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INTRODUCTION 

All civilized societies conduct their programme of education through 

well planned course of actions with a priine view to induct the young in to the 

culture and prepare them for a balanced and successfbl adult life. Therefore 

( I ~ c  1.01~ 01' cdi~c;~t i to ;~cIiicvc tllc objccti\~cs of liSc has become more crucial 

in the present day problems of society where values and morals are said to be 

deteriorating. India's national issues in fact owe their origin to the present 

crisis of values in different wallts of life. 

Everyday more and more people in the society are prone to vices and 

immorality. Why is this happening? Many will argue that it is a global 

phenomenon. Agreeing to that argument, we must think that why should such 

a phenomenon happen in India, a country well known for its high moral 

standards. Some may put the reason on the influence of television and films, 

some on the type of education, lack of parental controls, over politicization 

and so on. There are other ways of finding reasons also. But what are we 

going to do to arrest firther erosion of the nation's moral values? Every 

tl~oi~glitCi~l person will agrcc that wcll calculated stcps ~nust be taken to 

improve tllc quality of tlic country's human resources (Lokeswarananda 

Swami, 1985). 
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In a democratic country like India every citizen has to play a pivotal 

role in the upliftment of the nation. Therefore it is generally agreed that a 

citizen must be educated in such a way so that it would develop certain values 

in him both for the manifestation of his own self and for the country's 

progress. A country is great not by their number but by the character of its 

people. The nature of our society and its rapidly growing value conflict and 

problems suggest that the scho~ls must prepare students for dealing with 

social controversies and cultural change in a systematic and creative wa!-. 

From lower primary to secondary stage the manifold teaching - learning 

experiences provided through different subjects are with the prime goal of 

developing desirable skills and values related to real life. In other words, it is 

assumed that with the successfU1 completion of ten year schooling, certain 

necessary skills, attitudes and values must have been developed in students at 

least in a minimum essential level. It may enable him to carry a successful 

adult life. 

It has been rightly remarked that the destiny of a nation is being shaped 

in her classrooms. This process to a great extent, depends upon the kind of 

curriculum it envisages. Thus there is no doubt, the national issues of a 

country are invariably linked with both the system of education and the 

degree of effectiveness of its curriculum transaction. 
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'I'hc v a l ~ ~ c  ilcvclopmcnt of children and young people has always been 

a ~nnltcr 01' comnicnl iuid conccrn at all time and at all levels. After 

indcpcndcncc almost all the commissions and committees have highlighted 

the need for value inculcation. Some of the important milestones in value 

education have been the recommendations of University Education 

Coininission (1 952-53), Sri Prakash Committee ((1 96 l), Kothari Commission 

(1964-66), National Commission on Teachers (1983) and Programme of 

Action (1992), and the National Curriculum Framework for School Education 

(2000). 

National Policy of Education (1986) observes, "In our culturally plural 

society, education should foster universal and eternal values oriented towards 

the unity and eternal values of our people. Such value education should help 

to eliminate obscurantism, religious fanaticism, violence, superstition and 

fatalism". Annual Report of the Ministry of Human Resource Development, 

Government of India (2002-03) excerpts show that introducing the component 

of value education in various regular courses and programmes even in higher 

education has got an increased focus now-a-days. 

It can be understood that both in the individual and societal point of 

view teaching-lcarnilig proccsscs in any sub.jcct arc pivotal since they are 

concerned not only with social progrcss but also with moral, social, cultural, 

civic, personal and aesthetic development of the individual. The 
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~ C C O I I ~ I I I W ~ ~ ~ I I ~ ~ I ~  ( ) I '  l l~c l iducalior~ C'o~~iri~issioti ( 1964-66) dcservcs special 

incntion hcre. It emphasised that cvery teacher whatever hislher subject, must 

necessarily accept the responsibility of value development of their students. 

In this conliection, the NCTE (1998) recommends that a teacher in the 

technological age must be having commitment to the learner, commitment to 

the society, commitment to the profession, commitment to achieve excellence 

and colnmitment to basic human values. 

In spite of these valuable observations, all educational practices in 

schools promotc solely cognitive achievement in students. Iyer (1998) opines 

that the failure of our educational system to produce 'the human' it envisages 

is because that the schools today direct their time and energy solely for 

developing the cognitive domain, ignoring or paying a mere lip service to the 

affective domain. 

Shelat and Mehta (2001) throw light on the fact that very few teachers 

make the affective goals like value inculcation, an explicit part of their 

teaching. Schools cannot help but teach attitudes and values. Unless these 

attitudes are critically examined and made explicit, we may be teaching 

students undesirable things, or desirable things in an undesirable way. 

Scholars and educational experts are generally agreed on a point that 

social science teaching must be relevant to today's world and to the world of 

the foreseeable future. It is also agreed that the social science teacher is one 
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of the most impolvtant public servants of the country, because he is able to 

direct the moulding of mind and channelling the social behaviour of the fbture 

citizen. The subject of social science has been given the status of a core 

curriculum fbr ten-year schooling as an irreducible minimum programme, 

regarded as vital important for every citizen to be able to live satisfactorily in 

a modern society. The content of social sciznce such as information about 

people and society, awareness of a variety of preferred ways of life, and 

divergent conflicting code of values are certainly necessary to autonomous 

moral decision making. 

Gupta (2000) observes, "Latest concept regarding teaching of history is 

that it should not be treated as a course but a resource. Resource for what? 

Resource for inculcation of various moral, cultural and spiritual values by 

exploring the children to various socio-politico-cultural phenomena, various 

controversies . . ." 

Apart fiom the special significance of social studies in relation to value 

development, the investigator has got a specidl interest in this area. The 

investigator is a graduate in education with moral education and social 

science education as specializations from the Ramakrishna Institute of Moral 

and Spiritual Education (RIMSE) Mysore. Having been educated fiom one of 

the foremost practical moral institutes of the world, the investigator 
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maintained a sustaining interest in the field of value education in the post- 

graduate level alscl. 

The above explained educational background along with a detailed 

analysis of related literature convinced that it is the need of the hour to 

critically evaluate whether the secondary school social science curriculum is 

able to achieve one of its prime objectives - developing desirable attitudes and 

values in students. The present endeavor is focusing towards this need. 

NEED AND SIGNIFICANCE OF THE STUDY 

Many scholars have pointed out the need to rethink about the 

realization of objectives in teaching Social Science in relation to the societal 

demands. According to Eapen (1998), "A serious inadequacy in the school 

curricula during the present time is the absence of regular systematic 

instruction in social, moral and spiritual values. Value oriented education 

assumes special significance in the Indian context today, where young men 

and women are passing through the crisis of character". 

Seshadri (1998) also holds the same view when he says, "values are 

also passed on imperceptible through the hidden curriculum. In any case, 

value education is not to be looked upon as just as a course or subject to be 

taught and tested within a fixed time frame. It is an integral part of the school 

curriculum and its different dimensions should integrate with and enrich the 

entire curriculum". 
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It is generally agreed upon that the hidden curriculum of social science 

has high potential as a resource and repertoire towards the goal of value 

inculcation. But unfortunately of all the subjects in the curriculum, the social 

science has been suffering from poor teaching. Our traditional teaching 

learning methods are desperately failing to bring about the desirable 

objective. NTalleclc and Warren quoted by Gupta (2000) is of the opinion that 

the failure of social science as a school subject is more, however than a 

pedagogical failure, a societal failure. Obstinate students, unaccepted 

purpose, the absence of motivation, unprepared teachers and dreary, dull 

catalogic, inconsequential content, all join part of its unpopularity. 

When social science was included in the curriculum of the schools , it 

was generally held that any teacher could teach the subject. All that necessary 

was a text book and the ability to read it. It has been continuing as if the 

teacher's task was merely to see that the pupils knew the facts presented in the 

book. Critics point out that the traditional social science teaching and 

learning made school joyless, heartless and stiffj academic. Unless social 

science are dealing with values both personal and public, they will have 

missed the main stream of social concern (Joyce and Weil, 1995). 

There exists two general opinions regarding the present social science 

curricululn in secondary schools. Firstly the curriculum is sufficient to 

develop values among the students, since it is embedded with various values. 



8 

Secondly, the value development process has not been fulfilled up to a 

satisfactory level since the teacher lacks awareness or in the absence of 

suitable metllods clf teaching and appropriate activities. 

The National Curriculum Framework for School Education (2000) 

under the sub heading 'value development' runs, "The school curriculum has 

to contain components that communicate essential values in their totality. 

Every teacher has to be a teacher of values. Every activity, unit and 

interaction must be examined from the view point of value identification, 

inculcation and reinforcement and then deciding appropriate strategy for a 

balanced and judicious implementation". 

It may be apt here to quote Rajput, (2001), "Yet another issue is related 

to the development of social, personal qualities, attitudes and values in 

children through social studies. No attempt has been made by the curriculum 

developers to identifjr stage wise, therefore, neither these are reflected in text 

books nor in class room teaching. On the contrary it is all the time being 

lamented that the values .are not getting developed. Teachers are not 

conscious and cautious for this. The crux of the problem lies in the fact that 

unless these are specified at curricular level the entailing process will 

automatically lcavc the arca unattcndcd". 



SPECIAL SIGNIFICANCE OF THE STUDY 

While referring to the traditional trend of research in the field of 

education, Mitra (1974) criticised that most studies are like "tail 

(methodology) wagging the dog" where problems are chosen not first and 

foremost in terms of their importance but rather their suitability for study by 

the scientific method. It is a fact that in the field of education, however, one 

would like to see a systematic study of significant problems rather than a 

scientific study of insignificant problems (Schawebel, 1989 quoted by Raina, 

1997). 

It may be apt here to quote Raina (1997) in the 'Fifth Survey of 

Educational Research', "what is usually lacking is a critical review of research 

in which an effort is made to attack broad and fhdarnental problems facing 

research on the teaching of social science" (p. 340). 

Hence, the present problem is originated mainly on the basis of the 

above observations that are made in the section df 'Social Science' in the Fifth 

Survey of Educational Research published in 1997 which still remains as an 

unbridged gap. So the investigator selected a significant problem like this to 

conduct a systematic study. 

It is a fact that studies in social science, are to be carried out to test 

whether the major objective of Social Science curriculum i.e., 'value 
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development in pupils is fulfilled by its transaction. Hence the present study 

is designed 1 s  a critical investigation. 

The following methodology will be suitable to carry out such a critical 

study of secondary school Social Science curriculum. First of all, enough 

verification, with regard to the syllabus, scheme of work, teachers' hand book 

ctc. should bc donc to confirm whether they are adequately oriented towards 

value inculcation in students. The next foremost step should be a Content 

Analysis (written materials of the Social Science curriculum) to ensure the 

feasibility in terms of value potential. If that test is also passed it is essential 

to verify whether the given content is transacted, infact, in the most 

appropriate way. No doubt the effectiveness of the process of curriculum 

transaction solely depends upon the potentiality of the individual teacher who 

handles the subject. Hence the potentiality of teachers to develop values in 

students also is to be studied. 

In short, a critical study of the present kind is possible only by 

adopting the meth,>dology used for this investigation. No other methodology 

or research design will be forceful and become fruitful to study the problem in 

a comprehensive, objective and a more generalizable way. 

STATEMENT OF THE SPECIFIC PROB1,EM 

Scholars as well as educators generally agree that the ultimate aim of 

Social Science teaching is to enable the pupils to imbibe certain essential and 
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c(cnl;~l V;IIIICS. IhiI t l ~  cstu~l( (o wllicl, i t  ~ ; I I I  bc clli.clivcly donc dcpc~lds 

upon the nature and extent of school exposure, and the professional 

colninitlnent of teachcrs. Since the necessity of value inculcation has been 

emphasised by various committees and commissions, experts have suggested 

many approaches towards the achievement of this goal such as direct, indirect 

and incidental. Direct approach has only very little effect. A great majority 

of teachers are incapable of following a method that may be originated from 

I an incident or situation, and hence the indirect approach is often 

recommended. The hidden curriculum can be used effectively for this 

purpose. 

The teacher who transacts the curriculum has a pivotal role, for he has 

to master the real spirit of all these values, identifj the hidden content area 

which can be effectively used for the purpose and also evolve strategies to 

deal with it. The present study offers a critical study of the effectiveness of 

all these components of the secondary school Social Science curriculum to 

develop necessary values in pupils. 

For this purpose, the present study aims at a critical study of the 

following aspects of secondary school Social Science curriculum. 

l )  Content's I'otcntiulity to develop values in students 

2) Teacher's Ability for 

a) Value Identification 



b) V:~luc Ilclinitio~i 

3) Teacher's Transaction Ability 

4). Developinent of Values in students as 

a) Ability lor Value Definition 

b) Value Pireference 

With the above design the study was entitled as follows. 

TITLE OF 'TT-IE WUDY 

The problem for the present study is entitled "A CRITICAL STUDY 

OF THE EFFEC'TIVENESS OF SOCIAL SCIENCE CURRICULUM TO 

DEVELOP VALUES IN SECONDARY SCHOOL PUPILS". 

DEFINITION OF KEY TERMS 

The key terns included in the title of the study are defined as follows 

i) Critical Study 

Oxford Encyclopedic English Dictionary (Hawkins and Allen, 1991) 

gives the following meaning for critical study. 

Deliberate, carehl investigation involving adverse or censorious 

comments or judgements about a particular area of knowledge. 



ii) Effcctivcncss 

Dictionary of Education (Good, 1973) defines effectiveness as "use of 

a plan or instruction or presentation which causes a desired change in learner's 

behaviour" 

iii) Social Science Curriculum 

For the present study, Social Science curriculum refers to the total 

structurc ol' ideas and activities followed by secondary schools to meet the 

learning needs of students and to achieve aims and objectives of instruction 

with special reference to the syllabus of History and Civics, Geography and 

Economics. 

iv) Values 

Hanvard Study Group (quoted by Seetharam, 1998) defined values 

thus. 

"A value is a conception explicit or implicit, distinctive of an 

individual or characteristics of a group, of the desirable which influences the 

selection from variable modes, means and ends of action". 

For tile pn:scnt study, value lncans preference or organisation of 

desirable interests, attitudes, opinions and judgements by making rational 

choice which holds and ranks high for individual and social development. 



v) Sccor~dary School i'upils 

Students studying in standards VIII, IX and X in recognised high 

schools in Kerala State. 

VARIABLES 

The variables treated in the study are 

i) Effectiveness of Social Science curriculum 

ii) Values in secondary school pupils. 

The variable "Effectiveness of Social Science curriculum" is studied 

with the following sub variables. 

a) Potentiality of the content of the curriculum to develop values. 

b) Potentiality of the teachers as evidenced by 

i) Ability of the teachers for identification of values in the content 

ii) Ability of teachers for defining the values inherent in the 

content. 

c) Level of transaction as evidenced by the ability of teachers in using 

activities suitable for transacting the content for the development of 

values. 
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The variabie "Values in secondary school pupils' is studied with two 

sub variables. 

a) Ability of the students for defining values in the given content 

b) Value Preferences of students. 

The Value Identification ability of students was not attempted because 

it does not guarantee that the students have developed values and made them 

the part of their character. And hence, Value Definition Ability and Value 

Preferences of students were included. 

OBJECTIVES OF THE STUDY 

The objectives of the present investigation are as follows: 

i) To identiQ whether moral, social, cultural, civic, personal and 

aesthetic values are inherent in the contcnt of secondary school Social 

Science curriculum. 

ii) To find out whether the teachers are able to identify the various values 

that are hidden in ibe content of the secondary school Social Science 

curriculum. 

iii) To find out whether the teachers are able to define the various values 

that are hidden in the content of the secondary school Social Science 

curriculum. 
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iv) To examin(: whether the secondary school Social Science teachers are 

able to follow activities suitable to develop values through their 

subject. 

v) To investigate whether the objective of value development is filfilled 

by teaching Social Science in secondary schools. 

vi) To evaluate critically the curriculum bf secondary school Social 

Science for development of values in students. 

METHODOLOGY 

a) Design of the study 

The design of the present study follows a critical examination of the 

various data gathered to know whether the secondary school Social Science 

curriculum has the potentiality to develop necessary values in pupils. The 

data for this purpose is collected by document analysis of the topics of the 

curriculum and survey on teachers and pupils. The data are quantitatively and 

qualitatively analysed to ascertain critical examination of them. 

b) Sample for the study 

Thc study had a rcprcscntativc sample of one hundred and ten Social 

Science teachers of secondary schools froin Kannur, Wayanad, Kozhikode 

and Malappuram districts of Kerala state. It also had one thousand pupils, i.e. 

five hundred pupils from IX standard and another five hundred pupils from X 
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standard, drawn fro111 thc above districts through stratified random sampling 

technique. 

c) Technique and tools used in the study 

The investigator employed the following technique and tools for 

measuring the variables. 

Content Analysis 

Value Identification Test in Social Science 

Value Definition Test for Teachers 

Data Sheet on Teaching Activities in Social Science 

Checklist on Learning Activities in Social Science 

Value Definition Test for Students 

Value Preference Test 

Teacher's Rating Scale of Students. 

d) Procedure 

The different steps in the procedure followed for the study are 

explained in brief as follows. 

1. The investigator has done a Content Analysis of the text books to find 

out thc contcnt potentiality of secondary school Social Science 

curriculum to develop values in students. The investigator identified a 

host of moriil, social, cultural, civic, personal and aesthetic values that 
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arc inhcrent in the contcnt. AAcr preparing a draft of these values, the 

same was given to twenty five teachers of various categories. Their list 

includes, teacher educators, college teachers handling Social Science 

subjects and senior secondary school teachers, for judging its validity. 

Some additions and deletions were made based on their suggestions 

and pieces of advices. 

2. The Value Identification Test in Social Science was administered on 
* 

one hundred and ten teachers. This has been conducted with a view to 

find out whether the teachers are able to define various values that are 

hidden in the content of the secondary school Social Science 

curriculum. 

3. The Value Definition Test for Teachers was administered on one 

hundred and ten teachers of secondary school Social Science. This had 

been conducted with a view to find out whether the teachers are able to 

define various values that are hidden in the content of the Secondary 

School social science curriculum. 

4. The Data Sheet on Teaching Activities in Social Science was 

administered on one hundred and ten teachers. This was with a view to 

find out whcthcr thc tcachcrs arc ablc to Sollow activities suitable to 

develop values through secondary school Social Science curriculum. 
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5. The Checklist on Learning Activities in Social Science was 

administered on one thousand secondary school students. A sample of 

500 students from IX standard and 500 from X standard was drawn 

from four districts of Kerala State. This test was conducted in order to 

find out whether the data given by teachers of Social Science are valid 

with reference to activities mentioned in the teaching of their subject 

towards the objective of value development. A comparison between 

the ddta and result of Data Sheet on Teaching Activities in Social 

Science and the Checklist on Learning Activities in Social Science 

helped to make a critical evaluation of the teaching activities of 

secondary school Social Science curriculum for the development of 

values. 

6. The Value Definition Test for Students was administered on one 

thousand secondary school students. This has been conducted to find 

out whether the students are able to define various values by analysing 

the statements given based on the Social Science content. 

7. The Value Preference Test was also conducted on one thousand 

secondary school students. This test had been administered to find out 

the value preferences of students so as to convince whether the 

objectives related to the development of values are fulfilled. 
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8. The 'Teacher's Rating Scale of Students had been administered on one 

hundred and ten secondary school teachers of Social Science. This 

was with a view to verifL the validity of data given by students through 

Value Preference Test. 

e) Techniques of analysis used 

The techniques that were used in the analysis of the present study ire 

as follows. 

i)  Content Analysis. . 

ii) Percentages and Mean percentages 

iii) Test of significance of differences in the Mean percentages 

iv) CO-efficient of correlation 

v) Qualitative criticism 

SCOPE AND LIMITATIONS OF THE STUDY 

The above descriptions of the study may be adequate to convey the 

scope and limitations of the present investigation. Since they have been 

formed as a part of routine description, an attempt has been made here to 

examine the scope and limitations of the study separately. 

Scope of the stud] 

As stated earlier, the variables treated in the study are highly 

significant in all its diverse aspects. The necessity of the present study is as 
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important as the objectives of educatioil since it attempts to critically evaluate 

the effectiveness of Social Science - which is a part of the core curriculum in 

the school level - to develop values in students. 

The investigator had taken utmost care in choosing the size and strata 

of the sample to make it a true representation of the population. 

All the seven tools used in the study were constructed by the 

investigator in collaboration with his supervising teacher, exclusively for the 

present investigation. The validity and reliability of all tools have been 

established properly. The major tool viz. Value Preference Test is also 

standardised for this purpose. 

In the process of data collection, the concept of 'informed consent' of 

the sample was ensured. And also 'participant friendly data collection' 

technique was followed to ensure maximum objective data. 

Limitations of the study 

Even though every care was taken to make the study as generalizable 

as possible, a few minor limitations have also crept in to it. Much of these 

limitations are inherent in almost all kind of social research of the present 

kind. Howe.ver, the interpretations of the findings of the study have been 

made by keeping these limitations in mind. 
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The important limitations of the study which the investigator could 

locate are t h ~  following: 

l .  Due to practical difficulty, only four districts were selected for data 

collection. 

2. Although the sample size of teachers was decided as two hundred, the 

investigator could collect the data from only one hundred and ten 

teachers. 

3. Owing to limitations of time and effort, the investigator could not 

adopt 'observation' as a data collection technique both for teachers and 

students. 

Still, with all its limitations, it is expected that they would not affect 

the result of the study and the results would certainly prove useful for 

improving educational practices and to reach valid generalizations. 

The findings of the study may point towards serious pitfalls of Social 

Science teaching in  secondary level which can bring serious hazards to the 

future of our country. The findings of the study may be a beacon light for 

policy makers of education, teachers, resource persons and curriculum 

constructors to make necessary readjustments in the curriculum construction 

and transaction, which may enable our future citizens to cope up with the new 

challenges of the nation and the world. 

5 
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Above all, the present investigation is a systematic study of significant 

problem rather than a scientific study of insignificant problem (as suggested 

by Schawebel, 1989). 

ORGANISATION OF THE REPORT 

The report has been presented in five chapters. The introductory 

chapter (Chapter 1) presents a rationale for selecting the problem, its 

significance, statement of the problem, definition of key terms, variables, 

methodology and scope and. limitations of the study in a nut shell. 

Chapter I1 of the report at first presents a theoretical perspective of the 

variables in a detailed manner which includes the conceptual fiarne work of 

values and social science curriculum. The second part of the chapter contains 

the survey of re1atc:d studies. 

Chapter 111 is devoted for a detailed description of methodology 

adopted for the present study which includes variables of the study, 

procedure, technique and tools employed for data collection, selection of 

sample, data col1ec:tion procedures, statistical techniques used etc. 

Chapter IV of this report is meant for analysis and interpretations. This 

includes detailed statistical analysis of data, discussion and interpretations of 

the results. 
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Chapter V of this report includes summary of findings, conclusions and 

suggestions. The study in retrospect, restatement of the problem, major 

findings, Educational implications and suggestions for hrther research form 

part of this chapter. 



REVIEW OF RELATED LITERATURE

Vijayan. N.K  “A critical study of the effectiveness of social science curriculum 
to develop values in secondary school pupils” Thesis. Department of Education, 
University of Calicut, 2005
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); Theoretical perspective of the variables 
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REVIEW 0 . F  RELATED LITERATURE 

The Review of Related Literature is of vital importance in any research 

attempt. For the present study it helped the investigator to accomplish the 

following. 

i) I ,earn thr: l~istory ol' thc prob1cl.n 

ii) Become familiar with the theoretical background of the problem 

iii) Assess the strengths and weaknesses of previous studies 

iv) Identify promising ways to study the problem. 

v) Develop a c:onceptual framework and rationale for the present study. 

This chapter is treated under the following sections. 

A. THEORETICAL PERSPECTIVE OF THE VARIABLES 

B. SURVEY OF RELATED STUDIES 

A. THEORETICAL PERSPECTIVE OF THE VARIABLES 

This section consists of two divisions as 

i )  VALUES- A CONCEPTUAL FRAMEWORK. 

i i )  SOCIAL SCIENCE CURRICULUM 

Each of these divisions is treated in a detailed manner as follows: 



i) VALUES- A CONCEPTUAL FRAMEWORK 

The various aspects and dimensions of the concept 'value' are given 

below. 

What are values? 

Value literidly means something precious, dear, worthwhile. It gives 

direction and firmness and bring quality and meaning to life. Values prove a 

great source of ~ncltivation or movement for the person. 

Since values are normative in all actions and understanding, they are 

central to one's liie without which, one floats like a piece of drifi wood in the 

swirling waters. (Singh, 2000, p. l l )  

The term value has got a wide denotation and connotation and its 

origin is as old as human society itself. Laws and codes of certain kinds 

evolved on the basis of their corporate living, which would lead their societies 

toward peace and progress. Values are the framework of code of conduct in a 

society. Even the concept of education has to be viewed as nothing but a set 

of values in essence. 

Values are unique verbal concepts that relate to the worth given to 

specific kinds of objects, acts and conditions by individuals and groups. 

According to Skinner (2003)' at least three dimensions can be found for 

values. 
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I. A quantitative elelncnt whi~h  indicates the amount of worth one 

allocates to the particular phenomenon. 

2. A quality of elasticity which is evidenced by the extent to which a 

person holds to his ideals and 

3. The intenelationship or system frequently referred to as the 

individual':; 'hierarchy of values'. 

Values hake three anchor bases: first, the head-we perceive and see 

reason why something is valuable and intellectually we prize it high. Another 

anchor base is the heart- the language of the heart also tells us that something 

is worthwhile-we feel it as such. When mind and heart are involved, the 

whole person is involved leading ta the third anchor base- the hand- in other 

words values lead to decisions and actions (PremSingh, 2004). It is evident 

from the following definitions that each one is highlighting various aspects of 

the concept value. 

The International Association for Human Values (IAHV) defines 

human values as "attitudes, norms and behaviours that represent highest 

expression of human life". (World Peace Summit-India, 2003 in which the 

researcher was a delegate). 
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Values are the guiding principles decisive in day-to-day behaviour as 

also in critical 1i:fe situations. It helps us in distinguishing the personally 

desired from univc:rsally undesired and vice-versa (Goyal, 1998). 

"Values art: standards used to decide whether some objects are good or 

bad, right or wrong, important or worthless, preferable or not preferable. The 

'objccts' in this dclinition can take many forms. They can be ideas, decisions, 

personal statements, actions, physical objects etc" (Ehman and Patrick, 1974). 

In the words of Schofield (1974), "a Value is what a particular society 

values so highly that it finds it important to pass it on to each succeeding 

generation". In other words, it is the quality of anything that renders it 

desirable or something that is prized, held in respect, deemed worthy etc. A 

value is a relationship between a person and an environmental situation which 

evokes an appreciative response in the individual. 

Bases of Values 

The major bases of values as sources of their very origin and existence 

are explained below. 

a) Philosophical basis of Values 

Philosophical thought is normally organized around metaphysics 

(ontology), epistemology and axiology. Of these axiology which deals with 

values deserves special mention due to its practical importance to human 
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beings. The crucial concern before man, whatever may be philosophy, has 

always bcen 'What is good in life'? and 'What is the right way to live'? 

(Seshadri, 1992). .4xiology with these notions of 'good' 'bad' 'right' 'wrong' 

constitute the field of ethics and the standards of judgement of beauty which 

constitute the field of Aesthetics. 

Scholars arc OS lhc opi~lio~l that it is very difficult to define the term 

value in a satisfactory way. Some of them considered it as a fbndamental 

category as indefinable like a colour - 'white' or 'green'. Its meaning and 

ramifications can be understood from human actions and responses. 

There is a difference between a fact and a value. 'The colonization 

increased Britain's political and economic power' is merely a factual 

assertion. 'The exploitation made by Britain denotes the ugly annals of 

colonisation' is a value judgement. This kind of value judgements can be 

made on objects, actions, events, etc., and basic value terms such as 'good' 

'bad' 'right' 'wrong' 'beautifbl' 'ugly' can employ upon them. Judgements 

about good or bad exist only because people value something over others 

which are desirable and acceptable by the society. 

Eastern Philosoplty 

The Eastern philosophy and western philosophy perceive values in 

different perspectives which are treated below. According to Indian 

philosophy, truth, goodness and beauty (Satyam, Sivanl, Sundaram) which are 
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the attributes of the Absolute constitute the triumvirate of the highest ideals 

that man should seek- the eternal values. The Purusharthas viz. Dharma, 

Artha, Kama and Moksha have a gradation, with each value constituting a 

preparatory stage for the realisation of the succeeding one. Scholars 

interpreted Dharina as a moral value, Artha as an instrumental value; Karma 

as an intrinsic value and Moksha as a spiritual value. They are values which 

all men are naturally inclined to seek, irrespective of religious beliefs and in 

that sense, are secular values. 

The ancient scriptures and sacred books are the treasure house of 

values. Vedas emphasized the need to strive to win prosperity along the path 

of Rita (Moral law). According to Brihadaranyaka Upanishad, three things 

are to be learnt: self control, munificence and compassion. Mundaka 

Upanishad stresses the importance of truth. Taittiriya Upanishad advocates 

the need for practicing truth and righteousness. The Katha Upanishad 

contains wise lessons that the intelligent one selects the preferable instead of 

the pleasurable; the non-intelligent one selects the pleasurable. According to 

Isha Upanishad one should see all beings in his very self and himself in all 

beings and should not feel any hatred for any one. 

The message of Ramayana is that thoughtless and indiscrete actions 

result in failure and are often fraught with danger. Tl~e  gist of Mahabharatha 

is that a good man should possess absence of malice, straight forwardness, 
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purity, contentment, sweetness of speech, self control, truthfblness and 

steadiness. Do not do to others what is disagreeable to oneself- that is virtue. 

Other sacred works such as Hitopadesha, Panchathanthra, Vishnu Purana, 

Manusmrithi, Manu Samhitha etc. aiso are enriched with value laiden 

messages. 

The philosophy of Christianity, Islam, Buddhism, Jainism, 

Zorashtrianism, Confucianism etc. are also rich sources of values. The 

teachings of Jesus Christ and the 'Ten Commandments' of Christianity 

contains some values which are having universal appeal. The preachings of 

Prophet Muhammed are some perennial sources of values. He advocated 

charity, chastity and purity in desires and actions. 

A host of spiritual leaders and historical figures such as Sankaracharya, 

Nanak, Kabir, Tulsidas, Chaithanya, Sri. Ramah-ishna, Swami Vivekananda, 

Sarada Devi, Sri Aurobindo, Rabindranath Tagore, Mahatma Gandhi, S. 

Radhakrishnan, etc., deserve special mention with regard to their contribution 

to value education. 

Tlt e Gandh ian Values 

The teachings and preachings of Mahatma Gandhi have not only of 

national importance but also universal appeal in the present age of global 

crisis. Gandhi being one of the greatest apostle of peace had a tremendous 

faith in non-violence and truth. I-le believed that all training without the 
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culture of the spirit of them are non-use. He emphasized the value system 

which accords prime importance to the development of head-hand- and heart. 

As Vivekananda, he also stood for nlan making education. Gandhi's 

educational philosophy viz. 'Basic education' has got relevance even today to 

cope up with the challenges of the new millennium. The concept of 'alround 

development' of the child is indeed revolutionary for which the present 

system of education should strive to attain. Being a living embodiment of 

essential values, probably Gandhi's was the proudest face that India could 

project in the sneering future. 

Western Ph ilosoplsy 

The different western philosophic schools hold divergent views 

regarding values. The idealists believe that "the objective of living and 

learning is to develop the natural man into the ideal man". According to them 

values substantially exist and man values them because they are realities and 

part of the fabric of cosmos. 

The pragmatists, unlike the idealists, hold that values are not pre- 

existent, fixed or eternal. Values are instrument to serve the ends of life. The 

aim of living is therefore the ever enduring process of perfecting, maturing 

and refining. In such a world there are no absolute or eternal values. All 

values are relative to particular situations and times. A good act, an ethical 

act is measured by the results it yields. 
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'I'lic: Naturalists and realists belicvc that values are found in nature and 

are discovered by man who is a rational being. 

Rationalists consider the eternal and absolute nature of value in 

different perspectives. According to them, if values are really universal, they 

should be so among all communities in the world and man is the maker of all 

valwcs. 

A fbert Einstein 'S Concept of Vaf ups 

The world's renowned scientist holds a highly positive view regarding 

values. It indicates that science and scientists cannot neglect the necessity of 

values. According to Einstein, the clearing away of obstacles does not by 

itself lead to an ennoblement of social and individual life. For along with this 

negative result, a positive aspiration and effort for an ethical moral 

configuration of our common life is of ever riding importance. Hence no 

science can save us. He believed, indeed, that over emphasis on the purely 

intellectual attitude, often directed solely to the practical and factual in our 

education, has led directly to the impairment of ethical values. 

b) Sociological basis of Values 

Valucs arc vital to any society because they serve as criteria for 

selection of action. Values also act as the base for judgement preference, 

choice or rejection. Values are thus standards that group members share, by 



3 4 

which they judge whether an action or even an object is beautihl, good, right 

and lawful or it is ugly, immoral and unethical. Values originate in the socio- 

cultural milieu OS a given social system and are thus governed by the 

standards that each social system sets for itself. 

Sociology of education emphasizes the point that the development of 

human personality which is the most important purpose of education should 

be thought of in terms of the ideals, customs, traditions and norms of the 

particular society. In this sense values are subjective and relative to the agent, 

time and place. Some sociologists hold the view that ethics and values are 

universal and unchangeable to a certain extent. They can only be broken or 

violated. They are the Do's and Don't's of the society. 

c) Psychological basis of Values 

Values are highly internalised structures. Internalization implies that 

values influence not only thoughts, feelings, expressions and actions but they 

form the core of one's personality. According to Nayar and Khader (1992) 

"Internalization means a process by which one learns to conform to rules in 

situations that may arouse impulses to break the rules which lack surveillance 

and sanctions or one expresses remorse for breaking a rule by self criticisms 

or by self-punitive actions". 

Values are essentially affective in the sense that a strong feeling is 

central to a value. But it has cognitive and conative dimensions also. It 
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means that while there is a strong feeling behind a value, its very base lies in 

one's system of knowledge and beliefs and tends to create certain forms of 

behaviour. 

Values are not inborn. They are acquired, learnt and developed. Each 

child devclops values through hislher experiences in life through the various 

socio-cultural interactions. Family, school and society are playing their own 

role in providing varied experiences so that ability for critical thinking and 

reflection may be developed in children. Such experiences make for certain 

expectancies and interpretations with value content. Once they develop and 

apply their powers of critical and constructive thinking they should be able to 

analyse situations, make judgements, generate appropriate feelings, formulate 

sound opinions and adopt behaviours in tune with morality in particular and 

values in general. 

Categories of Values 

Various theorists and experts have categcrized different values 

according to their own understanding and perceptions about the nature of 

values. Prahallada (1998) speaks of the following classification of values. 

1. Spiritual Values 

2. Material Values 

3 .  Intellectual Values 



4. Social Values 

5. Moral Values 

6. Political Values 

7. Economic Values and 

8. Cultural Values. 

Nayar and Khadcr (1992) made a description of the psychological 

basis of development of the following categories of values. 

1. Personal Values 

2. Social Values 

3. Moral Values 

4. Aesthetic Values and 

5. Spiritual Values 

Scholars like Kay (1975), Wilson (1972) and Sarangi (1994) described 

the following values in general. 

1 .  Democratic Values or Civic Values 

2. Moral Values 

3. Social Values 

4. Spiritual Values and 

5. Aesthetic Values. 
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Nazrcth, rjm and Waples (1979) have listed out a range of forty one 

values under three categories such as 

1. Personal Values 

2. Neighbourly Values and 

3. Community Values 

Gupta (2000) enlisted various values as follows 

Academic Values 

Moral Values 

Socio-political Values 

Global Values 

Environmental Values 

Cultural Values 

Traditional Values 

Functional Values 

Idealised Values and 

Behavioural Values. 

For the present study the investigator decided to cluster different values in to 

the following categories, based on the above classification. 



I. Moral Valrres 

For the purpose of convenience of analysis and grouping, these are 

treated in two divisions such as i) Universal values and ii) Individualistic 

values. 

ZL Social Values 

i) Community values and ii) Neighbourly values together treated 

under the broad category of Social values 

111) Culturnl vtrlues 

11.3 Civic or Democratic values 

V) Personal values 

i) Self-based values and ii) Values for civilized life are grouped under 

personal values in the present study. 

VI) Aestlt etic Values 

Various educationists and theorists tried to enlist different components 

of values differently. The number of values listed out by them are also varied. 

However the investigator followed the 'Eighty-three values of NCERT' for 

the present study iis a basis for exploring the effectiveness of social science 

curriculum to develop them. 



The Eighty-three values given in NCERT publication styled as 

"Documents on Social, Moral and Spiritual Values" are as follows. Goel 

(1979 as quoted by Gupta, 2000) a;; the compiler claims that the list has been 

compiled on the basis of documents included in the publication as well as a 

study of thc Gandhian litcraturc. 

Abstinence 

Appreciation of cultural values of others 

Anti-untouchability 

Citizenship 

Consideration for others 

Co-operation 

Cleanliness 

Compassion 

Common-cause 

Common good 

Concern for others 

Courage 

Courtesy 

Curiosity 

Democratic decision making 

16. Devotion 

17. Dignity of the individual 

18. Dignity of manual work 

19. Duty 

20. Discipline 



Endurance 

Equality 

Friendship 

Faithhlness 

Fellow-feeling 

Freec?om 

Forward look 

Goodmanner 

Gentlemanliness 

Gratitude 

I-Ioncsty 

Helphlness 

Humanism 

Hygienic living 

Initiative 

Integrity 

Justice 

Kindness 

Kindness to animals 

Loyalty to duty 

Leadership 

National unity 

National consciousness 

Non-violen,;e 

National in1 egration 

Obedience 



Peace 

Proper utilization of time 

Punctuality 

Patriotism 

Purity 

Quest for knowledge 

Resourcefblness 

Regularity 

Respect for others 

Reverence for old age 

Sincerity 

Simple living 

Social justice 

Self-discipline 

Self-help 

Self-respect 

Self-confidence 

Self-support 

Self-study 

Self-reliance 

Self-control 

Self-restraint 

Social service 

Solidarity of mankind 

Sense of discrimination between sood and bad 

Sense of social responsibility 



Socialism 

Sympathy 

Secularism and respect for all religions 

Spirit of enquiry 

Team work 

Team spirit 

Truthfulness 

Tolerance 

Universal truth 

Universal love 

Value for national and civic property. 

Theories of Value Development 

Some psychologists such as Jean Piaget, Lawrance Kohlberg and 

Norman. J. Bull have formulated descriptive theories of value (moral) 

development. Generally, they used the term 'moral' to denote the entire 

gamut of values. 

Jean Piaget 'S Theory 

The research findings of the famous Swiss Psychologist Jean Piaget 

show that like intellectual development, value development also takes place in 

stages and follows a regular sequence. 

Piaget emphasized the role of cognitive process in value development 

and applied a stnictural approach. I-Ie believed that the child's progression 
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from sensory motor to pre-operational, to concrete operational and finally to 

formal thought has its counterpart in value development. He emphasized that 

growth in value judgement is a necessary concomitant of cognitive 

devclopment. 

Piaget calls the matured stage of value development as 'autonomy'. 

Ne is of the opinion that children consider neither the rules as absolute nor 

adult's views as always right. They treat rules as flexible and are aware of the 

possible diversity of views existing among people about right and wrong. 

Thus children judge an act as bad by intentions and rationality. 

