Service 

4. Preparation Hours 

5. Age 

6. .Marital Status 

Each of these variables are described below for its meaning. 



1.3.3.1 Attitude towards Teaching Profession 

Attitudes reflect man's behaviour and are, therefore, important in 

education. Attitudes are formed through experiences which means that they 

are learned. The teacher who thinks well of his or her profession is sure to 

contribute much towards the pupils ar~d towards the society. 

~ui l ford" (1978) defined attitude as "personal disposition common to 

individuals, but possessed to different degrees, which impels them to react 

to objects, situations, or positions in ways that can be called favourable or 

unfavourable". 

According to ~hurstone" (1956), attitude is the sum total of man's 

inclinations and feelings, prejudices. and biases, preconceived notions, 

ideas, fears, threats and conventions. 

Operationally, Attitude towards Teaching Profession is one's positive 

or negative affect towards teaching as a profession and is the summative 

score obtained by a teacher on the Scale of Attitude towards Teaching 

Profession. 

1.3.3.2 Academic Qualification 

The basic function of any profession is to provide specialized service 

which society has entrusted to it at the highest possible level of competence. 

In the present study, Academic Qualification refers to a Graduate 

degree in any subject of study and a professional degree in Education, or a 

Post-Graduate degree in the subject of specialization concerned and a 

professional degree in Education. 

1.3.3.3 Length of Service 

Length of service is often a factor which enables teachers to 

undertake their responsibilities and decision making properly. Length of 



service, in the present study, refers to the total number of years completed 

by the teachers in the teaching profession. 

1.3.3.4 Age 

As age increases, experiences gained by a person also increases, 

which may contribute to change in one's outlook. 

In the present study, Age refers to the chronological age of the 

teachers. 

1.3.3.5 Marital Status 

According to ~ y a n s ~ '  (1 960), there are systematic differences 

between married and unmarried teachers with respect to various classroom 

behaviour and attitudes. 

In the present study, Marital Status indicates whether the teacher is 

married or unmarried. 

1.3.4 Discriminating 

In this study, the term 'discriminating' is used to indicate the nature of 

the study as a comparative survey and to indicate the statistical processes of 

finding out the variables that are capable of differentiating between 

Successful and Less Successful secondary school women teachers of 

Kerala. 

1.3.5 Successful and Less Successful Teachers 

Studies on teacher effectiveness tend to emphasize qualities such as 

knowledge, organization of the subject matter, skills in instruction, and 

personal qualities and attitudes that are useful while working with students; 

~ reemers~~( l994)  argues that students' academic outcomes are more 

heavily dependent on the procedures and activities carried out in the 



classroom; ~unro~'(1999) argues that without effective teacher guidance 

and instruction in the classroom, learning and progress cannot be achieved. 

The term 'Success in Teaching' is used analogous to 'effectiveness in 

teaching', which brings about effective learning outcomes. Success in 
Teaching can be measured through different ways such as rating by 

administrators, peer teachers, parents, self-rating by the teacher, and by 

students ratings. Several studies have reported that students possess more 

direct knowledge of teacher behaviour than administrators or peer teachers 

 arson^*, 1984; ~ o l l r n a n ~ ~ ,  1992). 

In the present study, Success in Teaching was measured by means 

of pupil rating which takes into account the process aspects of teaching as 

well as teachers' affective characteristics. The term 'Successful Teacher' 

stands for teachers who obtain scores greater than P50, the median and the 

term 'Less Successful Teacher' stands for teachers who get scores and 

below in the Teaching Success Rating Scale developed to measure pupils' 

ratings on .teacherst effectiveness. 

1.3.6 Secondary School Women Teachers 

In the present study, 'Secondary School Women Teachers' stands for 

those women teachers who work in the Government and Private Aided high 

schools (Standards VIII, IX, and X) of Kerala. 

1.4 VARIABLES 

The study is intended to find out the capability of the predictor 

variables to discriminate between Successful and Less Successful 

Secondary School women teachers of Kerala. The study is, therefore, 

designed with Success in Teaching as the Criterion Variable. The associate 

predictor variables are: 



1. Role Conflict 

2. Job Satisfaction 

3. Presage Variables like; 

i) Attitude towards Teaching Profession 

ii) Academic Qualification 

iii) Length of Service 

iv) Preparation Hours 

v) Age, and 

vi) Marital Status 

1.5 MAJOR HYPOTHESIS AND OBJECTIVES OF THE STUDY 

The study is designed with the major hypothesis that each predictor 

variable is capable of discriminating significantly between Successful and 

Less successful secondary school women teachers of Kerala, the two 

criterion groups of the study. 

It was further hypothesized that the ability of each predictor variable 

to discriminate significantly between Successful and Less Successful 

women teachers will be indicated in any one or more of the following ways: 

I. Variation in the number of teachers under the different levels of 

predictor variables between Successful and Less Successful women 

teachers. 

2. Ability of the predictor variables of interval type viz., Role Conflict, Job 

Satisfaction, and Attitude towards Teaching Profession to discriminate 

significantly between Successful and Less Successful groups of 

women teachers. 



3. Ability of the nominal predictor variables viz., Academic Qualification, 

Length of Service, Preparation Hours, Age, and Marital Status having 

significant effect on Success in Teaching. 

4. The existence of significant and reasonably high correlations of 

predictor variables of interval type with Success in Teaching of 

women teachers. 

5. The existence of significant association of the nominal type predictor 

variables with Success in Teaching. 

6. Efficiency of the predictor variables of interval type to predict 

significantly Success in Teaching of women teachers. 

The hypotheses stated earlier made the investigator to fix the 

objectives of the study as follows: 

1. To estimate the percentage of teachers under the different levels of 

the predictor variables between Successful and Less Successful 

women teachers. 

2. To test the significance of the difference in the mean scores of the 

predictor variables between groups of Successful and Less 

Successful women teachers. 

3. To test the significance of the difference in the mean scores of 

Success in Teaching between groups formed on the basis cf the 

nominal predictor variables. 

4. To estimate the extent of relationship of each predictor variable of 

interval type with Success in Teaching and to test the significance of 

each. 

5. To test the significance of the dependence of Success in Teaching 

with the nominal predictor variables, and in the case of significant 

association, to estimate the extent of association. 



6. To test the effectiveness of the predictor variables of interval type to 

predict Success in Teaching. 

1.6 METHODOLOGY 

The methodology adopted for carrying out the investigation is 

described as follows. 

1.6.1 Sample 

Three hundred secondary school women teachers from 53 schools 

belonging to ten districts of Kerala drawn by proportionate stratified sampling 

technique formed the sample for the study. 

1.6.2 Tools 

The data necessary for the conduct of the study were collected using 

the following tools. 

l Role Conflict Scale for Women Teachers 

(Sumangala and Ushadevi, 2000). 

2. Job Satisfaction Inventory for Teachers 

(Pillai, 1989). 

3. Scale of Attitude towards Teaching Profession 

(Pillai and Poozhikuth, 1989). 

4. Professional Involvement Inventory of School Teachers 

(Sumangala, 1991). 

5. Teaching Success Rating Scale 
(Sumangala and Mathai, 1991). 

1.6.3 Statistical Techniques Used 

The statistical techniques used in the analysis of the data are the 

following: 



1. Two-tailed Test of Significance of difference between Means for large 

Independent samples.. 

2. One-way Analysis of Variance 

3. Pearson's Product Moment Coefficient of Correlation 'r'. 

4. Test of Significance of 'r'. 

5. 0.95 Confidence Interval of 'r'. 

6. Percentage Variance (?X 100). 

7. Chi-square test of Independence. 

8. Regression Analysis. 

1.7 SCOPE OF THE STUDY 

The major purpose of the study is to find out whether the predictor 

variables viz., Role Conflict, Job Satisfaction and the select Presage 

Variables can discriminate significantly between Successful and Less 

Successful secondary school women teachers. This was studied by using 

many statistical techniques like Test of significance of difference between 

means for large independent samples, One-way Analysis of Variance, 

Pearson's Product Moment Coefficient of Correlation 'r', Chi-square -test of 

independence, and Regression Analysis. It is therefore expected that, the 

results of analysis of the present study would be generalizable to a great 

extent. 

The investigator hopes that the findings of the study will be useful to 

educational administrators, educationists, research scholars, teachers and 

counsellors concerned. The investigator hopes that these findings will fill the 

gaps if any, in the studies conducted so far and would trigger more deeper 

studies by the future researchers in the area. If the hypotheses framed in 

the present study are found to be acceptable, it is also hoped that this study 



will enable administrators and policy makers to adopt suitable measures to 

help women teachers alleviate their conflicts and strain in their profession, 

and to make them more satisfied in their jobs so that they can provide better 

outcomes in teaching. If not, the women teachers can be given 

humanitarian consideration in fixing separate norms for transfer, promotion, 

professional improvement, compulsory duties and the like. 

The investigator has taken efforts to make the study precise, 

comprehensive and objective as far as possible by taking a state-wide 

sample on a proportionate stratified sampling basis. Even then, some 

limitations have been identified in the present study. 

1.8 LIMITATIONS OF THE STUDY 

l. Even though the sample selected for the present study is a state-wide 

sample, it represents nearly one per cent of the total population of 

women teachers of Kerala. Time cost factors forced the investigator 

to limit the sample size to 300. 

2. It was intended to collect data on Role Conflict, Job Satisfaction, 

Attitude towards Teaching Profession, and Professional Involvement 

from the women teachers, and the data on Success in Teaching from 

the pupils taught by these teachers, therefore, the investigator had to 

limit the sample size to 300. 

3. Success in Teaching is a complex construct which is associated with 

a large number of variables at the individual, institutional and 

organizational levels. The present study had to be delimited with 

some of these variables like Role Conflict, Job Satisfaction and select 

personality and professional characteristics of women teachers. 

4. A comprehensive measure of Success in Teaching is possible 

through rating by evaluation experts by the heads of the institutions, 

peer teachers, self-rating by the teacher and pupil-rating. In the 



present study, the investigator resorted to rating by the pupils as a 

concrete measure of Success in Teaching under the assumption that 

pupils are the best evaluators of their teachers. 

5. Role conflict of women teachers was measured through the 

responses on the Role Conflict Scale for Women Teachers. Due to 

personal and practical inconveniences, the investigator had not 

attempted direct interview with the teachers to get their opinion. 

1.9 ORGANIZATION OF THE REPORT 

The report of the study is organized and presented in five chapters. 

Chapter I deals with the need and significance of the study leading to 

the statement of the problem, definition of key terms, objectives, hypotheses, 

procedural frame work, and scope and limitations of the study. 

Chapter II is concerned with the review of literature which would 

provide a clear picture of the work done in the area and to draw conclusions 

at the end. 

The methodology adopted for the study which provides a detailed 

account of the variables, rationale for selection of the variables, sample 

selected, data collection procedure, tools used, standardization procedures 

of tools and the statistical techniques employed in the analysis of the data 

has been presented in Chapter 111. 

Analysis of the data and interpretation of the results leading to 

discussion of results and findings thereafter and tenability of hypotheses are 

includad in Chapter IV. 

The last chapter, ie., Chapter V summarises the major findings of the 

present study, their implications and suggestions for further research. 
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REVIEW OF RELATED LITERATURE 

The major purpose of the present study, as indicated in earlier 

contexts, is to find out the ability of the predictor variables Viz., Role Conflict, 

Job Satisfaction and select presage variables to discriminate between 

Successful and Less Successful secondary school women teachers. The 

choice of the variables and design of the study were decided on the basis of 

an extensive survey of research studies in this area. A wide variety of 

studies which have either direct or indirect bearing on the major theme came 

to be reviewed. This chapter presents a survey of the major studies 

reviewed. 

The literature examined has been classified under the following 

headings Viz., 

2.1 Studies on Success in TeachingITeacher Effectiveness 

2.2 Studies on Role Conflict of Working Women 

2.3 Studies on Job Satisfaction of Teachers 

2.4 Studies on Attitude towards Teaching Profession. 

2.5 Meta Analysis 

2.1 STUDIES ON SUCCESS IN TEACHING1 

TEACHER EFFECTIVENESS 

The pioneer researches on success in teaching or teacher 

effectiveness was largely dominated by attempts to identity attributes of 

teachers such as personality traits, gender, age, knowledge and training 

which might have a bearing on their effectiveness. Evidence from teacher 

effectiveness studies indicates that student engagement in learning is to be 

valued above curriculum plans and materials. Research on teacher 

effectiveness has yielded better understanding about the impact that 

teacher ability has on student growth. 



After reviewing a considerable amount of researches on teacher 

effectiveness, it was found that the diverse nature teachers' roles had made 

it impossible to identify a reliable, objective, universal criterion of teacher 

effectiveness. 

~cheu r '  (1971) found a significant gain in academic achievement 

level in students who saw their teachers as possessing a high degree of 

unconditional regard for them. 

An attempt was made to study teacher characteristics as perceived by 

pupils and teachers by ~ a j ~  (1971). It was found that the students as a 

group give greater importance to professional qualities and teachers as a 

whole give greater importance to personal qualities. 

~ a h e s w a r i ~  (1 976) found that effective and ineffective teachers used 

different categories in the classroom behaviour. 

~ r o r a ~  (1 976) found that effective teachers derive more satisfaction 

from their work as compared to ineffective and that general satisfaction with 

the job in terms of working conditions, distance between school and house, 

time spent on daily travelling, additional non-teaching duties, utilization of 

free periods, satisfaction with the syllabus and incentives for good work, are 

the factors differentiating between effective and ineffective teachers. 

~ r e w a l ' s ~  (1976) investigation showed that the main predictors of 

teacher effectiveness are home, health, social, emotional and total 

adjustments, dominance, submission and verbal and non-verbal intelligence. 

singh6 (1976) analysed the personality variables related to teacher 

effectiveness and it was found that the superior teachers are able to solve 

family problems quickly and inferior teachers are less sensitive to such 

problems. 



~ a j a ~ o ~ a l a n ~  (1976) conducted a study on the relationship of certain 

environmental factors to teaching success in English. It was found that 

teaching experience is contributing to success in teaching English. 

chandra8 (1976) in a study of emotive aspects of work (a perception 

of college teachers) found that efficiency of teachers increased with 

opportunities for more social service, more intellectual challenge and more 

independence. The effective, teachers found teaching job as lacking in 

economic returns. 

mdickg (1977) pointed out that teachers with higher cognitive levels 

may be more flexible in their method of teaching and manner of handling 

classroom discipline. 

~ u p t a "  (1 977) studied the personality characteristics, adjustment 

level, academic achievement and professional attitudes of successful 

teachers and found that teaching success is significantly related to a variety 

of personality factors and successful and less successful teachers are 

different in personality characteristics, adjustment and attitude towards 

teaching. 

A study of the National Science ~oundation" (1980) found that 

classroom teacher is a very significant factor in student achievement. 

Inadequate salaries of teachers and teachers' personal feelings are found to 

be two other significant factors in students' science achievement. 

~ e o l ~  (1980) studied the personality and adjustment correlates of 

teaching effectiveness. The study revealed that high group is emotionally 

more stable, extrovert, dominant and the low group is emotionally more 

unstable, introvert and submissive but more sociable. 

~ a n n ' ~  (1980) in a study on some correlates of success in teaching of 

secondary school teachers" found successful teachers are significantly more 

expressive, ready to co-operate, attentive, generous in personal relations, 

bright and alert, fast in learning, efficient in abstract thinking, emotionally 



mature, realistic about life and effective in adjustment and that the 

relationship between attitude of teachers towards teaching profession, 

classroom teaching, child centred practices, educational process and 

success in teaching are significant. 

  at hew'^ (1980) conducted a study on teaching competencies of 

teachers in physics and the competencies identified were general teaching 

competency, teachers' concern for students, classroom management, etc. 

~alachandran" (1 981) studied teaching effectiveness and student 

evaluation of teaching. The factors of teaching effectiveness identified were: 

subject mastery and intellectual kindling, responsiveness, integrity and 

communicating ability, commitment of teachers, concern for the students' 

progress and informal academic help. 

perryq6 (1981) pointed out that teachers' cognitive complexity may 

affect the way in which they view the classroom and organize their teaching 

activities. 

Passi and ~harma"  (1982) in a study examined the teacher 

effectiveness of secondary school teachers and found that there is positive 

relationship between teaching competency and liking of their pupils in their 

teaching behaviour. 

An investigation of the relationship between teacher effectiveness and 

direct and indirect teaching of intermediate social science teachers in Riyadh 

by ~ ~ - ~ a b t a i n "  (1982) on a sample of 40 intermediate school social science 

teachers revealed that there is no significant relationship between teacher 

student interaction and teaching effectiveness. 

~ a d e e m ' ~  (1984) found a significant positive relationship between 

occupational adjustment and teaching success. It was revealed that more 

successful teachers are satisfactory in occupational adjustment as compared 

to less successful teachers. 



VVangoo20 (1984) investigated the teacher personality correlates and 

scholastic competence as related to teacher effectiveness and found that 

personality adjustment democratic leadership, a high degree of intelligence 

and emotional content are the main characteristics of teacher effectiveness. 

Malik2' (1984), in a comparative study of personality factors and 

learning environment of successful and unsuccessful science teachers found 

that some personality factors significantly related to teaching success are 

intelligence, emotional stability, personality, learning environment, age and 

experience. 

An investigation was carried out by singh2* (1985) as a comparative 

study of teachers trained through integrated and traditional methods in terms 

of attitude towards teaching, teaching competence and role performance. 

The sample consisted of 120 teachers trained in regional colleges of 

Education at Bhopal and Ajmeer. The study revealed that, while there is no 

difference in the attitude of the groups under the two modes, there are 

differences in teaching competence and role performance, the integrated 

group scored higher than traditional group. 

~ u b b a r a y a n ~ ~  (1985) conducted a study to find the relationship 

between teacher effectiveness, research and publication and self concept. 

The findings showed that there is significant relationship between teacher 

effectiveness and self concept. 

~ a l i ~ ~  (1 985) examined the relationship between various 

demographic correlates, academic background of teachers and teaching 

effectiveness. Implications for teacher preparation such as inculcating proper 

values, proper selection and giving due importance to family background 

have been drawn on the basis of the study of six factors. 

Mahapatra2= (1986) studied the comparative role of intelligence, 

attitude and vocational interest towards success in teaching. It was found 



that intelligence, attitude towards teaching and vocational interests are 

predictor variables of teaching success. 

Veera Raghavan and ~runkuma?~ (1988) compared the effect of 

different levels of teacher effectiveness on the academic performance of the 

students using 40 teachers from Public, Missionary, Government and 

Municipal schools in the city of Bhuvaneswar. It was observed that there 

exist a significant difference in the academic performance of students taught 

by high effective teachers and those taught by low effective teachers. 

In a study of beginning first year teachers' perceptions of 

characteristics of effective teaching,   ill*^ (1988) reported the following 

characteristics of effective teaching (1) caring and understanding relationship 

(2) relates to the kids and works with them at different levels (3) kind of 

positive interaction, (4) ability to break things down to kids and (5) flexible 

and willing to try new things. 

~ a t o * ~  (1988) studied the personality characteristics associated with 

teacher effectiveness as seen through Cattell's 16 P.F. test and it was 

revealed that effective teachers have a significant superioiity on the 16 PF 

as compared to ineffective teachers and the factors are outgoing behaviour, 

intelligence and brightness, emotional stability and higher ego strength, 

happy-go-lucky and enthusiastic conscientious, persistent and moralistic, 

venturesome, socially bold, tender-minded and sensitiveness, polished and 

social awareness, self sufficient, resourcefulness and preferring own 

decisions and relaxedness. 

sing2' (1988) studied teaching efficiency in relation to job satisfaction 

and SES of secondary school teachers and it was found that teaching 

efficiency of rural and urban, trained and untrained teachers do not differ 

significantly and teaching efficiency of male and female teachers differ 

significantly. 



steffens30 (1990) investigated the characteristics of teacher efficacy 

as perceived by teachers on a sample of 70 teachers found the following 

characteristics l )  Knowledge of subject matter, 2) A caring and 

compassionate personality, 3) Enthusiasm 4) Organization 5) A sense of 

humour 6) Love for children. 

In a study of selected elements of effective teaching on a sample of 

340 public elementary and high school principals ~ u d g i n s ~ '  (1990) found 

that classroom climate, questioning, set induction, stimulus variation, 

reinforcement and closure as a set of elements of effective teaching that 

principals can use with confidence as they observe teachers. 

Research consistently shows that teachers have the greater potential 

to influence children's education. The major research findings is that student 

achievement is related to teacher competency in teaching (Kemp & ~a11~*, 

1992). It was also reported that students achieve more when teachers 

employ systematic teaching procedures, greater academic progress occurs 

when lessons begin with review, when systematic feedback is being used, 

check student progress continually by asking question and relate new 

learning to prior learning. Thus there is no substitute for a highly skilled 

teacher. 

  and er son^^ (1993) investigated the views of Union County College 

students by subject areas and demographic characteristics of the 

effectiveness of teaching methods on a sample of 500 Union Country 

College students and noticed that teachers' quick feed back and a 

structured, organized class are viewed as effective. 

In a study of effectiveness, performance and motivation in a team 

based environment, ~ i t t l e ~ ~  (1993) found significant relationship between 

effectiveness, performance and motivation. 

~ o s e ~ ~  (1993) studied the correlates of teacher effectiveness of 160 

student teachers of biology from the teacher training institutions of Kerala. It 



was found that positive and significant correlation exists between teacher 

effectiveness and each of the predictor variables like intelligence, teaching 

attitude, self cnnfidence, and previous academic achievement. It was also 

reported that anxiety is having negative influence on teacher effectiveness. 

skariahJ6 (1994) conducted a study to find out the relationship 

between success in teaching, attitude towards teaching and creativity and it 

was found that high success group are more creative than other groups. 

saxena3' (1995) studied teacher effectiveness in relation to 

adjustment, job satisfaction and attitude towards teaching profession of 545 

secondary school teachers of Garhwal region. It was found that (i) both 

effective and ineffective teachers are well adjusted, derive satisfaction from 

their work and have favourable attitude towards teaching professions (ii) 

effective more experienced, female science teachers have relatively better 

adjustment when compared to ineffective teachers. (iii) Effective, more 

experienced teachers have better attitude towards teaching profession when 

compared to ineffective, less experienced teachers, (iv) less experienced 

female teachers are more satisfied in their jobs when compared to male 

more experienced teachers. 

~ o m ~ ~  (1996) explored the beliefs and ideas that preservice and 

inservice teachers hold about themselves as teachers, the students they 

teach, and the setting in which they teach at the university of wisconsin-white 

water. The study revealed that teacher factors intelligence, personality, 

background, and preparation programme contribute more to the overall 

effectiveness of teachers. 

OstranderJg (1996) analysed the multiple judges of teacher 

effectiveness by comparing teacher self-assessments with the perceptions of 

principals, students, and parents on a sample of 93 teachers from grade 

three and above. Findings suggested that the use of multiple judges may 

provide unique perspectives on teacher performance, resulting in fairer and 

more comprehensive evaluations. 



 oha an^' (1998) in a study on teaching effectiveness on a sample of 

48 teacher trainees with science as optional subject found that teaching 

effectiveness may be fairly well characterised by three factors viz., 

behavioural dimension, attitudinal dimension and entry level competence. 

Yeung and watkins4' (2000) investigated twenty seven student 

teachers' personal sense of teaching efficacy in Hongkong. The results 

indicated that teaching efficacy is viewed in terms of the dimensions of 

concern for instructional participation and learning needs of pupils, 

commynication and relationship with pupils, academic knowledge and 

teaching skills, lesson preparation, management of class discipline, teaching 

success, teaching commitment and a sense of self confidence. Experiences 

of teaching practice, electives, pupils, and teaching practice supervisors are 

found to be the major sources for the development of a sense of teaching 

efficacy. 

cornelius4* (2000) in a study on teacher competency of the BEd. 

trainees found that intelligence attitude towards, teaching profession, and 

academic achievement are the discriminating factors of different groups of 

teachers. 

~ a g a t h a l a ~ ~  (2002) examined teacher effectiveness, gender, 

educational qualifications, types of school etc in Gujarat, and it was found 

that: 

i) the area of schools affects teacher effectiveness, teachers of 

urban area are superior to the teachers of rural area. 

ii) Post graduate teachers possess more teacher effectiveness 

than graduate teachers. 

iii) Gender does not affect teacher effectiveness. 

~ r ishnaprasad~~ (2002) examined the relationship between the 

temperament variables of secondary school teachers and teacher 



effectiveness on a sample of 300 teachers from various secondary schools 

of Kanyakumari and Thirunelveli districts of Tamil Nadu and found that 

teacher effectiveness is significantly related to temperament variables. 

Paul and ~ u m a r v e l ~ ~  (2003) investigated into teacher effectiveness of 

183 elementary school teachers of Dindigul District and it was revealed that 

primary school teachers of Dindigul district have adequate teacher 

effectiveness and that they differ in their effectiveness with respect to 

teaching experience, community, type of management and locale. The rural 

teachers are found to be more effective than the urban teachers. 

~ o h n s o n ~ ~  (2004) in the project on the next generation of teachers 

identified a number of supports that new teachers need in order to be 

effective, feel successful in their jobs, and ultimately stay in teaching. They 

are mentoring, a curriculum that is adaptable and supportive of teacher 

learning and a professional culture in which there is deep and sustained 

interaction between novice and veteran teachers. 

campbel14' et al., (2004) investigated into a differentiated model of 

teacher effectiveness using 32 primary schools with 81 teachers of 

mathematics and Greek language and 1721 sixth grade pupils. It was found 

that 65 per cent of the teachers were equally effective across the three 

effectiveness criteria viz., maths, Greek, and affective outcomes, while 35 

per cent did not show similar levels of effectiveness across the three criteria. 



SUMMARY OF STUDIES ON SUCCESS IN TEACHING 1 TEACHER 

EFFECTIVENESS 

SI.No. 

1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

9. 

10. 

11. 

Author 

Scheur 

Kaul 

Arora 

GrewaI 

Sharma 

Rajagopalan 

Chandra 

Widick 

Gupta 

National Science 
Foundation 

Deo 

Year 

1971 

1972 

1976 

1976 

1976 

1976 

1976 

1977 

1977 

1980 

1980 

Major Findings 

Significant gain in academic 
achievement level in students 
who saw their teachers as 
possessing a high degree of 
unconditional regard for them 

Effective teachers have better 
personality adjustment. 

Effective teachers derive more 
satisfaction from work than 
ineffective teachers 

The prominent predictors of 
teacher effectiveness are total 
adjustments, dominance, 
submission and verbal and non 
verbal intelligence 

Significant relationship with test 
predictors and teacher 
effectiveness 

Experience is found to be 
contributing to success in 
teaching 

Efficiency of teachers increase 
with chances of social service 
independence etc. 

Teachers with higher cognitive 
levels may be more flexible in 
their method of teaching and 
manner of handling classroom 
discipline 

Teaching success significantly 
related to personality factors. 

Classroom teacher very 
significant factor in student 
achievement. 

Personality and adjustment 
related to teaching effectiveness. 



12. 

13. 

14. 

15. 

16. 

17. 

18. 

19. 

20. 

21. 

22. 

Mann 

Padmanabhaiah & 
Bhagavan 

Balachandran 

Perry 

Passi and Sharma 

AL-Babtain 

Nadeem 

Wangoo 

Malik 

Singh 

Subbarayan 

1980 

1980 

1981 

1981 

1982 

1982 

1984 

1984 

1984 

1985 

1985 

Relationship between success in 
teaching and attitude towards 
teaching profession significant. 

Unmarried female student 
teachers are more efficient in their 
teaching than married student 
teachers 

Commitment of teachers, concern 
for students' progress and 
informal academic factors help 
teacher effectiveness. 

Teacher's cognitive complexity 
may affect the way in which they 
view the classroom and organize 
their teaching activities 

Male and female language 
teachers do not differ in their 
competency; significant positive 
correlation between age and their 
teaching competency 

No significant relationship 
between teacher student 
interaction and teaching 
effectiveness 

Significant positive relationship 
between occupational adjustment 
and teaching success 

Teacher personality correlates 
related to teacher effectiveness. 

Personality factors related to 
teaching success. 

There are differences in the 
teaching competence and role 
performance of integrated group 
and traditional group. 

Significant relationship between 
teacher effectiveness and self 
concept 



Professional dignity (grade, 
salary, etc.) altruistic temper, 
professional involvement, 
democratic temper and family 
background as correlates of 
teaching success. 

Attitude one of the predictors of 
success in teaching. 

Teaching efficiency of male and 
female teachers differ significantly 

Caring and understanding 
relationship and flexible and 
willing to try new things are the 
characteristics of effective 
teaching 

Effective and ineffective teachers 
differ in personality factors. 

Positive relationship exists among 
teaching efficiency and job 
satisfaction 

Knowledge of subject matter, a 
caring and compassionate 
personality, enthusiasm, 
organization, a sense of humour 
and love of children are the 
characteristics perceived by the 
teachers 

Classroom climate, questioning, 
set induction, stimulus variation, 
reinforcement and closure as the 
elements of effective teaching 

Students achievement is related 
to teacher competency 

Teachers' quick feedback and a 
structured and organized class is 
viewed as effective. 

