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ABSTRACT

In the diverse context of Kerala, Tamil linguistic minority communities hold special
significance. These communities live near the Kerala—Tamil Nadu border and
maintain their Tamil cultural identity while living in Kerala. Tamil is their mother
tongue. The educational aspirations of Tamil linguistic minority students are
influenced by different factors, including linguistic, cultural, social and economic
factors. The study entitled “Educational Aspiration in Relation to Home Environment,
Self-Regulation, and Gender Sensitivity of Tamil Linguistic Minority Students of
Kerala” employs a survey method. It investigates the relationship between educational
aspiration and three factors such as home environment, self-regulation, and gender
sensitivity among Tamil linguistic minority students in Kerala. The major objective is
to analyze how these variables affect students’ future educational goals within a
minority cultural context. Data were collected from 1,200 secondary-level Tamil
linguistic minority students using standardized scales and inventories measuring
educational aspiration, home environment quality, self-regulation abilities, and
attitudes toward gender sensitivity. Statistical techniques, including t-tests and
correlation analyses, were conducted to examine the relationships among these
variables. The findings reveal the multifaceted nature of educational aspiration among
Tamil linguistic minority students in Kerala. Correlation analyses indicated that
educational aspiration was positively and significantly related to home environment,
self-regulation, and gender sensitivity though the strength of these relationships was
low to weak. This study shows that Tamil linguistic minority students in Kerala
generally possess good levels of academic aspiration and supportive personal and
environmental characteristics. In addition to home environment, self-regulation, and
gender sensitivity, external factors such as school environment, community
expectations, cultural elements and peer influence may have role in promoting
students’ educational aspirations. Strengthening home-school relationships,
promoting self-regulation strategies and fostering gender-sensitive attitudes will
further help in increasing the educational aspirations of all students. The findings
emphasize the importance of targeted support and inclusive strategies in fostering
equitable and meaningful academic growth among minority students.

Keywords: Educational aspiration, Home environment, Self regulation, Gender
sensitivity, Tamil linguistic minority students
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“The Problem is not how to wipe out all differences but how to unite

with all differences intact”

— Rabindranath Tagore (1917)

Education is the process by which acquiring knowledge, skills, habits, beliefs,
and values helps to change the attitudes of individuals or society. It includes a set of
experiences and is a basic human right. “Education is continued beyond the classroom,
it leads to wider horizons such as interaction with a society or solving real life
problems” (UNESCO, 2015). Bank (2008) noted that it has a significant role in
preserving and transmitting languages, culture, values, traditions and knowledge from
one generation to another. “Education inculcates cultural identity, cultural sensitivity,

cultural consciousness and belongingness among individuals” (Gay, 2010).

In the era of globalization, human life is related to personal and professional
priorities. Education becomes a transformative force which has a great influence on
socio cultural and economic development. “Giving quality education for every
individual is not only self-empowerment but also promoting inclusion and equitable
societies” (UNESCO, 2020). The patriarchal family system in India limits the role of
women. It imposes so many rules and regulations on women. Education and job
opportunities for women are affected by this problem. “Women's status in family and

society improved by giving education to them properly” (Sen, 1989).



2 Introduction

Kerala is located on India's southwestern coast. It shares its eastern and
southern borders with Tamil Nadu. Actually, it was formed as a part of post-
independence India to reorganize the different states along the linguistic route. In
1949, Cochin and Travancore combined together to form Cochin- Travancore. But
Malabar region was part of Madras presidency. With the State Reorganization Act of
1956, Malabar was combined into Cochin - Travancore and formed the modern state
of Kerala. During the State Reorganization in 1957, these minorities wished to join
Tamil Nadu, but Kerala leaders like Pattom thanu Pillai and K P Keshava Menon
assured them that their interests would be protected. By the influence of these leaders,
these people agreed to be in Kerala (Pechimuthu, 2013). The Government of Kerala
proposed different programs for improved life of these linguistic minorities. “In spite
of these protective actions from the government, the community are found to be not
satisfied with their social status and on the measures provided to them” (Paleeri,

2018).

According to the National Commission for Religious and Linguistic minorities
report (2007), “language is a significant instrument of culture for community
identity”. Kerala was a Malayalam speaking state. It consists of a significant Tamil
linguistic minority (TLM) community, mainly in the districts of Idukki, Palakkad,
Thiruvananthapuram, Kollam, Wayanad and Pathanamthitta. These regions have
historical relevance which consider cross border migration, inter-caste marriage and
economic interdependence. These peoples are mainly agrarian and residing near

Kerala Tamil Nadu border. Their mother tongue is Tamil and has Tamil culture and
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traditions. Through cultural interactions, this community promotes their cultural

identity, heritage and mother tongue education (Thirumalai, 1983).

The National commission for linguistic minorities (2013) defines linguistic
minorities as “any group of people whose first language is different from the principal
language of the state”. These communities have prominent linguistic identities and
they are permanent residents in Kerala. Tamil speaking ethnic groups living in
particular geographical locations. Palakkad district is close to the state of Tamil Nadu
which hosts a significant Tamil speaking population. Chittur taluk in the Palakkad
district is important for Tamil presence. Kollam, Wayanad, Thiruvananthapuram and
Pathanamthitta have low concentrations of Tamil speaking population when
compared to Idukki and Palakkad districts. Trade is the main job which attracts these

peoples to come and live in these regions.

One such campaign led by the Kerala State linguistic minority Tamil Teachers
association is actively working in plantation areas across multiple districts to raise
awareness about the rights of Tamil speakers (Mathrubhumi, 2024). The campaign
addresses certain issues regarding Tamil medium education and emphasised the
availability of public service commission examinations in Tamil. It advocates for the
right to submit applications in Tamil in government offices located in areas where
Tamil speakers constitute more than 15% of the population and it strengthens

linguistic inclusion and equity in public administration (Mathrubhumi, 2024).

In the case of school education, the TLM students in Kerala have the option to
join Tamil medium classes in general schools. They have one more option to join pure

Tamil medium schools. Textbooks are available in Tamil up to secondary level, but
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at higher secondary level, only English or Malayalam textbooks are provided. The
students can take examinations in Tamil language. The content, activities, examples
and non-scholastic programs related with ethnic context of Kerala and which are
different from Tamil cultural aspects. The teachers also face dialectical differences
with the Tamil speaking students, which affect the progress of student’s learning

(Pechimuthu, 2011).

Migrated Christian communities in Idukki, Palakkad and Thiruvananthapuram
are established government aided and few unaided schools particularly in tea estate
regions. Government schools are more in number for Tamil minority students than
aided schools. In reality, these schools are experiencing limited resources and shortage
of vernacular language teachers (Paleeri, 2018). Social economic development in the
border places is low which affects the education sector. It pointed out the need for

special strategies to improve their educational outcomes.

Educational aspiration of TLM students depends on different factors. It is
influenced by language, custom, tradition and culture (Pattanayak, 2001). Linguistic,
cultural, social and economic components of Tamil students are to be considered here.
These students face challenges related to socio-cultural constraints, domination of
regional languages and access to higher education (Annamalai, 2001). Lack of good
policies also hinder the academic performance of these students. So that, fostering a
culturally responsive education that appreciates and honours linguistic diversity
(Cummins, 1980). Ensuring quality education and preserving Tamil heritage is
important. Realizing the problems faced by this community in the field of education

and taking appropriate action is necessary to keep their cultural identity.
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Right to preserve culture, script and language (Article 29(1)) and right to
construct educational institutions as their own choice (article 39(1)) for safeguarding
linguistic minorities by Indian constitution. Article 350 A promotes every state to give
facilities for mother tongue instruction at primary level of children belonging to
linguistic minority groups. Development of quality textbooks in home languages
recommended by National Education Policy (NEP, 2020) and also emphasizing

mother tongue as the preferred medium of instruction (Ministry of Education, 2020).

“Linguistic minority students need an inclusive and equitable learning
atmosphere where they do not face any marginalizations based on their language or
culture” (Gay, 2010). The teachers should understand the needs of these students and
provide support to upgrade academic goals of students. Bilingual and multilingual
strategies can help these students to manage the difference between dominant
language and home language (Garcia, 2012). By improving these students'
multilingualism, the academic system can encourage these students to become cross-
cultural collaborators and contributors to national unity (Bialystok, 2001).
Understanding language policies for Tamil speaking minorities should be aligned with
bilingualism and language maintenance (Paulston,1994). Through conducting
culturally responsive programs and construction of language tools will help to

eliminate linguistic assimilation and erosion of culture.

A home environment is the primary space where individuals use, modify and
develop their mother tongue. Proficiency in one's mother tongue helps to develop
cultural identity and confidence in communication. A strong base in their mother

tongue can positively influence the capacity to learn supplementary languages



6 Introduction

including Malayalam, which is the dominant language of instruction in Kerala schools
(Cummins, 2020). Zoya Parveen (2021) conducted a study with the title, “Effect of
home environment of secondary school students on their level of aspiration,
personality and educational performance”. Findings revealed that the home
environment and educational aspiration of secondary students are positively

correlated.

Self regulation is an aspect in an individual's academic and non-academic life.
It is the capacity of learners to control abilities, thoughts, emotions and feelings.
Setting goals, planning, time management, self discipline and self monitoring were
formed as byproducts of Self regulation. “For cultivating self regulation skills in
students, promote self efficacy, self confidence, resilience and sense of autonomy
effectively” (Bandura, 1991). Researchers find out that a positive correlation occurs
between academic aspiration and self regulation (Lourenco & Paiva,2024;
Zimmerman, 2002). The regulation skills are needed for linguistic minority students
to adjust with the new socio-cultural environment and attain higher educational goals.
Even facing cultural and linguistic problems, they can balance learning by being
actively involved in the learning process, intrinsically motivated, monitoring their

understanding, managing time and perseverance through difficulties.

Baviskar (2016) found that education can act as an instrument of change in
reducing gender inequality from society. Gender bias, gender discrimination and
gender inequality still exist in our society. It should be eliminated through education.
Kalra and Sharma (2021) examined Swivel of Gender Sensitive Assortment: An

Educational Model to Analyse Gender Sensitization. It concluded that Education can
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act as a weapon to eradicate gender issues from society. Gender friendly environments

should be built in the school to promote gender equality.

For promoting gender sensitivity in Kerala’s educational system, with
curriculum reforms, plan to confront different perspectives about gender roles and
expectations (SCERT, 2023). It focuses on fostering inclusivity in learning resources
and classroom instructions. The gender sensitive pedagogy can be implemented for
improving gender sensitivity among Tamil linguistic minority students in Kerala.
Gender sensitive curriculum challenges perceptions and expectations about different

gender roles, gender contributions and gender stereotypes.

“High quality education systems constitute two characteristics which are
culturally appropriate and academic rigorous education” (UNESCO, 2020). TLM
students often face significant socio-cultural challenges, however they continue their
education. To support their learning, one Malayalam textbook supplied by the Kerala
government. And it helps them to study the language alongside Tamil for learning
purposes without examinations. Teachers assist students by using translation
applications and translating additional materials. It helps the students to understand

the content more easily.

Many colleges near the Tamil Nadu - Kerala border offer professional courses
as well as arts and science programs, providing facilities such as buses, hostels and
other support services. Parents often take loans to ensure their children can attend
these institutions, showing their commitment to education. These colleges provide a

mixed Tamil Malayalam environment. It allows students to feel comfortable
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academically and socially. The Kerala government has constructed colleges near the
border, which also helps to expand opportunities for higher education. Students not
only continue their studies in these institutions but also move forward to gain
employment. It demonstrates the effectiveness of these supportive educational

environments and their determination to personal and professional growth.

Need and Significance of the Study

TLM communities in Kerala are relatively isolated and face cultural, social
and linguistic disadvantages compared to the mainstream population. According to
Bandura (1999), the social environment influences an individual's beliefs, values and
certain aspirations. As Paleeri (2018) observed, “TLM students often experience
cultural and linguistic alienation”. This alienation can hinder students from setting
goals, employing strategies and monitoring their progress. Understanding these

challenges is important for promoting fairness and equal opportunities in education.

The government of Kerala has taken necessary action to confront the problems
faced by these minority students, including allowing them to write exams using their
mother tongue (Times of India, 2017). Problems such as limited resources and lack of
culturally responsive teaching methods may continue to affect their learning
experiences. These ongoing challenges show that there is a need for more focused

research and support for Tamil speaking students in Kerala.

A thorough review of related studies was carried out by the investigator. Very

few studies have explored this area concerning TLM students. Many questions remain
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unanswered, especially regarding how home environment, self regulation and gender
sensitivity influence their academic goals. Since these factors have a strong impact on
student's motivation and future dreams, it is important to understand them within the

TLM context.

Learning about the relationship between these variables can help teachers,
schools and policymakers create better support systems for TLM learners. It can also
guide the development of teaching practices that meet their cultural and linguistic
needs. Therefore, the investigator decided to conduct a study on educational aspiration
in relation to home environment, self regulation and gender sensitivity among TLM

students in Kerala.

Statement of the Problem

“EDUCATIONAL  ASPIRATION IN RELATION TO HOME
ENVIRONMENT, SELF REGULATION AND GENDER SENSITIVITY OF

TAMIL LINGUISTIC MINORITY STUDENTS OF KERALA”

Operational Definitions of the Key Terms

Educational aspiration

Educational aspiration refers to an ambition, goal or any desired outcome that
an individual aims to achieve through personal effort. It represents the motivational
force behind the setting and pursuing educational goals which significantly influences
a person’s academic progress and overall growth (American psychological

association, 2022).
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In the present study, Educational aspiration is defined as the drive that
encourages Tamil linguistic minority students to continue their education influenced
by his or her career goals, self confidence, cultural identity, role models, resources

and family support.

Home environment

A home environment is defined as the quality of social, emotional and
cognitive support provided to a child, including nurturing interactions, learning
opportunities and household atmosphere (Mishra 1986). A positive environment
promotes intellectual growth and academic success, while a neglectful one can hinder

development.

In the present study, Home environment is defined as the student's perception
of his or her home setting, including values, beliefs, cultural practices, family

relationships and educational priorities.

Self regulation

Self regulation, defined as the capacity to control or change one's responses,
increases the degree to which human behaviour is flexible and able to adapt, serving
as a vital mechanism for producing adaptive and socially desirable behaviour

(Baumeister & Vohs, 2007).

In the present study, self- regulation is defined as the student's ability to
manage his or her learning by setting goals, planning, managing time, monitoring
progress and adjusting strategies according to learning requirements and task

demands.
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Gender sensitivity

Gender sensitivity is a process aimed at changing behaviour and fostering
empathy by prompting individuals to examine their own attitudes and beliefs about
gender and to question the preconceived notions they hold (Barodia, 2015). It's about

challenging stereotypes and promoting a more inclusive understanding of gender.

In this study, Gender sensitivity is defined as the student's ability to recognize
and challenge gender stereotypes, understand gender equality and pursue his or her

educational opportunities without being limited by gender based restrictions.

Tamil Linguistic Minority Students

Linguistic minorities are communities whose mother tongue differs from the
official or dominant language of the State. TLM students are students whose mother
tongue is Tamil and who reside in regions where Tamil is not the official or dominant

language such as the Kerala - Tamil Nadu border areas.

In this study, Tamil linguistic minority students in Kerala are defined as those
living in the Kerala Tamil Nadu border regions who speak Tamil at home and attend
Tamil medium schools in the districts of Palakkad, Idukki and Thiruvananthapuram

in grades 8, 9 and 10.

Kerala

Kerala is a state located in the southwestern region of India.
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Objectives of the Study

° To find out the levels of Educational aspiration of Tamil linguistic minority
students of Kerala

° To find out the levels of Home environment of Tamil linguistic minority
students of Kerala

° To find out the levels of Self regulation of Tamil linguistic minority students
of Kerala

° To find out the levels of Gender sensitivity of Tamil linguistic minority
students of Kerala

° To find out whether there exist any significant difference in the mean scores

of Educational aspiration of Tamil linguistic minority students of Kerala with

respect to gender, locale and type of management

° To find out whether there exist any significant difference in the mean scores
of Home environment of Tamil linguistic minority students of Kerala with

respect to gender, locale and type of management

° To find out whether there exist any significant difference in the mean scores
of Self regulation of Tamil linguistic minority students of Kerala with respect

to gender, locale and type of management
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To find out whether there exist any significant difference in the mean scores
of Gender sensitivity of Tamil linguistic minority students of Kerala with

respect to gender, locale and type of management

To find out the relationship between Educational aspiration and Home
environment of Tamil linguistic minority students of Kerala for the total

sample and subsamples based on gender, locale and type of management

To find out the relationship between Educational aspiration and Self regulation
of Tamil linguistic minority students of Kerala for the total sample and

subsamples based on gender, locale and type of management

To find out the relationship between Educational aspiration and Gender
sensitivity of Tamil linguistic minority students of Kerala for the total sample

and subsamples based on gender, locale and type of management

To find out whether there exist any significant difference in relationship
between Educational aspiration and Home environment of Tamil linguistic
minority students of Kerala for subsamples based on gender, locale and type

of management

To find out whether there exist any significant difference in relationship
between Educational aspiration and Self regulation of Tamil linguistic
minority students of Kerala for subsamples based on gender, locale and type

of management
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° To find out whether there exist any significant difference in relationship
between Educational aspiration and Gender sensitivity of Tamil linguistic

minority students of Kerala for subsamples based on gender, locale and type

of management
Hypotheses of the Study
° Tamil linguistic minority students possess different levels of Educational
aspiration
° Tamil linguistic minority students possess different levels of Home
environment
° Tamil linguistic minority students possess different levels of Self regulation
° Tamil linguistic minority students possess different levels of Gender
sensitivity
° There exist significant difference in the mean scores of Educational aspiration

of Tamil linguistic minority students of Kerala with respect to gender, locale

and type of management

° There exist significant difference in the mean scores of Home environment of
Tamil linguistic minority students of Kerala with respect to gender, locale and

type of management



Introduction 15

There exist significant difference in the mean scores of Self regulation of
Tamil linguistic minority students of Kerala with respect to gender, locale and

type of management

There exist significant difference in the mean scores of Gender sensitivity of
Tamil linguistic minority students of Kerala with respect to gender, locale and

type of management

There exists significant relationship between Educational aspiration and Home
environment of Tamil linguistic minority students of Kerala for the total

sample and subsample based on gender, locale and type of management

There exists significant relationship between Educational aspiration and Self
regulation of Tamil linguistic minority students of Kerala for the total sample

and subsample based on gender, locale and type of management

There exists significant relationship between Educational aspiration and
Gender sensitivity of Tamil linguistic minority students of Kerala for the total

sample and subsample based on gender, locale and type of management

There exist significant difference in the relationship between Educational
aspiration and Home environment of Tamil linguistic minority students of

Kerala for subsamples based on gender, locale and type of management
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° There exist significant difference in the relationship between Educational
aspiration and Self regulation of Tamil linguistic minority students of Kerala

for subsamples based on gender, locale and type of management

° There exist significant difference in the relationship between Educational
aspiration and Gender sensitivity of Tamil linguistic minority students of

Kerala for subsamples based on gender, locale and type of management

Variables of the Study

Dependent variable

The dependent variable of the study is Educational aspiration

Independent variables

The independent variables of the study are Home environment, Self regulation

and Gender sensitivity

Classificatory variables

° Gender
° Locale

° Type of Management
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Methodology

The methodology of the study has been outlined as below.

Design of the Study

The investigator used survey method to study the relationship between
educational aspiration and home environment, self regulation and gender sensitivity
among TLM students in Kerala. By taking into consideration the nature of the problem
under studys, it is decided to adopt a survey method of collecting data. Survey is a data
collection tool used to gather information about individuals. Surveys are used in this

research to collect self report data from study participants.

Sample Used for the Study

“A sample is a sub aggregate of the population selected to represent the whole
population in research and it should be representative and unbiased to allow valid
conclusions” (Best& Kahn,1992). By observing the characteristics of the sample, one

can make certain inferences about the characteristics of the entire population.

The sample group of students was selected from the secondary level Tamil
linguistic minority students in Kerala. The total sample for the present study consisted
of 1200 TLM students from Kerala. Due consideration was given to the subgroups of
the population such as gender, locale and type of management. To obtain
representative samples of the population, the investigator followed simple random
sampling techniques in various Tamil medium schools of Palakkad, Idukki and

Thiruvananthapuram districts of Kerala.
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Tools Used for the Study

For the present study, the investigator developed the following tools with the

help of the research supervisor for collecting data.

° Educational aspiration Scale (Sruthi & Seema, 2024)

° Home environment Inventory (Sruthi & Seema, 2024)

° Self-regulation Scale (Sruthi & Seema, 2024)

° Gender sensitivity Scale (Sruthi & Seema, 2024)

Statistical Techniques Used

The major statistical techniques employed for the present study are given

below.

° Preliminary Analysis

° Percentile Analysis

° Test of Significance of Difference Between Means (t-test)
° Karl Pearson's Product Moment Co-efficient of Correlation
° Fisher’s r-to-z Transformation

Scope of the Study

Adolescent stage is developmental stage which is marked by psychological

and social stages. At this stage, students start thinking more about their future
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education and career goals. Their academic aims are influenced by the people and
environment around them, including family, friends, school and the community. The
present study is an attempt to make sure about some of the expected factors that might
have supported the educational aspiration of TLM students in Kerala. Thus, the study
enquires whether the home environment, self regulation and gender sensitivity of
these minority students in Kerala have roles in their educational aspirations. The study
is limited to these three factors and doesn't examine other possible influences. The
study also focuses only on the relationships among the chosen variables and doesn't

attempt to identify cause and effect relationships.

The study also aims to help teachers, parents and policymakers understand the
needs of these students better. This study is limited to selected schools in Kerala where
Tamil speaking students are enrolled, and therefore its finding may not apply to all
minority groups or regions. In addition, the data collected from students reflects their
personal perceptions, which may vary from one individual to another. Even with these
limitations, the study provides a focused understanding of the factors that affect the

educational aspirations of TLM students.

Delimitations of the Study

° The study was delimited to a representative sample of 1200 TLM students due

to practical reasons.

° The Sample was selected from schools in the Palakkad, Idukki and

Thiruvananthapuram districts only.
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Organization of the Research Report

The report has been divided into six chapters.

Chapter 1

This chapter deals with a brief introduction to the problem, need and
significance of the study, statement of the problem, variables of the study, brief
description of methodology, scope of the study, delimitations of the study and

organization of report.

Chapter 2

This chapter is classified into two major sections, theoretical framework and
related studies. Theoretical framework gives a theoretical description of the variables.
Review of related literature contains a survey of research works conducted in the

concerned field of the study.

Chapter 3

This chapter presents a detailed account of methodology. This chapter deals
with the description of the method used. variables, tools for data collection, sample

for the study, data collection procedure and statistical techniques used for analysis.

Chapter 4

This chapter presents the detailed analysis and interpretation of the data. It is

followed by the discussion of major results.
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Chapter 5

This chapter contains summary of the study such as study in retrospect, major

findings of the study, tenability of hypotheses and conclusions of the study.

Chapter 6

This chapter includes the educational implications of the study and

suggestions for further research.

The report is followed by the bibliography and a series of appendices regarding

this study.
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REVIEW OF RELATED LITERATURE

= Theoretical overview of Educational
aspiration

= Studies related to Educational aspiration

=  Theoretical overview of Home
environment

» Studies related to Home environment

= Theoretical overview of Self-regulation

= Studies related to Self-regulation

= Theoretical overview of Gender Sensitivity
= Studies related to Gender Sensitivity

= Tamil linguistic minorities

= Studies related to Tamil linguistic minorities



The Review of related literature is a significant part in any research study. It
gives a detailed understanding of existing knowledge in a specific field. According to
Good (1945), the review process helps to formulate hypotheses, suggest research

methods and provide comparative data for better interpretation.

Thorough investigation, critical analysis, synthesis of information,
identification of gaps and organized structure are the characteristics of the literature
review. It ensures its effectiveness in enhancing the research process. It contributes to
the growth of knowledge in specific fields and also informs new research endeavours.
It gives a broader view of the conceptual framework and theoretical models employed
in earlier studies. Beyond theoretical considerations, literature review is an instrument
for designing appropriate methodology for research. It supports researchers to
formulate research topics, research questions and hypotheses. A comprehensive
review prevents unnecessary duplicate works, encourages innovation, enhances
credibility, quality and productivity of the research. By reviewing and analysing prior
studies, helps to identify research gaps, refine approach, improve research questions,

contextualise findings and clarify scope of investigation.
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Theoretical overview of Educational aspiration

Educational aspiration

Educational aspiration is not an abstract concept. It improves societal progress,
academic engagement and personal growth. It raises the academic involvement and
future career choices of students. Socioeconomic status can be changed through
educational aspiration. So, nurturing educational aspirations among students is
important. It helps to improve upward mobility and social justice within marginalized

populations.

There are mainly two problems associated with these students seeking higher
education. They are language problems and financial problems (Bhoi & Lakra,2022).
Aspirations are not fixed. It changes with situations and experiences. It imparts
individuals to focus on their academic objectives and sensing direction by fixing their
resilience. Achieving social mobility, removing social inequalities and economic

advancements influence educational aspirations (Khattb,2015).

According to Hoppe (1930), “educational aspiration is future oriented goals
and expectations individuals set for their achievements”. Hurlock (1973) described it
as the goals individuals establish in tasks that hold emotional or personal meaning for
them. According to Encyclopaedia of Psychology (1972), “aspirations as the
performance targets individuals aim to reach in specific tasks”. Gottfredson (1981)
viewed educational aspiration as an individual’s inclination towards particular

academic or career aims.
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The International Dictionary of Education (1978) presented aspiration as the
ambitions individuals possess in academic, social and professional levels which are
connected with prestige, status and performance. According to Sharma and Gupta
(1980) “educational aspiration is a psychological factor which influences the
individual's drive to achieve higher levels of performance in a given task”. The New
Webster's Dictionary (1981) defined it as a powerful desire to attain something of

considerable importance.

Status Attainment Theory

Status attainment theory proposed by Blau & Duncan in 1967. It describes
how individuals achieve their social standing in terms of education, occupation and
income. It deals with the factors that affect an individual's position in the social
hierarchy and the processes through which it occurs. The major components of social
mobility are ascribed status, achieved status, educational attainment, occupational
attainment and socio economic outcomes. This theory emphasises how an individual's
socio economic conditions influence the achieved status, educational attainment, and

career choices.

Ascribed status means the social position of individuals in society which is
related with their gender, race and parent's socio-economic status. Achieved status
refers to the social position an individual attains through their own efforts, choices
and skills. Achieved status has a mediating role between ascribed status and
socioeconomic outcomes. An individual's educational attainment is a significant
factor which determines their occupational income and success (Blau& Duncan,

1967).
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Education can be considered to be a tool in the status attainment process. It is
influenced by home environment, individual abilities and aspirations (Sewell &
Hauser, 1975). Better educational opportunities and higher income are generally
associated with higher levels of education. An individual's occupation is a good
indicator of their social status. Socio economic outcomes are positions of individuals
in the social hierarchy as measured by wealth, income and prestige. This theory
explains how educational attainment along with other factors like social relationships

and early career choices influences the type of occupation one holds.

Cultural Capital Theory

Cultural capital theory associated with the work of Bourdieu and Passeron
(1973). It posits non-economic resources such as knowledge, skills and cultural
practices. This has a role in social mobility and the reproduction of social inequalities.
These cultural assets are acquired through socialization. It can be converted into social
and economic advantages, which contribute to an individual's position in the social

hierarchy.

Bourdieu (1986) identified three states in which cultural capital can exist. The
forms of cultural capitals are embodied, objectified and institutionalised in nature.
Embodied cultural capital is internalized knowledge, skills, habits and dispositions
that individuals possess and is earned through education and socialization. Examples
are linguistic competence, manners and familiarity with cultural codes. It is not easily

transferable but it is tied to the individual.
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Objectified cultural capital consists of cultural goods such as books, works of
art, musical instruments and other material objects which carry cultural significance.
The possession of these objects can raise cultural competence and status.
Institutionalised cultural capital refers to formal recognition of an individual's cultural
capital by educational or professional institutions in the form of academic credentials
and professional qualifications. It provides a standardized measure of cultural
competence, which facilitates its conversion into economic capital in the labour

market by signalling qualifications to employers.

Cultural capital influences social mobility and inequality. Bourdieu and
passerson (1973) argued that the education system tends to prioritise the cultural
capital of dominant social classes. Children from privileged backgrounds usually
carried out the linguistic and cultural competencies. It increases their academic

performance and attainment. But it creates social inequalities in education.

Cultural capital acts as a form of social aspect which influences the social
interactions and group affiliations (Bourdieu, 1984). Individuals from similar cultural
capital tend to form social relationships that can provide access to resources and
opportunities and it is known as social selection. Cultural capital is related to symbolic
power. Dominant groups impose their cultural capital as the norm and devalue the
cultural capital of subordinate groups. This symbolic domination can reinforce social
hierarchies and makes it more difficult for those with less valued cultural capital to
achieve upward mobility. Understanding these processes is important for developing
equitable social policies which address both cultural and economic aspects of

inequality.
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Factors affecting the Educational aspiration

Understanding the factors such as socioeconomic status, cultural norms,
family support, peer relationships, individual characteristics and societal expectations
contribute to formation of educational aspiration. It fosters the realisation of
individual potential and academic achievement. Several factors are affecting

educational aspiration include:

Socio economic Background

Socioeconomic status may influence the educational aspirations of an
individual. Individuals with lower socio-economic backgrounds face financial
constraints, limited access to educational resources and fewer opportunities for
academic excellence. In contrast, individuals with higher socioeconomic status have
more opportunities to access educational resources and wider exposure for excellence

in academic and non-academic activities.

Family Influence and Support

Family has greater influence in the educational aspiration of a child. Parental
involvement, access to educational resources and extra-curricular activities enhance

academic ambitions and develop individual potentials for academic success.

Educational Environment

The educational environment has an important role in creating educational
aspiration among students. A supportive learning environment, skilled instructors,

availability of extra-curricular opportunities, access to resources and quality of
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teaching have a good impact on an individual's academic goals. It will help the

individual to get a psychological and peaceful conducive environment.

Peer influence

Influence of peers and social interaction determines educational aspiration.
Positive peer relationships that can encourage individuals to set higher educational

goals. Negative peer influences individuals to demotivate to pursue education.

Teacher Support and Encouragement

Teachers might influence the educational aspirations of their students.
Guidance, encouragement, mentorship, personalized attention, constructive feedback
and mental support provided by the teachers can inspire individuals to aim higher in
their academic objectives. Lack of positive teacher interaction can negatively affect

educational aspiration of individuals.

Personal motivation and Self efficacy

Motivation of individuals and self-efficacy are important factors that increase
educational aspiration. Belief of an individual to succeed plays an important role in
predicting the level of aspiration. If the individuals believe in their abilities, they are

likely to fix higher educational goals and start taking steps to achieve them.

Parental Education Level

The educational level of parents depends on the educational aspirations of
individuals. Parents with higher educational backgrounds have a strong emphasis on

value education and awareness to provide guidance and resources to their children.
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Parents with lower education backgrounds have relatively weak emphasis on

education and career.

Individual Abilities and Talents

Every individual has their own abilities and talents which helps them to fulfil
their educational goals. Those who recognise their strengths and weaknesses are likely

to pursue their interests and talents.

Technology and Digital Literacy

In the modern educational context, access to technology and skills related to
digital literacy have more importance. Internet resources, computers and online
platforms can be accessed by individuals who have to explore different academic

opportunities.

Recognizing the multidimensional nature of these factors is important for
nurturing an educational environment that can help and improve the educational
aspirations of all individuals. By fostering an environment where students are
empowered to set and pursue their educational objectives that should align with their

unique potential.

Studies related to Educational aspirations

Studies Abroad

Huttunen et al. (2025) studied educational aspirations and social emotional
profiles of 2,452 fifteen-year-olds in Helsinki using latent profile analysis. They found

five profiles and showed that higher social emotional skills were related to higher



Review of Related Literature 30

aspirations, lower anxiety and better school relationships. The empathic stressed
group had high aspirations but also high anxiety. Girls and lower Socio-economic

status students were more likely in less favourable profiles.

Chen et al. (2023) investigated the influence of individual, peer and family
factors on the educational aspirations of adolescents in rural China. They surveyed
606 students (mean age 14.85) from a rural town in Central China. The study assessed
individual factors like academic performance and self regulation, as well as contextual
factors such as family socio economic status and the aspirations of parents and friends.
The results revealed that individual factors and the aspirations of parents and peers
significantly predicted adolescent’s educational aspirations. On the other hand, family

socio economic status had no significant direct effect.

Marsiglia et al. (2023) analysed the relationship between educational
aspiration and migration intentions among 1446 adolescents aged 11-17 in semi urban
and rural Jalisco, Mexico. Data collected from family migration and early life
outcomes study. The main outcome of this study indicates girls with higher
educational aspirations were more likely to intend to migrate internationally, while

boys’ migration intentions were not significantly related to their educational goals.

Tulgan and Eccles (2023) analysed educational involvement patterns among
786 African American mother adolescent dyads (means age 12.29 years) and their
relation to adolescent’s academic performance and motivation. Using latent profile
analysis, they identified four profiles: low involvers, Helpers low providers, provides
low helpers and more involved helpers and providers. Results showed that adolescents

in the more involved helpers and providers group had higher academic grades.
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Zang et al. (2024) studied the impact of a parent's socio-economic status on a
student's educational aspirations in La Dade Kotopon, Ghana. Data collected from
230 students, 10 teachers and 30 parents. The study found that low parental income
often from unemployment negatively affected student's aspirations and school

choices. Parental education, occupation and income were key influencing factors.

Fadji and Reddy (2020) investigated factors influencing educational
aspirations among South African grade nine learners using a bio ecological systems
theory framework. Analysing data from 11,969 students, they found that low SES and
under-resourced schools were related to lower aspirations. School climate had a

significant impact but parental involvement showed no notable effect.

Khattab (2015) conducted a longitudinal study in England examining the
interplay of student's aspirations, expectations and school achievement to understand
how these factors influence future educational aspirations. The findings revealed that
students with high expectations or aspirations tended to achieve higher academically
compared to those with lower aspirations and expectations. The study concluded that
low expectations did not negatively influence future behaviour when accompanied by

high achievement and aspiration levels.

Shahidul et al. (2015) conducted a study in Pirganj, Bangladesh, to examine
the impact of family and school social capital on the educational aspirations of ninth
grade students. The sample included 553 students, their parents and 225 teachers from
12 secondary schools. Data were collected using interviews, questionnaires and

multiple linear regression. The study found that both family and school social capital
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along with socio economic status significantly influenced student's educational

aspirations.

Studies in India

Khakhlari and Balakrishnan (2025) conducted a study to investigate the
educational aspirations of higher secondary school students in Udalguri District,
Assam. It explores how demographic factors such as gender, type of institution,
medium of instruction, caste and rural or urban location influence these aspirations.
The study used a normative survey method. It uses stratified random sampling. The
researchers selected a representative sample of students from both government and
private schools across rural and urban areas. A five-point Likert scale with 39 items
used in this study. It includes four dimensions: pupil's view, goal setting, commitment
and motivation was employed to assess educational aspirations. The findings
indicated that females had significantly higher educational aspirations than males and

no significant differences were observed across other demographic factors.

Krishnan et al. (2024) conducted a study titled “A Comparative study of
educational aspiration among scheduled caste secondary school students”, which
aimed to examine and compare the educational aspirations of scheduled caste
secondary school students. The study consisted of 760 students from classes nine and
ten in government schools. The data were collected using the educational aspiration
scale (Khan, 2019). The results showed that most students had average realistic levels
of educational aspirations, with no significant difference between male and female

students.
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Basu and Khursheed (2023) conducted a study to examine the educational
aspirations of higher school students in Bareilly. This study focuses on the impact of
various personal and environmental factors such as gender, locality, type of school,
family structure and medium of instruction. A sample of 150 students was selected
for the study. Data were collected using a self-developed Educational aspiration scale.
The study found that parental expectations were the most significant factor
influencing student's educational aspirations followed by social support, motivation
and family background. While gender, locale and family type didn't significantly
affect educational goals. But, factors such as type of school (private vs. government)
and medium of instruction (English vs. Hindi) had a significant impact. And also,
students from private and English medium schools demonstrating higher educational

aspirations.

Gohain (2023) conducted a comparative study on the educational aspirations
of adolescent learners in Assam, focussing on differences in terms of gender, locale,
teacher involvement and parental encouragement. This study used a descriptive
survey method. A sample of 200 Higher secondary students from class XI and XII
was selected through stratified random sampling. The results revealed that there was
no significant difference in the levels of educational aspiration between boys and girls
with respect to gender, locale and teacher involvement. But a significant difference
was found in relation to parental encouragement, showing its important influence on

students' aspirations.

Hashmi and Shakir (2023) conducted a study titled “Educational aspiration

and school climate of secondary school students: A study of district Lucknow™. It
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explains the relationship between educational aspirations and school climate among
secondary school students in Lucknow. The study involved a sample of 250 students.
It is selected through simple random sampling. The findings indicated no significant
gender-based differences in educational aspirations or school climate. A significant

positive correlation was found between the two variables.

Nashirul (2023) conducted a study on the educational aspirations of secondary
school students in Murshidabad, focusing on differences related to gender, location
and social category. Using a descriptive survey method and a sample of 301 students
from classes IX and X. The data were collected through a specifically developed tool
measuring aspects such as pupil's view, effort, family support and school support. The
results showed significant differences in educational aspirations between boys and
girls in both urban and rural areas. No significant differences were found between

students from reserved and unreserved categories across these locations.

Yarriswamy and Nishant (2023) conducted a study on the effect of
demographic variables on the educational aspirations of P.U. College SC and ST
students. The study used a normative survey method and simple random sampling.
The researchers selected students from different colleges in Davangere district to
examine how factors such as gender, locality, type of institution and parental
education influence academic goals. The study revealed significant differences in
educational aspirations based on these demographic variables. Male students, urban
students, those attending certain types of colleges and students with more educated
parents consistently demonstrated higher levels of educational aspiration compared to

their counterparts.
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Kumar (2022) studied the level of educational aspiration and anxiety among
teacher trainees of Mysore district - Karnataka. The sample consisted of 15 B.Ed.
colleges in Mysore district were selected by stratified random sampling. The results
showed that no significant difference was found between urban and rural with respect
to their levels of educational aspiration among teacher trainees of B.Ed. colleges in
Mysore district. The study concluded that there is a very high relationship between
their levels of educational aspiration and anxiety among teacher trainees of B.Ed.

colleges of Mysore district.

Pindar and Sing (2021) conducted a study to examine the influence of parental
encouragement on the educational aspirations of higher school students. The sample
consisted of 240 students, equally drawn from Hisar and Fatehabad districts in
Haryana. Using a quantitative survey method, data were collected through two
standardized instruments: the educational aspiration scale (Sharma and Gupta, 2015)
and the Parental encouragement scale (Sharma, 1997). The findings revealed that the
majority of students reported moderate levels of both educational aspiration and
parental encouragement. A significant positive relationship was found between

parental encouragement and student’s educational aspirations.

Sarma (2021) conducted a study on educational aspiration among sector
school students from Nagaon town of Assam. The study used a descriptive survey
method and a self-developed questionnaire. The study involved 348 students selected
through simple random sampling. The study aimed to assess the level of educational

aspiration and to examine whether there was gender-based differences. The results
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showed that there was no significant difference between male and female students'

aspirations.

Solaki (2021) studied the educational aspirations of higher secondary school
students in relation to certain variables. This study employed a self-prepared and
standardized educational aspiration scale to examine student's aspirations in relation
to factors such as curriculum, school environment, evaluation, learning process and
parental involvement. Results indicated that Higher secondary school students possess
good educational aspirations. These aspirations were found to be moderate among
students in both urban and rural areas. A slight significant difference was observed in

the educational aspirations between students in science and general academic streams.

Begum and Narayanappa (2019) examined educational aspirations among 480
secondary school students from rural and urban areas in Bellary district. It includes
private and government schools with Kannada and English mediums. The study found
that private school students and urban students had significantly higher educational
aspirations compared to government school and rural students. Female students
showed higher aspiration levels than males. No significant difference was found

between Kannada and English medium students.

Mulla (2019) conducted a study on emotional maturity, educational
aspirations and educational problems in relation to academic performance of
adolescent Muslim girls. The total sample was 800 adolescent Muslim girls studying
in government and private schools were selected by stratified random sampling. The
study revealed that the adolescent Muslim girls belonging to different parent's

occupational status (business, agriculture, skilled and unskilled) have different
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emotional maturity, educational aspirations and educational problems and its
dimensions (family problems, school problems, social problems and personal
problems) scores. The study also revealed that the urban school adolescent Muslim
girls have significantly higher educational aspirations as compared to rural school

adolescent Muslim girls.

Alam (2018) examined educational aspiration and socio-economic status of
secondary school students. A total sample of 250 tenth class students was randomly
selected. Educational aspiration was measured using the test developed by Sharma
and Gupta (1980). The results showed a significant positive correlation between
educational aspiration and type of school. The findings also revealed that non-
significant differences are observed in the case of socio-economic status across gender

and educational aspiration across the locality of secondary school students.

Ali (2018) made an attempt to estimate the relationship between educational
aspiration and academic achievement of senior secondary school students in relation
to gender and area. The population was selected from Moradabad district from both
rural and urban schools. The total sample was 450 students of class XI by simple
random sampling. The study points out that educational aspiration has a positive effect
on academic achievement of students. The students in rural areas differ in the

academic performance as compared to urban areas.

Chawla (2018) conducted research on the educational aspirations and
academic achievement scores of secondary school students. The study focussed on
examining educational aspirations of students on the basis of gender and type of

school. Results showed that there were no significant differences in the level of
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educational aspiration on the basis of type of school (Govt & Private) and gender
(Male & Female). It was observed that a positive correlation between educational

aspiration and academic achievement scores of secondary school students.

Hooda and Devi (2018) studied educational aspirations among 200 tenth grade
students in Rohtak, Haryana, focusing on school type, locality and gender. They used
the educational aspiration inventory along with a descriptive survey method to collect
data. The findings revealed that female students exhibited higher educational
aspirations compared to male students. Students from private schools and rural areas
showed higher educational aspirations than their counterparts in government schools

and urban areas, respectively.

Kumar and Selvakumar (2018) examined educational aspirations among 1,066
ninth grade students in the Kallakurichi district. The study used a normative survey
method, and data were collected using a 22-item educational aspiration questionnaire
developed by the researchers. The sample was selected through stratified random
sampling from government, aided and private schools. Results showed no significant
gender differences, but rural and private school students had higher educational

aspirations than urban and government school students.

Nagvi and Khan (2018) examined the relationship between academic
achievement and educational aspiration among scheduled tribe and non-scheduled
tribe students, considering gender differences. The study used a descriptive survey
method with a sample of 120 students (60 scheduled tribes and 60 non-scheduled
tribes) randomly selected from 8 government schools in Bhopal, which were chosen

through purposive sampling. Educational aspiration was measured using Khan's level
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of educational aspiration test. The findings revealed a significant positive relationship
between educational aspiration and academic achievement across both groups and

genders.

Parkash and Hooda (2018) examined educational aspiration levels among 200
ninth grade students from Sirsa district, Haryana, including 100 rural government
school students and 100 urban private school students. Using a descriptive survey
method, the study investigated differences based on gender, school type and locality.
Results indicated that boys had higher aspirations than girls, private school students
had greater aspirations than government school students and urban students exhibited
significantly higher aspirations than rural students. The differences between urban and

rural students were statistically significant.

Salgotra and Roma (2018) studied the educational aspirations and
socioeconomic status of secondary school students in Jammu district of Jammu and
Kashmir. 351 students of tenth grade from 20 Government schools were chosen
randomly for the study. Socio economic status was measured through Socio economic
status scale and level of educational aspiration was measured with the help of Yasmin
Ghani Khan. It was found that the low Socio-economic status and High Socio-
economic status students significantly differed in their educational aspirations. The
results of the study pertain to a significant positive association between socio

economic status and educational aspiration of secondary school students.

Bashir and Kaur (2017) discussed the educational aspirations of secondary
school students in relation to their school environment. The study also tries to find the

difference between educational aspiration and school environment of secondary
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school students based on locality. The sample of the study consisted of 400 secondary
school students from Kashmir division. The findings revealed that there exist no
significant differences between rural and urban school students in their educational
aspirations. Educational aspiration of rural and urban students shows significant
differences and there exists a positive correlation between educational aspiration and

school environment among secondary school students.

Gupta and Bashir (2017) conducted their study on educational aspiration in
relation to school environment and parental encouragement. 400 secondary school
students were selected by stratified random sampling technique from the two districts
of Kashmir of India. The data was analysed by percentage and multiple regression.
The results revealed that educational aspiration significantly correlates with school
environment and parental encouragement and are strong predictors of educational

aspiration.

Kumar and Phogat (2017) examined the level of educational aspiration among
secondary school students in North East Delhi, selecting a sample of 85 students from
two private schools through simple random sampling. The findings demonstrated
significant gender differences in both family support and educational aspirations, with
girls receiving greater family support and exhibiting higher aspirations than boys.
Girls reported being highly motivated and confident about pursuing higher education
due to consistent emotional and moral backing from their families, whereas boys
reported lower levels of family engagement, which was associated with comparatively

lower aspiration levels.
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Kant and Kumar (2016) conducted a study to evaluate visually challenged
school children of Odisha. 200 visually impaired children consisting of 100 with
partial vision and 100 blind students were selected as samples by using simple random
techniques. The method adopted for this study is a descriptive survey method. The
educational aspiration scale prepared by Sharma and Gupta (1987) was used as a tool
for collecting data. The study found that the entire sample has a low level of
educational aspiration. Male students have higher levels of aspiration than female
students. Students who were studying in special schools were more superior to

students who were studying in regular school.

Senthilselvam and Subramonian (2015) investigated the level of aspiration
among higher secondary students of Coimbatore district. The major objective was to
find the difference of aspiration among higher secondary school students with respect
to their demographic variables such as gender, locale, type of family. Income of
parents and qualification. A sample of total 150 students was taken through random
sampling from various high schools of Coimbatore district. The result showed that
boys have higher levels of aspirations belonging to urban areas, joint family, arts
disciplines and whose parents are qualified. There was no difference of aspiration

among students based on gender, urban rural areas and type of family.