Lawrance Kolzlberg 'S Tlzeory 

Lawrance Kohlberg taking off fkom Piaget's structural approach to 

development proposes a typological scheme to describe stages of thought 

which can be defined independently of the specific content of particular value 

decisions or actions. Kohlberg's theory of value development traces the steps 

by which children grow towards making truly value judgements. He has been 

able to demonstrate that value judgement tend to be universal, inclusive, 

consistent and based on impersonal or ideal grounds. 

Normnn. J. Bull's Theory 

Bull's view of value development is a progression from one stage to 

another, tied to ch~:onological age, from anomy, heteronomy, socionomy and 

autonomy. 
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According to him, in thc stage of socionomy the socialization process 

starts with the help of family, school, peer group, etc. Autonomy is a stage of 

internal value development. Children at this stage develops conscience and 

tries to follow the moral codes. The socionomy and autonomy stages of Bull 

correspond roughly to late childhood and adolescence. As the conscience 

progresses in development, individual becomes capable of taking moral 

decisions independently i d  gradually replaces external control by the 

corresponding internal control. 

Conclusion 

The above theories are by and large complementary. While Piaget and 

Kohlberg focus on the basis and nature of value judgement, Bull stressed the 

sources of influence. It is understood that, by understanding those bases and 

nature of value development, teachers as major source of influence, should try 

to provide the students apt and appropriate experiences in relation to the 

teaching of specified content so as to develop desired values in them. 

It may be apt here to quote Sarangi (1994), "The school curriculum, 

CO-curricular activities, rules of the school, discipline of the school, 

personality of the .leachers and environment of the school as a whole play an 

important role in ir~lluencing the moral development". 



Major Factors Influencing Value Development 

Inculcation of values is influenced by a complex network of 

environmental factors such as home, school, peer group, the media, 

community and society at large. Researchers and educationists such as 

Sharma and Shar~na (2002), Ruhela (Ed. 2000 a), Alengaden (Ed. 2000), 

Luther (2001), Sombi (1990), Rai (1992), Pahuja (2004), etc., emphasized the 

importance of the role of schooling, parents and teachers in the development 

of values. They hold the view that moral and ethical lessons can be best 

imparted through practical representation of best ideals and values. Family 

members, adult members of society and teachers play a vital role towards 

this. School takes the highest position in the hierarchy and with in the school; 

as the teacher, so the taught; and with in the home as the parents, so the 

children; and as the home, so the society are common saying. 

No doubt, the above suggested factors are influential in the emotional 

development of children which is complementary to value development also. 

Emotional development is rather a necessary concomitant or even more 

clearly, the part ancl parcel of value development. The sum total of emotional 

development- 'emotional intelligence ' being a newly emerged concept which 

is having a direct relevance with values, may be treated under a separate 

subheading in this chapter. 



Values and School 

A school is an organised environment where some purposeful and goal 

oriented activities and experiences are planned with a view to make some 

desirable changes in the learners. So the basic purpose of schooling is to 

produce individual whose action are motivated by interests, attitudes and 

values that are gratifjing to them and beneficial to society at large. 

A school inevitably includes a curriculum, the totality of all the 

experiences in and out of the school. Curriculum involves content, objectives, 

learning experiences and teachers as well, each playing its own vital role in 

the behaviour modification (in a more specific term- value development) of 

the learner. The studies of Bhadun (1989), Karpova and Marzinova (1990), 

Cotton (1994), Ratnakumari (1987), Bajpai (1990), and Padhan (1994) had 

proved this fact. 

Out of the above mentioned components, the teachers and learning 

experiences deserve special mention with regard to pupil's value 

development. In tht: pursuit and promotion of values, the teacher has the most 

vital role to play. It is the teacher with whom is the first interaction of 

children after the parents happening. The researchers and scholars like 

Mehrotra (1986), ~lgarwal (1990), Anjali (1995), Venkataiah (1998), and 

Skinner (2003) proved through their studies and hold the view that teachers 

with vision and c:ommitment, dealing with particular subjects such as 
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languages science, social science etc., can develop suitable strategies and 

methods which enable 'proper transmission of values'. 

Values are ilnporlant in the learning process because they influence 

selection of stimuli to which the learner responds, the rapidity of learning, 

retention of the learned response and application of learned materials. The 

present study is confined to find out the effectiveness of Social Science 

curriculu~n with regard to the development of values in students. The 

necessity of ethical behaviour of students and role of social science 

curriculum and learning experiences have been stressed by many scholars 

such as Ediger (2004 a), Ediger (2004 b), Ediger (2002), Pate1 (1984) 

,Muthappan (1 984), Rao (1 986), and Sarangi (1994). 

Approaches and Strategies for Value Education 

Scholars hold divergent views regarding the approaches and strategies 

that should be followed in our educational institutions to deal with values. 

Approaches 

The range of approach include Direct approach, Incidental approach, 

Indirect or Integrated approach etc., which are explained as follows. 

a) Direct Approach 

It refers to the introduction of separate curriculum and trained teacher 

for value education. Here value education is treated as a separate discipline. 



The essential requirements of Direct approach in value education is as follows 

(Rao, 1994, p. 169). 

i) Certain values to be imbibed in children are best achieved through 

activities in which they directly participate. 

ii) Children's capacity for the understanding of any value in the cognitive 

field is on a rational basis through moral thinking. 

The Inducto-deductive reasoning through story telling, teaching 

biographies and the use of Discovery techniques through life situations and 

proverbs are part of Direct approach. The criticism levelled against this 

approach lies in the fact that such an approach will emphasize the cognitive 

development only. 

6) Incidental Approacft 

Whenever an incident which has a moral implication is noticed by a 

teacher he has an opportunity to use it for giving the right moral precept. 

Misdeeds, petty or serious, have to be taken cognizance of and suitable advice 

given to the person concerned. The advice tendered must be guided with 

sympathy without being hurt. The morally right actions have to go with a 

reward- a word of plraise or encouragement. The basis of incidental approach 

lies in the belief that the purpose of value education being to strengthen the 
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morally right bonds and weaken the wrong ones, both types of action have to 

be taken cognizance of through the incidental approach. 

c) TJze Integrated Approach 

The approach consists in imparting value education not as a separate 

subject but through the existing subjects and activities, without incurring any 

extra cost, with no separate curriculum or time-table or an extra period. 

Broadly speaking there are three different ways of implementing this. 

1. Through maintaining an appropriate environment in the school plant. 

2 .  Correlating value education through other teaching subjects in the 

school. 

3.  Through organization of CO-curricular activities and work-experience. 

A synthesis of these three ways will bring tremendous results in value 

education. Many are agreeing to the Indirect or Integrated approach of value 

education. Some scholars prefer to call this approach as " Hidden curriculum 

approach". 

d) Hidden Curriculum Approacls 

Hidden curriculum refers to the unofficial and informal instructional 

influerlces which rnay either support or weaken the attainment of manifest 

goals. It indicates that some of the outcomes of schooling are not formally 
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recognised. With regard to this some of the researchers and experts hold the 

view that whatever may be the school curriculum it should have a core, 

centering down of the objectives of character building. 

Gordon (1  979,  Wilson (1972), MC Neil (1990), and Seetharam (1998) 

have emphasized the importance of this approach. They are of the opinion 

that the proper teaching of a subject involves not only passing of the 

information in the content, but also inducing in the learner the qualities of 

mind and heart involved in the pursuit of the discipline. 

e) Value Clarification Approach 

Value clarification is a process that may be used in schools and 

colleges in the teaching of values. It helps students learn to make choices 

from alternate options based on individual belief system and consideration of 

the conseque~lces of choosing particular options. It is an approach that tells a 

person what value should be or what value should not be cited with in a 

specific situation. Raths, Harinin and Simon (quoted by Singh, 2004) first 

explained this process in their book entitled "Values and Teaching", in which 

they described seven sub processes that lead towards value clarity which are 

as follows. 

i. Choosing from alternatives. 

. . 
11. .Thoughtfully considering the consequences of alternatives. 

iii. Choosing frc:ely 



iv. Prizing and cherishing 

v. Publicly affirming 

vi. Acting repeatedly and 

vii. Acting with a pattern or consistency. 

Authors like Superka (1976), Seshadri (1992), and Singh (2004) hold 

the view that Value Clarification is an effective approach for value 

inculcation. 

8 Value Analysis Approach 

It is an effective approach towards value orientation in which through 

successive elements, the goals can be achieved. Superka (1 976), Ehrnan and 

Patrick (1974), and Joshi (1998) consider it as an effective approach in Social 

Science classroom. The four views of Value Analysis are i) inculcation of 

core values ii) develop~nent of clnotions and the self iii) encouragement of 

social action and its practice and iv) view of value analysis. They firther 

include eight elements or goals as follows. 

1. Stiinulating thought about value issues. 

2. Identifying and clarifying key concepts. 

3. Defining key concepts. 

4, Relating specific issues to general values. 

5 .  Testing the consequences of a position on an issue. 

6. Testing for complete information and multiple points of view. 



7. Testing for relevance of data and arguments, and 

8. Testing for logic and'consistency in arguments. 

g) Tlzree Psycit ological Approacizes 

Three psychological approaches to value education have been 

suggested by Rani (2000) which are as follows. 

i) Psycho-analytic approach; which is the part and parcel of Freud's 

'identification and internalization' theory of value development. 

ii) Cognitive development approach, which is related to Arnold Gessel's 

three distinct stages such as a) obedience b) rigid adherence to rules 

c) acting autonomously, and emphasized that value education in the 

schools must conform to these developmental stages of children. This 

includes the theories of Piaget and Kohlberg. 

iii) Learning theory approach: To the learning theories values are not ideas 

or mental stages. They are acts, behaviours, responses that are 

considered desirable. Children absorb them from the society, parents, 

teachers, mass media etc. Three kinds of mechanisms are postulated 

by them that underlie the development of values. They are 

1. The reinforcement and rewards 

2. Punisl~ment and threat of it 

3. Modeling or imitation. 
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The jbllowing methods of teaching and learning in Social Studies 

which are capable of achieving cognitive and affective goals are suggested by 

Ediger (2004 a). They are i) Dramatization ii) Time line iii) Making 

models iv) Primary sources v) Basal text books vi) Fictional accounts and 

vii) Illustration and Snapshots etc. 

'Sllc lbllowing rncthods and approaches are useful for inculcating 

values among students (Singh, 2004) 

a) Lecture method 

b) Golf-fish bowl method 

(When a fish goes sick, it is taken out of the bowl and then treated and 

put back. In the similar way children are subjected to physical punishment or 

moral exhoration, whenever value problem arises). 

c) Providing religious education 

d) Silent-sitting 

e) Role playing 

f )  Providing moral ideology 

g) Story telling 

h) Teacher-behaviour 

i) Activities etc. 



11) Ignatian Pedagogical Paradigm (IPP) 

Ignatian Pedagogical Paradigm presents a new way of looking at how a 

teacher is to teach. To quote Iyer (1998) "Ignatian Pedagogy - A practical 

approach was drawn up by the International Committee for Jesuit Education, 

a step to school renewal, with the main objective of giving an affective 

dimension to the teaching in schools with in the existing curricula". 

The focus of IPP is a value based pedagogy. Pedagogy is the art and 

science of teaching and it cannot be reduced to mere methodology. It should 

include a global view and vision of the ideal human person to be educated. 

They also provide criteria for choices of ineans to be used in the process of 

education. The IPP involves a particular style and process of teaching. It 

calls for infusion of approaches to value learning and growth with in existing 

curricula. A perennial characteristic of this model is the on going systematic 

incorporation of methods from a variety of sources which better contribute to 

the integral, intellectual, social, moral and religious formation of the whole 

person. According to Charles (1998), "IPP calls for the infusion of 

approaches to value learning and growth within the existing curriculum, 

rather than by the addition of new courses. Today, burdened by an already 

over-crowded curricula, such an approach is definitely preferable and more 

acceptable". 



The Dynamics (eleme~ts) of IPP arc as follows. 

a) Context 

b) Expericnce 

c) Reflection 

d) Action 

e) Evaluation. 

Among these, 'Reflection' deserves special mention. The normal 

teaching-learning process involves learning experiences and action. This 

model stresses on 'reflection' as the intermediary process that goes to 

meaning and ensures that action is based on meaning and not as a mechanical 

process of the Experience and Action- the Banking Approach. 

Reflection is the key stage of the IPP. At this stage, the memory, the 

understanding, the imagination, and the feelings are used to capture the 

meaning and essential value of what is being studied; to discover the 

relationship with other aspects of knowledge and human activity and to 

appreciate its implications to firthering it. This stage helps the learner in 

becoming aware of their beliefs, values, attitudes and their entire way of 

thinking in such a manner that they are led to move beyond knowing to 

undertake 'action'. 

The Context stage, Dynamics, and Teacher-Learner relationships in 

IPP are given in figures 1,2, and 3 respectively. 



CONTEXT 

LEARNER'S CLIMATE 
BACKGROUND 

C abilities classroom school 

interests 

learning styles 

family 

Figure. 1 Context Stage of Ignatian Pedagogical Paradigm 

Figure 1 shows that, the context in IPP includes learner's background 

such as abilities, interests, learning style, and family, and climate includes 

classroom and school. 

REFLECTION 

--+ whole person 

EXPERIENCE 

Figure. 2 The Dynamics of Ignatian Pedagogical Paradigm 



Figure 2 shows that there are three dynamics in IPP such as experience, 

rcllcction and action. Rcllcction is the intermediary process between 

experience and action. 

creates conditions 

TEACHER 
lays foundation ----+ 
provides opportunities 

COGNITIVE & AFFECTIVE 
GRASP OF CONTENT 

Facts f f Insights 

Feelings Values 

Figure. 3 Teacher-Learner Relationship in Ignatian Pedagogical 

Paradigm 

It can be understood from figure 3 that in IPP, the teacher creates the 

conditions, lays the foundation and provides the opportunities for the 

continual interplay of Icarncr's Experience, Reflection, and Action to occur. 

Starting with 'Experience' the teacher creates the conditions whereby learners 

gather and recollect the material of their own experience in order to distil1 

what they understand already in terms of fact, feelings, values and insight 

they bring to the subject matter at hand. 



The Approaches discussed so far offer a basic orientation towards 

practice. Actual IItratcgics to be practised in classrooms have emerged from 

those Approaches. 

Strategies 

There are some strategies which are potent enough to the development 

of values in learners which deserve special mention . They are as follows. 

a) Jurisprutlential Inquiry Model of Teaching (JIM) 

JIM is considered to be an effective strategy for value development. 

The studies of Aganval (1987), Hasan (1987), Dubey (1989), Tiwari (1992), 

and Singh (1992) proved that the model is effective in developing social 

competence and values. 

Jurisprudential Inquiry Model is of an American origin which includes 

in the Social Family, one of the four families of Models of Teaching. With 

respect to goals, Social Family models give orientation by giving priority to 

the i1nprove:nent of the individual's ability to relate to others, the 

improvement of democratic processes, and the improvement of society. 

Jurisprudential Inquiry Model was developed by Oliver Donald and 

Shaver, P. James at Harward University for teaching young citizens to reflect 

on social issues. Essentially it is a high level model to citizenship education. 

One of the primary objectives of the model is to enable students to learn to 
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think systematically about contemporary issues. Since each citizen should 

understand the current critical issues, by giving them chance for analysing and 

debating on social issues, the jurisprudential approach helps students 

participate forcefully in the redefinition of social values. 

The model is based on a conception of society where people differ in 

their views and priorities in which social values are legitimately conflicting 

with one another. With in the framework of a productive society and nation, 

it is essential that its citizens should talk to one another and successfUlly 

negotiate their differences. Rather they need the ability to resolve complex 

and controversial issues through reflective thinking and rational choice, to 

which a Social Science curriculum largely stands for. 

The four major concepts included in the model such as I) Socratic 

dialogue ii) Public policy issues iii) Frame work of values and vi) Rules for 

discussion, will prove beyond doubt that the model is inevitably crucial in 

helping the students for development of values through the teaching of Social 

Science. 

'Socratic dialogue' is a strategy which is most reflective about the 

conception of values. In this the students take a position and the teacher 

challenges the position with varying questions. The teacher's questions may 

be in such a way that it pushes student's thinking about their stance and help 

them to learn. In short, the teacher's fbnction is to probe the student's position 
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by questioning tf.e relevance, consistency, specificity, and clarity of the 

student's ideas until they become more clear and complex. 

A 'public policy issue' is a question involving a choice or a decision 

for action by citizens in affairs that concern a government or a community. 

Public controversies usually tend to fill many pages of our newspapers and 

many hours of television eoverage. One of the most difficult task of the 

teacher in this model is to assist students in integrating the details of a 

controversy or case in to public policy questions. 

'Frame work of values' implies the legal-ethical fiarnework that 

governs our social policies and decisions. Resolving a controversy involves 

screening the details of the case through this framework, for identiwing the 

values and policies in question. Social values help us to analyse controversial 

situations because they provide a coininon framework that transcends any one 

particular controversy. 

'Rules for discussion' denote the problems and ways of resolving 

them in the discussion. Participants in the Socratic dialogue need to explore 

these three kinds of assumptions in one another's position to assess the 

strength of alternative stances. viz. definitional, values and factual problems. 

According to Oliver and Shaver (quoted by Joyce and Weil, 1994) 

people make decisions on issues involving values because they believe 



1. Certain conscquence will occur 

2. Other consr:quences will be avoided 

3. Important social values will be violated if the decision is not made. 

The proponents of the model feel that the best stance on an issue is to 

maintain a balance of values in which each value is only minimally 

compromised. To achicvc such a balance, each party in a controversy should 

try to understand the reasons and assumptions behind the other's position. 

Both party can reach in a useful compromise only by 'Rational Consent' 

(The process of clarifying and resolving issues by solving definitional, values 

and factual problems). 

b) Role Playing 

Fannie and George Shaftel quoted by Joyce and Weil(1992) designed 

a process to help students understand and develop their social values. Role 

playing of problematic situations is used to open up discussions of values and 

how they operate in daily lives. The model permits values to be studied as a 

core of the developing self-the place where social norms and personal identity 

and sense of meaning come together. The study of Singh (2004) suggested 

that it is an apt strategy for value inculcation. 

In the words of Joyce and Weil (1992), "role playing is dealing with 

problems through action; a problem is delineated, acted out and discussed. 

Some students are role players; others observers. A person puts himself or 
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herself in the position of another person and then tries to interact with others 

who are also playing roles. As empathy, sympathy, anger and affection are all 

generated during ihe interaction, role playing, if done well becomes a part of 

life". 

The essence of role playing is the involvement of participants and 

observers in a real problem situation and the desire for resolution and 

understanding that this involvement engenders. This process provides a live 

sample of human behaviour that serves as a vehicle for students to: 1) explore 

their feelings; 2) gain insight in to their attitudes, values and perceptions; 3)  

develop their problem solving skills and attitudes; and 4) explore subject 

matter in varied ways. 

The social science handbook for teachers for IX standard published in 

2003, and for X standard published in 2004 emphasize that the teachers 

should keep in mind the recent concepts like Emotional Intelligence while 

planning strategies and learning experiences. 

c) Emotional Intelligence and Values 

'Emotional Intelligence' is a relatively new term coined by J-ohn Mayer 

and Peter Salovey to describe a person's ability to understand one's own 

emotions, the emotions of others and act appropriately based on these 

emotions. Emotional Intelligence has its roots in Social Intelligence 

introduced by Thorndike. 
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Mayor and Salovey (1993) quoted by Sudarsan (2002) say, "Emotional 

Intelligence is t h ~  type of social intelligence that involves the ability to 

monitor one's own and other's emotior~s, to discriminate among them and to 

use the information to guide one's thinking and action". 

The term had been popularised by the writings of Goleman (1998). 

According to him Emotional Intelligence refers to the capacity of recognising 

our own feelings and those of others for motivating ourselves and for 

managing emotions well in ourselves and in our relationships. 

The emergence of the Emotional Quotient gave the explanation that 

people with high Intelligence Quotient might not necessarily be successful 

and a theory that true intelligence is actually a combination of both Emotional 

Quotient and Intelligence Quotient. The aim of every curriculum in general 

and that of the Social Science in particular is to equip the learner for a 

successful life. 

An emotionally intelligent person is skilled in the following areas such 

i) Identifying one's own emotions 

ii) Managing emotions 

iii) Motivating oneself 

iv) Recognizing others' emotions 

v) Handling relationships. 



Goleinan (:!998) for the first time developed a framework of emotional 

competencies which determines the extent of emotional intelligence acquired 

by an individual. An emotional competency according to him is a learned 

capacity based cln emotional intelligence that results in understanding 

performance at wclrk. 

The earlier framework consisted of five domains or dimensions such as 

1) Self awareness 

2) Self regulation 

3) Motivation 

4) Empathy 

5) Social skills 

This was further refined by Goleman, et. al., (2000) as follows in 

figure 4. 



Emotional Competencies * * 
Se f awareness 

M agement Awareness 

Regulation L J 
+ Recognition 4 

* Adaptedfrom Sudarsan (2002) 

Figure. 4 Dimensions of Frame work of Emotional Competencies 

It is evident from the above figure that Emotional Competencies 

include personal and social competencies. Self awareness and self 

management together constitute personal competencies and social awareness 

and social management together constitute social competencies. Self 

awareness and social awareness lead to 'Recognition' in society as well as in 

interpersonal relationships where as self management and relationship 

management lead to 'Regulation' in life. A good Social Science curriculum 

along with appropriate teaching learning activities are indeed capable of 

bringing these desired effect. 
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Lautenschlager (1997) quoted by Mangal (2003) is of the opinion that 

to be emotionally intelligent one must become proficient in the Four A' s of 

Emotional Intelligence i.e. i) Awareness ii) Acceptance iii) Attitude and iv) 

Action. Awareness means knowing what you are feeling when you are 

f'ccling it. Acccplancc mcans believing that emotions are biological process 

taking place in the body and the brain and that is not always rational. It 

ineans being able to feel an emotion without judging it. Attitudes are beliefs 

that are attached to emotion. There are times when the emotion follows an 

attitude or is coloured by an attitude. Unless the attitude is challenged the 

emotion will continue to be felt in the same direction. Action is the behaviour 

one takes based on emotion and attitude. 

Self-Science Curriculum for Emotional Development 

Self-Science is a relatively new programme and process for teaching 

social and emotional skills.. It is a flexible frame work in which students have 

ample opportunitiel; for activities and experiments that may lead to discussion 

and learning. One of the noteworthy characteristics of Self-Science 

curriculum is, its content is driven by students' own experiences, concerns and 

questions. Hence 'his process works with pupils from any background, any 

age and any level. Through Self-Science students will be able to build 

thinking and feeling skills at the same time. So it can be considered as a 
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harmonious blending of cognitive and affective learning. Therefore it is 

highly helpful for the emotional development of students. 

Self-Science is an experience-based programme designed for children 

to equip them with affective and cognitive skills that broaden their 

understanding and functioning in all learning and social situations. 

(MC Cown and MC, Cormick, 1999). 

The initial development of Self-Science curriculum was promulgated 

by Tyler and Hilgard. Car1 Jung's writings about 'unconscious', 'archetypes' 

and the 'self ' and Jean Piaget's writings about developmental stages and 

learning process influence the programme considerably. 

The five major components of Emotional Intelligence as suggested by 

Goleman (1995) such as i) improving problem solving skills ii) involvement 

with peers iii) impulse control iv) improved behaviour and v) sharing and 

other important social skills can be developed through Self-Science 

curriculum. 

There is a cognitive structure for Self-Science, the trumpet process 

which helps to decide what to teach. As the scientific method is a tool for 

making discoveries the trumpet process is a tool for making discoveries about 

acting on issues having to do with emotions and 'innerspace'. 
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I'hc valucs that cxtend by the sclfl.science classroom practice as to that 

of the traditional are entirely different. Learning about one's self (thoughts, 

feelings, behavior) is the legitimate subject matter in school. Experiencing 

the present momeiit of students and teachers is important than remembering 

and interpreting b ~ e  facts. Learning words and concepts for, and learning 

how to negotiate cne's emotions is pivotal. Non-judgemental acceptance and 

respect is central to the process of individual personal growth. In self-science 

curriculum, appropriate non-manipulative disclosure of thoughts and feelings 

is valued and facilitates personal growth in self and others. 

Taking froin the source, Stone and Dillehunt (1978) and Goleman 

(1995) listed out the main components of the Self-Science curriculum as 

follows. 

1) Self awareness (observing and recognizing one's own feelings). 

2) Personal decision making (examining and knowing one's own actions 

and its consequences). 

3) Managing feelings (monitoring 'self-talk' to catch negative messages). 

4) Handling stress (learning the value of exercise, guided imagery and 

relaxation methods). 

5) Empathy (understanding others' feelings and concerns). 

6 )  Communications (Talking about feelings effectively). 

7) Self disclosure (valuing openness and building trust in a relationship). 



8) Insight (identifying pattcrns in one's life and reactions). 

9) Self-acceptiince (feeling pride and seeing oneself in a positive light). 

10) Personal ~.esponsibility (taking responsibility, recognising the 

consequencss of one's decisions and actions). 

11) Asser1:iveness (stating one's concerns and feelings without anger or 

passivity). 

12) Group dynamics (co-operation; knowing when and how to lead, when 

to follow). 

13) Conflict resolution (how to fight fair with other students, parents, 

teachers). 

Froin the atrove descriptions and references, it can be ascertained that 

the Self-Science Curriculum is highly effective so as to enable the emotional 

development of pupils which in turn is beneficial to the value development 

also. In other words the social and emotional learning that can be enriched by 

the Self-Science Curriculum is complementary to the development of values 

in students. 

Concluding Remarks 

The conceptual fiarnework of values treated above includes a 

thcorctical ovcrvicw and rcvicws thc Incaning of' values, bases of values, 

categories of values, theories of value development, factors influencing value 

development, relationship between values and schools, and also some 
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approaches and strategies useful to develop values. This will help us to have a 

comprehensive view of the manifold aspects and dimensions of the concept - 

value and its development. 

Among the approaches and strategies listed out here, some of them are 

highly useful in the teaching of Social Science in secondary schools so as to 

develop values in students. Integrated approach, Hidden curriculum 

approach, Value Clarification approach, etc. are some of the most extensively 

and effectively ustsd approaches in Social Science. Instead of treating the 

Ignatian Pedagogigal Paradigm as a separate approach, its dynamics may be 

incorporated in Hidden curriculum approach. Jurisprudential Inquiry Model 

being a novel strategy for effective inculcation of values has begun to get 

momentum in Social Science teaching. Role Playing may also be used to 

support or supplement other strategies. Emotional Intelligence being a 

necessary concomitant of value development, Emotional Development also 

deserve special attention. The vigour and vitality of Self-Science curriculum 

may also be taken in to consideration. 

ii) SOCIAL SCIENCE CURRICULUM 

The phrase 'Social Science' does designate the fields of research and 

study which are concerned with the determination of human conduct and 

human relationship. It include materials about human beings and their 

interrelations. 
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For the present study the meaning of the term Social Science is 

confined to the secondary level only. It denotes branches of knowledge such 

as History, Civics, Geography, Ecocomics (Sociology and Business Studies 

included). 

The scope of Social Science is very vast. The definition for History 

given by Johnson (1978) is good enough to reveal it. He said "History is 

everything that evt:r happened". The Social Sciences are the store houses of 

knowledge, the smrces of scientific social knowledge; so far as such 

information exists. Social Science as one of the major curricular areas aims at 

equipping cl~ildreii with learning experiences in the context of social 

relationships, cultural norms, geographical settings, civic and political 

institutions in the cognitive domain and social personal qualities, interests, 

attitudes and values in the affective domain. The fostering of social 

competence is the sole responsibility of Social Science (Rajput, Sarla 2001). 

Social Studies and Social Science 

Social Studies is generally included in the curriculum at the primary 

level and has the constituents drawn from various disciplines of Social 

Science relevant for this level and organised in an integrated way. In other 

words, social studies are simplified materials of Social Science whose content 

as well as aim is designed primarily for instructional purposes in elementary 

schools. On the other hand Social Science is introduced at the secondary 
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level with a view to develop an insight in to human relationships, social 

values and attitudes prevalent in society. The level of the content is deeper in 

forms of facts and figures, processes and patterns. 

Social Science as a Core Curriculum 

The Social Science has gained a ground in the curriculum as a core 

curricular area, considered as minimum essential for ten year schooling. The 

core curriculum is an attempt to provide pupils with an opportunity to 

experience activities in the school which will make their life in the 

coln~nunity more meaningful to them and to establish patterns of approach to 

hture life situations. Much planning is required for the teacher whose 

responsibility becomes to guide pupil's activities in to educationally justifiable 

lines. 

The correlation of core-components of the Social Science curriculum 

pauses a very important issue to be discussed. Scientific temper, cultural 

heritage, national unity, secularism, religious tolerance etc. are some of the 

vital core- componc:nts. Have they been fairly interwoven in the syllabus and 

text books ? If the enswer is yes, 'Is aur teacher equipped enough to transmit it 

further to pupils?, is a pertinent question. Is the development of social, 

personal qualities, attitudes and values in children through Social Science 

ensured ? Are they reflected in text books and in classroom teaching? 
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According to Rajput (2001), "it is all the time being lamented that the values 

are not gcttirig developed. Teachers are not conscious and cautious for this.. . 

if at all there is a discussion for introducing these curricular concerns in 

schools, Illany educationists start to reflect in terms of increased work load of 

the teacher and time consuming process". 

Objectives of Teaching Social Science 

According to Vashist, (2004) the social science dealing exclusively 

with man's problems, becomes essential in any programnie of education 

which aims to preserve known values and to achieve new heights of social 

relationships. 

Social Science has been considered as one of the major partners of 

fulfilling the objectives of education. Now for the education of 21st century, 

some of the major curricular concerns have been identified which can as well 

as be taken as ideational objectives of Social Science (NCERT, 1999). These 

are as under 

i) Developing the sense of inter-dependence of man on environrnent- 

natural as well as social. 

ii) Providing education to establish socially cohesive society. 

iii) Developing understanding of an egalitarian social system where 

everyone has access for equal opportunity. 
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iv) Strengthening national identity and preserving cultural heritage 

couplcd with India's contribution to mankind. 

v) Dcvcloping life sltills and promoting social- personal qualities. 

vi) Installing democratic norms and participatory behaviour. 

vii) Equipping the students to cope up with the challenges of globalization. 

viii) Developing the skills of learning to learn. 

These ideational objectives are in fact long term objectives which 

cannot be realised in a short span of time. Therefore, scholars are of the 

opinion that these objectives need to be broken down in specific and minimal 

objectives to be attained through class room process. 

The scheme of work, hand book for teachers as well as the text books 

in Kerala state chiefly deal with the following objectives. 

i) To enable the pupils to imbibe skills, understanding, attitudes and 

values which are useful for effective social life. 

ii) To enable the learners to analyse and utilise the contributions made by 

our ancestors for human progress. 

iii) To enable the students to develop congenial attitudes and values to 

idcntily thcir rclcvant and pivotal role and to respond suitably to 

inanifold stiinulus in life. 
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iv) To enable the pupils to develop awareness and to rational thinking 

regarding events and developments of human beings and human 

community. 

v) To enable them to understand and analyse the cr~cial  consequences of 

war and to develop a positive attitude towards peace. 

vi) To enable the learner to instill the qualities of critical thinking , 

observation ability, problem solving ability etc. 

The Nature of Content in Social Science 

Social Science is broadly, the study of the society in all its diverse and 

manifold aspects. In one sense, it is an unending dialogue between past and 

present in order to understand the future. The study of Social Science 

includes the relationship between an individual and society, the production of 
4 

wealth and wdfare' of man, the factors of production viz., land, labour, 

capital and organization, the production and distribution of goods and 

services, the growth and. development of human beings through ages, 

important events, phenomenon, ideas and ideologies, war and peace, the 

earth-its physical and natural features, the environment, resources - natural 

and human, man's civilized life, rights and duties, rule of law, the different 

types of governments, the activities, reforms of religious and political leaders, 

etc. with a prime vicw to the berter~nent of future. It is assumed that the study 
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of Social Science will bring about a social consciousness in students which 

will in turn help them to solve their future problems in society. 

In short, the content of Social Science is a vast treasure house of 

knowledge about various people and society over the world. Thus the 

awareness of a variety of conflicting codes of value and assimilation of ideas 

rcgarding prclcrrcd ways OS lilc will surely facilitate autonomous moral 

decision (Barrow, 1976). . 

A comparative profile of Social Science in three generations of 

National Curriculuin Framework for School Education is given in Table 1 

which will give a comprehensive view regarding the different aspects of the 

subject. 



S1. 
No. 

1 

2 

TABLE 1 
Comparative Profile of Social Science in Three Generations of National Curriculum Framework for School Education* 

Areas 

Curricular areas 

Social & Personal 

core subiect 

1 Approach of 
Organization of 

l suggested 
5 

National Curriculum for 10 year 
School-l 975 

content units 
Teaching strategy 

Seven curricular areas 
1. The Sciences 
2. Mathematics 
3. Work Experiences 
4. The Social Sciences 
5 .  Languages 
6. Art. Music etc. 
7. ~ e a l t h  & Physical Education. 
No specific reference is made 

Introduced core curricular areas 

Integrated approach 

No specific strategy suggested 

National Curriculum for Elementary and 
Secondary Education -1988 

Six curricular areas 
1. Languages 
2. Mathematics 
3. Social Science and Sciences 
4. Health & Physical Education. 
5 .  Art Education 
6.  Work Education 

No specific reference is made 

Inclusion of core elements in the cumculurn 
of Social Science at all levels 
Integrated approach 

Training in the use of library, Audio- video 
programmes and computerised data bank as 
part of instructional process .Teaching of 
history should be objective and free from 
any communal, parochial and other 
prejudices-seminars,discussions assisted by 
newspapers and magazines for the study of 
contemporary problems 

National Curriculum Framework for School 
Education-2000 

Four curricular areas 
1. Languages 
2. Mathematics 
3. Social Sciences and Science and 
Technology 
4. Work Education, Art Education. Health 
& Physical Education. 

Details regarding Emotional Quotient and 
Social Quotient are given 
Inclusion of core elements in the curriculum 

Instructional strategies may assume variety 
modes 
i) Activities like Observation, 
Demonstration, Project, Assignment and 
Field work. 
ii) Dramatization, discussion, debate, 
problem solving, discovery, creative 
writing. 
iii) Investigative approach, case studies and 
~roiect work. 



The analysis of the curriculum frameworks leads to believe that 

conscious cll'orts havc bccn ~nadc to dwcll upon the teaching strategies but in 

a sketchy way. No doubt, much has been left to teacher's initiative, planning, 

and careful execution of these strategies and activities t o  achieve the 

objectives set for Social Science. 

The Social Science Teacher 

"Any one can teach social studies-poorly" (Ehman and Patrick, 1974). 

But to teach Social Science well so as to achieve its objectives requires 

sensitivity, willingness to work hard, a keen mind and a world vision. If a 

Social Science teacher simply thinks in the following way as "How do I 

breathe life into a text book that is dry as dust? How do I teach the same 

lesson five straight hours without losing my voice or going insane?", no 

doubt he or she can be a poor social science teacher.But to become a good 

Social Science teacher requires the mindset for life long learning with a right 

attitude. 

Sidney Hook (1974) opines that every educator is committed to the 

proposition that one of the. tasks of education is to teach values, no matter 

what his theory of subject is. Valuc analysis and development cannot and 

should not be avoided in the social studies classroo~n is apparent to discerning 

educators. "The teaching of some kind of values appears logically and 

empirically justified if we are to maintain our effectiveness as teachers" 



(Fraenkel quoted I)y Phillips, 1974). Fenton (1 966) suggested, "every teacher 

~nusl tlcal with thrcc sorts ol'attitudcs and valucs: behavioural, procedural and 

substantive". 

The above observations indicate that a Social Science teacher has 

special obligation:; to students in the arca of value development, without 

which the students and teachers will not be human. 

Social Science teachers should take every opportunity possible to help 

students analyse and develop values. Researchers and scholars through their 

studies had emphasized this point. The eminent works to this extent include 

Muthappan (1984), Pate1 (1984), Rao (1986), Sarangi (1994), Ediger (2002), 

Ediger (2004a), and Ediger (2004.b). Many opportunities for value 

clarification present themselves incidentally and unexpectedly in and outside 

the classroom and teachers should take advantage of these to prod students in 

developing sound and well-substantiated values. But in addition, teachers 

should plan rich experiences in which value conflicts are included for class 

study (Raths et. al., 1966). 

Most Scholars hold the view that whatever may be the school 

curriculum it should have a core, centering down of the objectives of 

dcvcloping dcsirablc valucs and character building in the subject. Some other 

scholars such as Rao (1986), Rollin (quoted by Arora, 1983), and Sarangi 

(1994) believe and advocate that the subjects very much suited for indirect 



value education ale history, civics and literature. They are of the opinion that 

the study of Social Science as a component of general education is of crucial 

importance in facilitating the child's value development. It provides useh1 

thcorctical and practical orientation to independence and interdependence in 

the modern world. 

Concluding Rcn1;u-ks 

It can be summarised from the above description that the subject of 

Social Science is highly potent for the enrichment of values in the learner. 

The status of Social Science as a core curriculum, the objectives laid down for 

its teaching, the diversified and forcehl content have proved beyond any 

doubt that value analysis and development cannot be avoided in the Social 

Science classroom. 

As the next major section of this chapter, a survey of related studies is 

attempted and presented below. 

B. SURVEY OF RELATED STUDIES 

It has been a widely accepted fact in the education circle that 

curriculum research in the area of Social Science has been a low key affair 

and it continues to remain so. The percentage of this area in the five surveys 

of Research in Education shows this desparate condition. 



It is 8.6% in the first survey, 5.6% in the second, 7% in the third, 9.3% 

in the fourth, 4.3% in the fifth and the over all figure is merely 7.56%. 

Though Social Science admittedly deserves a greater focus in curricular 

research, ofcourse one can venture to predict consistency in the coming years 

as well. 

A detailed analysis of the research literature in this field also indicates 

that value development in secondary school pupils with regard to Social 

Science curriculum has stimulated research investigation very rarely. The 

survey proves that studies in this particular area are scanty. However the 

available literature, even though some of them are not much related to the 

present task directly, is reviewed as follows. 

Though the researcher reviewed studies abroad, it was found that very 

few of them got relevance to the prcscnt study. It may be due to the increased 

local and national orientation of social science researches. It is rightly 

observed, "Social scientists usually work for solving day to day socio- 

economic issues facing society or a nation. Therefore in this context, 

generally their research is more local and national in nature than international. 

The urgency in certain research area to undertake research to solve local 

problems is more pressing for social scientists than writing for international 

audience. Therefore a major part of Social Science literature is more relevant 



and focused towards local and national problems, which may be of little 

interest to other countries" ( ~ ~ a ~ i  and Johri, 2004, p. 10). 

I-lcncc a I'c\.v studics abroad which got direct relevance are included in 

the survey and not treated separately. 

BOOKS 

Gupta (1 986) presents the theory and practice of value education and 

describes its implications and applications in the school situation. It provides 

guidelines to parents, teachers and social workers to develop desirable traits 

among students in relation to self and society. The author has felt the need for 

inculcation of moral, ethical, social, cultural and spiritual values among 

students to equip them to face the challenge of the modern society. 

Bhat (1 986) highlights that philosophy is concerned primarily with the 

problem of values. The quest and attainment of values constitute the core of 

human life. Real knowledge and education can lead towards the process of 

value realization. It is stressed that value seeking attitude and educational 

objectives are inter connected. 

Kalra and Singh (1987) tried to focus on values as a basis of 

curriculunl construction for youth development and training. Values have 

been classified in to five kinds namely essential, personal, social, cultural and 

institutional. A good teacher should reflect values rather than imposing them 



on students. Youlhs should be given enough choices, be allowed to make 

own decisions and undcrgo the process of value clarification. 