Significant relationship between 
effectiveness, performance and 
motivation 

1985 

1986 

1988 

1988 

1988 

1988 

1990 

1990 

1992 

1993 

1993 

23. 

24. 

25. 

26. 

27. 

28. 

29. 

30. 

31. 

32. 

33. 

\ 

Wali 

Mahapatra 

Veera Rag havan & 
Arun Kumar 

Hill 

Mato 

Triveni 

Steffens 

Hudgins 

Kemp & Hall 

Handerson 

Little 



34. 

35. 

36. 

37. 

38. 

39. 

40. 

41. 

42. 

Bose 

Skariah 

Saxena 

Tom 

Ostrander 

Mohan 

Yeung & Watkins 

Cornelius 

Kagathala 

1993 

1994 

1995 

1996 

1996 

1998 

2000 

2000 

2002 

Intelligence, teaching aptitude, 
self confidence and previous 
academic achievement are 
significantly related to teacher 
effectiveness 

High success group are more 
creative than other groups 

Both effective and ineffective 
teachers are well adjusted and 
derive satisfaction from their work 

Intelligence, personality, 
background and preparation 
programme contribute to overall 
teacher effectiveness 

Use of multiple judges may 
provide unique perspective of 
teacher performance 

Teacher effectiveness may be 
fairly well characterised by three 
factors viz., behavioural 
dimension, attitudinal dimension 
and entry level competence 

Teaching efficiency viewed in 
terms of learning needs of pupils, 
communication and relationship 
with pupils, academic knowledge 
and teaching skills, teaching 
success, commitment and self- 
confidence 

Intelligence, attitude towards 
teaching profession and 
academic achievement are the 
discriminating factors of different 
groups of teachers. 

The area of schools affects 
teacher effectiveness, post 
graduate teachers possess more 
teacher effectiveness, gender 
does not affect teacher 
effectiveness 



2.2 STUDIES ON ROLE CONFLICT OF WORKING WOMEN 

43. 

44. 

45. 

46. 

An employed woman's life has two main spheres: work and family. 

Her identity mainly consists of a struggle between family responsibilities and 

job responsibilities. If a working woman leaves her job to raise children, she 

is labelled a drop out and uncommitted. If she has children and does not 

spend time on them which most often requires leaving her job, she is 

considered negligent mother. If the children turn out to have problems, that 

too is attributed to the "failure in mothering" as a result of full-time 

employment outside the home. This is only an example of the conflicts that 

a working woman faces. On these lines, studies related to role conflicts of 

working women have been analysed as follows: 

~ a t e s ~ *  (1969) study of changes in the status of women in India 

revealed that many working mothers experience role conflict and live with a 

feeling of guilt. 

Krishnaprasad 

Paul & Kumaravel 

Johnson & The Project 
on the next generation 
of teachers 

Campbell, et al. 

2002 

2003 

2004 

2004 

Teacher effectiveness is 
significantly related to 
temperament variables 

Teacher effectiveness differs with 
respect to teaching experience, 
community, type of management 
and locality. The rural teachers 
are more effective than urban 
teachers. 

Mentoring, a curriculum that is 
adaptable and supportive of 
teacher learning and a 
professional culture are the 
supports that new teachers need 
in order to be effective 

Sixty five per cent of the teachers 
are effective across three 
effectiveness criteria viz., Maths, 
Greek and affective outcomes 



~ h o g l e ~ '  (1 969) reported that: 

i) Older teachers are inclined to have higher role conflict. 

ii) Teachers with higher qualification experience low conflict. 

iii) Teachers with higher salary experience low role conflict. 

It was also reported that school teachers have higher domestic role 

conflict than college teachers have. 

But ~ a ~ u r ~ '  (1 970) observed that 

i) a wife being employed creates more problems in the family. 

ii) her behaviour becomes complex in terms of expected and actual 

conduct, and 

iii) she faces the major part of confusion with regard to her status and 

role. 

~ o l o m a ~ '  (1 972) found that those women who successfully managed 

the role strain inherent in combining family and job, use the follcwing stress 

management styles. 

i) They focus on the benefits of combining career and family rather than 

on the draw-backs. 

ii) They decide in advance which role will take precedence in crisis, and 

usually family is more important. 

iii) They compartmentalize the two roles, leaving job pressures at work 

and family problems at home and 

iv) When any circumstance of their family-life changed, they compromise 

to adjust to the family's demands. 

Problems of graduate employed women were explored by paranjpe5* 

(1973) and it was found that working ladies do not get the desired co- 



operation from their family members and that employed mothers keep a 

guilty feeling that they were unable to satisfy the natural curiosities of their 

growing children. 

BachmanS3 (1978) found that professional women tend to see 

children as interfering with work than non-professional women do, and thus 

they may experience higher role-conflict. 

Banuzubeedas4 (1979) investigated the interplay of the dual roles in 

the life of educated working women and found that husbands voluntarily 

giving the necessary help to their employed wives contribute to marital 

harmony and because of the husband's co-operative and helping nature, the 

wives find it easier to carry out their dual duties. 

Ramanamma and ~ambawale'~ (1979) found that there is direct 

relationship between household work and role-conflict for the employed 

women and the less the work at home, the less would be the problems of 

adjustment to dual duties. 

~akowksy's'~ (1 980) review of stressful life-event inventories 

revealed that there exists a 'contagion of stress' from husband to wife that 

has been underestimated and the stress in married woman's life is, in all 

likelihood, greater than that indicated by these inventories. 

According to cox5'et al., (1984), social interaction may buffer married 

woman against the negative effects of the high demands and constraints 

associated with their dual roles. 

Women who step outside the socially ascribed roles of wife and 

mother by placing careers before families will experience emotional turmoil 

and stress as was reported in a study conducted by ~ i g h t ~ ~  (1 984). 

sharma's5' (1985) study on "Frustration among working women" 

showed that working women with high SES are optimistic of getting over a 



frustrating situation whereas those with low SES try to avoid it or deny its 

presence and resort to blame others. 

A study of Verbrugge and ~ a d a n s ~ '  (1985) of Government health 

statistics suggested that multiple roles improve health. 

~ e h t a ' s ~ '  (1 985) study on role conflict of teachers revealed that: 

i) Teachers teaching in rural schools have a higher levels of role conflict 

when compared to teachers in urban schools. 

ii) High school teachers experience a higher level of role conflict than 

college lecturers. 

iii) Teachers of aided schools are found to experience higher role conflict 

than teachers of government schools and minority schools. 

prasad'ss2 (1985) investigation regarding aspiration, adjustment and 

role conflict in primary and secondary school teachers revealed interesting 

results. Both primary and secondary school teachers experience role 

conflict and males and females experience almost equal degree of role 

conflict. 

School teachers obtain a higher mean role conflict score especially in 

home role situations when compared to college teachers as reported by 

~ m a ~ ~  (1 985) in a social psychological study of women teachers. It was also 

reported that science teachers obtain a higher mean role conflict than arts 

and social science teachers. Nuclear or joint family do not have significant 

bearing on home role conflict and professional role conflict. 

According to ~ i n ~ h ~ ~  (1987), all working women have equal degree of 

difficulties as far as family adjustment was concerned and they have the 

same level of difficulty in the personal, social and familial problems. 

 inh ha^^ (1987) analyzed the role conflict among working women and 

concluded that: 



i) the working wives in general are suffering from role conflict 

ii) the working wives suffer more from intra-individual conflicts. 

ii) the working wives and housewives are found to be experiencing role 

conflict in nearly equal degrees, and 

iv) the working wives are found to be poorly adjusted persons than the 

housewives. 

Role conflict and its effect on role performance of extrovert and 

introvert senior secondary school teachers were analysed by i opal^^ (1 987). 

It was observed that: 

i) The extrovert teachers who have high role conflict demonstrate poor 

role performance. 

ii) The introvert teachers differ significantly with regard to their role 

conflict. 

~ e d e i a n ~ ~  ef al., (1988) investigated the relationship between role 

stress and job related interpersonal and organizational cl'imate factors and 

found that both role ambiguity and role conflict are significantly related to a 

number of organizational and interpersonal factors. 

Yagrecha and ~ i s r a ~ ~  (1990) compared the role stress of female 

personnel working as clerk and teacher, and it was reported that overall 

organisational role stress scores are high in the case of female clerks than in 

the case of female teachers. 

~ r ~ e e ~ '  (1992) examined the impact of five antecedent sets of work 

and family domain variables on three types of work-family conflict (job - 

spouse, job-parent, and job-home maker) and the impact of these types of 

work-family conflicts on well-being and work outcome measures. Data were 

obtained from 354 married professional women from dual-career families in 



Singapore. Results indicated that married professional women experience 

moderate amounts of each type of work-family conflict. 

Stress of the working women was analysed by ~ai la"  (1993) and the 

influence of stress factor on psychological and physiological conditions of 

women working in various establishments and industrial houses has been 

pointed out. Family relations, number of children, demands of work, sex 

difference, coping styles, role variety etc., were reported to be the varied 

aspects of stress. 

Shah and f3urns7' (1993) investigated which role conflicts are most 

salient for parents and which are most guilt-inducing among 55 employed 

couples with at least one child under the age of five year. It was 

hypothesized that women would experience greater guilt than men, 

particularly in the roles of workerlparent and that guilt would be increased by 

a number of factors related to child-rearing, role conflict and guilt to some 

extent, although differences between them are observed in relation to the 

factors associated with guilt, its effects on their lives, and the strategies used 

to combat it. 

simon7* (1995) investigated the mental health and multiple roles of 40 

employees who were married parents. The results showed that women 

receive fewer health advantages of combining multiple roles than men 

because of the perceived relationships between work and family roles in 

respect of gender difference and women seem more distressed by the 

acquisition of multiple roles and that employment is felt to be a negative 

aspect preventing them from adequately fulfilling their primary roles. 

~ubl ies i '~  (1995) used 599 women and 753 men in a study to 

examine the roles and gender differences and the effects of work on well- 

being and it was found that men's jobs are seen to be more complex than 

women's jobs which increases the happiness of both men and women and 

that both control and substantive complexity enhance well-being. 



Moore and ~ o b i ~ '  (1995) compared 40 university professors, all 

women, and 72 secondary school women teachers regarding their role 

conflict, perception of home burden, time allotted to domestic roles, work 

burden, work time, and perceptions of relative importance of gender roles 

and it was found that, teachers attribute more importance to women's family 

roles and less importance to their work roles, spending more time on 

domestic activities and less time at work than professors. 

~ v o n k o v i c ~ ~  (1996) conducted a longitudinal study with 61 married 

couples from the year 1991 to 44 of the married couples in the year 1993 

and analysed the subjects' marital satisfaction, decision satisfaction, 

satisfaction in gender ideology, and stress, and it was reported that the basis 

of perceptions of work and family decision depends on their belief about 

gender in marriage, and that there is much variability in the way couples 

construct the meaning of men's and women's roles at home and at work. 

Workplace stress has been identified as a significant contributor to 

reduce psychological functioning by ~ u i c k ~ ~  et al., (1997). 

Mishra and ~ a j p a i ~ ~  (1998) studied the spill over effect of inter role 

conflict experienced by women on their marital relations and interpersonal 

communication on 220 higher secondary teachers of Lucknow, U.P, between 

the age range of seven to forty years. Regression analysis revealed that 

conflict between multiple roles certainly has spill-over effects penetrating into 

their marital life. 

 orbi in,^^ (1 998) examined the role perceptions of 177 full-time faculty 

members at a large mid Atlantic community college, focussing on role 

conflicts and levels of job satisfaction. It was found that the faculty are 

generally satisfied with their roles and White women and Black men were 

more likely to report higher levels of role conflict. 

~athakumar~' (2000) investigated the relationship between personal 

and school-based variables of secondary school married women teachers to 

their role conflict on a sample of 512 married women teachers in Bangalore 



city and found that age, teaching experience, number of children, job 

involvement of secondary school women teachers are found to be negatively 

and significantly related to their role conflict. 

Howard and ~omma"  (2001) in a study on job satisfaction of 

Japanese career women and its influence on turnover on a sample of 177 

full -time employed women graduates found that the turnover is mainly 

affected by the responsibilities of women in the face of work-family conflict. 

Loder and spillane8' (2005) examined sixteen US women school 

administrators' experiences with role conflict and role discontinuity within 

their first one to five years of transitioning from teaching to administration. It 

was found that this transition triggered role conflicts that emerged from the 

participants' movement from the relatively private and intimate domain of the 

classroom. 



SUMMARY OF STUDIES ON ROLE CONFLICT OF 
WORKING WOMEN 

4 

SI. 
No. 

1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

9. 

Author 

Hates 

Bhogle 

Kapur 

Poloma 

Paranjpe 

Bachman 

Banuzubeeda 

Ramanamma & 
Bambawale 

Makowksy 

Year 

1969 

1969 

1970 

1971 

1973 

1978 

1979 

1979 

1980 

Major findings 

Many working mothers experience 
role conflict and live with a feeling of 
guilt. 
School teachers have higher 
domestic role conflict than college 
teachers have; older teachers have 
higher role conflict; teachers with 
higher qualification and higher salary 
experience low role conflict 

Wife being employed faces the 
major part of confusion with regard 
to her status and role 

Women who successfully managed 
the role strain compartmentalized 
the two roles, leaving job pressures 
at work and family problem at home 

Working women do not get the 
desired co-operation from their 
family members; employed mothers 
kept a guilty feeling- that they cannot 
satisfy the natural curiosities of their 
children 

Professional women experience 
higher role-conflict and tend to see 
children as interfering with work than 
non-professional women do 

Because of the husband's co- 
operative and helping nature, 
employed wives find it easier to 
carry out dual duties 

There is direct relationship between 
household work and role-conflict for 
the employed women 

There exists a 'contagion of stress' 
from husband to wife; the stress in 
married woman's life is greater than 
that indicated by the stressful life- 
event inventories 



10. 

11. 

12. 

13. 

14. 

15. 

16. 

17. 

18. 

19. 

*O- 

Coxetal. 

Light 

Sharma 

Verbrugge & 
Madans 

Mehta 

Prasad 

Uma 

Singh 

Sinha 

Gopal 

Bedeian et a1 

1984 

1984 

1985 

1985 

1985 

1985 

1985 

1987 

1987 

1987 

1988 

- 

Social support buffer married 
woman against the negative effects 
of the high demands and constraints 
related to dual roles 

Women who place career before 
family experience emotional turmoil 
and stress 

Working women with high SES are 
more optimistic of getting over a 
frustrating situation than women with 
low SES who resort to blame others 

Multiple roles improve health 

High school teachers have higher 
role conflict than college teachers; 
teachers in rurallaided schools have 
higher role conflict than teachers in 
urban government and minority 
schools 
Both primary and secondary school 
teachers have role conflict, males 
and females experience almost 
equal degree of role conflict 
School teachers have higher role 
conflict in home role situations than 
college teachers have; science 
teachers have higher role conflict 
than arts and social science 
teachers 
All working women have equal level 
of difficulty in the personal, social 
and familial problems 
Working wives and housewives 
experience role conflict in nearly 
equal degrees, working wives poorly 
adjusted than the housewives. 
Extrovert teachers have high role 
conflict 

Both role ambiguity and role conflict 
are significantly related to a number 
of organizational and interpersonal 
factors 



21. 

22. 

23. 

24. 

25. 

26. 

27. 

28. 

29. 

30. 

31. 

Yagrecha & Misra 

Aryee 

Kaila 

Shah & Burns 
-- 

Simon 

Publiesi 

Moore & Gobi 

Zvonkovic 

Quick et a1 

Mishra & Bajpai 

Corbin 

1990 

1992 

1993 

1993 

Overall organizational role stress 
high in female clerks than in female 
teachers. 
Married professional women in 
Singapore experience moderate 
amounts of different types of work- 
family conflict 
Family relations, number of children, 
demands of work, gender difference, 
coping styles & role variety are the 
varied aspects of stress 
Factors associated with guilt differ 
for men and women 

1995 

1995 

1995 

1996 

1997 

1998 

1998 

Work place stress is a significant 
contributor to reduced psychological 
functioning 
The basis of perceptions of work 
and family decision depends on the 
couples belief about gender in 
marriage; much variability in the way 
couples' constructed the meaning of 
men's and women's roles at home 
and at work 
Secondary school women teachers 
attribute more importance to family 
roles than to work roles, spend more 
time on domestic activities and less 
time at work than the university 
women professors 
Men's jobs more complex than 
women's jobs which increases the 
happiness of both men and women 
Married women employees' receive 
fewer health advantages of 
combining multiple roles than men; 
employment found to be a negative 
aspect preventing women from 
fulfilling primary roles 
Conflict between multiple roles has 
spill-over effects penetrating into 
marital life 
Full-time community college faculty 
members are generally satisfied with 
their roles, White women teachers 
and Black men teachers have higher 
role conflict. 



2.3. STUDIES ON JOB SATISFACTION OF TEACHERS 

32. 

33. 

34. 

Teachers are faced with several obstacles and when there is 

individual differences in getting over these obstacles, some teachers may fail 

to achieve the desired goals. The results is dissatisfaction in their work. 

~nand "  (1972) in a study on school teachers' job satisfaction found 

that salary is significantly related to job satisfaction. 

~ n g e l h a r d t ~ ~  (1973) observed that job satisfaction of teachers 

decrease as the size of the class increase. Satisfaction also has a direct 

relation to the principal's considerations to the teaching staff. 

Age, teaching experience, number 
of children and job involvement of 
secondary school married women 
teachers are negatively and 
significantly related to role conflict 
Japanese career woman's job 
satisfaction and influence of turn 
over affected by work family conflict 
Transition from teaching to 
administration of US women 
teachers trigger role conflict. 

Lathakumar 

Howard & Homma 

Loder & Spillane 

~ a r i n i ~  (1974) conducted a study to find out job satisfaction among 

women teachers of Mysore, Mandya and Nanjangud city. It was found that: 

2000 

2001 

2005 

i) Younger teachers (below twenty eight years) are more dissatisfied 

than older teachers 

ii) Teachers having experience of six to ten years are more satisfied 

than the teachers having more than 16 years of experience and those 

having less than five years of experience. 

iii) Married teachers are more satisfied than unmarried teachers. 

The degree of job satisfaction and the impact of job satisfaction on the 

ability of a sample of 1600 primary and secondary school teachers of Gujarat 



state were found out by ~ a v i n ~ i a ~ ~  (1974) using a self-developed rating 

scale. The major findings were: 

i) Primary school teachers are more satisfied than secondary teachers. 

ii) Women teachers are more satisfied than men teachers. 

iii) Job efficiency is positively correlated with job satisfaction. 

iv) Younger teachers (twenty-twenty four years) are more satisfied 

among primary and secondary teachers. 

v) Unmarried teachers are more satisfied than their married 

counterparts. 

(1974) found that there is a strong positive relationship 

between job satisfaction and satisfaction with income. 

Dwivedi and ~ e s t o n j e e ~ ~  (1975) found that job satisfaction increases 

with increasing experience for a period of ten years and after that it starts 

going down. 

In a study conducted by Bernad and ~u landa ive l~~ (1976) to find out 

job satisfaction among 500 graduate men and women teachers from 52 high 

schools using an attitude scale with 60 items and questionnaire reading 

factors influencing job satisfaction and personal data, the women teachers 

are found to be more satisfied than the men teachers and the class obtained 

in the degree examination has nothing to do with job satisfaction of teachers. 

Only eight per cent of teachers are found to be extremely dissatisfied and 

nearly 32 per cent of teachers are very much satisfied with their jobs and 60 

per cent are found to be moderately satisfied. Some of the pressing 

problems mentioned by the teachers are concerned about the over-crowded 

class rooms heavy correction work, lack of promotion, lack of security and 

interference by the headmaster. 



schmidtag (1976) pointed out the importance of motivational factors 

like achievement, recognition, advancement, responsibility and work itself for 

job satisfaction. 

Anandgo (1977) investigated the relationship between gender and job 

satisfaction and found that women teachers are not satisfied when compared 

to men teachers. 

~ o d g e ~ '  (1977) observed that the level of job satisfaction increases 

for both Negro an White professors as years of employment at the 

institutions increase in number. 

In a study on 240 secondary school teachers, Reddy and  eddy'* 
(1 978) found that women teachers are more satisfied than men teachers. 

The work done by Agarwalg3 (1979) on job satisfaction of working 

women revealed that marital status is not found to be related to job 

satisfaction. 

~u tha iah '~  (1980) observed that effective teachers are better on job 

satisfaction as compared to ineffective teachers. 

Page1 and priceg5 (1980) found that the factors contributing most to 

job dissatisfaction, in order of importance, are 

I. Lack of planning time, 

ii. Tedious paper and clerical work, 

iii. An out-of-touch and autocratic administration, 

iv. Disruptive and unmotivated students, 

v. Non-teaching activities, such as faculty meetings and time 

wasting workshops, 

vi. Uncooperative parents, 



vii. Lack of autonomy to prescribe curriculum, 

viii. Feeling of failure, and 

ix. Low occupational prestige 

According to Bloland and sellyg6 (1980), an important factor in 

teacher career change is dissatisfaction with the principals which may stem 

in part from the principal's role, often unintentional, in reducing or eliminating 

teacher opportunity for creativity in the classroom. 

~amakrishnaiah'~ (1 980) observed that socio-economic status of the 

teachers do not have any bearing on their job satisfaction. 

~ u p t a ' ~  (1981) while analysing the relationship between job 

involvement and teacher effectiveness found that job involvement is 

positively and significantly related to teacher effectiveness in case of rural 

female and urban male teachers. 

In Davis'sg9 (1981) study, the major source of dissatisfaction is in 

teacher-administration interaction through politics and policies at the local, 

state, and federal levels, 97 per cent of the teachers report that teaching is 

not a profession because of the low salary, lack of prestige, and teachers' 

lack of control. 

DalyloO (1981) reported that teacher satisfaction may also be 

influenced by the perceived ability of the principal to provide rewards for high 

quality teaching performance. 

~okry" '  (1981) in a study, found that the young female teachers 

begin their job with enthusiasm, hope and satisfaction and older female 

teachers end up with feelings of frustration, disappointment and 

dissatisfaction, where as young male teachers begin their job with low or 

average feelings of satisfaction and end up with a somewhat better level of 

satisfaction. 



~rishnakumari '~~ (1 982) investigated into job satisfaction and socio 

economic status of married and unmarried women teachers. Women 

teachers are found to be job satisfied and married teachers do not differ from 

unmarried teachers in job satisfaction. 

The level of job satisfaction and adjustment of married and unmarried 

female teachers were explored by ~ a ~ a k ' "  (1982) and it was found that: 

i) Differences in the job satisfaction of married and unmarried female 

teachers of different categories are not significant. 

ii) Job satisfaction does not significantly affect the adjustment of female 

teachers. 

~ a d m a ~ r i ~ a " ~  (1 982) analysed the relationship between job 

satisfaction and age, salary, length of service and educational qualification of 

302 teachers from 46 schools in Tirupathi selected on a stratified random 

basis. It was found that job satisfaction is not related to age, salary, length 

of service and educational qualification. 

smithqo5 (1982) indicated that elementary teachers are voluntarily 

absent more often than secondary teachers. 

Smith and plantIo6 (1982) found that either no significant gender 

differences in job satisfaction exist or that, if found, the differences are not 

psychologically meaningful among the University Professors. 

~ u h n ' s ' ~ ~  (1982) study on teacher personality type and job 

satisfaction, indicated that extroverts tend to be more satisfied with their 

careers than introvert teachers. 

The findings of ~akhar'" et al., (1984) in a study of the job 

satisfaction among primary, middle and secondary school teachers on a 

sample of 200 teachers of Punjab state revealed that no significant 

differences exists in job satisfaction of male and female teachers. Significant 



differences exist in job satisfaction of teachers belonging to primary, middle 

and secondary levels. 

sharpiog (1984) found that principals who plan to retire from the 

system early are less satisfied with their jobs than principals who plan to stay 

in the system until at least normal retirement age. 

One of the objectives of Amar ~ i n ~ h ' s ' "  (1985) investigation on 

correlates of job satisfaction among different professionals was to relate job 

satisfaction with personality dimensions and traits such as self esteem, 

extroversion/introversion, neuroticism and emotional stability. Some of the 

relevant findings are: 

i) Age and job satisfaction are found to be positively correlated in the 

various cases. 

ii) Experience has no significant relationship with job satisfaction in the 

case of teachers. 

iii) Size of the family has positive relationship with job satisfaction in the 

case of teachers. 

iv) Married professionals are found to be more satisfied than the 

unmarried professionals. 

In the study of ~ulsum"' (1985), regarding secondary school 

teachers' job satisfaction and job involvement, 

(i) highest degree of job satisfaction was reported to be found in 

teachers working in corporation schools than that in government and 

private schools. 

(ii) female teachers have high degree of job satisfaction than male 

teachers have. 

(iii) permanent teachers have more job satisfaction than temporary 

teachers have. 



(iv) the interaction effects of gender and marital status, gender and 

nature of job, age and gender, teacher size and school age, student 

size and school age upon job satisfaction are significant. 

(v) the significant predictors of teachers' job involvement are teachers' 

job satisfaction, teacher effectiveness, teachers' attitude towards the 

teaching profession, student size and teachers' performance. 

Effects of the variables gender and marital status on the level of job 

satisfaction among 500 primary school teachers was explored by ~ i x i t " ~  

(1985) using a job satisfaction scale developed and standardized by the 

investigator. It was revealed that among male and female teachers, female 

teachers are more satisfied than their male counterparts and that marital 

status has no effect on job satisfaction of teachers. 

~ i rhrn in~haml l3 (1 985) found that teachers are most satisfied with 

intrinsic reinforces such as social service, creativity, variety and ability 

utilization. It was also observed that teachers over 55 years of age and 

under twenty five are the most satisfied. 

The investigation by ~rivastava"~ (1986) on job satisfaction and 

professional honesty of primary school teachers showed the following 

results: 

(i) young teachers compared to old teachers are significantly higher in 

job satisfaction. 

(ii) junior teachers compared to senior teachers show significantly higher 

job satisfaction. 

(iii) teachers with high academic achievement have significantly higher 

job satisfaction than teachers with low academic achievement. 

~ n a n d ' s " ~  (1986) study showed that the Job satisfaction of teachers 

bears significant and positive correlation with the attitude of teachers 

towards students. 



Ashton and webb116 (1986) found that job satisfaction is associated 

with teacher effectiveness which ultimately affects student achievement. 

~orwa l '~ '  (1 987) conducted a study to analyse the difference between 

some of the personality traits of the job satisfied and the dissatisfied 

teachers using Cattell's 16-PF test and Job Satisfaction Questionnaire on 

650 secondary school teachers, and it was reported that the satisfaction or 

dissatisfaction of the teachers is likely to be the function of their personality 

make-up and that the job satisfied teachers tend to be emotionally mature, 

stable, realistic about life, unruffled, possessing ego-strength and better able 

to maintain solid group morale in contrast to the unsatisfied group who tend 

to be easily emotional and annoyed. 

The relationship between personal and professional characteristics 

and job satisfaction of 245 Home Science teachers was studied by Gakhar 

and ~ a u r " ~  (1988). It was found that age, need satisfaction, experience and 

salary .are the significant correlates of job satisfaction. 

  as"' (1988) studied job satisfaction and job motivation in relation to 

age, gender and qualifications on a sample of 230 secondary school 

teachers and found that highly motivated teachers are found to be highly 

satisfied in their jobs. 

sing1*' (1988) studied teaching efficiency in relation to job satisfaction 

and socio economic status on a sample of 300 secondary school teachers 

and found that positive relationship exist between teaching efficiency and job 

satisfaction. 

wong12' (1989) investigated the impact of job satisfaction on 

intention to change jobs among 275 secondary school teachers in Hong 

Kong. It was found that teachers' job satisfaction is not high and that 

teachers tend to have low level of commitment to both their profession and 

schools, with about 40 per cent of respondents prepared to leave teaching if 

a job alternative of offering a higher salary became available. Dissatisfaction 



with the nature of the job and with the social prestige of teachers are found 

to be significant predictors of teachers' intention to leave the teaching 

profession, and dissatisfaction with the school principal and promotional 

opportunities are significantly related to intention to change school. 

~ o d s o n ' ~ ~  (1989) analysed gender differences in job satisfaction 

among full time workers and revealed differences between men and women 

in the determinants of job satisfaction. 

Cano and  ille er"^ (1990) in a gender analysis of job satisfaction, job 

satisfier factors, and job dissatisfier factors of agriculture education teachers 

found that agriculture teachers are fairly or moderately satisfied with their 

job. 

~ e r n s ' ~ ~  (1990) while studying the relationship between vocational 

teacher job satisfaction and teacher retention using discriminant analysis 

have identified teacher effectiveness (in the class room) as a predictor of the 

level of job satisfaction and that job satisfaction has been linked to teacher 

retention. 