Studies in Kerala

Rajila and Rekha (2024) conducted a study to examine the educational
aspirations of higher secondary school students with respect to gender and caste.
Using a sample of 161 higher secondary school students, data were collected through

a standardized educational aspiration scale. The findings revealed notable differences
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in educational aspirations across both gender and caste categories. The study
emphasized the role of a supportive school environment in fostering academic, social
and psychological well-being, which in turn enhances student's motivation and goal

setting behaviours.

Gopal (2023) conducted a survey to compare social adjustment and
educational aspiration among 270 upper primary school children in Kerala, including
200 non-migrant and 70 migrant students. The study used social adjustment and
educational aspiration scales. Results showed non migrant children had higher social
adjustment and educational aspirations. No significant overall gender differences
were found. The school environment was the strongest predictor of educational

aspiration.

Mathai (2021) examined academic aspirations among 360 secondary school
students from districts in Kerala. The sample included boys and girls from government
and aided schools, selected randomly. The study used the academic aspiration scale
developed by Vijayakumari and Sini (2018) and collected data through a survey. As
per study, the researcher found significant correlations between academic aspiration
and gender, locale and type of management, but no significant differences in

aspiration levels based on these factors.

Prasad (2019) examined the relationship between social competency,
educational aspirations and emotional intelligence among tribal secondary students.
The study used a normative survey method with a stratified random sample of 350

students. Scales measured emotional intelligence, social competency and educational
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aspirations, with emotional intelligence significantly influencing both. No significant

gender differences were found.

Theoretical overview of Home environment

Home environment

A home environment is a primary social unit which influences the
development of an individual and wellbeing. It acts as the foundation for primary
experiences and future growth. ‘“Personal, cognitive, social and emotional
development are related to family and interpersonal relationships within the home”
(Bornstein, 2002). Bronfenbrenner (1979) defined ‘“Home environment as the
immediate physical and social settings in which an individual resides, consisting of
family members, the home's physical structure and the resources and activities
available”. It emphasises the mutual interactions between individuals and their

immediate surroundings.

According to Bradley and Corwyn (2002), the home environment has the
physical and social attributes of the home that influence child development. It consists
of factors such as age-appropriate toys, books, learning materials, parenting quality,
daily routines and the home's emotional atmosphere. McLoyd (1990) viewed the
home environment as the combination of physical, social and psychological
characteristics that impact child development. It involves resource availability,

stressors and parent child interactions.

Bornstein (2002) considered home environment is the immediate context of a

child's life and development, comprising physical (e.g., size, safety), social (e.g.,
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family warmth, relationships) and cultural (e.g., values, traditions) aspects,
underscoring the reciprocal influences between the child and their home. Super and
Harkness (1997) defined “the home environment as the physical, social and cultural
context of a child's growth”. It emphasises the role of cultural beliefs and practices in

forming child rearing and the home environment itself.

Ecological Systems Theory

“An individual's development results from a series of interconnected
environmental systems, ranging from family setting to broader cultural and societal
influences” (Bronfenbrenner, 1979). The theory originated from a microsystem which
consists of home, school and peer groups. The family environment is the part of this
microsystem. It plays a significant role in early development by providing the
emotional and social context for a child's growth. The theory extends to larger layers
of the exosystem. It includes societal structures and policies and the macro system
which consists of cultural and societal values. These outer layers affect the individual

indirectly but still have significant developmental implications.

The Home Environment as the Core Microsystem

The home is typically the first and most consistent environment a child
experiences. It is within this space that they form their earliest and most significant
attachments and relationships with caregivers (parents, siblings and other household
members). These interactions are crucial for developing a sense of trust, security and

belonging.
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Emotional Climate. The emotional atmosphere of the home, whether its
warm, supportive, conflict ridden or neglectful impacts a child's emotional regulation,
self-esteem and overall well-being. A nurturing home environment fosters resilience

and healthy emotional development.

Socialization and Learning. The family serves as the initial agent of
socialization, transmitting cultural norms, values, beliefs and behaviours. Children
learn fundamental social skills, communication styles and problem-solving

approaches through their interactions within the family unit.

Provision of Basic Needs. The home environment is responsible for meeting
a child's basic physical needs such as food, shelter and safety. When these needs

consistently happen, children are better able to focus on learning and development.

Stimulation and Opportunities. The availability of learning materials,
opportunities for play and exploration and the level of intellectual stimulation within

the home significantly influence cognitive development and academic achievement.

Parenting Styles. The interaction between parents with children, their
disciplinary approaches, levels of warmth and responsiveness and communication
styles have a lasting impact on children's social, emotional and cognitive outcomes.
Different parenting styles can lead to varying developmental outcomes.
Bronfenbrenner emphasised that the microsystems don't operate in isolation. The
quality of the home environment can influence and be influenced by other

microsystems, such as School and Peer groups.
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Positive communication and involvement between parents and teachers (a
healthy mesosystem) can significantly enhance a child's academic success and social
adjustment at school. A stressful home environment might make it harder for a child
to thrive in the school setting. The social skills and self-esteem developed within the
home can influence how a child interacts with peers. A secure home base can provide

the confidence to develop peer relationships effectively.

Influence of Larger systems

Even the exosystem and macro system can indirectly influence the home

environment:

Exosystem. Factors like parental work stress, the availability of community
resources and social support networks can impact the well-being of parents and quality

of the home environment.

Macrosystem. Cultural values regarding child rearing, family Structures and
socioeconomic conditions can influence parenting practices and the resources
available to families. For instance, societal norms around gender roles can affect how

responsibilities are shared within the home.

The home environment theory within Bronfenbrenner's framework stresses
that the family is not only a passive setting for development. But also, it functions as
an engaged and evolving structure which enhances a child's growth. Understanding
the specific characteristics of the home environment of a child and how it affects other
ecological systems is essential for gaining knowledge. It will create a

multidimensional nature of human development.
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Dimensions measured by Misra’s (1971) Home environment inventory

presented as below:

Control. Measures the extent of strict parental restrictions used as the main

form of discipline.

Protectiveness. Represents the frequency of verbal and physical punishments

used by parents to manage behaviour.

Punishment. Indicates the frequency of verbal and physical punishments used

by parents to manage behaviour.

Conformity. Reflects the parental demands for children to act according to

their desires and expectations

Social isolation. Measures the practice of isolating children from family

members to address negative behaviour

Reward. Refers to the use of material or symbolic incentives to encourage

desired behaviour.

Deprivation of privileges. Assesses the withholding of care of care, love and

respect to eliminate unwanted behaviour and promote positive actions.

Nurturance. Indicates excessive and unconditional parental love towards

children

Rejection. Measures the degree to which parents disregard the needs of their

children
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Permissiveness. Reflects the freedom of expression provided to children with

minimal parental interference

Based on Gniewosz, Eccles and Noack (2015), home environment factors

include:

Social and Economic Conditions:

Socio economic status. Includes income, parental education and occupation.

Resource availability. Greater economic resources can provide better

learning opportunities

Neighbourhood Environment. Safety and stability of the neighbourhood

impact a child's ability to focus

Stressors associated with low SES. Can negatively affect cognitive

development and concentration

Parental Time and Involvement. Lower SES may lead to parents working

more, limiting time for educational support.

Values, Attitudes and Beliefs of Parents:

Parental educational attainment. Parent's own education influences their

views on learning

Beliefs about importance of education. Parents who value education are

more likely to support their children's learning



49 Review of Related Literature

Attitudes towards learning. Parent's positive attitudes towards learning can

be modelled by their children.

Expectations for child's academic success. High parental expectations often

correlate with higher child achievement

Parental involvement in schooling. Includes helping with homework and

attending school events.

Beliefs about child's abilities. Parent's confidence in their abilities can boost

the child's self-efficacy

Home learning environment. Availability of learning materials, study spaces

and prioritization of educational activities.

Communication about education. Parents discussing school progress and

emphasising the importance of education.

Children possess the inherent right to develop with dignity and parents bear
the responsibility of fostering a stable and positive home environment conducive to
this growth. While ensuring basic necessities like water, electricity and access to mass
media is a component of a supportive home, the parental role extends significantly
beyond merely fulfilling these primary needs. To facilitate the holistic development
of children, parents must strive to provide an optimal home environment that nurtures

all aspects of well-being.
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Factors affecting the Home Environment

The home environment depends on factors such as physical conditions,
personal development and well-being. The physical conditions of home include
cleanliness, safety, its size and a basic organisation for comfort and emotionality. A
well-maintained space can create a sense of security which helps the individual for
psychological improvement. The availability of resources like educational resources,
learning materials, study books and calm areas have an important role in promoting
cognitive development. It can influence the emotional and academic success of the
child. Clear communication, nurturing of emotions and handling the conflicts all
contribute to a child's self-worth, self-confidence and emotional stability. Supportive
relationships within the family can make a peaceful environment at home; it
encourages personal development and self-concept. The factors affecting home

environment are:

Socio economic status

Socio economic status is an element of the environment of home, which
influences access to resources, education and quality housing. Families with higher
socioeconomic status have more financial stability which impart an enriching
environment for their children. It consists of better schooling, a healthy living
atmosphere and access to additional opportunities or activities. Families with low
socioeconomic backgrounds are related with limited access to educational resources
or materials and poor housing conditions. Economic challenges also lead to higher

stress in families and it will affect relationships also.
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Cultural influences

Cultural factors like values, beliefs and traditional elements will influence the
home environment. It will affect the interaction between family members and
relationships. Family rituals, celebrations and cultural festivals can improve a sense
of identity and unity at home. The transmission of custom and cultural values from
one generation to next can ensure the preservation of tradition. Family members have

an important role in nurturing child behaviours.

Family structure and Dynamics

The structure of the family is another factor which determines the environment
at home. If it is a nuclear family, single parent home or extended family, the structure
of the family will influence the distribution roles and responsibilities among members
of the family. The elements of family relationships, support systems and
communication styles depend on the emotional stability of the home. In families, a
positive environment can be fostered through mutual respect, communication patterns
and healthy management of conflicts. Dysfunctional families can promote tension,

emotional stress and instability within the home.

Parenting Styles

Parenting styles are helpful for nurturing a healthy home environment which
affect the behaviour, emotional state, growth and development of children. There are
different parenting styles such as permissive, authoritative, neglectful and

authoritarian that point to different outcomes for children.



Review of Related Literature 52

Physical Environment

The physical environment consists of light; functional living spaces and
ventilation plays a significant role in moulding the physical and emotional health of
individuals. The physical conditions of a home like its safety, layout and size may
significantly affect the living experience of its inhabitants. Home provides privacy,
space and a sense of security. A well organised home provides family relationships
and interactions. While, poorly maintained home facilitates anxiety, stress and

discomfort.

Community and Neighbourhood

A supportive and helpful community promotes access to educational
institutions, recreational elements, social supportive networks and health care
systems. Neighbourhood experiences, social disintegration and crimes related
activities can negatively impact the functioning of a family. The broader community
situation determines the opportunities available to members of the family and quality

of life inside home.

Educational opportunities

Intellectual development can be created by educational opportunities within
and outside the home. By providing books, learning materials or resources and
engaging in various activities can enhance the cognitive growth of children. Parents
actively involved in children's education by helping with their homework, engaging
with discussion and attending PTA meetings foster the academic success of their

children.
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Technology integration

The integration of technology in the home environment is useful for the
education of children. Using smartphones, laptops, computers and digital devices can
impact on access to information, entertainment and communication of family
members. Excessive use of screen time can affect social isolation and reduce physical
activities by the family members. The technology used within home can either

strengthen or weaken the relationship between members of the family.

Mental health and well-being

The mental health of family members which influences the home environment.
Anxiety, depression and stress can affect relationships, communication styles and
emotional climate within the home. Families experiencing mental health challenges
facing difficulty to maintain positive interactions. On the other hand, when family
members can effectively manage mental health challenges, they are better able to
communicate and maintain a harmonious home environment. A mentally healthy

environment is important for improving emotional stability of family members.

Leisure and recreational activities

Leisure and recreational activities within the home promote family
relationships and emotional development. Sports, arts, hobbies or family outings not
only provide opportunity for stress reduction, strengthen the emotional attachment
between family members and relaxation. Regular leisure activities improve the family
cohesion. Engaging in recreational activities promotes a healthy balance to conditions

of daily life and fostering a greater sense of well-being.
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The home environment is a significant factor in influencing personal
development. Psychological growth is impacted by family structure, cultural values,
parenting styles and socio-economic status. These factors highlight the home which
influences an individual's wellbeing, foster positive developmental outcomes and it

leads to long term success.

Studies related to Home Environment

Studies in Abroad

Gu et al. (2024) investigated the impact of socioeconomic status and family
environment on academic achievement among rural Chinese junior high school
students, focusing on the mediating role of parental involvement. The study used a
cross-sectional survey of 525 parents from S province in southwest China. The study
found that both factors significantly influenced academic performance, with the
family environment having a stronger effect. Parental involvement mediated these

effects which reduced the impact of low socioeconomic status.

Joseph et al. (2023) examined the socioeconomic disadvantage gap in
educational attainment in England using a sequential mediation model involving the
home learning environment and self regulation. Using data from 2,311 children, the
study measured Socioeconomic status at age 3, the Home learning environment at age
3, Self regulation at age 4, and English and Maths attainment at age 11. Results
showed that socioeconomic disadvantage predicted lower academic attainment. And
also, with the effect sequentially mediated by a poorer home learning environment

and weaker self regulation skills.
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Li et al. (2023) investigated how the home learning environment influences
children's social emotional competence, using a sample of 443 children from 14
kindergartens in western China. The study employed the home learning environment
questionnaire and the Chinese inventory of children's social emotional competence to
assess structural family characteristics, parental beliefs and educational processes.
Findings revealed that structural characteristics and parental beliefs predicted social
emotional competence mediated by educational processes, with gender moderating

both direct and indirect effects.

Vogel et al. (2023) examined the role of parents in supporting socio
economically disadvantaged students during emergency remote education in
Germany, surveying 117 secondary school students from lower socio-economic
backgrounds. Using quantitative analysis, the study assessed behavioural and
motivational outcomes in relation to parental involvement. It was found that greater
parental involvement both in structuring and motivational support was associated with
higher student motivation and participation. This immigrant background negatively
affected some aspects of parental involvement and was indirectly related to lower

extrinsic motivation.

Wang et al. (2023) analysed how the home literacy environment affects the
reading ability of children with intellectual disabilities in China. The study surveyed
297 children using questionnaires on home literacy environment, reading interest, self
regulation and reading ability. Structural equation modelling showed that the home
literacy environment positively influences reading ability through the mediating

effects of reading interest and self regulation. It emphasises the importance of
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fostering reading interest and self regulation within supportive home literacy
environments to enhance reading development in children with intellectual

disabilities.

Komalavathi and Yasin (2022) examined the relationship between home
environment, self-management and academic performance among 145 private
institution students in Kuala, Lumpur. Using a questionnaire the data were collected.
The findings indicated positive correlations between home environment, self-
management and academic performance. It emphasises student self-management to

enhance academic outcomes.

Nnorom et al. (2020) examined the influence of home environmental factors
on second school student's academic performance in Owerri Zone, Nigeria. Using a
survey design and a questionnaire with a reliability coefficient of 0.89, data were
collected from 174 teachers and 32 principals in public secondary schools. Results
showed that students' motivation and socioeconomic status significantly affected
academic achievement. Along with higher socioeconomic status significantly affected
academic achievement, higher socioeconomic status and supportive home
environments related to better performance. Poor access to educational resources and

low parental involvement were associated with lower academic outcomes.

Khan et al. (2019) investigated the relationship between home environment
and academic achievement among 330 secondary school students from 33 schools in
Toba, Pakistan using a descriptive survey design. Results showed positive correlations

between home environment factors and academic achievement, despite many students
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lacking separate study spaces and limited family interaction. Female students

generally outperformed male students academically.

Illomo and Chawanga (2015) conducted a study on the influence of home
environments on student's academic performance in selected secondary schools in
Arusha municipality, Tanzania. A descriptive survey method was used for the study.
Random sampling method was adopted to collect the data and a sampling of 160
students were selected from secondary school. The findings indicated that there was
no direct relationship between home environment and student's academic

performance in schools.

Studies in India

Sini et al. (2025) examined the impact of family acceptance on academic
achievement among 305 secondary school students in Thiruvananthapuram district
using a normative survey. Data were collected through the Family acceptance
education rating scale and an achievement test in Malayalam. The study found a
significant positive relationship between family support and academic performance,
especially for boys, girls, rural and private school students. But it is not for urban and

government school students.

Mandal (2024) conducted a systematic literature review on the influence of
home environment on student's achievement in English, analysing articles from 2020
to 2024. The review emphasized the home as a child's first educational institution and
found that a positive home environment significantly enhances English language

achievement and overall academic success. It also identified low socioeconomic
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status, parental strictness and limited parental involvement as factors negatively

affecting academic outcomes.

Mehta (2024) studied the impact of home environment on academics of 9th
grade students, using the home environment inventory and final exam scores. The
study found a positive and significant effect of home environment on both boys and
girls in government and non-government schools, with similar positive academic
achievement. A strong positive relationship was identified between home
environment and academic achievement, demonstrating that a supportive home
environment fosters emotional security, confidence and adaptability essential for

educational success.

Sireesha and Indira (2023) examined the influence of home environment on
academic progress among 310 secondary school students in East Godavari district
using a survey. The study assessed eight dimensions of the home environment,
including educational support, cognitive stimulation, socioeconomic status, parental
expectations, emotional support, study habits, time management, nutrition and access
to technology. Results showed no significant differences based on gender or locality,
but a strong positive correlation was found between home environment quality and

academic success.

Cheema and Bhardwaj (2021) examined the relationship between home
environment and academic achievement among 200 adolescents, using progress cards
to assess academic performance and the home environment inventory to measure
home settings. Using a correlational design, the study found a significant positive

relationship between a supportive home environment and higher academic
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achievement, indicating that parental involvement, learning resources and harmonious

family interactions contribute to better academic performance.

Nandi (2021) studied the relationship between home environment and
academic achievement among 120 tribal secondary school pupils in Odisha, using
Mishra's Home environment inventory. Results revealed a significant positive
relationship, with pupils from more supportive and structured home environments

achieving higher academically.

Parveen (2021) studied the effect of home environment on secondary school
student's aspirations, personality and educational performance using a descriptive
survey and stratified sampling. Findings revealed a positive correlation between home
environment and level of aspiration for all students. A similar positive correlation is

also specifically observed among female students.

Agalwe (2020) studied differences in intelligence, family climate, school
environment, study habits and academic achievement among 800 secondary students
(grade VIII and IX) from rural and urban areas in the Vidarbha region, using a
descriptive survey. Findings revealed significant differences in family climate, with

girls from both rural and urban areas having better family climates compared to boys.

Kosamkar (2020) studied the effect of home environment on academic
achievement among 120 adolescents in Nagpur, using Mishra's Home environment
Inventory. Employing a correlational design, the study examined parental control,
punishment and reward as dimensions. Findings revealed a significant positive

correlation between structured parental control and academic achievement, a
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significant negative correlation with punishment and a strong positive association
with reward. It emphasises the importance of positive reinforcement for student

motivation and success.

Jain and Mohta (2019) investigated the impact of home environment on
academic achievement among 120 ninth grade students (60 boys and 60 girls) from a
school in Kota. The study used the Home environment scale by Akhtar and Saxena
(2011). Findings showed no significant gender differences in home environment and
a significant correlation between home environment and academic achievement for

both boys and girls.

Kaur (2019) studies academic stress and achievement among 600 eleventh
grade students from economically weaker sections in Punjab. The study used multi
stage random sampling. Results revealed a significant negative correlation between
family climate and academic stress and a significant joint effect of family climate and

school environment on student's academic stress.

Robert and Kadhiravan (2019) studied 240 higher secondary students in
Dharmapuri district to examine the influence of family environment on emotional
intelligence. The family environment scale by Bhatia and Chadha (1993) and the
Emotional quotient Inventory were used as tools. Results showed a significant impact
on the family environment with males and arts students scoring higher in emotional

intelligence than females and science students.

Subramani and Venkatachalam (2019) conducted a study on a random sample

of 179 school students to examine the relationship between parental expectations and
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academic stress. The results showed no significant correlation between parental
expectations and academic stress. But, a positive relationship with worry about
grades. Female students reported higher academic stress than males in areas such as
study pressure, workload and despondency. No gender differences were found in self-

expectations.

Deka (2018) studied the relationship between family environment, emotional
intelligence and aggression among 300 male juvenile delinquents in Assam. Findings
revealed significant positive relationships between family environment and emotional
intelligence for both juvenile delinquents and non-delinquents. Non-delinquent
juveniles were found to have better family environments and higher emotional

intelligence than delinquents.

Doley (2018) examined the impact of home environment on academic
achievement among 210 adolescents from Dhemaji district, Assam. The Home
environment scale was used to assess the student's home environments. Results
showed that male students reported higher home environment scores compared to
female students. Significant differences were found between rural and urban students,
but no significant differences were observed between government and private school

students.

Ghatak (2018) conducted a study on home adjustment among 100 higher
secondary school students from Singur block, Hoogly district, West Bengal. The study
used purposive and random sampling to collect data. The study adopts a home

adjustment scale developed by Ratna. As per study, the researcher found significant
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differences in home adjustment between male and female adolescents as well as

between urban and rural adolescents.

Kumar (2018) examined the correlation between family environment and
academic stress among 100 adolescents from government higher secondary schools
in Chandigarh. The study found a significant negative relationship between family
environment and academic stress. It showed that students with a supportive family
environment experienced less academic stress. Gender differences were observed
with boys reporting higher academic stress compared to girls. No significant gender

differences were found in the family environment.

Dandagal and Yarriswami (2017) examined the relationship between family
climate and academic achievement among 300 secondary school students of Belgaum
south using a descriptive survey design. A stratified random sampling method was
applied to select the participants. The data were gathered through a standardized
family climate questionnaire and a self-constructed academic achievement
questionnaire. It was observed that there were no significant differences in family
climate than urban students, while rural students reported a significantly better family
climate than urban students. Family climate was found to be positively correlated with

academic achievement.

Ghanawat et al. (2016) investigated the relationship between family
functioning and emotional intelligence among adolescents. Using purposive
sampling, the study selected 52 students from Sarvodaya school in Kanke, Ranchi.
The family functioning questionnaire was employed to assess family functioning and

the emotional intelligence inventory was used to measure emotional intelligence. Data
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were analysed using both parametric and non-parametric statistical methods. The
results revealed a significant positive correlation between family functioning and
emotional intelligence with no significant difference based on age, gender or locale.
Students from poorly functioning families exhibited lower emotional intelligence

compared to those from average functioning families.

Mimrot (2016) investigated the relationship between the home environment
and academic achievement among 100 secondary school students selected through
random sampling from both private and government schools. The study used Home
environment Scale developed by Dr Karuna Shankar Mishra (1985) and academic
scores from school examinations. The study found that home environment dimensions
such as control, protectiveness, conformity, rewards, nurturance and permissiveness
were positively associated with higher academic performance. Differences were also
observed in the impact of home environment factors between boys and girls and

between private and government school students.

Bhattacharya (2015) examined the prediction of perception of home
environment in relation to their emotional intelligence among adolescents. Using
stratified and multistage random sampling, 600 students were selected from Kolkata.
The findings of the study revealed that the gender of adolescents did not play
significant roles in the perception of their home environment. The results revealed that
adolescent’s perception of home environment could be significantly predicted by their
emotional intelligence. There was no significant difference between boys and girls in

their home environment and emotional intelligence.
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Studies in Kerala

Sini et al. (2025) conducted a study in Thiruvananthapuram that examined the
impact of family acceptance on the academic achievement of secondary school
students. The study used a normative survey method and included a stratified sample
of 305 students. Data were collected through standardized tools such as the Family
acceptance education rating scale and an achievement test in Malayalam analysis.
Pearson’s product moment correlation revealed a significant positive correlation
between family support and academic performance particularly among boys, girls,
rural and private school students. However, this correlation was not significant for

urban and government school students.

Hima (2022) examined the impact of socio familial variables on academic
achievement among 500 secondary school students (251 tribal and 249 non-tribal) and
100 parents in Kerala. Tools included a parental involvement scale, home
environment inventory, a self-developed social sensitivity scale and the attitude
towards education scale (Sukumaran & Suresh, 2013). The study found significant
differences in academic achievement, parental involvement, home environment and
also social sensitivity between tribal and non-tribal students with positive correlations

between these variables and academic performance.

Pappattu and Vanitha (2017) conducted a study on family environment and its
effect on academic achievement of secondary school students. A sample of 300
secondary school students were selected from Palakkad district. Results of the study

revealed that there was no significant difference in the family environment of rural
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and urban school students. Non-significant gender differences were found in the

family environment of secondary school students.

Oommen (2015) conducted a study with a sample of 300 higher secondary
students selected from five schools in the districts of Pathanamthitta, Kottayam and
Alappuzha. The Home environment inventory developed by Rekha and George
(2009) was used to collect data. The study revealed a significant difference between
male and female students in their home environment and no significant gender
difference was observed in academic achievement. A significant positive correlation
was found between home environment and academic achievement of higher

secondary students.

Theoretical overview of Self regulation

Self regulation

In the early 19th century, the term “Self regulation” was commonly
understood as a form of control used by governments or institutions over citizens and
employees. It primarily referred to external systems of management rather than
individual psychological functions. By the 1850s, the meaning of the term began to
shift, which appeared in psychological and clinical contexts. An example can be found
in an 1858 medical journal, which described dipsomania as a condition characterized
by uncontrollable urges to drink as involving a significant loss of self control or self
regulatory ability (Skae, 1858). It can be observed that growing recognition of self

regulation as an internal and mental process.
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Self regulation is the capacity of individuals to manage their own emotions,
behaviours, characteristics and thoughts to achieve desired outcomes. This involves a
process of establishing goals, monitoring progress and adapting strategies as
circumstances demand (Zimmerman, 2000). It is an important skill for enhancing
academic success, cognitive development and social interaction among individuals. It
enables individuals to make meaningful decisions, adapt to changing circumstances

even when faced with sudden challenges and distractions (McClelland et al.,1953).

Zimmerman (2000) viewed self regulation as a cyclical process consisting of
goal setting, self observation, self judgement and self reaction, all directed towards
academic achievement. Bandura (1991) emphasized the control of individuals exert
over behaviour, thoughts and emotions. Boekaerts (1991) described it as a complex
process of cognitive, motivational and behavioural strategies. Pintrich and De Groot
(1990) defined self regulated learning as a process involving goal setting, monitoring
and strategic use. According to Dweck (1999), the motivational aspect focused on the

regulation of motivation and effect through goal orientations.

Social Cognitive Theory of Self regulation

Social cognitive theory is based on the social and cognitive environment which
will control the behaviour of individuals. Bandura (1991) points out that many
problems faced by individuals come from difficulties in controlling their own
behaviour. It emphasises that people are not reacting to external forces rather they

engage in internal processes that help them control and direct their actions.
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According to Bandura (1991), self regulation consists of three processes. Self
monitoring is a process that involves observing one's own behaviour. It requires
awareness and reflections, as individuals assess their actions within the context of
their social environment. Following observation, individuals compare their behaviour
against personal standards, goals and values called Self judgement. This evaluative
process helps them to determine whether their actions align with their expectations.
Based on self monitoring and self judgement, individuals generate emotional
responses to their behaviour and its outcomes. Feelings such as pride, satisfaction,
disappointment or frustration can either motivate continued behaviour or prompt
change. Positive emotions lead to reinforce constructive actions, while negative
emotions may encourage corrective efforts. Together these three processes create a
cycle that helps people regulate their behaviour, learn from experience and adapt

within their social and cultural environment.

Zimmerman’s Three Phase Model of Self regulation

Self regulation is a critical component of effective learning, involving a
learner's ability to plan, monitor and evaluate their own cognitive, behavioural and
emotional processes. Barry Zimmerman, a renowned educational psychologist
proposed a model in 2008. It explains how students engage in self regulated learning.
This model is known as Zimmerman's Three Phase Model of Self regulation. It
identifies three cyclical phases: Forethought, Performance and Self reflection
(Zimmerman, 2008). Each phase supports learners in becoming more autonomous,

strategic and motivated in their learning.
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The forethought phase occurs before the actual learning or task performance
begins. During this phase, learners engage in processes such as goal setting and
strategic planning, which help them prepare mentally and emotionally for the task.
Learners consider their beliefs about their abilities (self efficacy), expectations of
outcomes, the value they place on the task and their overall goal orientation
(Zimmerman, 2008). These motivational and planning components are essential for

initiating effective learning strategies and maintaining focus throughout the task.

The performance phase takes place during the execution of the task. Learners
apply the strategies they developed during the forethought phase and work to maintain
attention and effort. They also engage in self control behaviours such as focusing
attention, managing time and using self instruction. Learners monitor their
performance through self observation and make adjustments as needed to stay aligned
with their goals. This active engagement helps learners remain adaptive and

responsive during the learning process.

The self reflection phase occurs after the task is completed. In this phase,
learners evaluate their performance and consider the causes of their success or
difficulties. They reflect on how well they met their goals, attribute outcomes to
specific factors (such as effort, strategy use or external conditions), and experience
emotional reactions such as pride or disappointment (Zimmerman, 2008). These
reflections influence future learning behaviour by creating motivation, confidence and
selection of strategies in subsequent tasks. By engaging in forethought, performance
and self reflection, students become more strategic, motivated and independent

learners.
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Baumeister's Self regulation Theory

Baumeister et al. (2007) conceptualized self regulation as a process that
enables individuals to control their thoughts, emotions and behaviour to achieve their
goals. According to this theory, self regulation depends on four fundamental
components. Establishing specific goals or behavioural expectations for guiding and
evaluating actions called setting standards. These standards provide individuals with
a direction and make goal achievement attainable. Motivation is the internal desire to
meet the established standards. It energizes behaviour while facing difficulties or
temptations. Monitoring refers to the continuous awareness and assessment of one's
internal thoughts, feelings and external environment. This component helps
individuals to detect discrepancies between their current behaviour and their goals.
Willpower is the cognitive capacity to resist impulses, temptations and distractions
that could derail goal directed behaviour. According to Baumeister, these components

are important and will influence self regulation.

Factors affecting the Self regulation

The factors influencing self regulation are thinking skills, individual

characteristics and social influences. They are as follows:

Individual differences

Each person is unique in their temperament, individual characteristics,
cognitive abilities and personality. These abilities allow individuals to plan goals,

prioritize and control sudden temptations in accordance with long term goals.
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Cognitive Development

Cognitive development can affect how persons manage thinking, emotions
and impulses at different stages of life. In childhood, self regulation concentrates on
managing sudden impulses. During adolescence, cognitive development of
individuals trying to engage in higher goal seeking and problem solving aspects. In
adulthood, cognitive maturity reaches with greater control over their actions, emotions

and thoughts to specific challenges.

Emotional intelligence

It is the understanding of emotions of one's own and others and managing
effectively. Individuals with higher emotional intelligence are able to understand their

emotional stages and manage their feelings properly.

Environmental factors

The surroundings of an individual depend on their skills to regulate
themselves. An ordered environment with definite rules promotes stability. In the case
of a chaotic environment, routines are not predictable and can determine self

regulation by making stress.

Parental influence

A home environment is the primary place where children learn to control their
impulses. Parents mould their children's self regulation abilities. Children observe and
imitate their parent’s behaviour, response and learn how to deal with challenges and

frustrations.
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Educational practices

The classroom environment encourages self directed learning and it helps
students to manage their emotions, thoughts and actions. Supportive atmosphere in

the classroom and opportunities in learning enhances self regulation.

By understanding these factors, it becomes effective to develop strategies to

support self regulation skills in individuals.

Strategies of Self-Regulation

It has a significant role in individual development and academic success. It
consists of different strategies that help individuals to control their emotions, thoughts
and behaviour in accordance with particular goals. Here are some examples of

strategies for self regulation in students:

Goal setting

Setting clear and specific goals in children's learning helps them to stay
motivated and focused on their studies. By providing appropriate directions, breaking
long term goals to smaller and giving proper tasks can make consistent advancement.

This technique helps them to create confidence and attain a goal.

Self monitoring

It is the process of observing and evaluating one's own thoughts, actions and
emotions. It is a skill for students to develop as it enables them to identify their
advancement and assess their performance consistently. It increases awareness and a

sense of accountability. Students can assess their work by using progress reports,
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check lists and self assessment rubrics. It promotes personal growth and better

decision making over time.

Self motivation

Self motivation is the internal drive to take actions and complete tasks without
needing external rewards or pressure. It enables learners to stay committed to their
goals even when facing obstacles. These characteristics foster independence and a

strong sense of purpose.

Time management

It is a skill which helps learners to maintain order, making tasks complete and
focused study. Managing time is success for students both personally and
academically. Reducing stress and balancing workloads can be achieved by making
schedules and setting time for each activity. It improves academic performance and

study habits in learners.

Emotional regulation

Emotions can influence children's capacity to set clear goals and achieve
success in their studies. So, it is crucial to support and handle their emotions
adequately. Strategies like optimistic thinking, constructive self-talk and calming

breath exercises when feeling stressed can help students to maintain clarity.

Impulse control

It involves resisting the urge to act on immediate desires or emotions without
considering the consequences. It helps students to think before they act and choose

actions that align with their values and goals.
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Adaptability

Adaptability is the ability to adjust one's thoughts and actions in response to
changing situations or unexpected challenges. It allows learners to stay flexible and
maintain effectiveness under pressure. This trait is needed for managing stress and

staying focused in uncertain environments.

Persistence and Resilience

It involves continuing to work towards goals despite difficulties, setbacks or
failures. These qualities help students to bounce back from challenges with a stronger

mindset. They build determination and long term success through consistent effort.

Self regulation is a skill that influences how individuals handle emotions,
make decisions and pursue their goals. Its core characteristics such as emotional
control, motivation, adaptability and persistence which equip people to lead focused
and balanced lives. Developing it strengthens one's ability to thrive in both personal

and social environments.

Studies related to Self Regulation

Studies Abroad

Efthymiadou et al. (2025) investigated how academic possible selves,
motivational beliefs and self regulation predict academic achievement among 598
10th grade students from general and vocational high schools. Data were collected
through self-reports for hoped for and feared academic possible selves, strategies to

achieve or avoid them and questionnaires on parental and teacher beliefs, self-
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efficacy, school perceptions, mindsets and academic self regulation. Path analysis
revealed that general school students reported more academic possible selves and
stronger motivational beliefs. Motivational beliefs, Possible selves and Self regulation
significantly predicted academic achievement with school type moderating these

relationships.

Arianto and Hanif (2024) examined the effects of metacognitive and self
regulated learning strategies on self-efficacy and problem-solving skills in science
among 100 primary school students. Using a 2x2 factorial experimental design, they
assessed both individual and combined effects of the strategies. Results showed that
each strategy independently enhanced self-efficacy and problem-solving skills, but no
significant interaction was found. It suggests that individual differences such as prior

knowledge and learning preferences may influence effectiveness.

Masaki (2023) conducted a literature review to examine self regulation from
a socio-cultural perspective using the trajectory equifinality approach. The review
synthesised theories such as Bandura’s social cognitive theory, expectancy value
theory and growth mindset theory. The synthesis produced an integrated socio-
cultural model of self regulation. It emphasises the combined influence of social
context and developmental progression of student’s beliefs, values and self regulatory

behaviour.

Fentaw et al. (2023) studied academic procrastination among 323 higher
education students in Ethiopia’ s Amhara region, selected through stratified random
sampling. Using a concurrent mixed methods design with questionnaires and focus

group discussions, the study explored the frequency, causes and effects of
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procrastination. Results showed that nearly 80% of students procrastinated, about half
regularly, mainly due to poor time management, lack of planning, laziness and stress.

No significant gender or institutional differences were found.

Haider et al. (2022) investigated the relationship between self regulated
learning and academic procrastination among 381 adult online learners from the
Virtual university of Pakistan. Using a quantitative design, data were collected
through the questionnaire and the Academic procrastination scale. The study found
that higher self regulated learning was significantly associated with lower
procrastination. Rural students procrastinated higher than urban students and gender

significantly moderated the self regulated learning procrastination relationship.

Polat and Bayindir (2022) examined the mediating role of preschooler’s self
regulation skills in the relationship between parental involvement and school
readiness. The sample consisted of 277 preschool children, along with their mothers,
fathers and teachers. Using structural equation modelling, the study found that both
parental involvement and self regulation were positively associated with school

readiness and it significantly mediated this relationship.

Rodriguez et al. (2022) analysed the relationships among self regulated
learning, coping strategies and subjective well-being in a sample of 1,027 university
students who completed self-report questionnaires. Cluster analysis identified four
learner profiles. Results revealed that students with high self regulated learning,
adaptive coping and strong well being achieved the best academic outcomes and had
the lowest dropout rates. While those low in these traits performed poorly and were at

the highest risk of dropping out.
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Senler et al. (2022) conducted a quantitative study on the relationship between
middle school student’s perceptions of a constructivist learning environment and their
motivational beliefs and self regulation of effort in science. The sample included 489
students from five public high schools in a small Turkish city. Using the constructivist
learning environment survey and the student's adaptive learning engagement in
science survey, canonical correlation analysis revealed that perceptions of a
constructivist environment were significantly related to student’s motivational beliefs

and self regulation of effort.

Amani and Arbabi (2020) investigated the mediating role of academic self
regulation in the relationship between parenting dimensions and academic
procrastination among 278 male elementary students in Garmeh city, Iran. Using
correlation analysis, data were collected using the academic procrastination scale,
questionnaire and parenting style scale. Results showed significant correlations
between parenting dimensions, academic self regulation and procrastination. Findings
revealed that parent's appropriate control and responsiveness promote self regulation

and reduce procrastination in students.

El Adl and Alkharusi (2020) examined the relationship between self regulated
learning strategies, learning motivation and mathematics achievement. The sample
consisted of 238 ninth grade students. Using the motivated strategies for learning
questionnaire and mathematics scores, the researchers applied correlation and
regression analysis. The results showed significant positive associations between self
regulated learning and intrinsic motivation, extrinsic motivation, task value, control

of learning beliefs, self efficacy and mathematics achievement.
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Hayat et al. (2020) examined the mediating effects of metacognitive learning
strategies and learning related emotions on the relationship between academic self
efficacy and academic performance in a sample of 279 medical students from Shiraz
University of medical sciences. Data were collected using questionnaires on academic
self efficacy, academic emotions and metacognitive learning strategies. The results
showed that academic self efficacy significantly influenced learning related emotions

and metacognitive strategies, which subsequently affected academic performance.

Sawalhah and Al Zoubi (2020) studied the levels of academic self regulation,
self-esteem and goal orientation, gender differences in these variables and the
relationships between these variables among 463 University students from Irbid
national university, Jordan. Data were collected using standardized scales measuring
academic self regulation, self-esteem and goal orientations. Results showed moderate
levels in all variables with females scoring higher in academic self regulation, self-
esteem, mastery approach and performance avoidant goals, while males scored higher
in performance approach goals. Academic self regulation was positively associated

with both self-esteem and goal orientations.

Malik and Parveen (2019) studied the relationship between self regulation and
academic achievement among 450 undergraduate students aged 20-24 at the
University of Sindh, Pakistan. The students were categorised into high achievers and
low achievers based on their GPA. Using self regulation measures, they found that
autonomous self regulation positively predicted academic achievement, while

controlled self regulation had a negative effect. High achievers and male students
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exhibited higher levels of autonomous self regulation than low achievers and female

students.

Adiguzel and Orhan (2016) examined the relationship between self regulation
and metacognitive skills and academic achievement in English language learning
among approximately 310 preparatory English students at a Turkish state university.
Using self regulation and metacognitive skill scales alongside student's mid-term
exam grades, they found that students generally had higher levels of both skills, with
female students scoring higher than males. Self regulation skills were positively and
significantly correlated with academic success in English, while metacognitive skills
showed no significant relationship with achievement. No significant differences were

found based on age, faculty or educational background.

Studies in India

Geetha and Parimala (2025) investigated emotion regulation and social
adjustment among 210 student teachers from three teacher education colleges in
Karaikudi, Tamil Nadu, selected through simple random sampling. Using a survey
method with a researcher designed social adjustment questionnaire and the
standardized emotion regulation questionnaire (Gross& John, 2003), they found that
participants had favourable levels of both emotion regulation and social adjustment.
The study reported no significant differences based on gender, educational
qualification, locale, type of institution, marital status or age. A strong positive
correlation was identified between emotion regulation and social adjustment,

suggesting that effective emotional management is related to better social adjustment.
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Brahma (2024) examined the relationship between self regulated learning
(SRL), academic performance and academic procrastination among 400 B.A. Fifth
semester undergraduate students from Kamrup, Assam. Using a correlational research
design, the study found a significant positive relationship between SRL and academic
performance and a significant negative relationship between SRL and procrastination.
Most students demonstrated higher levels of SRL with notable gender differences
observed in procrastination aspects such as time management, test aversiveness and

personal initiative.

Lalramthari and Vemula (2024) conducted a systematic review of 20 research
articles examining the role of self regulation and social support in the academic
achievement of secondary school students in India and similar contexts. The review
focused on how self regulation, managing emotions, thoughts and behaviours and
support from teachers, peers and family influence academic outcomes. Results
showed that students with higher self regulation and stronger social support
consistently achieved better academically and demonstrated greater control over their
learning. The study concluded that supportive environments foster self regulation and

enhance academic success.

Parveen and Jan (2023) conducted a study on self regulated learning among
college students in Kashmir division of Jammu and Kashmir, India, with a purposive
sample of 200 first year students equally divided by gender and locale (100 urban, 100
rural). Using a descriptive survey and comparative research method, they
administered the self regulated learning scale developed by Gupta and Mehtani

(2017), which measures six dimensions of SRL including self-awareness, planning,
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motivation and Self-control. The results showed that the majority of students
demonstrated average levels of SRL, with female students scoring significantly higher
than males, while no significant difference was found between rural and urban

students.

Kehie and Kharbirymbai (2022) reviewed the role of technology in promoting
self regulated learning, particularly during the shift to digital education amidst the
COVID -19 pandemic. Using a qualitative review method, they analysed 33 research
articles published between 2004 and 2021 on technology and Self regulated learning.
The review found that the tools such as e learning platforms, Technology enhanced
learning environments and Web based systems supported SRL by enhancing
autonomy, goal setting, planning, monitoring and self-evaluation. Learners with
strong regulatory skills achieved better outcomes and technology played a role in

fostering these skills through personalized, learner entered experiences.

Kaur and Sakshi (2021) studied self-regulated learning and academic
achievement among 100 randomly selected secondary school students from Ambala
district, Haryana. Using a scale, a significant positive relationship was found between
self regulated learning and academic achievement. No significant gender differences

were reported in either self regulated learning or academic performance.

Mittal and Rathore (2021) conducted a comparative study on self regulation,
aspiration and sense of coherence among 320 students (160 government school and
160 private school students) from grades 9 to 12 in Rajasthan. Using the Academic
self regulation questionnaire (Ryan & Connell, 1989), Aspiration index (Kasser &

Ryan, 1996) and Sense of coherence scale (Antonovsky, 1988), data were collected
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through offline paper-based surveys. Results showed significant differences between
government and private school students in intrinsic and extrinsic motivation, relative
autonomy and sense of coherence. The findings showed that government school
students exhibit stronger intrinsic motivation and coping strategies compared to

private school students.

Kaushik and Jena (2020) conducted a semi experimental study on self
regulated learning strategies and academic performance in students with learning
difficulties in New Delhi. The sample included 100 school students aged 6-12 years
in grades 3 to 8, who had low academic achievement for two consecutive years and
behavioural problems. The experimental group participated in the program for
enhancing academic and behavioural learning skills, a cognitive behavioural
intervention, while the control group attended psychoeducation sessions. The results
showed that students receiving a program for enhancing academic and behavioural
learning skills exhibited significant improvements in cognitive skills, self regulation

and academic performance.

Mohan and Verma (2020) assessed the relationship between self regulated
learning strategies and the four components of academic resilience among school
students. The study used correlational analysis to examine the relationship between
elaboration, organisation, metacognitive self regulation and time management
strategies with confidence, control, and commitment. Results showed significant
positive correlations between all SRL strategy dimensions and all components of

academic resilience.
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Nambiar and Brunda (2020) conducted a correlational study to examine the
relationship between Self regulation and psychological well-being among 300
undergraduate students (aged 18-21) in Bangalore, selected through purposive
sampling. Data were collected using the Questionnaire and Ryff’s 42 item
psychological well-being questionnaire. The findings revealed a significant positive
relationship between self regulation and psychological well-being with no significant

gender differences found in either variable.

Patel (2020) investigated the effect of self regulated learning strategies on
achievement and metacognitive skills among upper primary students. The study
employed a randomised experimental post-test only control group design with 30
students each in the experimental and control group design with 30 students each in
the experimental and control groups. The study concluded that by applying self
regulated learning strategies into content learning activities significantly improved

student's metacognitive skills and ability to manage their own learning.

Kavitha (2019) examined the relationship between self regulated learning,
motivational beliefs and perceived involvement among 600 secondary school students
from government schools in Punjab. Using a descriptive survey design and
standardized scales, the study found significant positive relationships between self
regulated learning, motivational beliefs and parental involvement. Motivational
beliefs and parental involvement also jointly predicted student's use of self regulated

learning strategies.

Kumar and Sing (2019) examined differences in self regulated learning skills

among secondary school students from government, private and missionary schools
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in Patna. The sample included 198 students. Data were collected using the scale
developed by Gupta and Mehtani (2017) through a descriptive survey design. The
findings revealed significant differences in self regulated learning based on school
type and CBSE/ ICSE boards. No significant differences were found for gender or
medium of instruction. The study recommended targeted Self regulated learning

development programmes in government schools to reduce the gap.

Kumar and Varma (2019) conducted a study on the relationship between self
regulation and quality of life among adolescents. The sample consisted of 200
adolescents from different government schools in Chandigarh. Using standardized
measures for self regulation and quality of life, the study employed quantitative
methods to gather data. The results showed a significant difference in quality of life
among these students with a -value of 2.68 and revealed a positive and significant

correlation between self regulation and quality of life.