Agnihotri (1989) brings in to focus the deep study of the school 

environment correlating with the morale of the students. According to the 

author the school must be devoted to and engaged in the service of the basic 

democratic principles and goals, recognizing at the same time its service to 

the individual and to the progressive improvement of society. 

Gupta (1989) shows concern over the deterioration of moral values in 

India. It asserts that education is destined to play a vital role in stemming this 

deterioration. The book highlights important dimensions of morality from the 

view points of inoral reasoning, moral judgement and reformatory zeal. 

Francis (1993) dwells on the major roles and goals of education. As 

there cannot be one educational process that fits each person and each nation, 

it has to be culturally coloured and enriched. Unless it helps the student to 

develop a personal identity as well as a social and national identity that 

essentially means a set of value perspectives and world views linked to one's 

cultural traditions, education cannot be said to have filfilled its essential role. 

Sarangi (1994) is of the opinion that the stud) of social science as a 

component of general educatioil is of critical importance in facilitating the 

child's growth in to well informed and responsible citizen. It provides a 



useful test ior thc: discussion and understanding of independence and inter 

dependence in the modem world. 

Chatterji (1995) expresses deeper concern to articulate the system of 

humanistic values implied in the Indian constitution. The author makes a 

comparative study of four religious value systems namely Hinduism, 

Buddhism, Islam and Sikhism in order to bring out in concrete terms, the 

values that can be accepted and those that must be rejected in a secular 

society. The author concludes that if Indians want to live together as a 

community, they must strive for secular values. 

Hassija (1995) ascertained that to get rid of human tragedies, author 

feels that immediate need is to change attitudes and to inculcate moral and 

humanistic values. The author opines that for different branches of 

knowledge, profession, community and sections of the society, essential 

values must be imbibed to make this world a bettzr place to live. 

Vermz- (1995) tests the hypotheses about interrelations of values and 

development. The first chapter advises earnestly the social scientists to 

incorporate the cultural traditions (involving civilization values) in their 

repertoire. He analyses that how far the values of civilization of the Indians 

help or hinder thein and coilcluded that it is these values of civilization that 

sustain man whereever he is located. 



Shar~na (1997) focuscs on thrce dimensions of valuc education such as 

value education iind its conceptual fi-ame, value education as personality 

enrichment of the teachers and students and value education through subject 

teaching. The students' module should have combination of three teaching 

techniques such as direct value education, value education through subjects 

and programmed value education. The teacher should also evolve the values 

in their work culture. 

Chakrabarthi (1 997) highlights the parameters of value education 

including dissemination of values that bring about desirable changes in their 

behaviour of learners especially in their personal and social life. Habits, 

desires and motivation directed towards value learning and value practices are 

important contributors to the nature and role of values in education. All 

values introduced and exercised in education are meant for social 

development and social prosperity. 

Dutt (1998) emphasised that though curriculum development and 

improvement are concerned with the values, learning is at the core of value 

education. The task of the educator is to utilise the most effective principles 

of learning for promoting democratic values. The author presents psycho- 

social perspectives of value education. It is emphasised that teaching for 

character and values in education does not depend on the addition of new 



disciplines but 0.1 the fbller use of the arts of interpretation, discovery, 

presentation, systematization and practice. 

Chilana and Dawan (1998) focuses on the theoretical background of 

values in the framework of education. It emphasised that the role of school 

teacher is crucial in any action programme to nourish the values initially 

taught at home. The consciousness about value inculcation, it is concluded, 

must permeate the whole curriculum, formal or non-formal, the curricular and 

CO-curricular activities. 

Bhaskara (1998) helps the reader to be hlly aware of the National 

Policy on Education and its implication for value education. The author lays 

stress on inculcation of values; i.e. discipline, reasoning, love and affection, 

among children in school-level education, which will help them in their future 

lives. 

Sharma (Ed. 1999) focuses on the type of education that is needed for a 

just social order in a democracy. It lays stress on equality, quality and value 

based education. Education is considered to be the lever of social 

construction. It is expressed that education in human values must be in 

consonance with the accepted secular norms of equal respect for all religions, 

unity of faith, emotional, social and national integration. 

Saraf (1999) highlights the curricular and CO-curricular activities to 

imbibe human values in students. The pivotal role of the teacher who is 



acknowledged through out the world as the king-pin, has been presented. 

Teacher-parent co-operation and the role of inedia in the promotion of values 

is indispensable. 

Arora (1999) opines that education should be designed to achieve 

higher aim of life; imparting of value based education is a challenge infiont of 

the educator. The responsibility is to be equally shared by the teacher and 

parents to impart moral values to the youth. 

Bandiste (1999) opines that education in values should be a continuing 

process. It should be undertaken in a formal way. (i.e. through schools 

colleges and universities) as well as in an informal way. It is stressed that for 

the effective spread of humanist values participatory methods are better than 

any other methods. 

Rao (1999) observes that in the educational system that is currently in 

vogue in our country, the emphasis is solely upon imparting knowledge, that 

is concerned with the academic subjects included in the curriculum, and no 

attention is usually paid to the development and the ways to inculcate values 

have been discussed. 

'Talcsra and Nagda ,(Id., 2000) emphasised that the human rights 

recognise the inherent dignity and fundamental freedom of all members of 

human family and are foundations of basic freedom, justice and peace in the 

world. It is stressed that peace and progress in a society will be possible only 



whcn the govern~:lcnt and the people are conscious of the need to ensure that 

every onc elljoys l~u~llan rights. 

Ruhela (EJ., 2000 a) highlighted major roles of teachers, teacher- 

educators, researchers and educational planners who have developed the 

thought-provoking ideas or views to promote certain values. There values are 

peace, stability, integration and democracy. 

Ruhela (Ed., 2000 b) highlights education as a process of realizing and 

assimilating values. Every educational system or thought must have a clear 

picture of the hierarchy of values. Certain values are basic like social, 

political, economic and aesthetic, being derived mainly from our heritage. As 

the interest in the critical study of values in Indian education has now been 

reviewed all over t/ze country, education in human values has become an area 

of deep concern. 

Alengaden's work (Ed., 2000) contains papers presented at a national 

seminar on education for third millennium, held at Dharma Bharati National 

Institute of value education .for Peace, Indore (M.P). Some papers throw light 

on the role of teachers and parents in making education value based. 

Luthcr (2001) studied thc population situation in the country. In the 

backdrop of global as well as India's socio-economic environment, the 

consequence of exposure to electronic media, various school systems in India 

like the private schools, government schools and the parents and school 



education are discussed. Techniques and strategies for value education, 

teacher's role, and teachers' training, role of school for building character, 

and vision of school education for the future are also discussed. 

Rajput (200 1) compiled the extracts on values of eminent philosophers, 

social thinkers and activists, educationists etc. The underlying current that 

connects these extracts is the emphasis on universal values like truth, love, 

peace and non-violence. The book also emphasises that it is the education 

sector that must take the responsibility of developing human values among 

pupils; and re-orient its curriculum towards unity and integration of the 

people. 

Ediger (2002) holds the view that since social studies stresses a study 

of people from diverse perspectives, the social studies teacher should 

emphasise on a national balance ainong the various disciplines such as 

history, geography, political science and economics. 

JOURNAL ARTICLES 

Shamsuddhin (1980) in his article, 'Student discipline: Its cause and 

cure, focuses on the defects in the existing system of education and the need 

for revival of values among students. The teacher's role is considered as 

pivotal. The author concludes that the value of such education depends on the 

character and competence of teachers, who are the back bone of the system. 
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Anantharatnan (1981) studied the effect of sex, social class and rural- 

urban locality on values. The author found that male students have more 

theoretical and practical values. Upper class subjects have more religious 

valucs. Subjects froin urban locality have lesser theoretical and more 

aesthetic values. 

Ediger (198 1) in his article, 'Philosophy, the pupil and the curriculum,' 

highlights the philosophy of education. Whether the conscience of an 

individual should not be validated has been a subject of debate for 

philosophers and educationists. Morality is a leading objective for pupils to 

achieve in the school curriculum. Teachers need to be wellversed in selected 

philosophical schools of thought emphasised in the school curriculum, only 

thcn tIic tci~clicr c:u1 Icad and guidc pupils in an effective discussion, 

involving values and related issues. 

Ediger (1982) in his article titled 'Value and the curriculum' states that 

a significant component of the sclzool curriculum involves value 

development by learners. Values such as politeness, truthfulness, non-killing, 

non-stealing and respect for others should be placed upon a carefully 

structured teacher - determined curriculum. 

Bhani (1982) through an article titled 'Value-oriented education,' 

argues that thcre is 3 need ibr recognitio~l that inorals are by nature stable, but 

they also change in normal ways. The author emphasises that some reduction 



in demoralising effects of cultural change may be hoped for, with some 

minimum agreement about the nature of existence, persons, societies and 

values. 

Dekhtawala (1982) in his paper emphasises the importance of morale 

in the education system. Morale according to the author, reflects the degree 

of individual's self identification with an important purpose. Quality 

education plays an important role in developing such values. Influence of 

teacher's morale is also an important factor in providing such an education to 

the children. 

Bahon (1982) in his article, 'Value oriented education' discussed 

various questions regarding the relationship between values and theory of 

education. Multidisciplinary approach has been suggested for value education 

with emphasis on the possibilities of teaching values through the 'science' and 

through the 'humanities'. 

Avinashilingam (1983) conducted a study on the inculcation of social, 

ethical and spiritual values in education. The study reports on the inculcation 

of social, ethical and spiritual values in education that have an important 

learning on shaping the character and personality of young people. 

Chandy (1984) in his paper 'Education for values; Need for 

Integration,' highlights the relationship between education and values and the 

need to integrate ethical values in to the learning teaching process at the level 



of higher education. The prime concern in the teaching learningprocess is 

tlze teacher, wlt ost ? lve, ~ttitutle.~ crtzd outlook mttke atz important impression 

on the students. 

Dutt (1984) in his paper, 'Values: The foundation of meaningfbl life' 

describes the importance of values that is well defined as an endeavour. It 

satisfies need system, psychological as well as physiological. Values not only 

help a man in 'self-drive' but also in 'self-device.' An educated man without 

values has thoughts that never flow in to good actions. The thoughts of 

intellectuals are like arrows in a quiver, which scratch tlze back but never 

fly. Values impart significance to life and meaning to death. Without values 

life becomes a series of meaningless events. 

Filella (1984) makes an attempt to examine the relationship between 

values and the teaching-learning process. The author explains that the 

teacher's role is considered as pivotal in the process of cultivating values as 

part of education. The author states that education and values are 

inextricably inter-woven. It is to strive for something valuable. Value 

education should not begin at the college level; rather it should begin at 
I 

home and in tlze sclzool. 

Kunnunkal (1984) in his paper 'Value oriented education' discusses the 

meaning and urgency of introducing values into education and society. 

Education by its nature as a preparation for life; has been and well continue to 



be value oriented. There are three fundamental aims of value education, i.e., 

to enable the studcnts to be (a) really Indian (b) truly modern and (d) deeply 

human. These thrcc dimensions discover many other values also. The author 

suggests that the approach of value education should be integration with the 

various subjects and several CO-curricular activities. 

Seshadri (1984) in his paper 'Teachers and value education' opines that 

cultivation of values is an inescapable dimension of the teaching profession, 

and tlze very nature of the educational process of which the teacher is the 

central element implies development of certain desired values and ideals. 

Various disciplines like environmental studies, Indian philosophy, Indian 

history, Indian constitution, Indian art and literature, science, and religious 

education should be taught to the students at every level. These subjects can 

help in fostering values. The author wishes to emphasise that schools are 

eminently suited to foster these values. 

Mehdi (1986) in his paper 'Psycho-philosophical perspective of value 

oriented education' highlights the necessity for providing opportunities, to test 

and evaluate the action and structure and restructure the experiences rather 

than teaching and setting the examples for developing values. The crux of 

the problem of value-oriented education lies in designing suitable situations 

with in children's own society and in their collective games, which would 



enable them to discover morality in social action and formulate their values 

based on such a morality. 

Bohra (1986) in an article viz., 'Values correlate with effective 

teachers' described the . relationship between values and teachers' 

effectiveness. Results indicated that out of six values - theoretical, economic 

aesthetic, social, political and religious - only three values varied significantly 

between the effective and non-effective teachers. The effective teachers had 

more realistic tendencies than non effective teachers. 

Ruhela (1987a) made an attempt to present a synoptic view of the 

emerging programine of education in Human Values. According to him, the 

teachers, parents and other citizens should participate in imparting human 

values. It is concluded that tlze total deve!opment of value-education 

(lepends upon the teachers. 

Singh (1987) discussed the importance of human values and value 

clarification. According to him, a value is a preference for something that is 

socially or personally preferable. He has dealt with the role of values, 

education and values, role of teacher in value orientation, value clarification 

cmd utility of value clarifichtion. 

Sinha and Kao (1988) in his paper 'social values and development' 

strcsscs that thcre is a need to explore the possibility of reinterpreting 



important values so as to make them conducive to development, rather than 

condemning them and demanding their wholesome development. 

Seshadri (1988) suggested that inorder to realize values that are 

implicit in scientific pursuit, value development should not be treated as an 

additional or covert objective of science teaching but as something that is 

organic part of activity of teaching science itself. 

J Choudhury (1989) highlights the importance of values and value 

oriented education in the society. For value inculcation thee  steps viz. 

conducting a democratic* classroom, democratizing the wider school 

programme and developing awareness for real life problems in the wider 

community have been suggested. 

2 Searai (1989) argues that value education is one of the most important 

components of the new scheme of school curriculum. The author emphasises 

that tlze teachers can inculcate tlze rigit values through community services 

and work experiences. 

Gupta and Gangal (1989) conducted a study to identifjr the values that 

teachers emphasise in teaching at the primary and secondary levels. It was 

found that the teachers emphasise more on certain predominant moral values 

and neglect other values such as mercy, tolerance, social awareness, 

dynamism, preseace of mind and dignity of labour. They suggest that text 



books and value based - literature can play a vital role in inculcating values 

among tlze st udents. 

Kareem (1989) through his article highlights the projection of human 

values through an appropriate life situation that has a greater degree of impact 

on students. Attitudinal change and modelling instead of preaching, 

foundation lectures, seminars and extension works are suggested for value 

education. Teachers should also radiate values through their behaviour 

and conduct. 

Subrainanyan (1990) discussed the purposes and methods of teaching 

history and inaking it lively. Teaching of history has been stated as to 

develop a spirit of inquiry in students rather than as a body of knowledge, 

which can be achieved through discussion method. 

Kasinath and Patted (1990) made a study to investigate the educational 

perception, viz. instructional goal, learning process and evaluation perception 

of secondary school teachers. The findings of the study was that the 

secondary scltool teaclters have positive but not correct perception 

regarding the instructional goals, learning process and evaluation process. 

Shar~na (1991) explained the importance, meaning and teaching of 

values in education. The author focuses on how to inculcate values among 

youth. Teachers from various faculties can inculcate values through their 

clzosen disciplines i n  class-room teaclting. 



i Arulandram (1 99 1) in his article emphasizes the importance of values 

like democracy, secularism, socialism, scientific temper, honesty, integrity, 

courage etc. which become an integral part of entire educational process and 

school climate. It addresses teachers as well as students. 

Daniel (1991) emphasises that value education is a joint inquiry by the 

teacher and the taught. The teacher plays a significant role and it should be 

remembered that it is not possible to have lasting values in the educational 

system if the society itself is not being transformed. 

Verrna (1991) declares that values are determined by the social goals 

and objectives of society. It is highlighted that teaching is a bi-directional 

interactive activity. The teacher should play the role of a facililator, who 

could arouse and be n source of inspiration towards value development. 

The teacher must also have a deep understanding of ancient values and their 

application. 

Metha (1991) stressed the need for inculcation of moral values among 

children. It was considered that if true morality is to be attained, moral 

develop~nent should take place in two distinct phases; first, the development 

of moral concepts second, the development of moral behaviour. The role of 

hidden curriculum is emphasised. 

Sharma (1992) explores the nature of right citizenship in terms of value 

education. The erosion of values is due to the invasion of western school of 



thought in India. Special emphasis on value education should be laid through 

citizenship development programmes organised by SCERT, DIET and 

NGO's. Role of teachers is'indispensable for citizenship development. 

' Padhan (1 993) conductcd a study to find out the relationship of some 

values with inoral judgement and socio-economic status. It was found that 

moral judgements were positively correlated with religious, social, democratic 

knowledge and health values, but negatively correlated with economic, 

hedonistic, power and family prestige values, and socio-economic status was 

positively correlated with social, economic, knowledge, power and family 

prestige values. 

Joshi (1994) attempted to find out the moral values among adolescents 

belonging to joint and nuclear families. The adolescents fiom joint families 

were found to have higher scores on some moral values compared with the 

adolescents from nuclear families. 

Bhargava (1995) emphasised the need for moral values in modern 

social order. He accepted that with the collaboration of both the teachers and 

parents it is possible to actualize the reality of inculcation of discipline and 

morality among students. 

Samuel (1995) in his article discusses the deterioration of human 

values in developing countries like India as a result of "value ambiguity" and 

"behavioural incongruity." Four factors responsible for moulding values - 



inborn qualities, family, school and education, and broad society - are 

identified. 

Rajput (1995) investigated on the process of inculcation of values. It is 

emphasised that the quality and character of teachers can be developed by 

inculcating and internalising humanistic, ethical and moral values. The author 

points out that a motivated teacher who is conscious of social responsibility 

can impart quality education in relation to values. 

J Bhatnagar (1995) stressed that today the teacher should not only act as 

a preserver and propagator of Indian traditional values but also come forward 

to re-interpret these values in a new light as per the demands of the society. 

He should inculcate certain values such as truthfulness, secularism, creativity, 

spirit of inquiry, right conduct and discipline among students. 

Bhandari (1996) discusses the role of socialising agents and 

importance of values in the 'development of personality of an educated human 

being. The main cause of ills today is lack of moral 2nd ethical values. The 

author puts forward four propositions and suggests integration of value 

education in the methodology of education. 

J 
Bhat (1996) highlighting the importance of education, has stressed the 

inclusion of cultural values in the present educational system. For this 

purpose, the major objectives and strategies to be adopted at school, college 

levels, format of curriculuin development, importance of teachers' training, 



medium of instruction, and availability of teaching methods have been 

highlighted. 

Shekhawat (1996) in his paper covers the main theme of two books 

viz. 'Standards of living' by Sen (1989) and 'Social values and development - 

The Asian perspective' ed.,' by Sinha and Kao (1988). It is emphasised that 

traditional ethical values and modern humanistic values are complementary to 

each other and are factors in promoting social and economic development. 

Rani (1996) spoke of three psychological approaches, viz., psycho- 

analytic, cognitive development, and learning theories for value development. 

The schools and the curriculum should follow the approach for value 

education as suggested by John Dewey i.e. to discuss values rather than 

forcing them on children. 

Shetty and Pushpanadhan (1997) opines that in the fast changing 

technological, educational scenario, where students are concerned mainly 

with their academic subjects, making value education more interesting is a 

necessity. True education according to the authors, must humanise the 

person. 

Khinvarkar and To~nar (1997) emphasised the need for value 

education. Values are thc criteria fbr dcter~nining the levels of goodness, 

worth or beauty. ?'he author concludes that if the mankind is to last beyond 



the next century the competitive value structure, in which people see only the 

parts of the puzzle of global survival, must be dismantled and replaced. 

Dagar (1997) stresses that value education and moral education in 

particular constitute the sine qua non of education. It is emphasised that 

moral traits cannot be effectively inculcated by direct instructions. 

Orientation of all working teachers via special seminars, and conduction of 

inoral education are a prerequisite. 

Dash (1998) conducted a study of scope of value education in different 

subjects of secondary school curriculum in Orissa. The study mainly 

examined the scope of value education prevalent in the school education 

system at secondary level. It was found that there are 166 values in all 

school subjects. Some values like service to others, common good, co- 

operation, helpfulness, discipline and universal love have been over 

emphasised. 

Jain (1999) asserts that in this materialistic society, "standard living" 

has taken the place of "standard life." The importance of parents and 

teachers in value education has been highlighted. The author emphasizes 

the importance of character, courage, intellectual integrity and sense of 

values. 

Joshi Kireet (1999) lays focus on the role of teacher in value education 

which is irreplaceable; should be geared towards helping students develop the 



art of practising values in concrete situations of life. The author suggested 

that the teachers should tlzemselves be value oriented and enthusiastically 

participate in different programmes of value education. 

Rajput (1999 a) opined that the school curriculum should be designed 

to promote qualities that make man socially effective and happy and also 

inculcate various pcrsonal, inoral and social values. He emphasised that the 

curriculum in school should attempt at development of non-cognitive areas 

of learning. 

Kishore (2000) stresses on the need of incorporating value education in 
J 

science teaching. The author suggests that the role and attitude of science 

teachers in value education must be positive and they should be able to 

resolve the value conflict of children. 

Das (2000) suggested that meaningful education should be imparted 

and the students should acquire knowledge with understanding and develop 

necessary abilities, attitudes and good moral character. Three approaches to 

moral development, i.e. curriculum approach, personality development 

approach, and moral dilemma approach are highlighted. 

Kaw (2000) highlights the importance of education in human values. 

The author argues that the contemporary society lacks harmony, balance and 

equilibrium. Thus it needs values that can be taken up as part of an education 



in human values programme. I-Ie suggests that a common and universal 

philosophy should be taught to the whole of humanity. 

Rajput (2000) highlights the policy perspective regarding the role of 

teachers and teacher training institutions to promote value education which 

has been emerging from the recommendations of different committees. It is 

advocated that thc curriculu~n content of the school education must be 

indegeneous. Value emphasis in sch~ol  must form a part of every unit and 

activity. 

Seetharam (2001) opined that value education cannot be circumscribed 

by text books alone; teachers too play an important role. There are various 

practical methods and techniques of imparting value education. The author 

concludes that teachersf and scltools role in value education depends upon 

the teacher 'S attitude and personal commitment. 

Arnbasht and Singh (2001) in his article 'Inculcation of values at 

secondary stage' opines that there is an urgent need to inculcate values among 

the students studying at different stages of education. 

~hokalid(2001) explored the genesis and identification of intrinsic 

human values along with instrumental and technical values, like democratic, 

constitutional and scientific. Education has great potentialities not only in 

arresting erosion of' human values, but also in promoting them. According to 



the author value based education equips an individual to face the 

vicissitudes of life with courage ant1 equanimity. 

Veeraraghavan (2001) articulates that temperament is essentially 

inborn, where as character is the evolving element of one's personality forged 

in the fire of life events. A school which make value education a serious 

part of its curricular trnnsaction, will requirc considerable effort and 

experimentation, but it is the most important task of the school of the 

twenty-first century. 

Behera (2003) comments that modernity tells us the truth that human 

values (morality of man) depend upon both science and spirituality. As a 

human being, man has power to rationalise everything as well as the power to 

inculcate faith upon certain things. In the process of living he may encounter 

conflicts or dilemmas between reason and faith, science and tradition, but he 

cannot denounce or underestimate any one of them. 

Parashar and Dhar (2004) opine that values develop in early years. 

The life long behavioural pattern, attitude and perception of individuals are 

guided and directed by these values. They are most often reinforced by 

society, since sources of values are national culture, family, teachers, friends 

and other environ~ncntal fkctors. 

Singh, V.P. (2004) is of the opinion that education is the potent force 

for social reconstruction. It is concerned not only with social progress, but 



also with moral, political, social and economic development. Therefore the 

role of education to achieve the objectives in lif:: has become more crucial in 

the present day problctns of society where values and morals are said to be 

deteriorating. 

Shekhawat (2004) quotes the Hon'ble Vice President of India in his 

convocation address of Andhra University, "Institutional education is 

important, but much more important is the education which is grounded on 

the sublime values of human life. . . We need men and women of character 

who will swear by humane values to ensure that larger concerns of the society 

are addressed with deep understanding of values of our heritage and culture". 

Das (2004) argues that we must redesign our system of education at all 

levels to stress the importance of human values in human relations as well as 

in social development. 

Nigavekar (2004), the former chairman of the UGC, holds the view 

that we need a value imparting education which not only gives a shape to 

one's own personality or character but also imparts a certain amount of real 

joy to life and work. There are many evils in the form of inefficiency, 

corruption, favouritism, riots and merciless killing of innocents that are 

throttling the progress of the nation (As quoted by Das, 2004). 

Singh* P. (2004) observes that the curricular challenges have led to 

the diminution .of .:he time and attention devoted to value education. One 



could however concede the ground that schools do provide a very good 

platform for the propagation of certain values provided the teachers who teach 

them also have identical commitment and desirable amount of missionary 

spirit. 

Shashtree (2004) is of the opinion that to invest a social purpose in to 

education, the teaching-learning process must aim at sharpening the problem 

solving capabilities of the learners. Socially useh1 knowledge will, therefore, 

involve coming to grips with the pressing problems of the day as well as their 

multi-dimensional cause analysis and identification of possible pathways for 

finding an appropriate solution, 

DOCTORAL RESEARCHES 

Kalra (1978) conducted a study to find out the difference if any in the 

levels of moral judgement in the children of different mental levels and to 

find out whether there was any difference in the levels of moral judgement in 

the children of different socio-economic levels. It was found that SES was 

positively related with the level of moral judgement at all levels of 

intelligence. 

Bushan (19'79) studied the value system preferred by prospective 

teachers in relation to their sex and family vocations. The study revealed that 

values discriminating between family vocation in the case of the male group 

were logic, iridependence, cleanliness, intellectuality, courage, forgiveness, 



obedience, ambition and imagination, while in the case of the female group, 

these values were ambition, self control, obedience, imagination and broad 

mindedness. 

Basawakumariah (1980) investigated how new Secondary Education 

offered the rural females with special reference to their status and values. 

Results revealed that the education influenced the concept of health and 

hygiene, beliefs and superstitions as well as food habits and values. 

Pyari (1980) investigated in to the feeling of insecurity, family 

attachment and values of adolescent girls in relation to their educational 

achievement. It was concluded that the relationship between the security - 

insecurity scores and the educational achievement scores was negative and 

significant, and the relationship between the security - insecurity scores and 

the family attachment scores was positive. 

Reddy (1980) investigated in to the values and attitudes of Indian 

youth. The study attempted to know the differences in the perception of 

values and attitudes of the youth of different backgrounds - rural and urban. 

The boys were found showing preferences to political, theoretical and 

econoinic values, m,hereas the girls showed preference to aesthetic, religious 

and social values. The rural students showed greater preferences for 

theoretical, econorriic, political and social values where as their urban 

counterparts were more inclined to aesthetic and religious values. 



Mahatma (1980) investigated in to the classroom ethos and their 

relationship with teacher behaviour characteristics and teacher morale. The 

important findings were: Classrooms were generally characterised by 

personally supportive milieu and were less interactive and less democratic. 

Students desired more autonomy and decision making powers. The teacher 

defined learning direction for group actions. Lack of balance between theory 

and practice during the teaching - learning process was revealed. 

Roy (1980) made a study of some factors and processes involved in the 

development of values. The aim of the study was to inquire into some of the 

factors and processes involved in the development of values. Findings show 

that standards of adolescent values (co-operation, honesty, altruism, tolerance, 

obedience) were lower than expected, but the development of value system 

was positively correlated with socialization. Boys and girls differed 

significantly in their values but not in the process of socialization. Value 

system significantly correlated with mental health. 

Adhikari (1 98 1) studied the attitude towards national defence and 

social values as resultants of socio-economic status and sex. The study 

proved that the urban and rural boys were similar in their attitudes and sex is 

not a major variable here. 

Vaidhya (1'981) conducted a study of relationship between the 

development of moral concepts in children and the moral values of parents. 



The study confirmed that the development of moral concept depends upon 

many factors eg. home and family and the relationship of the child with 

parents and teachers. 

Raj (1981) studied attitudes and values of teacher in context of socio- 

cultural background. It was a comparative study of expatriate Indian and 

native teachers of Ethiopia. The findings showed that the Ethiopian teachers 

scored significantly higher i n  theoretical, social and cultural values than the 

Indian teachers. On the score of academic and aesthetic values, no significant 

differences were found between the teachers. Indian teachers scored 

significantly higher than their Ethiopian counterparts on religious values. 

Srivastava (1 98 1) made a study to investigate the developmental trends 

of moral ideas among university students and also examined the effects of 

education, age and sex differences on moral development. The findings 

suggested that for every increase on the educational ladder, there was 

corresponding decrease in moral values. 

Pinkeerani (1981) investigated in to the behaviour of students in and 

out of the school as related to their moral education; a study for curriculum 

change. The stud1 revealed that the overall behaviour of students getting 

formal moral educiition was significantly different and better than of those 

who were not getti:~g formal education. A majority of parents, teachers and 



studci~ts agrecd that moral education should become a necessary part of the 

school curriculum. 

Pate1 (1981) conducted a study on the prevalent value system of the 

students of South Gujarat studying in standard IX and X. Findings revealed 

that with the increase in age students became more society oriented. Girl 

students of both standards scored high on moral values. A majority of 

students liked to be active in aesthetic or art oriented activities. On social, 

national and moral values, the students with lower income scored higher than 

the students with higher income. 

Bahadur (1981) made a study on the comparative study of values, 

attitudes and conformity behaviour of adolescents in Kanpur. The major 

conclusions were that there were some significant age trends in respect of 

economic value; the boys and girls differed in political, theoretical, economic, 

religious and social values and the rural and urban difference were also 

observed. 

Kurien (191 1) conducted a study of values and attitudes of children 

with creative abil:.ties. The objective of the study was to find out the 

relationship between creativity variables, certain values, and attitudinal 

variables. The creativity variables - fluency, flexibility, originality and total 

creativity - exhibited a different pattern of relationship to the value and 



attitudinal variables. Social values a~ld attitude towards others were the 

variables that differentiated the three creative groups. 

Kumari (1981) made a critical analysis in to the personality needs, 

moral judgement and value patterns of secondary school teachers; the findings 

indicated that male and female teachers expressed high preference for the 

theoretical values and affiliation needs. The teachers of both the sexes 

expressed keen moral sense. Male teachers showed more inclination in the 

aesthetic, political and social values than female teachers. 

Kundu (1982) made an investigation to trace whether uniformity in the 

relationship within different values really exists in a recognisable form in the 

college student population and to find out whether there was any unique 

combination of the value pattern with the selected psycho-social variables. It 

was found that recognizable value pattern was observable. 

Roy (1982) ,studied creativity, age and value orientation as correlates of 

behavioral devianc?. The aim of this paper was to study the interrelationship 

among creativity, value orjentation and age. The findings suggested that 

creativity, value orientation and age were promoting and demoting functions 

in the trivariate set. Value orientation of fatalism and autocratism contributed 

to the most to withdrawing deviances. 

Zamen (1982) made an investigation with the objectives of studying 

the religious, moral and social values of class XI students and to find out their 
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relationship with character traits and personality adjustment. It was found 

that social and moral values influenced the personality traits much more than 

religious values. The stucly suggested that the development and 

stretzgtltenitzg of lzealtlz, social, moral and religious value system among 

students should be a very important function of the secondary schools, 

which would help in solving problems of student unrest and discipline. 

Gupta (1982) investigated in to the moral development of school 

children. The study reached at a conclusion that the development of moral 

reasoning takes place in stages. The children from VII, IX and XI differ 

significantly with each other on moral reasoning. The children from co- 

educational schools are better in moral reasoning than those from single-sex 

schools. Girls are superior to boys in moral reasoning. 

Goswami ( l 9 8 3 )  conducted a study with the objectives to study the 

educational, moral, social, religious, cultural, aesthetic and economic values 

in post-basic schoclls in Gujarat to study the value orientation of students and 

teachers of post basic schools. The findings revealed that the post-basic 

schools provided a better atmosphere in schools to inculcate moral, social and 

religious values as compared to ordinary schools. 

Diwedi (1983) made an investigation in to the changing social values 

and their educational implications. Results indicated that place of residence 

i.e., rural-urban hird a close relationship with the values, such as religious, 



etlrico-cultural, political and educational. ,Pex also played an important 

role in development of values. 

Kothari (1983) made a study to investigate the level of development of 

selected moral concepts of students of V11 grade; the relationship between the 

existing moral concepts of.the child and his interpersonal relationships with 

parents, teachers and peers, the impact of the instructional materials vis-h-vis 

the traditional methods of teaching, upon the development of the related 

moral concept of these children. Moral values selected for the students were 

duty, truth, responsibility, respect, obedience, helphlness and honesty. 

Gupta (1 983) made a critical study of tlze social studies curriculum 

witlz special reference to tlze secondary stage in Himachal Pradesh. It is 

found that the curriculum did not reflect the change in human behaviour and 

human interaction with physical and social environment. 

Bhatnagar (1984) conducted a study of some family characteristics as 

related to secondary school student activism, values, adjustment and school 

learning. Findings revealed that family size affected student activism, 

adjustment and values. Students belonging to large families had more 

activistic tendencies, better adjustment and higher values; the intact family 

was positively related to educational and social values. 

Bhatia (1984) investigated on the emotional, personal and social 

problems of adjustment of adolescents under Indian conditions with special 



reference to values of life. Findings suggested that most adolescents stated 

that they were proud of being Indians, mainly because of their rich cultural 

heritage and strong family ties. 

Muthappan (1984) conducted a study on the history curriculum in 

schools of Tamil Nadu. The study indicates the need to make history as a 

separate study and not to treat it as a part of social studies in the school 

curriculum. 

Annamma (1984) analysed values, aspirations and adjustment of 

college students in Kerala. The study was based on stratified random 

sampling and found that conformity is the single important value in them. 

The subject showed a distinctive set of social values and aspirations. 

Pate1 (1984) studied the present position of teaching History in the 

secondary schools in Gujarat. The study proved that very few teachers 

prepared assignmc'nts or tests and used them in classroom teaching and also 

reference materials and periodicals. 

Ingole (1985) studied the position of teaching history in secondary 

schools with reference to curriculum and to find out the means and measures 

to improve the teaching of History. 

Kar (1985) conducted a study on value education: A philosophical 

study. The investigator concludes that there is ofren dissatisfaction with 



education irt Inrlia rrnd elsewlrere, because it lacks the provisions for 

etificafion in values in general. In spite of the recommendations of 

committees and commissions, value education has remained almost a non- 

starter in India. I.,ack of propcr conviction in value education, and opposition 

to moral and spiritual education by some people are the major causes of this 

state of affairs. 

Kothari's study (1985) proved that inoral concepts and values develop 

at a differential rate among first and second generation learners. 

Paul (1986) conducted a study as the value orientation of adolescent 

boys and girls to compare rural and urban adolescent boys and girls going to 

schools and co1leg;es. It was found that in the case of terminal values, the 

school adolescents were more strongly oriented towards enjoying happiness 

and social recognition. 

Mehrotra (1986) studied the job satisfaction of teachers in relation to 

their personal va1c.e~ and organizational climate at the ordinary level. The 

specific values suc:h as personal, economic and knowledge values and their 

relationship with other variables were studied. The major conclusion 

indicated that job satisfaction was not so 1r.uch governed by the external 

world of the teachers. Job satisfaction had been found to be significantly 

related with the economic value of male teachers and with the knowledge 

value of female teachers. 



Ratnakumari (1987) made a study of humari values among high school 

students in Andhra Pradesh in relation to their socio-economic status and 

mass-media exposure. The major objective of the study was to identifjr 

different human values and their interrelatedness with a view to incorporating 

them in teaching programmes. The researcher identified 36 specific human 

values for excellence in all walks of life and to interrelate with his fellow 

beings. These values according to the researcher can be suitably built in the 

academic curriculum of the higher secondary school. 

Pratibha (1988) conducted an experimental study on moral 

development in children. Results indicated that moral judgement was 

normally distributed. Sex did not have any significant role in determining the 

moral judgement of children, whereas intelligence played a vital role in the 

development of moral reasoning. The moral programme and approach of 

instruction, along with enriched content enhanced the moral standard of 

children irrespective of the psychogenic variables. 

Bhadun (1989) carried out a study on the effect of feedback in 

improving personality, desirable behaviour, values and teacher perception 

among secondary and senior secondary school students. It was found that 

planned feed back had been effective in developing personality, desirable 

behaviour, pro-social values and teacher's perception in secondary and senior 

secondary pupils. 



Chandrasekharan (1989) conducted a study with the objective to know 

thc cxtcnt of valuc pcrception and need gratification ainong the graduate 

teachers of Tamil Nadu. The main findings of the study were (i) male and 

female teachers significantly differed in their value perception, particularly 

with regard to social, traditional, professional and economic values (ii) The 

value perception of teachers working in the government and private schools 

was found to be significantly different. 

Karpova and Murzinova (1990) conducted a study on the role of play 

and school work in the development of moral behaviour in children. The 

level of moral beh;~viour was found to be directly correlated with the level of 

development of play activity. 

Sombhi (1990) conducted a comparative study to find out the 

difference of value oriented education provided in three different institutions 

on students' value patterns and selected personality variables. The differential 

impact of schoolinl; is attributed to the conscious efforts made in institutions 

like Sri Sathya Sai Higher Secondary School and Missionary school. It was 

found that no deliberate attempt was made in central schools to nurture 

desirable value pattern and personality traits among students. 

Bajpai (1990) made an experimental study of an educational 

intervention curriculuin for value development and its facilitative effect upon 

the level of moral judgement of children. Results indicated that the 



intervention programme greatly enhanced children's ability to judge and act as 

right and wrong and to understand the intention behind the act. 

Agarwal (1990) conducted a study to cxplore the determinants of job 

satisfaction in relation to some demographic variables and values. It was 

found that the teachers with high job satisfaction were found to have high 

theoretical, aesthetic, social and religious values. But at the same time they 

had only low scores for political and economic values. 

Dubey (19511) conducted a critical study of the concept of value 

education in India at school level since 1947 to 1986. Opinions from 404 

schools of all denominations selected randomly from Delhi were collected. 

Findings revealed that values like national integration, brotherhood, 

secularism and pur.ctuality have been highlighted. Songs and legends which 

highlight socially accepted values, are missing from the curriculum. Value 

crisis is due to lack of ideal leadershiy, neglect of affective domain in 

education, and concept practices in society. 

Chhabra (1991) made an experimental study pertaining to the impact 

of moral education programme upon moral judgement, ability of learners and 

moral preferences of primary school students. The study established the 

relation between education and behavioural pattern of learner; and the 

inculcation of morality in the learner's behaviours through education imparted 

to them. 



Kala~nani (1991) conducted a study on adolescent problems in the 

personal, family, socio-emotional and educational areas as well as their value 

system. Findings revealed that adolescent boys and girls had problems in 

personal, family, socio-emotional and educational areas. Adolescent students 

in higher secondary schools were low in political and religious values, but 

high in social va1uc:s. 

Padmanabhm (1992) conducted a study of values of high school pupils 

in relation to certain selected variables. The study attempted to assess the 

value pattern of high school pupils and offer suggestions for the improvement 

of values in the schools in the light of these findings. Results indicated that 

highest score was obtained on social values and the lowest on political values. 

Boys and girls differed in respect to theoretical, economic, political, social 

and aesthetic value:;. 

Datta (1992) made a study with the objective of assessing the value 

pattern and compare the distribution of values among scheduled caste students 

in relation to aspiration, adjustment, academic achievement and need pattern 

with non-scheduled caste students. The findings revealed that low achiever 

scheduled caste and non-scheduled caste boys did not differ on different 

values, but low achiever scheduled caste girls were higher on theoretical, 

economic and aesthetic values compared to low achiever non-scheduled caste 

girls. 



Jha (1992) made an investigation in to the generation gap in value 

judgcmcnt bctweon parents and their children in secondary schools. The 

results showed that there was generation gap in value judgement relating to 

three variables. a )  authoritarianism b) modernisation c) religiosity of parents 

and their daughters. 