Mark and ~ i c h a r d ' ~ ~  (1991) examined teacher stress, job satisfaction 

absenteeism, career intention, career commitment, and self-image among 

secondary school teachers in Maltae and concluded that teachers who 

reported greater stress are less satisfied with teaching, more frequently 

absent, and more likely to re-enter the field. 

  ark'*^ et al. (1991) examined the relationship between job 

satisfaction, career commitment and job stress and identified the factors 

contributing to teacher stress among elementary school teachers and 

concluded that stress is most affected by pupil misbehaviour and 

timelresource difficulties. 

~ a o ' ~ ~  (1992) investigated the job satisfaction of secondary school 

teachers in Anantapur District of Andhra Pradesh and reported that there is 



i) no significant relationship between job satisfaction and age of 

teachers. 

ii) no significant relationship between job satisfaction and salary 

received by the secondary school teachers. 

iii) length of service of teachers not related to job satisfaction. 

iv) significant relationship between job satisfaction and educational 

qualification of teachers. 

v) no significant relationship between marital status of teachers and their 

job satisfaction. 

vi) job satisfaction and gender are significantly related. 

et al., (1 993) are of the opinion that intrinsic factors may play 

a role in motivating individuals to enter the teaching profession, since most 

teachers enter profession because they enjoy teaching and want to work 

with young people and very few teachers enter the profession because of 

external rewards. 

~sha l * '  (1994) made an attempt to investigate the effect of family 

social-psychological characteristics on job satisfaction of women on a 

sample of 146 women employed in banks, higher secondary schools and 

university centres using Job Descriptive Index (JDI) and Family Environment 

Scale (FES). It was found that job satisfaction among women employees is 

relateu to their perception of family environment. It was also observed that 

variables like help and support the women get in the family seem to facilitate 

the job satisfaction of the women. 

~ i d a ' ~ '  (1 995) analysed some personal socio-cultural, academic and 

organizational characteristics of 240 college teachers ranging from twenty 

five to fifty five years of age in Saurashtra region. It was reported that 

workload, stress and anxiety have significant impact on job satisfaction and 

that different age groups differ significantly in their job satisfaction. 



~ a r l o w ' ~ '  et al., (1996) examined the reasons for leaving teaching 

ranks in a study of 212, K-12 teachers in the North western United States 

and found that 44 per cent of the teachers occasionally consider leaving the 

profession and the reasons cited include student indiscipline, students' lack 

of motivation, poor attitudes, lack of fulfilment, boredom with the daily 

routine, stress, and frustration, lack of respect from community, parents, 

administrators, and students', difficult working conditions, and low salaries. 

Forty nine per cent of the population su~eyed  identify the professional 

prestige to be as they had expected it or better. 

~ l . c k e r ' ~ *  et al., (1997) explored seven aspects of classroom 

teachers' job satisfaction across six categories of years of teaching 

experience on 307 restructured Ohio Public School Teachers Education 

Graduates and it was reported that these teachers' job satisfaction is positive 

and there is no significant difference by years of teaching experience in 

ratings of job satisfaction. 

Marianne and   avid'^^ (1997) examined factors associated with job 

satisfaction and it was reported that the working conditions related to 

satisfaction are administrative support and leadership, student behaviour, 

and school atmosphere. 

~ c o t t ' ~ ~  ef al., (1998) studied teachers' occupational motivation, 

satisfaction and health on a sample of 543 English teachers and school 

executives representing all types of schools and all levels of socio economic 

status. It was reported that teachers from different schools and teachers 

holding different promotion positions differ on some measures of satisfaction 

and that head teachers are no more satisfied than classroom teachers and 

are similarly stressed. 

In a study conducted by Ramakrishnaiah and ~ a o ' ~ ~  (1998) on job 

satisfaction of college teachers, it was found that all the factors in the 16 PF 

can predict job satisfaction and teachers who have a more favourable 

attitude towards teaching are found to be satisfied with their job. . 



~ h a n n ' ~ ~  (1998) identified frustrations with the variety of 

administrative routine and accompanying paper work, concern's about the 

evaluation of student's performance, problems related to the student's 

behaviour and handling of students' discipline, low pay, few possibilities of 

career promotion and the declining respect for the profession as the factors 

that contribute to increased teacher dissatisfaction in the profession. 

Ramakrishnaiah and ~ a n j u v a n i ' ~ ~  (1999) in a study of personality 

characteristics and job satisfaction found that emotionally stable teachers 

are more satisfied in the job than emotionally less stable teachers. 

et al., (2000) while reviewing factors motivating and 

demotivating prospective and practising teachers reported that job 

dissatisfaction is principally contributed by work overload, poor pay and 

perceptions of how teachers are viewed by society. 

Troman and (2000) in an article "careers under stress" 

discusses the after effects of intensification of the work of teachers and 

found declining job satisfaction, reduced ability to meet needs of students, 

incidences of psychological disorders leading to increased absenteeism and 

high levels of stress as the after effects. 

Khatoon &   as an'^' (2000) investigated the job satisfaction of 169 

male and 59 female secondary school teachers of Azamgarh district and it 

was found that majority of teachers are satisfied with their jobs and that 

female teachers have a higher degree of job satisfaction than male teachers 

have. It was also reported that fresher teachers are more satisfied than the 

more experienced teachers. 

~ a s m i n ' ~ '  (2000) studied job satisfaction of 37 teachers teaching and 

visually impaired children from Hardwar and it was found that adjustment do 

not play any significant role in job satisfaction of teachers. 

~atarajan'" (2002) in a study on school organisational climate and 

job satisfaction of teachers working in higher secondary schools of 



Krishnagiri, Tamilnadu, found that teachers working in the open climate have 

very high level of Job Satisfaction. 

~ e n n e t t ' ~ ~  et a/,, (2002) have found that agriculture teachers who 

continue to teachers and those who leave the profession have varying levels 

of job satisfaction. 

Menon and ~ h r i s t o n l ~ ~  (2002) in a comparative study on the 

satisfaction ratings of future and current elementary school teachers with 

respect to the main aspects of school organisation and administration 

revealed that future and current teachers differed significantly in their 

reported job satisfaction levels with respect to school administration. 

 erg'^^ (2002) in the article Teacher mentoring regarding educational 

practice identified imposed and centralised system of accountability, lack of 

professional autonomy, relentlessly imposed changes, constant media 

criticisms, reduced resources and moderate pay relate to low teacher 

satisfaction. 

Zembylas and ~apanastasiou'~~ (2004) in a study of job satisfaction 

among school teachers in Cyprus found that teachers in Cyprus choose the 

teaching profession for intrinsic reasons since the majority of them indicated 

that they always want to become teachers and teachers who had a realistic 

view of the teaching profession before they began their training are more 

likely to be satisfied with their career. 

~ i u ' ~ ~  (2005) in the paper prepared for the annual meeting of the 

American Educational Research Association, Montreal found that teachers 

who get good, accurate and comprehensive preview of the job are very 

satisfied with their jobs whereas those who do not get good preview of their 

job are very dissatisfied. 

~ i m b r e l ' ~ ~  (2005) studied the quality of teacher induction programmes 

and beginning teacher job satisfaction and found that there is positive and 

significant correlation between teacher induction programme and overall job 

satisfaction. 



SUMMARY OF STUDIES ON JOB SATISFACTION OF TEACHERS 
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Bernard and 
Kulandaivel 
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Anand 
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1972 

1973 
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1974 

1975 

1976 

1976 
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1977 

Major Findings 

Salary significantly related to job 
satisfaction among college teachers 

Job satisfaction of teachers decreases as 
the size of the class increases 

Younger school teachers more satisfied 
than older teachers; teachers of six to ten 
years are more satisfied than the 
teachers having sixteen years of 
experience; and married teachers are 
more satisfied than unmarried teachers 

Primary school teachers are more 
satisfied than secondary school teachers; 
women teachers more satisfied than men 
teachers and unmarried teachers more 
satisfied than their married counter parts 

Strong positive relationship between job 
satisfaction and satisfaction with income 

Job satisfaction increase with increasing 
experience for a period of ten years and 
after that it starts going down 

Graduate women teachers more 
satisfied than men teachers. Eight per 
cent of the teachers extremely 
dissatisfied; sixty per cent moderately 
satisfied and thirty two per cent very 
satisfied 

Motivational factors like achievement, 
recognition, advancement, responsibility 
and work are important for job 
satisfaction 

Women teachers are not satisfied when 
compared to men teachers 

Level of job satisfaction increase for both 
Negro and White professors as years of 
employment increases 
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Secondary school women teachers more 
satisfied than men teachers 

Marital status not related to job 
satisfaction 

Effective teachers have better job 
satisfaction than ineffective teachers 

Factors like public's attitude towards the 
schools, treatment of education by the 
media, student attitude towards learning, 
salary and status of teachers in the 
community have negative effect on job 
satisfaction 

Factors like lack of time for planning, 
tedious paper and clerical work, 
autocratic administration, disruptive and 
unmotivated students, unco-operative 
parents, lack of autonomy to prescribe 
curriculum, feeling of failure and low 
occupational prestige contribute to job 
dissatisfaction 

Teacher career change is due to 
dissatisfaction with the principals which 
may stem in part from the principal's role 
in reducing or eliminating teacher 
opportunity for creativity in the classroom 

Socio economic status of the teachers do 
not have any bearing on job satisfaction 

Job involvement is positively and 
significantly related to teacher 
effectiveness in case of rural female and 
urban male teachers 

Major sources of job dissatisfaction are 
teacher-administration interaction 
through politics, low salary, lack of 
prestige and teacher's lack of control 

Positive association found to exist 
between perceived ability of the principal 
to provide rewards for high quality 
teaching 
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Agarwal 
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Amar Singh 
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Young female teachers begin their job 
with enthusiasm, hope and satisfaction, 
end up with dissatisfaction, young male 
teachers begin their job with low or 
average level of satisfaction in the job, 
end up with satisfaction. 

Married women teachers do not differ 
from unmarried teachers in job 
satisfaction 

Job satisfaction not related to age, 
salary, length of service, and educational 
qualification. 

Women teachers have a more favourable 
attitude towards teaching have higher 
level of job satisfaction and better 
teaching behaviour than their male 
counter parts 

Married teachers more satisfied with their 
teaching position than unmarried 
teachers 

No gender difference in job satisfaction 
among university professors 

Extrovert teachers more satisfied with 
their career than introvert teachers 

Significant difference exists in job 
satisfaction of teachers belonging to 
primary, middle and secondary levels 

Principals who plan to retire from the 
system early are less satisfied with their 
jobs than principals who plan to stay in 
the system 

Age and Job satisfaction positively 
correlated in the case of professionals 

Female teachers of secondary schools 
have high degree of job satisfaction than 
male teachers 

Female teachers more satisfied than 
male teachers marital status has no 
effect on job satisfaction. 
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Birhmingham 
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Anand 
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Das 

Sing 

Wong 
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Berns 
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1990 
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Teachers are most satisfied with intrinsic 
reinforces such as social service, 
creativity, variety and ability utilization; 
teachers over 55 years of age and under 
twenty five years are most satisfied. 

Young primary school teachers 
compared to old teachers significantly 
higher in job satisfaction 

The attitude of teachers towards students 
bears a significant and positive 
correlation with their job satisfaction 

Job satisfaction is associated with 
teacher effectiveness which affects 
student achievement. 

The job satisfied secondary school 
teachers tend to be emotionally mature, 
stable, realistic about life, unruffled and 
possessing ego-strength 

Age, Salary, Teaching experience are 
the significant correlates of job 
satisfaction. 

Highly motivated secondary school 
teachers highly satisfied in their jobs 

Positive relationship exists between 
teaching efficiency and job satisfaction of 
secondary school teachers 

Dissatisfaction with nature of job and with 
social prestige are significant predictors 
of teacher's intention to leave the 
profession. 

Difference between men and women in 
the determinants of job satisfaction; 
women evidence greater job satisfaction 
in female typed occupations. 

Agricultural education teachers were 
fairly or moderately satisfied with their job 
Teacher effectiveness is a predictor of 
the level of job satisfaction and has been 
linked to teacher retention among 
vocational teachers. 
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Mark and Richard 

Mark et a1 

Rao 

Choy et al. 

Asha 

Gida 

Marlow, et al. 

Klcker, et al. 

Marianne & David 

Scott et al. 

Ramakrishnaiah and 
Rao 

Shann 

1991 
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1994 
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1996 

1997 

1997 

1998 
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1998 

Teachers who reported greater stress 
are less satisfied in teaching 
Stress most affected by pupil's 
misbehaviour and time, resource 
difficulties 
Significant relationship between job 
satisfaction and educational qualification 
and no significant relationship with 
marital status among secondary school 
teachers 

Intrinsic factors play a role in motivating 
the individuals to enter teaching 
profession 

Help and support from family facilitate job 
satisfaction of women. 

Work load, stress and anxiety have 
significant impact on job satisfaction of 
college teachers 

Student indiscipline, student's lack of 
motivation, poor attitude, lack of 
fulfilment, boredom with the daily routine, 
stress, lack of respect from community, 
parents difficult working conditions and 
low salary are the causes for leaving the 
teaching profession. 

No significant differences by years of 
teaching experience in ratings of job 
satisfaction 

Administrative support and leadership, 
student behaviour and school 
atmosphere are the factors associated 
with job satisfaction 

Teachers from different types of schools 
and teachers holding different promotion 
positions are different in their job 
satisfaction 

16 PF can predict job satisfaction; 

1998 

teachers with more favourable attitude 
towards teaching more job satisfied 

Student indiscipline, poor pay, few 
possibilities of career promotion and the 
declining respect of the profession are 
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63 

64 

65 

66 

Ramakrishnaiah & 
Manjuvani 

Spearlet a1 

Troman and Woods 

Khatoon and Hasan 

Yasmin 

Natarajan 

Bennet, et al. 

Menon and Christon 

Berg 

Zembylas and 
Papanastasiou 

1999 

2000 

2000 

2000 

2000 

2002 

2002 

2002 

2002 

2004 

the factors responsible for job 
dissatisfaction 

Emotionally stable teachers more 
satisfied in the job than emotionally less 
stable teachers 

Work overload, poor salary and 
perceptions of how teachers are viewed 
by society are the factors of job 
dissatisfaction 

Intensification of the work of teachers is 
responsible for declining job satisfaction 
and high levels of stress 

Female teachers have a higher degree of 
job satisfaction than male teachers 

Adjustment of teachers teaching visually 
impaired children do not play any 
significant role in their job satisfaction 

Higher secondary school teachers 
working in open organizational climate 
have very high level of job satisfaction 

Agriculture teachers .who continue to 
teach and those who leave the 
profession have varying levels of job 
satisfaction 

Future and current elementary school 
teachers differ significantly in their 
reported job satisfaction levels with 
respect to school administration 

Imposed and centralized system of 
personal autonomy, relentlessly imposed 
changes, constant media criticisms, 
reduced resources and moderate pay 
relate to low teacher satisfaction 

Teachers who have a realistic view of the 
teaching profession before they began 
their training are more likely to be 
satisfied with their career 



2.4 STUDIES ON ATTITUDE TOWARDS TEACHING PROFESSION 

67 

68 

Attitudes reflect man's behaviour and the teacher who thinks well of 

his or her profession is sure to contribute much towards the pupils and 

towards the society. Attitudes are formed through experience which means 

that they are learned. Although the attitude of people tend to be relatively 

stable, they can be modified to some degrees. Individuals will have positive 

attitudes towards those objects which enable them to achieve the values 

held and form negative attitudes towards objects which hinder the 

achievement of values. 

Attitude has been the subject of investigation by social science 

researches for many decades. Studies conducted in India and abroad 

include psychological and demographic variables related to teachers of 

various levels and their attitude towards teaching profession. The studies 

reviewed are presented as follows 

Liu 

Kimbrel 

~ o y ' ~ '  (1971) studied the relationship between teacher attitude and 

teaching efficiency and found a positive relationship between the two 

variables. 

In a study conducted by ~ukhwal'" (1976) on attitudes of married 

lady teachers towards teaching profession, those teachers who showed 

favourable attitude towards teaching profession also reveal the highest 

percentage of problems in actual work situations. 

2005 

2005 

Teachers who get good accurate and 
comprehensive preview of job are very 
satisfied with the jobs whereas those 
who do not get good previews are very 
dissatisfied 

Positive and significance correlation 
between teacher induction programme 
and overall job satisfaction. 



~upta" '  (1984) conducted a study on Attitude of Teachers and 

found that male and female teachers differ significantly in attitude towards 

teaching profession. 

~amakrishnaih '~~ (1980) revealed that women teachers have a 

significant and more favourable attitude towards teaching than men 

teachers. 

~handarkar"~ (1980) in a study on polytechnic teachers' attitude 

towards teaching profession and its correlates, found that attitude towards 

teaching profession is not significantly related to the qualification of the 

teachers. 

~ u n a l ' ~ ~  (1982) studied the effective predictors of preselvice science 

teaching behaviour. The results revealed that attitude towards learning and 

teaching science and not attitude towards science or nature are associated 

with more intensive science teaching. 

Rawat and ~reevas thava l~~ (1984) conducted a study to compare the 

attitude of male and female teacher trainees towards teaching. significant 

difference was found between male and female teacher trainees in their 

attitude towards teaching profession. 

  ha to on'^^ (1985) in a study on the relationship between teachers' 

classroom verbal behaviour and attitude towards teaching found that 

teachers' attitude towards teaching profession has nothing to do with the 

teacher's influence in classroom. 

  us tin'" (1 985) found significant differences between the attitudes of 

teachers and principals concerning various aspects of main-streaming 

practices: Teachers show a great deal of concern about classroom 

behaviour and academic progress of students, whereas principals tend to 

show a greater concern about philosophy of students. Teachers tend to be 

more influenced by involvement in special educational programmes. 



~at.,ap&:a'~~ (?g871 studied the comparative role of intelligence, 

attitude and vocational interest towards success in teaching . It was found 

that intelligence, attitude towards teaching and vocational interests are 

predictor variables of teaching success. 

~amakrishnaiah'~' (1989) analysed the attitude of college teachers 

towards teaching profession and it was found that; 

i) Generally College teachers have a favourable attitude towards 

Teaching. 

ii) Teachers below 35 years of age have a more favourable attitude 

towards teaching than the middle age group and the high age group. 

~oozh i ku th ' ~~  (1989) found that female teachers have high attitude 

towards teaching than male teachers and age is not significantly associated 

with attitude towards teaching whereas length of service is associated with 

attitude towards teaching. 

~ a t h a i ' ~ '  (1992) found that attitude towards teaching profession is a 

significant predictor variable of success in teaching. 

skariah16* (1 994) studied creativity of teachers' trainees in relation to 

their self concept, attitude towards teaching profession and success in 

teaching. The study revealed that high teaching success group and high 

attitude towards teaching group are more creative than the other groups. 

 eddy'^^ (1995) investigated the attitude of student teachers and 

success of student teachers and it was reported that attitude of teachers do 

not significantly influence the success of student teachers. 

~ u m a r ' ~ ~  (1995) studied the attitude of teacher trainees towards 

teaching profession. It was found that there is significant difference in the 

attitude of male and female teacher trainees towards teaching profession. 

Significant difference in attitude towards teaching profession between 

graduates and postgraduates was also reported. 



~alan'" (1996) found no significant gender difference in the attitude 

towards teaching of student teachers of Keraia and reported that there exists 

significant relationship between attitude towards teaching and self concept of 

the female student teachers. 

Marso & piggelBB (1996) investigated the relationship between pre- 

and post preparation development of attitudes, anxieties and confidence 

about teaching, and candidates' success or failure in making the transition to 

teaching on 241 teacher candidates, and it was revealed that teacher 

preparation itself, has an impact upon teacher candidates' affective 

characteristics. 

Marso and ~ i g g e ' ~ ~  (1 998) also conducted a longitudinal study to find 

out relationship between attitude towards teaching, anxiety about teaching, 

self-perceived effectiveness and attrition from teaching on 540 teacher 

candidates. It was found that candidates teaching 7 years after 

commencement of teacher preparation possess theoretically more desirable 

affective traits than do non teaching candidates. 

~ o r n e l i u s ' ~ ~  (2000) investigated the factors affecting teacher 

competence of teacher trainees at the secondary teacher education level. It 

was revealed that intelligence, attitude towards teaching profession, and 

academic achievement of teacher trainees are the discriminating factors of 

the different groups of the subjects. 

~ u s h p a m ' ~ ~  (2003) while examining the attitude of women teachers 

towards teaching profession on a sample of 725 teachers found significant 

and positive relationship between attitude of women teachers towards 

teaching profession and job satisfaction. 



SUMMARY OF STUDIES ON ATTITUDE TOWARDS 

TEACHING PROFESSION 

I 

SI. 
No. 

1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

Author 

Roy 

Sukhwal 

Gupta 

Singh 

Ramakrishnaiah 

Bhandarkar 

Sunil 

Gupta 

Year 
-p_._. 

1971 

1976 

1977 

1997 

1980 

1980 

1982 

1984 

Major Findings 

Positive relationship between 
teaching attitude and teaching 
efficiency. 

Teachers with favourable attitude 
towards teaching profession 
revealed the highest percentage of 
problems in actual work situations. 

Teaching success significantly 
related to personality factors. 
Successful and les successful 
teachers differ in attitude towards 
teaching. 

Positive relationship between 
Attitude and Job Satisfaction of 
teachers 

Women teachers have a 
significantly more favourable; 
attitude towards teaching than men 
teachers unmarried teachers 
having more favourable attitude 
than married teachers. 

Significant positive relationship 
between age of teachers and their 
attitude towards teaching 
profession. Attitude towards 
teaching profession is not related 
to qualification. 

Positive Relationship between 
Attitude towards teaching science 
and of science teaching behaviour 

Male and Female teachers differed 
significantly in attitude towards 
teaching profession. 



9. 

10. 

l l .  

12. 

13. 

14. 

15. 

16. 

17. 

18. 

Significant difference between 
male and female teacher trainees 
in their attitude towards teaching 
profession. 

Attitude towards learning and 
teaching profession has nothing to 
do with the teachers' classroom 
behaviour 

Significant difference between 
attitude of teachers and principals 
in mainstreaming practices. 

Intelligence, attitude towards 
teaching, and vocational interests 
are predictor variables of success 
in teaching. 

Teachers below 35 years have a 
more favourable attitude towards 
teaching profession junior and 
senior teachers do not differ in 
attitude. 

Female teachers have high attitude 
towards teaching than male 
teachers, age not significantly 
associated with attitude towards 
teaching; length of service is 
associated. 

Attitude towards teaching 
profession is a significant predictor 
variable of success in teaching. 

High attitude towards teaching 
group and high teaching success 
group of trainees are more 
creative. 

Attitude of teachers cannot 
influence the success in teaching. 

Significant difference in the attitude 
of male and female teacher 
trainees. 

Rawat & Sreevasthava 

Khatoon 

Austin 

Mahapatra 

Ramakrishniah 

Poozhikuth 

Mathai 

Skariah 

Reddy 

Kumar 

1984 

1985 

1985 

1987 

1989 

1989 

1992 

1994 

1995 

1995 



2.5 META ANALYSIS 

29. 

20. 

21. 

22. 

23. 

24. 

25. 

Teacher effectiveness as seen in the studies reviewed is associated 

with a number of factors like personality, nature of occupation, experience, 

age, student achievement, attitude towards teaching profession, training, 

and teacher's personal and professional qualities. Classroom climate 

management, job satisfaction, preparation programme etc. have significant 

effect on success in teaching. Successful and less successful teachers are 

found to be differing in many of these factors. Most of the studies were 

Marson & Pigge 

Balan 

Singh 

Marso & Pigge 

Ramakrishnaiah 

Cornelius 

Pushpam 

1996 

1996 

1997 

1998 

1998 

2000 

2003 

Teacher preparation itself has an 
impact upon teacher candidates' 
affective characteristics. 

No significant gender difference in 
the attitude of teachers 

Positive and significant relationship 
between attitude of teachers and 
job satisfaction. 

Teachers teaching seven years 
after commencement of teacher 
preparation possess theoretically 
more desirable affective traits than 
do non-teaching candidates 

Teachers with more favourable 
attitude towards teaching 
profession are more satisfied in 
their job. 

Attitude towards teaching 
profession is a discriminating factor 
of teacher competence of different 
groups. 

Significant positive relationship 
between attitude towards teaching 
and job satisfaction of women 
teachers. 



found to be concentrating on general teacher effectiveness and the criteria 

of teacher effectiveness are yet to be agreed upon by experts in the field of 

teacher education. 

Studies of Role Conflict of working women in general suggest that 

women experience work and family role conflict to a great extent and that 

conflict at work is often transferred to conflict at home. It was also 

understood that there are various factors associated with role conflict of 

women in general and of women teachers in particular which are due to 

multiple role demands. All working women have problems in the personal, 

social and familial areas across countries. Perception of roles by women 

teachers themselves differ significantly and some studies point out that 

working wives and housewives experience role conflict in nearly equal 

degree. Role Conflict is a factor that affect work efficiency seriously in any 

field. 

At the same time working women possess unusual capacity to 

skillfully manage the various roles than unmarried women. When factors 

influencing role conflict was studied it was found that factors like age, 

experience, personality, academic qualification, marital status, work load, job 

satisfaction and help and support from family are all associated with role 

conflict of women teachers. 

Studies reviewed on job satisfaction indicate that job satisfaction of 

teachers is related to several factors like academic achievement, 

recognition, income, class size, status of teachers, age, and experience of 

the teachers. Significant gender difference in job satisfaction is found in 

many studies. Married women teachers differ in job satisfaction when 

compared to unmarried women teachers and younger teachers are more 

satisfied than those about to retire. School teachers differ from college and 

University professors in job satisfaction and there is difference among 

teachers belonging to primary, middle and secondary levels at schools. 

Personality factors are also found to be associated with job satisfaction and 

work load, stress and anxiety are found to have significant impact on job 



satisfaction. Effective teachers are found to be more satisfied than 

ineffective teachers and are found to be not dissatisfied in jobs if they are 

occupied in female typed jobs. 

Studies reviewed on attitude towards teaching profession reveal that 

there is positive relationship between attitude and teaching efficiency. It is 

also found that successful and less successful teachers differ in attitude 

towards teaching profession. Some studies reveal that women teachers 

have more favourable attitude towards teaching profession, and that 

unmarried women teachers have more favourable attitude than married 

teachers. Significant relationship of attitude with variables like age, 

intelligence, vocational, interests, creativity, experience and job satisfaction 

of teachers are identified in a majority of studies. But some studies show, no 

significant gender difference in attitude; and no relationship with 

qualification. Similarly there are studies revealing that attitude of teachers do 

not influence success in teaching and that teachers who have more 

favourable attitude report more problems at work. 

Thus , studies reviewed in the areas of Success in Teaching, Role 

Conflict, Job Satisfaction, and Attitude towards Teaching Profession of 

working women in general and that of women teachers in particular revealed 

that working women experience conflict in several areas and this conflict 

often renders dissatisfaction both in their job and in their life. At the same 

time some studies indicated that the varied role performance enables 

women to shoulder all the responsibilities with confidence and vigour. The 

variables associated with Success in Teaching are innumerable, such as, 

personality of the teacher, adjustment, gender, nature of occupation, job 

satisfaction, intelligence, professional qualities of teachers, affective 

characteristics, commitment of the teacher, concern for students' progress, 

classroom climate, teachers' confidence and the like. The review also 

suggested that there are no comprehensive studies covering variables of a 

number of dimensions viz., Success in Teaching, Role Conflict, Job 



Satisfaction, and presage personality and professional variables of women 

teachers of Kerala. The study, in this context, is an attempt to fill gaps if any 

in the studies conducted so far, and the results of the study may initiate 

further investigation of this kind. 
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e;i 
METHODOLOGY 

This investigation is carried out with a view to find out the predictor 

variables which can discriminate significantly between the two groups of 

women teachers viz., Successful and Less Successful groups. 

The methodology followed for the study is described under five major 

headings viz., 

1. Variables. 

2. Tools Used. 

3. Sample Used. 

4. Data Collection Procedure, Scoring and Consolidation. 

5. Statistical Techniques Used. 

These are described below in the order as stated above. 

3.1 VARIABLES 

As stated earlier this investigation is to find out the extent of Role 

Conflict, Job Satisfaction, and select Presage Variables among Successful 

and Less Successful women teachers and to identify the variables which are 

capable of discriminating between Successful and Less Successful 

secondary school women teachers. The study is, therefore, designed with 

Success in Teaching as the criterion variable. The associate predictor 

variables are: 

1 Role Conflict. 

2 Job Satisfaction. 

3 Presage Variables like : 



(i) Attitude towards Teaching Profession. 

(ii) Academic Quatification 

(iii) Length of Service 

(iv) Preparation Hours 

(v) Age, and 

(vi) Marital Status 

The variables like Role Conflict, Job Satisfaction, and Attitude 

towards Teaching Profession are of the interval type variables, where are, 

the variables like Academic Qualification, Length of Service, Preparation 

Hours, Age, and Marital Status are of the nominal type variables, and in all 

further statistical analysis, this nature of the variables was taken into 

account. 

3.1 .l Rationale for the Selection of the Predictor Variables. 

The predictor variables involved in the study are Role Conflict, Job 

Satisfaction, and a set of Presage Variables like Attitude towards Teaching 

Profession, Academic Qualification, Length of Service, Preparation Hours, 

Age, and Marital Status of the women teachers. 