Lawrence and Saileela (2019) investigated the differences in self concept and
self regulation among higher secondary students with respect to gender, locality and
type of school. The study used a normative survey method with a sample of 300
eleventh grade students selected through simple random sampling from five schools
in Villupuram district. Data were collected using the academic self concept scale and
the self regulation scale. It was observed that girls, urban students and aided school
students scored higher on self concept and self regulation and a low positive

correlation existed between the two variables.

Manimaran (2018) examined the effectiveness of self regulated learning,

mentor tutoring, and cooperative learning approaches in enhancing English writing
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skills among student teachers in Thiruvallur district. The study used an experimental
design with sixty participants equally divided into control and experimental groups.
Findings showed that all three approaches improved writing skills, with a moderate

positive correlation (r= 0.55) between self regulated learning and writing proficiency.

Mehar and Kaur (2018) conducted a study on the construction and
standardization of Self regulated Learning Scale for adolescents. The sample
consisted of 100 students from Shri Guru Harkrishan International School and DAV
public school in Amritsar. The methodology involved multiple phases including
planning, construction and standardization. Initially 77 items were drafted based on
self regulated learning theories and expert opinions. These items were refined through
expert evaluations and two rounds of try outs. The scale demonstrated higher
reliability with a test - retest coefficient of 0.93 and strong content validity confirming

its suitability for measuring self regulated learning among Indian adolescents.

Rathore (2018) studied the relationship between self regulated learning and
emotional intelligence among 360 higher secondary students, also comparing
emotional intelligence dimensions by subject and gender. Results revealed that self
regulated learners possessed all Emotional intelligence dimensions, with self
actualization, problem solving, happiness, optimism and empathy being dominant.
Girls scored significantly higher in self actualization, were more enthusiastic and
expressed greater satisfaction after completing quality work. A positive correlation

was observed between self regulated learning and emotional intelligence.

Sundaramoorthy (2018) investigated the relationship between procrastination

and self regulated learning strategies, including goal setting, planning, seeking



85 Review of Related Literature

information, record keeping, rehearsing and memorizing among 120 pre university
students from four schools in Gulbarga, Karnataka. The study found that boys,
students from educated families and those engaging in multiple hobbies scored higher
in procrastination and self- regulated learning strategies, while no significant

differences existed between urban and rural students.

Studies in Kerala

Mathew et al.(2025) explored the relationship between goal orientation and
self regulated learning among 159 secondary school students in Kerala. Using a
multistage random sampling method, data were collected through a goal orientation
scale and an academic self regulated learning questionnaire. Their analysis revealed
that both learning orientation and performance avoidance orientation significantly
influenced self regulated learning behaviours. Students in government schools
showed a higher tendency to engage in self regulated learning strategies compared to

those in private schools.

Niranjana and Usha (2017) examined the relationship between self regulated
learning strategies cognitive, metacognitive and resource management and academic
achievement in Accountancy among 1,012 higher secondary commerce students in
Kerala. The study employed a quantitative correlational research design, using
standardized questionnaires to assess student's use of different self regulated learning
strategies alongside their academic performance in Accountancy. The results
indicated significant positive correlations for all three types of Self regulated learning

strategies with academic achievement.
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Gafoor and Kurukkan (2016) conducted a literature review on self regulated
learning, focusing on factors influencing Self regulated learning and its effects on
learning outcomes. The review found moderate to strong positive effects of self
regulated learning on mathematics achievement and noted that research since 2000
has increasingly identified Self regulated learning as an effective strategy across
language and mathematics education. The findings confirmed that Self regulated

learning enhances both academic achievement and positive affective outcomes.

Theoretical Overview of Gender Sensitivity

Gender Sensitivity

Gender sensitivity refers to the awareness and understanding of the different
needs, experiences and perspectives of individuals based on their gender
(Lorber,1994). Gender sensitivity requires the deconstruction of gender norms and
stereotypes that remove inequality and discrimination (Butler, 1990). It consists of
recognising the distinct challenges, roles and expectations that are created by societal
norms (Ridgeway, 2011). All individuals are treated with respect and fairness is the

major aspect of gender sensitivity (World Health Organization, 2011).

A gender sensitive approach requires an in-depth analysis of how power
dynamics related to gender identity influence access to resources, decision making
and societal participation (Connell, 2009). By promoting an inclusive understanding
of gender, institutions and communities can work towards eliminating systemic
inequalities (European Institute for Gender Equality, 2018). Gender identity is

affected by race, class, sexuality and ability (Crenshaw, 1989). In classrooms, a
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gender friendly approach should be followed by the teachers. Removing gender

inequality, bias and discrimination can promote gender sensitivity among students.

Frye (1983) described gender sensitivity as an awareness of how gender roles
influence everyday life and a committed effort to challenge the systemic inequalities
they create. Connell (2012) explained it as the ability to understand and respond to
different needs related to gender while recognising the power dynamics present in the
social structures. According to Judith Lorber (1994), gender is socially constructed
and argues that achieving justice requires changing the norms and expectations society
imposes. Kevorkian (2001) viewed that this is a process which demands ongoing
action to resist patriarchal dominance and foster equitable spaces. Messner (2007)
considered gender sensitivity and an analytical tool to examine how institutions
function and how individuals experience gendered expectations. Beauvoir (1949)
presented it as an awareness of how societal expectations affect identity, along with a

responsibility to challenge the oppressive framework that limits freedom.

Social Constructionism: Constructing Gendered Realities

Social Constructionism conceptualizes reality as a product of collective human
activity, social interaction, cultural norms and institutional practices. The social
construction of gender is not fixed. Gendered realities are constructed through a
system of learned behaviours and social expectations that vary across cultures and

historical periods.

Human understanding of gender is created by culture and social agreement

rather than biology. Ideas of masculinity, femininity or non-binary identities



Review of Related Literature 88

originated from shared beliefs, institutional practices and community expectations.
Language, symbols and media representations communicate which traits and
behaviours are associated with each gender (Lorber,1994). Gender identity develops
through socialization from early childhood. Families, schools, peers and media teach
behavioural norms, emotional responses and personal preferences. Social institutions,
including legal systems, religious practices and workplace policies, reinforce these
norms and guide everyday conduct. Individuals express gender in daily life through
clothing, speech and actions, either following or challenging social expectations

(West & Zimmerman, 1987).

Gender is not fixed and changes over time and context. Feminism and queer
activism demonstrate that gender roles can be questioned and redefined. Crenshaw
(1989) demonstrating that formation of gender is interacting with other social
categories such as race, classrooms, sexuality and ability. Recognising gender as
socially constructed allows for a better understanding of inequality, supports inclusive
approaches to identity and encourages reflection on social forces which mould human

behaviour.

Factors affecting the Gender Sensitivity

Socio cultural, economic and institutional factors that influence gender roles,

expectations and inequalities. The different factors affecting gender sensitivity in life:
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Educational systems

Education should teach children about gender. Schools, through teachers,
textbooks and school activities also provide students with opportunity to understand
gender from an early age. Schools have a significant role in eliminating bias and

discriminations between gender.

Cultural influences

Cultural beliefs, traditions and social norms will affect how societies perceive
gender roles and relationships. Some cultures encourage equality, respect and shared
responsibilities between genders. Conversely, others maintain practices that limit
opportunities for women and marginalized genders. Festivals, religious practices and
storytelling within a culture can also communicate values about respect, fairness and

roles assigned to different genders.

Media representation

The media has an impact on how society perceives gender roles and behaviour.
Biased representation, underrepresentation, and stereotypical depictions of gender can
reinforce gender inequalities. Gender equality can be promoted through celebrating

achievements and experiences of all genders.

Historical Context

When analysing the history of Purana, Mahabharata or Ramayana, gender
roles and expectations become evident. These texts reflect societal attitudes toward

gender. Historical power structure, cultural practices and legacies of inequality
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influence gender. For example, in Ramayana, Sita is portrayed as an ideal woman as
devoted, patient and obedient which showed the experiences of women in the society

of that period.

Religious Beliefs and Practices

It determines societal norms and affects perceptions of gender roles and
identities. While some religious traditions support gender equality, others maintain

gender based hierarchies that contribute to discrimination.

Global Movements and Activism

Global movements and activism have been essential in promoting gender
sensitivity by improving awareness, raising marginalized voices and addressing
systemic inequalities. Movements such as Me Too and LGBTQ+ rights advocacy
have created global solidarity and encouraged policy changes aimed at gender

equality. Activism challenges traditional gender norms and fosters societal change.

Studies related to Gender Sensitivity

Studies Abroad

Rakib (2024) conducted a qualitative case study to examine the impact of
gender stereotypes on academic choices among undergraduate students at the
University of Rajshahi, Bangladesh. The study involved 30 undergraduates from 16
different academic departments. Using semi structured interviews and thematic
coding, the study examined how societal expectations influence educational decisions.

The findings revealed that cultural norms and gendered power significantly affected
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subject decision, study habits and classroom participation, often depriving women in
male dominated fields and discouraging men from pursuing disciplines traditionally

associated with women.

Putri et al. (2023) conducted a quantitative study in Jakarta and surrounding
areas, Indonesia to examine the relationship between communication patterns within
Betawi ethnic families and women's attitudes toward higher education. The sample
consisted of 254 Betawi women who were either current higher education students or
graduates. Data were collected through surveys and analysed using Spearman’s rank
correlation. The results revealed a significant positive relationship indicating that
respectful and supportive family communication enhances women's educational

aspirations.

Suwastini et al. (2023) conducted a study on the representation of gendered
language in an English textbook for Indonesian junior high school students. The
sample included the Grade 7 textbook published by the Indonesian Ministry of
National Education and used in public schools nationwide. The study employed a
descriptive qualitative methodology examining dialogues and monologues in the
textbook to identify gender stereotypes as well as efforts to deconstruct these
stereotypes. Results showed that the textbook reflects gendered language stereotypes,
including lexical hedges, fillers and male dominance in conversations and topic
choices. It also attempts to challenge these stereotypes through tag questions and the

deconstruction of conflict versus compromise.

Boietti et al. (2022) examined Gender sensitivity and Stereotypes in Medical

University students: An Italian cross-sectional study. An online structured
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questionnaire captured data in student's perceptions and experiences about gender in
clinical practice, which was analysed using correlation techniques based on
demographic and educational factors. The study found that the medical students have

high Gender sensitivity and low Gender stereotypes towards patients and doctors.

Limaj (2022) conducted a mixed methods study to examine the gender
disparities in Albania’s education system. The sample consisted of data from primary,
elementary and secondary schools in the country. The study used quantitative school
records and qualitative questionnaires from school directors. Results showed
persistent gender inequalities in enrolment and completion, disproportionately

affecting girls.

Mustofa et al. (2021) conducted a study on Indonesian student's perception of
gender equity in education. The sample involved 111 students, including 59 female
and 52 male students, from Indonesia. The study used a mixed methods approach
combining quantitative questionnaires, which measured perceptions across three
domains of gender equity in education: equity of access, equity of opportunity in the
learning process, and equity of opportunity in educational achievement and qualitative
in-depth interviews with 10 randomly selected male students to understand their view
points. The results showed a significant difference between genders with male

students showing less acceptance of gender equity.

Yuden et al. (2020) examined Gender sensitivity in pedagogical practices in
secondary education in Bhutan. The study used qualitative research design and non-
probability convenient sampling techniques were employed for the study. The focus

group discussion with teachers and students were also conducted to get in depth
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information. The study concluded that teachers were not gender sensitive in
pedagogical practices. It was found that teachers never made a conscious effort to

address gender equality in the classroom.

Gecana et al. (2018) examined the level of gender sensitivity among eight
grade teachers in Balibago national high school. The sample consisted of 306 teachers
in the school. A descriptive survey method was used to gather data on language use,
classroom activities and management practices. The study found that teachers
demonstrated awareness in using gender sensitive language, planned and
implemented classroom activities and neither teaching experience nor sex influenced

their gender sensitivity levels.

Magi et al. (2016) studied gender awareness and attitudes towards gender
equality among students participating in teacher training. A sample of 2748 students
from all the higher education institutions in Estonia was selected for the study. The
sample for focus interviews included 20 teacher training students from a university.
Findings revealed that only 17% of teacher training students see men and women as
equal in Estonian society. Most expect and support the inclusion of gender topics in

their university education.

Igbolo and Ejue (2016) conducted a study on socio-cultural factors affecting
the girl child among the Annang people of Akwa Ibom, Nigeria. The sample included
100 respondents from households. They comprise pairs of fathers or make children
and mothers or female children. It was conducted in Akwa Ibom using a multi method
approach with surveys, focus group discussions and in depth interviews. Most

respondents (97.1%) viewed girls' status as very low compared to boys, with 99%
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noting girls face fewer opportunities. The study attributed this to social cultural factors

and household discrimination.

Hussain et al. (2015) studied gender stereotyping in Pashtun families in
Pakistan. The sample consisted of 24 male and female student teachers and students
purposely selected from these universities: University of Malakand, University of
Swat and Shaheed Benazir Bhutto University Sharingal. Data was collected through
in-depth interviews. Findings showed that families reinforce gender differences
through socialization and role division, treating daughters as delicate and sons as

strong and independent.

Studies in India

Nandi et al. (2025) analysed English language textbooks used in the fifth grade
of primary education in West Bengal. It focused on gender inclusivity. The sample
consisted of the textbooks currently used in grade five. Using documentary research
methods and qualitative content analysis, the study examined gender orientation in
titles, themes, nouns, imagery, generic construction and assumptions in the textbooks.
The findings indicated a persistent gender bias with boys more prominently
represented in text and images. It reflects the traditional gender stereotypes and

patriarchy.

Agarwal (2024) examined gender equality with the goal of promoting equal
rights, freedoms and opportunities while eliminating discrimination in education,
employment, healthcare and leadership. Using empirical data from India and

comparative datasets from Asia and Europe, the study combined qualitative field
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documentation, statistical analysis and synthesis of research on disparities in land
ownership, agricultural participation and governance. Results showed that despite
legal reforms and increased female participation, entrenched cultural norms and
institutional barriers remain. It emphasises the need for coordinated efforts across all

levels to enhance gender sensitization.

Singh (2024) investigates the role of gender sensitization in tackling enduring
gender inequality in India. Utilising secondary data from official government sources
and scholarly literature across multiple states. This study adopts a comparative and
interpretative research design. The results showed that cultural attitudes continue to
uphold male dominance and the objectification of women. The findings represented
the need for gender sensitization programs aimed at challenging biases and reducing

the gender gap.

Kabra (2023) examined gender sensitivity towards gender discrimination
among prospective secondary school teachers in Osmanabad district, Maharashtra.
The study surveyed 400 B.Ed. students from both government and private institutions
using a self developed questionnaire to assess awareness and attitudes. Data were
collected across different rural areas, including schools, health centers and community
halls in 60 villages. The findings revealed no significant differences in gender

sensitivity based on gender, academic year or type of institution.

Kaur and Rani (2022) investigated the role of institutional policies in
influencing gender sensitization within schools and colleges across Punjab and
Haryana. The study compared institutions with and without formal gender policies

and harassment reporting mechanisms, employing document reviews, interviews and
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observations. Findings showed that institutions with explicit gender sensitive policies
experienced fewer harassment cases and cultivated more inclusive and respectful

environments, positively impacting both students and faculty.

Jayachandran et al. (2021) assessed the effectiveness of a school based
program designed to transform gender attitudes in rural Haryana. The sample included
students ages 11-15 from 150 government secondary schools. Employing a
randomised controlled trial over two and a half years, the program delivered
interactive sessions targeting stereotypical norms. Using baseline and follow up
surveys, the researchers measured changes in gender attitudes, educational aspirations
and time use patterns. Results revealed a significant and sustained improvement in
progressive gender attitudes among both boys and girls, alongside a measurable

increase in student's aspirations to pursue higher education.

Kalra and Sharma (2021) examined Swivel of Gender Sensitive Assortment:
An Educational Model to Analyse Gender Sensitisation. A sample of 100 students
from class 9 of private and government CBSE affiliated schools of Delhi was selected
by employing stratified random sampling for the study. All the genders (Male, Female
and Transgender) were considered for the study. Gender sensitivity scale was
developed by the researchers which includes 44 items developed on a Likert scale
with five alternatives. The study concluded that Education can act as a weapon to

eradicate gender issues from society.

Mishra (2021) studied the effectiveness of teacher training programs on
gender sensitization in primary schools in Chhattisgarh. The study involved structured

workshops that trained teachers in gender responsive pedagogy, including designing
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inclusive lesson plans and managing gender based conflicts in classrooms.
Assessment through evaluations, observations and feedback showed that trained

teachers became more confident and proactive in addressing gender issues.

Sutha (2021) set out to assess attitudes towards gender equality and emotional
adjustment among higher secondary students. The sample consisted of 600 students
from Madurai district. Using a normative survey method with structured
questionnaires, the study measured attitudes in social, educational and employment
contexts. Results showed the highest positive attitudes in employment areas, moderate
scores in social and educational aspects, and no significant differences based on

gender, locality or family type, though cultural and family factors had some influence.

Landry et al. (2020) conducted a study on the development of gender equitable
attitudes among adolescents in India. It focuses on how these attitudes vary by age,
grade and gender. The researchers used a cross-sectional design. The sample consisted
of 1691 participants aged 8-18 years from three northern states. Data were collected
using mobile tablet-based surveys. It measured gender perceptions and attitudes. The

results showed that boys consistently scored lower than girls.

Vyas et al. (2006) evaluated the Girl rising gender sensitization programmes
impact on adolescent attitudes. The sample involved 289 students from 254 schools
in Punjab and Rajasthan. Using a quasi experimental pre test and post test design, the
intervention presented films, stories and moderated discussions aimed at challenging
norms. The result showed that both boys and girls adolescents reported more positive

results at the follow-up stage.
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Sing and Verma (2020) examined the long term influence of gender
sensitization programmes in high schools in Banjar, Himachal Pradesh. The study
followed multiple student cohorts over a five-year period using a longitudinal design.
Data collected through annual surveys and school bullying reports. Findings showed

a positive shift in gender attitudes and a decline in gender based bullying.

Khandagle and Bhosale (2019) studied the attitude of adolescent children
toward gender roles. The objective is to find out how these attitudes varied based on
the type of family and parental occupations. The sample consisted of adolescent
children. They responded to a set of 19 attitude statements. A descriptive survey
method was used for data collection. The results revealed that type of family didn't
influence adolescents' attitudes toward gender roles. But adolescents whose mothers
were employed exhibited more progressive gender role attitudes than those mothers

were homemakers.

Mittal and Kaur (2019) conducted a review study on gender sensitization for
women empowerment in different places across India. It included Urban centres like
Hyderabad, Delhi and Punjab. The study evaluated how gender sensitization
influences societal perceptions toward women's roles and contributions. The
methodology involved a literature review covering political, social, educational, legal
and health related empowerment ideas. Findings showed that gender sensitization
changes the perceptions of men and women toward women's roles and encourages

conscious efforts to nurture women's talents.

Raj and Basu (2019) investigated the effectiveness of peer education as a

strategy for gender sensitization in higher education institutions in Kolkata, West
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Bengal and Delhi. The sample consisted of university students participating in peer
led programs. The methodology involved organizing peer led discussions, activities
and space for dialogue on gender issues. The results revealed that peer education
increased student's knowledge about gender equality and encouraged commitment to

gender sensitive behaviour among students.

Dhar et al. (2018) evaluated school based gender attitude change campaigns
in India, targeting secondary schools in 314 villages across four districts of Haryana.
The sample included students from grades 6 and 7 with 91% of schools located in
rural areas. The methodology involved bi-weekly classroom sessions on gender
equality, extra curricular clubs and school wide activities such as street plays. It was
observed that the program positively influenced gender attitudes and improved gender

related behaviour indices.

Narayanarao and Gingine (2016) explored the role of teachers in promoting
gender sensitivity. Their study involved a sample of 70 teachers and 120 students from
10 secondary schools across different districts in Karnataka. It is selected through
multistage sampling. The data were collected using classroom observation checklists,
teacher self assessment surveys and student feedback forms. The results showed that
untrained teachers often unconsciously spread gender bias in classroom participation,

leadership opportunities and feedback distribution.

Baviskar (2016) investigated the role of teachers in gender sensitivity. This
study employed conceptual and experiential methodology. The study emphasises that
teachers act as agents of change by promoting gender equality through their teaching

practices, attitudes and behaviour which significantly influence student’s perceptions
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and socialization regarding gender roles. Teachers are encouraged to adopt gender
sensitive pedagogy including the use of gender neutral language and equitable
classroom interactions to create an inclusive and respectful learning environment for

all genders.

Studies in Kerala

Karthy (2024) aimed to investigate the impact of gender neutral school
textbooks as an educational reform to promote gender equality in Kerala. The sample
comprised government school textbooks portraying non traditional gender roles for
men and women. Using qualitative content analysis together with feedback from
teachers and community stakeholders, the study assessed how much representations
influence student's perceptions. Results showed that these textbooks challenge
entrenched stereotypes from an early age and also influence inclusive attitudes among

learners and fostering equitable perspectives in the long term.

Fousiya (2017) investigated perceived gendering practices in secondary
schools in Kerala. The sample consisted of 23 school heads, 200 teachers, 800 students
and 300 parents from six districts. The study used stratified random sampling
technique. Data were collected using questionnaires and interviews. The findings
revealed that most school heads believed curricula and materials were gender
sensitive. Rural teachers reported higher gendering practices in schools than urban
teachers. 54% of students perceived that co-curricular activities and gender

segregation.
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Tamil Linguistic Minorities

Language is a central component of cultural identity and social interaction
(Duranti, 1997). A minority language refers to the language spoken by a segment of
population within a territory (Nettle & Romaine, 2000). Individuals falling into this
category are commonly called linguistic or language minorities. Tamil linguistic
minorities have a unique language “Tamil”. Patterns of language use, maintenance
and shift and language attitudes can be examined to get an understanding of the lived
experiences of the linguistic minorities (Fisherman,1998). TLM in Kerala represents
multifaceted aspects of historical, socio economic, cultural and political factors. By
analysis of linguistic diversity, minority rights, identity formation and cultural

assimilation of these minority groups is important (Annamalai, 2001).

These Tamil speaking peoples mainly live in Palakkad, Idukki, Wayanad,
Pathanamthitta and Thiruvananthapuram districts. Among these, Palakkad and Idukki
consist of the majority of TLM while Thiruvananthapuram, Wayanad and
Pathanamthitta have comparatively low numbers of these groups (Government of
Kerala, 2022). Their livelihoods are primarily related to agriculture, small-scale trade
and estate work in the hill regions. These peoples have rituals, festivals and traditional
art forms which provides a unique cultural identity to them. Students from these
communities have both pure Tamil medium schools, where all subjects are taught in
Tamil and parallel Tamil medium schools, where Tamil medium sections alongside
Malayalam or English medium sections. It supports their learning. They also have
community organisations and cultural groups which promote Tamil traditions and

assist educational needs.
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Studies related to Tamil Linguistic Minorities

Studies Abroad

Forker and Botkoveli (2025) conducted a qualitative study on resilience
among 30 minority language speakers in Georgia (10 Armenians, 10 Azerbaijanis and
10 Chechens) aged 20-30. This study used semi structured interviews. They explored
language use, attitudes and ideologies in education and work. Results showed that
positive attitudes toward minority languages support cultural identity and resilience
while linguistic discrimination persists. The study concluded that bilingual education

and increased intercultural interactions could enhance social inclusion.

Ersoy (2024) conducted a study on barriers to distance learning for
disadvantaged groups in Turkey. It focused on marginalized students from diverse
socio economic, linguistic and cultural backgrounds. Using a critical literature based
methodology, the study identified obstacles such as limited digital literacy, socio
economic constraints, language and cultural barriers, lack of support and low
motivation. Results revealed that these factors restrict access and participation for low

income students, linguistic minorities and culturally diverse learners.

Joshi and Eslami (2024) studied barriers to language maintenance and
multilingual schooling by analysing language policy provisions in Nepal’s recent
constitutions. Using critical discourse analysis, they examined how linguistic
categories and dominant language ideologies marginalized non dominant languages
and limited linguistic rights such as mother tongue-based education. The findings

showed that Nepal's policies still prioritise dominant languages, leaving non dominant
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communities with insufficient support to maintain their home languages and access

mother tongue education.

Perera and Khodos (2024) conducted a study examining how Tamil language
learning can support linguistic reconciliation in post conflict Sri Lanka, where Tamil
speakers have long faced systematic marginalization and linguistic injustice. Through
interviews with twelve adult learners and teachers in a small, non profit Tamil
language course, the researchers found that participants were not learning the
language just for practical benefits or personal interest. Instead, many were motivated
by social, historical and political reasons such as wanting to understand past injustices

and improve intergroup relations.

Raghavan and Hashim (2024) examined the English language learning
strategies used by lower secondary ESL students from Tamil school backgrounds in
Malaysia. The sample consisted of students who had transitioned from Tamil or Malay
focused primary schools to an English based secondary system. Data was collected
through WhatsApp and Google forms using an adapted inventory as the methodology.
The results showed that students employed diverse learning methods and were also
influenced by linguistic challenges. The study concluded that there is a need for
language learning strategies, gender responsive teaching strategies and promotion of

digital literacy for effective learning outcomes.

Ozfidan (2023) investigated the influence of culture on bilingual education
programs in multicultural societies, focused on Turkey. The study utilized an
explanatory sequential mixed method design. It began with a quantitative phase

involving 280 participants followed by qualitative interviews with 12 participants.
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The study found that bilingual programs can enhance educational success and improve

social justice by supporting equal educational rights.

Shalabny and Tannenbaum (2023) investigated the sociolinguistic aspects of
the integration of Arab students in Jewish schools in Israel, a multilingual and
multicultural society with historically separate education systems for Jewish and Arab
populations. Using mixed methods, the study explored how integration affects Arab
adolescents' identity construction, attitudes toward Hebrew and Arabic, and
maintenance of cultural and religious characteristics of both students and parents. The
study concluded that psychological benefits alongside social emotional challenges

emphasise the role of teachers in facilitating integration.

Kumarana and Krsih (2021) investigated the impact of mother tongue
interference on English writing among Year 5 Tamil school students in Malaysia. The
aim of the study was to examine how the Tamil language influences student's English
essays. A sample of 30 writing tasks was collected and analysed. From which errors
are categorised based on structure, vocabulary usage and spelling. The methodology
involved identifying and scrutinizing common mistakes arising from direct translation
and grammatical transfer from Tamil. The results showed that student's primary
difficulties were grammar, translation from Tamil, limited vocabulary and spelling

€ITOor1S.

Paulsrud et al. (2020) explored how multilingualism is represented in the
national compulsory school curricula of Sweden and Finland in light of recent societal
and political changes due to increased immigration. Using the language orientation

framework, researchers analysed curricular documents to understand the spaces
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created for multilingual education. The study found that Finland integrates
multicultural perspectives throughout its curriculum, promoting linguistic diversity
and social justice. On the other hand, Sweden's curriculum contains a less explicit

discourse on multilingualism and maintaining a more monolingual norm.

Huebner (2019) studied language proficiency and bilingual education in
Thailand. It focused on two minority language education contexts in the South and
Northeast. Using a comparative case study and socio-political typology, the research
analysed educational reforms addressing economic and social challenges faced by
linguistic minorities. It was observed that programs like the Isan Community
Multilingual Resource Project and Pattani Malay Thai Mother tongue Bilingual
Education Program aimed to maintain minority languages, promote cultural pride and

improve academic standards.

Kong and Yu (2019) conducted a study analysing the educational experiences
of ethnic minority students in China. The study examined educational laws and
policies from 1982 to 2012 using critical discourse analysis to understand how
multicultural education was articulated at the national level. Policy documents
covering three decades taken as a sample. Results showed that a gap exists between
policy endorsement of minority languages and a lack of teacher awareness about

ethnic minority cultures.

Maldonado et al. (2018) investigated the mathematics achievement of
language minority students in urban high schools. Drawing on a sample of 12,738
students from different racial, ethnic and linguistic backgrounds. The study employed

hierarchical linear modelling to examine the association between enrolment in higher
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level mathematics courses and performance on a normal referenced achievement
assessment. The findings indicated that participation in advanced mathematics
coursework may contribute to narrowing enduring achievement gaps associated with

race, ethnicity and language minority status.

Rajan (2018) examined language shift and maintenance among the Indian
Tamil community in Singapore in the context of identity and minority language use.
Mixed methods are used for data collection. The findings revealed that the decline in
Tamil language use was not influenced by perceived low status, negative attitudes and
stigma. The study suggests that broader socio-cultural and contextual factors may be

influencing the reduced use of Tamil within the community.

Cenoz and Gorter (2017) studied translanguaging within minority language
protection by examining examples from minority language education. Using
qualitative analysis, the researchers challenged traditional educational policies that
strictly separated languages. Translanguaging was presented as both an effective
teaching method and a natural communicative practice. The study found that there are
opportunities for language revitalization and principles that support translanguaging

in multilingual societies.

Jalilian et al. (2016) conducted a case study on the impact of educational tools
in reducing code switching among children in simultaneous bilingual education. The
study focussed on a 41 month old girl raised in a monolingual Persian environment
with French as her minority language. An audio visual tool was introduced to increase
interaction in the minority language and sessions were recorded for analysis. Results

showed that such tools improved minority language acquisition, promoted language
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development and reduced code switching by encouraging consistent use of the

minority language.

Maniruzzaman (2010) studied the major linguistic challenges faced by Bengali
speaking learners of English as a foreign language and proposed solutions. A
descriptive approach was used in the study. It focused on classroom learning, where
exposure to English outside class was limited. Analysis revealed that learners
primarily practiced the four basic skills listening, speaking, reading and writing within
the classroom. The findings emphasized that lack of real life language exposure
hindered fluency and practical use. The study emphasized the need for broader

opportunities to engage with English in educational and daily contexts.

Studies in India

Bisai and Sing (2024) conducted a study in a multilingual classroom in
Paschim Medinipur district, West Bengal. It mainly concentrated on how
translanguaging promotes learners' space within mainstream classrooms. The sample
consisted of students from different linguistic and cultural backgrounds. Employing a
qualitative content analysis, the researchers investigated the role of translanguaging
in encouraging student's creativity and imagination. The results showed that

translanguaging will help engage students and enable them to communicate freely.

Almeida (2023) studied minority educational institutions in India during the
era of privatization. The sample consisted of heads of Christian minority educational
institutions across India. The study used doctrinal methods, systematic analysis of

legal texts, constitutional debates, court judgements and policies. Non doctrinal
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methods involving empirical data collection through questionnaires administered
using stratified random sampling. The findings revealed that privatization increased
educational inequalities, limited access for marginalized groups and challenged

minority education rights.

Singh and Verma (2022) examined minorities and multilingualism in India.
This study is based on linguistic diversity and its relationship with the educational
system. Using a descriptive and analytical method, the researchers reviewed policies,
constitutional provisions and educational practices related to minority languages. The
findings emphasized how language policies impact curriculum design, medium of

instruction and the teaching of minority languages in schools.

Groff (2017) studied language and language in education planning in
multilingual India from a minoritized language perspective. The sample included the
Kumaun region of Uttarakhand to provide a local viewpoint within the national
context. The methodology involved examining India's language policies as mentioned
in census data, constitutional provisions and education system policies. As per study,
the researcher concluded that language planning consists of status planning which

aimed at legitimising, minimising and protecting minority languages.

Maheswari (2015) analysed the conservation of linguistic minorities through
the imposition of mother tongue as the medium of instruction at the primary stage of
education. The article supports that using the mother tongue not only preserves
minority languages but also facilitates children's attainment of basic education. The
study concluded that language conservation has a role in sustaining cultural identity

and effective learning outcomes for children from linguistic minority communities.
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Vanishree (2011) evaluated linguistic diversity and minority rights in India
using a qualitative approach based on document analysis and historical review. The
study analysed constitutional texts, legal provisions, government policies and
historical records from ancient to post independence periods to trace the evolution of
language policy. There are constitutional safeguards for linguistic minorities that exist
and their implementation are hindered by political, social and administrative
challenges. The findings revealed that the linguistic reorganization of states was found

to have both positive and negative impacts on the protection of minority languages.

Benedikter (2009) investigated India's multilingual situation and the
protection of linguistic minority rights through an analysis of language policies at both
union and state levels. It reviewed political and cultural factors that privilege dominant
languages. The results revealed economic modernization, cultural homogenisation
and linguistic hierarchies have contributed to the disappearance of several minority

languages.

Agnihotri (2007) examined shifts in language policy before and after the
partition of British India. The study analysed how language policies were used for
political purposes particularly through the cases of Hindi and Urdu. Historical and
policy analysis were used in this study. The study demonstrated how these languages
were politicized to divide Hindus and Muslims during the partition. The results
concluded that the dominance of Hindi contributed to the decline of Hindustani as a

once shared language and caused opposition from other linguistic communities.

Pattnaik (2005) conducted an interview with Ajit K. Mohanty, a leading Indian

psycholinguist to examine issues related to language maintenance and the education
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of aboriginal children in India. The discussion focused on Mohanty's study on the
social, educational and cognitive dimensions of bilingualism among linguistic
minorities. Topics of interview included the development of language training
materials, a model of multilingual awareness and the connection between poverty and
language. The interview addressed the challenges aboriginal children face in
achieving literacy and academic success, stressing the critical role of mother tongue
education and the complexities of sustaining minority languages within India's

educational system.

Studies in Kerala

Sreekala and Minsiya (2023) investigated a study to analyse the differences in
writing skills in English among secondary school students from the Tamil linguistic
minority in the Palakkad District with a focus on the role of locale. Secondary school
students from linguistic groups taken as samples. Data were collected using
Percentage analysis and t test. They found that there was no significant difference in
student's writing skills based on locale. It suggests that other factors other than

geographical location may have a substantial role in affecting writing proficiency.

Kuriakose (2018) studied the safeguards and challenges faced by Tamil
linguistic minorities in Palakkad district. A direct survey method and collected data
from 529 participants across rural and urban areas in two linguistic zones. The results
indicated that although constitutional safeguards for linguistic minorities exist, their
implications are weak especially in official domains and public service recruitment.
The study also found that many Tamil speaking individuals were unaware of their

linguistic rights and faced obstacles in exercising them.
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Paleeri (2018) conducted a study on dialectical and cultural barriers faced by
secondary level Tamil linguistic minority students in Kerala. The sample involved
Tamil medium teachers and TLM students. Data were gathered through both
quantitative and qualitative methods. The results demonstrated that using creative
drama as a teaching strategy effectively reduced cultural alienation and fostered
inclusive learning environments. It will enhance academic achievement among TLM

students.

Sharman (2017) investigated the English language proficiency of Tamil
linguistic minority and non linguistic minority secondary school students in the border
cantons of Palakkad district. The study used a sample of secondary school students
from both Tamil medium and other language backgrounds. Classroom observations
and proficiency tests are used for data collection. As per study, the researcher found
that Tamil medium students experienced difficulties in learning English despite
receiving special attention from teachers. These students showed lower levels of

attainment in English compared to their peers.

Mamminiyan (2016) examined the challenges faced by linguistic minorities in
Kerala, specifically the Tulu speaking community in Kasaragod district. The study
referencing the 2011 census, which documented 122 languages with over 10,000
speakers, including 22 scheduled languages. A regional analytical framework was
used in this study. It was observed that minority status is a relative construct affected
by geographic political boundaries. The findings revealed that the Tulu speaking
population faces significant obstacles in education, employment and political

participation, primarily due to the dominance of Malayalam in the region.
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Manalil (2006) conducted a descriptive study of linguistic minorities in Kerala
and their cultural contributions in Keralathile Bhashanyunapakshangal. The study
documented the traditions and origins of communities including Anglo Indians, Jews,
Konkanis, Gujaratis and Tamils. Analysis revealed how these groups influenced the

cultural life of Malayalees, particularly in dress and diet.

Venu (2003), in the Districts Handbooks of Kerala, Palakkad. It presented a
comprehensive account of the district involving its geography, history and socio
economic conditions. The handbook included information on educational
development, administrative divisions and Significant tourist destinations. It also
documented different developmental initiatives undertaken in Palakkad. It is an

important source for understanding the district in detail.

Summary of related studies

Table 1

Summary of review of related literature of Educational aspiration

SI.
Author (s) Year Title of the Study Findings
1 Huttunen et al. 2025 Adolescent’s social Stronger social
emotional skills profiles, emotional skills are
relationships at school, related to higher
anxiety and educational aspirations.
aspirations
2  Chenet al. 2023 The influence of Aspirations are
individual, peer and influenced by
family factors on the individual, peer and

educational aspirations of ~parental aspirations.
adolescents in rural
China
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I\Sli; Author (s) Year Title of the Study Findings

3 Marsiglia et al. 2023 Exploring the association  Girls with higher
between educational aspirations are more
aspirations and intentions likely to plan
to migrate among youth ~ migration.
in Central Mexico by
gender

4 Tulagan & 2023 Patterns of African Parental

Eccles American parents’ involvement among
educational involvement:  African American
Associations with families is related to
adolescents’ academic higher grades and
performance and aspirations.
motivational beliefs

5 Zangetal. 2024  Socio economic Low parental
characteristics of parents  income and
on learners’ educational ~ education restricted
aspiration: Exploring student’s
mechanisms of impact aspirations.

6  Fadji & Reddy 2020 Learner’s educational Low socioeconomic
aspirations in South status and poor
Africa: The role of the school resources
home and the school lowered aspirations.

7  Khattab 2015 Student's aspirations, High aspirations and
expectations and school ~ expectations
achievement: What really improved
matters? achievement.

8  Shahidul et al. 2015 Social capital and Family and school
educational aspiration of  social capital
students: Does family influenced
social capital affect more aspirations.
compared to school
social capital?

9  Khakhlari & 2025 Educational aspiration Females had higher

Balakrishnan among higher secondary  aspirations; no

school students: An
analytical study of
Udalguri District

difference across
other demographics.
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Nishant

demographic variables
on educational aspiration
of P.U College SC and
ST students

I\Sli; Author (s) Year Title of the Study Findings

10 Kirishan et al. 2024 A comparative study of Majority of students
educational aspiration had average
among scheduled caste aspirations; no
secondary school significant gender
students differences.

11 Rajila & Rekha 2024  Gender and caste wise Aspirations varied
differences in significantly by
educational aspirations gender and caste.
among higher secondary
school students

12 Basu& 2023 A study of educational Parental

Khursheed aspirations among high expectations
school students. strongest predictor;
private and English
medium schools
related to higher
aspirations.

13 Gohain 2023 Educational aspiration of ~ Parental
adolescent learners: A encouragement
comparative study in affects aspirations;
Assam no gender or

locality differences.

14 Hashmi & Shakir 2023 Educational aspiration Supportive school
and school climate of climate positively
secondary school correlated with
students: A study of aspirations; no
district Lucknow gender differences.

15 Nashirul 2023 Educational aspiration of ~ Gender differences
secondary school in aspirations across
students with respect to rural or urban areas;
their categories in no difference by
Murshidabad social category.

16  Yarriswamy & 2023 A study on the effect of ~ Aspirations varied

by gender, locality
and type of
management and
parental education.
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I\Sli; Author (s) Year Title of the Study Findings
17  Kumar 2022 A study on level of No urban rural
educational aspiration difference;
and anxiety among aspiration positively
teacher trainees of associated with
Mysore district anxiety.
18 Pindar & Sing 2021 Educational aspiration of  Parental
high school children: encouragement
influence of parental positively correlated
encouragement with aspirations.
19 Sarma 2021 Educational aspiration No gender
among the secondary differences in
school students from aspirations.
Nagaon Town of Assam
20  Solanki 2021 A study of educational Students had good
aspiration of higher aspirations with
secondary school slight differences by
students in relation to stream and locality.
certain variables
21 Mathai 2021 Academic aspirations of  No significant
secondary school differences in
students of Kerala academic
aspirations across
factors.
22  Begum & 2019 A study of level of Private, urban and
Narayanappa aspiration among female students had
secondary school higher aspirations.
students
23 Mulla 2019 A study of emotional Aspirations are
maturity, educational varied by parental
aspiration and occupation.
educational problems in
relation to academic
performance of
adolescent Muslim girls
24 Prasad 2019 A study on social Emotional
competency and intelligence
educational aspirations in  positively

relation to emotional
intelligence among tribal

influenced social




Review of Related Literature 116

educational aspiration
level of government and
private secondary school
students

I\Sli; Author (s) Year Title of the Study Findings
students at secondary competency and
level aspirations.

25 Alam 2018 Study of educational Aspirations
aspiration and socio- correlated with
economic status of school type; no
secondary school differences by
students gender or locality.

26 Al 2018 Study of educational Aspirations
aspiration and academic  positively
achievement of senior influenced academic
secondary school achievement;
students in relation to gender and urban -
gender and area rural differences

existed.

27 Chawla 2018 A study of educational No differences in
aspirations of secondary  aspirations by
school students in school type or
relation to their gender.
achievement scores

28 Hooda & Devi 2018 An exploratory study of  Female, private
educational aspiration school and rural
among secondary school  students had higher
students aspirations.

29 Kumar & 2018 Educational aspiration No gender effect;

Selvakumar among the ninth standard rural and private
students in Kallakurichi ~ school students had
educational district higher aspirations.

30 Naqvi & Khan 2018 Level of educational Positive relationship
aspiration and its between aspiration
predictors: A study of and achievement
Tribal and Non tribal among tribal and
students of government non-tribal students.
schools

31 Prakash &Hooda 2018 A study of the Boys, private school

and urban students
had higher
aspirations.
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I\Sli; Author (s) Year Title of the Study Findings

32 Salgotra & Roma 2018 Educational aspiration Higher
and socioeconomic socioeconomic
among secondary school  status was positively
students associated with

higher aspirations.

33  Bashir & Kaur 2017 A study of interrelation Aspirations
of educational aspiration  positively correlated
with the school with school
environment of the environment; no
secondary school rural - urban
students differences.

34 Gupta & Bashir 2017 Educational aspiration of ~ School environment
secondary school and parental
students: Influence of encouragement
school environment and  significantly
parental encouragement  predicted

aspirations.

35 Kumar & Phogat 2017 Educational aspiration of  Girls had higher
secondary school aspirations and
students in relation to family support than
their gender boys.

36  Gopal 2023 Psychosocial factors Non migrant
affecting educational children had higher
aspiration of children of  aspirations; school
migrant labourers in environment
Kerala strongest predictor.

37 Kant & Kumar 2016 A study of educational Visually impaired
aspiration of special students had low
needs students in relation  aspirations; males
to some factors. and special school

students higher.
38  Senthilselvam & 2015 Level of aspiration Boys, urban, joint

Subramonian

among higher secondary
students of Coimbatore
district

family and children
of educated parents
showed higher
aspirations.
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Summary of review of related literature of Home environment

S1.

No. Author (s) Year Title of the Study Findings

I Guetal 2024 The relationship Socio-economic status
between family factors  and family environment
and academic significantly influenced
achievement of junior achievement.
high school students in
rural China: Meditation
effect of parental
involvement

2 Joseph et al. 2023 Drivers of the socio Socioeconomic
economic disadvantage  disadvantage lowered
gap in England: attainment through
Sequential pathways weaker home learning
that include the home environments and
learning environment limited self regulation.
and self regulation as
mediators

3 Lietal 2023 How the home learning Home learning
environment environment and
contributes to children's parental beliefs
social emotional predicted social
competence: A emotional competence.
moderated mediation
model.

4 Vogel et al. 2023 The importance of Higher parental
parents for outcomes involvement during
among socio remote learning
economically improved motivation
disadvantaged students: and participation.
parent's role in
emergency remote
education

5 Wangetal. 2023 Modelling the Home literacy

relationships among
home literacy
environments, reading
interest, self regulation

environment improved
reading ability in
children with
intellectual disabilities
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I\Sll;. Author (s) Year Title of the Study Findings
and reading ability of via reading interest and
children with self regulation.
intellectual disabilities
in China
6 Komalavathi & 2022 The relationship Home environment and
Yasin between home self management were
environment and self positively related to
management towards academic performance.
academic performance
of private institution
students in Kuala
Lumpur
7  Nnorom et al. 2020 Home environmental Higher SES and
factors influence the supportive home
academic performance  environments fostered
of secondary school better student
students in Owerri performance.
Zone II, Imo State,
Nigeria
8  Anthonia 2019 Influence of home Parent's economic
environment on the status, education,
academic performance  marital status and
of the students in some  parenting styles
selected schools in significantly influenced
Dekina Local student's academic
Government Area in performance.
Kogi State, Nigeria
9 Feye & Abdi 2019 The impact of home Academic achievement
environment on was significantly
academic achievement  related to parental
of grade eight students  education and control
in Gedeo Zone but not to gender or
family type.
10 Khan et al. 2019 Relationship between Home environment

student's home
environment and their
academic achievement
at secondary school
level

factors correlated
positively with
academic achievement.
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I\Sll;. Author (s) Year Title of the Study Findings
11  Tlomo& 2015 Influence of home No direct relationship
Chawanga environment on was found between the
student's academic home environment and
performance in selected academic performance
secondary schools in in selected schools.
Arusha Municipality

12 Sini et al. 2025 A study on the role of Family support
family in the academic  positively influenced
achievement of academic achievement
secondary school especially for boys,
students girls, rural and private

school students.

13 Mandal 2024 Influence of Home A positive home
environment on environment improved
student's achievement English achievement.
in English: A
systematic literature
review

14 Mehta 2024 Impact of home Home environment
environment on significantly influenced
academic achievement  academic achievement
of class 9th students of students.

15 Hima 2022 Influence of socio Tribal and non-tribal
familial variables on students differed in
academic achievement  parental involvement
of tribal and non tribal ~ and home environment,
secondary school which were positively
students of Kerala related to achievement.

16 Sireesha & 2023 A study on the Home environment

Indira relationship between quality strongly
secondary school influenced students’
students home academic progress, with
environment and their no gender or locale
academic progress differences.

17 Cheema & 2021 Study of self esteem Supportive homes with

Bhardwaj and academic parental involvement
achievement in relation  and resources boosted
to home environment adolescent’s academic
among adolescents outcomes.