Singh (1992) conducted a study on the effect of jurisprudential inquiry 

model of teaching on value preference and social behaviour of school 

students. It draw!; upon that value preferences and social behaviour are the 

two determinants of behaviour pattern of every individual. Therefore of 

necessity, teaclzer.i, educators, parents and students - in fact all - have to 

adopt methods like jurisprudential inquiry procedure in teaching, 

discourses and general clealings in order to build well-integrated value- 

oriented citizens lznd pave the way for walue- based society, which is so 

crucial for the survival of the world community. 

Shah (1992) made an investigation in to the values of the higher 

secondary school students of Saurashtra. Results indicated that there was a 

significant relation among variables viz. sex, area, stream of study, and grade 

with aesthetic and religious values. Stream of branch of study was 

significantly related to social value, where as no relationship existed between 

sex, social value and humanistic values. There was no significant relation 

between the grade and knowledge and the social, political and moral values. 



Jeena (1992) conducted a study on the value pattern among rural and 

urban children varying in educational level and social stratification. The 

study was undertaken to assess the terminal and instrumental values among 

school children and compare the value pattern among boys and girls from 

rural and urban areas and high and low socio-economic groups in Balasore 

district of Orissa. Significant differences in the value pattern in different 

variables were observed. 

Rani (1992) conducted a study on the role of sex, intentions and 

motives in the development of moral judgement. Results indicated that a 

gradual development of awareness of intention rather than the consequences 

was observed, in all students in the age group of 5-15 years. A majority of 

children inferred moral judgement as good and bad on the basis of the 

consequences of happening. Boys were found to be superior to girls in 

making moral judgements. 

Rai (1992) studied values, intelligence and aspiration of the VIII grade 

students belonging to three different sets of educational institutions vis-a-vis, 

Christian managed schools, Shishumandirs and Madrasas in Uttarpradesh. A 

mosaic value pattern was observed in relation to the three different types of 

institutions. Intelligence and aspiration of the students did vary in these three 

different sets of institutions. 



Idernil (1 993) studied the developing value judgement of secondary 

school students for future values of the year 2005 AD through Value Analysis 

Model. The investigator concentrated on studying the future values of youth 

and the preferred -~alues in families. The Value Analysis Model was applied 

to develop value judgement in secondary school students. 

Upadhyay (1993) studied effects of stress and home environment on 

girls' moral judgement and values. The findings revealed that the climate of 

the home plays an important role in development of values. Congenial and 

supportive environment plays a significant role. If the parent-child 

relationship is based on natural love and rcspect for each other, it is likely to 

help in the development of values. Some implications are given for teachers 

and parents for providing a supportive environment to the children. 

Parvez (1993) conducted a study of the attitude of school teachers and 

parents towards moral education at the compulsory stage of education. 

Findings showed that teachers had more favourable attitude than parents 

towards imparting moral education. There was no difference in the attitude of 

teachers towards moral education on the basis of caste, sex or training, but 

difference existed on the basis of training, experiences, and education 

towards morul education. 

Arora (1993) investigated on the relationship between the nature of 

scientific knowledge and values among university teachers and students. The 



tools used in the study were Value Reflecting Questionnaire (VRQ) and 

Scientific Thinking Style Questionnaire (STSQ). The conclusion that 

emerged from the study was that values do affect the understanding of the 

nature of scientific knowledge. 

Bageswar (1993) made an investigation on the Value profile and self 

concept of women teachers of primary, secondary and higher secondary 

schools. The findings of the study revealed that value preferences given by 

women teachers in hierarchical order \;\[ere knowledge, social, aesthetic, 

hedonistic, family prestige and power values. It was found that values and 

self concept were significantly related. 

Bhattacharya (1993) made a study on value orientation and modern 

society. The study discussed the failure of transactional method of value 

orientation and inculcation of modern values. Importance has been given to 

the sources of modern values; i.e., convention, legislation, popular movement 

and revolution. Lastly stress has been given on the inculcation of 

humanitarian values for peaceful CO-existence of modem society through 

'attitudinal modernity' along with institutional and technological modernity. 

Kutnar (1993) investigated in to the impact of science and technology 

on cultural and social values among students and teachers of both genders. 

The findings of the study showed that the majority of teachers and students 

considered science and technological courses useful not because of their 



inherent unity, bui. because they have the potential of orienting the teachers 

and students of bolh to cultural and social values. 

Cottoll (19?4) with regard to a study of city Montessory school of 

Lucknow asserted that academic excellence, students' emotions and spiritual 

well being, universal values, global understanding and service can be 

effectively developed through a deliberate :md purposive plan of action. 

Padhan (1994) studied the moral values of school students in relation 

to different personal values. The study confirmed that there was a negative 

and significant correlation between moral judgement and personal values. 

Srivastava (1994) studied the values in relation to personality traits and 

self-concepts. The study found that social values positively correlated with 

outgoing independent personality factors were significant. 

Chandrakumar and Arockiasamy (1994) studied the gender difference 

in the value orientation among college students. The study found that both 

the male and female groups had shown a very moderate preference for values 

and there is no consistency in value preferences. 

Kapoor (1995) investigated in to the value change in secondary 

schools. The main objective of the study was to determine whether value 

change can be brought about through an intervention programme on 

secondary school students. The result revealed that the experimental 



intervention progriimme was effective in bringing about desired value change 

among the students. The study also indicated that the value - change 

programme was m x e  effective for girls as compared to that for boys. 

Patra (1995) made a comparative study of three social values among 

certain selected strata of youths of Arunachal Pradesh and West Bengal and 

prediction of good citizenship amongst Arunachal Pradesh youth with the 

help of the values. The samples were drawn from X, XI, and XI1 std. 

students. It was found that secularism and nationalism attain at the peak at 

class XI and democracy at XII, but no significant difference was found in 

these three values among the students belonging to the classes XI and XI1 but 

differences existed between students of classes X and XII. 

Anjali (1995) conducted a study of teacher effectiveness in relation to 

values, job satisfaction and emotional stability of senior secondary school 

teachers of Himachal Pradesh. It was found that both male and female 

teachers with high values are more effective than with teachers with low 

values. It was also found that sex and values hzd no interaction effect on the 

effectiveness of teachers. The study suggested that teachers should mould 

their behaviour accordingly in to day-to-day life and thus bridge the gap 

between teachers and taught, which is important in any educational system. 

Vijayakumari (1995) studied value orientation of secondary school 

teachers and their attitude towards educational issues. Findings of the study 



were i) In-serviccv training courses for the teachers should be organised to 

focus their attention on the needs, gotils and means of value-oriented 

education. 2) Orientation courses may be organised for teachers to prepare 

tltem for value based CO-curriculur activities and group activities. 3) Tltere 

should be more exposure to value oriented education in pre-service training 

in order to create positive institutional climate; and seminars, discussions 

etc. should be encouraged in the classes. 

Dhand (1995) conducted a study to find out the comparative 

effectiveness of Value Discussion Model to traditional approach of teaching 

for developing values. In the study the Value Discussion Model was found 

superior to traditional approach. 

Kumari (1996) studied the value orientation of Secondary School 

teachers and their attitude towards Educational issues. It was found that 

humanitarian values, traditional and social values emerged on the top among 

the teachers. 

Datta (1996) investigated in to the interrelational study between 

hndamental and social values of the pupils of different educational grades 

and socio-economic status. It was an enquiry made to find out common 

factors between these two different types of values among the students of 

classes X to XI1 of south east Kolkata. The results proved that significant 

differences were observed in the attainment of values among different grades. 



Kumar (195'7) conducted a study attempting to compare the personality 

factors, values and self concept of graduate and post-graduate students. The 

findings indicated that the value of the students were not stable and they 

varied with culture and sex. It was found that a relation exists between values 

and academic achievements of students. Democratic and family values and 

the economic and knowledge values were found to be positively related to 

academic achievement of the students. 

Bajpal (1997) conducted a study of values in relation to locale and 

gender. It was found that values i.e. theoretical, economic, social and 

political values were not significant in urban as compared to their rural 

counterparts. 

Joshi (1998) studied the development of democratic values through 

value analysis technique in civics at secondary stage. The objectives of the 

study were to study the effectiveness of value-analysis technique in terms of 

developing democratic values among students through teaching of civics and 

trends in development of democratic values in different scores of groups. The 

value analysis technique was found to be effective in terms of developing 

democratic values among students through teaching of civics. 

The relevant studies obtained are thus reviewed above. A brief trend 

report of the review is given below. 



General trend slrown by the studies rcviewed 

Altogether One hundred and Seventy studies were obtained as related 

to different areas of the present study. Eventhough a great majority of them 

were not directly related to the variables of the present study, studies which 

are having relevance with the present endeavour were reviewed. Thirty of 

them are books, sixty six are journal articles and seventy four are doctoral 

theses. 

Among the seventy four doctoral thesis reviewed, the studies 

represented relationship between and among manifold variables as factors and 

strategies that affect different categories of values in teachers and students. A 

briefing of the studies reviewed in relation to their area and variable of focus 

has been attempted as follows. 

a) Studies on students 

Reddi (1 980), Pyari (1 980), Adhikari (1 98 l), Bahadur (198 l), and 

Kurien (1981) studied values and attitudes of children and adolescence in 

relation to educational achievement and creativity. Values and attitudes, 

educational achievement and creativity were positively correlated. 

Kalra (1978), Roy (1980), Diwedi (1983), Pratibha (1988), Srivastava 

(1989), Shah (1992) , ~ a n i .  (1992) and Bajpal (1997) had studied the role of 

sex, locale and socio-economic status and age in the development of values. 



In all the studies it was found that sex and locale played a significant role. In 

some studies socio-economic status and age were not found as having a 

significant influence. 

Pate1 (1981), Kundu (1982), Datta (1992), Padmanabhan (1992), Jeena 

(1992), and Kapoor (1995) had studied value system, value pattern and value 

change of school and college students. Girl students showed high value 

system and value patterns. 

There were only two studies obtained on social studies curriculum in 

school. Gupta (1983) found that curriculum did not reflect a change in human 

behaviour and Muthappan (1984) emphasised the need to treat history as a 

separate subject. 

Roy (1982), Zamen (1982), Paul (1986), Srivastava (1994) and Kurnar 

(1997) studied values and their relationship with personality factors. The 

findings of these studies show that value and personality factors are positively 

correlated and development and strengthening of health, social, moral and 

religious value systems among students should be a very important function 

of the secondary sclsools. . 

Hema (1993) and Upadhyay (1993) conducted studies on value 

judgements of secondary school students for future values and effects of 

stress and home environment on girls' moral judgement and values. The 

studies reveled that environment plays a signijicant role in value judgement. 



Sombi (1990) and Rai (1992) have conducted a comparative study on 

the difference of value - oriented education provided in three different 

institutions. A mosaic value pattern was found and the differential impact of 

schooling is attributed to the conscious efforts made in institutions. 

Bhatnagar (1 984), Bhatia (1 984), and Annamrna (1 984) studied values 

and adjustment problems of students. The findings revealed that better 

adjustment and values are positively correlated. 

Gupta (1982), Kothari (1983), Kothari (1985) and Prathibha (1988) 

conducted studies on the moral development of secondary and senior 

secondary school students. Findings revealed that children in VIII, IX and XI 

standards differ significantly in moral development, and intelligence played a 

vital role in this. 

Singh (1992) conducted a study on Jurisprudential Inquiry Model of 

teaching on value preference. It was found effective. 

Joshi (1998) studied the effectiveness of Value Analysis techniques. It 

was found to be effective in terms of developing democratic values in 

students. 

Bhadun (1 989), Karpova and Marzinova (1 990), Cotton (1994) and 

Padhan (1994) studied values of secondary school children in relation to 



teacher perception and school work. It was found that teacher perceptions 

were positively correlated with values of school clzildren. 

ltatnakurnari (1987) and Bajpai (1990) studied human values in high 

school students and found that values can be suitably built in tlze curriculum. 

Patra (1 995) studied .social values among youth. Differences in values 

were found between students of class X and XII. 

Kalamani (1991) and Datta (1996) studied adolescence problems and 

value systems and social values of students respectively. The findings 

showed that adolescent students were low in political and religious values but 

high in social values. 

b) Studies on teaclzers 

There were sixteen studies available on teachers. Pate1 (1984) and 

Ingole (1985) studied the position of teaching history in secondary school in 

relation to values. The findings revealed that very few teachers used effective 

teaclzing strategies and suitable activities in the classroom. 

Goswami (1 983), Vijayakumari (1 995) and Kumari (1 996) studied 

value orientation of secondary school teachers. Findings show that even 

though some values like humanitarian and social values emerged on top 

among the teachers, the value orientation was not upto an adequate level. 



Mehrotra (1986) and Agarwal (1990) studied job satisfaction in 

relation to values. It was found that job satisfaction of teachers were 

positively correlated with values. 

Bushan (1 979), Raj (1 98 l), Kumari (1 98 1) and Chandrasekharan 

(1989) conducted studies to find out the significance of gender differences 

and socio-economic status in value system, attitude and values, moral 

judgement, value pattern and value perceptions of teachers. The studies 

revealed that male and female teachers showed significant differences. 

Anjali (1995) studied teacher-effectiveness in relation to values. The 

study revealed that there was positive correlation between these two, where 

sex had no role to play. 

Bageswar (1993) conducted a study on value profile and self concept 

of women teachers. The findings show that values and self concepts are 

significantly related. 

Jhand (1995) studied the effectiveness of Value Discussion Model. 

VDM was found superior to the traditional teaching model. 

Arora (1993) and Kumar (1993) conducted a study on the impact of 

scientific knowledge and science and technology on values among teachers. 

The findings show that, scientific knowledge and science and technology 

have the potential of orienting the teachers to cultural and social values. 



A classification was'also made on the basis of different aspects of the 

variable such as 

i) Necessity and importance of value education. 

ii) Role of schooI/curricuIum/tcachers in value education. 

iii) Factors influencing value development and relationship between them 

and 

iv) Approaches and strategies for value development. 

The studies are classified as given in table 2. 
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It can be understood from Table 2 that while 13 studies are 

emphasising the necessity and importance of value education, 16 studies are 

focusing on the role of school or curriculum or teachers in value education. 

32 studies i.e., 43% of the doctoral theses reviewed are pertaining to factors 

influencing value development and their relationship between and among 

them. There are only two studies related to the approaches and strategies for 

value development. Other 15 studies are regarding attitudes and values of 

youth and college students. 

Necessity and 
Importance of Value 

Education 

Out of thirty related studies reviewed in books, a classification was made on 

the basis of different aspects of the variable such as 

i) Necessity and importance of value education 

Role of School1 
Curriculum/ Teachers 

in Value Education 

ii) Role of school/curriculum/teachers in value education and 

iii) Approaches and strategies for value development. 

The classified studies are given in Table 3 

Approaches and 
Strategies for Value 

Development 

Factors Influencing Value 
Development and 

Relationship between them 
27. 

28. 

29. 

30' 

31. 

32. 

Cotton (1994) 

Padhan (1994) 

Srivastava (1 994) 

Chandrakumar and 
Arockiasamy ( l  994) 

Kumar (1 997) 

Bajpal (1997) 



TABLE 3 

Classification of Studies Reviewed 
(Books) on the basis of Different Aspects of the Variable 

It can be understood from Table 3 that nine studies are focusing on the 

necessity and importance of value education. Thirteen studies have 

emphasised the role of school, curriculum and teachers. Except Kalra and 

Singh (1987), Venkataiah (1993), and Saraf (1999) which underline the 

Necessity and Importance of 
Value Education 

Approaches and Strategies for 
Value Development 

importance of curricular innovation, all other studies are on the role of school 

1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

9. 

Role of SchooUCurriculurn/ 
Teachers in Value Education 

1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

9. 

and teachers on value education either by using direct approach or integrated 

Gupta (1 989) 

Chatterji (1995) 

Hassija (1995) 

Verma (1995) 

Sharma (1997) 

Dutt (1998) 

Bhaskara (1998) 

Sharma (1999) 

Talesra and Nagda (2000) 

1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. - 
9. 

10. 

1 1. 

12. 

13. 

Gordon (1 975) 

Welson ( l  972) 

Ehman and Patrick (1974) 

Superka (1976) 

McNeil (1990) 

Rao (1994) 

Arora (1999) 

Bandiste (1999) 

Rao (1999) 

approach. 

Gupta (1 986) 

Bhat (1986) 

Kalra and Singh (1987) 

Agnihotri (1989) 

Francis (1993) 

Venkataiah ( l  993) 

Chakrabarthi (1997) 

Chilana and Dawan (1998) 

Saraf (1999) 

Ruhela (2000 b) 

Luther (2001) 

Rajput (2001) 

Ediger (2002) 

Under jourrlal articles sixty six studies were reviewed which are 

classified on the basis of different aspects of the variable in the present 

investi,gation. These are given in Table 4. 



TABLE 4 

Classification of Studies Reviewed (Journal 
Articles) on the basis of Different Aspects of the Variable 

Contd.. . . . 

Approaches and 

1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

Necessity and 
Importance of Value 

Education 

Influencing Strategies for Value 
Development 

Bahon (1 982) 

Mehdi (1986) 

Singh (1987) 

Kareem (1989) 

Subramanyan 
(1 990) 

Das (2000) 

Singh (2004) 

Ediger, (2004a) 

1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. - 

Role of School1 
Curriculum/ Teachers 
in Values Education 

1. 

2. 

3. 

4. 

5. 

6. 

7. 

Bhani (1 982) 

Chandy (1984) 

Dutt (1984) 

Kunnunkal (1984) 

Ruhela (1987 a) 

Sinha and Kao 
(1 988) 

Chaudhury 
(1 989) 

Bhargava (1995) 

1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

Value Development 

Anantharaman 
(1981) 

Padhan (1993) 

Joshi (1994) 

Samuel (1995) 

Behera (2003) 

Premsingh (2004) 

Parashar and 
Dhar (2004) 

9. 

10. 

11. 

12. 

13. 

14. 

15. 

16. 

17. 

18. 

19. 

20. 

21. 

22. 

Shamsudhin 
(1 980) 

Ediger (1 981) 

Ediger (1982) 

Dekhtawala 
(1 982) 

Avinashilingam 
(1 983) 

Filella (1 984) 

Seshadri (1 984) 

Bohra (1986) 

Bhandari (1996) 

Bhat (1 996) 

Shekhawat 
(1 996) 

Shetty and 
Pushpanadhan 
(1 997) 

Khirwadkar and 
Tomar (1 997) 

Dagar (1 997) 

Jain (1 999) 

Kishore (2000) 

Kaw (2000) 

Ambasht and 
Singh (2001) 

Dhokalia (2001) 

Shekhawat 
(2004) 

Singh (2004) 

Das (2004) 

24. Joshikireet 
(1 999) 

9. 

10. 

11. 

12. 

13. 

14. 

15. 

16. 

17. 

18. 

19. 

20. 

21. 

22. 

23. 

Seshadri (1998) 

Searai (1 989) 

Gupta and 
Gangal (1 989) 

Kasinath and 
Pattel (1 990) 

Sharma (1991) 

Arulandram 
(1 991) 

Daniel (1991) 

Verma (1991) 

Metha (1991) 

Sharma (1 992) 

Rajput (1995) 

Bhatnagar 
(1 995) 

Rani (1 996) 

Dash (1998) 

Seshadri ( l  998) 



It can be understood from Table 4 that twenty two studies have 

emphasised the necessity and importance of value education. Thirty one 

studies were showing the role of school/curriculurn/teachers in value 

. 

education. Out of these thirty one studies, Ediger (1981), Ediger (1982), 

Searai (1989) Sharma (1991), Metha (1991), Rani (1996), Dash (1998), 

Seetharam (200 1) and Veeraraghavan (200 1) were considering value 

education as a serious part of curricular transaction and which is an important 

task of teachers. Seven studies are about factors influencing value 

development. Eight studies are concerned with approaches and strategies for 

value development. 

Major Trends Indicated by the Review 

The review of studies with regard to the different aspects of the present 

25. 

26. 

27. 

28. 

29. 

30. 

31. 

variable gives us a, comprehensive view of the investigations made in the past. 

A thorough analysis of one hundred and seventy studies reviewed, enable us 

Rajput (l999 a) 

Rajput (2000) 

Seetha Ram 
(2001) 

~ekraraghavan 
(2001) 

Singh (2004) 

Nigavekar 
(2004) 

Shashtree 
(2004) 



to draw certain broad conclusions about the major trends indicated by the 

studies. 

i) Most of the studies were conducted on the students' values and its 

relationship with other variables; and teacher's value orientation and 

value perception in relation with other variables. 

ii) Forty two (twenty five percent) studies are concerned with the role of 

school/curriculum/teachers on value education. Some other studies are 

on the role of sex, locale and socio-economic status in the development 

of values. Only twelve studies are concerned with value education as a 

serious part of its curricular transaction. 

iii) Studies about the Social Science curriculum and values are attempted 

on a very limited scale. (Only three studies are there in this area). 

Contribution of Review of Related Literature to the Present Study 

The review of related literature has contributed much to convince us 

that the major areas of study related to the variable are the need for values, 

factors leading to value development, relevance of Social Science curriculum 

towards the development of values etc. 

The analysis finally focused on a point that studies concerned with 

value education as a serious part of its curricular transaction is the need of the 

hour. In the secondary school, the major components that influence value 

development with regard to curriculum are i) the content potentiality ii) the 



teacher's potentiality and iii) transaction methods. These are complementary 

to each other and of crucial importance in each itself. 

Therefore the present study is a critical study of these aspects for 

which an indepth investigation is necessitated. Therefore the methodology of 

the present study is designed in such a way to first find out whether the 

objectives of secondary school social science contain possibility of 

development of values. Then the effectiveness of content, teachers' 

potentiality and teachers' ways of transmission are to be investigated in a 

systematic and objective way as possible. 

The detailed methodology of the study is presented in chapter 111. 



METHODOLOGY

Vijayan. N.K  “A critical study of the effectiveness of social science curriculum 
to develop values in secondary school pupils” Thesis. Department of Education, 
University of Calicut, 2005

  



Chapter 111 

METHODOLOGY 

P Design of the study 
P Variables 
> Sample for the study 
). Technique and tools used for the study 
> Procedure of data collection 
> Techniques of analysis 



METHODOLOGY 

The very purpose of the present study is to find out the effectiveness of 

Social Science curriculum to develop values insecondary school pupils. 

The methodology adopted in the present investigation is classified and 

presented under the following headings. 

1. Design of the study 

2. Variables 

3. Sample for the study 

4. Technique and tools used for the study 

5. Procedure of data collection 

6 .  Techniques of analysis 

DESIGN OF THE STUDY 

The present study is a critical examination of various data gathered to 

find out whether the secondary school Social Science curriculum is potent 

enough to develop necessary values in pupils. The data for this purpose were 

collected by document analysis of the content of the curriculum and survey on 

teachers and pupils. 

The data were collected from all possible sources so as to make it 

dense and were quantitatively and qualitatively analysed based on the 



142 

objectives of the study so as to reach at conclusions and finally ascertain 

critical examination of them in a related manner. 

VARIABLES 

The major purpose of the present investigation was to study the 

effectiveness of Social Science curriculum to develop values in secondary 

school pupils. So the variables selected for the study are 

i) Effectiveness of Social Science Curriculum 

ii) Values in secondary school pupils 

The variable "Effectiveness of Social Science curriculum" is studied 

with the following sub variables. 

a) Potentiality of the content of the curriculum to develop values. 

b) Potentiality of the teachers as evidenced by 

i) Ability of the teachers for identification of values in the 

content 

ii) Ability of the teachers for defining values inherent in the 

content. 

c) Level o:F transaction as evidenced by the ability of teachers in using 

activities suitable for transacting the content for development of 

values. 



The variable "Values in secondary school pupils" is studied with the - 
following sub variables. 

a) Ability of students for defining values in the given content. 

b) Value Preferences of students 

The Value Identification ability of students was not attempted because 

it does not guarantee that the students have developed values and made them 

a part of their character. And hence Value Definition ability and Value 

Preferences of students were included. 

SAMPLE FOR THE STUDY 

The important aspects that are taken in to consideration while selecting 

the sample for the present study are described below. 

a) Population of the Study 

The present investigation is mainly focusing on the effectiveness of 

Social Science cu~riculum and the development of values in secondary school 

pupils. High emphasis is given for the development of essential values and 

attitudes among the objectives of Social Science curriculum in the secondary 

level. The curricu:'um, being considered as a system, the inputs, processes and 

outputs are to be ~:ritically analysed. If the content of the curriculum is found 

effective towards the development of values in students it is the teachers' duty 

to transact it in 2. most suitable way so as to achieve the objectives to its 
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maximum extent. If teachers had performed their role well, the subjects to 

clarifjr its effectiveness, are students. Hence secondary school teachers and 

secondary school pupils form the population of the present study. 

b) Size of the Sample 

Regarding the size of the sample Krech and Crutchfield (1968) pointed 

out that a sample of five hundred would yield reasonably good result which 

would keep the error less than five percent. But the investigator fixed the 

sample size of students as One Thousand. 

Considering the practical difficulty of collecting a huge sample from 

such a population, the size of sample of teachers was fixed as Two hundred 

(Recently the size of population has come down as a result of introduction of 

separate post for English Language. Earlier, i.e. before the year 2002, the 

English teachers were also handling Social Science and vice versa. So in a 

school having one or two divisions in each standard, only one or two Social 

Science teachers ,3re available). Though the investigator intended to collect 

data from two hur dred teachers, due to the non co-operation of some teachers 

the same target ccluld not be achieved. After avoiding the incomplete answer 

sheets, the final number of teacher's sample had come down to One hundred 

and ten. Though the investigator selected comparatively a small sample, 

maximum care was taken to minimise the non-response error and non- 

coverage error. 



c) Sampling Technique 

It may be apt here to quote Corbetta (2003, p. 219), "If the 

phenomenon displays areas of greater homogeneity, it is possible to increase 

sample efficiency (greater accuracy for the sample size) by adopting stratified 

sampling". To select the sample for the study, proportionate stratified 

sampling technique was used. Stratification helps to avoid bias and ensures 

greater representation. As Guilford and Frechter (1973) pointed out, 

stratification is a step in the direction of experimental .control. This is 

applicable when the population is composed of sub groups or strata of 

different size so that a representative sample must contain individuals drawn 

from each category or strata, in accordance with the size of the sub group. 

Rationale for the various strata considered 

Indian Social Science researchers and experts suggested the following 

procedures with regard to sampling which has been widely used in the 

educational and other related researches. Accordingly the most satisfactory 

representative sample of the secondary school pupils could be obtained by 

giving representat:.on to the following aspects. 

i) Sex of the subjects 

ii) Locale (RuralIUrban) 

iii) Type of Management of Schools 



i) Sex 

Scholars arc of thc opinion that for most of the variables, sex plays an 

important role. Sex being a basal variable determines achievement, 

achievement molivation, learning style, development of values etc. The 

classroom atmosphere and other environmental conditions may influence 

boys and girls differently. Hence almost equal distribution is to be given to 

boys and girls in the selection of sample. 

ii) Locale 

The location of the institution (Rural or Ilrban) has also got a relevance 

with the student performance. It is assumed that often Urban schools attain 

greater instructional efficiency when compared to rural schools. Often 

children from high socio-economic status study in urban schools in a greater 

proportion than in rural schools. By giving the locale a representation of 11 :9 

rural - urban schools, the factors like cultural difference of pupils and socio- 

economic levels can also be indirectly taken in to account. 

iii) Type of Management of Schools 

For the present study two types of management of schools were taken 

in to consideration, viz., Government and Aided. Though the proportion 

between government and aided schools is different from district to district, it 

is a matter of fact that more number of subjects are studying in Aided schools 
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in thc state level. 'l'he reason behind this is that some of the Aided schools in 

the state are having 13 to 20 divisions for each standard of secondary school 

(Eg. P.K.M.M.H.S.S. Edarikode, Malappuram Dist., A.R. Nagar High School, 

Chendapuraya, Malappuram Dist. from where the investigator collected 

samples). Therefore due weightage is given to the selection of sample from 

government and aided schools in the proportion 7: 13. 

Accordingly, 20 schools were selected fiom four districts of Kerala 

namely Kannur, Wayanad, Kozhikode and Malappuram. A sample of 110 

teachers of Social Science and 500 standard IX and 500 standard X pupils 

were obtained from these .schools. The details of sample of students and 

teachers collected are shown in Table 5. The break up of sample of secondary 

school teachers and pupils are shown in Tables 6 and 7 respectively. 



TABLE 5 
The Details of Sample of Students and Teachers 

SI. 
No. Name of School 

I I I 

KANNUR DISTRICT 
B.V.J.M.H.S, PERUMPADAVA 1 36 1 30 1 3 1 A-R 

Type1 
Locale 

Sample size Drawn 

IX 
Students 

TAGORE MEMORIAL HSS, 
VELLORA 

>r 
Students 

GOVT. HSS. MATHAMANGALAM 

GOVT. BOYS HS. PAYYANNUR 

- 
No. of 

Teachers 

33 

ST. MARY'S GIRLS HS. 
PAYYANNUR 

CHAPPARAPADAVA H.S. 
CHAPPARAPADAVA 

SEETHI SAHIB H.S. 
TALIPARAMBA 

42 

30 

MARYGIRI, H.S. TERTHALLY 

MOOTHEDATIi H.S. 
TALIPARAMBA 

I - 1 30 1 5 1 A-U 

30 

52 

37 

30 

30 

- 

3 

- 

30 

WAYANAD DISTRICT 

A-R 

5 

6 

30 

30 

KOZHIKODE DISTRICT 

G-R 

G-U 

3 

7 

A-U 

A-R 

4 

10 

3 

4 

2 

5 

20 

20 

20 

20 

S.K.M.J.H.S.S. KALPETTA 

ZAMORIN'S H.S.S. TALI, 

GOVT. ACHUTHAN'S GIRLS, 
AZHCHAVATTAM 

GOVT. GANAPATH BOYS H.S., 
CHALAPPURAM 

20 

A-R 

A-U 

A-R 

A-U 

A-R 

G-U 

- 
25 

41 

25 

MALAPPURAM DISTRICT 

6 

5 

4 

4 

12 36 P.K.M.M.H.S.S. EDARIKODE, 

- 

40 

40 

- 

A-U 

G-U 

G-U 

A-U 

A-U - 

A.R. NAGAR H.S. 
CHENDAPURAYA 

GOVT. MODEL H.S.S., CALICUT 
UNIVERSITY CAMPUS 

36 

- 

- 
36 

500 

38 

5 1 

Note : A - Aided, G - Government, R - Rural, U - Urban. 
500 110 

36 

36 

10 

9 

A-R 

G-R 



TABLE 6 

The Break-up of Total Sample of Secondary School Social Science Teachers 
Based on Sub Samples, Educational Qualification and Years of Teaching Experience 

I Sex I Locale I Type of Management ( Educational Qualification I Teaching Experience in years I 
Male 

53 

N= 110 

Female 

57 . 

Rural 

51 

Urban 

5 9 

Aided 

76 

Government 

34 

PG + B.Ed 

26 

Graduation+ 
B.Ed 

84 

1-9 years 

, 26 

10-17 
years 

38 

18 yeas & 
above 

46 
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'Table 6 shows that adequate representation is given to each stratum of 

population and also for teaching experience in the sample drawn from 

teachers. 

As the size of the sub samples obtained for teachers was very low, the 

sub sa~nplc analysis of' their data was not attempted. 



TABLE 7 

The Break-up of Sample of Secondary School Pupils 

Total sample 

IX Std. 

500 
l 

Sex Locale 

X Std. 

500 

Boys 

49 1 

Rural 

559 . 

Types of management 
Girls 

509 

Urban 

44 1 

Government 

343 

Aided 

657 
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From Tablc 7 it can be understood regarding the sample collected froin 

each stratum that a proportionate representation is given according to the size 

of population so that a non-coverage error in sampling is avoided. 

TECHNIQUE AND TOOLS USED FOR THE STUDY 

The selection or construction of appropriate tools or devices to collect 

data are of vital importance in any research. The investigator employed the 

following technique and tools for the present study. 

1. I>ocument Analysis/Content Analysis 

2. Value Identification Test in Social Science 

3.  Value Definition Test for Teachers 

4. Data Sheet on Teaching Activities in Social Science 

5. Checklist on Learning Activities in Social Science 

6. Value Definition Test for Students 

7. Value Preference Test 

8. Teacher's Rating Scale of Students 

The above mentioned technique (Content Analysis) and all the seven 

tools were prepared by the investigator in collaboration with his supervising 

teacher. These were exclusively constructed for colleting data for the present 

study. 

The description of the technique and each tool is given below. 



Con tent Analysis 

This technique is used in the study for identiQing various categories of 

values in an objectified manner from the secondary school Social Science text 

books. It may be apt here to quote some scholars to have a clear and precise 

understanding about this technique. It is "a research methodology that utilizes 

a scl  of proccdurcs to make valid inferences from text. These inferences are 

about senders, the message itself or the audience of the message" (Weber, 

1985, p. 9). According to Holsti (1969, p.14), Content Analysis is "Any 

technique for making inferences by objectively and systematically identifying 

specified characteristics of messages". 

For the present study the investigator followed the paper of Bauer 

(2000), entitled "(:lassical Content Analysis: A Review" as a path finder. 

In thr: words of Bauer (2000, p. 134), "Content Analysis allows us to 

construct indicato1.s of world views, values, attitudes, opinions, prejudices and 

stereotypes and c:ompare these across communities". Hence the works of 

Bauer (2000) fornled the basis for the present methodology. 

The Procedure of Content Analysis - Semantic 

The procedure employed in the present Content Analysis is semantic 

by focusing on the relation between signs and their commonsense meaning - 

denotational and connotational meanings in the texts. Thus the investigator's 
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major conccrn was to idcntily what is said in the texts and in the syllabus and 

its theme and valuations. Words - sentences - paragraphs - units are classified 

as exemplars of pre-defined themes and valuations. 

The Syntactical and Thematic Units 

?'he syntactical and semantic features of the text books allow the 

researcher to make informed gucsses to identify and to infcr values. Syntax 

describes the means of expression and influence or how something is said or 

written. It includes the type of words, their ordering and their frequency, the 

likelihood of influence of them over the students. 

The syntactical units in the Content Analysis are all units, sub units, 

paragraphs and sentences of History, Civics, Geography and Economics in 

text books of eash standard of secondary school. The thematic units are 

identified by understanding the peculiarity of the units, headings of subunits 

and paragraylhs. 

Steps followed in Content Analysis 

The different steps followed in the Content Analysis are explained 

below. 

a) Selection of particular texts 

Since the present study is pertaining to secondary school Social 

Science, the investigator selected VIII, IX and X standard Social Science text 

books, scheme of work (syllabus) and hand books as 'text' for the study. 



b) Sample 

In Content Analysis, by sample we mean the size and volume of text 

units selected. A representative sample from the secondary school Social 

Science text books will not be sufficient to give a comprehensive and 

objective view so as to fblfill the objectives of the present study. Hence the 

investigator decitled to tal<c lhc tcxt as a wholc for the analysis without 

excluding any of l he units. 

c) Cons.truction of coding frame 

The investigator constructed a coding frame with the help of his 

supervising teacher that fits both the theoretical considerations and the 

materials. It decided the criteria by which the values can be identified from 

the content. 

d) Pilot and revision of coding frames 

The investigator made a pilot coding in order to test the feasibility of 

the frame. After that some modifications were made upon it. 

The details of the coding frames used and the process of content 

analysis are presented in the following section. 



Details of sample analysed 

'I'hc salnplc in Content Analysis denotes the units taken for analysis. 

First of all, V111 Standard text book was taken into consideration. There is 

only one text book for v111 Standard Social Science. There are altogether 15 

units in this text book. 

Standard I:Y text books are in two volumes. First one includes History 

and Civics. Second volume includes Geography and Economics. 

In standard X also there are two volumes of text books. The first 

volume carries 13 units and the second volume carries nine units altogether. 

During the year 2004, the X standard text books also have been 

revised. But since it is after the data collection of the present study, it is not 

taken in to consideration. But it is also noted that the contents in the text book 

are almost the same as that of the earlier one. 

Coding Frame and the process 

The coding frame and the process involved in it can be explained with 

the help of Figure 4. 



CONTENT ANALYSIS 

TEXTUAL UNITS 

~hematic  Units 
(Based on titles of subunits) 

Concepts Ideas Facts Principles 

Derivation of primary notions 

Actions Events & Consequences Morals 
(Actors/causes) Back ground (Effects on Evaluation points 

(Course) target) (Message to be conveyed) 

Common-sense meaning 
(A Kaleidoscopic view) 

I + 

Cultural Civic 

Figure 5. The Coding Frame and the Process Involved 
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From Figure 4 it can be understood that a definite procedure is 

followed for coding the values which are hidden in the contents. Taking each 

unit in a text book, by analyzing the title of the unit, the branch of Social 

Science, i.e., whether History or Civics, Geography or Economics is 

differentiated. The subtitles and each paragraph given under it are analysed 

carefully in such a way so that the concepts, ideas, facts and principles have 

been clearly identified. Then the objectives of inclusion of them in the content 

are reflected. It helped the investigator to derive some primary notions 

regarding them. 

Whatever Inay be the branch of Social Science, behind every concept, 

fact, idea or pi-inciple, there will be some human stimulus-response 

relationship. In a historical terminology we can call it as causes. There will be 

someone as actors behind it. Their actions lead to the very course of the event 

and this kind of a series of stimulus - response links constitute the 

background. So actions are considered as one of the primary notions. 

Secondly the event - the course and its background have been considered. 

Thirdly the consequences or the effects were taken on target. Finally the 

moral or the message to be conveyed to the perceivers as h e  evaluative point 

of the given content is summarised. Then these primary notions were viewed 

through its common-sense meaning out of which a kaleidoscopic images of 

various values are brought out. After that the investigator tried to answer the 

questions, "what particular kind of quality or value, these primary notions are 
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capable of conveying?". This question is answered with the help of 83 values 

clllistcd by NCER'I' (1979). 'l'he various values identified through Content 

Analysis from the content of secondary school Social Science curriculum are 

given in Table 23, 

Finally the values identified are classified in to different categories and 

numbered such a:' 1) Moral 2) Social 3) Cultural 4) Civic (5) Personal and 6) 

Aesthetic. ?hough the categories of values are not watertight compartments, 

the historicity and the social conte~t  of the primary notions were also taken in 

to consideration for this classification. The values coming under each 

category are shown in Tables from 24 to 29 in Chapter IV. 

Validity and Reliability 

"The Validity of a Content Analysis must be judged not against a 'true 

reading' of the text, but in terms of grounding in the materials and its 

congruence with the theory of the researcher and in the light of his or her 

research purpose" (Bauer, 2000, p. 34 1). 

The purpose of the present study is finding out the effectiveness of 

secondary school Social Science curriculuin to develop values in secondary 

school students. That is why the coding frame is constructed and coding 

process had been carried out in a way that is little bit differsnt to that of the 

normal one. 



The Social Science text books and the list of values identified through 

Content Analysis were given to some experts to have their judgements on it. 

Their suggestions and the consequent modification in it ensured judgement 

validity. 

The investigator accepted all units in the text and coded all materials in 

thc sa~nplc in ortlcr to avoid non-coverage error and non-response error so 

that an over all reliability of the process is established. The coherence and 

transparency of coding procedure is also an indication of its reliability. 

General Nature of Tools 

In the present study, all the seven tools have been developed with a 

view to measure different aspects of values with regard to Social Science 

curriculum. The tools such as the Value Identification Test in Social Science, 

Value Definition Test for Teachers and Value Definition Test for Students are 

constructed purely on the basis of VIII, IX and X Standard Social Science 

content and by giving representation to the components of values put forward 

by NCERT (Goel, 1979). 