Theoretical literature on teacher education suggests that success and 

failure of any schools' educational endeavour rests upon factors like 

teachers' personality attributes, satisfaction derived from teaching and 

working conditions in the school. Similarly, studies on role theory suggests 

that there is agreement between role performance, role expectations and job 

satisfaction of the role player ( ~ h a ~ a t '  et al., 1985; Duxbury and ~ i ~ ~ i n s * ,  

1998). Further, it was understood that non-concordance between role 

expectation and role performance leads to role conflict. It is evident that 

satisfaction in job leads to satisfaction in life which in turn helps to alleviate 



tensions, stress and conflict ( ~ e d e i a n ~  et al., 1988; Duxbury and Higgins, 

1998). 

It is again seen that teacher behaviour in the classroom is generally 

affected by the presage variables (characteristics possessed by a teacher 

before the instruction begins), the process variables (variables described as 

what actually occur between the teacher and the taught during instruction), 

and the product variables (gain in learning, desired behavioural changes 

etc.). Of these, the presage variables can be teacher characteristics like 

intelligence creativity, socio-personal adjustment, self-concept, attitude 

towards teaching profession, professional variables like length of service, 

academic qualification, preparation hours, use of materials by the teacher in 

the preparation for teaching, and demographic variables like age, gender 

and marital status of the teachers. 

In the light of the above understandings, the investigator decided to 

select the variables Role Conflict, Job Satisfaction, Attitude towards 

Teaching Profession, Academic Qualification, Length of Service, Preparation 

Hours, Age and Marital Status of the women teachers. as the predictor 

variables to test for the ability of each of which to discriminate between 

Successful and Less Successful secondary school women teachers of 

Kerala. 

3.2. TOOLS USED 

The following are the tools used in the present study. 

1. Role Conflict Scale for Women Teachers 
(Sumangala & ushadevi4, 2000). 

2. Job Satisfaction Inventory for Teachers 
(pillai5, 1989) 

3. Scale of Attitude towards Teaching Profession 
(Pillai & ~oozhikuth~, 1989). 

4. Professional Involvement Inventory of School Teachers 
(sumangala7, 1991) 



5. Teaching Success Rating Scale 

(Sumangala & ~athai*, 1991). 

Of these, the tool developed by the investigator is, Role Conflict Scale 

for Women Teachers. All other tools were the available tools. But, the 

Teaching Success Rating Scale and the Job Satisfaction Inventory for 

Teachers were modified by the investigator with due permission of the 

authors to the extent of applicability to school teachers. 

The psychometric details of the tools are consolidated and presented 

in Table 1 in precedence to the detailed description of each tool. 

TABLE I 

Details of the Tools Used . 
SI. 
No. 

1 

2 

3 

4 

5 

Name of the 
Tool 

Role 
Conflict 
Scale for 
Women 
Teachers 

Job 
Satisfaction 
Inventory 
for Teachers 

Scale of 
Attitude 
towards 
Teaching 
Profession 

Professional 
Involvement 
InventO* Of 
School 
Teachers 

Teaching 
Success 
Rating Scale 

Variable 
Measured 

Role 
Conflict 

Job 
Satisfaction 

Attitude 
towards 
Teaching 
Profession 

Professional 
lnvolvernent 

Success in 
Teaching 

Time 
limit 

Nil 

Nil 

Nil 

Nil 

Nil 

No. of 
Items 

40 

40 

30 

22 

Validity 

Construct 

Criterion 

Criterion 

-- 

Construct 

Reliability 
- 

Test 
retest 

0.793 

0.860 

-- 

-- 

0.870 

Split 
half 

-- 

-- 

0.743 

-- 

-- 



3.2.1. Role Conflict Scale for Women Teachers 

Role Conflict Scale for Women Teachers was developed and 

standardized by the investigator under the guidance of the supervising 

teacher. The details of the scale development are described below. 

1. Planning 

After having extensive reading of the literature in the areas of role 

theory and role perception, the investigator resorted to informal discussions 

with working women in general and with women teachers of schools and 

colleges in particular. Further, theory suggests that, more the discrepancy 

between role performance and role expectation, greater is the magnitude of 

role conflict. Therefore, the investigator identified the constructs of the scale 

as : 

(i) Role expectations 

(ii) Perceived role performance. 

The extent of agreement or disagreement between role performance 

and role expectation gives a measure of role conflict. Satisfying the 

demands of one or two roles would result in neglecting the obligation 

made by other roles which have equally legitimate demands on the 

individual's time and energ~the result is, the person cannot do justice to all 

the roles. 

Thus, for the development of the scale the investigator identified three 

areas of role strain and role conflict viz., 

(i) Family 

(ii) School 

(iii) Society 

Among the three areas of role strain and role conflict viz, family, 

school and society, women teachers are exposed to professiorral and 



domestic role conflicts more often than societal role conflict. Therefore, more 

statements were prepared in the professional and domestic areas to 

measure role conflict that arise out of the difficulty in performing role in one 

situation on account of role expectation in some other situation. 

The investigator decided to develop the scale as a five point scale 

with responses as 'Very Often', 'Often', 'Sometimes', 'Rarely' and 'Very 

Rarely' and with no time limit. Every statement of the scale, in this way, 

presented women teachers' role in one situation and incapability on account 

of the role expectation in the other situation. The draft tool was thus with 46 

statements in both positive and negative forms. 

2. Pilot testing 

In order to finalise any instrument, the statements of the tool should 

be tried out with a small group in a pilot run (Wiersmag, 1986). The draft tool 

was thus administered on a sample of eighteen women teachers working in 

two different schools in the educational district of Ottapalam. This trial run 

was conducted with a view to identify ambiguities like difficulty to 

comprehend the language, difficulties with the directions for marking 

responses of the scale, addition or deletion of certain statements and to get 

an estimate of the time required to complete the marking of responses to all 

the statements. 

The results of the pilot study revealed that the form and content of the 

scale were very much relevant to the teachers concerned and majority of the 

teachers agreed upon the suitability of the statements in the scale. However 

from the opinion of some teachers, slight modifications in the wording of a 

few of the statements were made; six statements were eliminated as these 

were found to be not applicable uniformly to all the teachers. Thus, the final 

scale was ready with 40 statements, to measure 'Role Conflict' of mmen 

teachers. All the statements except statement numbers 31618111 ,19, and 20 

are positive. 



3. Example of Statements: 

1. I feel that I may give up my profession because others say that I am 

neglecting household duties. 

2. 1 strive hard to pull on with my family roles and teacher roles because 

it is difficult to enter into a profession now-a-days. 

3. 1 am forced to give more importance to family duties than to my work 

at school because of the uncompromising nature of my servantlfamily 

members. 

4. The co-operation of my family members helps me for a tension-free 

school life. 

4. Scoring Scheme 

In the scale, the respondents are to indicate the degree of agreement 

to each, statement conveying a role conflict. Therefore the scoring scheme 

used was to assign scores 5, 4, 3, 2, and 1 to the responses 'Very often', 

'Often', 'Sometimes', 'Rarely' and 'Very Rarely' respectively, in the case of a 

positive statement. The scoring is in the reverse order if the statement is 

negative. 

5. Validity 

The scale was prepared after consultation with many working women 

and women teachers of schools and colleges in Kerala; from their opinion, it 

was very clear that the statements are highly suitable to measure the role 

conflict they experience. This suggests that the scale possesses face 

validity. 

Besides each statement was so written as to reveal the role 

performance in one area and the incapability on account of role expectation 

in another area. The investigator thus followed the psychological constructs 



of 'Role conflict' viz., Role Expectation and Role Performance in developing 

the scale and hence assumes that the scale has construct validity. 

6. Reliability 

The test-retest method with an interval of two weeks was used to 

establish reliability of the scale. The reliability coefficient obtained was 0.793 

(N=35), suggesting that the scale is highly reliable to measure Role Conflict 

of women teachers. 

The English and Malayalam versions of the draft scale and the final 

scale and the score sheets are given as Appendices I, I(a), II, Il(a), Ill, Ill(a), 

IV and IV(a). 

3.2.2 Job Satisfaction Inventory for Teachers 

Job Satisfaction Inventory used in the present study is the modified 

version of the Job Satisfaction Inventory for College Teachers Developed 

and Standardised by Pillai (1989). The items measure the extent of 

satisfaction derived from teaching profession and is administrable to both 

school and college teachers. Therefore modification is done to that extent. 

This scale contains forty items under the following fifteen categories. 

i) 

ii) 

iii) 

iv) 

v> 

vi) 

vii) 

viii) 

Pay ix) Supervision 

Fringe benefits X) Social status 

Type of work xi) Prestige 

Responsibility xii) Freedom in work 

Security xiii) Recognition of work 

Scope of promotion xiv) Relationship with authorities, and 

Working conditions xv) Community 

Co-workers 



The forty items are to be responded in any of the five ways viz., 'Very 

much Satisfactory', 'Just Satisfactory', 'Neither Satisfactory nor 

Dissatisfactory', 'Unsatisfactory', and 'Very much Unsatisfactory' . 

1. Example of statements 

1. Variety and novelty in the work 

2. Opportunity for trying out innovative ideas 

2. Scoring Scheme 

Scores 5, 4, 3, 2, and 1 respectively are assigned for the responses 

'Very much Satisfactory', 'Just Satisfactory', 'Neither Satisfactory nor 

Dissatisfactory', 'Unsatisfactory', and 'Very much Unsatisfactory' for all the 

statements of the tool. 

The total score on the tool is the total of the scores of the individual 

statements. 

3. Validity 

Validity of the tool was established using teaching success as the 

external criterion. The tool could significantly discriminate between high 

successful and less successful teachers indicating that the tool is valid to 

measure job satisfaction. 

4. Reliability 

The test-retest reliability of the tool is 0.860. 

A copy of the tool is presented as Appendix V 



3.2.3 Scale of Attitude towards Teaching Profession 

The Scale of Attitude towards Teaching Profession used in the 

present study was developed by Pillai and Poozhikkuth in the year 1989. 

This is a Likert type scale and the constructs of the scale are: 

i) Attitude towards teaching as a profession 

ii) Attitude towards CO-curricular activities. 

iii) Attitude towards pre-service and in-service training, and 

iv) Attitude towards ethical, social and organizational aspects of teaching 

profession. 

The items are to be rated on a five-point scale, the responses of 

which are in the form of 'Strongly Agree', 'Agree', 'Undecided', 'Disagree', 

and 'Strongly Disagree'. There are thirty statements in the scale, both 

positive and negative. 

1. Example of statements: 

1. The days are gone when teachers were Gurus. Now they are money 

makers. 

2. Teaching is a profession like any other profession. 

2. Scoring Scheme 

Scores 5, 4, 3, 2, and l are assigned to the responses, 'Strongly 

Agree', 'Agree', 'undecided', 'Disagree', ad 'Strongly Disagree' for a positive 

statement. Scoring is in the reverse order in the case of a negative 

statement. 

The total score on the tool is the sum of scores for all the statements. 



3. Validity 

Criterion validity of the tool was established using the two criterion 

groups viz., high successful and less successful groups of teachers. The 

results suggest that the tool could signifincatly discriminate between the two 

groups indicating that the scale is valid to measure attitude towards teaching 

profession. 

4. Reliability 

Split-half reliability was established and the reliability CO-efficient was 

found to be 0.743. 

A copy of the tool and score sheet are given as Appendix VI & VIA 

3.2.4. Professional Involvement Inventory of School Teachers 

This is a questionnaire type instrument to collect information from 

teachers about the extent of their professional involvement and the same 

was prepared by Sumangala (1991). This inventory also provides 

information on family background, educational qualification, length of 

service, class preparation hours, materials used by the teacher in the 

preparation for teaching, and the demographic variables like age and marital 

status of the teachers. 

No quantification was done to the responses of this inventory and 

were treated as nominal variables for statistical analysis. 

A copy of the inventory is presented as Appendix VII. 

3.2.5. Teaching Success Rating Scale 

The Teaching Success Rating Scale used for the present study is the 

modified form of the Science Teaching Success Rating Scale developed and 

standardized by Sumangala and Mathai (1991). As most of the s t a t e m e  

were found to be applicable to teachers of all subjects, slight modifications in 



the statements were done so that the scale can be given to teachers of all 

subjects. 

There are twenty eight statements in the scale. This scale is a three-point 

rating scale, with responses in the form of 'Always', 'Sometimes', and 

'Rarely'. 

The characteristics considered for developing the scale were as 

identified by ~bel ' '  (1 970) and Hildebrand and Wilson" (1 970). 

i) Encouragement of class discussion and presentation of diverse point 

of view. 

ii) Stimulation of students' interest, motivation, and thinking. 

iii) Manifestation of attentiveness to and interest in students. 

iv) Manifestation of enthusiasm. 

v) Feedback through assignments and fair examinations. 

1. Example of statements: 

Your teacher - 

1. Begins the class by presenting challenging problematic situations 

related to the content. 

2. Helps the students find answers to their questions themselves. 

2. Scoring Scheme 

All the twenty eight statements of the scale are positive and scores 

3,2, and 1 respectively are assigned to the responses 'Often', 'Sometimes', 

and 'Rarely'. The total score on the scale is the sum of scores for all the 

statements. 



3. Validity 

As the rating scale has been prepared by taking into consideration the 

teacher characteristics as evidenced from different studies, it can be said 

that the scale possesses construct validity. Judgements of the heads of the 

institutions also suggests that the scale is valid. 

4. Reliability 

The test-retest reliability of the scale is 0.870. 

The English and Malayalam versions of the scale and score sheets 

are presented as Appendix VIII, VIIIA, IX, and IXA. 

3.3. SAMPLE SELECTION 

As per the statement of the problem, secondary school women 

teachers of Kerala form the population of the study. Sample consisting of 

300 women teachers of Kerala was drawn using proportionate stratified 

sampling technique. 

Proportionate stratified sampling is one which indicates approximately 

the same proportion of the sample under the different categories or strata of 

the population. This technique gives the researcher a more representative 

sample than one selected from the entire community which might be unduly 

weighted by a preponderance of any one of the categories or strata. (~est l* ,  

2006). The characteristics of the entire population together with the purpose 

of the study was carefully considered before deciding upon the proportionate 

stratified sampling technique. 

Eventhough the population of women teachers of Kerala belongs to 

different strata viz., type of management of schools, locality, Institutional 

Efficiency etc., the investigator considered the strata viz., type of 

management of schools and the districts in which the school is located, for 

data collection. 



Though there are fourteen districts in Kerala, the investigator decided 

to take sample from ten districts only due to practical difficulties of collecting 

data from all the districts. As per the Selected Educational statistics13 2000- 

2001 by the Directorate of Public Instruction, Government of Kerala, the 

number of secondary school women teachers throughout the state is 37093. 

From this, 300 secondary school women teachers, working in ten of the 

fourteen districts were selected using proportionate stratified sampling 

technique keeping the proportion as found for each district as shown in 

table 2. The initial sample collected using proportionate stratified technique 

consisted of 348 secondary school women teachers. After rejection of 

incomplete response sheets and response sheets with identifiable pattern 

marking, the final sample was reduced to 300, making the final sample also 

a proportionate stratified one.. 

The break-up of the initial and the final sarr~ples are presented in 

Table 2 and Table 3. 

TABLE 2 

Break-up of the Initial Sample 

Districts Teachers (District) 

Trivandrum 
Kollam 
Pathanamthitta 
Kottayam 
Ernakulam 
Trissur 
Palakkad 

Kannur 1 961 1 1489 1 2450 1 0.392:0.608 1 11:16 1 27 (5) 1 

Malappuram 
Kozhikode 

TOTAL 1 348 (53) 1 
I I 

Note : figures within brackets indicate the number of ychookselected. 

1686 

1049 

1953 

1650 

3639 

2699 

0.463:0.537 

0.389:0.611 

19:22 

12:18 
41 (5) 

30 (4) 



TABLE 3 

Break-up of the Final Sample 

Number of 
women Proportion 

Districts Teachers (Population) 
(District) 

Govt:Private 
- -- -- 7- 

Trivandrum 1 1960 1 1839 I T 7 9 9  1 0516:0.484 

I I I I 

Kottayam 1 711 1 2059 1 2770 1 0.257:0.743 

Ernakulam 1 1070 1. 2903 1 3973 1 0.269:0.731 
Trissur 1 1340 1 2861 1 4201 1 0.319:0.681 

Palakkad 1 1219 1 1466 1 2685 1 0.454:0.546 

Kozhi kode 1049 1650 2699 0.389:0.611 

Kannur 961 1489 2450 0.392:0.608 

TOTAL 

Note: figures within brackets indicate the number of sch 

Proportion 
(Sample) 

Govt: Private 

Total (In 
the 

sample) 

101s selected 

The list of schools for the district-wise distribution of the sample is 

given in Appendix X. 

3.4. DATA COLLECTION PROCEDURE, SCORING, AND 

CONSOLIDATION 

The details of data collection procedure, scoring, and consolidation 

are described in detail as follows : 

3.4.1. Data Collection Procedure 

In order to administer the tools, necessary copies of the tools and 

response sheets were printed. The schedule for administering the tools 

were prepared by contacting the heads of the institutions and the teachers 

concerned. During the first visits, the investigator established enough 

rapport with the women teachers in order to aware them of the purpose of 



the tools and to familiarise them with the tools and the pattern of responding 

each tool. One week time was given for the teachers to fill up the data. 

During the second visit, the filled-up response sheets were collected 

from the teachers. . The purpose of the tool and procedure of responding to 

the items were explained to the pupils and the doubts raised by the pupils 

were clarified so as to obtain an objective evaluation of the teachers as 

perceived by the pupils. After this the pupil ratings with regard to teaching 

success of the teachers were also collected by the investigator 

The response sheets returned were checked for omissions, mistakes, 

or pattern marking. Incomplete response sheets were discarded and the 

valid response sheets were retained for scoring and for further analysis. 

3.4.2. Scoring and Consolidation 

The response sheets were scored based on the procedure of scoring 

of each, tool, the scores were consolidated to facilitate computer analysis of 

the data using the SPSS programme. 

3.5. STATISTICAL TECHNIQUES USED 

The statistical techniques employed for the analysis are presented as 

follows: 

3.5.1. Percentage Analysis 

To find out the percentage of women teachers falling under the 

different levels of the predictor variables viz., Role Conflict, Job Satisfaction, 

and Attitude towards Teaching Profession, among Successful and Less 

successful secondary School women teachers, the percentage analysis was 

done. 



3.5.2. Two-tailed Test of Significance of Difference between Means for 

Large Independent Samples 

This technique was used for the comparison of the predictor variables 

viz, Role Conflict, Job Satisfaction and Attitude towards Teaching Profession 

between Successful and Less Successful teachers. 

This technique was also used for the comparison of scores of 

Success in Teaching between groups based on Academic Qualification, and 

Marital Status. 

For testing the difference between group means,the critical ratio was, 

M *  - M 2  
(Best & ~ a h n ' ~ ,  1986) 

where, 

M1 - the mean of the first group. 

M2 - the mean of the second group 

01 - standard deviation of the first group 

02 - standard deviation of the second group 

NI - size of the sample of the first group 

N2 - size of the sample of the second group 

The difference between means is said to be significant depending 

upon whether the t-value exceeds k 1.96 and + 2.58, at 0.05 and 0.01 levels 

of significance respectively. 

3.5.3. One-way Analysis of Variance 

One-way Analysis of Variance was used to compare Success in 

Teaching between the groups formed on the basis of Length of Service 

Preparation Hours and Age. In this case the Critical Ratio is: 

F =  
MSs, - - ss, / d f ~  

(Best & Kahn 1986) 
MSS, SS, /df, 



where, 

MSSs - Mean sum of squares between groups 

MSSw- Mean sum of squares within groups. 

SSB - Sum of squares between groups 

SSw - Sum of squares within groups. 

dfs = n - 1, degrees of freedom between 

dfN = N - n, degrees of freedom within 

The significance of an F ratio was assessed with reference to the 

Table of F with (n - l, N - n) degrees of freedom for either 0.05 or 0.01 level 

of significance. 

If, for a required level of significance the value obtained for F is higher 

than the table value of F, then the difference between groups means was 

said to be significant for the level of significance of the test. 

As the F-value was significant in the case of comparison of Success 

in Teaching based on Length of Service, the two-tailed test of significance of 

difference between means was used to find out where the difference lies 

among the groups. 

3.5.4. Pearson's Product Moment Coefficient of Correlation 

In order to estimate the extent of relationship between the criterion 

and the predictor variables of interval type and to estimate the extent of 

relationship among the predictor variables of the technique of Pearson's 

Product Moment Coefficient of Correlation was used. 

The machine formula for estimating r is 



where, 

X= obtained score of one variable 

Y= obtained score of other variable 

CX = sum of the X values 

CY = sum of the Y values 

Cx2 = sum of the squared X values 

Cy2 = sum of the squared Y values 

CXY = sum of the products of paired X and Y scores 

N= the number of cases 

The 'r' obtained was interpreted using : 

i) Verbal description of 'r' 

The magnitude and direction of 'r', is described for the degree of 

relationship using the explanation : 

'r' from 0.00 to k 0.20 : negligible (Best & Kahn 2006) 

'r' from k 0.20 to k 0.40 : low 

'r' from k 0.40 to + 0.60 : moderate 

'r' from 4 0.60 to 0.80 - substantial 

'r' from k 0.80 to -t 1 .OO - high or very high 

ii) Test of Significance of correlation by Fisher's t-test. 

The Fisher's t-value for test of significance of 'r' is 

r d ~  - 2  ' = ,/g- (Best & Kahn, 1992'~) 

r = the obtained correlation coefficient 

N = the sample size 



A correlation is said to be significant if the 't' value calculated by 

Fisher's test exceeds + 1.96 or + 2.58 at 0.05 level or at 0.01 level 

respectively. 

iii) The 95 per cent Confidence Interval of 'r' 

The 95 per cent confidence interval of 'r' is found out using the 

formula, 

r + 1.96 . SEr (Garrett, 1975) 

where, 

2 l - r  
SEr = 

JKi 

'r' is the coefficient of correlation obtained, and 

N is the sample size. 

iv) Shared Variance 

Shared variance, the percentage of the variance of the criterion 

variable accounted for by the predictor variables, is calculated using the 

formula, 

Shared Variance = 3 x 100  FOX'^, 1969) 

r - being the correlation coefficient obtained between the criterion 

and the associate variable. 

3.5.5. The Chi-Square test of lndependence 

The Chi-Square test of lndependence was used for finding out the 

dependence of the criterion variable on the nominal predictor variables. The 

nominal variables in the study are Academic Qualification, Length of Service, 

Preparation Hours, Age, and Marital Status of the subject. 



Where, 

fo = the observed frequency 

fe = the expected frequency under the assumption of 

Independence of the variable 

The C-Coefficient of contingency was worked out in the case of Chi- 

square value which is found to be significant. 

C-Coefficient of Contingency = \JN:x2 
Where, 

N is the size of the sample. 

The appropriate Chi-square value for rejection or acceptance of the 

null hypothesis is found from the table of x2 - values for (r - 1) (k - 1) degrees 

of freedom, where, 'r' and 'k' are the number of rows and columns 

respectively. 

The null hypothesis of independence is rejected or accepted 

depending upon whether the Chi-square value obtained is greater than or 

less than the table value of Chi-square for a particular degree of freedom 

and for a particular level of significance of the test. 



3.5.6. Step-wise Regression Analysis (by ANOVA approach) (Cohen & 

A anion", 1989) 

This is the statistical technique to select the set of variabl~that best 

predict the criterion variable and that eliminates superfluous predictor 

variables. 

In regression analysis, the predictor variables are entered one by one 

on the basis of the size of contribution of each variable in predicting the 

criterion variable. Hence, as the first step, predictor variable having the 

highest correlation with the criterion variable was entered. Then the variable 

having the next highest correlation was entered second and so on. 

Proceeding like this a stage comes that, further entering of variables will not 

make significant change either in the percentage variance or in R. It is an 

indication that the variable entered last and the remaining variables are not 

significant predictors of the criterion variable. 

The analysis based on the methodology is described in Chapter IV. 
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ANALYSIS 

The present study as stated earlier is to find out the variables which 

can discriminate significantly between the two groups of women teachers 

viz., Successful and Less Successful. Statistical Analysis of the data has 

been done to test the tenability of the hypotheses viz., each predictor 

variable is capable of discriminating significantly between Successful and 

Less Successful secondary school women teachers of Kerala. 

The statistical analysis in this respect has been done by means of the 

following ways and the results are discussed for the validation or non 

validation of the same. 

The different sections in this chapter are : 

1. Preliminary Analysis. 

2. Percentage of Women Teachers under the different levels of the 

Predictor Variables. 

3. Comparison of the Mean Scores of the Predictor Variables of Interval 

type like Role Conflict, Job Satisfaction and Attitude towards 

Teaching Profession between groups of Successful and Less 

Successful Women Teachers. 

4. Comparison of the Mean Scores of Success in Teaching between 

groups of Teachers based on Nominal Predictor Variables, like 

Academic Qualification, Length of Service, Preparation Hours, Age, 

and Marital Status. 

5. Relationship of the Predictor Variables with Success in Teaching and 

Dependence of Success in Teaching with Nominal Predictor 

Variables. 



6. Relationship among the Predictor Variables of Interval type and 

Dependence of the Predictor Variable of Interval type with Nominal 

Predictor Variables. 

7. Regression Analysis to test the efficiency of the Predictor Variables of 

Interval type to Predict Success in Teaching. 

4.1. PRELIMINARY ANALYSIS 

Before starting up with the major statistical analysis, the investigator 

studied the nature of the distribution of the variables in the study (except for 

the nominal variables) by estimating the major statistical constants like 

mean, median, mode, standard deviation, skewness and kurtosis for the 

Total sample of women teachers (N=300). Results are presented in Table 4. 



TABLE 4 

Basic Statistical Constants of the Distribution 
of the Variables for the Total Sample (N=300) of Women Teachers 

Mode 

60.000 

88.000 : 

131 .OOO 

106.000 . 

SI. 
No. 

1 

2 

3 

4 

Mean 

63.553 

93.040 

136.987 

108.140 

Variables 

Criterian Variable 

Success in Teaching 

Predictor Variables 

Role Conflict 

Job Satisfaction 

Attitude towards 

Teaching Profession 

Median 

63.000 

92.500 

138.500 

1 10.000 

I 

Range 

24.000 

101.000 

108.000 

56.000 

Standard . 
Deviation 

4.776 

20.161 

18.918 

12.254 

Standard 

Error of 

Mean 

0.276 

1.164 

1.092 

0.707 

Skewness 

0.157 

0.143 

-0.281 

-0.263 

Kurtosis 

-0.573 

-0.296 

-0.01 1 

-0.509 



Discussion of Results 

Results given in Table 4 suggests that there is not much variation in 

the three measures of central tendencies, viz., mean, median and mode of 

any of the variables of the study. The standard error of means suggest that 

the means are reliable as it is the index of sampling error and are very 

small. 

The values of range and standard deviation of the variables indicate 

that the variables are heterogeneous and not homogeneous. 

The indices of skewness and kurtosis suggest that the distribution of 

the variable Success in Teaching and of Role Conflict are slightly positively 

skewed and slightly platykurtic. Similarly, distributions of the variables Job 

Satisfaction and Attitude towards Teaching Profession are slightly 

negatively skewed and slightly platykurtic. The indices of these four interval 

type variables further suggest that they are near normal distributions. 

Graphical representation of the smoothened frequencies of 

distribution of scores of each of the above variables viz., Success in 

Teaching, Role Conflict, Job Satisfaction and Attitude towards Teaching 

Profession are given as Figures 4.1 . l ,  4.1.2,4.1.3, & 4.1.4. respectively. 



Scale : X Axis: 2 cm = 5 Scores 
Y Axis: 1 cm = 10 Numbers 

39 44 49 54 59 64 69 74 79 84 89 

Success in Teaching 

Figure 4.1 .l : Smoothened frequency curve showing the distribution of 
scores of Success in Teaching for the Total sample 



Scale : X Axis: 1 cm = 10 Scores 
Y Axis: 1.5 cm = 10 Numbers 

25 35 45 55 65 75 85 95 105 115 125 135 145 155 165 

Role Conflict 
Figure 4.1.2: Srnoothened frequency curve showing the distribution of 

Scores of Role Conflict for the Total sample 



Scale : X Axis: 1 cm = 10 Scores 
Y Axis: 1 .S cm = 10 Numbers 

1 

55 65 75 85 95 105 115 125 135 145 155 165 175 185 195 205 

Job Satisfaction 

Figure 4.1.3 : Smoothened frequency curve showing the distribution of scores of 
Job Satisfaction for the Total sample 



80 

70 

60 

50 
h 
0 
C 
a2 
a 40 
U 
2 
LL 

30 

20 

10 

0 I 
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Attitude Towards Teaching Profession 

Figure 4.1.4 : Smoothened frequency curve showing the distribution of scores of 
Attitude towards Teaching for the Total sample 



The symmetry and peakedness of the distributions reveal that the 

distributions are nearly normal. 