18 Nandi 2021 Home environment of  Tribal students with

secondary school tribal

supportive home
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I\Sll;. Author (s) Year Title of the Study Findings
students in relation to environments achieved
their academic better academically.
achievement

19 Parveen 2021 Effect of home Home environment was
environment of positively correlated
secondary school with both aspiration
students on their level levels and educational
of aspiration, performance of
personality and students.
educational
performance

21 Aglawe 2020 A study of differences  Significant differences
in intelligence, family found in family climate
climate, school with girls from both
environment, study rural and urban areas
habits and academic reporting better family
achievement of environments than
students in Vidarbha boys.
region in relation to
area and sex

22 Kosamkar 2020 Effect of home Parental control and
environment on rewards improved
academic achievement  achievement, while

excessive punishment
harmed performance.

23 Jain & Mohta 2019 The impact of home No gender difference in
environment of home environment was
academic achievement  found, but home
of secondary school environment correlated
students positively with

academic achievement.

24  Kaur 2019 A study of academic Family climate
stress and academic negatively correlated
achievement among with academic stress,
adolescents of and family climate and
economically weaker school environment
sections in relation to jointly influenced
family climate and stress.
school environment

25 Prajapati & 2019 Effect of gender and No gender difference in

Desai

medium on educational

aspirations, but English
medium students had
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I\Sll; Author (s) Year Title of the Study Findings
aspiration of secondary  significantly higher
level school students aspirations than

Gujarati medium
students.

26 Robert & 2019 Influence of family Family environment

Kadhiravan environment on significantly influenced
emotional intelligence ~ emotional intelligence,
among youth. with higher EI in males

and arts stream
students.

27  Subramani & 2019 Parental expectations Parental expectations

Venkatachalam and its relation to did not affect stress but
academic stress among  increased worry about
school students grades; girls reported

higher stress than boys.

28 Deka 2018 Family environment, Non delinquent
emotional intelligence  juveniles had better
and aggression among  family environments
juvenile delinquents and higher emotional

intelligence than
delinquents.

29 Doley 2018 The impact of home Boys and urban
environment factors on  students reported better
academic achievement  home environments,
of adolescents while no difference was

found between school
types.

30 Ghatak 2018 A study on home Significant differences
adjustment of were observed in home
adolescents adjustment

Between male/female
and rural/urban
adolescents.

31 Kumar 2018 Academic stress, family Family environment

environment and music
at adolescent age

negatively correlated
with stress; boys had
higher stress than girls,
but no gender
difference in family
environment.
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I\Sll; Author (s) Year Title of the Study Findings
32 Dandgal & 2017 A study of family Family climate was
Yarriswami climate in relation to found to be positively
academic achievement  correlated with
of secondary school academic achievement
students among students with no
significant gender
differences.

33 Pappattu & 2017 A study on family No significant

Vanitha environment and its differences were found
effect on academic in the family
achievement in science  environment of students
among secondary across gender and rural
school students urban backgrounds.

34 Ghanawatetal. 2016 Relationship of family A significant positive
functioning and correlation between
emotional intelligence  family functioning and
in adolescents emotional intelligence,

with no significant
differences across age,
gender, religion or
locality.

35 Mimrot 2016 A study of academic Supportive home
achievement relation to  environment enhanced
the home environment  performance, with
of secondary school differences by gender
students and school type.

36 Bhattacharya 2015 Prediction of Perception of home
perception of home environment was
environment of Indian  significantly predicted
adolescents on the basis by emotional
of their emotional intelligence, with no
intelligence gender difference.

37 Oommen 2015 Home environment and Home environment was

academic achievement
of students at higher
secondary level

positively correlated
with academic
achievement, with
significant gender
differences in home
environment.
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Summary of review of related literature of Self-regulation

SL.

No Author (s) Year Title of the Study Findings
1 Efthymiadou 2025 Academic possible Academic selves,
et al. selves, motivational motivation and Self
beliefs and self regulation predict
regulation among achievement; general
adolescents attending school students show
general and vocational more positive beliefs.
schools: Does the type of
school matter?
2 Arianto & 2024 Evaluating metacognitive Metacognitive and
Hanif strategies and self SRL strategies
regulated learning to improve self efficacy
predict primary school and problem solving
student's self efficacy independently.
and problem solving
skills in science learning

3 Masaki 2023 Self regulation from the =~ Sociocultural and
socio-cultural developmental factors
perspective A literature influence self-
review regulation.

4  Fentawetal. 2022 Academic Poor self-regulation
procrastination behaviour causes high academic
among public university  procrastination.
students

5  Haider et al. 2022 Self-regulated learning SRL negatively
and academic correlates with
procrastination among procrastination.
young adult e-learners:
moderating role of
gender

6 Polat & 2022 The relation between Preschoolers’ SRL

Bayindir parental involvement and mediates parental

school readiness: The
mediating role of
preschooler's self
regulation skills

involvement’s effect
on school readiness.




125 Review of Related Literature

l\SIi)'. Author (s) Year Title of the Study Findings
7  Rodriguezet 2022 Self regulation and Strong SRL and
al. students’ wellbeing: A coping improve
systematic review 2010-  academic outcomes.
2020
8  Senleret al. 2022 Student's experiences of  Constructivist
study related exhaustion, environments increase
regulation of learning, motivation and effort
peer learning and peer regulation.
support during university
studies.
9  Amani and 2020 The mediating role of SRL lowers
Arbabi academic self regulation  procrastination, aided
in the relationship by parental
between parenting involvement.
dimensions and academic
procrastination
10 El-Adl& 2020 Relationships between SRL positively
Alkharusi self regulated learning correlates with
strategies, learning motivation and math
motivation and achievement.
mathematics
achievement
11 Hayat et al. 2020 Relationships between Academic self
academic self efficacy, efficacy improves
learning related emotions emotions and
and metacognitive academic
learning strategies with performance.
academic performance in
medical students: A
structural equation mode.
12 Sawalhah & 2020 The relationship of SRL positively relates
Al Zoubi academic self regulation  to self esteem and
with self esteem and goal goal orientation.
orientations among
university students in
Jordan
13  Malik & 2019 Self regulation and Autonomous SRL
Praveen academic achievement: predicts higher

A comparative analysis

achievement; males
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SL.

No Author (s) Year Title of the Study Findings
of high and low and high achievers
academic achievers score higher.
14 Adiguzel & 2017 The relation between High SRL and
Orhan English learning student's metacognitive skills
levels of self regulation ~ found, females score
and metacognitive skills ~ higher.
and their English
academic achievements
15 Mathew etal. 2025 Fuelling growth: The Learning or
influence of goal performance
orientation on self orientation influences
regulation in adolescent’s SRL; government
learning schools use SRL
strategies more.
16 Geetha & 2025 Emotion regulation and Emotion regulation
Parimala social adjustment of and social adjustment
student teachers correlate positively
among student
teachers.
17 Brahma 2024 Influence of SRL on SRL positively
academic performance associates with
and academic performance,
procrastination of college negatively with
students procrastination;
gender differences
noted.
18 Lalramthari & 2024 The role of self Higher SRL and social
Vemula regulation and social support relate to better
support in academic academic
achievement of achievement.
secondary school
students
19 Parveen & 2023 SRL among college Females show higher
Jan students: unravelling SRL than males; no
gender and locality locality difference.
differences
20 Kehie & 2022 SRL through technology: Technology enhanced
kharbirymbai A study review learning supports

autonomy and SRL.
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SL.

No Author (s) Year Title of the Study Findings
21 Kaur & 2021 SRL of secondary school ~SRL positively
Sakshi students in relation to correlates with
their academic achievement; no
achievement gender difference.
22  Mittal & 2021 Self regulation, Government school
Rathore aspiration and sense of students score higher
coherence: A on SRL and
comparative study on aspirations.
private and government
school students
23 Kaushik & 2020 SRL strategies and Cognitive behavioural
Jena academic performance in  interventions enhance
students with learning SRL and performance
difficulty in learning disabled
students.
24 Mohan & 2020 Examining the SRL positively relates
Verma relationship between to academic resilience.
learning strategies and
the four C’s of academic
resilience among school
students
25 Nambiar & 2020 A correlational study: SRL relates positively
Brunda The relationship between to psychological well-
self regulation and being regardless of
psychological well-being  gender.
among undergraduate
students
26 Patel 2020 Effect of SRL strategies =~ SRL enhances
on achievement and metacognitive skills
metacognitive skills of and learning
upper primary school management.
students
27 Kavita 2019 SRL among secondary SRL relates positively
school students in to motivation and
relation to their parental involvement.
motivational beliefs and
perceived parental
involvement
28 Kumar & 2019 Self regulated learning SRL skills vary by
Singh among secondary school  school type; private

students of Patna

schools perform
better.
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SL.

No Author (s) Year Title of the Study Findings
29 Kumar & 2019 Self regulation and SRL positively
Varma quality of life: A study associates with
among adolescents adolescents’ quality of
life.
30 Lawrence & 2019  Self concept and self Girls, urban and
Saileela regulation of higher government aided
secondary students students score higher
in self concept and
SRL.

31 Manimaran 2018 Effectiveness of SRL, SRL, mentoring and
mentor tutoring and cooperative learning
cooperative learning improve writing skills.
approaches on enhancing
proficiency in writing
skills among student
teachers at Tiruvallur
district

32  Mehar & 2018 Construction and Reliable SRL scale

Kaur standardization of SRL developed for Indian
scale adolescents.

33 Rathore 2018 Emotional intelligence of SRL positively relates
self regulated learners to emotional

intelligence.

34  Sundaramoort 2018 Self regulated learning Boys and educated

hy strategies of active families score higher
procrastinating pre in active
university students procrastination and
SRL.
35 Niranjana & 2017 Relation between SRL Planning and
Usha strategies and reflection SRL
achievement in strategies predict
Accountancy among achievement.
higher secondary school
students
36 Gafoor & 2016 SRL: A motivational SRL positively
Kurukkan approach for learning influences math and
mathematics language

achievement.
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Table 4

Summary of review of related literature of Gender sensitivity

I§Ilc; Author (s) Year Title of the Study Findings

1 Rakib 2024  Exploring the Cultural norms and gender
impact of gender  stereotype limit women’s
stereotypes on participation and subject
academic pursuits choices in education.
among students

2 Putri et al. 2023 Gender equality Supportive family
in education: communication positively
relationship influences women’s higher
between education pursuit.
communication
patterns and
women’s
attitudes toward
higher education

3 Suwastini et 2023 Representation of English textbooks show

al. gendered gender bias but also

language in challenge stereotypes.
English textbook
for Indonesian
junior high
school

4 Boietti et al. 2022 Gender Medical students show
sensitivity and high gender sensitivity
stereotypes in with some stereotype
medical persistence influenced by
university age.
students: An
Italian cross-
sectional study

5 Limaj 2022  Overcoming Gender inequalities in
gender enrolment and completion
differences in remain, disproportionately
education limiting girls’ education.
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I§Ilc; Author (s) Year Title of the Study Findings

6 Mustofaetal. 2021 Indonesian Male students are less
students’ supportive of gender equity
perception of than female students.
gender equity in
education

7 Yuden et al. 2020 Gender Teachers demonstrate low
sensitivity in gender sensitivity and
pedagogical rarely address inequality in
practices in the classroom.
secondary
education in
Bhutan

8 Gecana et al. 2018 Level of gender Teachers use gender
sensitivity of the  sensitive language and
grade 8 teachers  inclusive teaching practices
in Balibago regardless of gender.
national high
school

9 Magi et al. 2016 Gender Students perceive men as
awareness and advantaged and express
attitudes toward  demand for gender related
gender equality education in teacher
among students training.
participating in
teacher training

10  Igbolo & Ejue 2016 Socio cultural Girls are consistently
factors and perceived as disadvantaged
practices due to entrenched socio-
affecting the girl  cultural norms.
child among the
Annang people of
Akwa Ibom State

11 Hussain et al. 2015 Gender Families reinforce
stereotyping in traditional gender divisions
family: An in labour, roles and
institutionalized  socialization.

and normative
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No Author (s) Year Title of the Study Findings
mechanism in
Pakhtun society
of Pakistan

12 Nandhi et al. 2025 Reflection of English textbooks in West
gender inclusivity Bengal show male bias,
in the English underscoring need for
language gender sensitive content.
textbooks of 5%
grade of primary
education in
West Bengal

13 Agarwal 2024 A study of in- Cultural norms and
service teachers’  institutional barriers
attitude towards impede gender equality
gender issues despite legal reforms.

14 Karthy 2024 Promoting gender Kerala’s gender-neutral
equality through  textbooks promote
education: The inclusivity and challenge
impact of stereotypes.

Kerala’s gender-
neutral school
textbooks

15 Singh 2024 Need for gender  Persistent male dominance
sensitization in can be eliminated through
the era of conducting structured
modernization- A gender sensitization
Review programs.

16 Kabra 2023 A study of gender Prospective teachers
sensitivity consistently show gender
towards gender sensitivity regardless of
discrimination background.
among
prospective
secondary school
teachers

17  Kaur & Rani 2022 The role of Gender sensitive policies in

institutional

institutions reduce
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I§Ilc; Author (s) Year Title of the Study Findings
policies in harassment and promote
promoting gender inclusivity.
sensitization in
educational
settings

18  Jayachandran 2021 The impact of a School programs improve

et al. school-based gender attitudes and
gender attitude aspirations in rural
change program  adolescents.
on adolescent’s
educational
aspirations and
behaviours in
Haryana, India

19 Kalra & 2021 Swivel of gender  Gender sensitive school

Sharma sensitive environment promotes
assortment: An equality and harmonious
educational relationships among all
model to analyse  genders.
gender
sensitization

20  Mishra 2021 Evaluating the Teacher training improves
effectiveness of confidence and proactive
teacher training gender responsive
programs on teaching.
gender
sensitization in
primary schools

21 Sutha 2021 Attitude towards  Higher secondary students
gender equality show positive attitudes

among higher
secondary school
students in
relation to home
environment and
emotional
adjustment

toward gender equality,
influenced by culture.
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S1.

No Author (s) Year Title of the Study Findings

22 Landry et al. 2020 Adolescents’ Gender equitable attitudes
development of rise with grade level, but
gender equity boys lag behind girls.
attitudes in India

23 Vyas et al. 2020 Gender attitudes  Gender sensitization
in adolescence: programs improve
evaluating the adolescent gender attitudes.
girl rising gender
sensitization
program in India

24 Sing & Verma 2020 Long term impact Long term sensitization
of gender reduces bullying and
sensitization improves attitudes.
programs in
schools: A
longitudinal
study

25 Khandagale & 2019 Attitude of Adolescents of employed

Bhosale adolescent school mothers exhibit more

children towards  progressive gender role
gender roles attitudes.

26  Mittal & Kaur 2019 Gender Gender sensitization
sensitization for ~ changes societal
women perceptions and fosters
empowerment: A women’s empowerment.
review

27  Raj & Basu 2019 Peer education as  Peer education enhances
a strategy for gender knowledge and
gender sensitivity in universities.
sensitization in
higher education
institutions

28  Dhar et al. 2022 Reshaping School campaigns
adolescents contribute positively to

gender attitudes:
Evidence from a
school-based

gender attitude
improvements among
secondary students.
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S1.

No Author (s) Year Title of the Study Findings
experiment in
India
29  Fousiya 2017 Perceived Rural teachers notice more
gendering gender biases in schools
practices in than urban teachers.
secondary
schools of Kerala
30 Narayanarao 2016 Role of teacher in  Untrained teachers often
& Gingine gender sensitivity reinforce gender bias
unintentionally in
classrooms.
31 Baviskar 2016 Role of teacher in  Gender insensitive school
gender sensitivity infrastructure and materials
hinder equality efforts.
Table 5

Summary of review of related literature of Tamil linguistic minorities

Sl

No Author (s) Year Title of the Study Findings
1 Forker & 2025 Resilience through Minority language
Botkoveli language? A case study  used in Georgia fosters
of three minority identity but faces
communities in Georgia discrimination, with
bilingual education
aiding resilience.

2 Ersoy 2024 Empowering inclusion:  Disadvantaged
addressing barriers in Turkish students in
distance learning for distance learning need
disadvantaged groups better digital literacy

and cultural support to
overcome barriers.

3  Joshi & 2024  Barriers to language Nepal’s constitutional

Eslami maintenance and policies support

multilingual schooling:
examining the language

multilingual schooling
but still privilege
dominant languages
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S1.

No Author (s) Year Title of the Study Findings
policy provisions in harming minority
Nepal’s constitutions language maintenance.
4  Perera & 2024  Linguistic Tamil language
Khodos reconciliation in learning in Sri Lanka
contexts of conflict: promotes
Tamil language learning reconciliation driven
in Sri Lanka by political and
historical motivations.
5 Raghavan & 2024  English language Malaysian Tamil
Hashim learning strategies background ESL
among lower secondary  students use diverse
ESL students from strategies and the need
Tamil school for inclusive digital
backgrounds in support.
Malaysia
6  Ozfidan 2023 Influence of culture on  Bilingual education in
bilingual educationina  Turkey preserves
multicultural society minority languages,
fosters justice and
enhances social
cohesion.
7  Shalabny & 2023 Sociolinguistic aspects  Arab students in
Tannenbaum of integrating within the Israeli Jewish schools’
space of the ‘other’: benefit but face
The case of Arab identity tensions,
students in Jewish emphasising the
schools critical role of
teachers.
8  Kumarana & 2021 Mother tongue Tamil school students
Krish interference in English ~ in Malaysia struggle
writing among Tamil with English grammar,
school students translation, vocabulary
and spelling errors.
9  Kolobe & 2020 Effects of language Basotho minority
Matsoso status on assessment learners in Lesotho
and educational face educational
development of Basotho exclusion due to
learners from minority =~ dominance of Sesotho
languages backgrounds  language.
10  Paulsrudetal. 2020 Spaces for multilingual  Finland integrates

education: language

multilingualism in
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S1.

educational tools in
reducing code switching
in child simultaneous
bilingual education

No Author (s) Year Title of the Study Findings
orientations in the curricula, unlike
national curricula of Sweden which
Sweden and Finland remains more

monolingual.
11 Huebner 2019 Language policy and Thailand’s bilingual
bilingual education in education enhances
Thailand: Reconciling minority pride but
the past, anticipating the suffers from policy
future implementation
challenges.
12 Kong & Yu 2019 Bilingual education for  Chinas bilingual
a harmonious policies support
multiculturalism: The minorities but lack
importance of policy teacher awareness,
discourse for students maintaining
of ethnic minority unfairness.
groups in China
13 Maldonadoet 2018 Language minority U.S minority language
al. students’ mathematics students improve math
achievement in urban achievement with
schools: Coursework, access to advanced
race ethnicity and courses.
English language
proficiency
14 Rajan 2018 Tami and Tamils: A Tamil decline in
study of language and Singapore stems from
identity among the sociocultural factors,
Indian Tamil not negative attitudes.
community in
Singapore
15 Cenoz & 2017 Minority languages and  Translanguaging poses
Gorter sustainable both challenges and
translanguaging: Threat opportunities for
or opportunity? European minority
language
revitalization.
16  Jalilian et al. 2016 The effects of Educational tools

reduce code switching
and strengthen
minority language use
in bilingual children.
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I\Sll; Author (s) Year Title of the Study Findings

17  Maniruzzaman 2010 Learning English as a Bengali learners in
foreign language (EFL) Bangladesh face
by Bengali speaking fluency limits due to
learners: Major lack of real-life
linguistic problems and  English exposure.
possible solutions

18 Bisai & Singh 2024 Translanguaging: Translanguaging
Centralizing the learner  promoted creativity,
in multilingual free expression and
classroom transactions  inclusive engagement

in multilingual
classrooms.

19  Almeida 2023  Minority educational Privatization in India
institutions in India in increased exclusion
the era of privatization  gp( restricts minority

education access.

20  Sreekala & 2023  An analysis of writing Locale does not

Minsiya ability in English significantly impact
among Tamil linguistic ~ English writing skills
minority students in of Tamil minority
Palakkad district students.

21  Singh & 2022  Minorities and Language policies

Verma multilingualism in influence curriculum
India: language in and minority rights.
education

22 Kuriakose 2018 Linguistic Tamil minorities in
reorganization of states  Kerala experience
in India: Safeguards and weak language rights
issues of Tamil and assimilation
linguistic minorities in ~ pressures.

Palakkad district
23 Paleeri 2018 Dialectal and cultural Cultural alienation

impediments in learning
school subjects among
secondary level Tamil
linguistic minority
students of Kerala and
developing select
teaching strategies to
enhance their academic
achievement

hinders academic
achievement of Tamil
minority students in
Kerala, needing
inclusive school
practices.
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I\Sll; Author (s) Year Title of the Study Findings

24 Groff 2017 Language and language Language planning
in education planning in  extended formal
multilingual India: a policy and protected
minoritized language minority languages.
prospective

25  Sharman 2017 English language Tamil medium
proficiency of Tamil students in India
linguistic minorities and underperform in
non-linguistic English despite
minorities: A study additional support.
among secondary
school students of
border cantons of
Palakkad district

26  Mamminiyan 2016 Problems of linguistic Tulu speaking
minorities in Kerala: A minorities in Kerala
regional study face exclusion due to

Malayalam
dominance.

27  Masheswari 2015 Conservation of Mother tongue as
linguistic minorities by =~ medium of instruction
imposing mother tongue supports both minority
as a medium of language preservation
instruction in education  and effective learning.
at primary stage

28  Vanishree 2011 Provision for linguistic ~ Implementation of
diversity and linguistic ~ constitutional
minorities in India safeguards for

minorities is
obstructed by political,
social and
administrative issues.

29  Benedikter 2009 Language policy and Minority languages
linguistic minorities in ~ remain marginalized
India: an appraisal of despite constitutional
the linguistic rights of safeguards;
minorities in India modernization

enhance their decline.

30  Agnihotri 2007 Identity and Language policies

multilinguality: The
case of India

politicized Hindi and
Urdu, increasing
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I\Sll; Author (s) Year Title of the Study Findings
linguistic divisions in
India.

31 Manalil 2006 Keralathile Kerala’s linguistic

bhashanyunapakshangal minorities (e.g.
Tamils, Jews,
Konkani’s) enriched
local culture and
traditions.

32  Pattnaik 2005 Issues of language Mother tongue
maintenance and education improve
education of aboriginal literacy.
children in India

33  Venu 2003 District handbooks of Palakkad district’s
Kerala, Palakkad multilingual history

and development are

documented

comprehensively.
Conclusion

A literature review is one of the most critical components in conducting
research. The purpose of conducting a literature review is to allow the researcher to
utilize existing knowledge as the foundation of their own work and to find out which
areas of research have already been conducted. It enables researchers to avoid
duplicate research, to identify gaps and to guide the investigation. It also aids in
choosing appropriate research methods and tools so that they can conduct their
research with the best information possible and structure their research in the
appropriate manner. It provides the theoretical framework for understanding the
definitions and measurements of different concepts and variables in a given field. The
background knowledge is important for developing a strong rationale and for further

investigation.
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An extensive review revealed that although several studies have examined
educational aspirations, self regulation, home environment and gender sensitivity,
none conducted the research to find out the interrelationship among these variables,
especially, in the case of Tamil linguistic minority students in Kerala. The lack of such
research emphasises a critical gap in the existing body of knowledge. Therefore, the
aim of this research is to study the relationship between these four variables and their

influence on the educational aspirations of Tamil speaking students in Kerala.



Chapter 3
METHODOLOGY

Variables of the study

Objectives of the study
Hypotheses of the study

Method adopted for the study
Tools used for Data collection
Sample for the study

Data collection procedure
Scoring and consolidation of data

Statistical techniques used in the study



Methodology refers to organized framework and techniques employed in a
research study. The impact of any research depends on how well it works well with
the selected methods, tools and techniques for collecting and analysing data. The
present study attempts to study the relationship between educational aspiration and
three psychological and socio-cultural variables such as home environment, self-

regulation and gender sensitivity among TLM students in Kerala.

Variables

A variable is any characteristic, number, or quantity that can be measured or
quantified. In research, variables are used to represent values that can change or vary
between individuals or over time (Creswell, 2014). There are two main types of
variables commonly used in research: independent variables and dependent variables.
An independent variable is the variable that is manipulated or controlled by the
researcher to test its effect on the dependent variable. It is considered the cause in a
cause-and-effect relationship. A dependent variable is the variable which is observed
and measured to see how it is affected by changes in the independent variable. It

represents the effect or outcome in the study.



142 Methodology

Independent variables

Three independent variables were selected for the study. They are

° Home Environment
° Self-Regulation
° Gender Sensitivity

Dependent variable

The dependent variable of the study is Educational aspiration

Classificatory variables

Classificatory variables are Gender, Locale and Type of Management

Objectives of the Study
° To find out the levels of Educational aspiration of TLM students of Kerala
° To find out the levels of Home environment of TLM students of Kerala
° To find out the levels of Self regulation of TLM students of Kerala
° To find out the levels of Gender sensitivity of TLM students of Kerala
° To find out whether there exist any significant difference in the mean scores

of Educational aspiration of TLM students of Kerala with respect to gender,

locale and type of management
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To find out whether there exist any significant difference in the mean scores
of Home environment of TLM students of Kerala with respect to gender,

locale and type of management

To find out whether there exist any significant difference in the mean scores
of Self regulation of TLM students of Kerala with respect to gender, locale

and type of management

To find out whether there exist any significant difference in the mean scores
of Gender sensitivity of TLM students of Kerala with respect to gender, locale

and type of management

To find out the relationship between Educational aspiration and Home
environment of TLM students of Kerala for the total sample and subsamples

based on gender, locale and type of management

To find out the relationship between Educational aspiration and Self regulation
of TLM students of Kerala for the total sample and subsamples based on

gender, locale and type of management

To find out the relationship between Educational aspiration and Gender
sensitivity of TLM students of Kerala for the total sample and subsamples

based on gender, locale and type of management

To find out whether there exist any significant difference in relationship
between Educational aspiration and Home environment of TLM students of

Kerala for subsamples based on gender, locale and type of management
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° To find out whether there exist any significant difference in relationship
between Educational aspiration and Self regulation of TLM students of Kerala

for subsamples based on gender, locale and type of management

° To find out whether there exist any significant difference in relationship
between Educational aspiration and Gender sensitivity of TLM students of

Kerala for subsamples based on gender, locale and type of management

Hypotheses of the Study
° TLM students possess different levels of Educational aspiration
° TLM students possess different levels of Home environment
° TLM students possess different levels of Self regulation
° TLM students possess different levels of Gender sensitivity
° There exist significant difference in the mean scores of Educational aspiration

of TLM students of Kerala with respect to gender, locale and type of

management

° There exist significant difference in the mean scores of Home environment of

TLM students of Kerala with respect to gender, locale and type of management

° There exist significant difference in the mean scores of Self regulation of TLM

students of Kerala with respect to gender, locale and type of management

° There exist significant difference in the mean scores of Gender sensitivity of

TLM students of Kerala with respect to gender, locale and type of management
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° There exists significant relationship between Educational aspiration and Home
environment of TLM students of Kerala for the total sample and subsample

based on gender, locale and type of management

° There exists significant relationship between Educational aspiration and Self
regulation of TLM students of Kerala for the total sample and subsample based

on gender, locale and type of management

° There exists significant relationship between Educational aspiration and
Gender sensitivity of TLM students of Kerala for the total sample and

subsample based on gender, locale and type of management

° There exist significant difference in the relationship between Educational
aspiration and Home environment of TLM students of Kerala for subsamples

based on gender, locale and type of management

° There exist significant difference in the relationship between Educational
aspiration and Self regulation of TLM students of Kerala for subsamples based

on gender, locale and type of management

° There exist significant difference in the relationship between Educational
aspiration and Gender sensitivity of TLM students of Kerala for subsamples

based on gender, locale and type of management

Method adopted for the study

By taking into consideration the nature of the problem under study, it is
decided to adopt a survey method of collecting data. A survey is defined as a "means

for gathering information about the characteristics, actions, or opinions of a large
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group of people" (Pinsonneault & Kraemer, 1993). It is a data collection tool used to
gather information about individuals. Surveys are used in this research to collect self-

report data from study participants.

Tools Used for the Study

In this study, existing standardized instruments were found to be unsuitable
for measuring educational aspiration, home environment, self-regulation and gender
sensitivity among Tamil linguistic minority students in Kerala due to cultural,
linguistic and contextual differences. Therefore, context-specific tools were
developed by the investigator under the guidance of the supervisor, aligned with the
objectives of the study. The development process was based on an extensive review
of related literature and expert suggestions to ensure content relevance. Validity was
established through expert judgment and necessary modifications were incorporated
based on their feedback. Reliability was ensured through pilot testing and appropriate
statistical techniques to confirm internal consistency. These measures enabled

accurate assessment of the variables within the specific research context.

In research, tools refer to the instruments or devices used to collect data that
will help answer the research questions or test hypotheses (Kothari, 2004). These tools
must be reliable and valid to ensure accurate and meaningful data collection. For the

present study, the following tools were developed for data collection:

. Educational Aspiration Scale (Sruthi & Seema, 2024)
. Home Environment Inventory (Sruthi & Seema, 2024)
. Self-Regulation Scale (Sruthi & Seema, 2024)

. Gender Sensitivity Scale (Sruthi & Seema, 2024)
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Educational Aspiration Scale (EAS)

The EAS was developed and standardized by the investigator with the help of
a supervising teacher. This scale was used to find out the educational aspirations of

TLM students.

Planning of the scale

During the planning stage the investigator studied the relevant materials
related to the measurement of educational aspiration of TLM students in Kerala. On
the basis of reviewed literature, the investigator decided to prepare a pool of items for
measuring the educational aspiration of these students. The tool was developed with
the guidance from the research supervisor. Suggestions from subject matter experts

were considered while developing the tool.

Table 6

The details of the tool reviewed for EAS

SL.

No Author & Year Components Identified
1 Khan e Family support
(2009) ® Pupil’s view
e Pupil’s effort
e Reality of Aspired Goals
2 Rajesh & e Attitude towards school
Chandrasekaran e Educational expectations
(2014) e Socio economic background
e Social expectations
e Family support
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SL.

No Author & Year Components Identified

3 Solanki &
Parmar (2021)

Curriculum

Teaching learning process

Interaction between students and teachers
Evaluation

Parents thought in educational support

School climate

4 Sharma &

Gupta Estimate or goal set, success or failure
(1980) experienced

Past experience in terms of marks obtained

e Amount of efforts made in the examination

Ability and capacity to study for the
examination have a direct learning upon
setting a future goal

5 Prasad
(2019)

Parental ambitions

Culture

Social values

Peer pressure

Competition with peer and siblings
Group cohesiveness

Social expectations

Wish

Personality

Past experiences

Values and interest

Sex

Socio economic background

Racial background

6 Dutta & Thuhin
(2022)

Awareness

Socio cultural aspects
Socio cultural upliftment
Gender

Literate

Age

Awareness of socio-cultural upliftment
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Selection of Components

On the basis of theoretical knowledge, the questions were looped into different
dimensions. Based on the theories, expert opinions, and a review of related literature,
the investigator selected 8 dimensions for the development of an educational

aspiration scale for TLM students. The dimensions of the tool are:

Educational access. Ability and opportunities for individuals to receive
education. It includes access to schools or institutions, learning materials or resources,

and academic opportunities.

Socio-economic status. It is the measure of an individual's or family's social
and economic status or position in the society. It is determined by factors such as

education, occupation, income and wealth.

Self confidence. Self-confidence is the belief in one's own abilities, skills and
worth. It allows individuals to face challenges, continue their goals and lead

experiences with resilience.

Future career and goals. Future career and goals are plans, ambitions and
aspirations for personal and professional development for achieving particular

educational objectives, long term aspirations or desired career paths.

Role models and mentors. Sources of inspiration, support and guidance
provided by certain individuals can be called as role models and mentors. They offer

encouragement, special insights and advice which help others to achieve their goals.
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Cultural and ethnic identity. Cultural and ethnic identity belongs to
connection, identification and sense of belonging with one's values, traditions,

language, ancestry and cultural heritage.

Family expectations and support. It consists of values, beliefs, support and
aspirations held by the families for the educational attainment of their children.
Academic success of children depends on motivation, encouragement, proper

guidance and practical assistance provided by the parents or family members.

Financial aids. Financial aids are used to facilitate access to education and
eliminate the burdens of pursuing education. There are different forms of financial

assistance which includes grants, scholarships, loans and other resources.

Preparation of Draft Form

The draft form of the EAS consisted of 60 statements. It is a five-point scale
in which the respondents are asked to give their response for the given items based on
their agreement or disagreement. They were requested to select the appropriate answer
for each statement from the given five choices- strongly agree, agree, uncertain,
disagree, strongly disagree. This initial draft questionnaire was shown to experts in
that field and based on their opinion and changes suggested by the experts, some
statements were added and some were removed. The draft form of EAS (English and

Tamil versions) is given as Appendices 1 and 2 respectively.
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Component wise distribution of items and weightage given to each component is given

in table
SI. ) )
Dimensions Item No. Total
No
1 Educational access 1,2,3, 4, 5,11,45,46 8
2 Socio-economic status 6,7,8,9,10,47,48 7
3 Self-confidence 16, 18, 19, 20, 21, 22, 51, 8
52
4 Future career and goals 12, 13, 14, 15, 17, 49, 50 7
5 Role models and mentors 23,24, 25, 26,27, 53, 54 7
6 Cultural and ethnic identity 28, 29, 30, 31, 32, 55, 56 7
7 Family expectations and 33, 34, 35, 36, 37, 38,57,58 8
support
8 Financial aids 39, 40, 41, 42, 43, 44, 59, 8

60

Preparation of Scoring Key

Educational aspiration has a 5-point Likert type scale. Each item has 5

response options only: strongly agree, agree, uncertain, disagree, strongly disagree.

For obtaining the value of score for each item, each response of the item has an

assigned number.

Table 8

Scoring procedure for educational aspiration scale

Items Strongly agree  Agree Uncertain Disagree  Strongly disagree
Positive 5 4 3 2
Negative 1 2 3 4




152 Methodology

Pilot Study

After preparing the draft version of the EAS, the investigator administered it
to 75 students with a 45-minute time limit. The responses were reviewed to identify
and correct errors and ambiguous items. Based on the pilot study, the final draft of the

scale was prepared.

Item analysis

Item analysis was employed to find out the suitability of the item for the
inclusion of the final test. The item analysis was done by using the method suggested
by Edward (1957). For this the investigator collected data from a sample of 370 Tamil
linguistic minority students of Palakkad, Idukki and Thiruvananthapuram districts of
Kerala. The 370 response sheets obtained were scored and the total score of were
arranged in descending order. The first 27 percent of the upper group and the last 27
percent of the lower group were used for item analysis. For evaluating the response
of upper and lower groups, a ratio of t value is found out. The t value is a measure of
extent to which a statement differentiates between higher and lower groups. The t
value greater than or equal to 1.96 indicated that the items can be accepted for the
final tool. The result of item analysis and the obtained t value for each item is provided
in table 9. Table 9 shows the result of item analysis. Based on item analysis 44

questions out of 60 were selected for the final tool.
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Table 9

Result of Item analysis scale for measuring the educational aspiration of Tamil

linguistic minority students

Independent sample t test

Item 1 3.805 Accepted Item 26 1.039 Rejected
Item 2 4.679 Accepted Item 27 1.028 Rejected
Item 3 3.678 Accepted Item 28 9.663 Accepted
Item 4 5.046 Accepted Item 29 3.151 Accepted
Item 5 1.139 Rejected Item 30 7.112 Accepted
Item 6 1.792 Rejected Item 31 3.271 Accepted
Item 7 2.156 Accepted Item 32 2.488 Accepted
Item 8 5.527 Accepted Item 33 1.469 Rejected
Item 9 3.508 Accepted Item 34 1.728 Rejected
Item 10 5.829 Accepted Item 35 6.096 Accepted
Item 11 1.143 Rejected Item 36 4.884 Accepted
Item 12 1.509 Rejected Item 37 1.493 Rejected
Item 13 4.446 Accepted Item 38 1.511 Rejected
Item 14 4.168 Accepted Item 39 7.225 Accepted
Item 15 6.422 Accepted Item 40 10.666 Accepted
Item 16 5.678 Accepted Item 41 2.259 Accepted
Item 17 5.096 Accepted Item 42 5.046 Accepted
Item 18 5.247 Accepted Item 43 3.333 Accepted
Item 19 5.548 Accepted Item 44 1.248 Rejected
Item 20 1.109 Rejected Item 45 1.329 Rejected
Item 21 1.174 Rejected Item 46 3.096 Accepted
Item 22 6.442 Accepted Item 47 3.271 Accepted
Item 23 2.488 Accepted Item 48 4.296 Accepted
Item 24 6.913 Accepted Item 49 1.615 Rejected

Item 25 6.913 Accepted Item 50 1.794 Rejected
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Independent sample t test

Item 51 2.553 Accepted Item 56 5.072 Accepted
Item 52 2.968 Accepted Item 57 2.710 Accepted
Item 53 6.896 Accepted Item 58 9.856 Accepted
Item 54 2.137 Accepted Item 59 3.417 Accepted
Item 55 5.137 Accepted Item 60 3.096 Accepted

The table shows the result of item analysis. Based on item analysis 44

questions out of 60 were selected for the final tool.

Preparation of final form of Educational Aspiration Scale

The final tool was prepared by selecting those items whose t value is greater
than or equal to 1.96. The draft tool initially consisted of 60 questions. After item
analysis the final tool consisted of 44 questions. The final forms of the EAS (English

and Tamil versions) are given in Appendices 3 and 4.

Table 10

Breakup of Questions in the Final Tool EAS

S1. No. Dimensions Item No. Total
1 Educational access 1,2,3,4,5 5
2 Socio-economic status 6,7,8,9,10 5
3 Self-confidence 16,17,18,19,20,21 6
4 Future career and goals 11,12,13,14,15 5
5 Role models and mentors 22,23,24,25,26 5
6 Cultural and ethnic identity 27,28,29,30,31,32,33 7
7 Family expectations and support 34,35,36,37,38,39 6
8 Financial aids 40.41,42,43.,44 5
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Home Environment Inventory (HEI)

The Home Environment Inventory was developed and standardized by the
investigator with the help of a supervising teacher. This inventory was used to find

out the perception about the home environment of TLM students.

Planning of the Inventory

To construct this tool, the investigator reviewed a wide range of sources,
including doctoral theses, master's dissertations, electronic journals and books. The
tool was developed with the guidance from the research supervisor. Suggestions from

subject matter experts were considered while developing the tool.

Table 11

The details of the tool reviewed for HEI

Sl. Author & Year Name of the tool Components Identified
No

1 Mishra (2012) Home Environment
Inventory

Control

Protectiveness
Punishment

Conformity

Social isolation

Reward

Deprivation of privileges
Nurturance

Rejection
Permissiveness

2 Akhtar & Home Environment Protectiveness

Saxena (2011) Scale Parental involvement
Academic stimulation
Reward

Parental warmth

Punishment
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SI.  Author & Year
No

Name of the tool

Components Identified

Participation in home
affairs

Control
Permissiveness
Parental expectation

3 Philip (2007)

Home Environment
Inventory

Physical facilities for
learning

e Guidance for learning
e Socio cultural

environment of the home

e Family cohesion
o Value orientation of the

home members
Emotional support

4  Nair & Jesudoss Home Environment e Family affiliation
(201 4) Il’lVGIltOI'y [ ] Famlly nature
e Parental involvement
e Economic status
e Educational resources
5 Muthee & Home Environment e Number of Brothers

Thomas (2010)

Scale

e Number of sisters
e Educational level of

parents

Monthly income of the
family

Type of house the family
lives in

Occupational status of
parents

o Household possessions
e Number of employees at

home

6 Bhatia &
Chadha (1993)

Home Environment

Scale

Cohesion
Expressiveness
Conlflict

Acceptance and caring
Independence

Active
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SI.  Author & Year Name of the tool Components Identified
No
e Organization
e Control
7 Bank & Multi-dimensional e Conformity
Narayanappa assessment Home e Social isolation
(2019) Environment Scale o pejightfulness
e Nurturance

Selection of Components

On the basis of theoretical knowledge, the questions were looped into different
dimensions. Based on the theories, expert opinion and survey of related literature the
investigator selected 7 dimensions for the preparation of HEI for Tamil linguistic

minority students.

Family Structure. Family structure involves the organization and
composition of the unit of a family. It includes relationships between individuals,

number of members, and roles and responsibilities in a family.

Socio-economic status. Socio-economic status means social and economic
status of an individual within the society. It depends on income, occupation, wealth

and education of the individual.

Supportive relationships. Relationships associated with respect, empathy,
trust, assistance and mutual support provided by individuals during need felting times

or challenging times.

Cultural Values. Cultural values are norms, traditions, ideals and beliefs
shared by the members of a particular community or cultural group, moulding their

attitudes and behaviours.
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Parental education and expectations. Academic achievement and future

success of children may depend on the level of education attained by parents.

Language and communication. In cultural and linguistic context, the use of
verbal and nonverbal symbols, codes to convey meaning and expression of emotions

and thoughts is important.

Resource availability. The accessibility of material, social, and human

resources used by individuals can be utilized for their needs and achieving goals.

Preparation of Draft Form

The draft form of the HEI consisted of 56 statements. It is a three-point scale
in which the respondents are asked to give their response for the given items based on
their agreement or disagreement. They were requested to select the appropriate answer
for each statement from the given three choices- Many times, Sometimes and Rarely.
This initial draft questionnaire was shown to experts in that field and based on their
opinion and changes suggested by the experts, some statements were added and some
were removed. The draft form of HEI (English and Tamil versions) is given as

Appendices 5 and 6 respectively.

Table 12

Component wise distribution of items and weightage given to each component is given

in table

S1. No. Dimensions Item No. Total
1 Family Structure 1,2,3,4,5,6, 29, 30,43,44 10
2 Socio-economic status 7,8,9,10,11,12,38,40 8
3 Supportive relationships 13,14,15,16,17,18,48,55 8
4 Cultural Values 19,20,21,22,23,24,49,50 8
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S1. No. Dimensions Item No. Total
5 Parental education and expectations 25,26,27,28,47,52 6
6  Language and communication 31,32,33,34,35,36,53,54 8
7 Resource availability 37,38,39,41,42,45,51,56 8

Preparation of Scoring Key

The investigator constructed a scoring key for the positive and negative items
of the HEI Positive statements mean statements that improve the score of the
perception about the home environment of the respondent whereas the negative

statements are those statements which decrease the home environment score.

Table 13

Scoring of the responses in the Home Environment Inventory

Items Many times Sometimes Rarely
Positive 3 2 1
Negative 1 2 3
Pilot Study

After preparing the draft version of the HEI, the investigator administered it
to 75 students with a 45-minute time limit. The responses were reviewed to identify
and correct errors and ambiguous items. Based on the pilot study, the final draft of the

inventory was prepared.

Item analysis

The result of item analysis and the obtained t value for each item is provided
in the table 14. Table 14 shows the result of item analysis. Based on item analysis 37

questions out of 56 were selected for the final tool.
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Table 14

Result of Item analysis scale for measuring the Home Environment of Tamil linguistic

minority students

Independent sample t test

Item 1 3.253 Accepted Item 29 8.315 Accepted
Item 2 3.241 Accepted Item 30 6.662 Accepted
Item 3 1.455 Rejected Item 31 1.105 Rejected
Item 4 1.321 Rejected Item 32 7.194 Accepted
Item 5 4411 Accepted Item 33 1.214 Rejected
Item 6 5.567 Accepted Item 34 1.302 Rejected
Item 7 3.267 Accepted Item 35 1.211 Rejected
Item 8 1.146 Rejected Item 36 7.348 Accepted
Item 9 5.264 Accepted Item 37 1.104 Rejected
Item 10 1.714 Rejected Item 38 1.238 Rejected
Item 11 2.815 Accepted Item 39 0.021 Rejected
Item 12 4.542 Accepted Item 40 7.269 Accepted
Item 13 1.668 Rejected Item 41 6.251 Accepted
Item 14 1.563 Rejected Item 42 4.154 Accepted
Item 15 1.146 Rejected Item 43 1.427 Rejected
Item 16 2.452 Accepted Item 44 1.245 Rejected
Item 17 4.457 Accepted Item 45 9.444 Accepted
Item 18 4.233 Accepted Item 46 4.261 Accepted
Item 19 1.127 Rejected Item 47 3.421 Accepted
Item 20 6.862 Accepted Item 48 4.245 Accepted
Item 21 1.431 Rejected Item 49 6.231 Accepted
Item 22 3.246 Accepted Item 50 5.369 Accepted
Item 23 7.156 Accepted Item 51 3.264 Accepted
Item 24 4.778 Accepted Item 52 4.269 Accepted
Item 25 6.247 Accepted Item 53 3.421 Accepted
Item 26 1.378 Rejected Item 54 6.448 Accepted
Item 27 5.283 Accepted Item 55 5.218 Accepted

Item 28 5.431 Accepted Item 56 4.269 Accepted
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The table shows the result of item analysis. Based on item analysis 37

questions out of 56 were selected for the final tool.

Preparation of final form of Home Environment Inventory

The final tool was prepared by selecting those items whose t value is greater
than or equal to 1.96. The draft inventory initially consisted of 56 items. After item
analysis the final tool consists of 37 items. The final forms of HEI (English and Tamil

versions) are given in Appendices 7 and 8.

Table 15

Breakup of Questions in the Final Tool HEI

SI. No. Dimensions Item No. Total
1 Family Structure 1,2,3,4,5,6 6
2 Socio-economic status 7,8,9,10, 11, 12 6
3 Supportive relationships 13,14, 15, 16, 17 5
4 Cultural Values 18,19,20,22,23 5
5 Parental education and expectations 24,25,26,27,28 5
6 Language and communication 29,30,31,32,33 5
7 Resource availability 21,34,35,36,37 5

Self-Regulation Scale (SRS)

The Self-regulation scale was developed and standardized by the investigator
with the help of a supervising teacher. This scale was used to find out the self-

regulation of Tamil linguistic minority students.
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Planning of the scale

On the basis of reviewed literature, the investigator decided to prepare a pool
of items for measuring the self-regulation of TLM students. Suggestions from the
supervising teacher and other experts were carefully considered and incorporated into

tools development.