', 
Steps Toward Validity 

/- 

To ensure the validity of three tools, viz., 

i) Value Identification Test in Social Science 



ii) Value Definition Test for Teachers and 

iii) Value Definition Test for Students, 

the following criteria were used. 

"Validity addresses the extent to which a measurement process 

measures what you want it to measure. This characteristic of a measurement 

process is not inherent in the process, as is reliability, but depends on the 

purpose you have for the data and the way the data are used" (Eichelberger, 

1989, p.122). The investigator ensured the following types of validity for the 

above tools. 

a) Content Validity 

The primary concern here is that the measure appropriately represents 

and accurately assesses the value that make up the content to be assessed. For 

a test to have content validity it should be a representative sample of both the 

topics and the cognitive processes of a given course or unit. With reference to 

the Social Science curriculum, values are special form of affective goals. 

They are affective in their nature and cognitive in their development. The 

three above listed tools are having representation of the secondary school 

Social Science content and selected components of values. 

b) Face Validity 

This concern is addressed informally on the basis of expert judgement. 

The investigator sought the help of some teacher educators as well as 
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secondary school teachers to look over the test and to review both the material 

and the tcst to as:;ure that the tcst is accurate, appropriate and fair. According 

to some scholars face validity is a more comprehensive and wholistic 

assessment of the measure's validity. Hence it can be concluded that the tools 

such as Value Identification Test in Social Science, Value Definition Test for 

Teachers and Villue Definition Test for Students are able to yield valid 

measures. 

Reliability of Tools 

"A test score is called reliable when we have reasons for believing the 

score to be stable and trustworthy. Stability and trustworthiness depend upon 

the degree to which the score is an index of 'true-ability' - is free from chance 

error". (Garrett, 198 1, p. 337). 

The reliability of the above three tests lies in the fact that they are 

criterion - referenced - tests. (constructed and validated on the basis of some 

criteria). Since they have validity, they also have reliability. In other words, 

since the above tools had been validated by using authentic and reliable 

criteria, they are having reliability also, because, to be a valid test must be 

reliable. 



Description of the Tools 

The seven tools used for collecting data for the study are described in 

detail below. 

1. Value Idcritification Test in Social Science (VITSS) 

This tool is used to find out whether the teachers are able to identify 

the various values that are hidden in the secondary school Social Science 

curriculum. The investigator attempted a tool like this because it is agreed that 

if the teachers are capable of recognizing the objectives of teaching Social 

Science, they should have the ability to identify the corresponding value in 

each of the stems in the content. The investigator initially pooled 50 items 

each of which are constructed based on a stem in the VIII, IX and X standard 

Social Science content and a particular value. Considering the practicability 

of administration of the test values having same connotations were omitted. 

But at the same time, it is ensured that important value components were not 

excluded. Thus 30 items were selected for the final test. Four values are also 

given as distracters. The teachers are expected to identify the appropriate 

value in the given item. To minimize confusions, equally competent values 

were avoided and values those are distantly related were included as 

distracters. An illustrative item from the Value Identification Test in Social 

Science is given below. 



1) The value violilted in the imperialist and colonialist expansion is . . . 

a) Socia1isl;n b) Unity 

c) Freedom d) Courage 

Answer : Freedom 

The rationale behind the answer is, that the grand exploitation made 

behind imperialism and colonialism are the epitome of denying the freedom 

of colonial people and most of the freedom struggles in world nations in 18" 

and 19" centuries were against this kind of slavery. 

For every appropriate answer a score of 'One' was given. For a wrong 

response 'Zero' was given. 

The Value Identification Test in Social Science consists of items in six 

categories of values such as Moral, Social, Cultural, Civic, Personal and 

Aesthetic and classified accordingly for the purpose of convenience of 

analysis which are given in Tables from 8 to 13. The value components and 

their item number under Moral Values in the Value Identification Test in 

Social Science are given in Table 8. 



TABLE 8 

The Components and 
Item numbers under Moral Values in VITSS 

It is understood from Table 8 that there are three moral values included 

S1. No. 
1 

2 
3 

in the items of Value Identification Test. 

The value components and their item numbers under Social Values in 

. Values 
Peace 

Dignity of Labour 

Solidarity of mankind 

the Value Identification Test in Social Science are shown in Table 9. 

Item No. 
6 
9 
14 

TABLE 9 

The Components and 
Item numbers under Social Values in VITSS 

It can be understood from Table 9 that there are seven social values 

included in the items of Value Identification Test in Social Science. 

Item No. 
3 
1 1  

16 

20 

24 
26 

30 

S1. No. 
1 
2 

3 

4 
5 

6 
7 

Values 
Social Service 

Justice 

Common cause 

Co-operation & CO-existence 

Socialism & Secularism 

Common good 

Proper utilization of resources 



The value components and their item number under Cultural Values in 

the Value Identification Test in Social Science are given in Table 10. 

TABLE 10 

The Components and 
Item numbers under Cultural Values in VITSS 

It can be learnt from Table 10 that there are four Cultural Values 

included in +he items of Value Identification Test in Social Science. 

S1. No. 

1 

2 

3 
4 

The value components and their item numbers under Civic Values in 

the Value Identification Test in Social Science are given in Table 1 1. 

TABLE l l 

Values 
Unity in diversity 

Unity 

Peace & Non-violence 

Anti-untouchability 

The Components and 
Item numbers under Civic Values in VITSS 

Item No. 

5 
17 

18 

21 

Item No. 
1 
2 
12 
13 

19 
22 
25 
27 

S1. No. 
1 
2 

3 
4 
5 
6 
7 
8 

Values 
Freedom 
Patriotism and Courage 
Equality 
National Spirit 
Democracy 
Patriotism & Devotion to nation - 
Clitizenship 
National Consciousness 
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Table 11 revealed that there are eight civic values included in the 

Value Identification Test in Social Science. 

The value components and their item number under Personal Values in 

the Value Identification Test in Social Science are given in Table 12. 

TABLE 12 

The Components and 
Item number under Personal Values in VITSS 

It can be understood from Table 12 that there are six personal values 

included in the Value Identification Test in Social Science. 

S1. No. 
1 

2 

3 

4 

5 

6 

The value component and its item number under Aesthetic Values in 

the Value Identification Test in Social Science are given in Table 13. 

Values 
Forward look 

Dignity of the Individual 

Resourcefblness 

Self duty 

Self sacrifice 

Truth and self control 

Item No. 
4 

7 

8,9  
15 

23 

28 



TABLE 13 

The Component and 
Item number under Aesthetic Value in VITSS 

Table 13 reveals that one aesthetic value is included in the Value 

Identification Test in Social Science. 

S1. No. 
l 

The final form of Value Identification Test in Social Science is given 

as Appendix I. 

2. Value Definition Test for Teachers (VDTT) 

Value 
Appreciation of Cultural Values 

The Value Definition Test for Teachers is used in the present study to 

find out whether the teachers are able to define various values that are hidden 

in the secondary school Social Science curriculum. The investigator initially 

pooled 65 items for this test based on various values identified through 

content analysis in VIII, IX and X standard text books of Social Science. 

After sufficient scrutiny by the investigator, his supervising teacher and some 

other experts it was found that some items carrying same value components 

Item No. 
10 

are repeated. Accordingly some items were excluded and some were 

modified. The final form of Value Definition Test for Teachers consists of 50 

items. 
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Each item is a statement based on a stem fiom the Social Science 

content. Two responses were given - Agree and Disagree. The test is not 

meant for measuring the degree of agreement and disagreement but to 

measure the ability of teachers to define a particular value that is inherent in 

the statement. 

The rationale behind the name and structure of the Test is that more 

than mere identification, secondary school teachers of Social Science should 

be able to analyse and there by define correctly the dilemma that each 

statement poses. 

For such meaningful analysis the tool was prepared in the mother 

tongue, i.e., Malayalam. An illustrative item from the Value Definition Test 

for Teachers will make the matter more clear, as follows. 

l .  The experimental mind of the European people resulted by the 

Renaissance, began to question the traditional believes, can be 

considered only as a challenge against their heredity. 

The above item is a negative statement. Hence the corrcct response is 

"Disagree". It can be understood from the statement that owing to the 

influence of Renaissance the European people began to think rationally. If a 
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teacher is able to define that the value behind the statement is Rationalism (or 

vice versa) and it is not merely a challenge against heredity, it is assumed that 

he is having the ability to define that value. 

With regard to the scoring of the Test, a score of 'One' was given to 

the response "Agree" to a positive item and "Disagree" to a negative item. 

Zero score is given if the response is otherwise. There are 23 positive items 

and 27 negative items in the Test. 

The Value Definition Test for Teachers also consists of items in six 

categories of value such as Moral, Social, Cultural, Civic, Personal and 

Aesthetic and classified accordingly for the purpose of convenience of 

analysis. The ccmponent of value in each item of VDTT are shown separately 

in Tables from 14 to 19. 

The value Zomponents and their item numbers under Moral Values in 

the Value Definition Test for Teachers are given in Table 14. 



'1'ABLE 14 

The Components and Item numbers under Moral Values in VDTT 

It is found from Table 14 that there are nine Moral Values included in 

SI. No. 
1 

2 

3 

4 

5 

6 

7 

8 

9 

the l l items of Value Definition Test for Teachers. 

The value components and their item numbers under Social Values in 

the Value Definition Test for Teachers are shown in Table 15. 

Values 
Rationalism . 

Discrimination between good and bad 

Dignity of labour 

Humanism 

Universal love 

Simple living 

Dutifulness 

Abstinence 

Scientific temper 

TABLE 15 

The Components and Item numbers under Social Values in VDTT 

Item No. 

1 

2 

8,39 

9 
16 

23,47 

18 

4 5 

30 

Item No. 
4,28 

5,27,34 

7,36 

l l , 22  

13 

21 

29,49 
20 

S1. No. 

1 

2 

3 

4 

5 

6 

7 
8 

Values 
Socialism 

Justice 

Sense of social responsibility 

Common good 

Interdependence 

Common cause 

Concern for others 
Proper utilization of resources 
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It can be understood from Table 15 that there are eight social values 

included in the 14 items of Value Definition Test for Teachers. 

The value components and their item numbers under Cultural Values 

in the Value Definition Test for Teachers are given in Tablel6. 

TABLE 16 

The Components and Item numbers under Cultural Values in VDTT 

It is learnt from Table 16 that there are five cultural values included in 

the Value Definition Test for Teachers through six items. 

The value components and their item numbers under Civic Values in 

the Value Definition Test for Teachers are given in Table 17. 

TABLE 17 

The Components and Item numbers under Civic Values in VDTT 

S1. No. 

1 

2 

3 
4 

5 

Values 

Unity 

Integrity ' 

Secularism 

Anti-untouchability 

Non-violence 

Item No. 
17 

41 

14,25 

31 

10 

Item No. 
26,38 

6 
3,44 

19 

3 5 

32 

S1. No. 
1 

2 
3 
4 

5 

6 

Values 
Spirit of equality 

Patriotism 

Democracy 
Democratic decision making 

Citizenship 

Freedom 
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It can be understood from Table 17 that there are six civic values 

included in the Value Definition Test for Teachers through eight items. 

The value components and their item numbers under Personal Values 

in the Value Definition Test for Teachers are given in Table 18. 

TABLE 18 

The Components and Item numbers under Personal Values in VDTT 

I SI. NO. I Values I Item No. I 

From Tablt: 18 it can be understood that there are eight personal values 

included in the Value Definition Test for Teachers. 

The value components and their item numbers under Aesthetic Values 

in the Value Definition Test for Teachers are given in Table 19. 

24 
40 

37 

43 

46 
48 

- 

3 
4 

5 
6 
7 

8 

P 

Hygienic living 

Integrity of the individual 

Iliscipline 

Iiorward look 

Gratitude 

l'olerance . 
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TABLE 19 

The Components and Item numbers under Aesthetic Values in VDTT 

From Table 19 it is understood that there are three aesthetic values 

included in the 'Jalue Definition Test for Teachers. 

SI. No. 
1 

2 

3 

The final form of Value Definition Test for Teachers is given as 

Appendix I1 

3. Data Sheet: on Teaching Activities in Social Science 

Values 
Appreciation of cultural values 

Orderliness 

Proper utilization of leisure time 

The Data Sheet on Teaching Activities in Social Science is used to find 

out whether the secondary school Social Science teachers are able to follow 

activities suitable to develop values through the content they teach. The sheet 

includes three columns in which in the first column a gist of relevant content 

area is cited; and in the second column the desired values that can be 

developed through the teaching of the cited content is listed out as objectives. 

All the important values identified from the content given in the 

corresponding column 1 have been listed here. The third column is kept blank 

where the respondent (teacher) has to fill up his answers. He has to list out 

activities used by him in the classroom for developing the values given in the 

second column. 

Item No. 
42 
33 
5 0 
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There are 25 set of items in the Data Sheet. The content of different 

chapter in all the three standards i.e., VIII, IX and X are almost the same, but 

given in a graded manner. Hence to avoid repetition and to increase the 

effi.ctivcncss of iinswering, the items in the Data Sheet were limited to 25. 

Maximum care MVas taken to cover all chapters having varied content and all 

the values identified. 

An illustrative item from the Data Sheet on Teaching Activities in 

Social Science is as follows: 

1. Content 

1. The growth of democracy 
England towards democracy 
- Revolts by the colony 
people in America - 
Declaration of independence 
French revolutior~ - Human 
rights declaration - Towards 
socialism 

l 

2. Desirable Values 

Freedom 
Commongood 
Justice 
Democratic thinking 
Equality 

3. Activities Used 

This tool was meant to identify whether teachers were using 

appropriate activities in the classrooms for developing values. For this, the 

investigator listed out all the possible general activities that can be used in the 

teaching of Social Science so as to develop values in students. Based on the 

degree of efficiency of these activities towards the goal of development of 

values, they were classified into three levels such as low, mediocre and ideal. 

The level of different activities meant for each item (set of content listed in 
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column l )  was fixed by considering the nature and gravity of values in each 

content area. The possible activities listed out are given as follows. 

1. Verbal Illustration 

2. DebateISeminar on relevant issues 

3. Collection of sayings/pictures/quotations 

4. Collection of similar newslevents to make comparisons with 

regard to values 

5. Preparation of collage and writing captions (by considering the 

value/value violation involved) 

6 .  Imaginary news 

7. Role play (by focusing on values) 

8. Utilising community resources 

9. Formation of Clubs (Nature club, Social Science club etc.) 

10. Gardeningmeautification 

1 1. Making flow charts1Time-line by showing interdependence 

12. Locating places in the map 

13. Demonstration 

14. Ncws Writing by projecting values 

15. Cleaning (Shramadan) 



Validity of the Tool 

The following procedure is adopted to ensure the validity of Data Sheet 

on Teaching Activities in Social Science. 

Face Validity 

This was ensured informally on the basis of expert judgement. The 

investigator sought the opinion of some senior secondary school teachers of 

Social Science who are the members of District Resource Group of Social 

Science and Teacher Educators to look over the Data Sheet and to review the 

material and the teaching - learning activities enlisted. They ascertained that 

these are appropriate and fair based on the content and the possible activities 

by which certain ~ralues can be developed in students. 

The data collected with the help of this tool can be tabulated by 

plotting each activity suggested by the teachers in to each level of activity 

such as low. mediocre and ideal. The data is quantitatively and qualitatively 

analysed. The specimen of the Data Sheet on Teaching Activities in Social 

Science and an answer key are given as Appendix. I11 (a)and (b). 

4. Checklist on Learning Activities in Social Science 

The Checklist on Learning Activities in Social Science was used to 

verify the data given by the teachers in Data Sheet on Teaching Activities. 

This tool is intended to make a cross checking of data collected fiom teachers. 
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'l'hcre arc two columns, where in the first column, some hints of a particular 

content area are cited and in the second column some teaching - learning 

activities are suggested based on the list of activities already discussed above. 

These are given in the ascending order of its relative efficiency towards the 

development of values. 

Students are directed to recall what all were the activities their Social 

Science teacher fbllowed while handling this particular content area and to 

put a tick mark ill the square just before each activity enlisted. If the activity 

followed by the teacher is not in the enlisted ones, they can tick against the 

square 'others' and mention the same in their own words. The tool was in 

Malayalam. An illustrative item from the checklist is given below. 

The consolidation and analysis of this data were made on the basis of 

the levels of activities enlisted. The enlisted activities for each set of items 

were classified into three levels such as low, mediocre and ideal. Each 

student's response sheet was valued accordingly and data were consolidated. 

1. Con1 ents 

1. The growth of tlemocracy 
England towards tlemocracy - 
Revolts by the American 
colonies - Declaration of 
independence - French 
revolution - Declaration of 
human rights - Towards 
socialism 

2. Teachingkearning Activities 

1. OVerbal Illustration by teachers 
2. Discussion 
3. Collection of quotation or saying 

about freedom & democracy 
4. Cl Making reports 
5. Cl Collecting similar news 
6 .  Cl Preparation of collage 
7. Others 



Validity of the Tool 

To ensure the validity of Check list on Learning Activities in Social 

Science the same procedure used for Data Sheet on Teaching Activities was 

adopted. 

Face Validity 

This was ensured informally on the basis of expert judgement. The 

investigator sought the help of some teacher-educators and members of 

District Resource Group of Social Science to verify the Check list and to 

review the contenl: matter given and desirable values enlisted. 

Students response to each set of item is marked whether it falls into 

Low, Mediocre or. Ideal level and the data are consolidated by calculating the 

number of responses in each level for each item. The data were analysed by 

calculating the percentage of activities suggested in each level. Each 

individual teacher's own students (the students in a class division where the 

particular teacher is handling Social Science) responses were scored and 

consolidated separately and the validity of this data was tested by comparing 

the levels of activities suggested between the teachers and students. 

The specimen of the checklist is given as Appendix IV. 



5. Value Definition Test for Students (VDTS) 

This tool !S used to find out whether the students are able to define 

various values that could have been developed in them by the teaching of 

secondary school Social Science. This test is a simplified form of Value 

Definition Test fix Teachers. In other words, the same content or stem and 

also the value cornponents of Value Definition Test for Teachers are used for 

each item in VDI'S also. The only difference is some complex wordings have 

been avoided and the items have been brought down to the age and 

intellectual level of students. The tool is in Malayalam. There are 23 positive 

items and 27 negative items in the test together constituting a number of 50. 

An illustrative item from the Value Definition Test for Students is given 

below. 

l .  Veluthampi Dalava committed suicide in a temple when he was about 

to be caught by the British. It shows his cowardness. 

Scoring is made by giving a score of 'one' to the response "Agree" to a 

positive item and "Disagree" to a negative item. No score is given if the 

response is the opposite. 

Agree Disagree 

J 
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Thc comp~~ncnts 01' valucs in the items of Value Definition Test for 

Students are given in Table. 20. 

The specimen of the tool and the response sheet are given as 

AppendixV. 

The Components of Values in the 
Items of Value Definition Test for Students 

Contd ...... 

Item No. 

l 

2 

3 

4 

5 

6 

7 

8 
- .  

9 

10 

1 1  

12 

13 

14 

15 

16 

Value 

Rationalism 

Discrimination between good and bad 

Democracy 

Socialism 

Justice 

Patriotism 

Sense of social responsibility 

Dignity of labour 

Humanism 

Non-violence 

Common good 

Self support 

Co-operation1 Interdependence 

Secularism 

Self duty 

Universal love (Solidarity of mankind) 



Contd ... 

Item No. 

17 

18 

19 

20 

2 1 

22 

23 

24 

2 5 

26 

27 

2 8 

29 

30 

3 1 

32 

33 

3 4 

3 5 

36 

3 7 

38 

39 

40 

4 1 

Value 

Unity 

Dutifillness 

Democratic decision making 

Proper utilization of resources 

Common cause. 

Comrnon good 

Simple living 

Hygienic living 

Secularism 

Spirit of equality 

Justice 

Socialism 

Concern for others 

Scientific temper, Scientific thinking 

IntegrationIAnti untouchability 

Freedorn/Common cause 

Orderliness/Fonvard look - 
Justice 

Citizenship 

Sense of social responsibility 

Discipline 

Spirit of equality 

Dignity of labour 

Dignity of individual 

Integrity of the individual 



It is evident fiom Table 20 that the major components of all identified 

values have been formed the basis of the VDTS. 

6. Value Preference Test (VPT) 

Item No. 

42 

43 

44 

4 5 

46 

47 

4 8 

49 

5 0 

The Value Preference Test is used in the present study to find out 

whether the students are able to choose the most appropriate values in 

different situations. The assumption is that if the teaching of Social Science in 

secondary schools is appropriate, students would have been able to recognize 

the needed values in such. situations. The VPT also was prepared by the 

investigator in collaboration with his supervising teacher. The test is modelled 

after the 'Value Sheet' of Orlandi (1971) with some minor modifications. To 

convince about the relevance of such a format for a tool like this, it is apt here 

to quote Orlandi, 1971, p. 486. "Another approach to the evaluation of values 

Value 

Appreciation of cultural values 

Fonvud look . 

Democracy 

Abstinence ; sense of discrimination between good & bad 

Gratitude 

Simple living 

Tolerance 

Concern for others 

Proper utilization of leisure time 



in Social Studies is to present the student with a 'Value Sheet' and the 

students required to take positions on some provocative statement that 

clarifies their star~ce". 

The rationale behind the name of the test, i.e., "Value Preference Test" 

is that preference for a value is an expression of a level of internalization 

between mere acceptance of a value and commitment in the usual connotation 

of deep involvement in an area. Behaviour at this level implies to the point of 

being willing to be identified with a value and the individual is sufficiently 

committed to the value to pursue it; to seek it out, to want it (Fenton, 1966). 

Initially the investigator prepared 50 items based on various categories 

of values as identified from the content of Social Science. 

In the items of VPT, a real situation or an imaginary situation from life 

is cited as an issue or a problem which is to be solved. Four positions or 

alternatives or stances to each item were given. Students were asked to select 

one stance that comes closer to their own position. The idea is to get a 

statement about which the pupil can say "I would prefer to do this if I would 

have been in this situation". 

An illustrative itan from the Value Preference 'Test is given below. 

1. On a youth festival day some of your friends bought a packet of 

intoxicative substance to taste. 



A. :;Due to curiosity you also taste it. 

B. 'Try your best to retract your friends from using it. 

C. 'Threaten them to report the teacher if they don't share it with 

you. 

D. You don't mind it, since the money spent on it is not yours. 

Students are asked to put a '4' mark in the column of the alphabet in 

the response sheet in such a way so that their answer will mean that "I will be 

doing this if I were in that situation". The expected answer in the above item 

is B. 

As the same value was repeatediy presented in more than one item, the 

investigator decided to item analyse to get the most valid items only for the 

test. 

Garrett (1981) points out that the adequacy of a test depends upon the 

care with which items of the test have been chosen. The validity index of an 

item is determined by the extent to which the given item discriminates among 

examinees who differ sharply in function measured by the test as a whole. 

Try Out Testing 

The draft test was tried out on 370 students (1 85 from IX and 185 from 

X Standard) selected randomly and scored. Then they were arranged in the 



descending order of scores. The upper 100 (27%) were selected as the high 

group and lower 100 (27%) were selected as the low group. 

Discrimination Index 

The discrimination index helps to identify poorly written or misleading 

items in a test. It estimates the extent to which an item differentiates students 

who score high on the test from students who score low. This is calculated by 

selecting the highest 27% and then lowest 27% of scores on the test. The 

discrimination index (D) is the difference in the proportion of higher - scoring 

students who answer the item correctly and the proportion of lower - scoring 

students who answer the item correctly. The discrimination index can range 

from +l .OO (when all students with high total scores answer the item correctly 

and all those with low total scores answer the item incorrectly) to -1 .OO (when 

exactly the opposite occurs (Eichelberger, 1989 p. 1123). 

The discrimination index (D) was calculated by using the following 

formula. 

U-L D=- 
N 

Where, 

U = Score of Upper group 

L = Score of Lower group 

N = Total Number (Sample) 

(Budd and Budd, 1972) 



The discrimination index of each item in Value Preference Test is 

shown in Table 2 1. 

TABLE 2 1 

The Discrimination Index of Items in Value Preference Test 

Contd ... 

Item No 

1 

2 

3 

4 

5 

6 

7 

8 

9 

10 

l1 

12 

13 

14 

15 

16 

17 

18 

19 

20 

2 1 

0.48 

2 5 94 . 0.53 

Score in 
Upper Group 

99 

99 

99 

93 

96 

84 

95 

72 

88 

86 

97 

95 

9 5 

91 . 

9 1 

7 9 

89 

9 5 

9 6 

85 

96 

Score in 
Lower Group 

73 

57 

8 1 

59 

5 3 

4 8 

47 

44 

2 8 

40 

64 

69 

59 

6 1 

60 

53 

48 

64 

4 5 

3 4 

55 

Discrimination 
Index (Power) 

0.26 - Rejected 

0.42 

0.18 - Rejected 

0.34 

0.43 

0.36 

0.48 

0.30 

0.60 

0.46 

0.33 

0.26 - Rejected 

0.36 

0.30 

0.3 1 

0.26 - Rejected 

0.4 1 

0.3 1 

0.5 1 

0.5 1 

0.4 1 



From Table 21 it is found that the discrimination index of the 50 items 

Item No 

26 

27 

2 8 

29 

3 0 

3 1 

32 

33 

34 

3 5 

36 

37 

38 

39 

40 

4 1 

42 

4 3 

44 

4 5 

46 

47 

4 8 

49 

50 

in VPT is having ZI range from 0.15 to 0.7 1. The items having a discrimination 

index of 0.30 and above only were selected for the final test. Items with 0.30 

Score in 
Upper Group 

87 

94 

99 

60 

89 

82 

32 

59 

5 9 

92 

5 8 

98 

5 6 

88 

42 

9 5 

9 8 

92 

72 

8 5 

9 0 

9 1 

50 

51 

91 

Score in 
Lower Group 

3 4 

73 

70 

17 

47 

38 

10 

44 

2 1 

5 6 

22 

47 

3 4 

37 

14 

49 

36 

2 1 

15 

37 

36 

26 

2 5 

15 

24 

Discrimination 
Index (Power) 

0.53 

0.2 1 - Rejected 

0.23 - Rejected 

0.43 

0.42 

0.44 

0.22 - Rejected 

0.1 5 - Rejected 

0.38 

0.36 

0.36 

0.5 1 

0.22 - Rejected 

0.5 1 

0.30 

0.46 

0.62 

0.7 1 

0.57 

0.48 

0.54 

0.65 

0.25 - Rejected 

0.36 

0.67 
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to -1.00 show low or negative discrimination index (Eichelberger, 1989). 

Accordingly, item Nos. 1, 3, 12, 16, 27, 28, 32, 33, 38 and 48 were rejected. 

Hence the final form of VPT contains 40 items only. 

After the item analysis, the investigator made a carefbl examination of 

whether any major component of values which has not been received at least 

any connotation with other items was left out completely. But it can be 

understood from Table 22 that the corresponding values of items rejected 

have been part of other items also. Thus it is believed that the VPT is able to 

identify the value preferences of secondary school students adequately. The 

distribution of items in the value Preference Test is shown in Table 22. 

TABLE 22 

Distribution of 
Values in the Items of Value Preference Test 

Contd ... 

Item No. 

1 

2 

3 

4 

5 

6 

7 

Value 

Honesty 

Self restraint, Discrimination between good and bad 

Service, Duty 

Helping others, .Kindness 

Abstinence; Hygienic living 

Self duty 

Comnlon good, Common cause 

Simplz living, Co-operation 

Social responsibility, Civic duty 



Contd.. . 

Item No. 

11 

12 

13 

14 

15 

16 

17 

18 

19 

20 

2 1 

22 

23 

24 

2 5 

2 6 

2 7 

28 

29 

30 

31 

32 

33 

3 4 

3 5 

Value 

Co-operation, Friendship 

Truthfulness, Honesty 

Fellow feeling, Dignity of the Individual 

Courage 

Appreciation of Cultural Values 

Discipline, Rationalism 

Non-violence, Justice 

Gratitude 

Patriotism, Duty 

Truthfulness 

Abstinence, Purity 

Concern for others 

Citizenship 

Ability to respond 

Simple living 

Universal love 

Hygienic living 

Dignity of labour 

Proper utilization of time 

Democratic decision making 

Seculiirism, Justice 

Justicr: 

Unity 

Tolerance 

Self support; self reliance 



When Table 21 and 22 are compared it can be understood that the 

essential values which should have been included, have not been discarded 

from the items 0:: Value Preference Test. Even though the terminology is 

somewhat different from the rejected ones, values having similar meaning are 

there in some other items. For items rejected such as 38 (regularity, 

punctuality) and 48 (patience, endurance); item numbers 29 (proper utilisation 

of time) and 40 (endurance) respectively are there in the final test. 

Item No. 

36 

37 

3 8 

39 

40 

4 1 

42 

43 

44 

45 

46 

47 

48 

49 

50 

Value 

Social responsibility 

Quest for knowledge; Curiosity 

Regularity; Punctuality 

Peace; CO-existence; Co-operation 

Endurance; ~ i g n i t ~  of Individual 

Fellow feeling 

Purity of mind 

Unity; Integrity 

Leadership qualities 

Concern for others; Empathy 

Spirit of Equality 

Friendship; Compassion 

Patience; Endurance 

Fonviud look 

Devo::ion to work, Courtesy 



Validity of the Test 

The validity of a test is how well it fulfills the hnction for which it is 

being used, the degree to which it is capable of achieving its aims. The 

validity of Value Preference Test has been established through the following 

methods. 

Content Validity 

For a test to have content validity it should be a representative sample 

of both the topics and the cognitive processes of a given course or unit. 

Values are special form of affective goals in Social Studies. They are affective 

in their nature and cognitive in their development. The Value Preference Test 

was constructed by giving representations to the major components put 

forward by NCER.T (1979) which are also embedded in the secondary school 

Socirl Science culriculum. 

The content validation of VPT was also done by careful and critical 

examination of the test items in relation to its objectives and thus made the 

following professional judgements (Stanley and Hopkins, 1972). 

1. Does the test content parallel to the curriculum objectives in 

content and process? 

2. Are the test and curricular emphases in proper balance? 
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3. Is the test face from pre-requisites that are irrelevant or incidental to 

the present measurement task? (Are the reading and vocabulary 

levels of the test appropriate for the examinees?) 

The infinitives and objectives of taxonomy classification in the 

Affective domain are also taken in to consideration in the construction of 

iteins in Value Preference Test. The Infinitives and Direct objectives of VPT 

with regard to Taxonomy classification in the Affective domain are listed as 

follows (Orlandi, 197 1, p. 482). 

The students will be able to 

a) .Differentiate answers 

b) Separate design 

c) Posturally respond to alternatives 

d) liespond to nuances 

e) 13upport view points and relevancy 

f) l'rotest against irrationality 

g) Deny irrelevancies 

h) Iheorise parameter 

i) Be rated high by humanitarianism, ethics 

j) Resolve conflicts 

k) Resist injustice 



1) Approve laws and policies and 

m) Protest deceptions. 

Hence it is believed that the Value Preference Test is having content 

validity. 

Concurrent Validity 

Two measures of the same variable can be given concurrently in order 

to assess the validity of a test. For this purpose a sample of 75 students were 

drawn from Tago:l:e Memorial H.S .S. Vellora and BV.J.M. H.S. Perumpadava. 

"Value Sheet in Civics" (A test for measuring values which the investigator 

had constructed and standardised earlier for another study) and Value 

Preference Test .were administered on the sample. After scoring, the co- 

efficient of corrt:lation was computed. The CO-efficient of correlation on 

scores of Value Sheet in Civics and Value Preference Test was found to be 

0.44. It shows ihat there is a moderate correlation between these two 

measures. Hence it is assured that VPT is having concurrent validity also for 

measuring values developed in secondary school pupils. 

Reliability of Value Preference Test 

The reliability of a test is its trustworthiness or its consistency. The 

reliability of Value Preference Test has been determined by i) Split-half 

Technique ii) Test Retest Method. 



i) Split-half technique 

Through this technique, one hundred response sheets were randomly 

selected from 20 schools. Each response sheet was divided into two 

equivalent halves by separating the odd and even numbers of items and the 

correlation was Ibund between these half tests. The first half represented 

performance in the odd number of items 1, 3, 5, 7 etc. and the second half 

represented the performance in the even number of items such as 2, 4, 6, 8 

etc. Reliability of the whole test was estimated using Spearman - Brown 

prophecy formula. 

2 roe 
r, = - 

1 + roe 

(Mason and Bramble, 1978) 

where, 

r, = the reliability CO-efficient of the test. 

roe = the correlation between scores on the odd and even items. 

The reliability CO-efficient for VPT was found to be 0.85. Reliability is 

generally considered to be high at r > 0.80 (Bauer, 2000). This shows that the 

test is having high reliability. Hence the Value Preference Test is reliable to 

measure the Value Preference of students. 



i) Test - retest method 

It is the simplest method of determining agreement between two sets of 

scores. One class division each from Tagore Memorial Higher Secondary 

School, Vellora and B.V.J.M. High School, Perumpadavu (A total sample of 

seventy-five students) was taken for this purpose. Value Preference Test was 

given and rcpeated on them. To offset - in part at least - the carry over effects 

such as memory, practice etc. sufficient time interval was given between the 

first and second test. (The first test was in the month of August 2003 and the 

second was in Mltrch 2004). The correlation was computed between first and 

second set of scores. The stability CO-efficient (reliability CO-efficient) is 

found to be 0.76 which indicates substantial correlation. Hence it can be 

concluded that the test has enough reliability. 

The specimen copies of draft test, final test and answer key are given 

as Appendix VI. 

7. Teacher's Rating Scale of Students 

Teacher's Rating Scale of Students was prepared to verifL the validity 

of data given by students in Value Preference Test by making a correlation of 

these two. This is a scale intending to know the value commitment of students 

with regard to their daily behaviour at school. The last year's class teachers of 

each respective class division were the respondent of this scale. Being their 



previous year's class teachers, they were requested to rate their students in a 

five point scale. 

There are seven columns in the scale which includes serial number, 

namc of the pupil and five columns for rating such as 1) Valueless 2) 

Sometimes 3) Often 4) Very Often and 5 )  Always. The class teachers were 

also asked to givc: thcir pcrsonal details in the test. The teachers had to mark 

'J'  in the columjl which they felt correct against the name of each student. 

An illustrative model of Teacher's Rating Scale of Students is given below. 

These response sheets were consolidated in to scores according to the 

rating. A score of zero for the rating 'Valueless', one for 'Sometimes', two for 

'Often', three for 'Very Often' and four for 'Always' were given. The data 

and result of correlation done between Teacher's Rating Scale of Students and 

Value Preference Test was given in chapter IV - Analysis and Interpretations. 

Name of tb 
Pupil 

To outcaste the limitations of a Rating Scale which generally brings 

some halo effects of stringency, generosity, central tendency etc., the 

investigator had taken some cautions. Accordingly discussions were made 

with the respondents, viz., the class teacher of the sample's previous class 

Valueless Sometimes Always Often Very Often 
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regarding thc objectives of the study and about the pitfalls that may arise in 

the collection of data by using this tool. Some teachers opined that the notion 

of rating student:; in to two extremes either in 'Valueless' and in 'Always' 

will not be fair arid just. The rationale behind this opinion is that they may act 

differently in diffxent situations depending on the pressure of circumstances. 

Thus the rule of ' [nformed consent' is followed here. A specimen copy of the 

Teacher's Rating Scale of Students is given as Appendix VII. 

PROCEDURE OIF DATA COLLECTION 

"The reliability and validity as methods will be related to the degree of 

shared understanding of the aims of research". (Fraser, 2004, p. 24). 

Therefore, to increase the trustworthiness of data that are collected from 

teachers as well as students, the following method, viz., 'Informed Consent' 

and Participant Friendly data collection was adopted as explained below. 

Informed Consent 

It is relatively a new concept which is of utmost importance in 

qualitative research. An excerpt from Reith Lecture - 5 (2002) will explain 

the concept clearly. 

''Informed consent is therefore always important. It presupposes and 

expresses trust which we must already place to assess the information we're 

given. Should I have a proposed operation? (Should I participate in this 



199 

research?). . . To find trustworthy information, this can be dauntingly hard in 

a world of one way communication". 

It can be understood froin thc above excerpt that informing the subject 

with the purpose of research will increase the trustworthiness of data. Hence 

the investigi~tor p'xsonally made some informal discussions with the teachers 

before the data ctAlection. Before administering the tests, the students were 

also given an introduction. ' 

Participant Friendly data collection 

Scholars like Butler and Williarnson (1996), Stanley and Seiber (1992) 

are of the opinion that we need to give the students detailed information about 

the research so that they can make an informed decision. Doing this requires 

the investigator to enter in to a dialogue with them about the aims and 

objectives of the research and the reasons for the research; what it is trying to 

achieve, what right they have in this process. The rapport established between 

the investigator and the students and friendly dialogue served this purpose. 

Procedure followed in the Collection of Data 

The investigator initially collected a dqtailed list of schools and its 

addresses in four districts of the geographical area of the present study namely 

Kannur, Wayanad, Kozhikode (Calicut) and Malappurarn. There are 107 High 

Schools in Kannur district (53 Government, 54 Aided), 64 High Schools in 
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Wayanad district: (34 Government and 30 Aided), 123 High Schools in 

Calicut district (41 Government and 82 Aided), and 114 High Schools in 

Malappurani district (46 Government and 68 Aided) altogether constituting a 

number of 408 (1'74 Government and 234 Aided) High Schools. 

By considwing the locale and type of management the investigator 

initially listed oul 22 High Schools out of which two schools namely Rajas 

Higher Secondary School, Kottakkal (Malappuram district) and Government 

Ganapath Girls High School (Calicut district) were excluded due to the lack 

of willingness to co-operate with the research. 

Finally Nine High Schools fi-om Kannur district (Two Government 

schools and seven Aided schools) Four High Schools from Wayanad district 

(One Government school and three Aided schools) Four High Schools from 

Calicut district (Two Government schools and two Aided) and Three High 

Schools from Malappuram district (One Government and two Aided) were 

selected for data collection. 

The data collection was started on the 21'' July of 2003 in Kannur 

district. First of all the investigator visited nine schools in Kannur district. As 

a formal procedure to get permission from the head of schools, the 

investigator individually met them with an introducing letter of the Head of 

the Department, Department of Education, University of Calicut. The teachers 

of Social Science were also met and sought their co-operation for the study. 



The heads of institutions concerned, provided tentative dates and time for the 

investigator to collect data in the respective schools. As per the time table the 

investigator reported at the school with all necessary tools. The teachers of 

Social Science wxe  met individually and explained the need and purpose of 

the present study in a detailed manner. Some of the teachers welcomed with 

open hands while others were reluctant to give data. 

Class divisions were selected according to the needs of the strata and 

size of the sample required. After visiting the class, the first five to ten 

minutes was spent for infprmal talks with children for making a 'child- 

fkiendly data collection'. In many schools, it is felt that students approach was 

as if they are ready to spend as much time as the investigator wants so as to 

avoid the monotony of usual class hours. 

It took about two months to complete the data collection in Kannur 

district. The investigator started the data collection in Wayanad district in the 

month of October. The data collection in Calicut district started in the second 

week of November and finally in Malappuram district it was in the month of 

December 2003 and January 2004. The data collection procedures were 

completed by the month of January 2004. 

Though majority of teachers showed interest in providing data, some 

teachers exhibited hesitation to give it. Some of them showed hesitation to 
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give h11 data in the pretext of their increased workload. Some other teachers 

feared about the cx~fidentiality of the data collected from them. 

So~nc of the heads of schools whole heartedly extended maximum help 

while some others were complaining of loosing class hours which may 

influence the result and regarding the accountability towards parents. 