4.2. PERCENTAGE OF WOMEN TEACHERS UNDER THE THREE 

(HIGH, AVERAGE AND LOW) LEVELS OF THE PREDICTOR 

VARIABLES 

The percentage of teachers of differing levels (High-Average-, and 

Low-) of Predictor Variables among Successful and Less Successful groups 

are worked out and presented under this section. 

For this, the total sample of women teachers (N=300) was at first 

classified into Successful group and Less Successful group based on the 

scores of the criterion variable, Success in Teaching. Teachers who 

obtained scores above 63 (Ps0, the median) in the Teaching Success Rating 

Scale were treated as the Successful group and teachers who obtained 

scores less than or equal to 63, the median, were classified as the Less 

Successful group. Thus the Successful group consisted of 148 teachers and 

the Less Successful group consisted of 152 teachers. 

The investigator then estimated the number of teachers under the 

three levels viz., High-, Average-, and Low- of the variables of interval type 

viz., Role Conflict, Job Satisfaction, and Attitude towards Teaching 

Profession. Teachers who obtained scores M+lo and above in all these 

variables were labelled as the High group, teachers who obtained scores 

between M -ID and M + l o  on the variables were classified as the Average 

group; and teachers who obtained scores M-la and below were classified as 

the Low group. 

In the case of the nominal predictor variables teachers were classified 

as follows for further statistical analysis. 

i) Graduates and Post Graduates based on the Variable Academic 

Qualification 
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ii) Teachers with less than five years of 
Teachers with six to 15 years of service Based on the Variable 

Teachers with 16 to 25 years of service Length of Service 

Teachers with more than 25 years of 

iii) Teachers spending less than one hour 
Between one and two hours Based on the Variable 

More than two hours Preparation Hours 

iv) Teachers of Less than 35 years of Age 

Between 35 and 45 years of Age } I33rd on the Variable 

More than 45 years of Age 

v) Married Based on the Variable 
Unmarried Marital Status 

4.2.1. Percentage of Teachers under the Three levels of Role Conflict 

for the Total Sample and for the Successful and the Less 

Successful Groups 

Percentage of teachers coming under the three levels of Role Conflict 

for the Total sample -and for the Successful and the Less Successful groups 

are estimated and presented in Table 5. 

TABLE 5 

Percentage of Teachers under the Three levels of Role Conflict 
in the Total sample and in the Successful and Less Successful Groups 

No. 

1. 

2. 

3. 

Less Successful 
Group Groups 

High Role 
Conflict 
Average 
Role 
Conflict 
Low Role 
Conflict 

N 

40 

103 

9 

152 Total 

% 

26.31 6 

67.763 

5.921 

100 

Total Sample Successful 
Group 

N 

48 

200 

52 

300 

N 

8 

97 

43 

148 

% 

16.000 

66.666 

17.333 

100 

% 

5.405 

65.541 

29.054 

100 



Discussion of Results 

Figures given in Table 5 suggests that, in the total sample of 300 

teachers, 17.333 per cent was with Low Role Conflict, 66.666 per cent was 

with Average Role Conflict, and 16 per cent experience High Role Conflict. 

The almost equal percentage in the High -, and Low- groups and the high 

percentage in the Average group suggest that the distribution of Role 

Conflict follows normality for the Total sample. 

But in the case of Successful group (N = 148), 29.054 per cent 

experience Low Role Conflict, 65.541 per cent experience average Role 

Conflict, and only 5.405 per cent experience high Role Conflict which is not a 

pattern of normality. 

In the case of the Less Successful group (N=152), 5.921 per cent 

experience Low Role Conflict, 67.763 per cent experience Average Role 

Conflict, and 26.316 per cent experience High Role Conflict which is also not 

a pattern of normality. 

The Table of results again suggests that among Successful teachers, 

the percentage of teachers with High Role Conflict is less and that of Low 

Role Conflict is high, whereas among the Less Successful group, the 

percentage of teachers with High Role Conflict is high and that of Low Role 

Conflict is less. This variation in the percentages among Successful and 

Less Successful groups suggests the possibility of the variable Role Conflict 

having effect on Success in Teaching. 

Graphical representation (Bar Diagram) of the percentage of the 

incidence of Role Conflict for the Total sample and the two Success in 

Teaching groups are given as Figure 4.2.1. 



Ui Average 

Total Sample Successful group Less successful 
= 300 N=148 group N= 152 

Figure 4.2.1: Bar diagram showing extent of Role Conflict 



4.2.2. Percentages of Teachers under the Three levels of Job 

Satisfaction in the Total sample and in the Successful and Less 

Successful Groups. 

Percentages of teachers coming under the three levels of Job 

Satisfaction for the Total sample and for the Successful and Less Successful 

groups are presented in Table No. 6. 

TABLE 6 

Percentages of Teachers under the Three Levels of Job Satisfaction 
in the Total Sample and in the Successful and Less Successful Groups 

Discussion of Results 

No. 

1. 

2. 

3. 

Table 6 suggests that in the Total sample of 300 teachers, 16.333 per 

cent are with Low Job Satisfaction, 68 per cent are with average Job 

Satisfaction, and 15.666 per cent are with High Job Satisfaction. These 

figures also suggest that the variable Job Satisfaction follows normality in 

the Total sample. 

But in the case of the Successful Group (N =148), 12.162 per cent 

has Low Job Satisfaction; 65.541 per cent has Average Job Satisfaction and 

22.297 per cent has High Job Satisfaction which is not a pattern of normality. 

Groups 

HighJob 
Satisfaction 

Average Job 
S'atisfaction 

Low Job 
Satisfaction 

Total 

Total Sample 

N 

47 

204 

4 9  

300 

Successful 
Group 

% 

15.666 

68.00 

16.333 

10 

Less Successful 
Group 

N 

33 

97 

18 

148 

N 

23 

105 

24 

152 

Oh 

22.297 

65.541 

12.162 

100 

Oh 

15.132 

69.079 

15.789 

100 



In the case of the Less Successful Group (N = 152) 15.789 per cent 

has Low Job Satisfaction, 69.079 per cent has Average Job Satisfaction and 

15.132 per cent has High Job Satisfaction which is a pattern of normality. 

Results of Table 6 again suggest that among Successful teachers the 

percentage of teachers with High Job Satisfaction is more and that of Low 

Job Satisfaction is less whereas among Less Successful teachers the 

percentage of teachers with High and Low Job Satisfaction is almost the 

same. This again suggest the possibility of the variable Job Satisfaction 

having effect on Success in Teaching. 

Graphical representation (Bar Diagram) of the percentage of the 

incidence of Job Satisfaction for the Total sample and for the two Success in 

Teaching groups are given as Figure. 4.2.2. 



I a Low 
8 Average 
Q High 

Total Sample Successful group Less successful group 
N=300 N=148 N= 152 

Figure 4.2.2: Bar diagram showing extent of Job Satisfaction 



4.2.3. Percentages of Teachers under the Three Levels of Attitude 

towards Teaching Profession in the Total sample and in the 

Successful and Less Successful Groups 

Percentages of teachers in the three levels of Attitude towards of 

Teaching Profession for the Total sample and for the Successful and Less 

Successful groups are presented in Table No. 7 

TABLE 7 

Percentages of Teachers under the 
Three Levels of Attitude towards Teaching Profession 

in the Total sample and in the Successful and Less Successful Groups 

Discussion of Results 

Results given in Table 7 shows that out of the Total sample of 300 

teachers 19 per cent has Low Attitude towards Teaching Profession, 64 per 

cent has Average Attitude towards Teaching Profession and 17 per cent has 

High Attitude towards Teaching Profession. These figures are in the pattern 

of normality and suggest that the variable Attitude towards Teaching 

Profession follows normality in the Total sample of women teachers. 

SI. 
No 

1. 

2. 

3. 

Less 
Successful 

Group 
N 

9 

99 

44 

152 

Groups 

High Attitude towards 
Teaching Profession 

Average Attitude Towards 
Teaching Profession 

Low Attitude Towards 
Teaching Profession 

% 

5.921 

65.132 

28.947 

100 Total 

Successfu~ 
Group Total Sample 

N 

42 

93 

13 

148 

N 

51 

192 

57 

300 

% 

28.378 

62.838 

8.784 

100 

% 

17.000 

64.000 

19.000 

10 



In the case of the Successful group (N = 148) only 8.784 per cent has Low 

Attitude towards Teaching Profession, 62.838 per cent has Average Attitude 

towards Teaching Profession and 28.378 per cent has High Attitude towards 

Teaching Profession. This is not a pattern of normality. 

In the case of the Less Successful group (N = 152) 28.947 per cent 

has Low Attitude towards Teaching Profession, 65.1 32 per cent has Average 

Attitude towards Teaching Profession, and only 5.921 per cent has High 

Attitude towards Teaching Profession which is also not a pattern of 

normality. 

The Table of results again reveals that among Successful teachers 

the percentage of teachers with High Attitude towards Teaching Profession 

is more and that of Low Attitude towards Teaching Profession is less 

whereas among the Less Successful teachers the percentage of teachers 

with High Attitude towards Teaching Profession is less and the percentage 

of teachers with Low Attitude towards Teaching is more. This again 

suggests the possibility of the variable Attitude towards Teaching Profession 

having effect on Success in Teaching. 

The Graphical representation of the percentage of the incidence of 

Attitude towards Teaching Profession for the Total sample and in the 

Successful and Less Successful groups are given as Figure.4.2.3. 



7 i [iil Low 

1 H Average i 
I Q High 

Total Sample N = 300 Successful group N=148 Less Successful group 
N= 152 

Figure 4.2.3 : Bar diagram showing extent of Attitude towards 
Teaching Profession 



4.2.4. Percentages of Teachers Based on Academic Qualification in the 

Total sample and among Successful and Less Successful 

Groups 

Percentages of Graduates and Post-Graduates in the Total sample 

and among Successful and Less Successful groups of teachers are 

estimated and presented in Table 8. 

TABLE 8 

Percentages of Graduates and 
Post Graduates among Successful and Less Successful Groups 

Discussion of Results 

SI. 
No. 

1 

2 

The percentage of Graduates among Successful women teachers is 

72.973 and that among the Less Successful women teachers is 79.605. The 

percentage of Post-Graduates among Successful women teachers is 27.027 

whereas that among the Less Successful women teachers is 20.395. This 

suggests that there is not much difference in the percentage of either 

Graduates or Post-Graduates among Successful and Less Successful 

groups of women teachers. 

This implies that the variable Academic Qualification may not have 

effect on Success in Teaching. 

Groups 

Graduates 

Post-Graduates 

Successful 
Group Total Sample 

Less 
Successful 

Group 
N 

108 

40 

N 

229 

71 

N 

121 

31 

% 

72.973 

27.027 

% 

76.333 

23.666 

% 

79.605 

20.395 



4.2.5. Percentages of Teachers based on Length of Service for the 

Total Sample and among Successful and Less Successful 

Groups 

Percentages of teachers in the four levels of Length of Service viz., 

teachers with less than five years of service; between six to fifteen years of 

service; between sixteen to twenty five years of service; and with more than 

twenty five years of service are worked out for the Total sample among 

Successful and Less Successful groups of teachers and are presented in 

Table 9. 

TABLE 9 

Percentages of Teachers based on 
Length of Service among Successful and Less Successful Groups 

Discussion of Results 

SI. 
No. 

1 

2 

3 

4 

Percentages of teachers with less than five years of service among 

the Successful group is nearly double that of the Less Successful group. 

But in the case of teachers with six to fifteen years of service, the 

percentage among Less Successful group is nearly double that of the 

Successful group. In the case of teachers with sixteen to twenty five years 

Groups 

Less than 5 years 
of service 

6 to 15 years of 
service 

16to25Yearsof 
service 

More than 25 years 
of service 

Less 
Successful 

Group 
N 

20 

70 

60 

2 

Total Sample 

% 

13.200 

46.100 

39.500 

1.300 

N 

57 

109 

120 

14 

Successful 
Group 

% 

19~100 

36.300 

40.000 

N 

37 

39 

60 

12 

Oh 

25.000 

26.400 

40.500 

8.100 



of service the percentage of teachers is nearly the same among Successful 

and Less Successful groups. In the case of teachers with more than twenty 

five years of service, the percentage among Successful teachers is six times 

greater than that among Less Successful teachers. 

This suggest the possibility of the variable Length of Service having 

effect on Success in Teaching. 

4.2.6. Percentages of Teachers spending Different Preparation Hours 

in the Total sample and among Successful and Less Successful 

Groups 

Percentages of teachers who spend less than one hour, between one 

and two hours, and more than two hours in the preparation for teaching in 

the Total sample and among Successful and Less Successful groups of 

teachers are worked out and are presented in Table 10. 

TABLE 10 

Percentages of Teachers based on 
Preparation Hours among Successful and Less Successful Groups 

SI. 
No. 

1 

3 

Groups 

Less than 1 hour 

and * 
hours 

More than 2 hours 

Total Sample Successful 
Group 

Less 
Successful 

Group 

N 

37 

241 

22 

N 

16 

119 

13 

N 

21 

122 

9 

% 

12.300 

80.300 

7.300 

% 

10.81 1 

80.405 

8.784 

36 

13.816 

80263 

5.92 1 



Discussion of Results 

From Table 10, it is evident that there is not much difference in the 

percentage of teachers spending less than one hour for preparation and also 

of teachers spending more than two hours for preparation among Successful 

and Less Successful groups. Similarly, the percentage of teachers spending 

one to two hours for preparation among Successful and Less Successful 

groups of teachers are the same. This indicates the possibility of the variable 

Preparation Hours having no effect on Success in Teaching. 

4.2.7. Percentages of Teachers based on Age in the Total sample and 

among Successful and Less Successful Groups 

Percentages of teachers in the three levels of Age viz., teachers with 

less than 35 years of Age, between 35 and 45 years of Age, and with more 

than 45 years of Age are worked out for the Total sample and among 

Successful and Less Successful groups of teachers and are presented in 

Table 11. 

TABLE 11 

Percentages of Teachers based on Age 
Among Successful and Less Successful Groups 

SI. 
No. 

1 

2 

3 

Less 
Successful 

Group Groups 

Less than 35 years 
of Age 

Between 35 and 45 
years of Age 

More than 45 years 
of Age 

N 

27 

72 

53 

% 

17.800 

47.400 

34.900 

Total Sample 
Successful 

Group 

N 

61 

130 

09 

N 

34 

58 

56 

% 

20.300 

43.300 

36.300 

% 

23.000 

39.200 

37.800 



Discussion of Results 

Percentages of teachers with less than 35 years of Age are nearly the 

same among Successful and Less Successful groups. The same is the 

finding in the case of teachers between 35 and 45 years of Age, and also in 

the case of teachers with more than 45 years of Age. This points to the 

possibility of the variable Age having no effect on Success in Teaching. 

4.2.8. Percentages of Married and Unmarried Teachers in the Total 

sample and among Successful and Less Successful Groups 

Percentages of Married and Unmarried teachers in the Total Sampe 

and among Successful and Less Successful groups of teachers are 

presented in Table 12. 

TABLE 12 

Percentages of Married and Unmarried 
Teachers among Successful and Less Successful Groups 

Discussion of Results 

SI. 
No. 

1 

2 

Percentages of Married women teachers among Successful and Less 

Successful groups are nearly the same, whereas in the case of Unmarried 

women teachers, the percentage among the Successful group is more than 

three times that among the Less Successful group. This suggests the 

possibility of the variable Marital Status having effect on Success in 

Teaching. 

Groups 

Married 

Unmarried 

Less 
Successful 

Group 
N 

150 

2 

Total Sample 

% 

98.700 

1.300 

Successful 
Group 

N 

291 

9 

N 

141 

7 

% 

97.000 

3.000 

% 

95.270 

4.730 



4.3 COMPARISON OF THE MEAN SCORES OF ROLE 

CONFLICT, JOB SATISFACTION, AND ATTITUDE 

TOWARDS TEACHING PROFESSION BETWEEN GROUPS 

BASED ON SUCCESS IN TEACHING 

Mean scores of the predictor variables like Role conflict, Job 

Satisfaction, and Attitude towards Teaching Profession were compared 

between Successful group and Less Successful group of teachers by means 

of Two-tailed test of significance of difference between means for large 

independent samples. Statistical details of the comparison are given in 

Table 13. 

TABLE 13 

Data and Results of the Comparison of Mean Scores 
of Role Conflict, Job Satisfaction and Attitude towards 

Teaching Profession between Successful and Less Successful groups 

Discussion of Results 

The Critical Ratio obtained when the Successful and Less Successful 

groups were compared for their mean scores of Role Conflict is 9.65 which 

is greater than 2.58 the value set for significance at 0.01 level of significance 

of the test. That means the two groups differ significantly in Role Conflict 

and that Role Conflict is a variable capable of discriminating between 

SI. 
No. 

1. 

2. 

3. 

Successful and Less Successful groups of women teachers. 

** indicates difference in mean scores significant at 0.01 level 

Variables 

Role conflict 

Job Satisfaction 

Attitude towards 
Teaching Profession 

Successful Group 
(N = 148) 

Mean 

83.088 

141.014 

113.142 

Critical 

9.65** 

3.71** 

7.65** 

Less Successful 
Group (N=152) 

Standard 
Deviation 

17.786 

19.139 

11.186 

Mean 

102.730 

133.066 

103.270 

Standard 
deviation 

17.474 

17.907 

11.274 



The higher mean scores for Role Conflict of the Less Successful 

group suggests that Role Conflict is higher in the Less Successful group 

than in the Successful group. 

This result is in agreement with the findings of Bhogle (1969), 

Bachman (1978), Uma (1985), Prasad (1985), Mehta (1985), and Moore & 

Gobi (1 995). 

The Critical Ratio obtained for the mean comparison of scores of Job 

Satisfaction between Successful and Less Successful groups is 3.71. This 

is greater than 2.58 indicating significant difference in the mean scores at 

0.01 level of significance of the test. That means the two groups differ 

significantly in Job Satisfaction and that Job Satisfaction is a variable 

capable of discriminating between Successful and Less Successful groups 

of women teachers. 

Again, the higher mean scores of Job Satisfaction of the Successful 

groups suggests that Job Satisfaction is higher for the Successful group 

than that of the Less Successful group. 

This result is in agreement with the findings of Arora (1976), and 

Muthiah(l985). 

The Critical Ratio obtained when the Successful and Less Successful 

groups were compared for the mean scores of Attitude towards Teaching 

Profession is 7.65 which is greater than the value set for significance at 0.01 

level of significance of the test. That means the two groups differ 

significantly in their Attitude towards Teaching Profession., and that Attitude 

towards Teaching Profession is a variable capable of discriminating 

between Successful and Less Successful groups of women teachers 

The high mean scores for Attitude towards Teaching Profession in the 

Successful group suggests that Attitude towards Teaching Profession of 

Successful group is higher than that of the Less Successful group. This 



finding is in concordance with the results of the studies conducted by Gupta 

(1977) and Cornelius (2000) and against the findings of the study by 

Khatoon (1 985) and Reddy (1 995). 

From the mean comparisons it is evident that the variables Role 

Conflict, Job Satisfaction and Attitude towards Teaching Profession can 

discriminate significantly between Successful and Less Successful groups of 

women teachers. 

4.4. COMPARISON OF THE MEAN SCORES OF SUCCESS IN 

TEACHING BETWEEN GROUPS BASED ON ACADEMIC 

QUALIFICATION, LENGTH OF SERVICE, PREPARATION 

HOURS, AGE, AND MARITAL STATUS 

This comparison was done to find out whether the mean scores of 

Success in Teaching are different for teachers of different Academic 

Qualification, Length of Service, Preparation Hours, Age, and Marital Status. 

This will indicate the effect if any of these variables with Success in 

Teaching. 

4.4.1. Comparison of Mean Scores of Success in Teaching, Between 

groups Based on Academic Qualification 

Based on Academic Qualification, the Total sample of teachers was 

classified into two groups, viz., Graduates and Post-Graduates. Data and 

results of the comparison by Two-tailed test of significance for difference in 

success in Teaching is given in Table 14. 



TABLE 14 

Data and Results of the 
Comparison of the Mean Scores of 

NS : indicates non significant difference in mean scores. 

Success in Teaching between Graduates and Post-Graduates 

Discussion of Results 

SI. 
No. 

1 

2. 

The Critical Ratio obtained when the Graduates and Post-Graduates 

were compared for the mean scores of Success in Teaching is 0.77 which is 

less than 1.96, the value set for significance at 0.05 level of significance of 

the test. That is, the two groups do not differ significantly in the mean scores 

of Success in Teaching. 

This further suggests that Academic Qualification .is not a factor for 

Success in Teaching. 

This is in disagreement with the findings of the study reported by 

Kagathala (2002). 

Groups 

Graduates 

Post-Graduates 

4.4.2. Comparison of Mean Scores of Success in Teaching Between 

Groups based on Length of Service 

Standard 
emor of 
lean 

0.32 

0.52 

The Total sample of teachers was classified into four groups viz., 

teachers having service upto five years, between six and fifteen years, 

between sixteen and twenty five years, and above twenty five years. The 

mean scores of Success in Teaching obtained for the four groups were 

compared using One-way ANOVA. 

N 

229 

7 1 

Critical 
Ratio 

0.77~' 

Data and results of the comparison by One-way Analysis of Variance 

are presented in Table 15. 

Mean 

63.40 

63.90 

Standard 
Deviation 

4.88 

4.41 



TABLE 15 

Data and Results of One-way Analysis of Variance 
Between Teachers classified on the basis of Length of service 

Variable Source of Sum of d.f. Mean Sum F-value Variation Squares of Squares 

Length of Between 330.1037 3 1 1 0.0346 

Service 5.0185** 
Within 6490.0429 296 21 .g258 

Total 6820.1467 299 
I I 

** indicates difference in the mean scores significant at 0.01 level. 

Discussion of Results 

The F-value for mean score comparison is found to be 5.015 which is 

greater than the value required for significance (3.85) at 0.01 level of 

significance of the test for (3, 296) degrees of freedom. This indicates that 

there is significant difference in the mean scores between the four groups 

formed on the basis of Length of Service. 

This suggests that Length of Service has Significant effect on 

Success in Teaching. 

The findings are in agreement with the results of the studies 

conducted by Rajagopalan 1976), and Paul & Kumaravel (2003). 

As Length of Service was found to have significant effect on Success 

in Teaching, a follow-up test by means of Two-tailed test of significance of 

difference between means for large independent samples was carried out to 

identify the group pairs for which significant difference exists in the scores of 

Success in Teaching. 

Data and Results of the pair-wise comparison of groups for mean 

difference in Success in Teaching between groups based on Length of 

Service are presented in Table 16. 



TABLE 16 

Data and Results of the Mean Comparison of Scores of 
Success in Teaching between Groups based on Length of Service 

- .  

( Critical SI. 
No. 

1 

2. 

N.S: indicates difference in the mean scores not significant. 

1 Groups 

6 to 15 years of 
Service Vs 
More than 25 years 
of service 

Discussion of Results 

Less than 5 years 
of Service Vs 
6 to 15 years of 
service 
6 to 15 years of 
service Vs 
16 to 25 years of 
service 
16 to 25 years of 
service Vs 
More than 25 years 
of service 
Less than 5 years 
of service Vs 
16 to 25 years of 
service 
Less than 5 years 
of service Vs 
More than years 25 
of service 

Results shown in Table 16 on pair wise comparison of groups formed on the 

basis of Length of Service reveals the following: 

N 

** indicates difference in the mean scores significant at 0.01 level 

109 

14 

Group difference in Success in Teaching exists in the case of four 

pairs out of the six comparisons. These four group pairs are, 

Standard 
Mean I Deviation 1 Ratio 

57 

109 

109 

120 

120 

14 

57 

120 

57 

14 

(i) Less than five years of service and six to fifteen years of service. 

62.490 

66.070 

65.000 

62.490 

62.490 

63.530 

63.530 

66.070 

65.000 

63.530 

65.000 

66.070 

4.550 

2.620 

4.160 

4.580 

4.580 

5.160 

4.580 

2.620 

4.160 

5.160 

4.160 

2.620 

4.33** 

3.56** 

1.61 NS 

3.01** 

2.02** 

1 .20NS 



(ii) Sixteen to twenty five years of service and more than twenty years of 

service. 

(iii) Less than five years of service and sixteen to twenty five years of 

service. 

(iv) Sixteen to twenty five years of service and more than twenty years of 

service. 

This means that the mean scores of success in Teaching is different 

for the above group pairs. 

Again it was found that mean scores of Success in Teaching is not 

different in the case of two pairs viz., 

(i) Less than five years of service and more than twenty five years of 

service. 

(ii) Six to fifteen years of service and sixteen to twenty five years of 

service. 

This suggests that Success in Teaching is alike between teachers 

with service less than five years and with service greater than twenty five 

years. Success in Teaching is again alike for teachers with service between 

six and fifteen years and with service between sixteen and twenty five years. 

Thus, it is found that Success in Teaching is almost alike in the case 

of beginners and those about to retire. Similarly, Success in Teaching is 

alike in the case of teachers with moderate Length of Service. 

4.4.3. Comparison of the Mean Scores of Success in Teaching between 

groups based on Preparation Hours. 

Based on Preparation Hours spent for teaching, the Total sample of 

teachers was classified into three groups of teachers spending less than 

one hour, between one and two hours, and more than two hours per day. 



Mean scores of Success in Teaching between these three groups were 

compared using One-way ANOVA. 

Data and results of the comparison are presented in Table 17. 

TABLE 17 

Data and Results of the One - way Analysis of 
Variance between Groups on the basis of Preparation Hours 

Source of Sum of I variable variation Squarer 
Mean Sum F-value 

d.f of Squares I 
Preparation Between 32.751 7 2 16.3759 

Hours 0.7166 NS 
Within 6787.3949 297 22.8532 

I Total 6820.1467 299 I 
I I 
NS indicates non significance of mean difference 

Discussion of Results 

The F-value obtained is 0.7166 which is less than the value required 

for significance (3.03) at 0.05 level of significance of the test for (2,297) 

degrees of freedom. That is, there is no significant difference in the mean 

scores of Success in Teaching between the three groups based on 

Preparation Hours. 

This result is in agreement with the finding of the study conducted by 

Mathai (1 991). 

4.4.4. Comparison of the Mean Scores of Success in Teaching between 

Groups based on Age 

The total sample was classified into three groups viz., teachers with 

less than 35 years of Age, teachers with Age between 35 and 45 years, and 

those with more than 45 years of Age. The mean scores of Success in 

Teaching between these three groups were compared using One-way 

ANOVA. 

Data and results of the comparison are presented in Table 18. 



TABLE 18 

Data and Results of the One-way 
Analysis of Variance between Groups formed on the basis of Age 

.-- -- 
Source of Sum of d.f. Mean Sum F-value Variation Squares of Squares I 
Between 31 501 2 15.751 

Age 0.689 NS 

Within 6788.646 297 22.857 

Total 6820.147 299 

NS indicates non significance of mean difference 

Discussion of Results 

The results of One-way Analysis of Variance revealed that the 

nominal predictor variable, Age has no significant effect on Success in 

Teaching, as the F-value obtained is 0.6890 which is less than the table 

value set for significance at 0.05 level of significance of the test for (2,297) 

degrees of freedom. 

The results are in agreement with the findings of the study conducted 

by Passi & Sharma (1982). 

4.4.5. Comparison of Mean Scores of Success in Teaching between 

Groups Based on Marital Status 

Based on Marital Status, the Total sample was classified into two 

groups viz., Married and Unmarried women teachers. 

Data and results of the comparison by Two-tailed test of significance 

of difference in mean scores of Success in Teaching between Married and 

Unmarried women teachers are presented in Table 19. 



TABLE 19 

Data and Results of the 
Comparison of the Mean Scores of Success in 

Teaching between Married and Unmarried Women Teachers 

Discussion of Results 

L 

SI. 
No. 

1 

2 

The Critical Ratio obtained is 2.78 which is greater than the value set 

for significance at 0.01 level of significance of the test. This suggests that 

there is significant difference in the scores of Success in Teaching between 

Married and Unmarried women teachers. 

4.5 RELATIONSHIP OF THE PREDICTOR VARIABLES OF INTERVAL 

TYPE WlTH SUCCESS IN TEACHING AND DEPENDENCE OF 

SUCCESS IN TEACHING WlTH NOMINAL PREDICTOR 

VARIABLES. 

* * indicates difference in mean scores significant at 0 .O l level. 

Relationship of the predictor variables with Success in Teaching was 

estimated in two ways. In the case of predictor variables of interval type 

(Role Conflict, Job Satisfaction and Attitude towards Teaching Profession), 

the relationship was estimated using Pearson's Coefficients of Correlations 

and in the case of predictor variables of nominal type (Academic 

Qualification, Length of Service, Preparation Hours, Age and Marital Status), 

the dependence was tested by Chi-square test of Independence. 