Table 16

The details of the tool reviewed for SRS

SIL. No Author & Year Components Identified

1 Sevarkodiyan &
Parimala (2020)

Planning
Receiving
Provoking
Implementing
Evaluating

Assessing

2 Pokharna & Mathur
(2022)

Self-reaction
Self judgement
Goal setting
Self-efficacy

Self-observation

3 Suneera & Mumthas
(2019)

Intrinsic goal orientation
Extrinsic goal orientation
Task value

Self-efficacy

Rehearsal

Elaboration

Organization

Meta cognitive self-regulation

Time and study environment
management

e Help seeking

4 Gupta and Mehtani e Self-awareness
(2017)
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SIL. No Author & Year Components Identified

e Planning and goal setting

Self-motivation
Self-control
Self-evaluation

Self-modification

5 Suresh and Renjisha
(2018)

Goal setting
Strategic planning
Self-efficacy
Outcome expectancy
Intrinsic interest
Attention focusing
Self-instruction
Self-control

Imagery
Self-experimentation
Self-recording
Self-evaluation
Attributions
Self-satisfaction

Adaptivity

Selection of Components

On the basis of theoretical knowledge, the questions were looped into different
dimensions. Based on the theories, expert opinion and survey of related literature the
investigator selected 9 dimensions for the preparation of SRS for Tamil linguistic

minority students.

Self-motivation. Motivation may be intrinsic or extrinsic in nature. Self-

motivation is closely connected with intrinsic motivation. Self-motivation is the
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desire, enthusiasm to pursue goals, internal drive to achieve personal or academic

success. Sources of self-motivation are values, aspirations and interests.

Self-control. Ability to control one's thoughts, emotions, behaviours and

impulses to achieve desired results, align to personal goals and limit temptations.

Self-efficacy. It is the belief in one's own ability to successfully perform
particular tasks, achieve goals, and overcome challenges. It is influenced by past

experiences, feedback from others and mastery of skills.

Self-awareness. Self-awareness is the awareness about one's own thoughts,
abilities, emotions, strengths, weaknesses, values, motivations, conscious knowledge
and understanding. It facilitates self-improvement, appropriate decision making and

personal growth in individuals.

Social skills. Social skills are behaviours, abilities, competencies and
character that leads individuals to effectively interact, collaborate and communicate

with others, influencing positive relationships and social success.

Study habits. Study habits are the systematic routines, strategies, and
practices which are employed by the individuals to manage and organize their learning

for enhancing retention of knowledge and academic performance.

Cultural Identity. It is the sense of belonging to a cultural group, developed
through shared values, traditions, language, and customs. It influences how

individuals see themselves and connect with others in a diverse society.
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Self-concept. Self-concept is the understanding and perception by individuals
impacted by personal, social, cultural determinants. It involves one's values, identity

and how they connect to others in various situations.

Goal setting and planning. The process of creating clear, specific and
achievable goals for personal or academic development, along with creation of

strategies to attain these goals or targets.

Preparation of Draft Form

The draft form of the SRS consisted of 60 statements. It is a five-point scale
in which the respondents are asked to give their response for the given items based on
their agreement or disagreement. They were requested to select the appropriate answer
for each statement from the given five choices- strongly agree, agree, uncertain,
disagree, strongly disagree. This initial draft questionnaire was shown to experts in
that field and based on their opinion and changes suggested by the experts, some
statements were added and some were removed. The draft form of SRS (English and

Tamil versions) is given as Appendices 9 and 10 respectively.

Table 17

Component wise distribution of items and weightage given to each component is given

in table

S1. No Dimensions Item No. Total
1 Self-motivation 1,3,4,11,12,28,44 7
2 Self-control 5,6,7,8,30,32 6
3 Self-efficacy 13,14,15,16,17,18,19 7
4 Self-awareness 20,21,25,26,40,41,57 7
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Sl. No Dimensions Item No. Total
5 Social skills 22,23,24,27,43,54,60 7
6 Study habits 2,9,10,29,31,33,55 7
7 Cultural Identity 34,35,36,37,38,56 6
8 Self-Concept 39,42,45,46,48,49,58 7
9 Goal setting and planning 47,50,51,52,53,59 6

Preparation of Scoring Key

Self-regulation has a 5-point Likert type scale. Each item has 5 response
options only: strongly agree, agree, uncertain, disagree, strongly disagree. For
obtaining the value of score for each item, each response of the item has an assigned

number.

Table 18

Scoring procedure for self-regulation scale

Items Strongly agree  Agree Uncertain Disagree  Strongly disagree
Positive 5 4 3 2 1
Negative 1 2 3 4 5

Pilot Study

After preparing the draft version of the SRS, the investigator administered it
to 75 students with a 45-minute time limit. The responses were reviewed to identify
and correct errors and ambiguous items. Based on the pilot study, the final draft of the

scale was prepared.
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Item analysis

The result of item analysis and the obtained t value for each item is provided
in table 19. Table 19 shows the result of item analysis. Based on item analysis 42

questions out of 60 were selected for the final tool.

Table 19

Result of Item analysis scale for measuring the Self-regulation of Tamil linguistic

minority students

Independent sample t test

Item 1 2.968 Accepted Item 21 1.511 Rejected
Item 2 6.896 Accepted Item 22 5.829 Accepted
Item 3 5.072 Accepted Item 23 1.678 Rejected
Item 4 2.710 Accepted Item 24 5.096 Accepted
Item 5 9.856 Accepted Item 25 5.247 Accepted
Item 6 3.805 Accepted Item 26 1.329 Rejected
Item 7 3.271 Accepted Item 27 5.548 Accepted
Item 8 1.529 Rejected Item 28 4.884 Accepted
Item 9 3.508 Accepted Item 29 7.225 Accepted
Item 10 1.762 Rejected Item 30 6.442 Accepted
Item 11 3.678 Accepted Item 31 2.488 Accepted
Item 12 1.794 Rejected Item 32 1.248 Rejected
Item 13 1.556 Rejected Item 33 6.913 Accepted
Item 14 3.417 Accepted Item 34 1.469 Rejected
Item 15 1.183 Rejected Item 35 10.666 Accepted
Item 16 5.046 Accepted Item 36 2.259 Accepted
Item 17 5.145 Accepted Item 37 1.216 Rejected
Item 18 3.321 Accepted Item 38 9.663 Accepted
Item 19 2.156 Accepted Item 39 1.398 Rejected
Item 20 5.527 Accepted Item 40 1.460 Rejected

Item 41 3.151 Accepted Item 51 2.968 Accepted
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Independent sample t test

Item 42 7.112 Accepted Item 52 6.896 Accepted
Item 43 3.271 Accepted Item 53 0.098 Rejected
Item 44 0.088 Rejected Item 54 2.137 Accepted
Item 45 3.096 Accepted Item 55 1.407 Rejected
Item 46 3.271 Accepted Item 56 5.072 Accepted
Item 47 4.296 Accepted Item 57 5.072 Accepted
Item 48 3.271 Accepted Item 58 2.710 Accepted
Item 49 1.794 Rejected Item 59 9.856 Accepted
Item 50 2.553 Accepted Item 60 1.713 Rejected

The table shows the result of item analysis. Based on item analysis 42

questions out of 60 were selected for the final tool.

Preparation of final form of Self-regulation Scale

The final tool was prepared by selecting those items whose t value is greater
than or equal to 1.96. The draft tool initially consisted of 60 questions. After item
analysis the final tool consisted of 42 questions. The final forms of the SRS (English

and Tamil versions) are given in Appendices 11 and 12.

Table 20

Breakup of Questions in the Final Tool SRS

S1.No Dimensions Item No. Total

1 Self-motivation 1,3,5,10,11 5
2 Self-control 7,8,9,34

3 Self-efficacy 4,12,13,14,15

4 Self-awareness 16,17,19,20,21
5 Social skills 18,22,23,24,26

whm D B
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S1.No Dimensions Item No. Total
6 Study habits 2,6,27,28,29, 5
7 Cultural Identity 30,31,32,33, 4
8 Self-concept 35,36,37,38,39 5
9 Goal setting and planning 25,40,41,42 4

Gender Sensitivity Scale (GSS)

The Gender sensitivity scale was developed and standardized by the
investigator with the help of a supervising teacher. This scale was used to find out the

Gender sensitivity of Tamil linguistic minority students.

Planning of the scale

During the planning stage the investigator studied the relevant materials
related to the measurement of Gender sensitivity of Tamil linguistic minority students
in Kerala. On the basis of reviewed literature, the investigator decided to prepare a
pool of items for measuring the Gender sensitivity of Tamil linguistic minority
students. The development of the tool was carried out with the support and guidance
of the supervising teacher. Suggestions from the supervising teacher and other experts

were carefully considered and incorporated into tools development.
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Table 21
The details of the tool reviewed for GSS

S1. No Author & Year

Components Identified

1 Arya & Nandha
(2022)

Gender role stereotyping
Gender role stereotyping
Gender based interpersonal relationship

Perception towards gender equitable
role

Attitude towards reforming girl’s status

2 Kalra & Sharma
(2021)

School infrastructure and management
Classroom practices

Instructional material

Gender based violence

3 Chaudhary et.al
(2013)

Gender awareness
Gender parity

Gender discrimination
Sexual harassment
Gender diversity
Gender budgeting
Gender bias

Gender equality

4 Yadav & Gardia
(2017)

Home adjustment

Bread winner

Property rights

Political reservation

Decision making

Dress choice

Way of living

Freedom regarding life
Submissive type behaviour
Widow life

Freedom rights

Acceptance of traditional symbols
Sharing of household responsibility
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Selection of Components

On the basis of theoretical knowledge, the questions were looped into different
dimensions. Based on the theories, expert opinion and survey of related literature the
investigator selected 7 dimensions for the preparation of GSS for Tamil linguistic

minority students.

Gender awareness. Gender awareness is understanding, recognition and
acceptance of the psychological, cultural and social differences between genders,

considering awareness of roles, gender norms, diverse experiences and identity.

Gender Bias. Gender bias and discrimination based on gender, leading to
disparities in opportunities, privileges or rights for individuals or groups due to

systemic practices and institutional norms or societal attitudes.

Gender Equality. The belief in equal rights and opportunities for everyone
regardless of gender leads to minimizing gender discrimination, barriers related to

power, bias and inequalities in gender.

Gender role stereotyping. The reinforcement of traditional or cultural roles,
behaviour and expectations linked with masculine qualities and feminine traits, which
may constrain personal choices, expressions and opportunities due to rigid norms of

gender.

Gender Discrimination. Discriminatory treatment based on gender and
unequal opportunities leading to disadvantage in the areas like community

participation, health care, education and employment.
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Gender and Language. The examination of how language represents,
supports and influences gender interactions considering linguistic trends, phrases, and

descriptions that reflect traits, gender and power roles in community.

Gender and Curriculum. Reflection of how instructional programs, learning
resources and methods deal with gender inequalities, prejudices and partialities, and
the adoption of approaches to foster gender equitable and fair educational

opportunities for all students.

Preparation of Draft Form

The draft form of the GSS consisted of 56 statements. It is a five-point scale
in which the respondents are asked to give their response for the given items based on
their agreement or disagreement. They were requested to select the appropriate answer
for each statement from the given five choices- strongly agree, agree, uncertain,
disagree, strongly disagree. This initial draft questionnaire was shown to experts in
that field and based on their opinion and changes suggested by the experts, some
statements were added and some were removed. The draft form of GSS (English and

Tamil versions) is given as Appendices 13 and 14 respectively.
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Component wise distribution of items and weightage given to each component is given

in table
S1.No Dimensions Item No. Total
1 Gender awareness 2.,3,5,7,8,22,26,38 8
2 Gender Bias 6,11,12,15,16,18,19,20 8
3 Gender Equality 1,17,21,23,24, 25, 27, 36 8
4 Gender role stereotyping 13,28, 31,32,33,34,35,37 8
5 Gender Discrimination 4,9,29,42,43,45,49,55 8
6 Gender and Language 10,40,41,44,46,47,50,56 8
7 Gender and Curriculum 14,30,39,48,51,52,53,54 8

Preparation of Scoring Key

Gender sensitivity has a 5-point Likert type scale. Each item has 5 response
options only: strongly agree, agree, uncertain, disagree, strongly disagree. For
obtaining the value of score for each item, each response of the item has an assigned

number.

Table 23

Scoring procedure for Gender sensitivity scale

Items Strongly agree  Agree Uncertain Disagree  Strongly disagree

Positive 5 4 3 2 1
Negative 1 2 3 4 5
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Pilot Study

After preparing the draft version of the GSS, the investigator administered it
to 75 students with a 45-minute time limit. The responses were reviewed to identify
and correct errors and ambiguous items. Based on the pilot study, the final draft of the

scale was prepared.

Item analysis

The result of item analysis and the obtained t value for each item is provided
in the table 24. Table 24 shows the result of item analysis. Based on item analysis 38

questions out of 56 were selected for the final tool.

Table 24

Result of Item analysis scale for measuring the Gender sensitivity of Tamil linguistic

minority students

Independent sample t test

Item 1 2.241 Accepted Item 14 1.794 Rejected
Item 2 3.096 Accepted Item 15 1.493 Rejected
Item 3 3.271 Accepted Item 16 5.046 Accepted
Item 4 4.296 Accepted Item 17 4.457 Accepted
Item 5 4.314 Accepted Item 18 3.333 Accepted
Item 6 3.805 Accepted Item 19 2.156 Accepted
Item 7 6.896 Accepted Item 20 1.107 Rejected
Item 8 2.259 Accepted Item 21 0.048 Rejected
Item 9 3.508 Accepted Item 22 5.829 Accepted
Item 10 1.751 Rejected Item 23 5.678 Accepted
Item 11 0.028 Rejected Item 24 5.096 Accepted
Item 12 6.096 Accepted Item 25 1.247 Rejected

Item 13 1.728 Rejected Item 26 0.029 Rejected
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Independent sample t test

Item 27 5.548 Accepted Item 42 2.259 Accepted
Item 28 3.271 Accepted Item 43 5.527 Accepted
Item 29 7.225 Accepted Item 44 4.884 Accepted
Item 30 6.442 Accepted Item 45 6.422 Accepted
Item 31 6.323 Accepted Item 46 2.488 Accepted
Item 32 5.247 Accepted Item 47 3.151 Accepted
Item 33 2.023 Accepted Item 48 2.968 Accepted
Item 34 3.169 Accepted Item 49 1.469 Rejected
Item 35 4.258 Accepted Item 50 6.193 Accepted
Item 36 0.004 Rejected Item 51 1.248 Rejected
Item 37 0.021 Rejected Item 52 0.061 Rejected
Item 38 3.678 Accepted Item 53 9.663 Accepted
Item 39 1.315 Rejected Item 54 1.398 Rejected
Item 40 0.016 Rejected Item 55 1.460 Rejected
Item 41 7.112 Accepted Item 56 3.151 Accepted

The table shows the result of item analysis. Based on item analysis 38

questions out of 56 were selected for the final tool.

Preparation of final form of Gender Sensitivity Scale

The final tool was prepared by selecting those items whose t value is greater
than or equal to 1.96. The draft tool initially consisted of 56 questions. After item
analysis the final tool consisted of 38 questions. The final forms of the GSS (English

and Tamil versions) are given in Appendices 15 and 16.
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Table 25

Breakup of Questions in the Final Tool GSS

SI1. No Dimensions Item No. Total
1 Gender awareness 1,2,5,6,15,35 6
2 Gender Bias 23,24,26,27,34 5
3 Gender Equality 10,19,28,29,30 5
4 Gender role Stereotyping 12,13,14,17,21 5
5 Gender Discrimination 7,16,18,31,32 5
6 Gender and Language 3,4,8,9,22.38 6
7 Gender and Curriculum 11,20,25,33,36,37 6

Reliability of the Tools

Reliability is the extent to which a test provides the same result when
measurements are repeated several times. The educational aspiration among TLM
students was validated using Cronbach’s alpha test (Cronbach, 1951). Selecting an
appropriate sample size depends on the research topic and the methods used.
According to Cochran (1977), using a larger sample size, usually 500 or more

participants, can lead to more accurate and reliable results.

Table 26

Reliability coefficient of tools

Name of the Tool Reliability coefficient
EAS 0.88
HEI 0.85
SRS 0.88

GSS 0.86




Methodology 177

Validity of the Tools

Validity is defined as the accuracy with which the test measures what it is
intended to measure. Administration of the instruments to experts in the fields of
theoretical aspects, related literature, and psychology for their suggestions and
necessary modifications according to their suggestions and comments. The

investigator ensured the content validity, face validity and intrinsic validity of the test.

Content Validity

According to Bollen (1989), content validity is a qualitative form of validity
that assesses how fully the items represent the entire domain of the construct. In this
study, the content validity of the tools was ensured through an objective comparison
of the scale items with curricular content and theoretical frameworks. The items were
developed with due weightage to content and components of the constructs and were
reviewed by subject matter experts. These experts evaluated whether the items
adequately covered all aspects of the conceptual domains and their suggestions were
incorporated into final revisions. Based on this process, the content validity of all tools

was confirmed.

Face Validity

Face validity refers to a subjective judgment about how well the items of a
tool appear to measure the intended construct at first glance. In this study, the
investigator reviewed each item of all the tools to ensure they reflected their respective
conceptual frameworks. This was provided by feedback from non-expert participants,

such as postgraduate students and research scholars who evaluated the clarity and
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relevance of each item. Following this review, the items were found to be relevant and
representative of the constructs being measured. Thus, these tools demonstrated

satisfactory face validity.

Intrinsic Validity

Intrinsic validity, as defined by Gulliksen (1950), is a primary form of validity
providing objective and quantitative evidence that a tool measures what it claims to
measure. It is computed as the square root of the reliability coefficient.

Table 27

Intrinsic validity of tools

Name of the Tool Intrinsic validity
EAS 0.94
HEI 0.92
SRS 0.94
GSS 0.93
Sample for the Study

For the present study, the investigator used the simple random sampling
technique for the selection of the sample. The sample consists of 1200 TLM students
of Palakkad, Idukki and Thiruvananthapuram districts of Kerala. Due representation

was given to Gender, Locale and Type of Management.
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Data representation was given to Gender, Locale and Type of Management

Tamil linguistic minority students (1200)

Classificatory variables N
Male 600
Gender 1200
Female 600
Rural 620
Locale 1200
Urban 580
Government 640
Type of Management 1200
Aided 560
Table 29
Details of Tamil medium Schools selected for the study
S1. No List of Schools Type of Number of
Management students
1 GHSS Muthalamada Government 96
2 BG HSS Vannamada Government 57
3 GHSS Kozhippara Government 88
4 GHS Meenakshipuram Government 70
5 SPHSS Kozhinjampara Aided 185
6 PMGHSS Palakkad Government 40
7 GHSS Chittur Government 20
8 GVGHSS Chittur Government 24
9 ST. Francis X VHSS Parisakkal Aided 180
10 LFGHS Munnar Aided 165
11 GVHSS Munnar Government 76
12 GHSS Devikulam Government 32
13 LMS Tamil HS Parassala Aided 28
14 Tamil VHSS Chalai Government 60
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Sl. No List of Schools M;Fgfge;)rfen ¢ N;umdz?t;)f
15 GGHSS Karamana Government 32
16 GMBHSS Thycaud Government 20
17 GGHSS Cotton Hill Government 25

Data Collection Procedure

After standardization of the tools the Tamil medium schools from the districts
from where data were to be collected were chosen. Prior approval was obtained from
the heads of the selected schools to facilitate necessary preparations for administering
the tools. Each chosen school in the respective districts was visited individually. At
school, the tools were given to each student and the instructions were clearly
explained, including how to respond to both positive and negative statements in the
response sheet. To help students fully grasp the meaning of each statement, the
investigator read them aloud, ensuring this did not influence their answers in any way.
Based on it, students marked their responses. Ample time was allotted to students for
complete questionnaires. After Completion, the response sheets were collected by the
investigator. The completed questionnaires were then scored and analysed using SPSS

software.

Scoring and Consolidation of Data

Once the scale was administered, the response sheets completed by Tamil
linguistic minority students were collected. Each response was carefully reviewed to
identify any errors or incomplete entries. Sheets containing invalid or incomplete data

were excluded from the analysis. The verified and finalized response sheets were then
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assigned serial numbers. Using the appropriate scoring keys, individual item scores
were computed. These scores, along with relevant respondent information, were
systematically entered into an organized data sheet. Total scores were also included
in this dataset. Following this, the data were arranged and prepared for detailed

analysis.

Statistical Techniques Used in the Study

After the data were collected and scored, they were entered into Excel
spreadsheets. Each categorical variable, such as gender, locale, and type of
management was coded numerically using digits (for example, 1, 2, and 3) to represent
different subgroups. Numerical values for each item were assigned using Excel
functions to facilitate statistical analysis and interpretation. The dataset was then
exported to SPSS (Statistical Package for the Social Sciences, Version 26.0), where

all statistical analyses were performed.

The main statistical techniques employed for the present investigation are

given below

° Preliminary Analysis

° Percentile Analysis

° Test of Significance of Difference Between Means (t-test)
° Karl Pearson's Product Moment Co-efficient of Correlation

° Fisher’s r-to-z Transformation
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Conclusion

The research design of this study involved the following stages: identifying
the research problem, selecting an appropriate sample, developing and standardizing
data collection instruments, administering the tools, and then organizing, analysing
and interpreting the data. The findings were derived through careful and systematic

statistical analysis.



Chapter 4
ANALYSIS AND INTERPRETATIONS

Preliminary Analysis

Preliminary Analysis of Test scores
Major Analysis

Percentage Analysis
Comparative Analysis
Correlation Analysis

Comparison of Correlations



Data analysis is the process of examining, organizing and interpreting data to
draw conclusions and support decision making. Interpretation is the deriving
conclusions from collected data following an analytical study (Kothari, 2010). The
data of the present study was collected using appropriate techniques as per the
objectives of the study. The analysis of data was done using SPSS 26.0. The analysis

and interpretation are presented below as under the sections.

Preliminary Analysis

The details of different statistical values are presented here based on the

objectives put up.

Major Analysis

Major Analysis is intended to throw light on other objectives of the study.

The details of analysis conducted under each section are given below.

Preliminary Analysis

Students’ Demographic Characteristics

The study collected data from 1200 students. Analysis of data collected about
students is given. Out of the 1200 students involved in the survey, girls accounted for

600 (50%) whereas 600 (50%) were boys. In terms of locality the results demonstrated
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that 580(48%) students were from urban areas and 620 (52%) students were from rural

areas. Data on type of management revealed that there were 640 (53%) students

studying in government institutions and 560 (47%) students were in aided institutions.

Table 30

Demographic Characteristics of Participants

Frequency and % in the study

Baseline Characteristic

n %
Girls 600 50
Gender
Boys 600 50
Urban 580 48
Locale
Rural 620 52
Government 640 53
Type of Management .
Aided 560 47
Major Analysis
Descriptives:
Table 31
Statistical Constants for Educational Aspiration, Gender Sensitivity, Home
Environment and Self-Regulation of students for the Total Sample
Variable Mean Median Mode SD  Skewness Kurtosis
Educational 1200 15595 168 218 49.60 -0505  -0.941
Aspiration
Home 1200 84.17 88 110 21.06 -0.530  -0.898
Environment
Self-Regulation 1200 149.19 158 209 46.81 -0.527 -0.832
Gender 1200 133.93 142 181 43.03 -0.518  -0.906

Sensitivity
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The values of Means, Median and Mode for Educational aspiration, Home
environment, Self-regulation and Gender sensitivity show noticeable differences,
pointing out that the distributions are not perfectly symmetrical. The skewness values
for all variables (from -0.505 to -0.530) fall within the generally accepted range for
mild skewness, showing that the distributions are only slightly negatively skewed
rather than normally shaped. Kurtosis values (from -0.832 to -0.941) fall within the
acceptable limits for moderate deviation, suggesting that the distributions are flatter
than a normal curve (platykurtic). Although these values fall within acceptable limits
for mild variation. It shows that the distributions do not follow a normal pattern.
Therefore, the data for the total sample cannot be considered normally distributed and
the curves show slightly skewed and platykurtic in nature. The probability curves for

the variables are presented below.

Figure 1

The histogram for Educational Aspiration
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Figure 2

The histogram for Home Environment
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The histogram for Self- Regulation
SR
120 [ | Mean = 149.19
Std. Dev. = 46.813
N=1,200

Frequency




Analysis and Interpretation 187

Figure 4

The histogram for Gender Sensitivity
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The detailed data of the entire sample means for Educational Aspiration,
Gender Sensitivity, Home Environment and Self-Regulation for the total are given in

the tables below.

Table 32

Statistical Constants of the Total Sample with respect to Gender, Locale, and Type of

Management for Educational Aspiration

Educational Aspiration N Mean S.D.
Girls 600 144.97 50.41
Gender
Boys 600 166.93 46.29
Urban 580 148.25 51.43
Locale
Rural 620 163.15 46.73
Government 640 161.91 48.30

Type of management
Aided 560 149.14 50.23
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Table 33

Statistical Constants of the Total Sample with respect to Gender, Locale, and Type of

Management for Home Environment

Home Environment N Mean S.D.
Girls 600 79.93 21.65

Gender
Boys 600 88.41 19.58
Urban 580 80.32 21.46

Locale
Rural 620 87.77 20.04
Government 640 87.40 20.04

Type of management
Aided 560 80.47 21.60

Table 34

Statistical Constants of the Total Sample with respect to Gender, Locale, and Type of

Management for Self-Regulation

Self-Regulation N Mean S.D.
Girls 600 138.30 47.70

Gender
Boys 600 160.08 43.29
Urban 580 141.28 47.61

Locale
Rural 620 156.59 44.85
Government 640 156.71 43.46

Type of management
Aided 560 140.60 49.02
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Table 35

Statistical Constants of the Total Sample with respect to Gender, Locale, and Type of

Management for Gender Sensitivity

Gender Sensitivity N Mean S.D.
Girls 600 123.70 44.23

Gender
Boys 600 144.16 39.24
Urban 580 129.37 43.86

Locale
Rural 620 138.19 41.83
Government 640 138.51 42.93

Type of management
Aided 560 128.69 42.58

Percentile Analysis

Percentile theory is a statistical technique used to determine the relative
standing of a score within a data set. A percentile denotes the proportion of scores that
fall below a particular value, providing a standardized method for comparing

individual performance relative to the entire distribution.

Percentiles are calculated by first arranging all scores in ascending order, then
determining the position of a particular score relative to the total number of scores.
The relative position represents the percentage of scores that are below the observed
value. Once the percentile of a score is determined, it can be used to categorize
performance levels: scores below the 25th percentile is considered low, scores
between the 25th and 75th are considered average and scores above the 75th

percentiles are considered high. This method provides a consistent and meaningful
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approach for interpreting data. It allows comparisons across individuals and groups

regardless of the absolute values of their scores.

Levels of Educational Aspiration among Students

The levels of educational aspiration among students were assessed using
percentile analysis. The Educational aspiration tool consists of 44 items rated on a 5-
point scale, yielding a total score range from 44 to 220. Using percentile cut-off
values, scores between 44 and 87 are categorized as low, scores between 88 to 165 as

average and scores between 166 and 220 as high levels of educational aspiration.

Table 36

Distribution of Students belonging to Low, Average and High Levels of Educational

aspiration groups for the Total Sample.

Category Number Percentage
Low 164 13.67%

Average 509 42.42%
High 527 43.92%

Among the total sample, 13.67% of students had low educational aspirations,
42.42% average, and 43.92% high, suggesting that most students exhibit moderate to
high aspirations. This finding aligns with Khattab (2015), who reported that most
secondary school students maintained moderate to high educational aspirations

influenced by family expectations, school climate and perceived opportunities.
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Figure 5

Levels of Educational Aspiration
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Levels of Home Environment among Students

Percentile analysis was used to determine the levels of home environment
among students. The Home environment tool involved 37 items rated on a 3-point
scale. It has a total score range from 37 to 111. Based on percentile cut-off values,
scores between 37 and 55 are categorized as low, scores between 56 and 92 as average

and scores between 93 and 111 as high levels of home environment.

Table 37

Distribution of Students belonging to Low, Average and High Levels of Home

environment groups for the Total Sample.

Category Number Percentage
Low 159 13.25%
Average 510 42.5%

High 531 44.25%
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In the total sample, 13.25% of students were classified in the low home
environment group, 42.5% in the average, and 44.25% in the high, indicating that the
majority of students exhibit moderate to high levels of home environment. The high
and average groups were close in percentage, representing a fairly balanced
distribution. Bronfenbrenner’s Ecological Systems Theory explained that the home
environment strongly influenced students’ learning and development. Desforges and
Abouchaar (2003) also found that parental support was connected to better academic
outcomes. This was relevant for Tamil linguistic minority students as well, where
home support varied due to language and socio-cultural factors. The presence of a low

group suggested inequality in home support, which needed attention.

Figure 6

Levels of Home Environment
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Levels of Self-regulation among Students

The levels of self-regulation among students were determined using percentile
analysis. The self-regulation tool consists of 42 items rated on a 5-point scale. Scores
fall within the range of 42 to 210. Using percentile cut-off values, scores between 42
and 104 are categorized as low, scores between 105 and 163 as average and scores

between 164 and 210 as high levels of self-regulation.

Table 38

Distribution of Students belonging to Low, Average and High Levels of Self-

regulation for the Total Sample

Category Number Percentage
Low 153 12.75%

Average 536 44.67%
High 511 42.58%

In the total sample, 12.75% of students were classified in the low self-
regulation group, 44.67% in the average, and 42.58% in the high. It shows that the
majority of students exhibit average to high levels of self-regulation. The average and
high categories were closely matched, suggesting that a considerable proportion of
students were able to manage and guide their own learning effectively. The presence
of a low group suggested that there were differences in students’ ability to plan,
monitor and regulate their academic tasks. Zimmerman’s Social Cognitive Theory of
Self-Regulated Learning explains that self-regulation develops through the interaction
of personal factors, behaviour and environment. Similar observations were reported
by Pintrich and De Groot (1990), who noted that students with higher self-regulation

demonstrated better academic engagement and achievement.
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Figure 7

Levels of Self-Regulation

W Eow

B Averaze
W Heen

Levels of Gender Sensitivity among Students

The levels of gender sensitivity among students were determined using
percentile analysis. The gender sensitivity tool consists of 38 items rated on a 5-point
scale. The total scores range from 38 to 190. Based on percentile cut-off values, scores
between 38 and 88 are categorized as low, scores between 89 and 149 as average and

scores between 150 and 190 as high levels of gender sensitivity.

Table 39

Distribution of Students belonging to Low, Average and High Levels of Gender

sensitivity for the Total Sample

Category Number Percentage
Low 165 13.75%
Average 517 43.08%

High 518 43.17%
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In the total sample, 13.75% of students were classified in the low gender
sensitivity group, 43.08% in the average, and 43.17% in the high, indicating that the
majority of students exhibit moderate to high levels of gender sensitivity. Vyas et al.
(2020) found that gender sensitization programs significantly improved students’
attitudes toward gender equality. This was further supported by UNESCO (2015),
which emphasized that culturally responsive and gender-sensitive education helped
reduce stereotypes and promote equality among learners. In the context of Tamil
linguistic minority students, differences in exposure to gender-related awareness
activities and social interactions may have arisen due to cultural and contextual

factors.

Figure 8

Levels of Gender Sensitivity
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Major Analysis

Comparison of Educational Aspiration of students according to gender

A test of significance of difference between mean scores was done for the
comparison of Educational Aspiration according to gender. The data and result are

presented below

Table 40

Data and Result of Test of Significance of the Difference between the Means of

Educational Aspiration of students According to Gender

Group N Mean SD t value p value
Girls 600 144.97 50.41
7.863 p <0.01
Boys 600 166.93 46.29

The means of Educational Aspiration of girls and boys are found to be Mean=
144.97 & SD = 50.41 and Mean = 166.93 & SD = 46.29 respectively. After the t test,
the value was 7.863 with p < 0.01 which is statistically significant. Therefore, there is

a significant difference in Educational Aspiration of students with respect to gender.
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Figure 9

Graphical representation of means of Educational Aspiration of students according

to gender
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Discussion

The present study revealed a significant difference in educational aspiration
between boys and girls, with boys exhibiting higher aspirations (Means =166.93)
compared to girls (Mean= 144.97). The t- test value of 7.863 with p < 0.01 confirms

that this difference is statistically significant.

This finding is supported by Yarriswamy and Nishant (2023), who reported
that male students have higher educational aspirations than female students. Similar
results were found by Naqvi and Khan (2018), who observed a significant and positive
relationship between educational aspiration and academic achievement with respect
to gender, showing higher aspirations among males. Kant and Kumar (2016) also

noted that male visually impaired students had higher educational aspirations than
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female students. Rajesh and Chandrasekharan (2014), as well as Singh (2011),
underscoring that boys have higher educational aspirations than girls. Social and
cultural factors, such as traditional gender roles, differing expectations and unequal

access to educational opportunities significantly influenced students’ aspirations.

Comparison of Educational Aspiration of students according to locale

A test of significance of difference between mean scores was done for the

comparison of Educational Aspiration according to locale.

Table 41

Data and Result of Test of Significance of the Difference between the Means of

Educational Aspiration of students According to locale

Group N Mean SD t value p value
Urban 580 148.25 51.43
5.242 p<0.01
Rural 620 163.15 46.73

The means of Educational Aspiration of urban students and rural students are
found to be Mean=148.25 & SD = 51.43 and mean = 163.15 & SD = 46.73
respectively. After the t test, the value was 5.242 with p < 0.01 which is statistically
significant. Therefore, there is a significant difference in Educational Aspiration of

students with respect to locale.
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Figure 10

Graphical representation of means of Educational Aspiration of students according

to locale
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Discussion

The present study found a significant difference in educational aspirations
between rural (mean = 163.15) and urban students (Mean=148.25), with rural students
showing higher aspirations (t= 5.242, p < 0.01). This aligns with findings by Hooda
and Devi (2018), who reported higher educational aspirations among rural students.
Kumar and Selvakumar (2018), found that rural students had higher educational
aspirations than their urban students. Rajesh and Chandrashekhar (2014) observed
significant differences in educational aspirations based on different personal and
demographic variables and also rural students exhibiting higher aspirations. In the
context of Tamil linguistic minority students, higher aspirations among rural students

were influenced by their perception of education as a means of social mobility and



200 Analysis and Interpretation

economic improvement, especially in areas with limited local employment

opportunities.

Comparison of Educational Aspiration of students according to type of

management

A test of significance of difference between mean scores was done for the

comparison of Educational Aspiration according to type of management.

Table 42

Data and Result of Test of Significance of the Difference between the Means of

Educational Aspiration of students According to type of management

Group N Mean SD t value p value
Government 640 161.91 48.30
4.475 p<0.01
Aided 560 149.14 50.23

The means of Educational Aspiration of students form government and aided
schools are found to be Mean=161.91 & SD = 48.30 and Mean = 149.14 & SD =
50.23 respectively. After the t test, the value was 4.475 with p < 0.01 which is
statistically significant. Therefore, there is a significant difference in Educational

Aspiration of students with respect to type of management.
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Figure 11

Graphical representation of means of Educational Aspiration of students according

to type of management
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Discussion

The present study found a significant difference in educational aspiration
between students of government and aided schools with government school students
showing higher educational aspiration (Mean=161.91) compared to aided school’s
students (Mean = 149.14). The t-test value of 4.475 (p < 0.01) confirms that this

difference is statistically significant.

This finding is supported by the earlier study by Coleman et al. (1966), which
emphasized the importance of school environment and institutional resources in
shaping student achievement and aspirations. Similarly, Bourdieu’s theory of cultural
capital (1977) also suggests that access to supportive educational structures and

institutional resources enhances students’ academic orientation and future goals.
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Compared to aided schools, government schools in Kerala provided more
inclusive and targeted support for these minority students. These schools often
implemented state initiatives more effectively, including scholarships, language
support and career guidance programmes. Government schools were usually
neighbourhood-based and had a higher proportion of students from different socio-
linguistic backgrounds. As a result, students experienced a sense of belonging, felt

less alienated and were academically motivated.

Comparison of Home Environment of students according to gender

A test of significance of difference between mean scores was done for the

comparison of Home Environment according to gender.

Table 43

Data and Result of Test of Significance of the Difference between the Means of Home

Environment scores of students According to Gender

Group N Mean SD t value p value
Girls 600 79.93 21.65

7.116 <0.001
Boys 600 88.41 19.58

The means of Home Environment scores of girls and boys are found to be
Mean=79.93 & SD = 21.65 and Mean = 88.41 & SD = 19.58 respectively. After the t
test, the value was 7.116 with p < 0.01 which is statistically significant. Therefore,
there is a significant difference in the home environment of students with respect to

gender.

Figure 12
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Graphical representation of means of Home Environment of students according to

gender
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Discussion

The present study revealed a significant difference in student’s perceptions of
the home environment between boys (Mean=88.41) and girls (Mean=79.93), with a t-
value of 7.116 (p < 0.01). This aligns with findings by Doley (2018) reported that
male students reported higher home environment scores compared to female students.
Oommen (2015) found a significant difference between male and female students in
their home environment. Ghatak (2018) also pointed out significant differences in the

home environment between male and female adolescents.

The observed gender difference in home environment perceptions was
explained by several family and cultural factors. These included parental preference
for boys, different levels of freedom of movement for boys and girls, and differences

in emotional communication and academic expectations. Cultural factors such as
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Tamil linguistic minority family practices also influenced how the home environment
was experienced by students. It was possible that boys reported better perceptions of
the home environment because they were given more independence and faced fewer
emotional restrictions at home. On the other hand, girls experienced stricter
monitoring, had less freedom and bore more household responsibilities. These factors

led to less positive perceptions of their home environment.

Comparison of Home Environment of students according to locale

A test of significance of difference between mean scores was done for the

comparison of Home Environment according to locale.

Table 44

Data and Result of Test of Significance of the Difference between the Means of Home

Environment scores of students According to locale

Group N Mean SD t value p value
Urban 580 80.32 21.46
6.204 p<0.01
Rural 620 87.77 20.04

The means of Home Environment scores of urban and rural students are found
to be Mean=80.32 & SD = 21.46 and mean = 87.77 & SD = 20.04 respectively. After
the t test, the value was 6.204 which is statistically significant. Therefore, there is a
significant difference in the Home Environment of students with respect to locale. The

graphical representation of the data for means is given in the figure 13.

Figure 13



Analysis and Interpretation 205

Graphical representation of means of Home Environment of students according to

locale
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Discussion

The present study investigated the differences in perceptions of the home
environment between urban and rural students. The results showed that the mean
home environment scores for urban students (Mean= 80.32) and rural students Mean=
(87.77), with a t- value of 6.204 p < 0.01). These results are consistent with Doley
(2018), who found significant differences between rural and urban students. Ghatak
(2018) reported notable differences in home environment between urban and rural
adolescents. Dandagal and Yarriswami (2017) also identified rural students as having

a better family climate than urban students.

These differences were influenced by socioeconomic status, lifestyle patterns,
parenting practices and cultural background, including Tamil linguistic minority

family settings. Rural families were characterized by stronger family bonding and
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closer relationships, which contributed to a more supportive and emotionally stable
home environment. The comparatively higher home environment scores among rural
students may also be attributed to simpler lifestyles, greater parental presence at home,
and more time spent in family interactions, which strengthen communication and
emotional support within the family. Urban families often experience time constraints
due to work commitments and fast-paced living conditions, which may reduce family

interaction and affect perceived home environment quality.

Comparison of Home Environment of students according to type of management

Test of significance of difference between mean scores was done for the

comparison of Home Environment according to type of management.

Table 45

Data and Result of Test of Significance of the Difference between the Means of Home

Environment scores of students According to type of management

Group N Mean SD t value p value
Government 640 87.40 20.04
5.728 p<0.01
Aided 560 80.47 21.60

The means of Home Environment scores of students from government and
aided schools are found to be Mean=87.40 & SD = 20.04 and Mean = 80.47 & SD =
21.60 respectively. After the t test, the value was 5.728 which is statistically
significant. Therefore, there is a significant difference in the Home Environment of

students with respect to type of management.

Figure 14
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Graphical representation of means of Home Environment of students according to

type of management
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Discussion

The present study revealed a significant difference in student’s perceptions of
the home environment between government (Mean=87.40) and aided (Mean = 80.47)
schools, with a t-value of 5.728 (p < 0.01). This finding suggests that students in
government schools perceive their home environment more positively. This
difference may be due to the fact that the number of government schools for TLM
students is higher than that of aided schools and the most aided are located in rural

areas, where home environments may have fewer resources and less parental support.
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Comparison of Self- Regulation of students according to gender

A test of significance of difference between mean scores was done for the

comparison of Self- Regulation according to gender.

Table 46

Data and Result of Test of Significance of the Difference between the Means of Self-

Regulation of students According to Gender

Group N Mean SD t value p value
Girls 600 138.31 47.70

8.281 p< 0.01
Boys 600 160.08 43.29

The means of Self- Regulation of girls and boys are found to be Mean=138.31
& SD = 47.70 and Mean = 160.08 & SD = 43.29 respectively. After the t test, the
value was 8.281 with p < 0.01 which is statistically significant. Therefore, there is a

significant difference in Self- Regulation of students with respect to gender.

Figure 15

Graphical representation of means of Self- Regulation of students according to gender
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Discussion

The results of the present study reveal a statistically significant difference in
the self-regulation of students based on gender, with boys (Mean = 160.08) scoring
higher than girls (Mean = 138.31), as indicated by a t-value of 8.281 (p < 0.01). These
findings are consistent with Haider et al. (2022) who identified a significant gender
effect in the relationship between self-regulated learning and procrastination. They
found that male students were more likely to engage in self-regulation, especially in
rural areas. Sundaramoorthy (2018) reported that boys had higher active
procrastination levels and made greater use of self-regulated learning strategies such
as goal setting, planning, and information seeking. Adiguzel and Orhan (2017) also
observed gender-based differences in self-regulation with boys demonstrating

stronger metacognitive and self-regulatory skills in some learning areas.

The difference in the present study may have been due to contextual factors
such as traditional gender roles. In many cases, boys were given more autonomy in
academic decision-making, while girls had more household responsibilities that
reduced the time available for self-regulated learning activities. Differences in access
to digital resources, peer influence and teacher expectations may also have influenced

how boys and girls developed self-regulation skills.

Comparison of Self- Regulation of students according to locale

A test of significance of difference between mean scores was done for the

comparison of Self- Regulation according to locale.
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Table 47

Data and Result of Test of Significance of the Difference between the Means of Self-

Regulation of students According to locale

Group N Mean SD t value p value
Urban 580 141.28 47.61

5.723 p< 0.01
Rural 620 156.59 44.85

The means of Self- Regulation of urban students and rural students are found
to be Mean=141.28 & SD = 47.61 and Mean = 156.59 & SD = 44.85 respectively.
After the t test, the value was 5.723 with p < 0.01 which is statistically significant.
Therefore, there is a significant difference in Self- Regulation of students with respect

to locale.

Figure 16

Graphical representation of means of Self- Regulation of students according to locale
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Discussion

The findings of the present study show a statistically significant difference in
the self-regulation of students according to locale. Rural students (Mean = 156.59)
scored higher than urban students (Mean = 141.28) with a t-value of 5.723 (p < 0.01).
These results are supported by Haider et al. (2022), who reported that students from
rural areas showed greater involvement in self-regulated learning compared to urban
students. Sundaramoorthy (2018) found that students from both rural and urban areas
engaged in active procrastination, but boys who were mostly from rural backgrounds
tended to use self-regulated learning strategies. Fentaw (2022) noted that rural
students manage academic tasks and develop stronger time management and planning

skills.

Rural Tamil linguistic minority students may have shown higher self-
regulation due to greater independence in managing their learning and limited direct
academic support at home because of language differences. Rural environments also
helped students develop stronger study habits and focus, supported by cultural values
that emphasized discipline, respect for education, hard work and persistence in
achieving goals. These values encouraged students to remain committed and self-
motivated in their studies. Urban students may have shown relatively lower self-
regulation. They often relied more on external academic support such as coaching
centres and digital resources. This reliance lessened the need for independent learning

and self-management.

Comparison of Self- Regulation of students according to type of management

A test of significance of difference between mean scores was done for the

comparison of Self- Regulation according to type of management.
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Table 48

Data and Result of Test of Significance of the Difference between the Means of Self-

Regulation of students According to type of management

Group N Mean SD t value p value
Government 640 156.71 43.46
5.988 p<0.01
Aided 560 140.60 49.02

The means of Self-regulation of students from government and aided school
students are found to be Mean=156.71 & SD = 43.46 and Mean = 140.60 & SD =
49.02 respectively. After the t test, the value was 5.988 with p < 0.01 which is
statistically significant. Therefore, there is a significant difference in self-regulation

of students with respect to type of management.

Figure 17

Graphical representation of means of Self- Regulation of students according to type

of management
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Discussion

The present study found that government school students exhibited
significantly higher self-regulation (Mean = 156.71) compared to aided school
students (Mean = 140.60), with this difference being statistically significant (t =5.988,
p < 0.01). This result aligns with Mittal and Rathore (2021), who found that
government school students demonstrated higher levels of self-regulation than private
school students. They also observed that these students showed stronger internal

motivation.

Students in government schools developed greater independence in learning
because they managed their studies with less continuous academic guidance. This
strengthened their ability to plan, monitor and regulate their own learning. Cultural
and socio-economic factors also influenced this outcome. Limited external academic
support led students to develop discipline, persistence, and goal-oriented study habits.
This was especially evident among Tamil linguistic minority students, as language-
related difficulties at home encouraged them to rely more on their own efforts in
academic work. Aided schools may have provided more structured instruction, closer
teacher monitoring and stronger academic guidance. As a result, students in these

schools may have depended less on their own self-regulatory strategies.