In some of the schools, the investigator had to visit even five or six 

times to collect the response sheets from teachers, for each time they were 

telling some excuses for not filling up the data. Of course, some other 

teachers promptly returned the response sheets on the date prescribed by them 

afier filling all those necessary data. 

Procedure followed for the study at a glance 

The different steps in the procedure followed for the study are 

explained in brief as follows. 

1. The investigator has done a Content Analysis of the text books to 

find out the content potentiality of secondary school Social Science 

curriculum to develop values in students. The investigator 

identified a host of moral, social, cultural, civic, personal and 

aesthetic values that are inherent in the content. After preparing a 

draft of these values, the same was given to twenty five teachers of 

various categories. Their list includes, teacher educators, college 
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teacher:; handling Social Science subjects and senior secondary 

school teachers for judging i.ts validity. Some additions and 

deletior~s were made based on their suggestions and pieces of 

advices. 

2. The Value Identification Test in Social Science was administered 

on One hundred and ten teachers. This has been conducted with a 

view to find out whether the teachers are able to identifl various 

values that are hidden in the secondary school Social Science 

curriculum. 

3. The Value Definition Test for Teachers was administered on one 

hundred and ten teachers of secondary school Social Science. This 

had been conducted with a view to find out whether the teachers are 

able to define various values that are hidden in the secondary 

school Social Science curriculum. 

4. The Data Sheet on Teaching Activities in Social Science was 

administered on one hundred and ten teachers. This was with a 

view to find out whether the teachers are following activities 

suitable to develop values through secondary school Social Science 

curriculum. 

5.  The Checklist on Learning Activities in Social Science was 

administered on One thousand secondary school students. A sample 

of 500 students from IX standard and 500 from X standard was 
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drawn from four districts of Kerala State. This test was conducted 

in order to find out whether the data given by teachers of Social 

Science are valid with reference to the activities mentioned in the 

teaching of their subject towards the objective of value 

dcvclopmcnt. A co~nparison between the data and result of Data 

Sheet on Teaching Activities in Social Science and the Checklist on 

Learning Activities in Social Science helped to make a critical 

evaluation of the teaching activities of secondary school Social 

Science curriculum for the development of values. 

6. The Value Definition Test for Students was administered on One 

Thousand secondary school students. This has been conducted to 

find oul whether the students are able to define various values by 

analyzirlg the statements given based on the Social Science content. 

7. The Value Preference Test was also administered on One thousand 

secondary school students. This test had been used to find out the 

value preferences of students so as to convince whether the 

objectives related to the development of values are fulfilled. 

8. The Teacher's Rating Scale of students had been administered on 

One hundred and ten secondary school teachers of Social Science. 

This was with a view to verify the validity of data given by students 

through Value Preference Test. 



TECHNIQUES OF ANALYSIS 

The data ccdlected from all sources described above were scored and 

consolidated. 

SCORING AND CONSOLIDATION OF DATA 

The consolidation of data of content analysis was completed with the 

classification of values in to different categories. In the process of 

classification of identified values fiom the content the investigator reviewed 

related literature such as Nazreth and Waples (1979) and Gupta (2000). 

Accordingly, a list of classified values was prepared. 

The scoring of Value Identification Test in Social Science, Value 

Definition test for Teachers, Value Definition Test for Students and Value 

Preference Test was made using the answer key already prepared. One mark 

for each right response was awarded in each of these tests. The total score of 

each subject was tabulated on the response sheet. Quantitative statistical 

techniques like mean percentages ad other techniques were made use of with 

these data. 

In the case of Data Sheet on Teaching Activities, the level of the 

activity used by each teacher was decided and markeg in a separate sheet to 

see whether it falls in to Low, Mediocre or Ideal level. The total number of 

entries in each level for each item were counted and the percentages were 
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found. With regard to the Checklist on Learning Activities, the level of 

activity suggested by the students was decided based on the pre-planned level 

of activities. Total numbers of students' responses in each level for each item 

separately for each class relating to a teacher was counted. Later its 

percentages were calculated. The scoring of Rating Scale was made based on 

the degree of rating and each student's score was tabulated. This score was 

later used to correlate with the score of Value Preference Test. 

TECHNIQUES OF ANALYSIS USED 

The following techniques of analysis were used in the present study in 

order to reach at the findings. First of all as a preliminary step of processing 

data, the scoring of each set of response sheets were made and tabulated 

separately. 

a) Content Analysis 

This technique was practiced by using the coding frame. The identified 

values have been classified directly in to such categories as 

i) Moral Values 

ii) Social Values 

iii) Cultural Values 

iv) Civic Values 



v) Personal Values and 

vi) Aesthetic Values 

This classification of values was based on the references, Naveth and 

Waples (1979) and Gupta (2000). 

b) Mean Percentages 

The mean percentages of scores on Value Identification Test in Social 

Science, Value Definition Test for Teachers, Value Definition Test for 

Students and Value Preference Test were calculated for the total samples. The 

mean percentages of scores on Value Definition Test for Teachers and Value 

Identification Test for sub samples were also calculated by using the 

following formula 

Sum of gained scores 
Mean Percentage = xl00 

Sum of maximum marks 

c) CO-efficient of Correlation 

The CO-efficient of correlation was calculated to find out the degrees of 

relationship between the scores on Value Development and Teacher's Rating 

Scale of Students. This was computed by using the Pearson's product - 

moment CO-efficient of correlation (r) formula which is as follows. 



where, 

C X = Sum of the X scores 

C Y = Sum of the Y scores 

C x2 = Sum of the squared X scores 

C y2 = Sum of the squared Y scores 

C XY = Sum of the products of paired X and Y scores 
-- 

L - - 

N = Number of paired scores 

(Best and Kahn, 1996, p. 304) 

d) Percentages 

The percentages of scores on Data Sheet on Teaching Activities in 

Social Science and Checklist on Learning Activities in Social Science were 

calculated. This computation was based on the tabulated score which were the 

result of activities fell in each level. The percentage of scores on Data Sheet 

on Teaching Activities in Social Science for each item on each level of 

activity was found out by using the following formula. 

No. of teachers fell in each level 
Percentage =. xl00 

Total Number(N) 

/ 

The percentage in each level of activity for each item on the Checklist 

on Learning Activities in Social Science was calculated by using the 

following method. 



No. of students suggested for each level Percentage = xl00 
Total Number (N) 

c) Test of Significance of difference between Mean percentages of sub 

samples (Two - tailed test) 

To find out whether there is any significant difference between the sub 

sample IX and X, Boys and Girls, Rural and Urban, and Government and 

Aided schools on scores of Value Definition Test for Students and Value 

Preference Test were calculated by using the following formula. 

where, 

P, & PZ = Percentage of first and second samples. 

NI & NZ. = No. in the first and second samples 

(Garrett, 198 1, p. 236) 

f) Lower limit and Upper limit of confidence interval of percentage 

of performance 

To extend the findings of Value Identification Test and Value 

Definition Test for Teachers to the population, the lower limit and upper limit 
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of confidence interval of percentage of performing the activity (the range of 

percentage of performance in the population) at 0.05 level of significance was 

calculated by using the following formula. 

lower limit =P - 1.96 - E 

where, 

P = Percentage of activities 

Q =  loo-P 

N = Number of subjects 

(Garrett, 1979) 

g) Qualitative criticism 

The investigator made a qualitative criticism of the secondary school 

Social Science curriculum with reference to the objective of development of 

values in students. This includes the criticism of content potentiality, teacher's 

potentiality and the levels of teacher's transaction with the level of values 

developed in students. 

The results of the analysis are presented in the following chapter. 



ANALYSIS AND INTERPRETATIONS

Vijayan. N.K  “A critical study of the effectiveness of social science curriculum 
to develop values in secondary school pupils” Thesis. Department of Education, 
University of Calicut, 2005

  



Chapter I V  

ANALYSIS AND 
INTERPRETATIONS 

> Qualitative and quantitative analysis of data 
> Critical examinations of the findings. 



ANALYSIS AND INTERPRETATIONS 

The present investigation was carried out to critically analyse the 

effectiveness of Social Science curriculum to develop values in secondary 

school pupils. The analysis of the data have been done as per the objectives 

of the study listed in Chapter I. 

This chapter describes the details of analysis of data collected by 

various tools. 

QUALITATIVE AND QUANTITATIVE ANALYSTS OF DATA 

The analysis of data for the present study is done for the following 

dimensions. 

I. Content's Potentiality 

11. Teachers' Potentiality 

a) Value Identification 

6) Value Di!finition 

111. Teachers' Transaction 

IV. Developmer~t of Values in Students 

a) Value Dtlfinition 

b) Value Preference 



I. CONTENT'S POTENTIALITY 

To analyse the potentiality of the content to develop values in students, 

Content Analysis was done.. 

The physical unit of the present content analysis is text books of VIII, 

IX and X standard Social Science. 

The syntactical units are all chapters, topics and sub topics, paragraphs 

and scntcnccs of Ilistory, Civics, Cicography and Economics in text books of 

each standard of secondary school. 

Since the content analysis is only one aspect of the present study the 

investigator did not take 'Propositional units' in to consideration. (The process 

of deconstruction of complex statements in to kernels of meaningful 

statements). 

Thematic or Semantic units are identified by understanding the 

peculiarity features of the chapter headings and sub headings. 

The main dimension employed in the content analysis is Semantic, by 

giving focus on Ihe relation between concepts and their common-sense 

meaning - denota~ional and connotational meanings in texts. Thus the 

investigator's major concern was on 'What is said in the texts?' and in the 

syllabus, its theme and valuations. 



Stepsfollowcd in Content Analysis 

a) Selection oj'particular texts 

The investigator selected VIII, IX and X standard Social Science text 

books as 'text'. 

Since a representative sample from the secondary school Social 

Science text books will not give an over all and an objective view regarding 

the objectives of the present study, the sample of the content analysis is 

decided as full without excluding any of the chapters. 

C) Construction of coding frames 

The investigator constructed a coding frame with the help of his 

supervising teacher that fits both the theoretical considerations and the 

materials. 

4 Pilot and revision of coding frame 

The investigator made a pilot coding in order to test the feasibility of 

the frame. After that, some modifications were made upon it. 



e) Reliability of the process 

The investigator coded all materials in the sample so the errors of non- 

coverage and non response are discarded in order to establish the over all 

reliability of the process. 

Details of Sample Analysed 

The sample in Content Analysis denotes the units taken for analysis. 

First of all, V111 standard text book was taken in to consideration. There is 

only one text book for V111 standard Social Science. There are, altogether 15 

chapters in this text book. The first six chapters consists of History, next six 

chapters consists of Geography, then two chapters are of Civics and the last 

chapter is devoted for Economics. This text book was published in 1998. 

Standard IX text books are in two volumes. First one includes History 

and Civics. Sec0r.d volume includes Geography and Economics. The first 

seven chapters of \volume I consists of History and four chapters are devoted 

for Civics. In the second volume, Geography is covered in first eight chapters 

and then four chapters are for Economics. 

In standard X also there are two volumes of text books. The first 

volume carries 13 chapters altogether. The first ten chapters are of History 

and then three chapters are of Civics. In the second volume, first five 

chapters are of Geography and then four chapters are for Economics. 
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During the year 2003, the IX standard text books have been revised. 

Even though there are some changes in the approach of presentation and 

format, the contents are almost the same. There are two volumes. In the 

second volume which consists of Geography and Economics, there are 12 

chapters altogether. Last two chapters are devoted for Business Studies. This 

is a major difference from the earlier text books. 

During the year 2004, the X standard text books also have been 

revised. But since it is after the data collection of the present study, it is not 

taken in to consideration. 

Procedure of Analysis and Results 

A definite procedure for coding the values which are hidden in the 

contents are follovled. Taking each unit, after reading the heading and sub 

heading, each paragraph given under it was carefully analysed. Firstly, the 

concepts in the pariigraphs were identified. Then the objective of inclusion of 

the very concept in the content was reflected. It helped to identify the 

category of value involved in it. The common-sense meaning of the concepts 

or events were also analysed to identifL the category of value and numbered 

as 1 (Moral value) 2. (Social value) 3. (Cultural value) 4. (Civic value) 5. 

(Personal value) and 6. (Aesthetic value). Then the investigator tried to 

answer the questioil that what particular kind of human quality or value, the 

very concept is capable of conveying? This question was answered with the 
. . 
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help of 83 values enlisted by NCERT. Though the categories of values are 

not watertight compartments, the historicity and the social context of the 

concept and event are also taken in to consideration for this. 

'I'hc values thus coded or identified in the curriculum are enlisted in 

'I'ablc 23. 

TABLE 23 

Values Identified in the Content 
of sc condary School Social Science Curriculum 

STANDARD V111 

HISTORY 

Contd.. . 

Unit 
No. 

1 

2 

Values Identified 

National 
Consciousness 

Socialism 

Freedom 

Unity 

Patriotism 

Non-Violence 

Integrity 

Common cause 

Quest for 
knowledge 

Unity 

Tolerance 

'Topics & Sub topics 

1.1 

1.2 

1.3 

1.4 

2.1 

2.2 

2.3 

India and the Modern World 

Beginning of Modern age in Europe 

Industrial Revolution 

Major developments in the 1 g", 19" 
& 20' Centuries and their impact on 
India 

Coming of Europeans to India 

The Rise, Growth & Development 
of British Rule in India 

British power in Bengal 

Expansion of British power in Kerala 

Impact of British rule in India 



Contd ... 

Unit 
No. 

3. 

4. 

5 .  

6. 

Values Identified 

Common good 

Courage 

Freedom 

Endurance 

Spirit of 
equality 

Secularism and 
respect for all 
religions 

Sense of social 
responsibility 

Anti- 
untouchability 

Self support 

Forward look 

Self duty 

Self reliance 

Appreciation of 
cultural values 

Forward look 

Team work 

Topics & Sub topics 

3.1 

3.2 

4.1 

5.1 

5.2 

5.3 

6.1 

6.2 

6.3 

6.4 

Revolt against British rule 

Early revolt in South India 

Revolt of 1 857-Nature and 
Consequences 

British Policies & Administration in 
India after 1858 

British policy and administration after 
1 858-Constitutional developments 

Changes in Economy & Society 

Decline of agriculture land - native 
industries 

Economic changes under colonial 
s j  stem 

Social and religious movements and 
cultural awakening 

Economic and Cultural Progress in 
Kerala in the Modern Periods 

Economic progress in Kerala in the 
Modern Period 

Development of Industries in Kerala 

Development of Trade and Commerce 

Cultural progress 



218 

CIVICS 

Contd ... 

Unit 
No. 

1. 

2. 

3. 

4. 

Values Identified 

Socialism 

Secularism 

Universal love 

Solidarity of 
mankind 

Citizenship 

Quest for 
knowledge 

Discipline 

Freedom 

Equality 

Justice 

Concern for 
others 

Respect for 
others 

Common good 

Integration 

Unity 

Secularism 

1.1 

1.2 

1.3 

2.1 

2.2 

2.3 

2.4 

2.5 

3.1 

3.2 

3.3 

3.4 

4.1 

4.2 

Topics & Sub topics 

Independent India - Achievements 
And Challenges 

Our National Goals 

Democracy - Socialism - Secularism 

National Integration 

International understanding 

Strengthening our Democracy 

Qualities of citizenship in Democracy 

Education for information 

Freedom of the press & media 

W ~ s e  use of votes 

Equality of opportunity and social 
justice 

Our Social Problems 

Rural Society 

Education for all 

Problems relating to SC/ST 

Ecological problems 

National Integration 

Our different languages 

Necessity for mutual understanding 



Topics & Sub topics 

Dangers of communalism, casteism 

Rcgional interdependence 

U~lity of culture 

Respect for National Symbols 

Defence of the country 

Second line of dependence - 
The World as a Family of Nations 

In1 erdependence of Nations 

The U.N. Principal Agencies 

India's foreign policy 

World Problems 

H~.man Rights 

Racial discrimination 

Arms race 

k p a r i t i e s  -Need for a Social Order 

Values Identified 

m Appreciation of 
cultural values 

Patriotism 

Courage 

Duty 

m Discipline 

GEOGRAPHY 

m Universal love 

m Peace 

m Solidarity of 
Mankind 

m CO-existence 

m Freedom 

Universal Love 

m Tolerance 

Non-violence 

m Equality 

Major Landforms 

Mountains 

Plateaus 

Plains 

Man and the major land forms 

1. 

m Scientific thinking l .  1 

1.2 

1.3 

1.4 

Inter dependence 
of man & nature 

1 

Contd.. . 



Contd ... 

Values Identified 

Scientific thinking 

Concern over 
natural hazards 

Scientific thinking 

Concern over 
natural hazards 

Peace 

Universal love 

Forward look 

Common good & 
simple living 

Hygienic living 

Common good 

Reso~rcefblr~ess 

Forward look 

Proper utilization 
of resources 

Unit 
No. 

2. 

3. 

4. 
(A) 

(B) 

5 

2.1 

2.2 

2.3 

3.1 

3.2 

3.3 

4.1 

4.2 

4.1 

4.2 

5.1 

5.2 

5.3 

5.4 

5.5 

5.6 

5.7 

Topics & Sub topics 

Structure of the Earth 

Layers 

Te lnperature & pressure 

Dt:nsity of layers 

Earth's Movements 

Tectonic movements 

Volcanoes 

Earth quakes 

In dia-Location and Neighbours 

Location of India in Asia 

Closest neighbours of India 

India-Human Resources 

Population 

Quality of Life 

Our State - Kerala 

Location and neighbouring states 

Physical setting 

Drainage 

Climate . 

Natural vegetation 

Natural resources 

Kerala - Human Resources 



Contd.. . 

Values Identified 

Resourcefblness 

Accuracy 

Precision 

Aesthetic sense 

Unit 
No. Topics & Sub topics 

6.  

ECONOMICS 

Commongood 

Self reliance 

Dignity of 
Manual Work 

Co-operation 

1. Indian Economy : Features and Problems 

STANDARD IX 

1.1 

1.2 

1.3 

1.4 

Economic development in India 

Plimning 

Agriculture in Indian Economy 

Basic structure and consumer goods 

Curiosity 

Selfhelp 

Team work 

Orderliness 

Appreciation of 
cultural values of 
others 

Devotion 

Dignity of the 
individual 

Peace 

HISTORY 

1. 

2 

i 

Pre-historic life in Pre-historic Age 

1.1 

1.2 

1.3 

Evolution of life 

Food production 

Use of metals 

Early Civilizations 

2.1 

2.2 

2.3 

2.4 

2.5 

World civiliiations 

Indian civilization 

Buddhism, Jainism 

Judaism - Christianity 

Islam 



Contd.. .. 

Unit 
No. 

3. 

4. 

5 .  

Values Identified 

Justice 

Devotion 

Dignity of Labour 

Justice 

Dignity of the 
individual 

Curiosity 

Quest for knowledge 

Self help 

Freedom 

Humanism 

Curiosity 

Patriotism 

Rationalism 

Topics & Sub topics 

Early African and American Cultures 

Maya - Aztec - Inca 

3.2 

3s1 1 Africa - Culture & 
Civilization 

Medieval 'World 

4.1 

4.2 

4.3 

Feudal society 

Arab civilization - Rise of 
Islam 

India - Society - Culture and 
Science 

Modern Age 

5.1 

5.2 

5.3 

5.4 

5.5 

Disintegration of feudal 
system 

Renaissance 

Reformation 

Geographical Discoveries 

Growth of Nation States 



Unit l No. 
Topics & Sub topics 

l 

Values Identified 

The Heritage of India 

Emergence of Parliament in England 

6.1 I Revolution of 1688 

The land and the people. 
Ancient, Medieval and 
Modern periods 

Freedom 

Art and Architecture 

Languages and Literature 

Music and Dances 
Science and Technology 

Philosophy and Learning 

Appreciation of 
beauty 

Good manners 

Sense of 
discrimination 
between good and bad 

Proper utilization of 
time 

Orderliness 

Human society 

Citizen and Government 

Man as a citizen 

Co-operation 
l .  

1.2 

Sense of social 
responsibility 

Man as a Social Being 

Inter dependence of man Inter- 
dependence 

Indi\-idual and Society 
2.1 1 School community 

2.3 

Good manners 

Truthhlness 

Contd ... 

Citizen and Governnlent National 
Consciousness 

Value for National 
& Civic property 



Topics & Sub topics Values Identified 

1 3 1 Government at Local Level I 
Justice 

Unity 

Self duty 

3.1 

( 4. 1 Government at State & National Levels I Justice 

Pallchayat, Muncipality, 
Corporation 

4.1 

GEOGRAPHY 

Thc Statc Govcrnmcnt; Lcgislaturc 
- executive and judiciary 

4.2 

Citizenship 

The citizen - social and economic 
life. Health services - Education 

Discipline 

Endurance 

Hygienic living 

-- 1.1 Our Natural Environment 

Sense of 
discrimination 
between good and 
bad 

Inter-dependence 

1.1 

1.2 

2.a. 

Lithosphere - Atmosphere 

Human interaction with the 
environment 

2.b. 

Quest for 
knowledge 

1.3 

3. 

Curiosity 

Proper management of 
Environment 

Water in the Atmosphere 

The Atmosphere 

Scientific thinking 

Lithosphere 

Contd ... 

3.1. 

3.2 

3.3 

The changing face of the earth 

The process of gradation 

Agents of gradation 



Contd. 

Unit 
No. 

4 

5 .  

6. 

7. 

8. 

Values Identified 

Self reliance 

Proper uitlization 
of resources 

Inter dependence 

Scientific thinking 

Abstinence 

Proper utilization 
of resources 

Inter-dependence 

Self support 

Self reliance 

Preservation of 
natural 
environment 

Regularity 

Accuracy and 
Precision 

.- 

'Topics & Sub topics 

Hydrosphlare 

4.1 

4.2 

4.3 

The oceans 

Circulation of ocean water 

Ocean and Man 

Biosphere 

5.1 

5.2 

Ecosystem 

Major eco-system 

Natural Resources and their 
Utilizations 

6.1 

6.2 

6.3 

Natural resources 

Depletion and degradation 

Conservation of Resources 

Human Interaction with the 
Environment 

7.1 

7.2 

7.3 

7.4 

Population 

Human occupation 

Environmental Degradation 

Geography & Area Development 

Map and Map Study 

8.1 

8.2 

8.3 

8.4 

Map scale 

Conventional signs and symbols 

Large scale & small scale maps 

Relief representation 



Contd.. . 

Unit 
No. 

l .  

2. 

3. 

4. 

Values Identified 

Proper utilization 
of economic 
resources 

Dignity of labour 
(manual work) 

Self reliance 

Proper utilisation 
of time 

Inter dependence 

Team work 

Unity 

Integrity 

Dignity of labour 

Equality 

Social justice 

Common good 

ECONOMICS 

'Topics & Sub topics 

Understanding an Economy 

HISTORY 

l .  l 

1.2 

1.3 

Type of economy 

Basic problems of an economy 

Solutions 

Common good 

Justice 

1. 

An Overview of Indian Economy 

Imperialism 

2.1 

2.2 

l .  1 

Institutional set up of Indian 
economy 

Main sectors of Indian economy 

Colonisation, Imperialist 
exploitation 

Factors of Production 

3.1 

3.2 

Production 

Factors of production 

Slow Growth of National Income and 
Widening Inequalities 

4.1 

4.2 

National Income 

Gross National product 

STANDARD X 
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Values Identified 

Freedom 

Democratic 
thinking 

Decision making 

Patriotism 

Discrimination 
between good and 
bad 

Socialism 

Freedom 

Peace 

CO-existence 

Courtesy 

Solidarity of 
Mankind 

Humanism 

Discipline 

Spirit of equality 

Freedorn 

Fellow-feeling 

Leadership 
qualities 

Unit 
No. 

2. 

3. 

4. 

5. 

'Topics & Sub topics 

Freedom, ~ e m o c r a c ~  & Nationalism 

2.1 

2.2 

2.3 

2.4 

American war of Independence 

French revolution 

National spirit in Europe 

Struggle against imperialism 

The Socialist Movement 

3.1 Labour movements - Socialists 

The World Wars 

4.1 

4.2 

4.3 

4.4 

I World War - Causes and 
Consequences 
Russian Revolution 

Language of Nations - Fascism 
and Nazism 

I1 World War - Causes and 
Consequences 

Nationalist Movements in the 2oth 
Century - Asia and Africa 

5.1 

5.2 

5.3 

Indian National Movement 

Chinese Revolution 

Freedom struggle in African 
countries 



6. 1 The World after I1 World War 

Unit LT--- ropics & Sub topics 

'l'hc cold war 

Problems of Independent countries 

Non-aligned Movement 

Values Identified 

7. 

Dutch and English domination 

Indian Awakening' 

8. 

Resistance to British domination - 
Pazhassi Raja - Veluthampi - 
PaliathAchan - Mopla Revolt 

Social Awakening - Sree 
Narayana Guiu - Vakkom 
Moulavi 

7.1 

7.2 

7.3 

Spread of Education 

Impact of British rule 

Revolt of 1857 

Socio-religious reform movements 

Awakening in Kerala 

Appreciation of 
good 

8.5 

Tolerance 

Beginning of National Movement 

Peace 

Universal love 

Forward look 

Self respect 

Sense of social 
responsibility 

Initiation 

Patriotism 

Faithfulness 

Resistance to evils 
(Abstinence) 

Forward look 

Quest for 
knowledge 

National 
consciousne~~ 

Contd.. . 



Contd ... 

- 

Unit 
No. Topics & Sub topics Values Identified 

National 
Consciousness 

Leadership 

Non-violence 

Patriotism 

Secularism 

Friendship 

Endurance 

Unity 

Integration 

Patriotism 

Concern for others 

Compassion 

Purity 

Initiative 

Social Service 

9. 

10. 

CIVICS 

Indian National Movement 

9.1 

9.2 

9.3 

9.4 

9.5 

9.6 

9.7 

Citizenship 

Abstinence 

Sense of social 
responsibility 

1. 

Growth of National Consciousness 

Indian National Congress 
Swadeshi & boycott 

Leadership of Gandhi - Jallian 
Wallabagh Massacre - 
Swarajists .. . 
Communal politics 

Post I1 World War Upsurge 

Partition & Independence 

I 1 1.3 1 Political parties and their role 1 self control 1 
Self respect 

Indian Democracy at Work 

Natioual Movement in Kerala 

1.1 

1.2 

10.1 

10.2 

10.3 

10.4 

10.5 

Democracy - Values and 
assumptions - Rights of Inan - 
socially responsive citizens 

Universal adult franchise 

Rise of National Consciousness 

Congress Movement in Malabar 

Awakening of Lower Classes 

Socialist & Communist 
Movements 

Quit India Movement in Kerala 



Contd ... 

Unit 
No. 

2. 

3. 

Values Identified 

Social Service 

Endurance 

Discipline 

Self restraint 

Anti- 
untouchability 

Sense of 
discrimination 
between good and 
bad 

Compassion 

Courtesy 

Peace 

Co-operation 

Solidarity of 
mankind 

Topics & Sub topics 

Challenges facing Indian democracy 

2.1 

2.2 

2.3 

2.4 

2.5 

2.6 

2.7 

Scientific thinking 

Inter dependence 

1. 

Illiteracy 

Problems of minorities 

Parochialism 

SCIST conditions and problems 

Women's problems 

Law and social change 

Anti-social practices 

Evolution of Continents and Oceans 

Scientific thinking 

Earth's Crust - Rock & Minerals 

India and the World 

1.1 

1.2 

3.1 

3.2 

Rocks and Minerals 

Type of rocks 

Need for friendly relations 

World peace, NAM 

GEOGRAPHY 



Contd.. . 

Unit 
No. 

3. 

4.a 

4.b 

5.a 

Values Identified 

Curiosity 

Quest for 
knowledge 

Interdependence 

Quest for 
knowledge 

Forward look 

Scientific thinking 

Accuracy 

Hygienic living 

Concern over 
natural hazards 

Preservation of 

Topics & Sub topics 

Earth's atmosphere 

natural 
environment 

Self restraint 

Simple living 

Proper utilization 
of resources 

3.1 

3.2 

5.b 

Temperature and pressure 

Type of winds 

Natural Resources of India 

Modern Techniques used for the study 
of Eartll's SurFicc 

5.1 

5.2 

5.3 

5.4 

4.1 

4.2 

Water resoruces 

Mineral and power resoruces 

Land use 

Agriculture . 

Modern Instruments used by 
Geographers 

Modern techniques to study the 
Earth's surface 

Map Projections 

4.1 

4.2 

Role of Map Projections 

Types of Map Projections 

India - Physical Setting 

5.1 

5.2 

5.3 

Drainage 

Climate 

Vegetation of India 



Values Identified 

Initiative 

Self support 

Common good 

Unity 

Integration 

Unit 
No. 

5.c 

Topics & Sub topics 

Developing Resources 

5.1 

5.2 

5.3 

5.4 

Proper utilization 
of economic 
resources 

Self reliance 

Self support 

Initiative 

Initiative 

Common good 

Self reliance 

Forward look 

Self duty 

Faithhlness 

Sense of social 
responsibility 

Abstinence 

1. 

2. 

3 .  

4. 

Manufacturing Industries 

Transport and Communications 

International trade 

People: Population problems 

ECONOMICS 

Infra structure of Indian Economy 

l .  1 Meaning and need 

Towards Economic Development 

2.1 

2.2 

Industry 

Foreign trade 

State as an Agency for Economic 
Development 

3.1 State's role in promoting economic 
devel ~pment 

Public Expenditure 

4.1 

4.2 

Sources of public revenue 

Taxes 
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From Table 23 it is evident that each unit of VIII, IX and X standard 

Social Science text books carries various categories of values remarkably 

well. It shows that the secondary school Social Science content is abundantly 

rich so as to dcvclop values in students. 

The investigator identified 69 values through the Content Analysis out 

of which 62 valucs are from the 'Eighty Three values' listed by the NCERT. 

The other seven values such as i) CO-existence, ii) Preservation of natural 

environment iii) Inter-dependence iv) Scientific thinking v) Orderliness vi) 

Appreciation of good, and vii) Appreciation of beauty (Aesthetic sense) are 

extra. 

The investigator could identifj almost all the values of 'Eighty- 

Three,'. But since this exhaustive list of values having repetition as well as 

overlapping of purport conveyed by certain values, in the content analysis the 

number of identified values came down to 62 only. 

Some values in the list of 'Eighty three', such as 

i) Duty and loyalty to duty 

ii) Kindness and kindness to animals 

iii) Respcict for others and reverence to old age 

iv) Team work and team spirit 

v) Consideration for others and concern for others, are either 

repetitions or overlapping. 
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The investigator could not identifL some values such as punctuality, 

obedience, gratitude, faithfulness, self control, kindness, reverence for old age 

etc. from the content. But it is a matter of fact that these values are in one 

way or other connoted by other values. 

The scholars like Gupta (2000) and Kirpal quoted by Gupta (2000) 

spoke of listing and classification of values. Based on the applicability of 

values to the individual and to his manifold dimensions of life, and of the 

harmonious growth of societies, nations and of the world, the identified 

values have been classified in to six categories. 

The different category of values identified in the content of secondary 

school Social Science curriculum as a whole are listed out separately and 

shown in Tables from 24 to 29. 

The Moral values identified in the curriculum are grouped into two for 

the purpose of convenience of analysis viz. i) Universal values ii) 

Individualistic values, which are given in Table 24. 



TABLE 24 

Values Coming under the Category of Moral Values 

The category of values which are enlisted in Table 24 have been 

abundantly seen in many of the chapters of standard VIII, IX and X Social 

Science content. There are manifold events and historical narrations in the 

content where the same values can be seen repeatedly. 

MORAL VALUES 

The social values identified in the curriculum are grouped in to two for 

the purpose of convenience of analysis, viz. i) Community values ii) 

Neighbourly values which are shown in Table 25. 

A. Universal Values 

S1. No. 

1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

9. 

B. Individualistic Values 

Values- 

Universal love 

Peace 

Humanism 

Rationalism 

Purity 

Abstinence 

Scientific thinking 

CO-existence 

Preservation of natural 
environment 

S1. No. 

1. 

2. 

3. 

4. 

5. 

6. 

7. 

Values 

Simple living 

Discipline 

Dutifblness 

Devotion 

Good manners 

Sense of discrimination 
between good and bad 

Patience 



TABLE 25 

Values Coming under the Category of Social Values 

Since Social Science largely deals with the events of different societies 

of the world and human beings through ages, it is found that secondary school 

Social Science content is a rich repertoire of the social values as shown in 

Table 25. 

SOCIAL VALUES 

The Cultural Values identified in the Social Science content are given 

in Table 26. 

A. Community Values 

S1. No. 

1. 

2. 

3. 

4. 

5. 

6. 

7 .  

B. Neighbourly Values 

Values 

Socialism 

Secularism and respect for 
all religions 

Social service 

Justice 

Sense of social 
responsibility 

Team work 

Proper utilization of 
resources 

S1. No. 

1. 

2. 

3.  

4. 

5 .  

6 .  

Values 

Faithfblness 

Fellow-feeling 

Common cause 

Common good 

Concern for others 

Inter-dependence 



TABLE 26 

Values Coming under the Ctltegory of Cultural Values 

From Table 26 it is. found that the secondary school Social Science 

content is rich with many cultural values also. In so many chapters and in 

many paragraphs these values can be seen in a recurring way. . 

CULTURAL VALUES 

The Civic Values identified in the Social Science content are shown in 

Table 27. 

S1. 
No. 

l .  

2. 

3. 

4. 

5. 

6. 

7. 

8. 

9. 

10. 

Values 

Anti-untouchability 

Solidarity of mankind 

Integrity 

Unity 

Non-violence 

National unity 

Compassion 

Courtesy 

Tolerance 

Dignity of manual work. 



TABLE 27 

Values Coming under the Category of Civic Values 

Table 27 shows the list of Civic values which are hidden in the 

secondary school Social Science curriculum. It is an indication of the content 

potentiality for the development of Civic values in students. 

CIVIC VALUES 

The Personal values identified in the content area of secondary school 

Social Science can be grouped in to two, for the purpose of convenience of 

analysis viz. i) Self-based values and ii) Values for civilized life which are 

given in Tablc 28. 

SI. 
No. 

1. 

2. 

3. 

4. 

5 .  

6.  

7. 

8. 

Values 

Citizenship 

Democratic decision making 

Democracy 

Freedom 

Spirit of equality 

Patriotisln 

National Consciousness 

Value for National and Civic property 



TABLE 28 

Values Coming under the Category of Personal Values 

It is found fi-om Table 28 that secondary school Social Science content 

is rich in Personal 'Values which are capable of being identified and made use 

of for their development in students. 

PERSONAL VALUES 

The Aesthelic values identified in the content of secondary school 

Social Science cun-iculum have been enlisted in Table 29. 

A. Selfibased Values 

S1. No. 

1. 

2. 

3. 

4. 

5 .  

B. Values for Civilized Life 

Values 

Self-support 

Self-duty 

Self-reliance 

Scl f-control 

Self-respect 

S1. No. 

1. 

2. 

3. 

4. 

5 .  

6. 

7.  

8. 

9 

Truthhlness 

Initiative 

Values 

Hygienic living 

Quest for knowledge 

Curiosity 

Forward look 

Resourcefulness 

Leadership quality 

Regularity 

Friendship 

Dignity of the individual 



TABLE 29 

Values Coming under the Category of Aesthetic Values 

Table 29 is an indication of the potentiality of the content to develop 

aesthetic values in :secondary school students. 

AESTHETIC VALUES 

From the values listed in Tables from 24 to 29 it can be concluded that 

adequate number of values have been identified in each category as aimed per 

the first objective of the study. In each paragraph of the content which 

contains some events or historical narrations different categories of values can 

be seen abundantly and in a recurring way. In short, each chapter of VIII, IX 

and X standard Soc,ial Science text books is inherent with a number of Moral, 

Social, Cultural, Civic, Personal and Aesthetic values. It is worthy of note 

that values under each class have been identified in the content. 

S1. 
No. 

1. 

2. 

3. 

4. 

Discussion of liesults 

Values 

Appreciation of good 

Appreciation of beauty (Aesthetic sense) 

Orderliness . 

Appreciation of cultural values 

The analysis of the content proved beyond any doubt that each unit of 

text books of History and Civics, Geography and Economics of VIII, IX and 



24 1 

X standards is remarkably rich with various categories of values. Any teacher 

who is aware of the particular objective of curriculum transaction can try to 

identifjr these values. 

The overall values identified by the investigator under categories such 

as Moral, Social, Cultural, Civic, Personal and Aesthetic are 69 in number. 

Out of these, 16 are Moral values (Nine Universal values and seven are 

Individualistic values) 13 are Social values (seven community values and six 
P- 

neighbourly values.) 10 are Cultural values, Eight are Civic values, 18 are 

Personal values (nine self based values and nine-values for civilized life) and 

Four are Aesthetic values. 

Most of the values enlisted in the 'Eighty Three Values' published by 

NCERT, have been identified in the content except a few personal values 

such as punctuality, obedience, kindness, faithfulness, self control, reverence 

for old age etc. for which there are alternative value terminologies or terms 

having the same connotation. Moreover this may constitute only below 10 

percentage of the total. 

Apart from the 62 values identified as per the frame of reference of 

'Eighty three values', seven' other values also have been identified and listed 

out (CO-existence, Preservation of natural environment, Inter-dependence, 

Scientific thinking, Orderliness, Appreciation of good and Appreciation of 

beauty (Aesthetic sense). 
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In short, the result of the content analysis reveals that the secondary 

school Social Science content as a whole is a rich repertoire of various 

categories of values which, if transacted appropriately, is capable of 

developing all these values in the students upto an appreciable level. 

11. TEACHERS' POTENTIALITY 

Teacher's potentiality with regard to value development in students is 

studied in two aspects. a) Value Identification and b) Value Definition. 

a) Value Identification . 

The teacher:; of secondary school Social Science must have the ability 

to identify values by analysing the content area in Social Science, which is the 

primary step towards the goal of value development in students. To measure 

the value identification capability of teachers the mean percentage of Value 

Identification Test in Social Science (for total sample) and its range of 

percentage in the population were calculated. The result of the calculation are 

given in Table 30. 



TABLE 30 

Data and Mean Percentage of Value 
ldcn tification Ability of Social Science Teachers 

60.78 - 78.00* 
* Indicates the lower limit and upper limit of percentages in the population. 

From Table 30 it is evident that the mean percentage for Value 

Identification Ability in Social Science is 69 only. A shortage of 3 lpercent is 

seen unattained. So it is inferred that the teachers of secondary school Social 

Science are not hlly able to identify various values that are hidden in the 

content of the curriculum. Their level of identification ability was even below 

three-fourth. The lower limit of the percentage in the population is 60.78 and 

the upper limit is 78.00. This also shows that the percentage of performance 

of teachers in Value Identification is not up to a satisfactory level. 

The mean percentage of Value Identification Ability for each category 

of values is given in Table 3 1. 



TABLE 3 1 

Attainment in each Category of Values in the VIT by Teachers 

Category of Values Mean % 

I 3- I Cultural Values I 73 I 

Mor2.l Values- 

Social Values 

-&a1 Values 65 

- --- ~ 

76 

6 5 

m ~ e t i c  Values 9 1 

From Table 31 it is found that the mean percentage of scores of 

teachers in identification of Aesthetic Value is high i.e. 91. In Moral and 

Civic Value, the mean percentage of teacher's performance is 76. An 

increasing difference of 7 percent is found in these two classes of values fiom 

that of the whole test. For the ability in Social and Personal Value 

Identification their mean percentage is lower than that of the whole test. The 

mean percentage for Cultural Value Identification is 73. 

In short, much variation is not seen in the attainment of each category 

of values by teachers except in Aesthetic values irom the total attainment. 