Groups 

Married 
teachers 

Unmarried 
teachers 

Mean 

63.447 

67.000 

N 

291 

9 

Standard 
Deviation 

4.770 

3.742 

Standard 
Error of 

Mean 

0.280 

1.247 

Critical 
Ratio 

2.78** 



4.5.1. Relationship of the Predictor Variables of Interval type viz., Role 

Conflict, Job Satisfaction and Attitude towards Teaching 

Profession with Success in Teaching 

The data and results of the relationship of Role Conflict, Job 

Satisfaction, and Attitude towards Teaching Profession with Success in 

Teaching estimated for the total sample are presented in Table 20 

TABLE 20 

Relationship of Role of Conflict, 
Job Satisfaction and Attitude towards Teaching 

Profession with Success in Teaching for the Total Sample (N = 300) 

Discussion of Results 

S'' 
No. 

1 

2 

Each Coefficient of Correlation is described below for its (i) Size, (ii) 

Direction (iii) Significance (iv) Shared Variance and (v) 95% Confidence 

Interval. 

** indicates 'r' significant at 0.01 level 

Variable 

Role conflict 

Job 
Satisfaction 

Attitude 
towards 
Teaching 
Profession 

Coefficient 
of 

correlation 
'r' with 

Success in 
Teaching 

-0.574** 

0.247** 

0.469** 

Fisher's 
' t' 

12.098 

4.406 

9.185 

Variance 

32.948 

6.101 

21.996 

0.039 

0.054 

0.045 

Confidence 
interval CI 

(95%) 

-0.498 to 

-0.650 

0.141 to 

0.353 

0.381 to 

0.557 

4 



i )  Role Conflict and Success in Teaching 

The Coefficient of Correlation estimated between Role Conflict and Success 

in Teaching is -0.574 which indicates a moderate relationship between the 

variables. The negative sign indicates that the relationship between these 

two variables is negative. That is, as Role Conflict increases Success in 

Teaching decreases; as Role conflict decreases, Success in Teaching 

increases. The Fisher's 't' value shows that the relationship is highly 

significant as the 't' value exceeds 2.58, the limit set for significance at 0.01 

level of significance of the test. 

The value of Shared Variance, 32.948 shows the percentage of 

overlap of variances between Role Conflict and Success in Teaching. That 

is, 32.948 per cent of the variation in Success in Teaching can be accounted 

for by the variation in Role Conflict. 

The 95 per cent Confidence Internal of 'r' is found to be -0.498 to - 

0.650 which are the limits within which the 'r' value of the population may lie, 

the probability being 0.95. 

These findings are in agreement with the findings of the studies 

carried out by Ramanamma & Bambawale (1979), Singh (1987), Sinha 

(1 987)' Aryee (1 992), Kaila (1 993), Quick et al., (1 997)' Mishra and Bajapai 

(1998),and Corbin (1998). But the findings of the present study does not 

agree with the results of the studies carried out by Poloma (1971), 

Banuzubeeda (1 979), Verbrugge & Madans (1985). 

ii) Job Satisfaction and Success in Teaching 

The Coefficient of Correlation between Job Satisfaction and Success 

in Teaching is found to be 0.247 which indicates low positive relationship. 

That means, Success in Teaching increases as Job Satisfaction increases 

and decrease in Job Satisfaction results in decrease in Success in Teaching. 

The relationship is found to be highly significant as the Fisher's 't' value 



+ 
15 1 

exceeds 2.58, the limit set for significance at 0.01 level of significance of the 

test. 

The Shared Variance shows that the percentage of overlap of 

variance between Job Satisfaction and Success in Teaching is 6.101. That 

is, 6.101 per cent of the variation in Success in Teaching can be accounted 

for by the variation in Job Satisfaction. 

The 95% Confidence lnterval of 'r' is 0.141 to 0.353, the limits within 

which the 'r' value of the population lies, the probability being 0.95. 

These results are in agreement with the results of the studies 

conducted by Muthaiah (1980), Gupta (1981), Ashton & Webb (1986), Sing 

(1988), and Berns (1990). 

i i i )  Attitude towards Teaching Profession and Success in Teaching 

The Coefficient of Correlation between Attitude towards Teaching 

Profession and Success in Teaching is found to be 0.469, indicating a 

moderate and positive relationship. That means, as Attitude towards 

Teaching Profession increases, Success in Teaching also increases and 

Success in Teaching decreases with decrease in Attitude towards Teaching 

Profession. The relationship is found to be highly significant as the Fisher's 't' 

value exceeds the limit (2.58) set for significance at 0.01 level of significance 

of the test. 

The Shared Variance shows that the percentage of overlap of 

variance in Attitude towards Teaching Profession and Success in Teaching 

is 21 .g96 That is, 21 .g96 per cent of the variation in Success in Teaching 

can be accounted for by the variation in Attitude towards Teaching 

Profession. The 95% Confidence Interval of 'r' is 0.381 to 0.557, the limits 

within which the 'r' value of the population lies, the probability being 0.95. 

These results are in agreement with the result of the studies carried 

out by Roy (1 971), Gupta (1 977), and Cornelius (2000). 



Table 20 reveals that, all the three correlations are highly significant. 

It can be inferred that Role Conflict, Job Satisfaction, and Attitude towards 

Teaching Profession are highly significantly associated with Success in 

Teaching. 

4.5.2. Dependence of Success in Teaching with the Nominal Predictor 

Variables viz., Academic Qualification, Length of Service, 

Preparation Hours, Age, and Martial Status 

Dependence of Success in Teaching with the nominal predictor 

variable viz., Academic Qualification, Length of Service, Preparation House, 

Age, and Marital Status was estimated using the Chi-square test of 

Independence. The hypothesis tested in this case is that the criterion 

variable will be independent of each nominal variable. 

The contingency tables in this respect are given in Table 21A in 

Appendix XI 

Results of the Chi-square test of lndependence between the predictor 

nominal variables and Success in Teaching are presented In Table 21 

TABLE 21 

Results of Chi-square Test of lndependence 
between the Predictor Nominal Variables and Success in Teaching 

NS indicates Chi-square value obtained is non significant 

SI. 
No. 

l 

2 

3 

4 

5 

* indicates significance of Chi-square value at 0.01 level 

Variables 

Academic 
Qualification 

Length of Service 

Preparation Hours 

Age 

Marital Status 

Table 

2 x 2  

2 x 4  

2 X 3 

2 x 3  

2 X 2 

d,f. 

1 

3 

2 

2 

1 

Value 

1 .826NS 

20.980* 

1 . 3 8 7 ~ ~  

2.341NS 

3.003~' 

C-coefficient of 
Contingency 

-- 

0.256 

-- 

-- 

-- 



Discussion of Results 

The results of Chi-square test of Independence revealed that Success 

in Teaching is dependent on Length of Service only, whereas, Success in 

Teaching is independent of the other four variables viz., Academic 

Qualification, Preparation Hours, Age, and Marital Status of the teachers. 

This suggests that the only predictor nominal variable having 

significant association with Success in Teaching is Length of Service. The 

'C' Coefficient of Contingency estimated in this case is 0.256. As the Chi- 

square value obtained is significant, the C-coefficient also is significant. 

These findings are in agreement with the results of the studies carried 

out by Rajagopalan (1 976) and Paul & Kumaravel (2000). 

4.6. RELATIONSHIP AMONG THE PREDICTOR VARIABLES OF 

INTERVAL TYPE AND DEPENDENCE OF PREDICTOR 

VARIABLES OF INTERVAL TYPE WITH NOMINAL PREDICTOR 

VARIABLES 

As there are studies showing the relationship between Role Conflict 

and Job Satisfaction, and between Job Satisfaction and Attitude towards 

Teaching Profession, the investigator decided to find out relationship among 

these variables using Pearson's Product Moment Coefficient of correlation. 

The dependence of the predictor variables of interval type with the nominal 

predictor variable was also attempted 

4.6.1. Relationship among the Predictor Variables of Interval Type 

Data and results of the correlation analysis among Role Conflict, Job 

Satisfaction and Attitude towards Teaching Profession for the Total sample 

are presented in Table 22. 



TABLE 22 

Details of Correlation Analysis among Role Conflict, Job Satisfaction, 
and Attitude towards Teaching Profession for the Total Sample (N=300) 

* indicates significance at 0.05 level 

SI. No. 

1 

2 

3 

Discussion of Results 

i) Role Conflict and Job Satisfaction 

* * indicates significance at 0.0 1 level 

Variables 

Role of 
conflict 

Job 
Satisfaction 

Role 
Conflict & 
Attitude 
towards 
Teaching 
Profession 

Job 
Satisfaction 
& Attitude 
towards 
Teaching 
Profession 

The Coefficient of Correlation between Role Conflict and Job 

Satisfaction is found to be -0.321, which shows low negative relationship. 

This indicates that these two variables are inversely related. That means, 

Job Satisfaction decreases with increase in Role Conflict, and Job 

Satisfaction increases with decrease in Role Conflict. The Fisher's It' value 

shows that the relationship is highly significant, as the value exceeds the 

limit (2.58) set for significance at 0.01 level of significance of the test. 

The Shared Variance shows that the percentage of overlap between Role 

Conflict and Job Satisfaction is 10.320. That is 10.320 per cent of the 

Coefficient 
of 

correlation 
'r' 

-0.321 fi 

0.388** 

O.l 30* 

Fisher's 
't' 

5.867 

7.267 

2.271 

0.052 

0.049 

0.135 

Variance 

10.320 

15.070 

1.700 

Confidence 
interval CI 

(95%) 

-0.219 to 
-0.423 
(99%) 

0.292 to 
0.484 

-0.135 to 
0.395 



variation in Job Satisfaction can be accounted for by the variation in Role 

Conflict. 

The 95% Confidence Interval of 'r' shows that the 'r' value of the 

population lies between the limits -0.219 to -0.423, the probability being 

0.95. 

These results are in favour of the findings of the studies carried out by 

Porwal (1 987), Wong (l 989) and Mark & Richard (1991). 

ii) Role Conflict and Attitude towards Teaching Profession 

The Coefficient of Correlation between Role Conflict and Attitude 

towards Teaching Profession is 0.388, indicating low positive relationship. 

That means, Role Conflict is low when Attitude towards Teaching Profession 

is low, and Role Conflict is high when Attitude towards Teaching Profession 

is high. There is highly significant relationship between Role Conflict and 

Attitude towards Teaching Profession, as the Fisher's It' varue is greater than 

2.58, the limit set for significance at 0.01 level of significance of the test. 

The Shared Variance shows that 15.070 is the percentage of overlap 

between Role Conflict and Attitude towards Teaching Profession. That is, 

15.070 per cent of the variation in Attitude Towards Teaching Profession can 

be accounted for by the variation in Role Conflict. 

The 95% Confidence Interval of 'r' shows that the 'r' value of the 

population lies between the limits 0.292 to 0.484, the probability being 0.95. 

These findings are infavour of the findings of the study carried out by 

Sukhwal (1 976). 



iii) Job Satisfaction and Attitude towards Teaching Profession 

The Coefficient of Correlation 'r' between job Satisfaction and Attitude 

towards Teaching Profession is 0.130, which is negligible, and at the same 

time, positive relationship. That means, Job Satisfaction increases to very 

low extent as Attitude towards Teaching Profession increases, and Job 

Satisfaction decreases to very low extent as Attitude towards Teaching 

Profession decreases. The Fisher's 't' value obtained is 2.271 which is 

greater that the value set for significance at 0.05 level of significance of the 

test. This shows that the relationship is significant at 0.05 level. 

The Shared Variance shows that only 1.700 is the percentage of 

overlap between Job Satisfaction and Attitude towards Teaching Profession. 

That is, 1.700 per cent of the variation in Job Satisfaction can be accounted 

for by the variation in Attitude towards Teaching Profession. 

The 95% Confidence Interval of 'r' value shows that the 'r' value of 

the population lies between -0.1 35 to 0.395, the probability-being 0.95. 

These results are infavour of the results of the studies conducted by 

Singh (1977), Sunil (1 982), Ramakrishnaiah (1998), and Pushpam (2003) 

Results of Table 22 reveals that there is significant relationship 

among the predictor variables of interval type viz., Role Conflict, Job 

Satisfaction, and Attitude towards Teaching Profession. 

4.6.2. Dependence of the Predictor Variables of Interval Type with 

Nominal Predictor Variables 

The investigator studied the dependence of the prominent predictor 

variables of interval type viz., Role Conflict, Job Satisfaction and Attitude 

towards Teaching Profession with the nominal predictor variables viz., 



Academic Qualification, Length of Service, Preparation Hours, Age, and 

Marital Status. The contingency tables in this respect are given as Table 23 

A, 24A, and 25A in Appendix XI. 

Results of the Chi-square test of lndependence between the predictor 

nominal variables and Role Conflict are presented in Table 23 

TABLE 23 

Results of Chi-square Test of lndependence 
between Role Conflict and Nominal Predictor Variables 

No. 1 Variables Contingency 
Table d.f. Value 

1 

2 

3 

4  

5 2 0.260NS 

2 value obtained 

Discussion of Results 

NS indicates non significance of the Chi-squar 

Academic Qualification 

Length of Service 

Preparation Hours 

Age 

Marital Status 

The Chi-square test of lndependence revealed that Role Conflict is 

independent of all the five nominal predictor variables viz., Academic 

Qualification, Length of Service, Preparation Hours, Age and Marital Status 

of the teachers. 

3 X 2 

3  x 4  

3 X 3 

3 x  3 

3  X 2 

These results are against the findings of the studies conducted by 

Bhogle (1969), Uma (1985), Mishra & Bajpai (1998) & Lathakumar (2000). 

Results of the Chi-square test of lndependence between the predictor 

nominal variables and Job Satisfaction are presented in Table 24. 



TABLE 24 

Results of Chi-square Test of lndependence 
between the Job Satisfaction and Nominal Predictor Nominal Variables 

1 1 Academic Qualification I 3 X 2 1 2 1 1.03~' 

SI. 
No. 

P - 

2 1 Length of Service I 3 x 4  1 6 1 8.06~' 

3 1 Preparation Hours I 3 x 3 1 4 1 2.19~' 

Variables 

I I l I 

NS indicates non significance of the Chi-square value obtained 

Contingency 
Table 

5 

Discussion of Results 

The Chi-square test of lndependence revealed that Job Satisfaction is 

independent of the all the five nominal predictor variables viz., Academic 

Qualification, Length of Service, Preparation Hours, Age and Marital Status 

of the teachers. 

d.f. 

Marital Status 

These results are in agreement with findings of the studies conducted 

by Agarwal (1979), Krishnakumari (1982), and Padmapirya (1982) and 

against the findings of the studies conducted by Harini (1974), Dwivedi & 

Pestonjee (1 975), Mokry(l981), Smith (1 982), Amarsingh (1 985), 

Birmingham (1985)) Rao (1992) and Bennet et al., (2002). 

Value 

Results of the Chi-square test of lndependence between the predictor 

nominal variables and Attitude towards Teaching Profession are presented 

in Table 25 

3 x 2  2 0.41 oNS 



TABLE 25 

Results of Chi-square test of independence between Attitude 
towards Teaching Profession and the Nominal Predictor Variables 

SI. 
No. 

1 

2 

3 

Discussion of Results 

5 

The Chi-square test of Independence revealed that Attitude towards 

Teaching Profession is independent of all the five nominal predictor 

variables viz., Academic Qualification, Length of Service, Preparation Hours, 

Age, and Marital Status of the teachers. 

Variables 

Academic Qualification 

Length of Service 

Preparation Hours 

These results are infvaour of the findings of the study conducted by 

Ramakrishnaiah (1989) and against the results of the studies by Bhandarkar 

(1980) and Marso & Pigge (1998). 

NS indicates non significance of the Chi-square value obtained 

Marital Status 

4.7. REGRESSION ANALYSIS TO TEST THE EFFICIENCY OF THE 

INTERVAL TYPE PREDICTOR VARIABLES TO PREDICT 

SUCCESS IN TEACHING 

Contingency 
Table 

3 x 2  

3 x 4  

3 X 3 

The Coefficient of Correlations of predictor variables of interval type 

viz., Role Conflict, Attitude towards Teaching Profession and Job 

Satisfaction with Success in Teaching were found to be -0.574 (P<0.01), 

0.469 (P<0.01), and 0.247 (P<0.01) respectively. 

3 X 2 

d.f. 

2 

6 

4 

Value 

0.53~' 

6.1 2NS 

4.72NS 

2 0.300~' 



Besides, the Coefficient of Correlations among these variables were 

also estimated and was found to be 0.388 (P<0.01) between Role Conflict 

and Attitude towards Teaching Profession; -0.321 (P<0.01) between Role 

Conflict and Job Satisfaction and 0.130 (Pe0.05) between Job Satisfaction 

and Attitude towards Teaching Profession. Therefore, the investigator 

decided to find out the efficiency of these predictor variables of interval type 

to predict the variable Success in Teaching. 

Regression analysis (ANOVA approach) was adopted to find out the 

efficiency of the predictor variables viz., Role Conflict, Job Satisfaction and 

Attitude towards Teaching Profession in predicting the criterion variable 

Success in Teaching. The analysis was carried out using the software for the 

SPSS programme of the Step-wise Regression approach. This analysis 

was done not only to select the variables that best predict the criterion 

variable but also to eliminate superfluous predictor variables. 

The basic statistics like the mean and standard deviation of the 

criterion variable viz., Success in Teaching and of the predictor variables 

viz., Role Conflict, Job Satisfaction and Attitude towards Teaching 

Profession are given in Table 26. 

TABLE 26 

Input Data for Step-wise Regression Analysis 

SI. 
No. 

1 

2 

4 

Variables 

Criterion Variable 

Success in Teaching 

Predictor Variables 

Role Conflict 

Attitude towards Teaching 
profession 

Job Satisfaction 

Mean 
(N = 300) 

63.553 

93.040 

108.140 

136.987 

Standard 
Deviation 

4.776 

20.161 

12.254 

18.91 8 



The correlation matrix of the criterion variable Success in Teaching 

with the three predictor variables viz., Role Conflict, Attitude towards 

Teaching Profession and Job Satisfaction is presented in Table 27. 

TABLE 27 

Correlation Matrix of the Criterion and Predictor Variables 

SI. 
No. 

Attitude towards Teaching 1 0.469.. 1 0.388** 1 , .oOO 1 1 Profession ( ~ 3 )  

1 

2 

** indicates significance of 'r' at 0.01 level 
* indicates significance of 'r' at 0.05 level 

Variables 

Criterion Variable 

Success in Teaching (X,) 

Predictor Variables 

Role Conflict (X2) 

4 

The Correlation matrix of the criterion and Predictor Variables 

reveals that out of the three predictor variables, the variable Role Conflict 

has the highest correlation (-0.574) with the criterion variable, Success in 

Teaching (labelled as XI) and therefore Role Conflict (labelled as Xz), was 

taken as the first variable to be entered for regression analysis. 

Attitude 
towards 
Teaching 

Profession 

Step I 

Success in 
Teaching 

Job 
Satisfaction 

1 .OOO 

-0.574** 

Note: only one side of the matrix is presented 

Job Satisfaction (X4) 

The variable selected for step-l analysis is Role Conflict (X1). The 

result of Step-l analysis is given in Table 28. 

Role 
Conflict 

1 .OOO 

0.247** -0.321 ** 0.130* 1 .OOO 



TABLE 28 

Results of Step-l Regression Analysis 

Variable entered on Criterion Variable : Success in Teaching (X1) 
Step No.1 Role Conflict (X2) 

Correlation (r) : -0.574 

percentage Variance ( R ~  X 100) : 32.923 SE, = 0.044 

Beta (P1) = 0.574 B, = -0.136 

Constant = 76.199 SE B1 = 0.01 1 

Discussion of Results 

Source 

Regression 

Residual 

The results shown in Table 28 suggests that the F-value obtained 

(F = 146.268) is much greater than the value set for significance at 0.01 level 

for (1, 298) degrees of freedom. This suggests that the variable Role Conflict 

is highly significant in predicting Success in Teaching. 

The percentage variance accounted for by the variable Role Conflict 

in predicting Success in Teaching is 32.923. This suggest that 32.923 per 

cent of the variation in the variable Success in Teaching can be accounted 

for by the variation in the variable Role Conflict. This also suggests that the 

remaining percentage of variance is attributable to the variation of the 

variables not used in Step-l analysis. 

d.f. 

1 

298 

The regression equation in this case with Role conflict as the single 

predictor variable is, 

Sum of 
Squares 

2245.422 

4574.725 

Mean Sum of 
Squares 

2245.422 

15.351 

F-value 

146.268 
(P 0.01) 



The second predictor variable entered is Attitude towards Teaching 

Profession (labelled as X3) as this variable has the highest partial correlation 

(0.326). The results of Step II analysis is given in Table 29. 

TABLE 29 

Results of Step-ll Regression Analysis 

Variables entered : X2 and X, 
Variables entered in Step No.2 -Attitude towards Teaching Profession (X,) 
Multiple correlation (R) : 0.633 SER = 0.048 
Percentage Variance ( R ~  X 100) = 40.051 

Beta 1 (P1) = 0.574 B, = -0.109 SER = 0.012 
Beta 2 (P2) = 0.289 B2 = 0.113 SER = 0.019 
Constant : 61.51 1 

Discussion of Results 

Source 

Regression 

Residual 

The results shown in Table 29 suggests that the F-value obtained 

(F = 99.210) is much greater than the value set for significance (4.68) at 0.01 

level for (2,297) degrees of freedom. This indicates that Attitude towards 

Teaching Profession (X3) is also highly significant in predicting Success in 

Teaching. 

The index of predictability at this stage is 0.633 so that the 

percentage of variance accounted for by the variables Role Conflict and 

Attitude towards Teaching Profession is 40.051. This suggests that 40.051 

per cent of the variation in the criterion variable, Success in Teaching is 

d.f. 

2 

297 

Sum of 
Squares 

2731.525 

4088.622 

Mean Sum of  
Squares 

1365.762 

13.766 

99.21 0 

(P<0.01) 



attributable to the variation of the two variables viz., Role Conflict and 

Attitude Towards Teaching Profession. 

This again suggests that by adding the variable Attitude towards 

Teaching Profession to Role Conflict, the index of prediction 'R' has changed 

from 0.574 to 0.633 and the percentage variance has increased from 32.923 

to 40.051. The increase in 'R' is 0.059, and the increase in percentage 

variance is 7.128. 

The equation to the regression line in this case is, 

The third variable Job Satisfaction was not entered in the analysis, as 

the partial correlation 'r' was negligible (0.084). 

Summary of the Step-wise Regression analysis is presented in 

Table 30. 

TABLE 30 

Summary of the Results of Step-wise Regression Analysis 

The successive regression equations for predicting Success in 

Teaching by means of Role Conflict alone and by means Role Conflict and 

Attitude towards Teaching Profession are the following : 

Step 

1 

Variables 
Entered 

Role 

Conflict 

Attitude 

towards 

Teaching 

Profession 

Constant 61.51 1 

R 

0.574 

0.633 

Increase 
in R 

-- 

0.059 

Percentage 
Variance 
(R~XIOO) 

32.923 

40.051 

in 
Percentage 
Variance 

-- 

7.128 

Unstandardized 
Co-efficients 

B 

-0.109 

0.113 

Standrdized Co- 
efficients 

SER 

0.012 

0.019 

P 

-0.461 

0.289 

T 

-9.463 

5.942 



Equations in Score form: 

XI' 
- - -0.1 36 X2 + 76.199 

X,' - - -0.109 X2 + 0.113 X3 + 61.511 

Equations in standard score forms : 

z1 
- - -0.574 Z2 

z2 
- -.461 Z2 + .290 Z3 

Where, 

XI' - Predicted score of Success in Teaching 

X2 Scores of Role Conflict 

X3 - Scores of Attitude towards Teaching Profession 

z1 - Standardized predicted score of the variable Success in 

Teaching 

z2 - Standardized score of Role Conflict. 

z3 - Standardized score of Attitude towards Teaching 

Profession. 

To find out the relative efficiency of the variables Role Conflict, and 

Attitude towards Teaching Profession to predict Success in Teaching, the 

coefficient of determination, as Xpr was computed and presented in 

Table 31 

TABLE 31 

Relative Weights of the Predictor Variables 

Variable 
Number 

1 

R* = 0.4001 

R = 0.6325 

Variables 

Role Conflict 

Attitude towards 
Teaching Profession 

Regression 
Coefficient 

(P) 
-0.461 

0.289 

Coefficient of 
correlation (r) 

-0.574 

0.469 

A 

P r  

0.2646 

0.1355 



Discussion of Results 

R* is found to be 0.4001 and accordingly 40.01 per cent of whatever 

makes women teachers differ in Success in Teaching can be attributed to 

differences in Role Conflict and Attitude towards Teaching Profession. The 

total contribution of 40.01 per cent can be further broken down to the 

independent contribution of Role Conflict and Attitude towards Teaching 

Profession. Since R* = 0.2646 + 0.1 355, the contribution of Role Conflict to 

the variation of Success in Teaching is 26.40 per cent. The contribution of 

Attitude towards Teaching Profession is 13.550 per cent. The remaining 

59.99 per cent of the variance of the criterion variable (X1) may be 

attributed to some other factors not considered in this analysis. 

The findings regarding the contribution of Attitude towards Teaching 

Profession in predicting Success in Teaching are in agreement with the 
a 

results of the studies conducted by Mhapatra (1 987), and Mathai (1 991). 
A 

I. When the percentages of women teachers under the different levels 

of predictor variables were estimated, it was found that: 

The percentage of teachers with High Role Conflict is highly different 

between Successful and the Less Successful groups and the 

percentage is higher for Less Successful group. 

The percentages of teachers with Low role Conflict is highly different 

between Successful and the Less Successful groups, the percentage 

is higher among Successful group. 

Difference seen in the percentage of teachers with Average Role 

Conflict between Successful and Less Successful groups is not much. 

That means Role Conflict is one of the important variables that may 

lead to Success in Teaching. 



The percentage of teachers with High Job Satisfaction is slightly 

different between the two criterion groups, and the percentage is 

higher for the Successful group. 

The percentage of teachers with Low Job satisfaction is slightly 

different between the two criterion groups, the percentage is higher 

among the Less Successful group. 

The difference in the percentage of teachers with Average Job 

Satisfaction between the two groups is not much. 

That means Job Satisfaction is one of the variables that may lead to 

Success in Teaching. 

The percentage of teachers with High Attitude towards Teaching 

Profession is highly different between Successful and Less 

Successful groups and the percentage is higher for the Successful 

group 

The percentage of teachers with Low Attitude towards Teaching 

Profession is highly different for the two criterion groups and the 

percentage is higher for the Less Successful group. 

The difference seen in the percentage of teachers with Average 

Attitude towards Teaching Profession between the two groups is not 

much. 

That means Attitude towards Teaching Profession is one of the 

important variables that may lead to Success in Teaching. 

No difference in the percentage of either Graduate teachers or Post- 

Graduate teachers between Successful and Less Successful groups, 



That is, Academic Qualification is not a variable that may lead to 

Success in Teaching 

The percentage of teachers with less than five years of service, with 

six to fifteen years of service, and with more than twenty five years of 

service among the Successful group is highly different from that 

among the Less Successful group, and the percentage is higher for 

the Successful group; and not much difference is seen in the 

percentage of teachers with sixteen to twenty five years of Service 

between the two criterion groups. 

Therefore, Length of Service is one of the important variables that 

may lead to Success in Teaching. 

No difference in the percentage of teachers spending less than one 

hour, one to two hours, and more than two hours in the preparation 

for teaching between Successful and Less Successful groups. 

That is, Preparation Hours is not a variable leading to Success in 

Teaching. 

No difference in the percentage of teachers with less than 35 years 

of Age, with 35 to 45 years of age, and with more than 45 years of 

Age between Successful and Less Successful groups. 

That is, Age is not a variable leading to Success in Teaching. 

The percentage of married women teachers among Successful group 

is not much different from that among Less Successful group, 

whereas, the percentage of unmarried women teachers is different 

between the two criterion groups, the percentage being greater in 

the case of Successful group. 

II. When the mean scores of the predictor variables of interval type were 

compared between Successful and Less Successful groups, it was 

found that: 



The two groups differ significantly in the mean scores of Role Conflict 

[CR, t = 9.650, p<0.01] 

The two groups differ significantly in the mean scores of Job 

Satisfaction. 

[CR, t = 3.71, p<0.01] 

The two groups differ significantly in the mean scores of Attitude 

to wards Teaching Profession. 

[CR, t = 7.650, p<0.01] 

That means the variables Role Conflict, Job Satisfaction, and Attitude 

towards Teaching Profession are capable of discriminating between the two 

criterion groups. 

When the mean scores of Success in Teaching was compared 

between groups formed on the basis of the nominal predictor variables, it 

was found that: 

0 Significant difference do not exist in Success in Teaching between 

Graduate and Post Graduate teachers. 

[CR, t = 0.770, p >0.05] 

Significant difference exists in the mean scores of Success in 

Teaching between the four groups of teachers classified on the basis 

of Length of Sewice. 

[CR, F=5.019 for (3,296) d.f., p<0.01] 

The pair-wise group difference in the mean scores of Success in 

Teaching was also tested and this revealed that significant difference in 

Success in Teaching exists in the case of four group pairs only, out of six. 

Such group pairs are, 



(i) less than five years of service & six to fifteen years of service 

(ii) sixteen to twenty five years of service & >twenty five years of service. 