Comparison of Gender Sensitivity of students according to gender

A test of significance of difference between mean scores was done for the

comparison of Gender Sensitivity according to gender.
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Table 49

Data and Result of Test of Significance of the Difference between the Means of Gender

Sensitivity of students According to Gender

Group N Mean SD t value p value
Girls 600 123.70 44.23

8.476 p< 0.01
Boys 600 144.16 39.24

The means of Gender Sensitivity of girls and boys are found to be
Mean=123.70 & SD =44.23 and Mean = 144.16 & SD = 39.24 respectively. After the
t test, the value was 8.476 with p < 0.01 which is statistically significant. Therefore,
there is a significant difference in Gender Sensitivity of students with respect to

gender.

Figure 18

Graphical representation of means of Gender Sensitivity of students according to

gender
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Discussion

The present study found that boys (Mean = 144.16) exhibited slightly higher
gender sensitivity than girls (Mean = 123.70), with a statistically significant difference
(t=8.476, p < 0.01). Supporting this, Kaur (2017) found that boys perceived a more
cooperative and encouraging school environment than girls and emphasized the need
to create equally supportive conditions for girls by increasing their participation in

school activities.

Boietti et al. (2022) reported high gender sensitivity and stereotype rejection
among male medical students in Italy. Vyas et al. (2020) observed that boys involved
in the Girl Rising Gender Sensitization Program in India showed greater attitudinal
changes toward gender equity compared to girls. Autade and Patki (2016) documented
significant reductions in sexist attitudes among male students following sensitization
interventions. Sharma and Gupta (2018) also pointed out that gender sensitization
workshops often resulted in greater improvements in boys’ gender attitudes in Indian

colleges.

Boys in the present study may have shown higher gender sensitivity because
they often had greater exposure to social interactions, school activities and
sensitization programs, particularly within the Tamil linguistic minority context. They
were typically given more freedom and encouragement to participate in discussions
and public spaces, which enhanced their awareness and expression of gender-related
issues. Girls in minority communities may have faced stricter cultural norms and
fewer opportunities for active participation, which limited how they developed and

expressed their understanding of gender equality.
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Comparison of Gender Sensitivity of students according to locale

A test of significance of difference between mean scores was done for the

comparison of Gender Sensitivity according to locale.

Table 50

Data and Result of Test of Significance of the Difference between the Means of Gender

Sensitivity of students According to locale

Group N Mean SD t value p value
Urban 580 129.37 43.86

3.558 p<0.01
Rural 620 138.19 41.83

The means of Gender Sensitivity of urban students and rural students are found
to be Mean=129.37 & SD = 43.86 and Mean = 138.19 & SD = 41.83 respectively.
After the t test, the value was 3.558 which is statistically significant. Therefore, there

is a significant difference in Gender Sensitivity of students with respect to locale.

Figure 19

Graphical representation of means of Gender Sensitivity of students according to

locale
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Discussion

The present study found that rural students (Mean = 138.19) exhibited higher
gender sensitivity than urban students (Mean=129.37), with a statistically significant
difference (t = 3.558, p < 0.01). In this study, rural TLM students in Kerala showed
higher gender sensitivity than urban students. This finding was supported by Desai
and Andrist (2010), who reported that gender attitudes in India are strongly influenced
by family and community structures, with rural environments often reinforcing

socially cooperative values.

Rural students grew up in their Tamil communities and were influenced by
their culture, where they learned values such as respect, fairness and cooperation.
Urban students may have known about gender issues through school or media, but
they were less connected to their community, which reduced their sensitivity in real-
life situations. Rural environments also provided more opportunities for close
interpersonal interactions and shared responsibilities, which helped students observe
and practice equality in everyday life and thereby strengthened their gender-sensitive

attitudes.

Comparison of Gender Sensitivity of students according to type of management

A test of significance of difference between mean scores was done for the

comparison of Gender Sensitivity according to type of management.
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Table 51

Data and Result of Test of Significance of the Difference between the Means of Gender

Sensitivity of students According to type of management

Group N Mean SD t value p value
Government 640 138.51 42.93
3.974 p<0.01
Aided 560 128.69 42.58

The means of Gender Sensitivity of government and aided school students are
found to be Mean=138.51 & SD = 42.93 and Mean = 128.69 & SD = 42.58
respectively. After the t test, the value was 3.974 which is statistically significant.
Therefore, there is a significant difference in Gender Sensitivity of students with

respect to type of management.

Figure 20

Graphical representation of means of Gender Sensitivity of students according to type

of management
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Discussion

The results of the study revealed that there was significant difference in the
gender sensitivity of students based on the type of school management, mean scores
of government (M = 138.51) and aided (M = 128.69) school students, and a significant
t-value 3.974. This finding was supported by the UNICEF (2015) Global School-
Based Gender and Equality Report, which indicated that inclusive school
environments, student diversity and participation in structured awareness programmes
contributed to stronger gender-equitable attitudes among learners. This difference was
due to government schools having students from diverse backgrounds, which helped
them learn to understand and respect others. These schools also participated in more
awareness programmes and value education activities related to gender sensitivity.
Teachers in government schools may have received better training in social

awareness, which helped them guide students more effectively.

Correlational Analysis

Estimation of relationship between variables was one of the objectives of the
study. Pearson’s Product Moment Correlation method was used for the purpose. The
results were interpreted using verbal interpretation of coefficients of correlation by

(Garrett 1996).

Relationship between Educational Aspiration and Home Environment of

Students

The correlation between Educational Aspiration and Home Environment for
the Total sample and sub samples drawn on the basis of gender, locale and type of

management are given below
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Table 52

Correlation between Educational Aspiration and Home Environment for the Total

Sample and Sub samples
Variables Sample Home Environment
Total Sample 0.331%*
Girls 0.327%*
Boys 0.268%*
Educational Aspiration Urban 0.313%#%*
Rural 0.314%**
Government 0.342°%*
Aided 0.292%*

** indicates correlation is significant at the 0.01 level (2-tailed)

The coefficient of correlation between Educational Aspiration and Home
Environment for the total sample is 0.331 (p < 0.01). The relationship is interpreted
as positive and significant for the total sample of students. The coefficient of
correlation between Educational Aspiration and Home Environment for girls and boys
are 0.327 and 0.268 respectively and it is significant (p < 0.01), in the case of both
girls and boys. The coefficients of correlation for urban and rural students are 0.313
and 0.314 respectively and are significant (p < 0.01). Also, the coefficient of
correlation for government and aided school students are 0.342 and 0.292 are

significant (p < 0.01).

Discussion

The study found a significant positive correlation between educational
aspiration and home environment (r = 0.331, p < 0.01), with stronger effects for girls
(r = 0.327), rural school students (r = 0.314) and government school students (r =

0.342). These findings are supported by Pindar and Singh (2021), who observed a
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significant positive relationship between parental encouragement and students'
educational aspirations. Kaur (2011) also noted a significant positive correlation
between educational aspirations and positive dimensions of the home environment,

such as reward and nurturance.

These results showed that students with more supportive home environments
were associated with higher educational aspirations. Differences in the magnitude of
correlations were observed across gender, locality and school type. These differences
reflected variation in the strength of association across groups, while the relationship
between home environment and educational aspiration remained positive in all

categories.

Relationship between Educational Aspiration and Self-Regulation of Students

The correlation between Educational Aspiration and Self-Regulation for the
Total sample and sub samples drawn on the basis of gender, locale and type of

management are given below.

Table 53

Correlation between Educational Aspiration and Self-Regulation for the Total Sample

and Sub samples

Variables Sample Self-Regulation
Total Sample 0.319%*
Girls 0.278%*%*
Boys 0.287%*
Educational Aspiration Urban 0.338#%*
Rural 0.262%%*
Government 0.300%*
Aided 0.308#%*

** indicates correlation is significant at the 0.01 level (2-tailed)
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The coefficient of correlation between Educational Aspiration and Self-
Regulation for the total sample is 0.319 (p < 0.01). The relationship is interpreted as
positive and significant for the total sample of students. The coefficient of correlation
between Educational Aspiration and Self-Regulation for girls and boys are 0.278 and
0.287 respectively and it is significant in both girls and boys. The coefficient of
correlation for urban and rural students is 0.338 and 0.262 respectively and it is
significant (p < 0.01). Also, the coefficient of correlation for government and aided
school students is 0.300 and 0.308 are significant (p < 0.01), in the case of government

students and aided students respectively.

Discussion

The study found a significant positive correlation between educational
aspiration and self-regulation (r = 0.319, p < 0.01), with stronger effects for boys (r =
0.287), aided school students (r = 0.308), and urban (r = 0.338). These findings are
supported by Ahuja (2016) reported significant positive relationship was found

between self-efficacy and educational aspiration of the students.

These results indicated that students with higher self-regulation tended to
report higher educational aspirations. Variations in the magnitude of correlations were
observed across gender, locality and school type. These variations suggested
differences in the strength of association across groups, while maintaining a consistent

positive relationship.
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Relationship between Educational Aspiration and Gender Sensitivity of Students

The correlation between Educational Aspiration and Gender Sensitivity for the
Total sample and sub samples drawn on the basis of gender, locale and type of
management are given below
Table 54

Correlation between Educational Aspiration and Gender Sensitivity for the Total

Sample and Sub samples
Variables Sample Gender Sensitivity
Total Sample 0.297%*
Girls 0.259%*
Boys 0.258%%*
Educational Aspiration Urban 0.313%*
Rural 0.258%*
Government 0.317%*
Aided 0.253%*

** indicates correlation is significant at the 0.01 level (2-tailed)

The coefficient of correlation between Educational Aspiration and Gender
Sensitivity for the total sample is 0.297 (p < 0.01). The relationship is interpreted as
positive and significant for the total sample of students. The coefficient of correlation
between Educational Aspiration and Gender Sensitivity for girls and boys are 0.259
and 0.258 respectively and it is significant (p < 0.01) for both girls and boys. The
coefficient of correlation for urban and rural students is 0.313 and 0.258 respectively
and it is significant (p < 0.01) for both urban and rural students. Also, the coefficient
of correlation for government and aided school students are 0.317 and 0.253 are

significant (p < 0.01) for both government and aided school students.
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Discussion

The study found a significant positive correlation between educational
aspiration and gender sensitivity overall (r = 0.297, p < 0.01). The relationship was
stronger among girls (r = 0.259), urban students (r = 0.313), and government school

students (r = 0.317), which indicated slight variation across groups.

Higher gender sensitivity was associated with higher educational aspirations
among students. The strength of association was relatively higher among urban
students and government school students when compared with other groups.
However, the relationship remained positive and significant across all categories,
suggesting a consistent association between gender sensitivity and educational

aspiration across gender, locality and school type.

Comparative interpretations of Correlations with respect to gender

Fisher’s r-to-z transformation was applied to test whether correlations between
variables differed significantly by gender (girls vs. boys). This analysis examined
whether the correlations between variables differed significantly between girls and

boys.

Table 55

Fisher’s r-to-z transformation with gender

Variable Pair Girls (r) Boys(r) Z Value Significance
Educational Aspiration x
Home Environment (EA x 0.327 0.268 -1.114 P> .05
HE)
Educational Aspiration x Self-
Regulation (EA x SR) 0.278 0.287 0.158 P> .05

Educational Aspiration x

Gender Sensitivity (EA x GS) 0.259 0.258 -0.014 P> .05
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The Fisher r to z comparisons between male and female students indicate that
the correlations between educational aspiration and home environment are positive
and weak (r = 0.268 for boys, r = 0.327 for girls; z = -1.114, p = 0.265). The
correlations between educational aspiration and Self-regulation are positive and weak
(r = 0.287 for boys, r = 0.278 for girls; z = 0.158, p = 0.874). Similarly, correlations
between educational aspiration and gender sensitivity are positive and weak (r=0.258
for boys, r = 0.259 for girls; z= -0.014, p = 0.989). The differences in correlation
strength between genders are not statistically significant, indicating similar patterns

for both male and female students.

These findings suggested that the relationships between educational aspiration
and factors such as home environment, self-regulation and gender sensitivity were
present for both boys and girls. However, the magnitudes of the correlations were
modest and comparable across genders. Although slight variations existed in the
strength of the correlations, the lack of statistical significance indicated that the
relationships did not differ significantly between male and female students. This
implied that home environment, self-regulation and gender sensitivity were similarly

associated with educational aspiration for both genders.

Comparative interpretations of Correlations with respect to locale

Fisher’s r-to-z transformation was applied to test whether correlations between
variables differed significantly by locale (urban vs. rural). This analysis examined
whether the correlations between variables differed significantly between urban and

rural students.
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Table 56

Fisher’s r-to-z transformation with locale

Variable Pair Urban (r) Rural (r) Z Value Significance

Educational Aspiration x

Home Environment (EA x HE) 0.313 0.314 0.018 P>.05

Educational Aspiration x Self-

Regulation (EA x SR) 0.338 0.262 -1.442 P> .05

Educational Aspiration x

Gender Sensitivity (EA x GS) 0.313 0.258 -1.042 P>.05

The Fisher r to z analysis comparing rural and urban students shows that
correlations between educational aspiration and home environment are positive and
weak (r =0.314 for rural, r = 0.313 for urban; z = 0.018, p = 0.986). Correlations with
self-regulation are positive and weak to moderate (r = 0.262 for rural, r =0.338 for
urban; z =-1.442, p = 0.149), and correlations with gender sensitivity are positive and
weak (r = 0.258 for rural, r =0.313 for urban; z = -1.042, p = 0.297). The differences
in correlation strength between rural and urban students are not statistically

significant, indicating similar relationships across locales.

These findings indicated that although slight variations existed in the
magnitude of the correlations, the relationships between educational aspiration and
the examined variables were similar among rural and urban students. The non-
significant Fisher z values suggested that the strength of the relationships did not differ
significantly across rural and urban groups. This implied that home environment, self-
regulation and gender sensitivity were similarly associated with educational aspiration

in both contexts.
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Comparative interpretations of Correlations with respect to type of management

Fisher’s r-to-z transformation was applied to test whether correlations between
variables differed significantly by type of management (government vs. aided). This
analysis examined whether the correlations between variables differed significantly

between government and aided school students.

Table 57

Fisher’s r-to-z transformation with type of management

Variable Pair Govt (r)  Aided (r) Z Value Significance
Educational Aspiration x
Home Environment (EA x HE) 0.342 0.292 0.970 P> .05
Educational Aspiration x Self-
Regulation (EA x SR) 0.300 0.308 -0.150 P> .05
Educational Aspiration x 0317 0.253 1204 P> 05

Gender Sensitivity (EA x GS)

The Fisher r to z comparisons for government and aided school students
indicate that correlations between educational aspiration and home environment are
positive and weak to moderate (r = 0.342 for government, r = 0.292 for aided; z =
0.970, p = 0.332). Correlations with self-regulation are positive and weak (r = 0.300
for government, r = 0.308 for aided; z = -0.150, p = 0.881) and correlations with
gender sensitivity are positive and weak to moderate (r = 0.317 for government, r =
0.253 for aided; z = 1.204, p = 0.229). The differences in correlation strength across
school management types are not statistically significant, indicating similar patterns

for both government and aided school students.
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The differences in correlation strength across school management types were
not statistically significant. This suggested that the relationships between educational
aspiration and the examined variables were similar for both government and aided
school students. Slight variations existed in the magnitude of the correlations.
However, the lack of statistical significance indicated that the strength of these
relationships did not differ substantially across school management types. This
implied that home environment, self-regulation, and gender sensitivity were similarly
associated with educational aspiration among students from both government and

aided schools.
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This chapter presents an overview of the major events during the execution of

the study, the findings and the conclusions drawn from those findings.

Study in Retrospect

This section presents a retrospective account of the major stages involved in
the conduct of the present study. It includes a restatement of the problem,
identification of variables, formulation of hypothesis, design of the study, sample

selection, tools used for data collection and the statistical techniques for data analysis.

Restatement of the Problem

The educational system in India is influenced by socio-cultural and linguistic
elements. Educational experiences of TLM students in Kerala are influenced by
personal and multiple factors. Educational aspiration is a psychological aspect which
affects student’s goals and expectations related to their academic future. Development
of academic goals associated with variables such as home environment, self-

regulation and gender sensitivity.

“EDUCATIONAL  ASPIRATION IN RELATION TO HOME
ENVIRONMENT, SELF REGULATION AND GENDER SENSITIVITY OF

TAMIL LINGUISTIC MINORITY STUDENTS OF KERALA”
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Variables

The independent and dependent variables included in this study are the

following.

Independent variables

Three independent variables were selected for the study. They are

° Home Environment
° Self-Regulation
° Gender Sensitivity

Dependent variable

The dependent variable of the study is Educational aspiration

Classificatory variables

Classificatory variables are Gender, Locale and Type of Management

Objectives of the Study

° To find out the levels of Educational aspiration of TLM students of Kerala
° To find out the levels of Home environment of TLM students of Kerala

° To find out the levels of Self regulation of TLM students of Kerala

° To find out the levels of Gender sensitivity of TLM students of Kerala
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To find out whether there exist any significant difference in the mean scores
of Educational aspiration of TLM students of Kerala with respect to gender,

locale and type of management

To find out whether there exist any significant difference in the mean scores
of Home environment of TLM students of Kerala with respect to gender,

locale and type of management

To find out whether there exist any significant difference in the mean scores
of Self regulation of TLM students of Kerala with respect to gender, locale

and type of management

To find out whether there exist any significant difference in the mean scores
of Gender sensitivity of TLM students of Kerala with respect to gender, locale

and type of management

To find out the relationship between Educational aspiration and Home
environment of TLM students of Kerala for the total sample and subsamples

based on gender, locale and type of management

To find out the relationship between Educational aspiration and Self regulation
of TLM students of Kerala for the total sample and subsamples based on

gender, locale and type of management

To find out the relationship between Educational aspiration and Gender
sensitivity of TLM students of Kerala for the total sample and subsamples

based on gender, locale and type of management
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° To find out whether there exist any significant difference in relationship
between Educational aspiration and Home environment of TLM students of
Kerala for subsamples based on gender, locale and type of management

° To find out whether there exist any significant difference in relationship
between Educational aspiration and Self regulation of TLM students of Kerala
for subsamples based on gender, locale and type of management

° To find out whether there exist any significant difference in relationship
between Educational aspiration and Gender sensitivity of TLM students of
Kerala for subsamples based on gender, locale and type of management

Hypotheses of the Study

° TLM students possess different levels of Educational aspiration

° TLM students possess different levels of Home environment

° TLM students possess different levels of Self regulation

° TLM students possess different levels of Gender sensitivity

° There exist significant difference in the mean scores of Educational aspiration
of TLM students of Kerala with respect to gender, locale and type of
management

° There exist significant difference in the mean scores of Home environment of

TLM students of Kerala with respect to gender, locale and type of management
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There exist significant difference in the mean scores of Self regulation of TLM

students of Kerala with respect to gender, locale and type of management

There exist significant difference in the mean scores of Gender sensitivity of

TLM students of Kerala with respect to gender, locale and type of management

There exists significant relationship between Educational aspiration and Home
environment of TLM students of Kerala for the total sample and subsample

based on gender, locale and type of management

There exists significant relationship between Educational aspiration and Self
regulation of TLM students of Kerala for the total sample and subsample based

on gender, locale and type of management

There exists significant relationship between Educational aspiration and
Gender sensitivity of TLM students of Kerala for the total sample and

subsample based on gender, locale and type of management

There exist significant difference in the relationship between Educational
aspiration and Home environment of TLM students of Kerala for subsamples

based on gender, locale and type of management

There exist significant difference in the relationship between Educational
aspiration and Self regulation of TLM students of Kerala for subsamples based

on gender, locale and type of management
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° There exist significant difference in the relationship between Educational
aspiration and Gender sensitivity of TLM students of Kerala for subsamples

based on gender, locale and type of management

Methodology of the Study

Design

For the present study survey method was employed to collect data and

quantitative techniques were used for data analysis.

Sample Used for the Study

The sample group of students was selected from the secondary level Tamil
linguistic minority students in Kerala. The total sample for the present study consists
of 1200 Tamil linguistic minority students of Kerala. Due consideration was given to
the subgroups of the population such as gender, locale and type of management of the
institution. To obtain representative samples of the population, the investigator
followed simple random sampling techniques in various Tamil medium schools of

Palakkad, Idukki, and Thiruvananthapuram districts of Kerala.

Tools Used for the Study

For the present study, the investigator developed the following tools with the

help of the supervising teacher for collecting data.

° Educational aspiration Scale (Sruthi & Seema, 2024)
° Home environment Inventory (Sruthi & Seema, 2024)

° Self-regulation Scale (Sruthi & Seema,2024)
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° Gender sensitivity Scale (Sruthi & Seema,2024)

Statistical Techniques Used

The major statistical techniques employed for the present study are given

below.

° Preliminary Analysis

° Percentile Analysis

° Test of Significance of Difference Between Means (t-test)
° Karl Pearson's Product Moment Co-efficient of Correlation
° Fisher’s r-to-z Transformation

Major findings of the Study

The major findings of the study are as follows.

The mean scores of four variables for total sample and subsamples based on
gender, locale (rural and urban) and type of management (government and aided) were

found.

Educational aspiration, Home environment, Self regulation and Gender

sensitivity among Tamil linguistic minority students in Kerala

Mean scores of Educational aspiration of TLM students were found to be
155.95. Whereas the median, mode and standard deviation values are 168, 218, and
49.60 respectively. The skewness and kurtosis values are - 0.505 and -0.941
respectively. Mean scores of the home environment of students were found to be

84.17. Whereas the median, mode and standard deviation values are 88, 110, and
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21.06 respectively. The skewness and kurtosis values are - 0.530 and -0.898

respectively.

Mean scores of Self regulation of students were found to be 149.19. Whereas
the median, mode and standard deviation values are 158, 209, and 46.81 respectively.
The skewness and kurtosis values are - 0.527 and -0.832 respectively. Mean scores of
Gender sensitivity of students were found to be 133.93. Whereas the median, mode
and standard deviation values are 142,181, and 43.03 respectively. The skewness and

kurtosis values are - 0.518 and -0.906 respectively.

All four variables exhibit negative skewness and platykurtic characteristics,

showing that most students scored above the average with a flatter distribution pattern.

Levels of Educational aspiration, Home environment, Self regulation and

Gender sensitivity among Tamil linguistic minority students in Kerala

As per the result based on the analysis, the majority of students have a high
level of Educational aspiration, home environment and Gender sensitivity. Of the total
sample 43.92% has high, 42.42% has average and 13.67% has low educational
aspirations. Of the total sample 44.25% has a high, 42.5% has average and 13.25%
has a low home environment. Of the total sample 43.17% has high, 43.08% has
average and 13.75% has low Gender sensitivity. The majority of students have an
average level of self-regulation. Of the total sample 42.58% has high, 44.67% has

average and 12.75% has low self-regulation.
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Comparison of Educational aspiration among Tamil linguistic minority students

in Kerala in relation to their Gender, Locale and Type of Management

There is a significant difference in Educational Aspiration of students with
respect to gender, locale and type of management. An independent sample t test
showed that boys reported higher scores than girls (t=7.863, p < 0.01). Rural students
scored higher than urban students (t=5.242, p < 0.01). Government school students
reported higher scores than aided school students (t=4.475, p < 0.01). Higher mean

scores were associated with boys, rural students and government school students.

Comparison of Home environment among Tamil linguistic minority students in

Kerala in relation to their Gender, Locale and Type of Management

There is a significant difference in the home environment of students with
respect to gender, locale and type of management. An independent sample t test
showed that boys reported higher (t=7.116, p < 0.01) than girls. Rural students scored
higher (t=6.204, p < 0.01) than urban students. Government school students reported

higher scores than aided school students (t=5.728, p < 0.01).

Comparison of Self regulation among Tamil linguistic minority students in

Kerala in relation to their Gender, Locale and Type of Management

There is a significant difference in the self- regulation of students with respect
to gender, locale and type of management. An independent sample t test showed that
boys reported higher scores than girls (t=8.281, p < 0.01). Rural students scored
higher (t=5.723, p < 0.01) than urban students. Government school students reported

higher scores than aided school students (t=5.988, p < 0.01).
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Comparison of Gender sensitivity among Tamil linguistic minority students in

Kerala in relation to their Gender, Locale and Type of Management

There is a significant difference in the Gender sensitivity of students with
respect to gender, locale and type of school management. An independent sample t
test showed that boys reported higher (t=8.476, p < 0.01) than girls. Rural students
scored higher than urban students (t= 3.558, p < 0.01). Government school students

reported higher scores than aided school students (t=3.974, p < 0.01).

Relationship between Educational aspiration and Home environment of Tamil

linguistic minority students in Kerala

The coefficient of correlation between Educational aspiration and Home
environment for the total sample of Tamil linguistic minority students in Kerala is

0.331 (p < 0.01), revealing a positive and significant relationship for all students.

The coefficient of correlation indicates that the relationship between
Educational aspiration with Home environment is positive and significant for gender,
locale and type of management. Among gender groups, the correlation is stronger for
girls than for boys (girls: r = 0.327, p < 0.01; boys: r = 0.268, p < 0.01). With respect
to locality, rural students exhibit a slightly higher correlation compared to urban
students (rural: r=0.314, p < 0.01; urban: r =0.313, p <0.01). Differences also emerge
across types of management, with government school students showing a stronger
association than those in aided schools (government: r = 0.342, p < 0.01; aided: r =

0.292, p < 0.01).
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Relationship between Educational aspiration and Self regulation of Tamil

linguistic minority students in Kerala

The coefficient of correlation between Educational aspiration and Self
regulation for the total sample of Tamil linguistic minority students in Kerala is 0.319

(p <0.01), demonstrating a positive and significant relationship for all students.

The correlation revealed a positive and significant relationship between
Educational aspiration with Self regulation across gender, locale and type of
management. For gender, the correlation is slightly stronger for boys than for girls
(girls: r =0.278, p < 0.01; boys: r = 0.287, p < 0.01). For locale, the results show that
relationships are stronger for urban students (rural: r = 0.262, p < 0.01; urban: r =
0.338, p < 0.01). Regarding type of management, the relationship is slightly stronger

for aided school students (government: r = 0.300, p < 0.01; aided: r = 0.308, p < 0.01).

Relationship between Educational aspiration and Gender sensitivity of Tamil

linguistic minority students in Kerala

The coefficient of correlation between Educational aspiration and Gender
sensitivity for the total sample of Tamil linguistic minority students in Kerala is 0.297

(p <0.01), representing a positive and significant relationship for all students.

The coefficient of correlation indicates that the relationship between
Educational aspiration with Gender sensitivity is positive and significant for gender,
locale and type of management. In the case of gender, the relationship is slightly
stronger for girls (girls: r = 0.259, p < 0.01; boys: r = 0.258, p < 0.01). Regarding

locale, the relationship is stronger for urban students (rural: r = 0.258, p < 0.01; urban:
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r = 0.313, p < 0.01). The findings across type of management, the relationship is
stronger for government school students (government: r = 0.317, p < 0.01; aided: r =

0.253, p <0.01).

Comparative interpretations of Correlations with respect to gender

The Fisher r to z comparisons between male and female students indicate that
the correlations between Educational aspiration and Home environment are positive
and weak (r = 0.268 for boys, r = 0.327 for girls; z = -1.114, p = 0.265). The
correlations between Educational aspiration and Self regulation are positive and weak
(r = 0.287 for boys, r = 0.278 for girls; z = 0.158, p = 0.874). Correlations between
Educational aspiration and Gender sensitivity are positive and weak (r = 0.258 for
boys, r =0.259 for girls; z=-0.014, p = 0.989). No significant gender differences were
observed in correlation strength, suggesting consistent observations among male and

female students.

Comparative interpretations of Correlations with respect to Locale

The Fisher r to z analysis comparing rural and urban students shows that
correlations between Educational aspiration and Home environment are positive and
weak (r =0.314 for rural, r = 0.313 for urban; z = 0.018, p = 0.986). Correlations with
Self regulation are positive and weak to moderate (r = 0.262 for rural, r =0.338 for
urban; z = -1.442, p = 0.149), and correlations with Gender sensitivity are positive
and weak (r = 0.258 for rural, r =0.313 for urban; z = -1.042, p = 0.297). The
differences in correlation strength between rural and urban students are not

statistically significant, showing similar relationships across locales.
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Comparative interpretations of Correlations with respect to Type of

Management

The Fisher r to z comparisons for government and aided school students
indicate that correlations between Educational aspiration and Home environment are
positive and weak to moderate (r = 0.342 for government, r = 0.292 for aided; z =
0.970, p = 0.332). Correlations with Self regulation are positive and weak (r = 0.300
for government, r = 0.308 for aided; z = -0.150, p = 0.881) and correlations with
Gender sensitivity are positive and weak to moderate (r = 0.317 for government, r =
0.253 for aided; z = 1.204, p = 0.229). The findings showed that no significant
variation in correlation strength across school management types exhibited similar

trends for both government and aided school students.

Tenability of Hypotheses

The hypotheses formulated for the study are examined based on the findings,

and their tenability is discussed in this section.

Hypothesis 1

The TLM students possess different levels of Educational aspiration

Students have different levels of Educational aspiration and it is classified as
high, average and low levels. A majority of students were found to have a high level

of Educational aspiration. Hence, the hypothesis was fully substantiated.

Hypothesis 2

The TLM students possess different levels of Home environment
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Students exhibited varying levels of Home environment, categorized as high,
average and low. Most students were found to possess a high level of Home

environment. Hence, the hypothesis was fully substantiated.

Hypothesis 3

The TLM students possess different levels of Self regulation

Students have different levels of Self regulation and it is classified as high,
average and low levels. A majority of students were found to have an average level of

Self regulation. Hence, the hypothesis was fully substantiated.

Hypothesis 4

The TLM students possess different levels of Gender sensitivity

Students exhibited varying levels of Gender sensitivity and categorized as
high, average and low. Most students were found to possess a high level of Gender

sensitivity. Hence, the hypothesis was fully substantiated.

Hypothesis 5

There exist significant difference in the mean scores of Educational aspiration

of TLM students of Kerala with respect to gender, locale and type of management

There were significant differences in the mean scores of educational aspiration
among students with respect to gender, locale and type of management. Therefore,

the hypothesis was fully substantiated.
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Hypothesis 6

There exist significant difference in the mean scores of Home environment of

TLM students of Kerala with respect to gender, locale and type of management

Significant differences were found in the mean scores of home environment
among students based on gender, locale and type of management. Therefore, the

hypothesis was fully substantiated.

Hypothesis 7

There exist significant difference in the mean scores of Self regulation of TLM

students of Kerala with respect to gender, locale and type of management

There were significant differences in the mean scores of Self regulation among
students with respect to gender, locale and type of management. Therefore, the

hypothesis was fully substantiated.

Hypothesis 8

There exist significant difference in the mean scores of Gender sensitivity of

TLM students of Kerala with respect to gender, locale and type of management

Significant differences were identified in the mean scores of Gender
sensitivity among students based on gender, locale and type of management.

Therefore, the hypothesis was fully substantiated.
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Hypothesis 9

There exists significant relationship between Educational aspiration and Home
environment of TLM students of Kerala for the total sample and subsamples based on

gender, locale and type of management

Significant Positive Correlations were found between Educational aspiration
and Home environment of students for the total sample as well as subsamples of girls
and boys, urban and rural students, and government and aided school students.

Hence, the hypothesis was fully substantiated.

Hypothesis 10

There exists significant relationship between Educational aspiration and Self
regulation of TLM students of Kerala for the total sample and subsamples based on

gender, locale and type of management

A Significant Positive correlation was observed between students Educational
aspiration and Self regulation across the total sample and within subgroups of gender,

locale and type of management. Hence, the hypothesis was fully substantiated.

Hypothesis 11

There exists significant relationship between Educational aspiration and
Gender sensitivity of TLM students of Kerala for the total sample and subsamples

based on gender, locale and type of management

A Significant and Positive relationship was identified between Educational

aspiration and Self regulation of students for the total sample as well as for girls and
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boys, urban and rural students, and government and aided school students. Hence, the

hypothesis was fully substantiated.

Hypothesis 12

There exist significant difference in the relationship between Educational
aspiration and Home environment of TLM students of Kerala for subsamples based

on gender, locale and type of management

The relationship between Educational aspiration and Home environment was
positive but weak across all subgroups. Comparisons across gender, locale and type
of management showed no statistically significant differences, revealing identical

patterns for all students. Hence, the hypothesis was not substantiated.

Hypothesis 13

There exist significant difference in the relationship between Educational
aspiration and Self regulation of TLM students of Kerala for subsamples based on

gender, locale and type of management

The results showed that the relationship between Educational aspiration and
Self regulation was positive but weak for all subgroups. Statistical comparisons
demonstrated no significant differences across gender, locale and type of
management, showed consistent patterns among all students. Hence, the hypothesis

was not substantiated.

Hypothesis 14

There exist significant difference in the relationship between Educational
aspiration and Gender sensitivity of TLM students of Kerala for subsamples based on

gender, locale and type of management
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Correlations between Educational aspiration and Gender sensitivity were
positive but weak across all subgroups. Differences in correlation strength across
gender, locale and type of management were not statistically significant, representing

similar relationships for all students. Hence, the hypothesis was not substantiated.

Conclusions

The present study examined the educational aspirations of Tamil linguistic
minority students in Kerala, focused on their relationship with home environment,
self-regulation and gender sensitivity. It also explored variations in these variables

across gender, locale (urban/rural), and school management (government/aided).

Students exhibited moderate to high levels of educational aspiration, self-
regulation and gender sensitivity, along with supportive home environments. The
distributions of scores were negatively skewed, indicating that most students scored
above the average. Low standard deviations suggested homogeneity within this
culturally and linguistically distinct sample. A small proportion of students fell within
the low category, suggesting that a limited number of students required additional

support.

Independent-samples t-tests revealed meaningful differences across groups.
Special attention was given to girls, urban students, and aided school students, who

demonstrated comparatively lower mean scores. The investigator found that,

° Boys scored significantly higher than girls on educational aspiration, home

environment, self-regulation, and gender sensitivity.

° Rural students scored higher than urban students, suggesting that family and

community support may positively influence learning.
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° Government school students scored higher than aided school students in all
areas.
° Girls, urban students, and aided school students consistently scored lower,

suggesting the need for support to improve their motivation and personal

growth.

Pearson correlation analysis revealed that educational aspiration was
positively and significantly related to home environment, self-regulation, and gender
sensitivity though the strength of these relationships was low to weak (ranging

approximately 0.26-0.34). Subgroup analysis showed slight variations:

° The correlation between educational aspiration and home environment was

slightly stronger among girls, rural students, and government school students.

° The association between educational aspiration and self-regulation was

marginally stronger among boys, urban students, and aided school students.

° The relationship between educational aspiration and gender sensitivity was

slightly higher for girls, urban students, and government school students.

Fisher r-to-z comparisons were conducted to determine whether these
differences in correlation strength were statistically meaningful. The analysis revealed
that none of the differences across gender, locale or school management were
significant, and although some subgroups showed slightly stronger associations. The
relationships between educational aspiration and its predictors remain consistent

across all groups.
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Educational aspiration was a multidimensional construct that was better
understood through multiple theoretical perspectives. Pierre Bourdieu (1986)
explained that students’ aspirations were influenced by their cultural and social
capital, particularly family background, educational resources and home environment.
Urie Bronfenbrenner (1979) emphasized that individual development occurred
through continuous interaction between multiple environmental systems such as
family, school and society. These theories support the view that educational aspiration

is influenced by multiple interrelated factors rather than a single determinant.

This study showed that TLM students in Kerala generally held good levels of
academic aspiration and supportive personal and environmental characteristics. The
home environment, self-regulation and gender sensitivity, along with external factors
such as the school environment, community expectations, cultural elements and peer
influence, may have played an important role in promoting the educational aspirations
of Tamil linguistic minority students. Strengthening home—school relationships,
promoting self-regulation strategies and fostering gender-sensitive attitudes further
enhanced aspirations for all students. The findings emphasized the importance of
targeted support and inclusive strategies in promoting equitable academic growth

among these minority students.



Chapter &
RECOMMENDATIONS OF THE STUDY

= Educational Implications of the Study

= Suggestions for Further Research



Educational Implications of the Study

Educational aspiration is influenced by motivation and future success of
students. The study underscores the significance of educational aspiration of TLM
students in Kerala, addressing factors such as home environment, self-regulation and

gender sensitivity. The following implications are based on the study's findings.

From the results, it is evident that most TLM students possess high educational
aspirations. It emphasizes the need for schools to provide targeted support, such as
mentorship, academic enrichment and career counseling to nurture their ambitions.
Most of the students' families valued their education. Schools should make resources
and workshops available to help parents and support their children's academic growth,

particularly for those from less supportive home environments.

It was observed that the self-regulation was moderate among students.
Therefore, schools should incorporate programs that focus on time management, goal
setting, and emotional control. These skills will help the students to increase the ability
to manage their academic responsibilities. Although the majority of students show an
understanding of gender sensitivity. So, there is a need to increase this awareness

through gender-focused education and workshops.
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The study reveals significant differences among TLM students in educational
aspiration, home environment, self regulation and gender sensitivity based on gender,
locale and type of management. Boys, rural students and government school students
exhibit higher educational aspirations, more supportive home environments, better
self regulation and greater gender sensitivity compared to girls, urban students and

aided school students. These findings emphasize the need for targeted interventions:

° Schools should encourage girls as well as urban students to enhance

aspirations, self-regulation and gender awareness.

° Aided schools could adopt effective practices from government schools to
foster positive outcomes in aspirations, home environment, self-regulation and

gender sensitivity.

° Strengthening home support, parental involvement and community
engagement for girls, urban students and aided school students. It will help to
create environments which improve academic growth, self-regulation and

gender sensitive attitudes among all students.

The study shows a positive and significant relationship between educational
aspiration and factors like home support, self-regulation, and gender sensitivity.
Students set higher goals when they receive support at home and develop good study
habits. Being in an environment that values fairness and inclusivity also help them
achieve these goals. However, the results show that girls and students from urban and
aided schools tend to have weaker correlations between these factors and their

aspirations, suggesting they may need extra support. To address this, schools could
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focus on involving families more through workshops and counselling and also

encourage parents to take a more active role in their children’s education.

Mentoring programs and skill-building workshops that teach students how to
set goals, manage their time, and stay disciplined can be given, especially for those in
urban and aided schools who may face additional challenges. Curriculum should
include gender-sensitive practices and inclusive activities. The comparative analysis
found weak but positive correlations between educational aspiration and factors like
home environment, self-regulation, and gender sensitivity. These correlations were
consistent across gender, locale, and school management type with no significant
statistical differences. This shows that strategies to improve educational aspirations

can be applied to all students, regardless of gender, location or type of school.

However, girls, urban students, and those in aided schools showed slightly
weaker correlations in some areas. It suggests they might benefit from more focused
support. Schools could work on enhancing the collaboration between parents and the
school. By providing more opportunities for parent involvement could help strengthen
the home environment and academic support. Schools should also consider
implementing programs that help students develop self-regulation skills such as time
management, goal setting, and emotional control. Promoting gender sensitivity
through school activities can foster an inclusive and respectful atmosphere for all

students.

Therefore, the major implications of this study are:
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° Targeted interventions are needed for girls, urban students and aided school
students, who consistently show lower mean scores. Programs could focus on

mentoring, self-regulation training and awareness of gender equity.

° Positive but weak correlations suggest that supportive homes, self-regulation,
and gender-sensitive attitudes contribute to aspiration. Other factors (e.g., peer

influence, culture or school environment) may also play a role.

° The consistency of correlations across subgroups implies that strategies to
improve aspiration, self-regulation, and gender sensitivity can be applied

broadly, benefiting all students.

° Strengthening the home-school relationship and enhancing student's self-
regulation can provide extra support for improving higher educational

aspirations of TLM students.

These steps can meet the diverse needs of these students while benefiting

everyone in the school community.

Policy Level and System level Educational Implications (NEP 2020, NCF 2023,

NCERT initiatives)

In addition to the implications suggested by the statistical findings, this study

has broader implications for educational policy and systemic reform.

National Education Policy, 2020 supports equitable education, local language
instruction, inclusive education and multilingualism are aligned with the needs of

Tamil linguistic minorities. It promotes community involvement, curriculum reform



Recommendations of the Study 253

and learner development are essential to improving the educational context for
minority students. State and local governments must ensure that NEP guidelines are

localized effectively for Tamil linguistic minority students.

National curriculum framework, 2023 prioritizes learner centered, holistic and
culturally centered education. Schools should adopt flexible curricula that involve
local language, context and culture into teaching learning processes. It focuses on
multilingualism and foundation education provides an opportunity to develop

regionally relevant textbooks and learning resources in Tamil.

The study recommends integrating NCERT’s digital platforms such as
DIKSHA, ePathshala and SWAYAM to provide Tamil medium learning resources
that support Tamil linguistic minority students in Kerala. Teachers should be
encouraged to undergo NISHTHA training which is organized by NCERT. It develops
inclusive, multilingual and technology-based teaching practices. The use of Bhasha
Sangam also developed by NCERT. Ensuring the state level tools like KITE or Victers

promote multilingual awareness, digital literacy and cultural inclusion in classrooms.

Schools can collaborate with the community to enhance academic programs
for Tamil students. Cultural organizations and NGO can give mentoring, tuition, need
based activities and career talk to these students. Community involvement in this
matter is important. Supportive home, inclusive classrooms and culturally sensitive
policies strengthen motivation, confidence and academic achievement in students.
Collaboration among teachers, parents, school administrators, policymakers and
students can create a learning environment which nurtures ambition, equality and

personal growth, while preserving cultural identity and linguistic heritage.



254 Recommendations of the Study

Suggestions for Further Research

Based on the findings of this study, the investigator proposes the following

suggestions for further research.

° The same study can be done in other linguistic minority groups in Kerala for

a comparative understanding of factors influencing educational aspiration.

° A comparative study may be conducted on linguistic minority students and

tribal students in Kerala to analyze their educational aspirations.

° The attitude of teachers towards TLM students can be studied.

° This study focused on the quantitative aspects of responses from TLM
students. Future research may address the qualitative aspects to examine the

challenges and experiences of these students in higher education.

° A Case study can be done to identify problems faced by the TLM students in
Kerala.
° A comparative study can be carried out to identify the educational aspirations

of TLM students in Kerala and those in other states or countries can be

conducted.

° A study can be conducted on the needs and problems of TLM students in

Kerala.
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° Learning packages and modules for TLM students can be prepared and

validated.

These research suggestions aim to support inclusive educational policies for
TLM students. Addressing research gaps will help create an equitable system where

all students can grow and reach their potential.
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Appendix 1
EDUCATIONAL ASPIRATION SCALE (DRAFT FORM)

(English Version)

Personal Information
Name of Student:

Name of School:

Type of School: Govt/Aided
Gender: Male/Female
Locality: Rural/Urban
Instructions:

Read the following statements carefully. For each statement five responses-
Strongly agree (SA), Agree (A), No opinion (NO), Disagree (D), Strongly disagree
(SD) were given. How far each statement is right about you. Mark your response by
putting a tick mark in the column provided. Please don’t forget to mark your response
for all statements.

Iilc; Statements SA|A|NO | D |SD
I | I'rely on the school bus to get to school safely.

2 | I have access to educational resources at home

3 | I am part of my community valuing education.

4 | Tuse online resources to supplement my education.
5 | Ijoin programs to enhance my education.

6 | I value the support of my family in my studies.

7 | My family provides necessary school supplies.

8 | I have consistent access to nutritious meals.

9 | I utilize available resources to enhance my learning.
10 | I enjoy school events with my family's support.




Appendix

Iilc; Statements SA NO SD

1T | I have internet access at home for educational
purposes.

12 | Thave clear goals for a bright future.

13 | My actions are guided by ambitious career goals.

14 | T gain practical experience relevant to my goals.

15 | Feedback enhances my skills and performance.

16 | I maintain a positive attitude towards challenges.

17 | I feel confident in skills for my future career.

18 | I believe in myself and my abilities.

19 | I am worthy of success and happiness.

20 | I am proud of my learning progress.

21 | I face challenges with courage.

22 | I feel good expressing ideas in class.

23 | I value my mentors' support and insights.

24 | Tlook to mentors for career guidance and advice.

25 | I am inspired by role models for educational
success.

26 | I rely on my mentors for personal development
advice.

27 | Ilearn life lessons from role models.

28 | Iintegrate cultural values into my learning.

29 | I am motivated by cultural pride in my studies.

30 | I find inspiration in cultural roots for goals.

31 | I value displaying my cultural identity.

32 | I am inspired by achievements in my community.

33 | I find motivation through family expectations.

34 | I draw strength from family support.

35 | I appreciate family support for my education.

36 | Istrive for excellence with family expectations.
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Iilc; Statements SA NO | D | SD

37 | Ifind joy in making my family proud through
education.

38 | I value family's positive influence in learning

39 | I find relief with financial aids in education.

40 | I appreciate financial aid support.

41 | I'rely on loans to ease finances.

42 | I am motivated by scholarships in school.

43 | I work hard to meet scholarship criteria.

44 | I find encouragement through financial aid.

45 | I face challenges accessing certain resources.

46 | Education isn't a top priority in my home.

47 | I stress about educational expenses.

48 | I sometimes prioritize finding a job over education.

49 | I'lack support and guidance for my career path.

50 | I worry about being on the right path.

51 | I doubt my ability to learn at times.

52 | Challenges affect my confidence.

53 | I struggle when mentors lack time.

54 | I feel discouraged when role models seem distant.

55 | I'have faced discrimination due to my cultural
identity.

56 | I struggle when traditions hinder enjoyable learning.

57 | Iface challenges without adequate family support.

58 | I sometimes feel pressured by family expectations.

59 | I experience frustration due to limited grant
opportunities.

60 | I face constant financial worries in learning.
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Appendix 2
EDUCATIONAL ASPIRATION SCALE (DRAFT FORM)

(Tamil Version)

SeoTILILL L 58616086T

Lo mevoreu [fl60T GLIU:

LieTerflulledr QuUIWI:

LieTerfludledr euemds: e / 2 s5ellGLImID
LimedleorLD: 2,600T / @ LIGoOT

QILLMID: B FILoW / BSFLD

LA (LLemM S6iT:

EC QHETHGHLILLGETET FaMHMIG6T &IOS  IMTFSHH]D.
@61 6UT([H FoHMIGGSLD & L0 2 LeTUmSRCmedT (SA),
2 LaTLGEPCMET (A), HHEHHevenev (N.0), lIL|HG&meTarallsuemney (D),
& 6|lh 6L1L&HG&meTemallsemey (SD) 6T60TM MBS 6U6M & WIT60T L1608 6T
D GTETET.  REIGAIMIH SaMMID 2 MmGemeTll LM  6T6lel6Te)
QUMBBSIHMS 6TeTLIENS 616006001 &6 &HTeooT(h), 2 MIGH6eT LGHemnev
506w aphaflnsuilss GMHIuTh (V) emeausEsab. SWeQFUlg!
R6IQAUTH FaMMISGHGLD 2_HIG6T LUFHemev &ML IDM&HE GaleooTLITLD.