Discussion of Results 

The results indicate that the secondary school teachers are not hlly 

able to identify various values that are hidden in the Social Science 
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curriculum. They are unable to identify certain values in the given content. 

The mean percenlage on scores of Value Identification Ability in Social 

Science proved that a shortage of more than one fourth percentage is there in 

attainment. With regard to the development of values in students this is a 

major gap. Being teachers, who are supposed to transact the content in a most 

appropriate way so as to realise this fore~nost objective of Social Science 

teaching, they should have hundred percent ability in identification of values 

from the content. But the teacher's ability in identifLing values except in 

Aesthetic values is desperately unsatisfactory. The range of percentage in 

population also show the same result. 

b) Value Definition 

It is assumed that the teachers of secondary school Social Science must 

have the ability to define correctly the values that are hidden in the extract of 

a given content. 

To know the Value Definition Ability of teachers, the mean percentage 

and range of percentage in population were calculated on scores of total 

sample in Value Definition Test for Teachers which are given in Table 32. 



TABLE 32 

Mean Percentage of Value 
Definition Ability of Social Science Teachers 

From Table 32 it can be understood that the mean percentage for the 

total sample in Value Definition Ability is 76. It is an indication of their 

inability in defining values up to a satisfactory level. The lower limit of 

percentages of scores of teachers in the population is 68.38 and the upper 

limit is 84.26. It shows that the teacher's performance in Value Definition in 

the population also, is not up to an optimum level. 

N 

110 

The mean percentages for each category of values for teachers are 

given in table 33. 

*Indicates the lower limit and upper limit of percentage in the population. 

Marks 
out of 

5 0 

Sum of 
Scores 

4198 

Total 
Max. Marks 

5500 

Mean 
% 

76.32 

% in the 
Population 

68.38 - 84.26* 



TABLE 33 

Attainment in each Category of Values 
in the Value Definition Test by Teachers 

From Table33 it is found that the mean percentage of Defining ability 

of Aesthetic Values by teachers is 84. It shows that among all classes of 

Sl. No. 

1. 

2. 

3. 

4. 

5. 

6. 

Values, the teachers show highest ability with regard to Defining Aesthetic 

Values. The mean percentage for Moral Value Definition is found as 79. In 

Social Value Definition, it is 70 percent In Cultural, Civic and Personal Value 

Definition abilities their mean percentage is just lower than that of the 

General Value Definition ability (whole test). The result reveals that in 

Cultural Value Definition the mean percentage is 72, Civic - 73 and Personal 

- 74. It shows that except in Aesthetic Value Definition the mean percentages 

of teachers for the other classes are more or less identical. 

Category of Values 

Moral Values . 

Social Values 

Cultural Values 

Civic Values 

Personal Values 

Aesthetic Values 

Mean % 

79 

70 

72 

73 

74 

84 



Discussion of Results 

With regard to the Value Definition Ability also the secondary school 

Social Science teachers could not attain up to the expected level. The mean 

percentage on scores of Value Definition Test for Teachers is only seventy 

six. A shortage of twenty four percentage is remaining there in the attainment 

by them. In relation to the Definition Ability of Values under various 

categories the teachers exhibited more or less identical attainment except in 

the case of Aesthetic Values. In Aesthetic Values they show highest Defining 

Ability (Mean percentage is 84). 

111. TEACHERS' TRANSACTION 

It is agreed that whatever may be the extent of potentiality of the 

content, the effectiveness in relation to realisation of goals like development 

of values lies in the fact that how efficiently the teachers are transacting the 

prescribed content. 

To assess the teachers' ability of transacting the content of Social 

Science in secondary schools for developing values in students, the data of 

Data Sheet on Teaching Activities in Social Science were analysed. The level 

of activities suggested by teachers and the percentage of teachers in each level 

for the 25 items from the content area were found out. The Summary of 

levels of activities identified and the percentages of teachers for each level for 

the total sample from the Data Sheet on Teaching Activities in Social Science 

is given in Table 34. 



TABLE 34 

Data and Percentages of Teachers using Different Levels of Activities 
(N=l10) 

S1. No. 
of 

Contents 

1 
L 

2 

3 

4 

5 

6 

7 

8 

9 

10 

1 1 

12 

13 

14 

15 

16 

17 

18 

19 

20 

The Level of Activities Suggested by Teachers and Percentages in 

No. of teachers 
Low 

69 

66 

77 

72 

75 

86 

8 7 

82 

86 

77 

104 

101 

8 1 

97 

101 

107 

90 

74 

69 

90 

% 

63 

60 

70 

6 5 

6 8 

7 8 

79 

75 

78 

70 

9 5 

92 

74 

88 

92 

97 

82 

67 

63 

82 

Each Level 
No. of teachers. 

Mediocre 

4 1 

43 

33 

38 

23 

24 

23 

27 

23 

33 

6 

9 

29 

13 

9 

3 

20 

36 

41 

20 

% 

37 

39 

30 

3 5 

21 

22 

21 

22 

21 

30 

5 

8 

26 

12 

8 

3 

18 

3 3 

37 

18 

No. of teachers. 
Ideal 
-- 
l 
-- 
-- 
12 
-- 
-- 
l 

1 
-- 
-- 
-- 
-- 
-- 
-- 
-- 
-- 
-- 
-- 
-- 

% 

-- 
l 
-- 
-- 
11 
-- 
-- 
l 

1 
-- 
-- 
-- 
-- 
-- 
-- 
-- 
-- 
-- 
-- 
-- 
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From table 34 it is found that in the Data Sheet on Teaching Activities 

in Social Science, except for item No.2, 5, 8 and 9 the percentage of teachers 

using ideal activity is zero.. For item Nos. 2, 8 and 9 only one teacher out of 

110 (1%) used ideal teaching activity. For item No.5, it is 12 (1 1%). For all 

the other 21 items, not even a single teacher claimed as using an ideal activity 

to teach the given content so as to develop values in students. 

Only for 8 items such as No. 1,2,3,4, 10, 18, 19 and 25 mediocre level 

of activities are being used by 30 percent to 39 percent of teachers. In other 

words only for onc third of items, at lcast 30% to 39% of teachers could use 

mediocre activities. 

For other 8 items such as No. l l ,  12, 14, 15, 16, 2 1, 22 and 24 (one 

third of total items) only below 15% of teachers used at least mediocre 

activities. For these item Nos. the percentage of teachers using mediocre and 

low level activities respectively are, for item No. 11, 5% (M) and 95% (L); 

for item No. 12 and 15, 8% (M) and 92%(L). For item No. 14,21 and 22, 

12%, 13%, and 11 % (M) and 88%, 87% and 89% (L); for item No, 16, 3% 

(M) and 97% (L): and for item No. 24, 15% (M) and 85% (L). In other 

words, for the above listed 8 items more than 85 percent teachers used only 

low level of activities. In short, of the total 25 items, only 16 items showed 

mediocre level of s.ctivities practised, that too, by only 3% to 39% of teachers. 



To verify the data given by the teachers in Data Sheet on Teaching 

Activities, the Checklist on Learning Activities in Social Science was 

administered on students. This tool helped to make a cross checking of the 

data collected from teachers with regard to the teaching activities they 

Sollowcd at the time OS handling the given content area. 

'I'lic Icvcl of' Icarning activities as rccallcd and listed by the students 

and the percentage of students suggesting each level for the 25 items from the 

content area were calculated. The data and result as percentage of students 

listing the activities used by teachers from the Checklist on Learning 

Activities in Social Science are given in Table 35. 
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From table 35 it is found that in the Checklist on Learning Activities in 

Social Science, except for item No.1, the percentage of students who listed 

Ideal activity in each of the 24 items is below two percentage. In 16 items it 

is below one percentage i.e., nearer to zero. 

In the Data Sheet on Teaching Activities, for item Nos. 2, 8 and 9 one 

teacher (1%) used ideal activities. The teacher who used ideal activities for 

these three items is Mr. Varghese, K.J. of B.V.J.M.H.S. Perumpadava, 

Kannur district, whose students' Checklists were separately taken for cross 

checking tile data. I t  is li)und that, of 30 students, only 11 students were 

taught by Mr. Varghese. Seven out of 11 students (64%) and six out of 11 

students (55%) listed ideal activities for items 2 and 8 respectively and hence 

they can be considered as ideal. B~rt for item number 9 only four students 

(36%) were listed ideal level of activities, which cannot be considered as 

ideal. But it is found that item No. 9 can be considered as mediocre level of 

activity since the other seven students also agree with it. 

For item Ncl. 5, 12 teachers ( l  1%) out of 110 claimed as using ideal 

activities. The Check list of students who taught by them were separately 

taken for cross checking. Of the 12 teachers, the students of 10 teachers did 

not agree at a11 with their claims. Of the other two teachers, 28 percent of 

students of one teacher and 17 percent of students of the other teacher agreed 

with their claims. Since these percentages are very low, the claim of the 
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teachers cannot be considered as true and those activities also are considered 

under Low Level. 

The number of teachers using mediocre level of activities as per the 

Data Sheet and their percentage, the number of students listing mediocre level 

of activities in Checklist and their percentage for those items can be compared 

as follows. For item No.1, 41 teachers (37%) and 306 students (30.60%); for 

item No.2, 43 teachers (39%) and 256 students (25.60%); for item No.3, 33 

teachers (30%) and 201 students (20%); for item No.4, 38 teachers (35%) 

and 208 students (21%); for item No.10, 33 teachers (30%) and 195 students 

(20%), for item No. 18, 36 teachers (33%) and 188 students (19%); for item 

No.19, 41 teacher:; (37%) and 165 students (17%) and for item No.25, 40 

teachers (36%) and 160 students (16%). 

Though 30% to 39% of teachers claimed that they use mediocre level 

activities for the eight items, (No. 1 1,12,14,15,16,21,22 and 24) the students' 

data agree with this only for one item and disagree for the rest seven items. 

Students' opinion range between 16% and 20% for these items. So the 

teachers' claim for these items also is doubtfbl and hence these items also are 

to be considered as belonging to low level. Therefore the only item that can 

be considered as mediocre level is item No. 1. 

Of all the 25 items only one item (No.1) is attempted by the total 

sample of teachers up to a mediocre level. 
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Hence, all other items except 1,2 and 8 are practiced by all the teachers 

at a low level of transaction with regard to developing values in students. 

In short, of 110 teachers, only one teacher used ideal level of activities, 

that too for only two items. The total sample of teachers were able to use 

atleast mediocre level of activities only for one item. In the case of rest of the 

22 items, all the 110 teachers used only low level of activities while they 

transact those given content. 

Discussion of Results 

The teacher's ability in using suitable activities for teaching Social 

Science content so as to develop values in students is pathetically low. The 

cross checking of data given by students with that of teachers convinced the 

fact that even a single teacher out of the total sample was not able to use 

either ideal or mediocre level of activities for more than three items. For 88 

percent of total items given, all the one hundred and ten teachers used only 

Low Level of Activities. This is a clear indication of almost all the teachers' 

incapability in using appropriate activities in Social Science classroom for 

developing values and hence usually resorting to low level of activities. 

The values that might be developed in students by teaching the given 

content which are taught up to ideal and mediocre levels are 1) Common good 

2) Justice and 3)  Social scivice (Social Values), l )  Freedom 2) Democratic 

thinking 3) Equality and 4) Patriotism (Civic Values), 1) Self duty 2) 
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Empathy and 3) Couragc ( l'orsonal Valucs) and 1) Appreciation (Aesthetic 

values). 

IV. DEVELOPMENT OF VALUES IN STUDENTS 

The development of values in secondary school students through 

Social Science cun-iculum is studied with respect to its two aspects: 

a) Value Definition Ability and 

(b) Valuc: Preference. 

a) Value Definition Ability of Students 

It is assumed that by learning of the content in Social Science the 

students must be able to define various values correctly by seeing an extract 

or sentences which carries the meaning of the content. 

To know the Value Definition Ability of students, the mean percentage 

and its range of percentage of scores on VDT for students in the population 

were calculated. The data and result of the analysis for the total sample are 

given in Table 36. 

TABLE 36 
Mean Percentage of Value Definition Ability of Students (Total Sample) 

*Indicates lower limit and upper limit of % in the population. 

N 

1000 

Marks out of 

50 

% in 
Population 

58.25 - 64.29* 

Sum of 
scores 

30635 

Total 
Max. Marks 

50,000 

Mean % 

61.27 
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From Table 36 it is found that the mean percentage of Value Definition 

Ability for students is 61.27. A Shortage of 39% is seen in attainment. The 

lower limit of pciccntage of performance in VDTS is 58.25 and the upper 

limit is 64.29 which also indicates the inadequate level of Value Definition 

Ability of student:; in the population. This shows that the Value Definition 

Ability of students is very less than the expected level. 

The mean percentages of Value Definition Ability for each category of 

values by students are given in Table 37. 

TABLE 37 

Mean Percentage of 
Value Definition Ability for the Categories of Values for Students 

From Table 37 it is found that the mean percentage of scores of 

students in Value Definition Ability, the Aesthetic Values is the highest i.e., 

71. This is 10 percent higher than that of the total sample. In Moral and 

Social Values students' Ability is 60 percent. For the Ability in 'Defining 

Mean % 

60 

60 

5 7 

55 

63 

71 

S1. No. 

l 

2 

3 

4 

5 

6 

Category of Values 

Moral Values 

Social Values 

Cultural Values 

Civic Values 

Personal Values 

Aesthetic Values 
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Cultural and Civic Valucs thcy arc lower than the average. Next to Aesthetic 

values Personal Villues stand second (63%) in Defining Ability, which is also 

somewhat nearer to the total sample. 

The mean  erce cent ages of sub samples such as IX standard students, 

and X standard students, Urban and Rural students, Government and Aided 

students, Boys and Girls were calculated separately and wee compared. 

The mean percentages and the range of percentage in the population 

for these sub samples for Value Definition Ability are shown in Table 38. 

TABLE 38 

Data and Mean percentages of 
Sub-samples for Value Definition Ability of Students 

Sum of Total Max. 
Sub / 1 1 s o  1 Marks 

X Standard 1 500 1 50 1 15446 1 25,000 1 61.78 

Mean % 
I I l I I 

Boys ( 491 1 50 1 11752 1 24550 1 47.96 

IX Standard 

Girls 

Urban 

% in 
population* 

500 

Rural 

Government 

Aided 
I I I I I 

* The lower limit and upper limit of percentage in population. 

14605 5 0 

509 

44 1 

559 

343 

657 

25,000 

5 0 

50 

58.42 

50 

5 0 

5 0 

14967 

16325 

17226 

1052 1 

19556 

25450 

22050 

58.80 

58.40 

27950 

17150 

32850 

61.63 

61.35 

59.53 
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From table 38 it is found that the mean percentage of Value Definition 

Ability for Students for IX standard is 58.42. This is 3% less than that of the 

total sample. 

The mean percentage of Value Definition Ability for students for X 

standard is 6 1.78. This is more or less same to that of the total sample. This 

indicates that X standard pupils show Value Definition Ability identical with 

that of the total sample. 

It is understood that the mean percentage of Value Definition Ability 

for Boys is only 47.96 (48%). A difference of 13% exists between the total 

sample and boys with regard to their Value Defining Ability. In otherwords, 

when comparing to the total sample, boys show less defining ability 

pertaining to values. 

It is also found from Table 38 that the mean percentage of Value 

Definition Ability for Girls is 58.80 i.e., very near to the mean percentage of 

total sample. Only a difference of about 2% exists between the percentages of 

Total sample and girls. However girls are having an advantage of 11% with 

regard to their Value Defining Ability to that of boys. 

The mean percentage of Value Definition Ability for Students for 

Urban sub sample is 58.40. It is 3% less than that of the total sample. But, 

since it is not a remarkable difference, it indicates that the Value Defining 

Ability of Urban students is almost identical to that of the total sample. 
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It is fbund from the same table that the mean percentage of Value 

Definition Ability for students for Rural sub sample is 61.63. It is more or 

less same to that oj'the total sample. 

From Tabll: 38 it is evident that the mean percentage of Value 

Definition Ability for Government school students is 61.35. This result is 

also vcry ncarer to that of the total sample. It denotes that the Value 

Definition Ability of ~overnment school students is more or less equal to that 

of the total sample. 

From Table 38 is found that the mean percentage of Value Definition 

Ability for Aided School students is 59.53. This result also almost agrees 

with that of the total sample. 

The range of percentage in the population on Value Definition Ability 

for Students also indicates an unsatisfactory level of attainment. The lower 

limit and the upper limit of percentages in each of the sub samples given in 

Table 38 show that the students' Value Definition Ability will remain 

unsatisfactory if the result is extended to the population also. 

To find out whether there exists any significant difference between the 

coinparable subsamples, the test of significance of difference in percentages 

was applied. 



The test of significance of difference between mean percentages of IX 

and X standards for Value Definition Ability is presented in Table 39. 

TABLE 39 

Comparison of Value Definition 
Ability between IX and X Standards Students 

The critical ratio given in Table 39 reveals that no significant 

difference exists between IX and X standard students with respect to their 

Value Definition Ability. 

Standard 

IX standard 

X Standard 

The test of significance of difference between mean percentages of 

Boys and Girls for Value Definition Ability is presented in Table 40. 

TABLE 40 
Comparison of Value Definition Ability between Boys and Girls 

N 

500 

500 

* Significant at 0.01 level. 

Mean % 

58.42 

61.78 

There is significant difference between Boys and Girls on Value 

Definition Ability for students (CR = 3.44. Significant at 0.01 level). Since 

Critical Ratio 

1.08 

Critical Ratio 

3.44* 

Mean % 

47.96 

58.80 

Sex 

Boys 

Girls 

N 

49 1 

509 
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Girls show a higher percentage they are having higher Ability compared to 

boys with regard to Defining Values. 

The mean percentages of Value Definition Ability for students between 

Urban and Rural were compared using the test of significance. The details of 

comparison is shown in Table 41. 

TABLE 4 1 

Comparison of Value Definition 
Ability between Urban and Rural Students 

The critical ratio obtained for the difference between Rural and Urban 

is 1.03, which is less than the value for being significant. Therefore it can be 

concluded that there is no significant difference existing between Rural and 

Urban students in their Value Definition Ability. 

Locale 

Urban 

Rural 

The data and results of test of significance of difference between 

Government and Aided schools are shown in Table 42. 

N 

44 1 

559 

Mean % 

58.40 

61.63 

Critical Ratio 

1.03 
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above the average. It is an indication of their low ability to define a value 

cvcn if lhc necessary contcnt is studied. 

With regard to various categories of values, the students' defining 

ability is highest in Aesthetic values. In Moral, Social and Personal values it 

lies just near the' average only. In Cultural and Civic values the Value 

Defining Ability of students lies even lower than the average. Except in the 

case of civic and cultural values, the teachers' effort for developing values (as 

evidenced by their Data sheet) and the students' Value Definition Ability can 

be seen as having some positive relationship. It indicates that if all the other 

teachers put their purposive effort towards the goal of value development, the 

students' attainment of value would have been high in all categories of values. 

b) Value Preference of Students 

It is assumed that after learning the content of Social Science, the 

students of secondary schools must have the capability of making right 

preferences or rational choices in situations which contain some moral 

dilemmas. 

The data collected by the Value Preference Test was used for this 

analysis. This data was first cross-checked with Teachers' Rating Scale of 

Students. Correlation was found between scores on Value Preference Test 

and Tcachcr's Rating Scale of Students in which correlation coefficient is 

found to be 0.69. It indicates that substantial relationship exists between the 
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scores of these two tools. Hence, students' data on Value Preference Test is 

treatcd as valid for the study. 

To assess the Value Preference of students, the mean percentages of 

scores on Value Preference Test and the range of percentage in population 

were calculated for total sample and for each of the sub samples. 

The data and result of mean percentages of Value Preference of 

students for total sample are given in Table 43. 

TABLE 43 

Data and Mean Percentage for 
Value Preference of Students (Total Sample) 

1 N I Marks out of / Sum of 1 Total Max. I Mean % 1 % in 
scores Marks Population 

From Table 43 it is found that the mean percentage of Value 

Preference of students for total sample is 64.13. Even though there exists a 

difference of 3% between the mean percent of Value Definition Ability of 

students (61.27%), it is an indication of their inadequate performance. The 

lower limit of percentage o f  performance of students for the variable is 61 -66 

and the upper limit is 67.10 which also substantiate their insufficient Value 

Preference Ability. 

L 

1000 

'Indicates the lower limit and upper limit of % in the population. 

40 25654 40,000 64.13 61.66 - 67.10' 
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To find out whcthcr thcrc is any significant difference between two 

comparable sub samples on grades, sex, locale and type of management, the 

mean percentages of the variable were calculated for each sub sample which 

were then compared. The data and results of this analysis are given in 

Table 44. 

TABLE 44 

Data and Mean Percentages of Value 
Preference of Students for the Sub-samples 

1 2 1 X Std 

3 Boys 

4 Girls 

1 5 1 Urban 

Rural 

7 Government 

* The lower limi and upper limit of percentage in population. 

From Table 44 it is found that the mean percentage of Value 

Preference for IX standard students is 62.94. This is more or less identical to 

that of the total sample. Only a difference of one percent exists between the 

total and the IX standard students in the results obtained. 

It is eviden~: from the same table that the mean percentage of Value 

Preference for X standard students is 63.30. This statistic also lies very nearer 
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to that of the total sample. It is only one percent less than that of the total 

sample. 

It is understood from the same table that the mean percentage of Value 

Preference for Boys is 60.30. A difference of 3% is manifested when 

compared to that of the mean percentage of the total sample. That means, 

with regard to Value Preference, capability of Boys is 3% less than that of the 

total sample. However this is not a major difference. 

From Table 44 it is evident that the mean percentage of Value 

Preference for Girls is 63.48. This is more or less same to that of the total 

sample. The diffcrcnce in percentages, (that is only 1%) is not worthy of 

note. 

The mean percentage of Value Preference for Urban sub sample is 

found to be 60.45. This is 4.% less than that of the total sample. 

It is found from the same table that the mean percentage of Value 

Preference for Rural sub sample is 68.59 (69%). An advantage of 5 percent is 

there for rural sub sample than that of the total sample. 

With regard to the Government school students, the mean percentage 

of Value Preference is found to be 66.09. This is 2 percent higher than the 

total sample. 



268 

It is found fiom Table 44 that the mean percentage of Value Preference 

for Aided School studcnts is 62.50. This is also more or less identical with 

the total sample. Only a difference of one percentage exists between the 

Aided school students and the total sample. 

The range of percentage of performance of' students in the population 

for Valuc Prcfcrct~cc illso rcvcals the same rcsult. Thc lowcr limit and the 

upper limit of percentages given in Table 44 show that the students' Value 

Preference level in each of the sub samples will remain unsatisfactory if the 

result is extended to the population also. 

To find out whether there exists any significant difference between the 

comparable sub samples, the test of significance of differences in percentages 

were applied. The results are presented from Table 45 to 48. 

TABLE 45 

Comparison of Value Preference 
between Students of IX and X Standards 

The critical ratio given in table 45 reveals that no significant difference 

exists between IX: and X standard students with regard to their Value 

Critical Ratio 

0.1 1 

Standard N 

500 

500 

Mean % 

62.94 

63.30 
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I'rel'crcncc. I t  mcaos that in the casc OS Value Preference, 1X and X students 

show equal capability. 

TABLE 46 

Comparison of Value Preference between Boys and Girls 

The critical ratio found from the test indicates that the difference is not 

Sex 

Boys 

Girls 

significant as shown in Table 46. In short, between boys and girls no 

significant difference exists with regxd to their Preferences in Values. Boys 

N 

49 1 

509 

and Girls are ident. cal in preferring values in situations of dilemma. 

TABLE 47 

Mean % 

60.30 

63.48 

Comparison of Value Preference 
between Urban and Rural Students 

Critical Ratio 

1.03 

* Significant at 0.01 level. 

Locale N 

Rural 559 

From 'Table 47 it is evident that the critical ratio found is significant at 

0.01 level. It indicates that there exists significant difference between Urban 

and Rural students in their Value Preferences. The mean percentage of Value 

Preference for Urban students is 60.45 and for Rural students is 68.59. Rural 

Mean % 

60.45 

68.59 

Critical Ratio 

2.66* 
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students are having an advantage of 8.5% with regard to the mean percentage 

of' Valuc Prcfcrcncc. That means Rural students are having higher Value 

Pre fcrences. 

TABLE 48 

Comparison of Value Preference 
between Students of Government and Aided Schools 

From 'Table 48 it can be understood that no significant difference exists 

between Government and Aided school students in their Value Preferences. 

' N 

343 

657 

Discussion of Results 

The findings of the study show that the Value Preference of the 

secondary school siudents as a whole is not up to a satisfactory level. Their 

level of Value Pre5:rence for the total sample is much lower than the expected 

one. (only up to 64.13%). 

Mean % 

66.09 

62.50 

In sub samples based on grade, that is in classes IX and X, the level of 

students' Value Preference was found almost identical to that of the total 

sample. 

Critical Ratio 

1.12 
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In the sub samples based on Sex, between Boys and Girls also the 

dill'crcncc in the Icvcls ol' Value I'rcfcrence is not significant and also lies 

nearer to that of the total sample. A small difference of 3% exists between the 

sub samples Boys and Girls. In the sub samples based on Locality, the level 

of Value Preference in Urban students show a statistic, that is more or less 

same to that of the total sample. Whereas in Rural sub sample, the level is 

some what high. i.e. 5 percent higher than that of the total sample. When the 

mean percentages of scores of Urban and Rural sub samples were compared, 

it showed that a significant difference exists between them at 0.01 level. 

With regard to the sub samples based on Type of Management, both 

for the Governme~lt students (66.09%) and for the Aided students (62.50%), 

the attainment in 'Jalue Preference is very nearer to that of the total sample. 

Even though a difference of 3% exists between these two sub samples it is 

only a negligible one. 

In short, the level of appropriate Value Preference of students in 

secondary schools for total sample and for all the sub samples except Rural 

students, is showing just above sixty percent only. Rural students showed 

69% attainment which is significantly different from that of urban studeqts. 

In other words the secondary school students in general show low 

Value Preferences, whereas the Rural students exhibited some what higher, 

but still not satisfactory level of preferences in values. 



CRITICAL EXAMINATION OF THE FINDINGS 

A critical examination of the findings of the present study has been 

tried out based on the following aspects of secondary school Social Science 

curriculum such as i) Objectives of the curriculum ii) Content's potentiality 

iii) Teachers' Potentiality iv) Teachers' Transaction and v) Development of 

Valucs in Students. 

i )  Objectives of th e Curriculum 

Social Science has been introduced at the secondary level with a view 

to develop an insight in to human relationships, necessary values and attitudes 

prevalent in society. It has been considered as one of the major partners in 

fulfilling the objectives of education. The observation of NCERT (1999) is 

true that the major curricular concerns which have been identified for the 

education of 21'' century can as well as be taken as ideational objectives of 

Social Science also. 

The preface of text books in Social Science, scheme of work/syllabus 

and secondary school Social Science Hand book as well as the Na.tiona1 

Curriculum Framework for School Education 1988 and 2000 etc., have 

emphasised the develop~nent of various values as one of the major objectives 

of teaching Social Science. 
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So it is cleiir that adequate emphasis is given in its objectives, while 

Social Science ha:; been introduced with a view to give enough exposure to 

social realities, to :.nstill human values in students. It is also assumed that it is 

the bounden duty of every teacher of Social Science to ensure that this 

objective has been realised effectively. 

ii) Content's Pott mtiality 

The secondary school Social Science content is abundantly rich with 

various categories of values which are hidden in it irrespective of its 

presentation and approach. Though these values are not explicitly explained 

and named in the content area, a close reading and a grasp of commonsense 

meaning will make any teacher convinced that VIII, IX and X standard Social 

Science content has high value potential. The IX standard text books of 

Social Science have been *revised in the year 2003 and consequently the X 

standard text books are in the year 2004. Except the addition of one or two 

new units no note worthy changes have been observed. Each unit in History, 

Civics, Geography and Economics is pregnant with a host of Moral, Social, 

Cultural, Civic, Personal and Aesthetic values. The Content Analysis made 

by the investigator proved beyond any doubt that in Social Science there is 

not a unit or sub unit which is free from values. While making the coding 

process if each occurrence of the same or different values was counted, it may 

exceed thousand. He could also notice that all the values listed by the 
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authentic sources 2.nd some extra also are present in the content of these three 

grades. 

Hence it cim be considered that cent percent is the potentiality of 

secondary school Social Science content with regard to the development of 

values. 

iii) Teach ers ' Potf?ntiality 

Teachers' potentiality in relation to the development of values in 

students was analysed with regard to its two aspects. Firstly the teachers' 

ability with regard to Value Identification was analysed. It is one of the most 

important pre-requisite that, once the objective set for the teaching of Social 

Science is recognised for developing values and the content is found potent 

for the same, the teachers should be able to identifl various values that are 

hidden in the content. If the teachers are unable to identifjr these values from 

the content, it may be due to two reasons. It is either because they are 

teaching without understanding the aims and objectives of teaching the given 

content, or because they are purposefully ignoring this crucial area due to the 

over emphasis of knowledge in the cognitive level only. 

The teachers must have showed hundred percent ability in identifjring 

the values in the content. But they did not even score seventy percentage of 

the expected level. A shortage of more than 30% is seen which is indeed a 
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noteworthy mis-input from the part of the teachers in developing values in 

students through the curriculum. 

Another most important pre-requisite for value development in 

students is the abi:.ity from the part of teachers to define a particular value by 

analysing a content or situation. In this aspect also the secondary school 

Social Science teachers could not reach even nearer to the satisfactory level. 

Even though there is a slight positive difference in definition ability fiom that 

of value identification, about one fourth of the total ability remains 

unachicvcd. I t  is a vcry major shortcoming from the part of teachers who are 

having a key role in transacting the content for developing values in students. 

If the teacher is not able to define the meaning of a value, how shehe can 

teach a value to the students is worthy of thinking. In short the teachers are 

exhibiting a partisan perspective by which they are having a blind or 

unnecessary adherence of the content under the pressure of examination 

oriented training. 

This may be due to the unavailability of either pre-service or in-service 

orientation regarding the necessity of this prime area of objectives. 

iv) Teachers' Transaction 

It is a matter of fact that whatever may be the potentiality of the 

content, the effectiveness in relation to realisation of goals like development 

of values lies in how effectively the teachers are trznsacting the prescribed 
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content. Only one teacher, out of 110 teachers, used ideal level of activities, 

that too for only two items. The total sample of teachers were able to use 

at least mediocre level of activities only for one item. All the 110 teachers 

used only low level of activities for rest of the 22 items, while they transact 

the given content. It is an indication of their poor ability to transact the 

content effectively towards-the development of values. In the case of moral, 

social, personal and aesthetic values, the teacher's effort for developing values 

(as evidenced by their Data sheet) and the Students' Value Definition Ability 

can be seen as having some positive relationship. It indicates that if all the 

other teachers put their purposrve effort towards the goal of value 

development, the students' attainment of values would have been high in all 

categories of values. 

The findings of the study reveal that most of the teachers may be near 

completely incapable of making use of appropriate activities to develop 

values in students. We can assume the reason behind it is that most of the 

teachers are not at all taking into consideration the hidden values while they 

plan and execute teaching - learning activities. If they were capable enough 

to do it, they could have suggested such activities in the Datasheet supplied to 

them, even if they had not practised them while handling those particular 

units. 



In other words, thc teacher's ability in suggesting suitable activities so 

as to develop values in students is pathetically low. Among the different 

aspects of the continuum of curriculum a major gap has been occurred in 

teachers' potentiality and their teaching activities for developing values in 

students. 

The development of values in students has besn studied with its two 

aspects in the present study. viz., i) Value Definition Ability of Students. 

ii) Value Preference of Students. 

The Value Definition Ability of students is not found up to a 

commendable level. It is much less than the expected level for total sample 

and in almost all the sub samples. The analysis revealed that the Value 

Definition Ability of Students including in each of the sub sample lies nearer 

to the average. It is an indication oE their low ability to define a value even if 

the necessary cont,:nt is studied. It may be pointed out here that the Value 

Definition Ability of teachers is 76% while that of the students is only 61%. 

A gap of 15% in this regard, throws light into the assumption that the teachers 

do not take efforts to transmit whatever definitions they already know for 

different values. Clne of the reasons for this deplorable state of affair is the 

teachers' negligeno: towards this prime area of concern in their teaching. If 

their teachers had adequately emphasised and appropriately followed 
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strategies to develop necessary values with the help of the content, the 

studcnts would have attained the ability to define a particular value by 

analysing the given content. 

The attainment of Value Preference of the secondary school students as 

a whole is also not upto a satisfactory level. The level of attainment of Value 

Preference of studcnts in secondary schools for the total sample and for 

almost all the sub samples, except for Rural students is a bit above the 

avcrage only. When students are given with some situations which are like 

moral dilemmas, students must be able to make their preference based on 

their reflective tltirtking and rational choice. In the present study the students 

in IX standard aF well as X standard show only a nominal performance. They 

have failed to provide any proves for that they are having the ability to resolve 

the value issues and clarify with the value questions involved in the content 

area of Social Science. Of course this is what Social Science in particular and 

education in general are aiming at. 

In short, if the Social Science curriculum is like a system, major 

pitfalls are seen in the product level of that system, i.e., value development in 

students. This has not been achieved up to an adequate level. The objective 

set for the tcaching of Social Scicnce to this extent has not been fulfilled. For 

this, the teachers are to be held responsible. In a cyclical relationship of 

various aspects of the curriculum, the objectives are given adequate emphasis 
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on Valuc develop~~lcnt - the contcnt is highly potent for the development of 

values, but in the next stage, in the potentiality of teachers and their 

transaction ability, weakness is found remarkably. 

If teachers are having adequate level of potentiality and they are 

succeeding in transacting the content in a satisfactory manner, the Value 

Definition Ability and ~ a l k  Preference of students would have been high 

and upto an adequate level. 

So it is crystal clear that a major gap is being occurred at the stage of 

teacher intervention in education, which should be seriously thought about. 

Otherwise teachers themselves will be untrue towards the society and nation. 

It is also an indication of the absence of teachers' consciousness towards this 

crucial sphere of influence. Hence the sandwiched state of affair of teacher 

interaction between curriculum and students must be changed. The 

saturation h;~ppen~:d to the noble objectives of Social Science must be 

compensated. 
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SUMMARY OF FINDINGS, CONCLUSIONS 

AND SUGGESTIONS 

This chapter covers details of the relevant aspects related to the study 

such as major findings, conclusions, educational implications and 

suggestions. To have a comprehensive view, the study in retrospect is also 

attempted. 

THE STUDY IN :RETROSPECT 

Restatement of the problem 

Thc problem for the present study is entitled "A CRITICAL STUDY 

OF THE EFFECTIVENESS OF SOCIAL SCIENCE CURRICULUM TO 

DEVELOP VALUES IN SECONDARY SCHOOL PUPILS". 

Variables 

The variables treated in the study are 

i) Effectiveness of social Science Curriculum. 

ii) Values in secondary school pupils. 

The variable "Effectiveness of Social Science Curriculum" is studied 

with the following sub variables. 

a) Potentiality of the content of the curriculum to develop values. 

b) Potentiality of the teachers as evidenced by : 
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i) Abil ty ol'thc tcachcrs fix identification of values in the content. 

ii) Abii ty of the teachers for defining the values inherent in the 

contc:nt 

c )  Level of transaction as evidenced by the ability of the teachers in using 

activities siiitable for transacting the content for the development of 

values. 

The variable, Values in secondary school pupils is studied with two 

sub variables. 

a) Ability of students for defining values 

b) Value preference of students. 

Objectives 

The objectives of the present investigation are as follows. 

i) To identify whether moral, social, cultural, civic, personal and 

aesthetic values are inherent in the content of secondary school Social 

Science curriculum. 

ii) To find out whether the teachers are able to identify the various values 

that arc hiddcn in thc contcnt of thc secondary school Social Science 

curriculum. 
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iii) To find out whether the teachers are able to define the various values 

that are hidden in the content of secondary school Social Science 

curriculum. 

iv) To examine whether the secondary school Social Science teachers are 

able to follow activities suitable to develop values through their 

subjcct. 

v) To investigate whether the objective of value development is fblfilled 

by teaching Social Science in secondary schools. 

vi) To evaluate critically the curriculum of second-ary school Social 

Science for development of values in students. 

Methodology 

a) Design of the study 

The design of the present study follows a critical examination of the 

various data gathered to know whether the secondary school Social Science 

curriculum has the potentiality to develop necessary values in pupils. The 

data for this purpose is collected by document analysis of the topics of the 

curriculum, and survey on 'teachers and pupils. The data are quantitatively 

and qualitatively analysed to ascertain critical examination of them. 



b) Sample for the study 

The investigator has drawn a representative sample of one hundred and 

ten Social Science teachers of secondary schools from Kannur, Wayanad, 

Kozhikode and Malappuram districts of Kerala state. Thousand pupils i.e. 

five hundred pupils from IX standard and another five hundred pupils from X 

standard also were drawn from the above districts through stratified random 

sampling technique. 

c) Technique and tools used in the study 

The investigator employed the following technique and tools for 

measuring the variables. 

Content Analysis 

Value Identification 'Test in Social Science 

Value Definition Test for Teachers 

Data Sheet on Teaching Activities in Social Science 

Checklist on Learning Activities in Social Science 

Value Definition Test for Students 

Value Preference Test 

Teacher's Rating Scale of Students 



The techniques that were used in the analysis of the present study are 

as follows. 

i) Content Analysis 

ii) Percentages and Mean percentages 

iii) Test of significance of differences in the Mean percentages 

iv) CO-efficient of Correlation 

v) Qualitative Criticism 

MAJOR FINDINGS OF THE STUDY 

The major findings of the study are presented below in the sequential 

order of the objectives. 

1. The Content Analysis proved beyond doubt that each unit of text books 

of History and Civics, Geography and Economics of VIII, IX and X 

standards is remarkably rich with various categories of values. This 

finding is fiilly agreeing with the earlier findings of Rollin (quoted by 

Arora, 1983), Rao (1986), and Sarangi (1994). The investigator 

identified aitogether 69 values which can be grouped under different 

categories such as Moral, Social, Cultural, Civic, Personal and 

Aesthetic values. Out of these 16 are Moral values (nine universal, 

seven individualistic) 13 are Social values (seven community values 
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and six neighbourly values), 10 are Cultural values, eight are Civic 

values, 18 are Personal values (nine self based values and nine values 

for civilized life) and four are Aesthetic values. 

Apart from the 62 values identified as per the frame of reference of 

'Eighty-three values' listed by the NCERT, seven other values also 

have been identified and listed out. They are CO-existence, 

Preservation of natural environment, Interdependence, Scientific 

thinking, Orderliness, Appreciation of good and Appreciation of 

beauty. 

In short, the result of the content analysis reveals that the secondary 

school Social Science content as a whole is a rich repertoire of various 

categories of values which if transacted properly, is capable of 

developing all these values in the students up to an appreciable level. 

2. In Value Identification Abili3, the secondary school Social Science 

teachers arc: not hlly able to identify various values that are hidden in 

the content of the curriculum. The mean percentage on scores of Value 

Identification for Teacher is 69 only. A shortage of 31% is seen 

unattained. In other words their level of value identification ability 

was even below three-fourth. The attainment of teachers in value 

identificaticln ability under various categories also, is more or less the 

same, except in the case of Aesthetic values (Mean percentage is 91%). 
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3. In Value Definition Ability also the secondary school Social Science 

teachers7 attainment remained unsatisfactory. The mean percentage on 

scores of Value Definition Test for Teachers (76%) shows a 

remarkable gap. The unattained percentage (24%) i.e., nearly one 

fourth of the expected level (100%) is not a negligible gap. In the 

Definition Ability of Values under various categories also the teachers 

exhibited more or less the same attainment except in the case of 

Aesthetic Values. For Aesthetic Values they show highest defining 

ability (Mean percentage is 84%). 