(iii) less than five years of service & sixteen to twenty five years of 

service. 

(iv) six to fifteen years of service & > twenty five years of service. 

Significant difference do not exist in the mean scores of Success in 

Teaching among the three groups of teachers classified on the basis 

of Preparation Hours. 

[ CR, F = 0.717 for (2,297) d.f. p>0.01] 

Significant difference do not exist in the mean scores of Success in 

Teaching between the three groups of teachers classified on the 

basis of Age. 

[CR, F = 0.689, for (2,297) d.f; p>0.01] 

Significant difference exists in the mean scores of Success in 

Teaching between the two groups of teachers classified on the basis 

of Marital Status. 

[CR, t = 2.78, p< 0.011 

That means Success in Teaching is different for teachers of different 

Length of Service and Marital Status. 

Ill. Pearson's Product Moment Coefficient of Correlation estimated 

between each of the predictor variables of interval type and Success 

in Teaching revealed that all the three variables have significant 

relationship with Success in Teaching, and the variables in the order 

of this relationship are as follows: 

Role Conflict [r = -0.574, t = p< 0.011 

Attitude towards Teaching Profession [r = 0.469, t = p< 0.011 



Job Satisfaction [r = 0.247, t = pc0.01] 

That means the predictor variables of interval type are significantly 

related to the criterion variable. 

When the Chi-square test of Independence was done for testing the 

dependence of Success in Teaching with the nominal predictor variables, it 

was found that: 

Significant association with Success in Teaching exists in the case of 

the variable, Length of Senlice. 

Association is not significant in the case of the variables, 

(i) Academic Qualification 

(io Preparation Hours 

(iii) Age 

(iv) Marital Status 

Out of the nominal predictor variables, Length of Service is the only 

variable associated with Success in Teaching. 

IV. The findings on the relationship among the predictor variables of 

interval type themselves and on the dependence of these variables 

with the nominal predictor variables are the following: 

Role Conflict has significant negative relationship with 

(i) Job Satisfaction [ r = -0.321, t = 5.867, pc0.01] 



(ii) Attitude towards Teaching Profession [ r = 0.388, t = 7.267; p<0.01] 

Dependence of Role Conflict is not significant for, 

( i )  Academic Qualification [ X' = 4.630, d.f = 2; p >0.01] 

(ii) Length of Service [ = 7.880, d.f.= 6; p>0.01] 

(iii) Preparation Hours [X' = 8.970, d.f = 4; p>0.01] 

(iv) Age [X' = 4.280, d.f = 4; p>0.01] 

(v) Marital Status [X' = 0.260, d.f = 2; p>0.01]. 

Job Satisfaction has significant relationship with, 

Attitude towards Teaching Profession [r=O.130, t=2.271; p<0.05]. 

Dependence of Job Satisfaction is not significant for any of the nominal 

predictor variables. 

(i) Academic Qualification 

= 1.030, d.f.=2;P>O.OI] 

(ii) Length of Service 

[ X' =8.060, d.f =6; p>0.01] 

(iii) Preparation Hours 

[X* =2.190, d.f=4; P>0.01] 

(iv) Age 

= 5.690, d.f = 4; P>0.01] 

(v) Marital Status 

= 0.410, d.f = 2; p>0.01] 

Attitude towards Teaching Profession is not significantly associated with 

any of the nominal predictor variables. 

(i) Academic Qualification 

[z2 = 0.530, d.f = 2; p>0.01] 



(ii) Length of Service 

(iii) Preparation Hours 

(iv) Age 

(v) Marital Status 

The predictor variables of inten~al type are significantly related to one 

another, and are not dependent on the nominal predictor variables. 

V. Regression Analysis was done to know the efficiency of the predictor 

variables of interval type that can predict Success in Teaching and to 

know the efficiency levels of such variables. 

Step-wise Regression Analysis (ANOVA approach) with predictor 

variables as Role Conflict, Job Satisfaction, and Attitude towards Teaching 

Profession revealed that, only two variables viz., Role Conflict, and Attitude 

towards Teaching Profession are capable of predicting significantly Success 

in Teaching. 

The equations to the Regression lines developed are: 

Equations in the score form: 

Equations in the units : 



This analysis also revealed that 26.500 per cent is the predictive 

efficiency of the variable Role Conflict and 13.550 per cent is the predictive 

efficiency of the variable Attitude towards Teaching Profession to predict 

Success in Teaching. That means, 40.010 per cent of the variance in 

Success in Teaching is accounted for by Role Conflict and Attitude 

Towards Teaching Profession. The remaining 59.990 per cent is 

attributable to other variables. 

TENABILITY OF HYPOTHESES 

The major hypothesis set for the study was that each predictor 

variable will be capable of discriminating significantly between Successful 

and Less Successful groups of women teachers of Kerala. 

It was further hypothesised that this will be evidenced in each of the 

following procedures viz., 

1 Estimating the percentage of women teachers falling under the 

different levels of predictor variables among the two identified groups 

of Successful and Less Successful women teachers. 

2. Testing for significance of the difference in the mean scores of the 

predictor variables between groups of Successful and Less 

Successful women teachers. 

3. Testing for significance of the difference in the mean scores of 

Success in Teaching between groups formed on the basis of the 

nominal predictor variables. 

4. Estimating the extent of relationship of each predictor variable of 

interval type with Success in Teaching and testing for the significance 

of each. 



5. Testing for the significance of the dependence of Success in 

Teaching with the nominal predictor variables, and in the case of 

significant association, estimating the extent of association. 

6. Testing for the effectiveness of the predictor variables of interval type 

to predict Success in Teaching. 

Tenability of the Hypotheses is described as follows : 

1. With regard to the first hypothesis, it was found that the percentage of 

teachers falling under the different levels like High-, Average-, and 

Low-, of four out of the eight predictor variables is different (ie., 

variation exists in the percentages) for Successful and Less 

Successful groups of teachers. 

This suggests that the first hypothesis is not fully substantiated. 

2. In the case of the second hypothesis, it was found that Successful 

and Less Successful groups of women teachers differ significantly 

(p<0.01) in the mean scores of the three predictor variables of interval 

type. This suggests that all the three type predictor variables of 

interval viz., Role Conflict, Job Satisfaction, and Attitude towards 

Teaching Profession are capable of discriminating significantly 

between Successful and Less Successful groups of women teachers. 

This suggests that the second hypothesis is fully substantiated. 

3. The third hypothesis was tested by comparing the mean scores of 

Success in Teaching between groups formed on the basis of each of 

the nominal predictor variables. It was then found that significant 

difference in the mean scores of Success in Teaching exists in the 

case of groups formed on the basis of one variable only, that is, 

Length of Service. 



This suggests that the only nominal variable having significant effect 

on Success in Teaching is Length of Service. 

Thus, the third hypothesis is only slightly substantiated. 

4. The fourth hypothesis was studied by estimating the coefficient of 

correlation (Pearson's 'r') between each of the three interval type 

predictor variables of interval type and the criterion variable, Success 

in Teaching. It was found that all the three correlations are moderate 

and highly significant (p<0.01). 

Thus, the fourth hypothesis is fully substantiated. 

5. The association between each of the nominal predictor variables, and 

Success in Teaching as stated in the fifth hypothesis was tested by 

Chi- square test of Independence. This revealed that Length of 

Service is the only nominal variable having significant association with 

Success in Teaching. 

The fifth hypothesis is therefore only slightly validated. 

6. Efficiency of the three predictor variables of interval type (as these 

have significant correlation with Success in Teaching) in predicting 

the criterion variable, Success in Teaching, was tested by means of 

Step-wise Regression analysis. This analysis revealed that, as 

against the assumption, only two variables viz., Role Conflict and 

Attitude towards Teaching Profession could predict significantly 

Success in Teaching. 

Thus, the sixth hypothesis is substantiated to a great extent. 
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MAJOR FINDINGS, CONCLUSIONS 

AND SUGGESTIONS 

T h e  major objective of the study was to test the ability of each of the 

predictor variables to discriminate significantly between groups of Successful 

and Less Successful women teachers of Kerala. 

This was studied by means of each of the following: 

1. Estimating the percentage of women teachers falling under the 

different levels of predictor variables among the two identified groups 

of Successful and Less Successful women teachers. 

2. Testing for significance of the difference in the mean scores of the 

predictor variables between groups of Successful and Less 

Successful women teachers. 

3. Testing for significance of the difference in the mean scores of 

Success in Teaching between groups formed on the basis of the 

nominal predictor variables. 

4. Estimating the extent of relationship of each predictor variable of 

interval type with Success in Teaching and testing for the significance 

of each. 

5 Testing for the significance of the dependence of Success in 

Teaching with the nominal predictor variables, and in the case of 

significant association, estimating the extent of association. 

6 Testing for the effectiveness of the predictor variables of interval type 

to predict Success in Teaching. 

The major findings derived by means of the above procedures are 

summarised and presented in this chapter. Conclusions based on findings 



and the educational implications of the findings are also given in this 

chapter. 

5.1 MAJOR FINDINGS 

I. When the percentages of women teachers under the different levels 

of predictor variables were estimated, it was found that: 

m The percentage of teachers with High Role Conflict is highly different 

between Successful and the Less Successful groups and the 

percentage is higher for Less Successful group. 

m The percentages of teachers with Low role Conflict is highly different 

between Successful and the Less Successful groups, the percentage 

is higher among Successful group. 

• Difference seen in the percentage of teachers with Average Role 

Conflict between Successful and Less Successful groups is not much. 

That means Role Conflict is one of the important variables that may 

lead to Success in Teaching. 

• The percentage of teachers with High Job Satisfaction is slightly 

different between the two criterion groups, and the percentage is 

higher for the Successful group. 

The percentage of teachers with Low Job satisfaction is slightly 

different between the two criterion groups, the percentage is higher 

among the Less Successful group. 

m The difference in the percentage of teachers with Average Job 

Satisfaction between the two groups is not much. 

That means Job Satisfaction is one of the variables that may lead to 

Success in Teaching. 



The percentage of teachers with High Attitude towards Teaching 

Profession is highly different between Successful and Less 

Successful groups and the percentage is higher for the Successful 

group 

The percentage of teachers with Low Attitude towards Teaching 

Profession is highly different for the two criterion groups and the 

percentage is higher for the Less Successful group. 

The difference seen in the percentage of teachers with Average 

Attitude towards Teaching Profession between the two groups is not 

much. 

That means Attitude towards Teaching Profession is one of the 

important variables that may lead to Success in Teaching. 

No difference in the percentage of either Graduate teachers or Post- 

Graduate teachers between Successful and Less Successful groups, 

That is, Academic Qualification is not a variable that may lead to 

Success in Teaching 

The percentage of teachers with less than five years of service, with 

six to fifteen years of service, and with more than twenty five years of 

service among the Successful group is highly different from that 

among the Less Successful group, and the percentage is higher for 

the Successful group; and not much difference is seen in the 

percentage of teachers with sixteen to twenty five years of Service 

between the two criterion groups. 

Therefore, Length of Service is one of the important variables that 

may lead to Success in Teaching. 



m No difference in the percentage of teachers spending less than one 

hour, one to two hours, and more than two hours in the preparation 

for teaching between Successful and Less Successful groups. 

That is, Preparation Hours is not a variable leading to Success in 

Teaching. 

m No difference in the percentage of teachers with less than 35 years 

of Age, with 35 to 45 years of age, and with more than 45 years of 

Age between Successful and Less Successful groups. 

That is, Age is not a variable leading to Success in Teaching. 

m The percentage of mam'ed women teachers among Successful group 

is not much different from that among Less Successful group, 

whereas, the percentage of unmarried women teachers is different 

between the two criterion groups, the percentage being greater in 

the case of Successful group. 

II. When the mean scores of the predictor variables of interval type were 

compared between Successful and Less Successful groups, it was 

found that: 

m The two groups differ significantly in the mean scores of Role Conflict 

[CR, t = 9.650, p<0.01] 

m The two groups differ significantly in the mean scores of Job 

Satisfaction. 

[CR, t = 3.71, p<0.01] 

m The two groups differ significantly in the mean scores of Attitude 

to wards Teaching Profession. 

[CR, t = 7.650, p<0.01] 



That means the variables Role Conflict, Job Satisfaction, and Attitude 

towards Teaching Profession are capable of discriminating between the two 

criterion groups. 

When the mean scores of Success in Teaching was compared 

between groups formed on the basis of the nominal predictor variables, it 

was found that: 

m Significant difference do not exist in Success in Teaching between 

Graduate and Post Graduate teachers. 

[CR, t = 0.770, p >0.05] 

m Significant difference exists in the mean scores of Success in 

Teaching between the four groups of teachers classified on the basis 

of Length of Service. 

[CR, F=5.019 for (3,296) d.f., p<0.01] 

The pair-wise group difference in the mean scores of Success in 

Teaching was also tested and this revealed that significant difference in 

Success in Teaching exists in the case of four group pairs only, out of six. 

Such group pairs are, 

(i) c five years of service & six to fifteen years of service 

(ii) sixteen to twenty five years of service & >twenty five years of service. 

(iii) c five years of service & sixteen to twenty five years of service. 

(iv) six to fifteen years of service & > twenty five years of service. 

Significant difference do not exist in the mean scores of Success in 

Teaching among the three groups of teachers classified on the basis 

of Preparation Hours. 

[ CR, F = 0.717 for (2,297) d.f. p>0.01] 



Significant difference do not exist in the mean scores of Success in 

Teaching between the three groups of teachers classified on the 

basis of Age. 

[CR, F = 0.689, for (2,297) d.f; p>0.01] 

• Significant difference exists in the mean scores of Success in 

Teaching between the two groups of teachers classified on the 

basis of Marital Status. 

[CR, t = 2.78, p< 0.011 

That means Success in Teaching is different for teachers of different 

Length of Service and Marital Status. 

Ill. Pearson's Product Moment Coefficient of Correlation estimated 

between each of the predictor variables of interval type and Success 

in Teaching revealed that all the three variables have significant 

relationship with Success in Teaching, and the variables in the order 

of this relationship are as follows: 

• Role Conflict [r = -0.574, t = p< 0.011 

• Attitude towards Teaching Profession [r = 0.469, t = p< 0.011 

• Job Satisfaction [r = 0.247, t = p<0.01] 

That means the predictor variables of interval type are significantly 

related to the criterion variable. 

When the Chi-square test of Independence was done for testing the 

dependence of Success in Teaching with the nominal predictor variables, it 

was found that: 

• Significant association with Success in Teaching exists in the case of 

the variable, Length of Service. 



h2 = 20.980; d.f. = 3; p<O.Ol] 

Association is not significant in the case of the variables, 

(0 Academic Qualification 

[X2 = 1.826, d.f. = 1, p>O.Ol] 

(ii) Preparation Hours 

(iii) Age 

(iv) Marital Status 

Out of the nominal predictor variables, Length of Service is the only 

variable associated with Success in Teaching. 

IV. The findings on the relationship among the predictor variables of 

interval type themselves and on the dependence of these variables 

with the nominal predictor variables are the following: 

Role Conflict has significant negative relationship wit h 

(i) Job Satisfaction [ r = -0.321, t = 5.867, p<0.01] 

(ii) Attitude towards Teaching Profession [ r = 0.388, t = 7.267; ~ ~ 0 . 0  l ]  

Dependence of Role Conflict is not significant for, 

(i) Academic Qualification [ X2 = 4.630, d.f = 2; p >0.01] 

(ii) Length of Service [ = 7.880, d.f.= 6; p>0.01] 

(iii) Preparation Hours [X* = 8.970, d.f = 4; p>0.01] 



(ii) Length of Service 

(iii) Preparation Hours 

(iv) Age 

(v) Marital Status 

Job Satisfaction has significant relationship with 

Attitude towards Teaching Profession [r=O. 130, t=2.271; pc0.051. 

Dependence of Job Satisfaction is not significant for any of the nominal 

predictor variables. 

(i) Academic Qualification 

(ii) Length of Service 

(iii) Preparation Hours 

[X2 =2.190, d.f=4; P>0.01] 

(iv) Age 

[X2 = 5.690, d.f = 4; P>0.01] 

(v) Marital Status 

[X2 = 0.410, d.f = 2; p>0.01] 

Attitude towards Teaching Profession is not significantly associated 

with any of the nominal predictor variables. 

(i) Academic Qualification 

[X2 = 0.530, d.f = 2; p>0.01] 

(ii) Length of Sewice 

C k2= Gfi22,a.f. 6 ; p 7 o p c q  



(iv) Age 

[X2 = 2.630, d.f = 4 j 'P >o''fl 
(v) Marital Status 

tX2 = 0.300, d.f = 2 ; P 2  090l-J 

The predictor variables of inten~al type are significantly related to one 

another, and are not dependent on the nominal predictor variables. 

V. Regression Analysis was done to know the efficiency of the 

predictor variables of interval type that can predict Success in 

Teaching and to know the efficiency levels of such variables. 

Step-wise Regression Analysis (ANOVA approach) with predictor 

variables as Role Conflict, Job Satisfaction, and Attitude towards Teaching 

Profession revealed that, only two variables viz., Role Conflict, and Attitude 

towards Teaching Profession are capable of predicting significantly Success 

in Teaching. 

The equations to the Regression lines developed are: 

Equations in the score form: 

Equations in the units : 

This analysis also revealed that 26.500 per cent is the predictive 

efficiency of the variable Role Conflict and 13.550 per cent is the predictive 

efficiency of the variable Attitude towards Teaching Profession to predict 



Success in Teaching. That means, 40.01 0 per cent of the variance in 

Success in Teaching is accounted for by Role Conflict and Attitude 

Towards Teaching Profession. The remaining 59.990 per cent is 

attributable to other variables. 

5.2 CONCLUSIONS 

The different statistical analysis enabled the investigator to 

summarise the major findings of the study as follows: 

1. Variation exists in the percentage of women teachers falling under 

the different levels of four out of the eight predictor variables viz., 

(i) Role Conflict 

(ii) Job Satisfaction 

(iii) Attitude towards Teaching Profession. 

(iv) Length of Service, among Successful and Less Successful 

groups. 

2. Successful and Less Successful groups of teachers differ significantly 

in the mean scores of the variables, 

(0 Role Conflict 

(ii) Job Satisfaction. 

(iii) Attitude towards Teaching Profession 

3. Significant difference in the mean scores of Success in Teaching 

exists in the case of groups formed on the basis of one nominal 

predictor variable only, Length of Service. 

4. Moderate and highly significant correlation exists between Success 

in Teaching and each of the predictor variables of interval type viz. 

(i) Role Conflict 



(ii) Attitude towards Teaching Profession. 

(iii) Job Satisfaction 

5. Length of Service is the only nominal variable having significant 

association with Success in Teaching. 

6. Only two variables, Role Conflict, and Attitude towards Teaching 

Profession could predict significantly Success in Teaching. [Even 

though Length of Service was found associated with Success in 

Teaching in more than one analysis, the predictive efficiency of this 

was not tested as this being a nominal variable]. 

From the above core findings and considering the predictive 

efficiency, it can be concluded as follows: 

Role conflict and Attitude towards Teaching Profession are the two 

variables capable of significantly and efficiently discriminating between 

Successful and Less Successful groups of women teachers of Kerala. In 

other words, it can be said that Role Conflict and Attitude towards Teaching 

Profession are two strong determinants of Success in Teaching. 

5.3 EDUCATIONAL IMPLICATIONS 

Secondary school women teachers of Kerala occupy the major part 

in the educational set up of the high schools all over Kerala. These teachers 

are struggling hard to cope up with their multiple roles and responsibilities 

both in school and at home. They are expected to be ideal teachers and 

ideal home makers at the same time. Success in teaching or success in 

home-making cannot always be attributed to the individual teacher as both 

are collective responsibilities of the members of the two systems involved. 

Teaching time remains constant, but the time spent on other activities 

like planning, preparation, teacher development programmes, leadership 

activities outside the classroom, and meeting parents, varies. 



Teaching time remains constant, but the time spent on other activities 

like planning, preparation, teacher development programmes, leadership 

activities outside the classroom, and meeting parents, varies. 

In such a harder situation, the investigator finds some of the 

implications relevant to note. 

The implications are the following: 

l. It is obligatory on the part of the heads of the institutions and 

colleagues to know formally or informally the different roles that each 

teacher has to manage, thereby to have an idea of the role conflict a 

teacher experiences. 

2. Dissemination of the knowledge among at least heads of the 

institutions that high role conflict is detrimental to Success in 

Teaching. 

3. Educational administrators and heads of the institutions shall take into 

consideration that role conflict hinders effective use of varying 

instructional strategies and thereby hinders effective learning. 

4. Multiple role management often prevents women teachers in applying 

technology in education. Therefore, studies are required on the 

effective management of multiple roles by women teachers and how 

their stress and strain can be reduced. 

5. Eventhough plenty of opportunities like on-line learning are open to 

teachers for professional development now-a-days, very few women 

teachers are utilizing these facilities regularly, for lack of time due to 

multiple roles and responsibilities. Colleagues and family members 

are to be made aware of this and should help them find time for such 

professional learning. 



Continuous Comprehensive Evaluation is an essential part of 

education in schools, but its purpose is not met with, because most of 

the women teachers are unable to give individual attention to their 

pupils due to their role pressures. Introducing tutorial systems within 

the regular time table may be of great advantage importance towards 

this purpose. 

Provisions for counselling sessions be there for women teachers to 

find out and utilize appropriate coping styles workable both in school 

and at home so that their tensions and worries can be relieved off. 

Changes in curriculum are to be brought about after systematic 

planning and preparation and teachers are to be well oriented for the 

ways of effective transaction of curriculum with the least efforts. 

Heads of the institutions should know the capacities and limitations of 

the women teachers and this may be taken into consideration while 

assigning additional duties and responsibilities. 

Separate norms with incentives for career improvement of women 

teachers is needed. 

More flexible transfer norms can be adopted in the case of women 

teachers. 

Provide a pleasant and satisfying working environment in every 

school. 

Accept the innovative ideas of teachers and encourage them for more 

better ideas. 

Set up grievance redressal mechanism for the members of the 

school. 
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Thus, if the role conflict can be alleviated and teachers are recruited 

having positive attitude towards teaching profession, most of the secondary 

school women teachers will prove their successfulness in the teaching 

profession. 

5.4 SUGGESTIONS FOR FURTHER RESEARCH 

The studies reviewed and the findings of this study led the 

investigator to suggest the following areas for further research. 

1. A study of the psychological characteristics of women teachers with 

high Role Conflict. 

2. Gender studies on Role Conflict and Success in Teaching. 

3. Study of the presage variables contributing to Success in Teaching. 

4. Instructional Technology Awareness and Inservice Training Needs of 

high Role Conflict - Less Successful Teachers. 

5. A study on the effect of Role Conflict and Attitude towards Teaching 

Profession on the process aspects of Teaching. 

6. A study on the Social-Familial Characteristics of High-, and Low-, 

Role Conflict women teachers. 

7. A study on the extent of Professional Involvement and Professional 

Advancement of High -, Average-, and Low-Role Conflict women 

teachers. 

8. Development of counselling programmes to reduce the stress and 

strain due to Role Conflict of women teachers. 

9. A study on the Self-esteem of High - Role Conflict, and Less 

Successful women teachers. 
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APPENDIX I 

ROLE CONFLICT SCALE FOR WOMEN TEACHERS 
Dr. V. SUMANGALA, Reader & USHADEVI V.K., Research Scholar, 

DEPARTMENT OF EDUCATION 
UNIVERSITY OF CALICUT 

1995 

(DRAFT SCALE) 

Directions: 

This scale is intended to measure the extent of role conflict experienced 
by the women teachers. This scale comprises forty statements. You are 
requested to mark your responses in any of the five categories. Viz., 'Very 
Often', 'Often', Sometimes', 'Rarely' and 'Very Rarely', in the separate 
response sheet provided by putting 'X' mark in the circle indicating your 
response. 

Eg:- If your response is 'Very Often' for a statement, mark as follows: 

Very Often Often Sometimes Rarely Very Rarely 
0 0 0 0 0 

If you have wrongly marked a response, please square the used circle B 
and then mark in the correct circle. You are assured that all your reponses will 
be kept quite confidential and will not be used for any other purpose except 
research work. Kindly respond to all the statements. 

Now read each statement and mark your responses in the response sheet. 

1. When my childrentfamily members are not well, I go to school with worry in 
my mind. 

2. At home, I find it difficult to look after my family and to prepare for teaching. 
3. School atmosphere helps me to forget my family problems. 
4. It is difficult for me to adjust with school work when there are family 

problems. 
5. At school I forget my family matters completely. 
6. In the mornings of working days I feel it difficult as I have to do the duties of 

a daughter/sister/wife/mother/daughter-in-law and of self. 
7. The availability of kitchen machines and home appliances enables me to 

spend more time on school work. 
8. 1 am worried that I get time to read newspapers or magazines only at night 

when I am too tired after a day's work. 



9. Eventhough I am a teacher, I find difficulty in taking care of my children's 
studies at home. 

10.The co-operation of my family members helps me for a tension-free school 
life. 

11.1 am unable to concentrate completely on my work at school because my 
parentslhusbandlin-lawslother family members take my silly faults 
seriously. 

12.1 find enough time to give attention to the studies of my childrenlbrothers or 
sisterstmine even when I have household and official work. 

13. When I comeback from school, none at home would be there to help me 
so I that I can take rest for sometime. 

14. School life helps me to escape from the routine domestic chores. 
15.As there is no one else to look after my parentslchildrenlother family 

members, I leave school earlier than others do and this creates a feeling of 
guilt on my part and criticism from others. 

16.1 feel I may give up my profession because others say that I am neglecting 
household duties. 

17.My family doesnot support me in work but I find happiness in that my 
colleagues and superiors appreciate my work. 

18.1 strive hard to pull on with my family roles and teacher roles because it is 
not easy to enter into a profession now a days. 

19.1 am unable to excel in my profession as I am pulled back by the family 
responsibilities. 

20.1 am compelled to punish children even for minor mistakes because of the 
tension due to several responsibilities at the same time. 

21.1 am looked upon as dominant/complaining if I request help from some of 
the family members in household duties on working days. 

22.1 am forced to give more importance to family duties than to my work at 
school because of the uncompromising nature of my senrant/fmily 
members. 

23. My family gives enough support in my work, l can therefore freely discuss 
with them the problems encountered at school. 

24.1 am unable to excel in my profession because of several problems. 
25.My colleagues come to help me when I have urgent work both at school 

and at home. 
26.My house would be in a mess due to the hurry-burry from the morning 

chores, and I myself have to rearrange the things in place, when I am track 
home from school. 

27.After five to six hours of continuous work at school, I am forced to prepare 
delicious dishes at home. 

28.1 feel that I am looked upon suspiciously by my husbandlfarnily- 
memberslsociety if I spend time attending seminars, symposia, cuba l  
activities etc. after the normal school hours. 

29.For keeping peace and harmony at home, I have to sacrifice my health 
attending to homemaking and teaching at the same time. 

30.1 have to keep a subserviant stance at home and society, otherwise I will 
be labelled as a 'career woman'. 



31.1 am compelled to sacrifice my breakfast at the cost of hurrying to school 
after the household work. 

32.1 fail to be the ideal teacher of my dreams who is cheerful, friendly, good- 
tempered, sympathetic and humorous because of the fatigue due to 
overwork in the morning. 

33.1 am late to school because of heavy work at home andla tiresome bus 
journey. 

34.1 feel difficulty in participating in the CO-curricular activities of my school as I 
am compelled to rush home due to my peculiar family circumstances. 

35.1 am blamed that I do not help my family members because in their view 
point, teaching is more important to me. 

36.As a member of the teachers' association I am forced to participate in 
dharnas, strikes, etc. at the cost of my family's displeasure. 

37.1 find it difficult to spend enough time and money on household matters 
because of frequent entertainment of guests/visitors/relatives. 

38.1 am busy with work at home and at school and I do not get time to chat 
with and maintain friendly relationship with my neighbours, therefore they 
complain that I am not at all social. 

39.1 hardly get time to correct the assignments, or test papers done by pupils 
if I bring it home in cases of urgency. 

40.My family helps me in the morning for house hold duties therefore I am 
always punctual at school. 

41.1 am very tired after school, therefore I find it difficult to go for shopping, for 
films or just loitering with my family members. 

42.1 have the strongest desire to help the poor learners of my class, but I 
cannot find time to do so because of my family responsibilities. 

43. Other teachers complain that I skip study tours, exhibitions etc. at the cost 
of heavy responsibilities at home and I am worried of this. 

44.1 am worried that I cannot concentrate on my duties as I am staying away 
from my family members/husband/children. 

45.1 am worried that I cannot avail the opportunities of higher studieslcareer 
improvement because of my peculiar family circumstances. 

46.1 strive hard to complete my lessons in time when I take leave due to family 
problems. 
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APPENDIX IIA 

ROLE CONFLICT SCALE FOR WOMEN TEACHERS 
DEPARTMENT OF EDUCATION 

UNIVERSITY OF CALICUT 
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(FINAL) 

Directions: 

This scale is intended to measure the extent of role conflict experienced 
by the women teachers. This scale comprises forty statements. You are 
requested to mark your responses in any of the five categories. Viz., 'Very 
Often', 'Often', Sometimes', 'Rarely' and 'Very Rarely', in the separate 
response sheet provided by putting 'X' mark in the circle indicating your 
response. 