SI.

No Fo (DM & 6T SA|A|[NO|D|SD

1| BmedT UeTerflé@ LMSISTLLTS Q&6V6V LisiTer]
LIeNemen HLOLI S GmedT.

2 | eTeors G L1960 &H606) QUGBS 6T
5 6 L85 60T 60T.

3 | BrTeT Hevalleml LD & @ LD eT6oT
FUWSTWSH T @ LUGSH WIS
@) (H&HH CmeoT.

4 | BmedT 6T6lT Hevailemw GLLLIGSS
S,60T6M6V60T 6L 61T M6 8560 61T
LIWedT LI () & 518 G 6oT.

5 | BTedT eTedT Hevallemwl GLLIN G S
Bl&LDEF Hen6nE CoiH 6 & MeTEH Gme6or.
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SI.
No

o M M1 G 6T

SA

N.O

TBITEOT 6T60T LILG. L1916V 6T60T (& ()LD LIS &) 60T
L HTemeU L0 & G CGmeoT.

6T60T & (KD LILD G emeulmeor Lisiterf]
QUITIHL & 606T 6ULPMHIGH MG,

6T60TE & 2, CTMEHE UILDITEOT 2_600T6) & 65 & (S
QFHTLIHS |06V 2_6TeTS.

TBITEOT GR6mL_85(G5LD 6U6IT RIS 60)6TL]
LWeTL{H &S 6T60T &Mmemev
G L &SP CMe6T.

10

6T60T & (D LD LIS S 60T 24,5 6 L_60T LiaiTerf]
Bl&LDEF 5606 ) s01L16 85 Gmeor.

11

6T60T &6V U6V 6T60T & (HLDLIS S 60T S Temel
IHIT60T L0G &5 G m6oT.

12

6T60TE: & 2_60TGeoTIT(h) 6TH T8 T6V S H) D &> TeoT
Q66U ITEDT ©)6V5 56T 2_6IT6ITEOT.

13

6T60T GI&F UI6VL&6IT 2 WITINL L Geuemev
QLS G HEN6T Q. LILIML_UITEHS Q& meoor(h
@) (555 60T 60T.

14

[HIT6OT 6T60T @)6VEGH&HEHH GG 2 L LIL L
HEOYL_(LD6MM | sBILIaID QLImMHMI&
Q & TeITEH GM6oT.

15

&H([HSSIG6T 6T60T HMEMLDGFHEMET LOMHMILD
QEFWeH Memet CLOLIMRSSILD.

16

TBITEOT &F6UMELE 66T 6TH TG & TETET GBI LO6mM
LD6OTLILIMTMI6M 858 68 IT600T L9 (H 55 G meoT.

17

HIT60T 6TH TS TV CoUemevd: (& GG 606 U 60T
Fmemouilev HLOLNGEe & 2_600T [T M 6oT.

18

TBITGOT 6T60T HMEmLNG6TTI6L LDMHMILD 6T60T6M) 60T
HLD L& Gm6oT.

19

BT QUMM WMMID WHLDFF &G
o fluweuedr.

20

6T60T &MM6V (LNEOTBEITM M & H6V [HT60T
QUGN LIGSRCmedT.
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SI.
No

o M M1 G 6T

SA

N.O

SD

21

TBITEOT &F6UMT6V 8606 60V55 1 ULI &5 S5 L_60T
TH T ST CmeoT.

22

QUG LI 6V 6T600T600T IBI&H 606 LIS TEUB6V [HIT60T
[H6V6V 2_600T[J6Y 6 85T600T L. (H & 57 G 60T.

23

6T60T QULAIBITL_ 1 856rfl60T 21, & Temeu LD
MlemeuU]LD [HIT6dT LG &5 Gm6oT.

24

TBT6dT GeUemev eULAI&TL1q. 8585 TeoT
L CTF TS &S UL G ITL 195606
BTH&CmeoT.

25

&6l QUMMIESHTS [HITEIT &60I6VEMLD
S LILeuTS6f LI BHS 261880
QUMIGBM6oT.

26

HIT60T S6ofILILIL L QUeTIEF &858 6T60T
Q&ML 195658 BG5S
606U 8 G eoT.

27

BITETT H6e6VemL0 UG LILIeUT &6 L LSl BHS)
GUIMLD & 60 & LITL IS 60)6T
HMHMIEQSHTETEHCMEoT.

28

IBITEOT BMHMVGHE HEVTESF T L0 LIL|5606T
©) 6060078 &) G 60T.

29

6T60T LILQLIL9160 S6VITEE T QILIHEDILD 6T60TE S
215 &1 I 6eflEH M.

30

@) 6VE S EHGH ST 2EMEGEHLD [HIT6OT HEVITEFFIT
Baurserflev & mevor S GmeoT.

31

6T60T HELVTFFMT SJ6MLUWITETHMS &HTL(h
IHT60T L0G &5 G M 6oT.

32

6T60T F (NS TUISH T 6V &S 60)60T56TIT6V [HITEOT
2615 &1 G\LIMIGH GM6oT.

33

SO DLUSH 60T 6TH T UMTLIL|S6rl60 6ot
61850 &5IT600T & GM6oT.

34

GOWU 5T6Me0BH S BHITET LiGuLD
QUMIGGM6oT.
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SI.
No

o M M1 G 6T

SA

N.O

35

6T60T BV GHEHTEH GBHIDL LS Tem6) [HITEoT
LD &5 CmeoT.

36

SO LU TR TUTTLIL&HemeTd FMIHS! [HTeoT
B Wenmuilev QFweL LIHSHCmedT.

37

Fevalludledr epeuld eT6dT & BHILDLIG NS
QUMD LB S SI60IH 6V 6T60Td: & DG L FF
2 _GITENS).

38

FHevalluilev GHIDLSSH T GBITLOEM M
BMESH5HMS HIT6T LG 85 Gme6or.

39

sevallullev QFeeEHET GM &S BB
2 56 [HITET 3, MIG6V |6mL T EGm6oT.

40

BI5) 2 56 95768 BT L0H) &5 CmeoT.

41

IBITEOT [BIFH6mULI S6VLILNIMTE: S &5 L_60T560)6IT
BLDO L& Gm6oT.

42

Lererflullév L@ & mifl& 6ot misserflev HmeoT
DTG EHLD 3|6mLFHGm6oT.

43

LIMI G & M5 6075 &) 60T 261160015 60) &
BlenymCeumm [HIT6T SL9.60TLNTH G6U6DI6Y
QEF WS CmedT.

44

BIS 2 56l WImev [HITeT 26T&H 81D G\LIMIGH Gm6oT.

45

GSMILILILL 6U6TRISEH S E 3| 60IE; 65 6V
[HIT6E0T & 6UMTEVE6MEIT 6TH) [T 68565 GM6oT.

46

6T60T 6f1_19.60 Sl (NSRS SN G)6Ven6V.

47

&6l QF 6T GHMI&S! HITET LO6oT
O _ETFTF NG G 2_6T6T TSR GM6oT.

48

HT60T Hlev FLOWIMBIS 66V SBevallemwiss
ST Cauemev G5 (H&e06L (LnetTenflemLn
615G Gm6oT.

49

6T60T QS TLH6L LIMen &S U6V [HIT6T QL& TeLD
QULOGTL LD @) 6V6VITLOGV @)(HEHS Gm6oT.

50

BmedT Fiflumeot Lmems uilev @) 88 Gmedr
eTeorLl LIMHNI| [5IT60T &H6U6meVEF L LTS
@\ (H&HR CmeoT.
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SI.
No

o M M1 G 6T

SA

N.O

SD

51

BITEOT Flev FLOWIMBIGETI6L SMMEL HmemLn
GMES FHCHHGH L @) ([H5SH CMEo.

52

FEUMELEH6IT 6T60T HLDLIG60)86m U
LIT&) & 5 60T M 60T.

53

QULA&ITL 1986 GBHIFLD @6V6VMTEH GLIMS! [HIT60T
GUTTMTH&H Gme6oT.

54

HEMEVEMLD UTRLILIGITSH6T Q& Temevailev
@ BLILSITEV HIT6dT discourage 2,85 G M 60T.

55

6T6OTS] SHEVITEFEF T ML WTeNSH M S
&MTIeoorOMS BTeor 2 flennlil&He60 5 MG LI
TR TR & mevor(h) &) (HEGH CmedT.

56

LTI UFWBIS6T ISP &S UITeT &MHmenev
5H &G GUME HTeT GUITTTH S GM6oT.

57

SO\ 2,576 @6V6VTEH GLIMSI [HT60T
FEUMLSHEMEIT 6TH TQ & TeTSH G m6oT.

58

BT HFlev FLOWImIS 6TV &G HILDL
THTUTTLILIM (PS5 SHS5H L @) (1555 CmeoT.

59

G MEUTET ST MHG GUTUILIL|S6TITEV [HIT6oT
AW I eLIe&H GmeoT.

60

SHHMEOI6L BITeT QST BIS GSNSS
66060560 6T 6T H TG\ & TSR GM6oT.




Appendix 3

EDUCATIONAL ASPIRATION SCALE (FINAL FORM)

(English Version)

Personal Information

Name of Student:

Name of School:

Type of School: Govt/Aided

Gender: Male/Female

Locality: Rural/Urban

Instructions:

Appendix

Read the following statements carefully. For each statement five responses- Strongly
agree (SA), Agree (A), No opinion (N.O), Disagree (D), Strongly disagree (SD) were
given. How far each statement is right about you. Mark your response by putting a
tick mark in the column provided. Please don’t forget to mark your response for all

statements.
S1.
No Statements SA N.O| D| SD
1 | Irely on the school bus to get to school safely.
2 | T have access to educational resources at home
3 | I am part of my community that values education.
4 | I miss out on educational programs.
5 | Education isn't a top priority in my home.
6 | My family provides necessary school supplies.
7 | I enjoy school events with my family's support.
8 | I utilize available resources to enhance my learning.
9 | I sometimes prioritize finding a job over education.
10 | I stress about educational expenses.
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S1.

Statements

SA

N.O

SD

11

I have clear goals for a bright future.

12

My actions are guided by ambitious career goals.

13

I gain practical experience relevant to my goals.

14

I don't feel confident in my skills for my future career.

15

I lack support and guidance for my career path.

16

I am proud of my learning progress.

17

I face challenges with courage.

18

I value and confidently express my opinions.

19

I am worthy of success and happiness.

20

I feel nervous expressing ideas in class.

21

I doubt my ability to learn at times.

22

I rely on my mentors for personal development advice.

23

I'look to mentors for career guidance and advice.

24

I value my mentors' support and insights.

25

I feel stressed when I am compared to my peers.

26

I struggle to learn life lessons from role models.

27

I integrate cultural values into my learning.

28

I draw inspiration from my cultural roots to achieve
my goals

29

I am motivated by cultural pride in my studies.

30

I value displaying my cultural identity.

31

I struggle when traditions hinder enjoyable learning.

32

I have faced discrimination due to my cultural identity.

33

Community achievements fail to inspire me.

34

I strive to achieve excellence to meet my family's
expectations.

35

I draw strength from family support.
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S1.

Statements

SA

N.O

36

I find joy in making my family proud through
education.

37

I fail to recognize my family's positive influence in my
learning.

38

I face challenges without adequate family support.

39

I sometimes feel pressured by family expectations

40

I rely on loans to ease finances.

41

I appreciate financial aid support.

42

I am motivated by educational support at school.

43

I constantly face financial concerns in education

44

I have received minimal support for the necessary
resources for my studies.
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Appendix 4
EDUCATIONAL ASPIRATION SCALE (FINAL FORM)

(Tamil Version)

SeoTILILL L 58616086T

Lo mevoreu [fl60T GLIU:

LieTerflulledr QuUIWI:

LieTerfludledr euemds: e / 2 s5ellGLImID
LImeSleoTLD: 2y,600T / G LI6ToT

QILLMID: B FILoW / BSFLD

LA (LEmM S6iT:

EC QHETHGHLILLGETET FaMHMIG6T S&eUTINTS  IMTFEHH]D.
R61C6UM(H FaMHMIGGLD 18 & e LD 2 L et & CmedT (SA),
o LaTLGEPCMET (A), HHEHHevemnev (N.O), lIL|&HG&meTarallsuemey (D),
& a|lD L& & meTarallsuemey (SD) 6T6iTm HS! 6U6M 8 WIT60T LIS 60 86T
D GTETET.  REUGAIMIH SaMmID 2 MmGemeTll UMM  6TeueeTe)
QUITBHSIRMS 6TTLIENS  6T600T6e00 1 &HCO & Mevor(), 2 BI&H6T LIS 6emey
50w ap@eaflansullev GOUIG (V) emeusEa|lD. SWe|QFulg!
REUQUT(H S MMISGGLD 2_MHISG6T LUFHemev GMILILIL IDMm& & CaU6UoTLTLD.

Sl.

N For (D D) & 6T SA| A| N.O| D| SD
(0]

1 | mmedt Leiterfl Lisfuemery LIMSISTLILTS Q&F60avIln
UL 6T60TE G HLOLY & 60085 W T6OTS).

2 | eTeoTEG 61960 &6V6N QUITIHLG6T
& 6m L& 5 60TM 60T,

3 | [BIT6OT 6T60T (NS TUISFH 60T 6(H LIGH WIS
SHevalleml 05 &G 60T G M 60T.

4 | et Seval B1&LDFF G606 @)L 85 60T CMEDT.

5 | eThIS6T afl 1960 8606 (LD 60T60)L0 U T60T
aflequilb @e6vemev.

6 | er6dT GM\OLILD G 6mEUITEDT LI6Ter]
QIUITIHL_&60)6IT QULPMHBIGH M.

7 | BmeoT 6T60T &M IDLIG S 6ot Ifl60T 2, & T6)L_60T LieTer]
Bl&LpFF serfley INTLDFF 960560 GM6oT.
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Sl.
No

o (D MG 6T

SA

N.O

SD

BIT60T G 6ML&GLD GU6TMIGEM6T LIW6TL(HS S
6T60T &HMMEeM6V GLOLDLI(H S 5T GM6oT.

Flev GBHImIGETlI6L Causmev CxH(heul &6V6N 5 S
GLD6VITE: @)(HE D 6T GM6DT.

10

&Hevel QFa 6T LM HITeoT
&HaUem6eLILIH S GmeoT.

11

616018 @& LN JEMTELDTE0T 6T [J85MT6V & H) M &5 6ot
QB eflaUTeT @)6V8 & &6 2_6TEIT60T.

12

6T60T L AUIY E60&HG6T 2 WTHS S TPHlevLnemm
@6VE&GSETTEL ULl T L LILI{H G 6dTme6or.

13

THITEOT 6T60T )6V 5 &5 ©EH &G LI6vor
WIS SL] QLMIGCMeT.

14

GT6iT TR FTHMEV QS TN BT 285 6m60T
F 6D GHEMEIT 2_6ITETL_&5) U] 6TGEIT60T 6T6oTm)
BTedT 2_600T Tl 6L6DI6V.

15

6T60T QGBI eVIS S MeoT LIMem &HUI6v [HTedT
QNS L6V QuUmailcuenev.

16

TBITEdT 6T60T MMV (LNedTGeTMmMLD LiMmN
QLB Q& TeTEH Gm6oT.

17

TBITEOT & GUIT6LE6M6IT 1600t 6 L_60T
TR T ST CMedT.

18

[BIT60T 6T60T 85(1H & 18860 6T [HLD LI 8560085 UL|L_60T
QeueflILR & &R CmedT.

19

BTedT QeummI& @ 2_iflweledT LnMmHmILD
R PEFF &G 2_1flwieueor.

20

BITeT 6UGLILN6L &(H&SH 86T LIS TeuHev
LWL G S Gmedr.

21

Flev GBHIMmIGETI6 6T6dT HMMEL HmemeotLl LM
BIT60T &b G &) & Gme6oT.

22

TBITEOT 6T60T (LNGOTBETMM ST MG 2_5F56U6VITE 6T60T
s TL g welFsserf B Hal
2,CVITF60EOTSHEM 6T [HT(H G CMedT.




Appendix

Sl.
No

o (D MG 6T

SA

N.O

SD

23

BITEOT 6T60T QS MLO6L LITeMS&H G 26l LnMmmiD
21, G6VITTF 60)60TE6D)6IT 6T60T
s TL g welFsser LB @ Lms Gmeor.

24

THIT6OT 6T60T GULAIGITL1Q Ul T8 6l60T & Femeu LD
&H([H5 S HEM6TULD LG &5 60T G M6dT.

25

THITEOT 6T60T 628 5608 LOITL_60 85 (615 L_60T
@) 6M 60T HS M6V LD6TGFMT6 JHLIBSHMSI.

26

TBITEOT 6T60T 628 H 608 DML 6V &6 1L LA [HIH S
QUMD &M & LIMLMI&H6M6T &MMI&HG6 & TeTer
F\TLOLDTE @)(HE S 60T M 60T.

27

THIT6OT 6T60T &M MV & ET60T &6VTEF TN
LOSHLIL| G606 6285186 & M6 GmeoT.

28

6T60T @)6VEGHEHEN6T ML AUSHME HVTFFTT
QITeVTMMI6L 26T &0 G LIMIG GM6T.

29

BITEOT SHEVMEFTT GILIHEMLOUITEV 6T6dT LIl L1160
2615 8 L060)L_[H 16T G6IT60T.

30

[HIT6OT 6T60T &EVITEF T |60 LITETSH M
QeaueflIL(M S S6uemns L0 &5 60T GmeoT.

31

Flev GrrmIseTlev LIMTLUFlWMBIGET &MMmemnev
FHCHMOQLOMSH GIEFUWIWLILILITIO6E0 SHILILISI.

32

6T60T HEVITEFTT 3JeMLWITeTSH ME T [HIT60T
SeoflLILL L (pwm& &Hemer eT(h &Sl
LIy 88 60T G 6oT.

33

6T60T F(LNSTWE H 60T QeuMMI G 6T 6T60TE &
o158 1D &rellevemev.

34

BT60T 6T60T (& (H\LD LIS 60T 6TH [T LIITITLIL| &6 L_60T
FMHEHNG 3(6emLW (LUl T GM6T.

35

61607 & (B DS 60T 31,576l 60T eLN6VLD [HIT6OT
LIGULDITS 2_600T [ & G medT.

36

BT60T 6T60T & (HLDLIG6MS &evellmev
QUWBEMLILI(RHSSIUF6 DR LDEFF
9| 60) L5 60T G 60T.
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Sl.
No

o (D MG 6T

SA

N.O

SD

37

61607 & (H\LDLISH 60T GBHITLOEM MULITET 24,5 T606UE
&HMHMedev LIMTE&Ha606mev.

38

6160T G (HLDLISH 60T QL5 T6) @)6V6VITLO6Y
FEUMTELEED6IT [HITEOT 6TH TG &5 M6 5 G 6oT.

39

Flev CBIMmISETl6L HTeT & (HLDLISSH) 60T
THRTUMTLILSHETITEV (055 L1LIMH S Cmedr.

40

BIT6T &L60T 6T(H &G BIH G 6meUd:emerT
661 &5 M8 (& 5 G M 60T

41

BITeT /15 2_Feillen L0 & 5 60T Gm 6or.

42

et LeTerlullev ssevall 2 gail eLpsuld
2615 8 L060)L_[H 16T G6IT60T.

43

BTesT SHevalluflev eTLIGLIMSID B & 6166085606
& 155 8 ) 60T G 60T.

44

BT6OT LI LI & & CHemeuulmeor 2568 emerm
GMMIHS Sjerailey QLM Mg
@\ &5 T600T LY. (IH & 55) 60T G M 60T.




Appendix

Appendix 5
HOME ENVIRONMENT INVENTORY (DRAFT FORM)
(English Version)
Personal Information
Name of Student:
Name of School:
Type of School: Govt/Aided
Gender: Male/Female
Locality: Rural/Urban
Instructions:

Read the following statements carefully. For each statement three responses- always,
sometimes, never were given. How far each statement is right about you. Mark your
responses by putting a tick mark in the column provided. Please don’t forget to mark
your response for all statements.

S1.

No Statements Always | Sometimes | Never

1 My home has a quiet place suitable for
studying.

2 | My home environment allows me to focus
and be productive.

3 | My family celebrates my school
achievements.

4 | My family discusses the importance of
education.

5 | My home provides resources and
encouragement for my interests.

6 | I discuss school and learning topics with my
family.

7 | My family encourages me and boosts my
confidence.

8 | My family emphasizes the importance of
doing well in school.
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S1.

No Statements Always | Sometimes | Never

9 | My family regularly gives me positive
feedback about my studies.

10 | My family looks for ways to improve my
education.

11 | I participate in extracurricular activities.

12 | I manage to find resources for my studies
when needed.

13 | My family makes learning fun and
interesting.

14 | My parents help me with homework and
difficult topics.

15 | My family encourages me to try new ideas
and hobbies.

16 | I share my school experiences with my
family.

17 | I feel proud when my family celebrates my
successes.

18 | My family motivates me to work hard and
stay focused.

19 | My home follows Tamil traditions and
celebrations.

20 | I participate in Tamil festivals and events
with my family.

21 | My family teaches me Tamil customs and
traditions.

22 | I have Tamil books or videos at home to
learn about culture.

23 | Ilearn Tamil values from stories or family
teachings.

24 | My school fails to teach me about Tamil
history and literature.

25 | My parents help with projects and attend

parent-teacher meetings.
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I§Ilc; Statements Always | Sometimes | Never

26 | My parents encourage me to do well and
reward good performance.

27 | My parents regularly guide me and discuss
my school progress.

28 | My parents trust me to handle my
responsibilities.

29 | I have a personal study space with desk and
materials.

30 | My home environment supports learning
with few distractions.

31 | I can communicate with people in multiple
languages.

32 | I enjoy using multiple languages to express
myself.

33 | I enjoy reading and learning Tamil
literature.

34 | Learning new languages helps me
understand other cultures.

35 | I read books in different languages to
explore new ideas.

36 | My teachers give me help to improve
language skills.

37 | I use educational apps or online resources
for learning.

38 | My family provides tools or resources for
extracurricular activities.

39 | T use books or resources at home for
studying.

40 | My family provides materials needed for
schoolwork.

41 | I do practical or experiential learning at
home.

42 | My family provides extra learning materials
when needed.
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I§Ilc; Statements Always | Sometimes | Never

43 | I face distractions while studying at home.

44 | T sometimes lack a proper space or face
interruptions when studying.

45 | My family sometimes ignores the lack of
study resources.

46 | My family does not actively support my
education.

47 | My parents are not involved in my school
activities.

48 | I do not share my school experiences with
my family.

49 | My family does not teach me Tamil values.

50 | I have few opportunities to learn Tamil
culture outside home.

51 | I'do not have necessary textbooks or online
resources.

52 | I need help to finish homework but do not
always get it.

53 | I sometimes mix words from different
languages and feel frustrated.

54 | I sometimes feel left out when I do not
understand slang or idioms.

55 | I sometimes do not get support for
extracurricular activities.

56 | I sometimes lack computer or internet access

for studying.
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Appendix 6
HOME ENVIRONMENT INVENTORY (DRAFT FORM)
(Tamil Version)
SeoTILILL L &8 660860
L0 mevoTeu fl 60T QLW
LieTerfludl6dr QLiudij:
Liemerfludl6dr euem &: & | 2_Fel G L MmILD
LImeSl 6ot LD: 24,6007 / G\ LI6voT

QUL LITJLD: 261 &LD [/ ST LD

L (Wemm SH6iT:

LN 63TaU(HLD T MIGHEDIET HEUGITIOMS L LIIG.&H&H6)]LD. 626UG6UT(IH FaM&H MG LD
TLIGUMEID, Flev CohIMmSGEtley, MEUTSILD G6VeM6V 66T  eLNGTMI
UG L&6T QaHTHISESILLBDETETErN. HHE Fnml 2 MGl LMl
6TEURUETERY QILITAHSIHMS! 6TeTLINS MeUG SIS Q&meoor(h), H&H8 LIS 6V
LeSUWle @Ml (V) @LAD. SWQFUIS DaTEHS &% EHEGMD
2 _MHIGET LIS 6 GMl&:8 DM &8 GeueuoTLTLD.

Er Flev g
SI. . . Gmy
No G DI G 6/T Gu ey Gu
&l erfléo &l
) )

1 | eteor L1960 LIQLILUSMHES FMHM |6mLNG) W meor
QLD 2_6TeTs).

2 | et60r T (D& GHLP6V 6T60TEG HEU6ITIN QF NG SH 6L
LIWISDIGTETSTH QFUILILA|D 2 56|H M.

3 | e160T & HDLILD 6T60T Li6Te6r] & T8 6060786061
Q&meorLmTh R M.

4 | etedT GHDULD SevallufledT (N&HH WS SIS L]
umm CUSGFHMSI.
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Sl.
No

o D M1 G5 6IT

BG o

il
J51F:

BEG 26

6T60T eFL_19.60 6T60T &l(HLILIMIS EH &G G856t 61 WIT6oT
QUEITHIG @EHLD 26T8 & (LOLD 61 LD M1 L11LI(H 5 60T M 60T.

LieTerf] LnMMILD &MHMeL Q& ITL[JLITeoT
6 UITBIS6M6IT 6T6dT &K LD LIS I 60T [HIT60T
all6UmH &5 CmeoT.

6T60T & (H\LDLILD 6TEOTEM 60T 26155 (&6 &S 6T60T
BUG&EmW 2 WISSIHMmSI.

Liemerfludleb S\ LILIme: Q& wevL(h el 6ot
(WPEHERWSSIUGHMS 6T60T & (H\LDLILD
el IS SH M.

6TedT LG Liem L1 LMl 61607 G HLDLILD 198819
GIBITLOEM MUWIITEOT & (HESI86M6T QULPMHIGRMSI.

10

6T60T Sevalleml GLOIDLIN G S 6T60T & (HILDLILD
alNs&ameTs CHHH M.

11

IHITEOT @)6M600TBIHLLFF G FwevLIm(H Serflev
LMl G&s M 5 G 6oT.

12

G emauUmeoT GUITGI eTedr LILQLIL M & meoT
GUGTRIGEM6IT BT &5600T(H LI585 PGB MSI.

13

6T60T G (DL 5MMEM6V DG FRWIMSH LD
FQUMIEVWILNMTSHELD DMMHMISH M.

14

6T60T QUMHEMMT af_Q\LIUMLEIgerflewin
&lgeorinmeot LML LILNfleygserflepild eTeor8: &
2 HaRMTISHET.

15

LS W CUITFem60TSH6T LDMMILD
QUMW SICLIMTSH G SHMET (W MF &8 6Tedr
&GO DLILD 6T60T60 60T 26155 (&6l &H M.

16

6T60T LI6ITer] 2|6 LIGUMBIGH 606 6T6dT & (H)LD LIS SIL_60T
LIS T & Gmeor.

17

6T60T QUMM B6M6IT 6T60T & (K LDLILD Q85 mevor L T(H LD
GUITE 616015 & GLIHEMLOWITES 2_600T [T H M.
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Sl.
No

o D M1 G5 6IT

BG o

G/
J51F:

BEG 26

18

HLQETIDMTS 2_6MLP&HE6|LD SHeU6TLD FISMITLD6
@ (H&HSHLD 6T60T (& HILDLILD 6T60T60)60T
2615 G SHHMSI.

19

61601 L1960 SLALPT LIMFUFWBISEHLD
ANLpmE & EHLD LN 6ot LI M LILI(H S 60T M 6oT.

20

61607 GO OUSSIL 6T CFIHGI SLAlLD
S BN MES&6T DMHMILD B8 D6y S erflev
LITGaIG & M & G meor.

21

6T60T & (MLDLILD 6T60TE & SLALD LDTL|S6T LoMMILD
LIN& SIS SHBIGH6T HMHLISHMSI.

22

SLOILD Lieoor LML et Ml eteor 6119 60 SLAILD
L& & 8MIGH6T |6V6VF &G 600T 6| &H6IT 2_6IT6rmeoT.

23

HBGH6T 36VeVgl GBS SMHMeL&H6Te0HHSI
BITedT SLAILD LB IL]&Hem 6T &M M8 6 & meiTE G meoT.

24

et60T LieTerf]l SLAILD eueumMILD @) 6v&HS WI(LD LM M)
6T6e0Te & HMHLINGHHS HaUumIH M.

25

6TedT QUMBMTH HIL_L L1 Lievoflgerflev 2_gadlub
QUMCMTT-A W Fal L Hiseflev LIBIGHMLILD
QEFWRMITISHET.

26

6T60T QUMCMTT AIMLILITEE QFUIEVLIL. 6T60T60)60T
2618 &l & Sl HeVEV G\&F UI6LE) M6t 60T
UmITL Q&S mITISET.

27

61601 LieTerf] (LneTGeormm&em &L Limm 6T6oT
QUMECMITT 21956519 eUPlSTL QU]
HeVH ST ML QFUISMITISHET.

28

6T60T QUUIMMILIL|&6D)6IT [HITEOT 60)8 WIT6TE6U60T 6T60TM)
6T60T QUIMGBMITIT 6T60TEM60T [HLOL| G MTTS6IT.

29

GLen& LDMMILD G 606U WITEOT GlLIT(HL_ 8515 L_60T
SeoflILL L LIQ L] @)L LD 6T60TE & 2_6T6MS.
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Sl.
No

o D M1 G5 6IT

BG o

G/
J51F:

BEG 26

30

GBS HeUeTEFHMeVIL 60T 6T6dT 65 (H&F GLo6V
HOHMML USSR DS

31

Liev QoML & 616l IN& 8 @BL_60T HIT6OT Q&ML L]
Q&meTeT (P H M.

32

eTeoTem 6T QeuefILIL(BSS Liev QLOMLLl&HemerTL
LweTUB S SI6US 6TeTsh @& LN1g 8@ LD.

33

U @eVEHUSMS QUM LILSID SMHMEYILD
6T60T& (& 64 (IHLILILDITEOTSI.

34

LS W QumblaeneT smmev LM Lieoor LIM(h&emerLl
LU &IQ&meTer 2 ga|H M.

35

LS W SHSSIHemer Ml Lisv Quomidlserflev
LI585 B1& 606 6UITE & 5 Gmeor.

36

QUMYS Bmeneor GRS S 6T6dT 2T flWiTss6T
6TEOTE (& 256 HMTIS6T.

37

HHMNGHEHTH Hevall QF U E6T 6V6VS
(@) 60)600T LI 6U6ITMRIGH 66T LIWI6TLI(h &SI 5 Gm6odr.

38

@) 6M 60T B HLDFF QEFWeLLITH &HEHE G5
G emeuITeT S(IHelG6T 606V S 6L6ITHIGHEM6IT 6T60T
GG LDLULD ULPBIGR M.

39

LI LIS M & TS eTL_19 VI6T6T |55 8HI&6T 26060
QUGG M6 LWL 6dTLI(H &SI 6 GmedT.

40

LieTerf] Lieoof185 @58 &8 G& 60161 WIT6oT
QUITHL_&H6m6IT 6T6dT & (HILDLILD QULPBIGH MG,

41

L1960 [FEDL_(LNEDM BV S D BILIA
Sl demLulevmeor &MHMedev FFH LK S CGmedT.

42

CxemaUlmeoT CUIMSI Sn(h&H6V &MMe6V
QUITIHL_&H6m6IT 6T6dT & (HILDLILD QULPBIGH MG,

43

Flev GrmIGeTlev afl 196V LI &G0 CUMS
FHEUGTEF &MV E6T 67 M LI(H G 6dTm 60T.
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Sl.
No

o D M1 G5 6IT

BG o

G/
J51F:

BEG 26

44

Flev GrImIGefley &ifluwimeor LI LIL] @)L LD
©)6VELTLOGEVIT @)60)L_ WL, MIGH6T &ITI600TLOMTEHG6UT
LI LUSev A gmuUGRmS.

45

Flev GBHIMmIGETIV 6T60T GHHIDLID @)6V6VITS LILGLIL|
GUGTRIG 66T &HeU6nl166 TN IS MSI.

46

6T60T H6VANG @ 6T6dT G (B DLILD QFWedevL QY HTa)
SlefllIL& svemev.

47

6T60T QUIMCMITIT 6T6dT Li6Ter] Q& w6 LIm(H serflev
T U@ euEH evemev.

48

6T6oT Ll6iTerfl 26011161 MI&H 606 6T60T (& (H) LD LIS SHIL_60T
LIS JeuHevemev.

49

61607 G (H\LDLILD 6T60TE & SLOLD DG LIL|SH6merT
SHLILILS evemev.

50

I 19 M@ QeueGu SLALD LievoT LML emL
HMHMIGHE&HTETET 6T60T&H (S GH6MMBHSH GUIMUILIL|SHE6T
0L (N GLD 2_6iT6IT60T.

51

Flev GBHImIGeETleL G5 6t6u L TeoT
LML LI &S EMIS6T 6V6VS @)60)1600T UL 6)6IT I8 6T
6T60TE (& T 6evL_LILIT6V6em6L.

52

(A LILMLBI&G 66T (L0958 2 s
CHemaULILILLITEYIN (&l eTLIGLIMSILN
T et LILIH 6Lem6L.

53

Flev CBImIsETleL QeueuCeaum QLomslgserfleor
QFMMSEHE6T HVHSI CLIGTAUS TV 6T60TES
DTS (WSS gHLGSH DE.

54

FUMIG QFMTM&HET / LTt &er Lflung
GuUMg Flev CHIMmIGE 6L &eoflemDWITS
2 6001 [ S M 60T.

55

@) 6m600T B &L F&F Q& WI6LLIT(H & 6588 T60T 3,56
Flev CBIMmIsETIL et LILIH 6Lem6L.
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Er Flev g

SI. . . Gmy
No G D I G 6T Gu ey Gu
&l afléo &l
) )

56 | LIGLILIGM&TE & 600160l 96V6V S @)6m60oTL LT D)
Flev GBHIMmIGETI6L @ 6veme.




Appendix

Appendix 7

HOME ENVIRONMENT INVENTORY (FINAL FORM)

(English Version)

Personal Information

Name of Student:

Name of School:

Type of School: Govt/Aided

Gender: Male/Female

Locality: Rural/Urban

Instructions:

Read the following statements carefully. For each statement three responses- always,
sometimes, never were given. How far each statement is right about you. Mark your
responses by putting a tick mark in the column provided. Please don’t forget to mark
your response for all statements.

L. .
1510 Statements Always | Sometimes | Never
1 | My home environment allows me to focus
and be productive.

2 | My family celebrates my school
achievements.

3 | My family discusses the importance of
education.

4 | My home provides resources and
encouragement for my interests.

5 | I sometimes lack a proper space or face
interruptions when studying.

6 | I face distractions while studying at home.

7 | My family emphasizes the importance of
academic excellence.
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SL.

No Statements Always | Sometimes | Never

8 | My family regularly gives me positive
feedback about my studies.

9 | My family encourages me and boosts my
confidence.

10 | I participate in extracurricular activities.

11 | My family rarely discusses my grades and
academic performance with me.

12 | My education is not receiving significant
support or investment from my family.

13 | My family makes learning fun and
interesting.

14 | My parents help me with homework and
difficult topics.

15 | My family encourages me to try new ideas
and hobbies.

16 | My family motivates me to work hard and
stay focused.

17 | I do not share my school experiences with
my family.

18 | My home follows Tamil traditions and
celebrations.

19 | I participate in Tamil festivals and events
with my family.

20 | My family teaches me Tamil customs and
traditions.

21 | My family provides materials needed for
schoolwork.

22 | My school fails to teach me about Tamil
history and literature.

23 | I have few opportunities to learn Tamil
culture outside home.

24 | My parents help with projects and attend

parent-teacher meetings.
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;1(') Statements Always | Sometimes | Never

25 | My parents encourage me to do well and
reward good performance.

26 | My parents regularly guide me and discuss
my school progress.

27 | Ido not have necessary textbooks or online
resources.

28 | I have trouble finishing homework without
enough help from my parents or tutors.

29 | I can communicate with people in multiple
languages.

30 | I enjoy using multiple languages to express
myself.

31 | My teachers give me help to improve
language skills.

32 | I sometimes mix words from different
languages and feel frustrated.

33 | I sometimes feel left out when I do not
understand slang or idioms.

34 | I use educational apps or online resources for
learning.

35 | My family provides tools or resources for
extracurricular activities.

36 | I use books or resources at home for
studying.

37 | I sometimes lack computer or internet access
for studying.
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Appendix 8
HOME ENVIRONMENT INVENTORY (FINAL FORM)

(Tamil Version)

SeoTILILL L &8616086T

L0 mevoTe [fl 60T QLI

LieTerfludledsr QuIWI:

LieTerfluledr euem&s: 9|J& / 2 Sl GLMILD
LImeSleoTLD: 2y,600T / G LI6TOT

QUL LITJLD: 26TJ& LD / H&TLD

L (W emM S6iT:

LN 63TaUHLD T MIGHEDIET HEUGTIOMS L LIIG.&H&HELD. 26UG6UTIH FoM&H M GO
TIGUMEID, Flev GHIMmGETlel, @MGCUTSEID @6V6m6eV  6T60T  eLN6TMI
UG L&H6T QHTHSESILLBDETETEr. bHHEH Faml 2 MGl Limnl
6TeUAUETE | QUITBHSRMS! 16T MaUSSHISH Q&MTeo(), H&H8 LIFH 6V
UGHUWIL &Ml (V) GLD. FUOOFUIS ADETEHS FollsEHEGLD
2 _MHIG6T LUFHlemev GMI&:8 LDME 8 G6 60T LITLD.

&
6r ov 6
L D M
SL. . . . 5] el
No S M MIS 6T U "
2 a8
orf]
6V

1| 61601 &1_19.60T @LO6V 6T60TE S &6U60TLD
QFNIHH LD, LILISETETSHTEH QFWLI6VLILA|LD
2 56|H M.

2 | eTedT GMHDLILD 6T6dT LiGiTerfl & M55 606075 60)61T
Q&meoor LTHSMS!.

3 | eretT G QUL HevallulletT (NSRS SIS NS
UM leumH &R MS.
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SI.
No

o D M1 G 6T

B & I@ C-9

23 aga®en

B &

26

6T60T 6)1_19.60 6TE0T B, [T6) M1 @5 & GG 6016 LI TEoT
GUETMRIG 6T LDMMILD DEMESHLD 2_6TETS.

Flev FLOWMIGETI6L LI &G GLIMTS 6T60TE G
FflwmeT @L LD HenLHHTSH 606V
@emLuibh &6 g LB G eoTmeoT.

Flev FWmISETIEL el 196V LI &@Lh CUMEI
&HaUeTID AFHM6L gHLIOSHMSI.

6T60T & (B O LILD sevalld S Ui eor
WERHWESHaGMS a1l MSS R M.

6T60T & (H\LDLILD 6T6dT LIl Llem Ll Limmlul GBITL06emm
LT L 605 211986619 aILpHIGH DS.

6T60T & (HLDLILD eTedTem6oT 2618 @&l &M &I LM MILD
6T60T [HLOLN G emEBem Ll 2 LTS SRS

10

BITEOT LIMTL&FMen6e LIMLSHL L EHMHS
Qauerlwimenr Q&FwWeLLIMTH&6rlev LIMIGCEHMHRGMe6T.

11

6T60T & (HILDLILD 6T60T ST MBIGHET LnMMILD HeVedl&
QFWLTHMEm6L 6T60TE:&H S B (HLOLILI
BUG B LMV,

12

6T60T B5606 &G 6T60T & (HLDLIS STV (LN &5 WILDIT60T
AHT6 3VeVSl (N&65(H e & &Hal606m6v.

13

6T60T & (B DLILD SMHMEem6V TR &8558 DM MID
FQUTTEVWLONTS LDTHMSRMSI.

14

6T60T QUMCM T (D LILITL MIS6T LM milh
&H19Q.60TLOITE0T H6m6VLIL S 6rTl60 6T60TS: &
2 5B MITISET.

15

6T60T & (B LDLILD 6T60T6m60T LS\ & (IH 5 &1 & 61T
HMILD QUITWSICUMHG QF W6 &Herflev
WWMHH &S 2618 GalEHH M.
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SI.
No

o D M1 G 6T

B & I@ C-9

23 aga®en

26

B &

16

6T60T & (HLDLILD 6T60TE & & (H6MLOWITSH
2 MLPGHEHE]LD, HEUGTLD QF NG S 6D
o8 GlHEH M.

17

THITGOT 6T6DT LIGIT6r| 260 L16) I8 60)6IT 6T60T
GSBODLSSIL 6T LIS TeUSH 6V6m6v.

18

61601 6 (h) HLILDF FLMIGS6T IDMHMILD
Q& MTevoT LITL_L_MiIg& 66T LIeTLImHMISImS.

19

TBIT6OT 6T6dT (&K LDLISSIL 60T HLALDL LI600T L 60)85856T
LDMHMILD Bl LpFF Serfley LimkiCasm & Cmedr.

20

6T60T & (K LDLILD 6T60TE & SLAILD LILDE &6 LD & B1& 6T
DMHMILD LOTLS606T HMOLNSR S

21

6T60T & (KD LILD LIeTerfILILITL M1 & 65 & &
B&6MEUITET GILIMIHL_S6M6T QUL BIGR M.

22

6T60T LI6ITerfl 616078 @& SLAILD a6V ITMI LDMHMILD
@eVEH WSS SMHLILLFH O Csmeval
LB M.

23

I (D55 TR LD HVTEFFTIEHMS
&M MGG GTETET GH6MMIBHSH 6UTUILIL|&H6T 2_6T6T6or.

24

6T60T QUIMBMITT HL_Lmis6Tlev 2 &5a|HBmTIser
OHMILD QUOHECHTT-FAFIWT Fol L MHigserlev
LmBICEHMBMITISH6T.

25

6T60T QUIMGMITIT 6T60T8: & FIMLILIMTS Q& UIW
2615 &6V S HMTIHET LDMHMILD [H6V6V
QEFWLH Menev (& erflEHR MM Ig6T.

26

6T60T QLIMBMITIT 6T60T8: & QUG TL HSMTI&6T
LDMMILD 6T60T Li6Ter] (LNedTBEoTMMEHEM S 198819
MR ERMHTISHET.

27

Flev FLOWIMBIG 66V 6T60TE & G & 60)61 LITEOT
LML BT6V&6T D{6V6V&I ,60T60)6V60T 6L 61T MRIG 6T
@) 6VEM6L.




Appendix

SI.
No

o D M1 G 6T

B & I@ C-9

23 e Fa P

B &

26

28

6T6dT QUMBMITT 3jVeval A Flwrsefl L ®mH S
GUMEIDTET 2 56 @) 6V6EVITLO6

L (RILILITLBIS6MEIT (LNIY.&85 6T60TE & FIFLOLD
gOLUOSH M.

29

BTedT LI6V QLomidlgserflev Ln6ofl &5 1785 @rp 60T
QS TLIL] Q&ITEITET (LOLQULD.

30

6T6OT S5 6T600T600T B & 606 QleueflLILIH &GS Liev

Qumblsemerll LiweTL(h &S HTedT LDG DG CmedT.

31

6T6dT A WIS 6T6orS! QLML &M 6018606
GUMGSS 2 H6|RMTIEET.

32

Flev FLOWIMIGETI6L HTET Liew QoL
QUM 60 &G M6 &608H CM6oT LoMMILD CFMIeY
o 60T & GM6oT.

33

TBITEOT GNVGVITMRIS {606V &I LILPQILDMLSIGHemerTLl
& Q& meTaTmad LTS Flev &L0UIMmISH 66w
SEUMTSHLILIL L 6U6oTITUI 2_600T 7 G G medT.

34

BIT60T BMMVNESHTEH Hevel Q& WS &H6T 6Ll
S1,60TEM V60T G 6ITMBIG 606 LILLI6TLI(H & 316 Gm6or.

35

6TedT G(HOUWD LUMLSHL L EH MG Qeuerflwimeor
QFWVLMTH &HEBHEHSHITET 2_ LIS [J600TMI&H6T 3|6V6VSI
QUGBS EMEIT QULPMEIGHR M.

36

BT6oT eF119.60 LI LILISMEHMTE L|5 S MHIS6T
S6VEVSI QUEITMHIGHEM6TL LIWI60T LI &S5 5 GmedT.

37

Flev FLOWMBIGETIEL LI LILISMHETE 616015 &
55600116011 2J6L6VLE B)60)600T LI 3| 6T 56V
HeOL WM.
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Appendix 9
SELF REGULATION SCALE (DRAFT FORM)
(English Version)
Personal Information
Name of Student:
Name of School:
Type of School: Govt/Aided
Gender: Male/Female
Locality: Rural/Urban
Instructions:

Read the following statements carefully. For each statement five responses- Strongly
agree (SA), Agree (A), No opinion (NO), Disagree (D), Strongly disagree (SD) were
given. How far each statement is right about you. Mark your response by putting a
tick mark in the column provided. Please don’t forget to mark your response for all
statements.

Statements SA|A|NO | D|SD

1 | Ibelieve in achieving determined goals.

2 | I stay focused and organized in my studies.

3 | Ifind joy in learning and value every step.

4 | Celebrating small achievements keeps me motivated.

5 | I complete tasks punctually.

6 | I balance study and free time effectively.

7 | I take necessary breaks during learning.

8 | I stay focused and avoid distractions.

9 | I manage screen time for a healthy balance.

10 | I prioritize tasks to reduce stress.

IT | I trust myself to overcome challenges.

12 | T view mistakes as chances to grow and improve.
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Iilc; Statements SA N.O SD

13 | T handle difficult tasks effectively in my education.

14 | Believe in my unique skills and talents.

15 | I adapt and learn from new experiences.