Eg:- If your response is 'Very Often' for a statement, mark as follows: 

Very Often Often Sometimes Rarely Very Rarely 
0 0 0 0 0 

If you have wrongly marked a response, please square the used circle -@ 
and then mark in the correct circle. You are assured that all your reponses will 
be kept quite confidential and will not be used for any other purpose except 
research work. Kindly respond to all the statements. 

Now read each statement and mark your responses in the response sheet. 

1. When my childrenlfamily members are not well, I go to school with 
worry in my mind. 

2. At home, I find it difficult to look after my family and to prepare for 
teaching. 

3. School atmosphere helps me to forget my family problems. 
4. It is difficult for me to adjust with school work when there are family 

problems. 
5. In the mornings of working days I feel it difficult as I have to do the 

duties of a daughterlsister1wifeImotherldaughter-in-law and of self. 
6. The availability of kitchen machines and home appliances enables me 

to spend more time on school work. 
7. 1 am worried that I get time to read newspapers or magazines only at 

night when I am too tired after a day's work. 



The co-operation of my far;lily members helps me for a tension-free 
school life. 
I am unable to concentrate completely on my work at school because 
my parentslhusbandlin-lawslother family members take my silly faults 
seriously. 
I find enough time to give attention to the studies of my 
childrenlbrothers or sisterslmine even when I have household and 
official work. 
School life helps me to escape from the routine domestic chores. 
As there is no one else to look after my parentslchildrenlother family 
members, I leave school earlier than others do and this creates a 
feeling of guilt on my part and criticism from others. 
I feel l may give up my profession because others say that I am 
neglecting household duties. 
I strive hard to pull on with my family roles and teacher roles because it 
is not easy to enter into a profession now a days. 
I am unable to excel in my profession as I am pulled back by the family 
responsibilities. 
I am compelled to punish children even for minor mistakes because of 
the tension due to several responsibilities at the same time. 
I am looked upon as dominantlcomplaining if I request help from some 
of the family members in household duties on working days. 
I am forced to give more importance to family duties than to my work at 
school because of the uncompromising nature of my servantlfamily 
members. 
My family gives enough support in my work, I can therefore freely 
discuss with them the problems encountered at school. 
My colleagues come to help me when I have urgent work both at school 
and at home. 
My house would be in a mess due to the hurry-burry from the morning 
chores, and I myself have to rearrange the things in place, when I am 
back home from school. 
After five to six hours of continuous work at school, I am forced to 
prepare delicious dishes at home. 
I feel that I am looked upon suspiciously by my husband!family- 
memberslsociety if I spend time attending seminars, symposia, cultural 
activities etc. after the normal school hours. 
For keeping peace and harmony at h o ~ e ,  l have to sacrifice my health 
attending to homemaking and teaching at the same time. 
I have to keep a subserviant stance at home and society, otherwise I 
will be labelled as a 'career woman'. 
I am compelled to sacrifice my breakfast at the cost of hurrying to 
school after the household work. 
I fail to be the ideal teacher of my dreams who is cheerful, friendly, 
good-tempered, sympathetic and humorous because of the fatigue due 
to overwork in the morning. 



I am late to school because of heavy work at home andla tiresome bus 
journey. 
I feel difficulty in participating in the CO-curricular activities of my school 
as I am compelled to rush home due to my peculiar family 
circumstances. 
I am blamed that I do not help my family members because in their view 
point, teaching is more important to me. 
As a member of the teachers' association I am forced to participate in 
dharnas, strikes, etc. at the cost of my family's displeasure. 
I find it difficult to spend enough time and money on household matters 
because of frequent entertainment of guestslvisitorslrelatives. 
I am busy with work at home and at school and I do not get time to chat 
with and maintain friendly relationship with my neighbours, therefore 
they complain that 1 am not at all social. 
I hardly get time to correct the assignments, or test papers done by 
pupils if I bring it home in cases of urgency. 
I am very tired after school, therefore I find it difficult to go for shopping, 
for films or just loitering with my family members. 
I have the strongest desire to help the poor learners of my class, but I 
cannot find time to do so because of my family responsibilities. 
Other teachers complain that I skip study tours, exhibitions etc. at the 
cost of heavy responsibilities at home and I am worried of this. 
I am worried that I cannot concentrate on my duties as I am staying 
away from my family memberslhusbandlchildren. 
I am worried that I cannot avail the opportunities of higher 
studieslcareer improvement because of my peculiar family 
circumstances. 
I strive hard to complete my lessons in time when I take leave due to 
family problems. 



APPENDIX lllA 

ROLE CONFLICT SCALE FOR WOMEN TEACHERS 
DEPARTMENT OF EDUCATION 

UNlVERSlN OF CALICUT 
SCORE SHEET 
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APPENDIX IV 

ROLE CONFLICT SCALE FOR WOMEN TEACHERS 
Dr. V. SUMANGALA, Reader & USHADEVI V.K., Research Scholar, 

DEPARTMENT OF EDUCATION 
UNIVERSITY OF CALICUT 

2000 

(Final) 
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APPENDIX IVA 

ROLE CONFLICT SCALE FOR WOMEN TEACHERS 
DEPARTMENT OF EDUCATION 

UNIVERSITY OF CALICUT 
SCORE SHEET 

(FINAL) 
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APPENDIX V 

JOB SATISFACTION INVENTORY 
DEPARTMENT OF EDUCATION 

UNIVERSITY OF CALICUT 

Instruction: 

This inventory is intended to measure the job satisfaction you 

get from your profession as a teacher. 

It consists of 40 statements. We would like to have your opinion about 

the factors mentioned in various statements. 

Make your response on the five-points scale. The five points are: 

A. Very much satisfactory B. Satisfactory C. Neither satisfied 

nor dissatisfied 

D. Unsatisfactory E. Very much unsatisfactory 

Please indicate your opinion by putting a tick mark ( J )  in one of the 

columns which describe more closely your opinion. 

If by any reason you have to change any of your reply you may put a 

cross (X) on the wrong one and a tick ( J )  on the right reply. 

Be honest in your dealings : You are assured that vour responses will 

be kept auite confidential and will be used for research purposes onlv. 

Kindly respond to all the statements 

Example: Chances of promotion A B C D E 
0 0 0  0 0 



APPENDIX V 

JOB SATISFACTION INVENTORY 
DEPARTMENT OF EDUCATION 

UNIVERSITY OF CALICUT 

Instruction: 

This inventory is intended to measure the job satisfaction you 

get from your profession as a teacher. 

It consists of 40 statements. We would like to have your opinion about 

the factors mentioned in various statements. 

Make your response on the five-points scale. The five points are: 

A. Very much satisfactory B. Satisfactory C. Neither satisfied 

nor dissatisfied 

D. Unsatisfactory E. Very much unsatisfactory 

Please indicate your opinion by putting a tick mark ( J )  in one of the 

columns which describe more closely your opinion. 

If by any reason you have to change any of your reply you may put a 

cross (X) on the wrong one and a tick (4)  on the right reply. 

Be honest in your dealings : You are assured that vour responses will 

be kept quite confidential and will be used for research purposes only. 

Kindly respond to all the statements 

Example: Chances of promotion A B C D E 
0 0 0  0 0 
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APPENDIX V1 

SCALE OF ATTITUDE TOWARDS TEACHING PROFESSION 
DEPARTMENT OF EDUCATION 

UNIVERSITY OF CALICUT 

Instructions 

This scale is intended to measure the attitude of teachers towards teaching 

profession 

It consists of thirty statements 

You are requested to read each statement carefully and mark your 

responses on the separate response sheet provided. 

Mark your responses on the five point scale. The five points are 

S - - Strongly Agree 

A - - Agree 

U - - Uncertain or Undecided 

D - - Disagree 

SD = Strongly Disagree 

If you strongly agree with a statement encircle 'SA'; if agree with a 
statement encircle 'A' if disagree encircle 'D' and if strongly disagree encircle 
'SD'. If you are uncertain or undecided encircle 'U'. 

If by any reason, you have to change any of your reply you may put 
a cross on the wrong one and encircle the right reply. 

Be honest in your dealings; you are assured that your responses will 
be kept quite confidential and will be used for research purpose only. 

Kindly respond to all the statements. 

1. The days are gone when teachers were 'Gurus'. Now they are money 
makers. 

2. Teachers are model citizens in society. 

3. Teaching is a job like any other job. 

4. Teachers enjoy poor status in society . 
5. Students are to be provided with opportunities to evaluate teachers. 

6. Teaching is the last refuge of those who are unemployed. 



7. Teacher is to behave in a disciplined way so as to set an example to the 
students. 

8. Teachers are not expected to burden themselves with the students' non- 
academic problems. 

9. Teaching is a monotonous job 

10.A teacher is not expected to do more work than he is paid for. 

I l .  Obtaining research degrees and degrees or diplomas in teaching 
techniques are equally important. 

12. Problem of indiscipline among students can be minimised if teachers 
take genuine interest in the learning activities of the students. 

13.Along with parents, teachers have equal responsibility in the 
development of the individuality of students. 

14. Teachers are too busy now-a-days to make good use of the libraries. 

15. Teaching loses attraction after a few years of work. 

16. Students are to be encouraged to raise intelligent questions in the class. 

17.Teachers cannot claim respect but they can earn respect. 

18. It is unreasonable to except hard work and dedication from teachers in 
the existing restless academic atmosphere. 

1 9.Teachers1 organisations at present have strained the relationship among 
teachers. 

20.Teaching profession is a good medium for strengthening relationship 
among teachers. 

21 .The knowledge that a teacher gets from his post-graduation is enough for 
teaching in school classes. 

22. The knowledge of socio-economic familial background of students is 
helpful for effective teaching. 

23. Hard work and sense of dedication are lacking in teaching profession at 
present. 

24. It is not the duty of teachers to find out special abilities of students and 
promote it. 

25. Teachers do no fulfil their social responsibilities at present. 

26.Teachers are not to be charged with CO-curricular and non-academic 
activities. 

27. Use of guide books is to be discouraged. 

28.Teachers are expected to have higher moral values than others. 

29.Teachers do not care to update their content mastery or teaching 
techniques. 

30. Teaching is for the service-minded individuals. 



APPENDIX VIA 

SCALE OF ATTITUDE TOWARDS TEACHING PROFESSION 
DEPARTMENT OF EDUCATION 

UNIVERSITY OF CALICUT 
1989 

RESPONSE SHEET 

Personal Data 

Name of the Teacher : Age 

Name of the School : Marital Status: Marriedtunmarried 

Sex Qualifications: 

Experience in years : 

Teaching Subject Taught: 

Administrative Subject of 

specialization 

Number of Teachers in the : 

school 



APPENDIX VII 

PROFESSIONAL INVOLVEMENT INVENTORY OF 
SCHOOL TEACHERS 

(Dr. V. SUMANGALA, 
READER, DEPARTMENT OF EDUCATION, 

UNIVERSITY OF CALICUT) 
(1 991) 

This is a research tool to measure the extent of professional 
involvement of school teachers. The responses of this will be strictly 
confidential and will not be used for any other purposes except research 
work. Use tick marks against your response wherever possible. Kindly co- 
operate for making the work a success. 

Name 
Sex 
Age Below 35 years 

between 35 and 45 
between45and55 

Present designation 
Native place 
Place of present residence 
Marital status 
Occupation of your life partner : 
No. of children 
Class in which each studies 
Details of academic qualifications : 

12. Total years of service as a school : 
teacher 

Percentage of marks 
obtained 

Examination 

S.S.L.C 

Degree 

P.G. if any 

B.Ed. 

M.Ed. 
Other 
degrees1Diploma if 
any, Please mention 

Year of passing 



13. Preparation hours for teaching (Indicate by tick mark against the 
relevant) 

14. Use of materials for teacher preparation (indicate by tick marks) 

Hours 

Less than 1 hour 

Between 1 and 2 hours 

Above 2 hours 

Text books 
Reference books in the Subjects 
Scientific Periodicals 
Published articles 

Whether owns a membership in a: Yes /No 
library other than in school 
Use of time other than class hours (Please tick against the relevant) 
Correct classnotes, assignments etc. 
Engages in Science club activities 
Helps students in preparing for the science fair 
If any other, please mention. 

At home 

Participation in courses, seminars etc. (give the details) if not 
participated at all, indicate the reason. 

At school 

Involvements in works like research project, extension works, science 
clubs, organization activities etc. Give details, if any: 

Details of publication of any kind: 

Subject of specialization 

Subject taught (specify class and division) : 

a 
Whether staying at home/way from home. 



APPENDIX Vlll 

TEACHING SUCCESS RATING SCALE 
DEPARTMENT OF EDUCATION 

UNIVERSITY OF CALICUT 
1991 

Dr. V. SUMANGALA, 
Reader, 
Department of Education 
University of Calicut 

MINI MATHAI, 
M.Phi1, Student, , 
Department of Education 
University of Calicut 

Directions: 

This is intended to collect your responses on the statements given with 
regard to your teacher. You are requested to mark your opinion in any of the 
three ways viz., 'Often', 'Some times' or 'Rarely1 and this is to be done in the 
separate response sheet, provided by putting 'X1 mark in the circle indicating 
your response. 

Eg. If your response is 'Often' for a statement, mark as follows. 

Often Sometimes 

0 0 

Rarely 

0 

If you feel that you have wrongly marked a response, then square the 
used circle and mark in the correct circle. 

Often 

0 

Sometimes Rarely 
0 

You are assured that all your responses will be kept quite confidential 
and will not be used for any other purpose except research work. Now read 
each statement and mark your responses in the response sheet. 



Your teacher, 

begins the class by presenting challenging and problematic situations 
related to the content. 
presents the lesson in an interesting manner. 
presents lessons with clarity of understanding. 
uses all possible resources for better learning. 
skillfully uses the black board for illustrations. 
invites examples from your day to day life situations. 
gives individual attention while doing group work. 
encourages asking questions based on learning situations. 
helps the pupils find answers to their questions themselves. 
gives opportunities for classroom discussions, debates, seminars etc. 
depending on themes. 
keeps the class lively with interesting life situations. 
provides open ended situations in the class for further inquiry. 
gives frequent tests and challenging assignments. 
written assignments, portfolios and examination papers are returned 
promptly. 
returns assignments, project reports and test papers with helping 
comments. 
motivates pupils for further studies by mentioning the life histories. of 
people who have achieved high by education. 
sees whether each and every pupil uses school library on good books 
from other sources properly. 
helps students to collect materials for better learning. 
is punctual in coming to the class. 
solves the problems of the pupils in a kind and sympathetic way. 
Is impartial in all the dealings with pupils. 
carries out novel activities in the classroom to create interest in 
learning. 
arranges lessons sequentially and systematically. 
organizes quiz programmes on topics of current importance. 
familiarises pupils with trends and developments wherever possible. 
gives proper guidelines to pupils to prepare or collect related learning 
materials for a lesson. 
maintains discipline in a co-operative manner. 
recognises pupils' meritorious achievements and good work. 



APPENDIX VlllA 

TEACHING SUCCESS RATING SCALE 

RESPONSE SHEET 

Name of School :. ........................................................... 

Standard & Division : ...................................................... 

Name of the teacher : ............................. .Subject.. .............. 



APPENDIX IX 

TEACHING SUCCESS RATING SCALE 
DEPARTMENT OF EDUCATION 

UNIVERSITY OF CALICUT 
1991 

Dr. V. Sumangala, Mini Mathai 
Reader, M.Phil Student 
Department of Education Department of Education 
University of Calicut. University of Calicut 
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APPENDIX IXA 

TEACHING SUCCESS RATING SCALE 

RESPONSE SHEET 

Name of School :. ........................................................... 

Standard & Division : ...................................................... 

Name of the teacher : ............................. .Subject.. .............. 



APPENDIX X 
LIST OF SCHOOLS 

Number of  
Teachers 

7 

9 

10 

11 

11 

9 

2 

4 

4 

2 

2 

5 

4 

5 

4 

3 

4 

5 

3 

4 

4 

4 

6 

3 

10 

4 

SI. 
No. 

1 

2 

3 

4 

5 

6 

7 

8 

9 

10 

11 

12 

13 

14 

15 

16 

17 

18 

19 

20 

21 

22 

23 

24 

25 

26 

Type of 
Management 

Private 
Aided 

Government 

Government 

Private 
Aided 

Private 
Aided 

Private 
Aided 

Government 

Government 

Government 

Government 

Government 

Private 
Aided 

Private 
Aided 

Private 
Aided 

Government 

Government 

Private 
Aided 

Private 
Aided 

Private 
Aided 

Private 
Aided 

Private 
Aided 

Government 

Government 

Private 
Aided 

Private 
Aided 

Private 
Aided 

Locality 

Urban 

Urban 

Rural 

Rural 

Urban 

Rural 

Urban 

Urban 

Rural 

Rural 

Urban 

Urban 

Urban 

Rural 

Rural 

Urban 

Rural 

Rural 

Rural 

Urban 

Urban 

Urban 

Rural 

Urban 

Urban 

Rural 

Name of  School 

St. Mary's H.S.S. Pattom, Kesavadasapuram 

Govt. H.S.S, Vattiyoorkavu 

Govt. H.S.S, Bharathannur 

N.S.S.H.S. Chowallur 

St. Gregorios H.S.S, Kottarakkara 

N.S.S.H.S. Chathannur 

Govt. Model Boys' H.S. Kollam 

Govt. Model Girls' H.S. Kollam 

Govt. V.H.S.S, Kulakkada 

G.H.S.S. Omallur 

G.B.H.S.S. Pathanamthitta 

N.S.S. G.H.S. Pandalam 

N.S.S.H.S for Boys, Pandalam 

N.S.S.H.S. Chalappilly 

Govt. H.S. Thottakkad 

Govt. H.S. Puzhavathu 

St. Thomas H.S, Kallara 

S.H.G.H.S, Ramapuram 

S.K.V.H.S. Ramapuram 

N.S.S.B.H.S Perunnai 

N.S.S.G.H.S, Perunnai 

Govt. East H.S., Moovattupuzha 

Govt. H.S. Thirumarady 

St. Augustines' H.S. Moovattupuzha 

F.J.M.H.S.S, Puthuppady 

St. Little Theresa's Girls' H.S. Vazhakkulam 

District 

Trivandrum 

Trivandrum 

Trivandrum 

Trivandrum 

Kollam 

Kollam 

Kollam 

Kollam 

Kollam 

Pathanamthitta 

Pathanamthitta 

Pathanamthitta 

Pathanamthitta 

Pathanamthitta 

Kottayam 

Kottayam 

Kottayam 

Kottayam 

Kottayam 

Kottayam 

Kottayam 

Emakulam 

Ernakulam 

Ernakulam 

Ernakulam 

Emakulam 



38 

39 

40 

41 

42 

43 

44 

45 

46 

47 

48 

49 

50 

51 

52 

53 

H.S.S. Sreekrishnapurarn 

H.S.Ananganadi 

Govt. Girls' H.S.S. Malappuram 

G.H.S.S. Kuttipuram 

Darul Uloom H.S.S.Thootha 

S.S.0.H.S Areekode 

St. Jemmas' H.S. Malappuram 

Govt. V.H.S.S. Meenchanda 

Govt. H.S.S.Naduvannur 

H.S.S. Vakayad 

S.R.K.Mission H.S. Kallai 

N.S.S.H.S. Alakkode 

B.E.M.H.S. Thalasserry 

G.H.S.Karthikapurarn 

G.H.S.S. Kunhirnangalarn 

Govt. G.H.S. Thalasserry 

Palakkad 

Palakkad 

Malappuram 

Malappuram 

Malappurarn 

Malappurarn 

Malappurarn 

Kozhikode 

Kozhikode 

Kozhikode 

Kozhikode 

Kannur 

Kannur 

Kannur 

Kannur 

Kannur 

Rural 

Urban 

Rural 

Rural 

Urban 

Urban 

Urban 

Rural 

Rural 

Urban 

Rural 

Urban 

Rural 

Rural 

Urban 

Private 
Aided 

Government 

Government 

Private 
Aided 

Private 
Aided 

Private 
Aided 

Government 

Government 

Private 
Aided 

Private 
Aided 

Private 
Aided 

Private 
Aided 

Government 

Government 

Government 

4 

7 

9 

7 

3 

9 

5 

5 

8 

8 

9 

5 

2 

4 

3 
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APPENDIX XI 

CONTINGENCY TABLES 

TABLE 21 A 

.n 
(Success in Teaching with Nornlal Predictor Variables ) 

A 

1. Qualification 

Value = 1.862 (1 d.f) 

Successful 

Successful 

Column Total % 

2. Length of Service 

X2 Value = 20.980 (3 d.9 

Row Total (%) 

148 (49.3) 

152 (50.7) 

300 (100) 

Graduates 

108 

121 

229 (76.3) 

3. Preparation Hours 

Post Graduates 

40 

31 

71 (23.7) 

Successful 

Less Successful 

Column Total (%) 

More than 
25 years 

12 

2 

14 
(4.7) 

X2 Value = 20.980 (3 d.9 

Row Total 
(%l 
148 

(49.3) 

152 
(50.7) 

300 
(1 00) 

Less than 
5 years 

37 

20 

57 
(1 9.0) 

a 

6-15 
years 

39 

70 

109 
(36.3) 

Row Total (%) 

148 (49.3) 

152 (50.7) 

. 300 
(1 00) 

r 

Successful 

Less Successful 

Column Total (%) 

16-25 
years 

60 

60 

120 
(40.0) 

Less than 
1 hrs. 

16 

21 

37 
(12.3) 

Between 
& 2 hrs. 

119 

122 

241 (80.3) 

More 
than 2 

hrs. 

13 

9 

22 
(7.3) 



4. Age 

Value = 2.341 (2 d.f) 
5. Marital Status 

Between 
utpto 35 35 and 45 

years 
Above 45 Row Total (%) years years 

Successful 

Less Successful 

Column Total (%) 

X2 Value = 3.003 (1 d.f) 

Successful 

Less Successful 

Column Total (%) 

CONTINGENCY TABLES 

TABLE 23 A 

34 

27 

6 1 
(20.3) 

(Role of Conflict with Nominal Predictor Variables) 

Married 

141 

150 

291 (97.0) 

1. Qualification 

58 

72 

130 
(46.3) 

Unmarried 

7 

2 

9 (3.0) 

X2 Value = 4.63 (2 d.f) 

56 

53 

lOg(36.3) 

Row Total (%) 

148 (49.3) 

152 (50.7) 

300 (1 00) 

High 

Average 

Low 

Column Total (%) 

148 
(49.3) 
152 

(50.7) 
300 

(1 00) 

Graduates 

34 

160 

35 

229 
(76.33) 

Post 
Graduates 

14 

40 

17 

71 
(23.66) 

Row Total 
(S) 

48 (1 6.00) 

200 (66.66) 

52 (1 7.33) 

300 
(1 00.00) 



2. Length of Service 

Value = 7.88 (6 d.f) 

High 

Average 

Low 

Column Total (%) 

3. Preparation Hours 

Value = 20.980 (3 d.f) 

4. Age 

Row Total 
(X) 
148 
(49.3) 

200 
(66.66) 

52 
(1 7.33) 

300 
(1 00.00) 

&ss than Between 1 More than 2 Row Total 
1 hr. & 2 hrs. hrs. (X) 

More than 
25 years 

1 

13 

0 

14 
(4.66) 

Less than 
5 years 

7 

38 

12 

57 
(1 9.00) 

High 

Average 

Low 

Columns Total (%) 

High 

Average 

Low 

Column Total (%) 

6-15 
years 

22 

66 

2 1 

109 
(36.33) 

11 

22 

4 

37 (12.33) 

16-25 
year S 

118 

83 

19 

920 
(73.33) 

Value = 4.280(4 d.f) 

utpto 35 
years 

10 

38 

13 

6 1 
(20.33) 

36 

162 

43 

241 (80.33) 

Between 
35 and 45 

years 

22 

82 

26 

130 
(43.33) 

l 

16 

5 

22 (7.33) 

48 
(1 6.00) 

200 
(66.66) 

52 
(1 7.33) 

300 
(100~00) 

Above 45 
years 

16 

80 

13 

109 
(36.33) 

Row Total (%) 

48 
(1 6.00) 

200 
(66.66) 

52 
(17.33) 

300 (100.00) 
A 



iv 
5. Marital Status 

X2 Value = 0.260 (2 d.f) 

CONTINGENCY TABLES 

TABLE 24 A 

(Job Satisfaction with Nominal Predictor Variables) 

1. Qualification 

Row Total (%) 

48 (16.00) 

200 (66.6) 

52 (17.33) 

300 (100.00) 

High 

Average 

Low 

Column Total (%) 

Value = 1.03 (2 d.f) 

Married 

47 

1 94 

50 

291 (97.00) 

2. Length of Service 

Unmarried 

1 

6 

2 

9 (3.00) 

High 

Average 

Low 

Column Total (%) 
4 

Post Graduates 

12 

45 

14 

71 (23.66) 

Graduates 

35 

159 

35 

229 (76.33) 

Row Total 
(%l 

47 (1 5.66) 

204 (68.00) 

49 (16.33) 

300 (100.00) 
m 

High 

I 1 

Value = 8.06 (6 d.f) 

Average 

Low 

Column Total 

Less than 
5 years 

9 

42 

6 

57 
(1 9.00) 

Row Total 
(%l 

47 (1 5.66) 
- -  - 

7 5 

2 3 

109 
(36.33) 

More than 
25 years 

4 

6-15 
years 

11 

16-25 
year S 

23 

7 9 

18 

120 
(40.00) 

8 

2 

14 
(4.66) 

204 (68.00) 

49 16.33) 

300 
(1 00.00) 



3. Preparation Hours 

Value = 2.19 (4 d.f) 

4. Age 

High 

Average 

Low 

Columns Total (%) 

Value = 5.690 (4 d.f) 
5. Marital Status 

High 

Average 

Low 

Column Total (%) 

X2 Value = 0.410 (2 d.f) 

Row Total 
(X) 

47 
(1 5.66) 

200 
(66.66) 

49 
(1 6.33) 

300 (100.00) 

Less than 
1 hrs. 

4 

27 

6 

37 

Utpto 35 
years 

5 

45 

11 

61 
(20.33) 

Between 
1 & 2 hrs. 

38 

162 

41 

24 1 
(80.33) 

More than 
2 hrs. 

5 

15 

2 

22 (7.33) 

Between 35 
and 45 years 

21 

84 

25 

I 3 O  (43.33) 

Above 
45 years 

21 

75 

13 

(36.33) log 

Row Total (%) 

47 
(1 5.66) 

204 
(68.00) 

49 
(1 6.33) 

300 (1 00.00) 



CONTINGENCY TABLES 

TABLE 25 A 

(Attitude towards Teaching Profession with Nominal Predictor Variables) 

1. Qualification 

Value = 0.53 (2 d.f) 

High 

Average 

Low 

Column Total (%) 

2. Length of Service 

Value =6.12 (6 d.f) 

Row Total (%) 

5 1 
(1 7.00) 

192 
(64.00) 

57 
(1 9.00) 

300 
(1 00.00) 

Graduates 

40 

1 44 

45 

229 
(76.33) 

High 

Average 

Low 

Total (%) 

3. Preparation Hours 

Post 
Graduates 

11 

48 

12 

7 1 
(23.66) 

Less than 
5 years 

10 

38 

9 

57 
(1 9.00) 

Value = 4.72 (4 d.f) 

6-15 
years 

16 

67 

26 

109 
(36.33) 

I 

High 

Average 

Low 

Columns Total 
(%l 

16-25 
year S 

21 

77 

22 

120 
(40.00) 

Less than 
1 hr. 

5 

22 

10 

37 
(1 2.33) 

More than 
25 years 

4 

10 

0 

14 
(4.66) 

Between 1 
& 2 hrs. 

42 

153 

46 

24 1 
(80.33) 

More than 2 
hrs. 

4 

17 

1 

22 (7.33) 

Row Total 
(%) 
51 

(1 7.00) 

192 
(64.00) 

59 
(1 9.00) 

300 
(1 00.00) 

Row Total (%, 

5 1 
(1 7.00) 

1 92 
(64.00) 

57 
(1 9.00) 

300 (100.00) 



Value = 2.630(4 d.f) 
5. Marital Status 

, 
High 

Average 

Low 

Column Total ( O h )  

X2 Value = 0.300(2 d.f) 

Upto 35 
years 

9 

41 

1 1  

6 1 
(20.33) 

High 

Average 

Low 

Column Total (%) 

Between 35 
and 45 years 

20 

8 1 

29 

130 
(43.33) 

Married 

49 

187 

55 

291 
(97.00) 

Above 
45 years 

22 

70 

17 

109 
(36.33) 

Unmarried 

2 

5 

2 

9 
(3.00) 

Row Total 
(%) 
5 1 

(17.00) 

192 
(64.00) 

57 
(1 9.00) 

300 
(l 00.00) 

Row Total (%) 

51 
(17.00) 
192 

(64.00) 
57 

(1 9.00) 
300 

(l 00.00) 