16 | I know my strengths and feel proud of them.

17 | T work on areas where I can improve.

18 | I seek feedback for better insights into my progress.

19 | T ask for help when I need it.

20 | Diverse opinions are genuinely valued by me.

21 | I listen actively to understand others.

22 | I talk well with friends and teachers.

23 | I work well with others to make learning enjoyable.

24 | I solve problems peacefully to keep our class happy.

25 | I'try to understand others' thoughts and feelings.

26 | I think about how my actions affect others.

27 | I communicate my thoughts clearly.

28 | I aim to understand rather than just memorize.

29 | Regular review of my learning enhances retention.

30 | I take breaks when needed to maintain focus.

31 | I prioritize important subjects to reduce stress.

32 | I stay attentive during my study sessions.

33 | I manage screen time for a balanced study-rest ratio.

34 | I celebrate traditions that foster unity.

35 | I enjoy exploring various cultures.

36 | I feel a deep sense of belonging within my
community.

37 | I confidently express my cultural background.

38 | Itake pride in my cultural heritage.

39 | I am proud of my unique qualities and talents.
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Iilc; Statements SA N.O | D | SD
40 | I manage my emotions with awareness and control.
41 | Well-being and self-care are priorities for me.

42 | I seek assistance when I need support or guidance.
43 | T appreciate diverse perspectives and opinions.

44 | T set goals and work to achieve them.

45 | Planning helps me stay focused and on track.

46 | Study sessions are prioritized in my planning.

47 | T adjust plans as needed.

48 | I face challenges in maintaining motivation.

49 | I doubt my ability to succeed.

50 | My ongoing challenge is consistent self-discipline.
51 | I doubt my ability to learn.

52 | I struggle to trust my problem-solving skills.

53 | Tavoid seeking feedback which slows my progress.
54 | Group activities sometimes pose a struggle for me.
55 | I get distracted easily while studying.

56 | I sometimes forget to uphold traditions.

57 | I am critical of myself in certain situations.

58 | I compare myself to others.

59 | I'struggle with scheduling tasks realistically.

60 | I hesitate to ask for help when needed.
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Appendix 10

SELF REGULATION SCALE (DRAFT FORM)

(Tamil Version)

SeoTILILL L 58616086T

Lo mevoreu [fl60T GLIU:

LieTerflulledr QuUIWI:

LieTerfludledr euemds: e / 2 s5ellGLImID

LimedleorLD: 2,600T / @ LIGoOT

QILLMID: B FILoW / BSFLD

LA (LLemM S6iT:
EC QHETHGHLILLGETET FaMHMIG6T &IOS  IMTFISHH]D.

626UG6UMT(H

FoHMIGGSLD & L0

2 LeTUmSRCmedT

(SA),

2 LaTLGEPCMET (A), HHEHHevenev (N.0), lIL|HG&meTarallsuemney (D),
& 6|lh 6L1L&HG&meTemallsemey (SD) 6T60TM MBS 6U6M & WIT60T L1608 6T
6TEUGUGITE)
QUMBBSIHMS 6TeTLIENS 616006001 &6 &HTeooT(h), 2 MIGH6eT LGHemnev
506w aphaflnsuilss GMHIuTh (V) emeausEsab. SWeQFUlg!
R6IQAUTH FaMMISGHGLD 2_HIG6T LUFHemev &ML IDM&HE GaleooTLITLD.

2 GTETE0T.  6RAUGAIMH FnMMID 2 MHI&HN6TL

Ll

S1.
No

o (D MG 6T

SA

A

N.O

D

SD

1

BIT6dT BT NMeo 1SS LILL L )6V &S 606
LIS 6V LD T CmedT.

TBITEOT 6T60T LILG.LILN 6L &H6U60TLOM&H G LD
R(WDMBIGTHELD @) ([HE R CMmeoT.

&HMen&HUNeL DG LDF ) &5600T GL60T LOMMILD
R6UQ6UIT(H LILY & 60 & 60 W L0 &5 CmedT.

Al Qeumn&em 6T Q& meuor L T(H 61 Sl 6T60T60) 60T
o6& 8 L0ME8 keeps _6TETSI.

LIeoot1 & 66T GIBET&H6V (LN 19 85 G medT.

LI LI InMHmILD epU16) &8 meT GBI&Hems Sifluims
FLOBlemevLILI(H &SI Gmeor.

SHMHGLD CUMS CHemael WITeT @)60)L_G6)6M 6T 606
6T(H & & G M 60T.

IBITEOT &HEUETLOMS @) (H& S CMET LM MILD
T &ML 6TE &6l 785 Gme6oT.
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S1.
No

o (D MG 6T

SA

N.O

2L,CTME S WILDITET FLOBI6MVEHSHTH H et T
GBISHeMS B F6eUS & 5 Gmeor.

10

LDGOT(LD & FH G0 & 60N E 8 L1605 6m6rT
(WetTevflemeuILI()) & 31 G m6oT.

11

FUMTELGEH 6T FLOMET18 8 6T60T6m 60T HLDL| GG 6oT.

12

LNemp & emerT aleTFER oM mID GLOLD LML LY M & MeoT
QUITUILIL| G688 85T600T &) G M 60T

13

&19.60TLO TEOT L1600T1 & 60)6TF Q& W66V 6Terf 1S5 Mas 8
60) 55 LI T6ITER G M 60T

14

6T6OTSI 560115 S16U N MTEOT HMEMLN G 6T LD MHMILD
GUEDIEN & 56T LIS [HLDLI & 60)8 U] 67T G6ITeE0T.

15

LS W 2|e01LI6UMmIG 616 [HITeT &+ (588 L1LI(H & GmeoT
LOMHMILD &M MIEE & M6 Gm6oT.

16

6T60T QUGS 6MLDHEMETLI LIMN) 6T60Td G G\ LI[HEmLD
2 GOOTLTHRMS).

17

BTe0T GLOIDLIH GG CeuevoTiq L LiGHS SHerfley Gauemey
QEFWHRBMmeT.

18

6T60T (LPET BT M Hem LI LIDM FwHS L5856
&HHS IS5 &H6TS CH(H B GMe6T.

19

BIT60T GFHemalWlmeoT GLIMG 2 &allenul
GHLHCMeT.

20

LI6LGB6UMI &(HES S & 8 6M6IT [HIT6OT 2_600T6M L0 UITEH
L0 &5 G M 6oT.

21

MmeurseT Lflhg Qamerers G& L& [HITeor
QEWeLLIHHCMET.

22

TBIT6DT [H600T LTS EH L6 LD 2T flWlF&HEHLsIlD
H6V6V 2_6MJWITL6V Q& UG Gme6oT.

23

&HMMEn6V DG LPF G WLITE G L0 MM 6T 865 L60T [56V6V
wenmuilev Gauemev Q& UG GM6T.

24

BLOG! @G LIenU DGLDFFUL 6T 606USH (HES
G556V 5606 3|6MLG WIS B85 Cme6or.

25

LOM M6 7861l 60T 6T600T600T M6l 55 60 61T UL LD
2 60T [J6) & 606D Lifl1H &G\ & meiTerr
WWMH &5 Cm6oT.

26

6T60T QEF WM L_L_MBIG6T LDMHMEUTEHEM6IT 6TL LI
LIMT&H &G 6 D6TMILD [5]60)60T8 5 G M 60T.

27

6T60T 6T600T600T 615 60)61T G G 6rfleumas L1 GLIGE GmeoT.
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S1.
No

o (D MG 6T

SA

N.O

SD

28

IBIT6dT (NS 6916V LIl &I & meiTe (LM &8 Gm 6T,
BlemeoTedlev 606U &S TLOGY.

29

6T60T SM M6V 60T 198819 CFMTHEM 6T Q& U166V
e H6L BlOSSLILOS DS

30

6T6OTE: (& B6U60TS 605 L1 GLIsor Fiflwlment GBys S 6V
@) 60 L_CeuemeTseme6T eT(H &5 H18 6\ & MeT&H Gm6or.

31

LDEOT(LD & H MG & ME S (D& 5 WILDT6oT
LITL_MBI&6m6IT (LD 60T6uTl6mev LI LIH & &1 6 G 6oT.

32

6T6oT LILQ LIL] GBI MHI& 6160 &HeUeTnmss
@ MR CMeT.

33

6T60T LI 1L Lo miLh guley GHISH DS
FL0Blemevem GLI6tor HlemT CHISHMS
BlTeuE & & Gmeor.

34

62 (TH 61 59 60) 600T LI 6D LI QU 6IT [T &5 (&HLD LOITL| 85606 [HIT60T
Q&mevor LT S Gm6oT.

35

LIuGeum Lieoor LIM(H &6eme6 QLT mleuH eV I0GLpF &
6L GG m6oT.

36

6TE0T F (NS TS H 6V 6T60TE S 319 LILI 60 LI T6oT
2 _6OOTI6) 2_6ITETS).

37

6T60T &HEVMEF MY L 60T60T6001 1 60v WLl [HLD LI 85600 85 UL L_60T
QeaueflILR &SR Bmeot.

38

6TeOTSl &HEVMEEF T LDILI6L QILIHEMLD
2_600T(H G G 60T.

39

eTeoTdl SeoflILILIL L e CFaq mIS6T LoMmMmILD
FmenLnGen6TLl LM M BITedT GlLIIHEmLD
o_6ooT [T S G M 6oT.

40

6TE0T 2_600T 6 S6M 6T 3| M6y L&D
SLOUUTL QL&D BlFeuE &R Cmer.

41

56VLD LDMMILD &60fl6mID 6T60TE & (LNSHH UILDTE
QBHHDS!.

42

ALSHT6| V6V ULPISHTL I 6MUISH GFHL_L TV [HTedT
2 5M&&HTE C5HHCMET.

43

LI6LGaUMI LIMTT6mEUS6T LDMMILD &(H& S & 860 6T
LD &G GM6oT.

44

©)6V&H (G HEMET I NNGSH UMMM 6L
WWMHH &G Cm6oT.




Appendix

SL.

No G M MG 6T SA N.O | D | SD

45 | BILLIAL6 6TEOTE @ HaUeTINM&He D LIMen & uilev
Q&S 2 50| HMII.

46 | LI LIL GHImGemeT HIL L LOlL65160
(W evTentlemeu LI & S5 G medT.

47 | CxemausHE@ gL S L mgsemeT FiflQ & UG Gmeor.

48 | 2 MEMsSHG L1 GLIGUIT &6)T6V560)6T
TH TR &S TETSH GM60T.

49 | /et QeumMMlem | 6MLLLI 6T6T HMeMLN &S
FHCH % &3 Cmeor.

50 | QBTLIEFWITET 4 @H6mLO 6T60TLIGI 6T60TE G
FaUMT6V.

51 | BIT6OT &MHMIGE &HITETEUSH MG 6T60T F)M6m LN 60
FHCH %) &) G 6or.

52 | BITeT F1E&:860HM6T FLOMEr &5 6T60TERI60)L UL
Fmem6oT HLOL|6USH 6L FTLOLDTE @) ([HEH GmeoT.

53 | BITET &H([H& S &HHMETLI QLM H S
S 785 CM6iT, @) S 6T60T (LNEITGETMHME MG
QUIAUTEHESGRMI.

54 | W QFWLEET Flev GBI MHIGHET 6L 6T60TE G
Feumemev M LIH & & 5 6T 6oT.

55 | UGG CUME eTer1H 6L & &M 86 & M6t & Gm6oT.

56 | Lyy&emerll Lesrmm Lm&: 5 Cmeor.

57 | BmedT Flev GLoevserlev etedT L& eNlLDF&F 60Tl
QEFWHRBMmeET.

58 | BTedT LDMMEUTSHEmET 6L 1LNH G CmeoT.

59 | LG WSTIHSITE S L LOH S 6»
AT LGS CmeT.

60 | Gxemeuwlmer GUIMGI 2_Falleml G&HL& HUIGHSHLD

2|60 LG G 6oT.
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Appendix 11
SELF REGULATION SCALE (FINAL FORM)
(English Version)
Personal Information
Name of Student:
Name of School:
Type of School: Govt/Aided
Gender: Male/Female
Locality: Rural/Urban
Instructions:

Read the following statements carefully. For each statement five responses- Strongly
agree (SA), Agree (A), No opinion (NO), Disagree (D), Strongly disagree (SD) were
given. How far each statement is right about you. Mark your response by putting a
tick mark in the column provided. Please don’t forget to mark your response for all
statements.

S1.

Statements SA|A|NO|D|SD
No.

I | I'believe in achieving determined goals.

2 | I'stay focused and organized in my studies.

3 | Celebrating small achievements keeps me
motivated.

I doubt my ability to succeed.

I take necessary breaks during learning.

4
5 | I'face challenges in maintaining motivation.
6
7

I manage screen time for a healthy balance.

8 | I fail to prioritize tasks to reduce stress.

9 | My ongoing challenge is consistent self-
discipline.

10 | I trust myself to overcome challenges.
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I\Sli;. Statements SA N.O |D|SD
1T | I view mistakes as chances to grow and improve.
12 | T doubt my ability to learn.

13 | I struggle to trust my problem-solving skills.

14 | T adapt and learn from new experiences.

15 | I know my strengths and feel proud of them.

16 | I work on areas where I can improve.

17 | T dismiss diverse opinions.

18 | I fail to listen to understand others.

19 | I avoid seeking feedback which slows my
progress.

20 | Italk well with friends and teachers.

21 | I work well with others to make learning

enjoyable.

22 | I think about how my actions affect others.

23 | I struggle to communicate my thoughts clearly.
24 | Group activities sometimes pose a struggle for

me.

25 | My study time is planned to enhance

understanding.

26 | I aim to understand rather than just memorize.
27 | Regular review of my learning enhances

retention.

28 | I am inattentive during my study sessions.

29 | I get distracted easily while studying.

30 | Ifeel a deep sense of belonging within my
community.

31 | I confidently express my cultural background.

32 | I take pride in my cultural heritage.

33 | I sometimes forget to uphold traditions.
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I\SI}).. Statements SA N.O SD

34 | I manage my emotions with awareness and
control.

35 | I am proud of my unique qualities and talents.

36 | Well-being and self-care are priorities for me.

37 | I am critical of myself in certain situations.

38 | I compare myself to others.

39 | I adjust plans as needed.

40 | I set goals and work to achieve them.

41 | I struggle with scheduling tasks realistically.

42 | T hesitate to ask for help when needed.
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Appendix 12
SELF REGULATION SCALE (FINAL FORM)
(Tamil Version)

SeoTILILL L 8586160 86T

L0 mevoTe [fl60T QLI

LieTerfludledr QuIWI:

LieTerfluledr euem&s: 9|Ja / 2 Sl GLMILD
LImeSleoTLD: 2y,600T / G LI6vOT

QILLITILD: SFToW / BSFLI0

L (L EmM & 6iT:

GG QHTHHEHLILLDETET FnMHMIGEN6T SHEITINTS ITFIHH]D.
R61G6UM(H FaMHMIGGLD 18 & e LD 2 L eTLI(H & GmedT (SA),
o LaTLGEPCmET (A), HHEHHevemnev (N.O), LIL|GHG&meTarallsuemey (D),
& a|ld L& & meTarallsuemey (SD) 6T6iTm HS! 6U6M 8 WIT60T LIS 60 86T
D GTETET.  REUGAIMIH SaMmID 2 MmGemeTLl UMM 6TeueeTe)
QUITBHSIRMS 6TOTLIENS  6T600Te00 1 & & Mevor(), 2 BI&H6T LIS 6mey
50w ap@eaflansulley GMOUIG (V) emeausEalD. HWe|QFulg!
REUQEUTH S MMISGGLD 2_MHIG6T LUFemev GMILILIL IDm& e CeUeuoTLTLD.

S1L.

No o N M1 & 6T SA| A [ NO |[D|SD

1 | BprmesT PIQaUBHSS &M & C8 MeTd: 606
60 W BLOLNGHem 8 606ud T Gmeot.

2 | [BIT6T 6T6dT LG LILS6D HeuetTld QFausH
& (LPMBIGTE @) (HE 5 60T GM60T.

3| 9l Qeumml&HemeT Q& mevor (e S
6TEOTE (& DTEHHE MG H(HHMS.

4 | BMTeT Qeumn) QLM 6TeoTenlem LW Hmeotlev
FHBH&HLD 160G 60T GM60T.

5 | BU6T 2rH8556mME QSTLIHI L F 0D
| s01L168 & Gm6oT.

6 | &smHmedleT GUITS G e6me Ul meoT
@ L QeueflameneT 6T(h &3l
@ U161 &5 Gme6or.

7 | BMedT sV&E Fer CHTHMS FLoblemevuilev
MEUS SIS Q& TeTeT (LUWME &5 CmedT.
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SI.
No

o N M1 & 6T

SA

N.O

SD

T5ITET L1600t & 606 (D& S UILDTS
AELILMNSSH QFUIWaN606mev, & 60TV
SWPHSD gOHLOH DS

6TEOTE @ QS ML HS! & 60T 60T (LD 6my M 6™ UL
NeTLDMIeNE FFDOMTS @) (HEH 5 TSI

10

IBIT60T FEUMTELSHED6T HIT6ooTL & (H6MLOUITSH
WWHH &SR GMeoT.

11

56U MIGEMEIT 66T & T & & TeoT
QUMULILISETTS LIMTE 8 Gmeor.

12

&ML 6T60TE G NILQ6I(HISS Smeor

@)6VEmEV ETEITMI HITEOT FIH GBS & LI G Cm6dT.

13

LNp&E& emeorsen6ms BI85 6TedT H)meotlev
B &G & @) 6vemev.

14

LS W 2|eILIaImISeTe0 &M mig6 smeTer
AT @HEHMSI.

15

6T6OTED 60)L_ULI L16V 6 60T 615560 6IT B IT60T

M CoU6IT, 60TV GLIIHENLLIH T CmedT.

16

BITedT LoV LGS seflaviind CbLB &5
WLWMHH &G Cmeor.

17

Liev el& B UITEFLDITEOT &(HE5 S 88606 [HITE0T
56160718 861606016V

18

LDMMeUFEHeneT L b Q & TeT6rT [HTeoT
QS6TIeULNTS CoL SalleVemev.

19

BTeT LleTenmLl L 1D G&L_8ML6L &mHmedlev
(D eTCeorm (LNLYWLIel6LEm6L.

20

THIT60T [H600T LITJ& @6 L_60T LOMMILD
A FULIFTSHEBLEOT [HEV6V 2_M6) 56T
60)6) & S16TG6IT60T.

21

LIl L16mL LDMMeUTSHEBL 6T CEFFHS!
S PEFR WIS Q& UITRCMe6oT.

22

THIT60T 6TEOTERI60)L_UI G\ &F ULI6V&6IT
LDMMEUFTSHEMET 6TLILILG. LITH) 8 8 60T meor
6TEOTLIEM &5 [H]60)60T 8 G 60T G 60T.

23

6T60T 6T6VOT 00T B & 606 Q & 6rfledmas
QaueflliL(B S SIeUTH 6L P TLOLD 2 6TGET60T.
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SI.
No

o N M1 & 6T

SA

N.O

24

& Lieoot|Serflev 6TeoTds @& Flev GBI IS 6N 16V
F T @HEHOTmS.

25

IBIT60T LILQ LILIGI (LD6MUWITS
S LA UUBeusTs 2 M Q&F ISR GMET.

26

BITEOT THEWILDMTE &M&H&H 1 LN S
BlemeoraileL emeudas (Lo WM& & & CGme6dT.

27

626UQQUTIH (LLEMMUJLD 6T60T & MM 6DV
S LM Q&FUISI BT
LIeVLILI(h & &1 5 Gm6oT.

28

TBITEdT LILQ.L1LS6m60T S56U60TLOMSSL]
LTS S50 & TeTeuH60 GemnmUIT(H 2_6Tengl.

29

THITET 6T 1S 6V HeaueTLD @)L &) 60T GM6oT.

30

6T60T FeLNG S F)6V 6T60TE S 62(IH | ML|GLOIT60T
D _6O0TII6Y 2_6ITETS.

31

IHIT60T 6TEOTERNIEDIL_ULI SVTFEFMTH NS
BN &G e & UL 6T QalefliL(R &35 Cmeor.

32

IBIT60T 6T60T HVMFFMIH NS G LI[HEOLOUITS
T(h 5518 Qo meTarallsuemev.

33

BITEdT Fl6v FLOWIMIS6rfleL
LmyUflwmbigeneT mb el (H 8 Cmeor.

34

6T60T 2_600T 6 8560061 [HIT6dT &L (B LILIBH &) &
Q& IT6ITE GM60T.

35

6T60T 560115 &IaULDITET G M 6018 6rfl60
QUL LIH & Gme6dT.

36

IHIT60T [FEVEREHGHTSH 6TEUTSH 2 _L_60I6V
LIg o] &8 60T Gm 60T.

37

Flev FLOWIMIGETI6V HITEIT 6T60T G1&F UI6M6V
GSMHMLOTE 2_600T [ G 6or.

38

TBIT60T 6T IGLIMSILD 6T60T60)60T
LDMMEUTEHEHL 60T 6L 1L & CmeoT.

39

TBITEOT 6T60TS F)L_ LIS M6 G emeUdH G ML
LD T /.01 59 G 60T.

40

BTeT GM&CEHMeTHemeT 6T(HH I, 3605
QML (LW MHHF &G Cmeor.
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SI.
No

o (D I 56T

SA

N.O

SD

41

BITedT Lieootl&Hemer GBHILmg: S L ISbheuens
F\TLOLDME 8 85Tevor 5 G MmeoT.

42

Brer 2 56l C&HLL6V 756
& WLIMKIG & CmeoT.
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Appendix 13
GENDER SENSITIVITY SCALE (DRAFT FORM)
(English Version)
Personal Information
Name of Student:
Name of School:
Type of School: Govt/Aided
Gender: Male/Female
Locality: Rural/Urban
Instructions:

Read the following statements carefully. For each statement five responses- Strongly
agree (SA), Agree (A), No opinion (NO), Disagree (D), Strongly disagree (SD) were
given. How far each statement is right about you. Mark your response by putting a
tick mark in the column provided. Please don’t forget to mark your response for all
statements.

S1.

Statements SA|A|NO|D|SD
No

1 | T oppose supporting my classmates in their career
interests regardless of gender.

2 | Ibelieve certain subjects are easier for one gender.

3 | I think about the ways gender influences daily
experiences.

4 | I intentionally reinforce unfair assumptions about
gender.

5 | I'encourage open discussions about gender
inequality.

6 | I do not pay attention to how gender affects others.

7 | I believe gender should never dictate someone's
worth.

8 | Iinclude all classmates equally in group tasks.
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Sl. Statements SA N.O SD

No

9 | I believe some genders should have more influence
in decisions.

10 | Treating everyone equally is my belief.

IT | T am cautious about gender norms in language.

12 | T want to study gender issues as a subject in school.

13 | I believe some genders should follow specific
norms.

14 | T encourage diverse perspectives and voices from
all genders in discussions.

15 | I value a diverse and equitable language
environment.

16 | I believe every student deserves the same
opportunities.

17 | T avoid participating in activities fostering gender
equality.

18 | I stay silent regarding issues of gender
discrimination.

19 | I support educational programs that address gender
equality.

20 | T help classmates understand the effects of gender
bias.

21 | I deny equal opportunities for all students.

22 | I seek freedom to explore my interests without
gender limitations.

23 | I support assigning home responsibilities by gender.

24 | Birthdays are celebrated regardless of gender.

25 | I think some jobs are more suited to certain
genders.

26 | I support breaking down traditional gender roles.

27 | 1believe some genders should have more influence
in decisions.
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No

28 | I encourage everyone to express themselves without
gender limits.

29 | I'struggle to respect everyone's gender identity.

30 | I think students should wear what makes them
comfortable.

31 | I believe parents should have equal importance in
family care.

32 | Ithink gender is an individual choice not a societal
expectation.

33 | I discourage mutual respect regardless of gender
differences.

34 | T help create a space where everyone feels valued.

35 | I treat people fairly no matter how they identify.

36 | I stand against gender discrimination.

37 | I think it is not my responsibility to deal with
discrimination.

38 | I respect the achievements of all genders.

39 | I support lessons that include contributions from all
genders.

40 | I'speak in a way that respects gender identity.

41 | I do not pay attention to how language affects
others.

42 | I believe all genders deserve respect and dignity.

43 | T use outdated expressions without thinking about
gender.

44 | I promote inclusive language in classroom
discussions.

45 | T use terms that assume only two genders.

46 | I notice when materials use gender-neutral terms.

47 | T avoid language that reinforces stereotypes.

48 | I believe the curriculum should reflect gender

diversity.
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No

49 | I hesitate to include students of all genders in class
activities.

50 | I enjoy learning about gender issues in different
subjects.

51 | I dismiss the idea of offering gender-neutral
uniforms for students.

52 | I think textbooks should avoid promoting
stereotypes.

53 | I think gender is an obstacle to success in some
subjects.

54 | Tignore unfair jokes or remarks about gender.

55 | I value education that highlights the contributions
of people of all genders.

56 | Ilike gender-friendly classrooms.
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Appendix 14
GENDER SENSITIVITY SCALE (DRAFT FORM)
(Tamil Version)
SeoTILILL L 8586160 86T
Lo mevoreu [fl60T GLIUI:
Liemerfludledr Quiwli:
LieTerfluledr euem&s: 3|J& / 2 Sl GLMILD
LImeSleoTLD: =y,600T / G LI6TOT
QILLMTID: SHFmLoW / BSFLD
L (L EmM S6iT:

EC QHETHHHLILLGETET FaMHMIG6T &eUTNTS  IMTFISHH]D.
R6IG6UM(H FaMHMIGGLD 18 & e LD 2 L et & CmedT (SA),
o LaTLGEPCmET (A), HHEHHevemnev (N.O), LIL|GHG&meTarallsuemey (D),
& a|lD L& & meTamallsuemey (SD) 6T6Tm B! 6U6M 8 WIT60T LIGH)60 86T
D GTETET.  REUGAIMIH SaMmID 2 MmGemeTLl UMM  6TeueleTe)
QUITBHSIRMS 6TTLIENS  6T600Te00 1 &G & Mevor(h), 2 MBI&H6T LIS 6mey
50w ap@eaflansulley GMOUIG (V) emeausEald. SWe|QFulg!
REUQEUTH FoMMISGGLD 2_MHIsG6T LUFemev GMILILIL IDMm& e CeU6uoTLTLD.

S1.

No G (D MG 6T SA|A|NO|D|SD

1 | pmedr Lmedleordems QUTIHL LB &S TLO6D
6T60T 6U @G LIL| Hevor LIS 6rfledr Q& ey

AN GLILBI&G6T a5 HLILIMS

6TH THH GM6oT.

2 | Hlev UMLTBIGET 6p(h LIMedl6oTsSH MBS
eTerfl&Me @) (HE&E6VITLD 6T6oTM HLOL| T Cm6dT.

3 | umedleoTLd BTETITIHS 2| 6D)ILIGIMBIG 66T 6TLILILG
LTS &EH MG 6TeTLINS S & M &S HIT6oT

&\ 155 &5 G 60T.

4 | mmedT BlWmwmm Limedleorss
&H([HHS1&H56MS HLL AL ()

o685 (G 6 & 5 G M 6oT.

5 | umedleor FlLnGeUeTenWE GMIS S FMHS
QU TS BI85 60)6IT [HITEOT 26155 &6l 855 G 60T.
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Sl
No

o (D MG 6T

SA

N.O

SD

LIMe9l6oT LD LOM MEUTE6M 6T 6TLILIL

LUTH SRS eTeoTLIeNS 5 &M &SI [HITeoT
FHEU6TLD QO F 85 FH660606V.

& (HeUTfledr LG)L1L] LITed)6or8 &) 60T
g LiLemnLullev BTLomestl&H s LU &8 L M3
6TedTMI HLOL| G Gm6dT.

& Lieool18s6rfle eT6L6LIT QU@ LIL]
T5600T LIJ 85606 LD &FLOLDMEH C&F e Gmeor.

Flev LIMed6oTRI & 658 & (LPL9.616([H & 560160
H & WNEHERWSSI6ID @) [HESH Geueoor(hLd
6T6OTMI HLOL| SR G 60T.

10

6TELEVITEN T ULD FLOLDMS BL &S Geuevor(h LD
6TEOTLIS) 6T60T HLOLIN G660 5.

11

QumSludlev Limedleor epWmIG &6T LIMM 6ot
FHEUGDTLOITE @)(HE 5 CM6oT.

12

Lieerfludlev Limedleoras @& 6iTallg6m6rT 62(1H
LMLLOM&E &M& ell(pLL| & Gmeor.

13

Flev LmedleoTRIGH6T @GMILILNL L
R (WMBIGSHemeT L6t LImm Geueoor(hLD 6TedTm!
HLO LS Gm6oT.

14

I|6M6oTS S LIMedleoTmigserflevild @) (HIb S
CaumILIL L &H([HSHSI&HMETU]LD
GTLSM6TLD eleu s migerlev
o685 6 & 5 G 6oT.

15

LI60T(LN &> & S 60T6M LN U LD FLN & 16 (LO6T6T
QUMY &F @ LpemeuU]Ld LG & & Gme6oT.

16

626U G 6UIT(H LOME00T6U (HLD FLO 6UITULILIL|&6M 6T
QumM Ceuevor(hLd 6T6dTM HLOL|GN CM60T.

17

Limedleor FLnGleuerflemiLl 26rds @ eld @ LD
Q&FWeLSH6TleL LIBIGHMETLO6E)
S F&H5 CmeoT.

18

LimeSleor CeumiLImB &6 GMISHSH
LNg& & emeoras6rflev [HITedT G\ LD6T60TLOTSS
@)\ HEGH G 6oT.

19

Lmedler FlngglalsHems Limmlw seval
T LmIGHemeT 24,5185 Cmeor.
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Sl
No

o (D MG 6T

SA

N.O

20

LImedleor Ll LITTFULF& 5 60T 66066 & 6061
Q@& LIL heooTLIF&HEHSG L Ll Qaulul
2 56 HRCmeT.

21

6T6LEVIT LOITEOOTEU T &HEH &G LD &FLD
QUTUILIL|86M6IT L0MI& 5 GM6oT.

22

Lmedleorss &L B\ LILIM{H & erfleorn)l eTeorS!
N (B LILIMBISG 66T 3LU16 Q& UIULD
&S5BS THMS BTH'S G

23

oI () QUITMILIL|S6m6rT LImed 60185 5 60T
S UILemLUN6L RFISG UM
21,5168 Gmeor.

24

LNmIbS [BITeT&H 6T LIMedl6oT86m &
QUITBLLMSSTLO6V Q& T60or LT LILIL
Geuevor(h)LD.

25

Flev Geuemevs6T GMmILILIL L
LIMedeor&H MBS 6FMHMem6 6T6oTmI
151606078 5 G 60T.

26

Lmymurlw Lmedleor 6 (L0 bIE & 606
& LN 55 G 6oT.

27

Flev LIMed60TRI & 658G (LPL9.616([H & 560160
T & AFEGMTTLD @) ([HE 5 Ceusor(h LD 6TeoTmI
BLOL| & GmeoT.

28

6T6LGEVITIHLD LIMedl6oT G LDL| &5 6rfledT )l
SHIG6T QalaflliLB &5
o685 (G 68 & G 6oT.

29

6T6LBBVITIHEM LI LImedleor
|60 WITET& 608 W|LD DS &8 (LI UITLO6Y
361G 60T CmedT.

30

LD T600TEU T8 61T & 6155 @E1H & (&, 61 & ) U meoT
2 _6oL6m U 600l Geuevor(hlLD eTedTMI
151606078 5 G 60T.

31

QUMECMTT @ HeUIHLD &K LDOLILI
QUITMILIL&6rl6V FLD LIMIEG 60 L WeUT TS
@ (H&&H Gauevor(hLD.

32

Limedleorld e2(h HeoflLILIL L GHFeUTE: @) (HSH5S
GeuetoT(HILD; FNSTW THTLUMTLIL] Sj6V6V.
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33

LImedleor GeumiLIm(h &emerT
QUITHLLUMSSTLO6 LITErVLIT
Lflwmengsemuw s &ellieH ECmeor.

34

6TeLBELITIHLD NP GG LILIL & 8wl U GLD60I6V
2 (HEUTES 2 56 FCmeoT.

35

QeI eTL LI LI TgaHA &S mmy&HGer T
GTEOTLIEN & & & (HSF)6V 618 M6voT(h 3618606
BIWITWLDMS L &S5 CmeoT.

36

LimeSleor GeumiLIm(H) 8606 6T 78 5 Cmeor.

37

GaumiLm@ semerLl LMl
LN T& 5606078 655G [HITEOT G\ LIMMILILITEoT6) [T
S|6V6V 6TEOTMI [B]60Y60TE G G 60T.

38

|6m60TS S LIMed) 6ot i &5 erfl 60T
F TS 60607606 U LD LG 85 G medT.

39

|6m60TS S LIMTed) 6ot i &5 erfl 60T
LMl SerflllemuWLD 2_6TerL &8 W
LITL_TBI&606T 34,5188 Gm6or.

40

LImeSleor 916t WMeTs&H MBS ML
L FIWmen & W L60T GLISE GmedT.

41

QLML LDMMEUFTSHEMEIT 6T6)6U MM
LTS &EH MG 6T6TLIN S5
6160t 68 ell6Lemeu.

42

60607 S LIMT6O 60T 6185 @MHLD
LFWmemS &G HLIL &G 2 flulefsser
6TedTMI HLOL| G GmedT.

43

LimeSleord LMW LIemLP U &(H 5 &1 & 5601618
&H[HSH L QG&TETETITLOCY
LW 60T LI (D) & &1 5 G 60T.

44

G160 2_6iTerm aleumamigserfley
D _GITETL &8 L0MeoT QIO 6oL
o655 (G 68 5 G 6oT.

45

@ TevoT(h LIMES) 60T IS 606G &(H&ILD
QETMHEHemETLI LIu6dTLI(H &5 5 Cmeor.

46

LimeSleor BH\BleneV QETMHEHET 2_6TeTem 6l
6TEOTLIEN & 561607185 G M 60T.
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SA

N.O

47

LN 60 LDULITEOT &5 (1H & S 858560 61T 26155 &6l &G LD
Qumllenwis HalleeH Gmeor.

48

UMLSS L L LD LimedleorLl
LIeT(WN&H S S eoTenlnemnl LNTH LIed &6
BGeuevor(h LD 6TedTM)I HLOL| G GmedT.

49

QG LILILI Licooflserflev oiemers S
LImeSleoTmisGeneTub CFF&H8
& UIMIG 5 GmeoT.

50

Liev LML Migerflev Limedleords CaeitallgemerLl
LM SMHLSI 6TeTe & LI19.&HH M.

51

LImedleor H(H Blem6v 2_60)L_& 60 6T
LOT600T6U [ & E5 8 (& 6ULDMHI(G LD 6T600T600TS 60 SH
By T& K155 Cmeor.

52

LML & &8 MmIS6T LIemLpUmeor
&H([H5 S5 & 606 2615 &N &SN @) (HESH
Beuevor(h) LD 6TEdTM)I B 606078 5 G 60T.

53

Flev LML MIS6T L Qeummls @& L Limedleorn

SO LIMS @) (HEH6VITLD 6T6orMI [HLOL] S GM6oT.

54

LimeSleord LMl ul SBIu WL meoT
660 & & & 60)6U G 6T LOMMILD
GSOMEFQFTMHSHEMET LM & 856001855 G m6oT.

55

2| 6M60TS S LIMedl ot i85 erfl6oT
LmIsefllL&emeTwd QeuefLiLBG S SI0D
SHevalleml L0 & 5 Gme6oT.

56

LMeIeTESH MG 2_5HS 6UEGLILIEN MG 6T
6Te0Te & L1965 @& LD.
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Appendix 15

GENDER SENSITIVITY SCALE (FINAL FORM)

(English Version)

Personal Information

Name of Student:

Name of School:

Type of School: Govt/Aided

Gender: Male/Female

Locality: Rural/Urban

Instructions:

Read the following statements carefully. For each statement five responses- Strongly
agree (SA), Agree (A), No opinion (NO), Disagree (D), Strongly disagree (SD) were
given. How far each statement is right about you. Mark your response by putting a
tick mark in the column provided. Please don’t forget to mark your response for all

statements.
S1.
Statements SA N.O SD

No

1 Treating everyone equally is my belief.

2 | I am cautious about gender norms in language.

3 | I'try to use words that include all genders.

4 | I speak in a way that respects gender identity.

5 | I'believe gender should never dictate someone's
worth or potential.

6 | I encourage open discussions about gender
inequality.

7 | Irespect the achievements of all genders.

8 | I use outdated expressions without thinking about
gender.

9 | I promote inclusive language in classroom
discussions.

10 | I deny equal opportunities for all students.
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S1.

Statements SA N.O |D|SD

No

11 | I dismiss the idea of offering gender-neutral
uniforms for students.

12 | I encourage everyone to express themselves
without gender limits.

13 | I support assigning home responsibilities by
gender

14 | I think students should wear what makes them
comfortable.

15 | I struggle to respect everyone's gender identity.

16 | I discourage mutual respect regardless of gender
differences.

17 | Birthdays are celebrated regardless of gender.

18 | I stand against gender discrimination.

19 | I avoid participating in activities fostering gender
equality

20 | I dismiss the idea of offering gender-neutral
uniforms for students.

21 | I support breaking down traditional gender roles.

22 | I'like gender-friendly classrooms.

23 | I encourage diverse perspectives and voices from
all genders in discussions.

24 | I value a diverse and equitable language
environment.

25 | T hesitate to include students of all genders in class
activities.

26 | I believe certain subjects are easier for one gender.

27 | I believe some genders should follow specific
norms.

28 | I think gender is an individual choice not a
societal expectation

29 | I believe some genders should have more
influence in decisions.

30 | I support educational programs that address

gender equality.
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Sl. Statements SA N.O SD

No

31 | Istay silent regarding issues of gender
discrimination.

32 | Iignore unfair jokes or remarks about gender.

33 | I value education that highlights the contributions
of people of all genders.

34 | Iintentionally reinforce unfair assumptions about
gender.

35 | I oppose supporting my classmates in their career
interests regardless of gender.

36 | I want to study gender issues as a subject in
school.

37 | I believe gender is an obstacle to success in some
subjects.

38 | I avoid language that reinforces stereotypes.
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Appendix 16
GENDER SENSITIVITY SCALE (FINAL FORM)
(Tamil Version)
SeoTILILL L 8586160 86T
Lo mevoreu [fl60T GLIUI:
LieTerfludledsr QuIWI:
LieTerfluledr euem&s: 3|J& / 2 Sl GLMILD
LImeSleoTLD: =y,600T / G LI6TOT
QILLMTID: SHFmLoW / BSFLD
L (L EmM S6iT:

EC QHETHHHLILLGETET FaMHMIG6T &eUTNTS  IMTFISHH]D.
R6IG6UM(H FaMHMIGGLD 18 & e LD 2 L et & CmedT (SA),
o LaTLGEPCmET (A), HHEHHevemnev (N.O), LIL|GHG&meTarallsuemey (D),
& a|lD L& & meTamallsuemey (SD) 6T6Tm B! 6U6M 8 WIT60T LIGH)60 86T
D GTETET.  REUGAIMIH SaMmID 2 MmGemeTLl UMM  6TeueleTe)
QUITBHSIRMS 6TTLIENS  6T600Te00 1 &G & Mevor(h), 2 MBI&H6T LIS 6mey
50w ap@eaflansulley GMOUIG (V) emeausEald. SWe|QFulg!
REUQEUTH FoMMISGGLD 2_MHIsG6T LUFemev GMILILIL IDMm& e CeU6uoTLTLD.

S1.

No G (D MG 6T SA|A|NO|D|SD

I | eTeuGeuMemJUJLD FLOLDMS HLSHSI6US 6T60T
BLOLY &6 &

2 | mmeor Quomdludley Limedleor allE (e m &6t
G &S H6UTLNTS @) ([HE P Cmeor

3 | IBIT6OT 2160)60TS G LIMEO 60T 61 G606 U LD
2 GTeML&HIW QEMTM&HM6TL LIWeTLBH &S5
WWMHH &G Gmedr

4 | BTeT LIMENEIr SI6emLWITETSMS L0 &GLD
llgLme GLa&H Gmeor

5 | mmedT LG CmeoT LimedleoTLd e eu ifleor
G160 3{6L6VE HmemLnem Ul
STLOMe0l 16858 8 LM

6 | BmedT LimedlenT FLogSleuld UMW BDHS
&([H5 S 6UITE MBI G606 2618 & 61 & 5 Gm 60T
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SA
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IHTEOT 2{6M60TS G L6l 60T Ml & 61f | 60T
F TS 606075 60)61T L0 &6 G m6oT

BT Umedleorgems Ll LM GuIme &8ssy
LILD6DLOULIIT6EOT QI &F MM &HEMETLI
LW 6ot LI (D) & 51 6 Gm 60T

BT eU@GLIL6emMm edleu s misserflev
2 6TaTL &G W QLmdlemnul
26155 & 611 & 5 G 60T

10

THIT60T 2 6M60TH S LOTEO0TEU TS EH &G0 FLn
QUITUILIL|B6m6IT LM &5 GmedT

11

[HT60T LOIT600TEU T8 @H &G LIMedleor FITyLMM
Wi, 601 LIITIT 161856061 6) LD MIG LD GULITE 60)60T6M UL
Bl m& 166\ Gmedr

12

IHITEOT 3|6M 60Tl (HLD SHmhiderledr Limedleor
6TELEMEVB6IT @) 60T &5l & 60V6IT
QeueflIL(R &S 2618 @6 & 5 Gm6oT

13

BT e (HLIQUTMILIL|S6emeT Lmedleor
QLI LUN6L FI5G6IMS
21,5116 5 Gm et

14

I5T60T [HLOL| SR @M 60T LOT600T6U [J 5561
SHMHISEHSH G CLIMSILOMET LDMMILD
QT & WITEOT 2_60)L_56T 60011l Geuevor(H)LD

15

T5IT60T 6261 G 6 MT(IH U160 LImedleor
ML WITeT&HmS LG &&H F oLl (e Cmedr

16

Beor Lmedleor Geumiim(h &HemerTLl
L|M& 8600115 & LIFeuUT DG L1601
o615 G LIS &allfa & Gm et

17

LN b B TS 6T LITeSl6ors emn gL
QUITBLLMSSTLO6V Q& T60or LT LILIL
Geuevor(h) LD

18

BTeoT Lmedleor LUMGUTLILM&S 6THTTeH
15160Y6V @ LI M1 6 G 66T

19

BT LIMedl 60T FL0ES Si6US M S 2618 &6 & @HLD
QFWe6vseTlev LIBICEHMLIMS &el[J85 Gmedr
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o (D MG 6T

SA

N.O

20

[HT60T LOITE00TEU T8 EH 8 G LIMedleor FITyLMMm
Wi, 601 LIITIT 161856061 6)LDMIG LD GULITE 60)60T60 UL
Bl m& 166 Gm 6ot

21

Bmeor LUmyuflw umeSleor Geul_LIm(H &emerT
2 MLEGLD WM &Hemer 2585 Gmeor

22

BT6eT LUMedeTaH M@ 2 5H5
al@GLIUemmEemeT el (HLL| & Gm et

23

BT60T el6UMTS M G660 2|60)60TES Sl
Lmedleormigs el O BH & LisvGeumi
LIMJ606U&H 606U LD (&T6V 8606 LD
26155 & 61 & 5 G 60T

24

BIT60T LIsuGeumI LDMMILD &FLOLDM6oT QIO
G606V LD &G GmedT

25

BT UG LI QFwevLITH &6flev 3 emeTs Sl
LImedleoTmIsemer LD CoFFLILGH 6L HUISHELD
ST H&H Gmedr

26

T5IT60T [HLOL| SR GM 60T HFl6V LITL_MIGH 6T 62(H
LIMe9l60TE &1 8 (&, 6T6rf1 & M8 @) ([HE&HEVITLD

27

BT60T BLOL SR Cme6dT Flev LImed) 6ot i & 6T
GSOILULLL e&emmaeemer LleTLmm
GeueuoT(h) LD

28

[BITE0T BLOLI S GM6DT LIMe06oTLD 6T60TLISI 62(H
SeofllIULL CaIe| & FelnssLd mljevorul&He
G6U6DITLY UL 6TSI6LD D{6V6V

29

BT60T BLOL SR Cm6dT Fl6v LIMeS) 60T I & 615 & (&
W aImHLIL 86Tl 9T & QF6TE G
@ H&HH Cauevor(hH LD

30

BT60T LIMedl 60T FL0E S16USH6ME 608 WL TEHLD
&Heval BL_LM1860)6T 2,5 1185 Gm 6ot

31

I5T60T LIMedl 60T LIM@ LML Lq.60T
LN 75 & 6merH6rT16L GILD6TeoT LD
&SRS TL TG Gm 6o

32

BT60T LIMedleoTsHem s &Ml emels Sl
B WITWILDITEOT [560)&HE & 606U 6T 3|6V6V S
&([H5 S| 5H6M6IT LM & 85600185 G 6oT
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33

IHTEOT 2{6M60TS G L6l 60T Ml & 61f | 60T
LmISeTL&emner QeueflliLi(h &SI
FHevallem DS &5 Cmedr

34

BTeoT Lmedleorgemss Ll LimHmluwl
B WITWILDITEOT 6855 618560)6T5
M&HE WSS G &F WD

35

TBITEOT 6T60T UG 1L BB TLpIa6rletr Q& mLbley
QL TAUMBIG 6T 3,516 Lmedeorln
QUTMBLUMSSTNN 6eTH T LILIGSR Cmedr

36

B T60T LIMedleoTLD Q&5 T[T LIT6oT
L ggaenergmener LisTerflullev LIMLLOM&L
LY &8 el (LS Gmedt

37

BTedT BLOL SR CmedT Flev LML Mhisserflev
QeumM & @& LIMES60TLID 62(H &60L_UITS
@ H&HSH6VITLD

38

IBIT60T &HEUMITEOT G LIMSIGUITEOT &(H &SI 860)6T
aILILMGSSID Qomblenw &ellyeH Gmeor.