4. It is found that the secondary school Social Science teachers are not 

able to foilow activities suitable to develop values through the teaching 

of their subject. 

The percentage of teachers who used Ideal level of activity for teaching 

Social Science cor tent towards the development of values is very low. In the 

Data Sheet on Teaching Activities in Social Science except in four set of 

items, the percentage of teachers using ideal activity is zero. In three items, 

out of this four, only one teacher used ideal activity and for one item 12 

teaches used ideal activity. All the 110 teachers used only low level of 

activities for 22 items (out of 25) while they transact those given content. It is 

an indication of their poor ability to transact the content for developing 

values. In short it can be concluded that the teachers7 ability in usinglat least 
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suggesting suitable activities so as to develop values in students is pathetically 

low. 

The cross checking of data given by students with that of teachers, 

convinced the fact that except Item No. 1, for all the 24 items more than 85 

percent of teachers used only Low level of teaching activities with regard to 

Social Science content towards the objective of development of values in 

students. This finding is agreeing with the findings of Pate1 (1984) and Ingole 

(1985). 

5. The findings show that the Value Definition Ability of Students is not 

satisfactory (61.27%). It is much less than the expected level for total 

sample (100%). In all the sub-samples such as IX and X standard, 

girls, students of urban, rural, government and aided schools the level 

of their Definition Ability is almost the same except in Boys. With 

regard to Boys, the percentage of their Value Definition Ability is even 

below fifty percentage (48%). In short!, the Value Definition Ability of 

Students, including for the sub-samples, lies just above the average 

level. It is an indication of their low ability to define a value even if 

the necessary content is studied. 

6 .  It is found that the Value Preference of the secondary school students 

as a whole is not upto a satisfactory level. Their percentage of 
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performance in Value Preference Test for the total sample is much 

lower than the expected level (64.13%). 

In sub samples based on standard, that is in class IX and X, the level of 

students' Value Preference was found almost identical to that of the total 

sample. 

In the sub samples based on sex, i.e., between Boys and Girls also the 

difference in attai:iment of Value Preference is not significant and also lies 

nearer to that of thl3 total sample. 

In the sub samples based on locality, the level of Value Preference in 

Urban students s h ~ w  a statistic that is more or less same to that of the total 

sample. Whereas in Rural sub sample, the attainment is some what high i.e., 

5% higher than that of the total sample, which is significantly different fkom 

that of the Urban sample. 

With regard to the sub sample based on type of management, i.e., both 

for Government students and for the Aided students the attainment in Value 

Preference is very nearer to that of the total sample. 

In short, the level of attainment of Value Preference of Students in 

secondary schools for total sample and for all the sub samples except Rural 

students, is showing only a little more than sixty percent. Rural students 

showed 69% attainment. 
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In addition to thcsc, for cross checking the consistency arid validity of 

data in Value Prefi:rence 'rest of Students, scores of Teacher's Rating Scale of 

Students were correlated with it. It is found that substantial relationship exists 

between these two scores (r = 0.74) that means the data and result of Value 

Preference Test is -falid. 

INTERPRETATION AND CONCLUSION OF RESULTS 

A summary of critical examination of the findings as interpretation and 

conclusion is treated in the following subheadings given as follows. 

i) Objectives of the curriculum 

The preface: of text books, scheme of work or syllabus, handbook, 

National Curriculum Framework for School Education etc. are emphasizing 

the development of values as one of the major objectives of secondary school 

Social Science curriculum. So it is the bounden duty of every Social Science 

teacher, to ensure that this objective has been realised effectively through 

their teaching. 

ii) Content's potentiality 

The secondary school Social Science content is abundantly rich with 

various categories of values which are hidden in it. Each unit in History, 

Civics, Geography and Economics is pregnant -.vith a host of Moral, Social, 

Cultural, Civic, Personal and Aesthetic values. There is not a unit or sub unit 
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in the VIII, 1X and X standard Social Science text book which is free from 

values. 

iii) Teachers' potentiality 

Once the objectives set for the teaching of Social Science are 

recognised and the content is found potent, it is the duty of teachers to ensure 

the realization of the goal of value development. It :S found from the study 

that the teachers do not have at least seventy percent ability in identifying 

values which are hidden in the content. They are also moderately unable to 

define a particular value by analysing a given content or situation. It is either 

because they may be teaching without understanding the aims and objectives 

of teaching the given content or because they are purposefblly ignoring this 

crucial area due to the pressure and over emphasis of knowledge in the 

cognitive level, 

iv) . Teachers' transaction 

The finding:; of the study reveal that most of the teachers are not at all 

taking in to consideration the hidden values while they plan and execute 

teaching-learning iictivities. It may be due to their incapability of using 

appropriate activities. If they are capable to do so, they could have suggested 

such activities in the Data Sheet supplied to them, even though they did not 

practice them while handling those particular units. Among the different 

aspects of the continuum of curriculun~, the teachers' potentiality and their 
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proper trans:iction ability stand sandwiched in making them less able to 

realise the goal of value development in students. In the case of moral, social, 

personal and aesthetic values, the teacher's effort for developing values (as 

evidenced by their Data sheet) and the Students' Value Definition Ability can 

be seen as having some positive relationship. It indicates that if all the other 

teachers put their purposive effort towards the goal of value development, the 

students' attainment of values would have been high in all categories of 

values. 

v) Development of values in students 

The Value Definition Ability of Students is not found at a 

commendable level. They have showed low ability to define a value even if 

the necessary content is studied. 

The attainment of Value Preference of thc secondary school students as 

a whole is also not upto a satisfactory level. Even though the Rural students 

showed a comparatively higher level of preference for values than that of the 

other sub samples, that too was not up to a substantial level. 

One of the reasons for this deplorable state of affair is the teachers' 

negligence towards this prime area of concern in their teaching. If their 

teachers had adequately emphasized and appropriately followed strategies to 

develop necessary values with the help of the content, the students would 

have shown defining ability and preference for values upto the most 



satisfactory level. Of course, this is what Social Science in particular and the 

education as a whole in general aiming at. 

EDUCATIONAL IMPLICATIONS OF THE STUDY 

The present study shows that in the secondary school Social Science 

curriculum, the gamut of values that can be covered is vast. Since value 

inculcation is not an additional subject and work it should permeate all 

curricular activities. Its success depends largely upon the enthusiasm and 

commitment of teachers. If the teachers are not able to identiq and define 

values that are hidden in the Social Science curriculum in a satisfactory way, 

who will be there to bear the torch light of this pivotal responsibility? 

More over, our future citizens will grope in darkness and there will be 

nothing like 'desirable', 'do's' and 'don'ts'. The subject of Social Science 

has been suffering from routine mirror looking teaching. The real potentiality 

of this core curriculum which would have been the beacon light for the fbture 

generations is kept unused in the hand of the captains of the ships who merely 

resort to 'rear views' only. 

So it is high time to rethink about the age old teaching methods and 

focus of emphasis. Otherwise we will be untrue, cheating and purposefblly 

neglecting the diseased child without providing any medical treatment. 
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In short, the teaching-learning experiences with regard to Social 

Science curriculum in secondary school are merely becoming some 

intellectual exercises without helping them to reflect the information and to 

internalise tlte vtrlue in each teaching-learning situation. This is quite 

unfortunate and dangerous. The findings of this study should open the eyes of 

teachers as well as teacher-educators and policy makers. 

Some suggestions for improving the present educational practices in 

the light of the findings of the study are givea below: 

1. Some intensive in-service courses should be urgently given to 

secondary school Social Science teachers so as to enable them to 

identify various values in the curriculum and to develop potential to 

define them properly in order to make them the inevitable part of every 

teaching-learning experience. 

2. NCERT, SCERT, NCTE and DIET may organise some inservice 

programmes to enable the teachers to learn the know-how in adopting 

most appropriate teaching strategies with special focus on value 

development in their students. The orientation in new strategies like 

Reflective Practices, Ignatian Pedagogical Paradigm, Jurisprudential 

Inquiry Model of Teaching, Co-operative Learning Strategy, 

Investigativt: approach, Activity approach etc. will add vigour and 

vitality to thcir Social Science teaching. 



3. The teacher will have to be given focused training regarding the 

evaluative practices that would follow to ensure whether values have 

been internalised in students. 

4. The curriculum of teacher education may be revised in the light of the 

new policy thrusts with an emphasis on the integration of values. 

5 .  To enrich the repertoire of future teachers, the latest trend of paradigm 

shift in the teaching strategies from behaviourist approach to 

constructivist approach has to be taken seriously in pre-service training 

programmes. 

6. Frequent awareness programmes for parents may be organised inorder 

to familiarise them with the need of social-personal qualities including 

values in students through classroom teaching. Otherwise they may 

raise hackles against changing the traditional focus of classroom 

teaching. 

7. The teacher-,educators should also be oriented to the need of the hour 

for value education, its recent trends and strategies, and the 

effectiveness of integrated approach through the existing Social 

Science cun:iculum with a prime objective of developing values in 

students. It helps to leave no scope of mishandling of proper training 

in this regard. 
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8. Some state wide workshops may be conducted in order to develop 

some standiud modules in Social Science towards the prime objective 

of value de\~clopment. 

9. Statewide st=minars and workshops may be conducted with a view to 

give content enrichment in the concepts of latest developments like 

Reflective Practices, Emotional Intelligence, Self Science 

Curriculum, Social Cohesion, Tolerance Education, Peace 

Education, Multi-Cultural Education, etc. 

10. Since children are under the magnetic influence of some media like 

television and internet, the management of channels and search 

agencies and the censoring authority must take an initiative to make all 

the programmes free from value violation. They can launch some 

purposefbl activities separately towards this goal. Print media like 

newspapers and magazines can also play a vital role in this regard. 

11. In fact it requires a 'kind of mass movement in the society where all 

concerned, the parents, the teachers and students wake up to this call 

(Value development in children through integrated approach). Then 

only life-skill education and value-education can attain increased 

momentum. 



SUGGESTIONS FOR FURTHER RESEARCH 

Since the present study throws light on the desperate state of realisation 

of the objectives of secondary school Social Science curriculum, the 

investigator may suggest the following opinions for firther studies. 

l .  The secondary school Social Science curriculum is suffering fiom poor 

teaching methods and activities. Hence studies pertaining to the 

effectiveness of models of teaching which are conducive enough to 

develop various values can be carried out. 

2. Preparation of some effective modules or packages in Social Science 

towards value development can be tried out so that it can be 

implemented in the teacher-edl~cation programmes. 

3.  It is assumed that the goal of value development or value education in 

students may be effective through an integrated approach in Social 

Science as well as in other subjects like Science and Languages. 

Studies can be carried out regarding the implementation of intensive 

inservice pr 3grarnmes for integrated approach through different school 

subjects. 

4. The influerice of some variables like peer group, parental style, 

learning style of students, achievement motivation, intelligence etc. can 
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be studied with reference to the development of values in secondary 

school students. 

5 .  Experimental studies regarding the effect of some new trends like Co- 

operative Learning Strategy, Ignatian Pedagogical Paradigm and 

Reflective Practices in the development of values with special 

rcfcrence to Social Science curriculum can be carried out. 

6. The effect of Self Science Curriculum in secondary school Social 

Science to develop values can be studied. 

7. Critical studies like the present investigation can be extended to other 

subjects likc: Science; Languages and Mathematics. 
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APPENDIX I (A) 

VALUE IDENTIFICATION TEST IN SOCIAL SCIENCE 

Dr. T.C. AYlSHABl 
Professor 

N.K. VIJAYAN 
Research Scholar 

DEPARTMENT OF EDUCATION 
UNIVERSITY OF CALICUT 

Directions: This is a test which intends to find out the values identified by 
teachers in the secondary school social science curriculum. Find out the 
values (moral; social, cultural, civic, personal, aesthetic, etc.) in each of the 
item that you have identified from your own teaching experience and put a 
'4' mark in the suitable column of the response sheet given. 

1. The value violated in the imperialist and colonialist expansion is 

a) Socialism b) Unity c) Freedom d) Courage 

2. The episode of Kunhali Marakkars in the history of Kerala is an 
example of 

a) Courage and Patriotism b) Initiative 

c) Secularism d) Integrity 

3. can be felt as a value in the socio cultural reform movement led 
by Ram Mohan Roy 

a) Self support b) Integrity 

c) Social Service d) Quest for knowledge 

4. The progress of modern education in the 18'~ C. in India shows our 
preference for the value 

a) Dutifulness b) Common cause 

c) Team work d) Forward look 

5. We may highlight Our differences in religion, language, food and 
customs only to teach the value of 

a) Equality b) Unity in diversity 
c) Patriotism d) Common good 

6. India's policy of Non-Alignment is an epitome of 

a) Discipline b) Patriotism c) Peace d) Justice 



The meanirlg and importance of the Human Rights reflects the value 

a) Dignitq of the individual b) Self duty 
c) Universal love d) Good manners 

The value that would be projected while dealing with the explosive 
rate of pop dation is 

a) Resoi~rcefulness b) Healthy and Hygienic living 

c) Tolerance d) Simple living 

From the significance of agriculture in Indian economy we can be 
drawn the value of 

a) Ratiorlalism b) Humanism 

c) Dignity of labour d) Initiative 

We teach different civilizations to enable the students to get the value 
of 

a) Courage and conviction 

b) Sense of social responsibility 

c) Appreciation of cultural values of others 

d) Good manners 

In France, just before the revolution, the burden of taxes fallen heavily 
on the people of the third estate. Here we can see the violation of the 
value of 

a) Socialism b) Justice c) Freedom d) Rationalism 

The Declaration of the Rights of Man in 1789 adopted by the National 
Assembly emphasise the value of 

a) Truth and non-violence 

b) Co-operation and co-existence 

c) Equality d) Citizenship 

In the history of the Unification of Italy and Germany one can infer the 
value of 

a)  Unity in diversity b) Courage 

c) National spirit d) Orderliness 

"One who views every human beings with a sense of equality is the 
real religious person ....." In this words of Guru Nanak what value 
can be inferred? 

a) Solidarity of mankind b) Appreciation 

c) Faithfulness d) Devotion 



One of the reasons behind the failure of the first war of Independence 
was that many people kept aloof from this struggle. Here we can see 
the absence of 

a) Quest for freedom b) Social service c) Self duty d) Devotion 

In London, during l g t h  C the labourers who were completely at the 
mercy of the ruling class were being organised to prevent 
encroachment against their rights. This underlines the value of acting 
for 

a) Self support b) Charity 

c) Resourcefulness d) Common cause 

The so-called 'Paris Commune', in which an uprising by the workers 
of Paris and the seizure of power by them happened is an example of 

a) Injustice b) Violence c) Unity d) Equality 

Thousands of innocent civilians all over the world were killed due to 
the attack of war planes during the world wars. This violated the 
value of 

a) Patriotism b) Peace and Non-violence 

c) Courage d) Endurance 

The movements called 'Fascism' and 'Nazism' in Italy and Germany 
are important events in history. They are against the value of 

a) Courage and justice b) Democracy 

c) Nationalism d) Unity 

The creation of military alliances like NATO by some countries 
negates the value of 

a) Co-operation & Co-existence b) Co-destruction 

c) Live and Let live d) Integrity 

In South Africa, thanks to the efforts of Gandhiji, Indians got the right 
to travel in trains along with Whites. The value reflected in this is 
-- 
a) Dutifulness 

c) Sympathy d) Compassion 

Swami Vivekananda criticised caste system in lndia and wanted 
lndians to worship lndia as God. Here he emphasised the value of 

a) Devotion b) Rationalism 

c) Universal love d) Abstinence 



The heroic annals of Bhagat Singh irr the history of lndia shows the 
value of - 
a) Endurance b) Tolerance 

c) Self sacrifice d) Dutifulness 

Gandhiji's dream about lndia was with a people having no distinction 
in economic, political and religious basis. This dream denotes the 
value of 

a) Socialism and secularism b) Devotion and commitment 

c) Anti-untouchability d) National consciousness 

Rights and duties guaranteed by Indian constitution indicate which of 
the following values? 

a) Socialism b) Secularism c) Discipline d) Citizenship 

The interdependence of individuals in the society bring forth which of 
the following values? 

a) Common good b) Social service 

c) Resourcefulness d) Humanism 

During the freedom movement, many people joined in the revolts 
even by sacrificing their livelihood. It indicates their 

a) Courage b) National consciousness 

c) Universal love d) Simple living. 

The 'Satyagraha' episode of Mahatma Gandhi reflects which of the 
following values? 

a) Social service b) Self duty 

c) Faithfulness d) Truth and self control 

The progress in the factors such as education, health, balanced diet, 
shelter, information technology, etc. shows the preference to which of 
the values? 

a) Quest for knowledge b) Resourcefulness 

c) Curiosity d) Orderliness 

The depletion of natural resources and the increasing rate of growth 
of population refers to the necessity of inculcation of which value? 

a) Proper utilization of time b) Proper utilization of resources 
c) Hygienic living d) Dignity of manual work 
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VALUE DEFINITION TEST FOR TEACHERS 
(ENGLISH VERSION) 

Dr. T.C. Ayishabi 
Professor 

N.K. Vijayan 
Research Scholar 

DEPARTMENT OF EDUCATION 
UNIVERSITY OF CALICUT 

Direction: This is a test in Social Science to be used for research purpose. 
It contains some statements. Two responses such as 'Agree' and 'Disagree' 
are given to each statement. Read the statements and mark your response 
by a 'J' mark in the suitable column against each question number in the 
answer sheet givcn. 

1. The experimental mind of the European people resulted by the 
Renaissance began to question the traditional believes. It can be 
considered only as a challenge to heredity. 

2. Since, Capitalism gives freedom to entrepreneurs without any 
governmerltal interference, it is a copiable system to the modern 
society. 

3. The slogall "No taxation without representation" made by American 
colony people against Britain, sliows the denial of their duties. 

4. 1 don't think that socialism is a system which is completely un 
attainable. 

5. The common people in French society had to work hard for the 
luxurious life of the upper class. This was a pure act of injustice. 

6. Veluthambi Dalava committed suicide in a temple when he was about 
to be caught by the British. It shows his cowardness. 

7. It can't be regarded that there are social merits corresponding to the 
competition and profit motive that exists in the field of trade and 
commerce. 

8. It is better to wait patiently for landing in higher professions, rather 
than doing some manual daily wage jobs, for our educated youth. 

9. 1 don't think that the Humanism, which praise the greatness of man 
above all worldly blessings is denying the existence of God. 

10. The whole greatness of French revolution had been lost in the bloody 
so called September Massacre. 



We can't criticise the stand of the government even if they are not 
taking any measures to reduce epidemics and infanticide as they 
control population growth. 

I would appreciate if there is a mutual social insurance programme 
between the landlords and common people in the present Kerala 
society similar to that of Feudalism in England. 

I think that a wealthy and educated person can live comfortably 
without depending on anybody in this society. 

A person's culture and way of life are more important than the religion 
in which he believes. 

Those whcl can't discharge their duties, due to personal reasons also 
have the right to ensure their Rights. 

The very concept of 'World Citizen' can be considered only as a self 
negation to one's own national consciousness. 

It is a fact that no person in the society can find out all the things he 
needed in rlis life. 

Since non-observation of moral duties is not punishable, a citizen 
need not necessarily discharge them. 

The entrepreneurs having full freedom to decide upon the labourer's 
wages and service conditions, is against social justice. 

There is nothing wrong in changing the environmental according to 
the needs of man. 

The Mopila rebellion in Kerala often becoming a revolt against land 
lords shows that the activists were against private property. 

The conception that if each one is working for his own good, social 
progress will automatically come in to existence, is true. 

The exploitation attitude of man towards nature will largely influence 
his social life. 

It is true that the waste materials that we are dumbing around produce 
dangerous gases. 

The Hindu and Muslim British Indian Soldiers refusing to use the 
greased catridge was the negligence of their duty consciousness. 

The reservation for employment for the disadvantaged sections of 
society; cannot be considered as a negation of the idea of equality. 



It is not social justice that the whole wealth of our country is getting 
accumulatc:d in the hands of a few. 

Socialism can be considered as one of the strongest alternatives of 
the evils of' capitalism. 

There are some persons in the society who are not in a position to 
meet the basic needs even at a minimum level. l don't think that we 
can do anlthing for them. 

Since history is the study of dead yesterdays, it can't be considered 
as a valual~lelmeaningful branch of science. 

The educated persons are forced to recognize the caste system since 
it has comc? in to existence in the very ancient days. 

Almost all the leaders of first War of Indian Independence had been 
attracted to it only for the redress of their own personal problems. 

Cities are ctvolved when a society is reaching to culture. 

Making use of the officiallgovernment system by the ruling parties for 
their election propaganda is irregular. 

Democracy ensures the freedom for a person to enjoy his rights 
according to his own whims and fancy even if it influences badly the 
others. 

It would be better if rules are changed according to the changing 
social state of affairs. 

In a democratic country if citizens become indisciplined no one can 
enjoy their rights well. 

It is impossible to give equal treatments to the wealthy and the poor in 
all matters. 

The dignity of a professionhork is being determined by the 
remuneration obtained for each of it. 

The viewpoint that all must be equal is not against the unique 
capabilities of each person. 

The concept that the value of one's personality reflects in his material 
gains, is not right. 

When I understand many things about foreign cultures, I felt that they 
are in no way superior to our own culture. 

I believe that the easiest way to become Indians to be cultured is to 
imitate the western way of life. 



44. Since I don't like to encourage competitive spirit among students, I am 
quite against even democratic elections in the school. 

45. 1 do support all kind of strikes, even though I understand the fact that 
rights and duties are the two sides of the same coin. 

46. The studerlts who are attending tuition classes by paying fee do not 
necessarily respect their teachers. 

47. Even though one may have enough wealth, leading a simple life is 
something great. 

48. In our day to day life, when we are mingling with the society, the 
ability to hear and analyse opposing views is indeed good. 

49. Trying to understand others problems and helping them to solve the 
same is a positive quality. 

50. Since children are in the starting point of life there is nothing wrong for 
them in spending as much time as they like for plays and games. 
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DATA SHEET ON TEACHING ACTIVITIES IN SOCIAL SCIENCE 
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............. ............. .............................................................. Name of the teacher Male I Female Age Teaching experience in years 
school ................................................................................ Class in which subject handled in last year .......................................... 

Directions: This is a sheet which intends to know what activities you have followed for the teaching of the given content to develop the values 
listed in column No.2 of this sheet. You are requested to write the activities as detailed as possible in column No.3. 

3. Activities suggested 1. Content 
1 .  The Growth of Democracv 
England towards democracy Revolts by the 
colony people in America - Declaration of 
independence - French revolution - Human 
rights declaration - Towards socialism 

2. Against colour discrimination 
The Policy of Apartheid - Colonial system - 
Slavery - Sale of slaves. The freedom of Latin 
America 

2. Desirable Values 

Freedom 
Common good 

Democratic thinking 
Equality 

Appreciation . Freedom 
Spirit of equality 



3. Activities suggested 1. Content 
3. Kerala - Its Cultural Past 
Foreign contacts - The influence of religions - 
Worshipping centres - Art forms - Art - 
architecture and sculpture - Education - 
Language and literature - Caste system 

4. Our Society - Past and Present 
Sociology - Meaning and scope - Social 
changes - Rise of cities - Basic factors of 
society - Family 

5. Man and the environment 
Deforestation - Afforestation - Urbanisation - 
Industrialization - Understanding the nature - 
Trees - Protection of water - Kerala - God's 
own country - Nature Clubs 

6. We Rule Ourselves 
Indian Constitution - Constitution amendment 
- Fundamental rights of a citizen - Directive 
principles - Fundamental duties 

7. Kerala Economy 
Land utilization - Land reforms - Unity in 
Agriculture - Group farming - Industrial 
sector - Service sector - Economy survey - 
Kerala and economic development - 
Education and development - Economic 
planning - People's involvement in planning 

2. Desirable Values 
Tolerance 
Universal love 
Appreciation 
Forward look 
Social responsibility 
Devotion 
Common good 
Concern for others 
Inter-dependence 
Co-operation 
Truwlness  
Discipline 
Self restraint 
Simple living 
Proper utilization of resources 
Hygienic living 
Discipline 
Abstinence 
Freedom 
Citizenship 

Proper utilization of resources 
Team work 
Dignity of labour 
Curiosity 
Rationalism 
Quest for knowledge 



1. Content 
8. The start in^ of Foreign Dominancy 
Dual rule - charter acts - Doctrine of lapse - 
Deplorable condition of peasantry - famine - 
Reform movements led by Ram Mohan Roy, 
Swami Vivekananda, etc. 

9. The Growth of Indian National Movement 
Changing society - The influence of English 
Education. The rise of Indian National 
Congress - Non-CO-opcraticn - Swadeshi 
movement - Partition of Bengal Chitagong 
revolt - Role of Gandhiji - Sathyagraha 
Chauri - Chaura - "Do or die" 

10. Towards Freedom 
Cabinet Mission - Nehru - Prime Minister - 
Partition of India - Unity in diversity - Non- 
Aligned Movement - planning commission 

1 1. Life in Pre-historic Age 
Evolution of life - Food production - Use of 
metals 

12. Early Civilization 
World civilization - Indian civilization - 
Buddhism - Jainism - Judaism - Christianity 
- Islam 

2. Desirable Values 
Courage 
Patriotism 
EmpathyISympathy 
Social service 
Selfduty 
Unity 
Integration 
Patriotism 
Endurance 
Non-violence 
Leadership 
National consciousness 

3. Activities suggested 

( Secularism I I 
Tolerance 
Initiative 
Impartiality 1 I 
Integration 
Forward look 
Peace I 
Curiosity 
Self help 
Team work 

Appreciation of cultural values of others 
Devotion 
Dignity of the individual 
Peace 



1. Content 
13. Early Afiican and American Cultures 
Maya - Aztec - Inca 
f i c a n  culture and civilizations 

14. Medieval World 
Feudal society 
Arab civilization - Rise of Islam 
India - Society, culture and science 

Modern Age 
Disintegration of feudal system - Renaissance 
- Reformation - Geographical discoveries - 
Growth of Nation states 

16. The Heritage of India 
The land and the people. Ancient Medieval 
and Modem Periods Art and Architecture 
Languages and Literature Music and Dances 
Science and Technology Philosophy and 
Learning 

17. Man as a social being 
Human society - Inter dependence of man 

18. Individual and Society 
I School community - Man as a citizen - 
Citizen and government 

2. Desirable Values 

Justice 
Devotion 
Dignity of labour 

Justice 
Dignity of the individual 
Curiosity 
Quest for knowledge 

Self help 
Freedom 
Humanism 
Curiosity 
Patriotism 
Rationalism 

Appreciation 
Good manner 
Sense of discrimination between good and 
bad 
Proper utilization of time 
Orderliness 

Co-operation 
Common good 

Sense of social responsibility 
Co-operation 

3. Activities suggested 



1. Content 
19. Our Environment 
Lithosphere - Atmosphere 
Human interaction with the environment 
proper management of Environment 

20. Natural Resource and their Utilization 
Natural resources 
Depletion and degradation 
Conservation of resources 

2 1. Mav and Map study 
Map Scale 
Conventional signs and symbols 
Relief representations 

32. Understanding an Economy 
Type of economy 
Basic problems of an economy solution 

23. An overview of Indian Economy 
Institutional set up of Indian economy 
main sectors 

24. Factors of Production 
Production 
Factor of production 

25. Slow Growth of National Income and 
Wideninn Inequalities 
National Income 
Gross National Product 

2. Desirable Values 

Sense of discrimination between good and 
bad 

Abstinence 
Proper utilization of resource 

Purity / Clarity 1 Exactness 
Regularity 

Self help 
Self support 

Self reliance 
Self support 

Team work 
Self support 

Equality 
Social justice 

3. Activities suggested 



APPENDIX Ill (B) 

ACTIVITIES SUGGESTED FOR DIFFERENT LEVELS OF DATA SHEET ON TEACHING ACTIVITIES 
(ANSWER KEY FOR DATA SHEET) 

Teaching Activity (Ideal) 

Collection of similar news 
and its presentations in 
the class. 

Preparation of Collage* 
etc. and writing captions 
by considering the value 
or violated value. 

Role play 
Imaginary news. 
Report writing and 
presentation 

Visiting important local 
places. 
Study tourlpicnic 
Utilising community 
resources etc. 

Collage -An art form in which, variously, small objects, bits of news papers, photos, pictures drawings etc. are pasted together on a large sheet 
paper in incongruous relationship for their symbolic or suggestive effect. 

Teaching Activity (Mediocre) 

Debate on relevant issues. 
Collection of quotations or 
sayings-about freedom and 
democracy 
Making repcrts etc. 

Discussion or debate 
Collection of pictures 
Drawing pictures etc. 

Collection of prayers of 
different religions and 
comparison of meaning 
etc. 

Collection of pictures etc. 

Teaching Activity (Low) 

Verbal Illustration 
Discussion of learning points 
etc. 
(Or small groupllarge group; 
between teacher and students 

Verbal Illustration and the like 

Verbal Illustration 
c Cisztissir;i etc. 

SI. 
No. 

1 

. 

2. 

3. 

Title of the Contents 

The Growth of Democracy 
England towards democracy 
Revolts by the colony people in 
America - Declaration of 
independence - French 
revolution - Human rights 
declaration - Towards socialism 

Aqainst Colour Discrimination 
The Policy of Apartheid - 
Colonial system - Slavery - 
Sale of slaves. The freedom of 
Latin America 
Kerala - Its Cultural Past 
Foreign contacts - The influence 
of religions - Worshipping 
centres -Art forms - Art - 
architecture and sculpture - 
Education - Language and 
literature - Caste system 



Teaching Activity (Low) 

Verbal 
Illustration etc. 

Verbal 
Illustration 

Verbal 
Illustration 

Verbal 

Teaching Activity (Mediocre) 

SeminarIDebate on social 
changes or urbanisation - 
merits and demerits etc. 

Collection of poems 
(Theme against 
deforestation) 
Versication etc. 

Discussion or debate on 
rights and duties - two 
sides of a same coin etc. 

Discussion regarding 

SI. 
No. 
4. 

5. 

6. 

7. 

I 

Teaching Activity (Ideal) 

Drawing sequential charts 
or pictures showing the 
growth of human 
societies. 
Flow charts showing 
interdependence of 
individual - family - 
society etc. 
Formation of Nature club 
and planning activities. 
Planting trees etc. 
Making a good garden 
(Project) etc. 

Framing laws for their own 
school/class. 
Seminar on patriotism 
Project - "Democracy in 
India." etc. 

Role play of a 

Title of the Contents 

Our Societv - Past and Present 
Sociology - Meaning and scope 
- Social changes - Rise of cities - 
Basic factors of society - Family 

Man and the environment 
Deforestation - Afforestation - 
Urbanisation - Industrialization - 
Understanding the nature - 
Trees - Protection of water - 
Kerala - God's own country - 
Nature Clubs 
We Rule Ourselveg 
Indian Constitution - 
Constitution amendment - 
Fundamental rights of a citizen - 
Directive principles - 
Fundamental duties 
Kerala Econom 
Land utilization - Land reforms - Illustration need for planing. "Gramasabha" 

Collection of news, 
pictures, statistics of 
current economic state of 
affairs. 

l Unity in Agricul:uii? - Giiii I 0 lmportance of collective 
farming - industrial sector - 
Service sector - Economy 
survey - Kerala and economic 
development - Education and 
development - Economic 
planning - People's involvement 
in planning 

responsibilities etc. 



Teaching Activity (Mediocre) 

Assignment - preparation 
of an essay. 

Collection of pictures etc. 

Comparison of Gandhian 
. weapons to that of 

Nethaji's ideas. 

Presentation of merits and 
demerits. 

Discussion (eg: The 
partition of India) 

Teaching Activity (Low) 

Verbal 
Illustration 

Discussion 

Verbal 
Illustration 

Discussion - eg: 
The Role of 
Gandhi etc. 

Verbal 
Illustration 

SI. 
No. 

8. 

9. 

i 

10. 

i 
1 

l 
L 

Teaching Activity (Ideal) 

Dramatization 

Collection of events from 
the life of great 
personalities - 
presentation in the class - 
identification of values 
involved etc. 

Collection of 
picture~lstamps of 
National leaders 

Seminar on national 
movement. 

Imagine and write (The 
fate of freedom movement 
in Gandhi's absence) etc. 

Collection of events and 
stories related to the 
consequences of partition 
and its presentation (Eg: 
Novel of Khushwanth 
Singh - A train io 
Pakistan). 

Title of the Contents 

The Starting of Foreign 
Dominancv 
Dual rule - charter acts - 
Doctrine of lapse - Deplorable 
condition of peasantry - famine 
- Reform movements led by 
Ram Mohan Roy, Swami 
Vivekananda, etc. 

The Growth of Indian National 
Movement 
Changing society - The 
influence of English Education. 
The rise of Indian National 
Congress - Non-co-operation - 
Swadeshi movement - Partition 
of Bengal Chitagong revolt - 
Role of Gandhiji - Sathyagraha 
Chauri - Chaura - "Do or die" 

Towards Freedom 
Cabinet Mission - Nehru - 
;?ijfie :difiistei - 7siti:irn rf 
India - Unity in diversity - Non- 
Aligned Movement - planning 
commission 



Teaching Activity (Mediocre) 

Discussion Any simple 
Assignment. 

Discussion (Eg: Ancient 
civilization and modern 
life). 

Discussion 

Discussion 

Imagine and Write (What 
would have been the fate 
of the world if 
geographical discoveries 
not happened ) etc. 

Teaching Activity (Low) 

Verbal 
Illustration 

Verbal 
Illustration 

Verbal 
Illustration 

Verbal 
Illustration 

Verbal 
Illustration 

SI. 
No. 
11. 

12. 

13. 

Teaching Activity (Ideal) 

Finding predecessor 
(Listing the earliest model 
of conveyance, tools, 
machines equipments 
etc.). 
lmagine and write (If not 
-what will happen) 

Collection of pictures and 
drawing symbols of 
different religions and. of 
its ideologies. 
Finding predocessors etc. 

Making reports. 
Comparing different 
cultures - Project. 
Merits and demerits of 
ancient cultures. 

Imagine and write. 
Finding predecessors. 
A projecUAssignment 

Collection or translation of 
literary work during 
Renaissance etc. 
ProjecUAssignment 
(Renaissance is a rebirth 
in every field) etc. 

Title of the Contents 

Life in Pre-historic Ase 
Evolution of life - Food 
production - Use of metals 

Earlv Civilization 
World civilization - Indian 
civilization - Buddhism - 
Jainism - Judaism - Christianity 
- Islam 

Earlv African and American 
Cultures 
Maya - Aztec - lnca 
African culture and civilizations 

l l 4  I 
Medieval World 
Feudal society 
Arab ckikation - Rise of Islam 

15. 

India - Society, culture and 
science 

Modern Ase 
Disintegration of feudal system - 
Renaissance - Reformation - 
Geographical discoveries - 
Growth of Nation states 



SI. 
No. 
16. 

17. 

18. 

19. 

Teaching Activity (Low) 

Verbal 
Illustration 
Discussion 

Verbal 
Illustration 

Verbal 
Illustration 

Verbal 
Illustrations 

Title of the Contents 

The Heritane of India 
The land and the people. 
Ancient Medieval and Modern 
Periods Art and Architecture 
Languages and Literature Music 
and Dances Science and 
Technology Philosophy and 
Learning 
Man as a social being 
Human society - Inter 
dependence of man 

Individual and Society 
School community - Man as a 
citizen - Citizen and government 

Our Environment 
Lithosphere - Atmosphere 
Human interaction with the 
environment proper 

l l 
management of Environment 

Teaching Activity (Mediocre) 

Collection of pictures or 
and dotes of art and 
literature etc. 

Discussion (Eg: Can an 
individual exist in isolation 
(without a society)? 

Discussion etc. (Eg: 
Whether the inter 
dependence bet the 
school and society is 
inevitable) 

Discussion or 
Simple Projects 

Teaching Activity (Ideal) 

Conduct of study 
tourlpicnic etc. 
Imagine and write. 
Creative writings etc.' 

Making a slow chart 
showing the 
interdependence between 
and among human beings 
etc. 

DebateISeminar on 
Individual and Society. 
Do's and Don'ts 

Making reports. 
Collecting and 
presentation of relevant 
scientific reports statistics 
inmagazines etc. 
An imaginary debate 
between nature and us 
etc. 



SI. 
No. 
20. 

21. 

22. 

23. 

24. 

Teaching Activity (Low) 

Verbal 
Illustrations 

Verbal 
Illustrations. 

Verbal 
Illustrations 

a Verbal 
illustrations 

Verbal 
Illustration 

Title of the Contents 

Natural Resource and their 
Utilization 
Natural resources 
Depletion and degradation 
Conservation of resources 

Map and Map study 
Map Scale 
Conventional signs and symbols 
Relief representations 

Understandins an Economy 
Type of economy 
Basic problems of an economy 
solution 

An overview of Indian Economy 
Institutional set up of Indian 
economy 
main sectors 

Factors of Production 
Production 
Factor of production 

Teaching Activity (Mediocre) 

Discussion and noting 
(just and intelligible use of 
natural resources) 

Preparation of Maps by 
using scale 
(Local/State/lndia/ World 
etc. 

Discussions. 
Project "basic issues of 
Indian Economy" 

Discussion (small 
groupllarge group 
between teacher and 
students) 

Discussion 

Teaching Activity (Ideal) 

Imagine and write 
Assignment 
Project 
Collection of articles in 
print media. 

Locating places. 
Marking symbols of signs. 
A projectiDebate reg. 
boarders of two countries 
"Line of Control" Pak 
occupied Kashmir". Etc. 

Imagine and write. 
• Make a comparative study 

of different economy and 
evaluate merits and 
demerits. 

Collection of current 
eventslstatistics, pictures. 
Imagine and write. 
ProjectlAssignment 

Flow chart making. 
ProjectlAssignment on 
Merits and de merits of 
Capitalism. 





Teaching Activity (Low) 

Verbal 
Illustrations. 

Teaching Activity (Mediocre) 

Discussions. 
"In equalities - causes 
and consequences. 

SI. 
l 

No. 
25. 

Teaching Activity (Ideal) 

DebateISeminar on social 
and economic in equalities 
or Reservation system. 
Whether economic 
reservation is possible of 
etc. 

Title of the Contents 

Slow Growth of National Income 
and Widenina lneaualities 
National Income 
Gross National Product 
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APPENDIX IV(B) 

CHECKLIST ON LEARNING ACTIVITIES IN SOCIAL SCIENCE 
Dr. T.C. AYlSHABl 
Professor 

N.K. VIJAYAN 
Research Scholar 

DEPARTMENT OF EDUCATION 
UNIVERSITY OF CALICUT 

Directions: This is a checklist based on the teaching - learnirg activities in Social Science. In column No.1 certain content area are cited . 
You may be remembering what are the different activities that your teachers were followed while teaching these content. Please put a '4' mark 
against the serial number of activity given in column No.2. Separate column for listing some other activities used by your teacher apart from 
the listed ones is also there. 

Teaching (Learning) Activities) 

D Verbal lllustration 

D Discussion 

Collection of sayings (Regarding Freedom and Democracy) 

Making Reports 

Collection of similar News 

Preparation of Collage 

Others 

SI. 
No. 

l. 

2. 

3. 

4. 

5. 

6. 

7. 

Content 

The Growth of Democracy 
England towards democracy Revolts by the 
colony people in America - Declaration of 
independence - French revolution - Human 
rights declaration - Towards socialism 

9 

SI. 
No. 

1. 

l 



Teaching (Learning) Activities) 

U Verbal Illustration 

U Discussion 

U Collection of pictures 

U Drawing pictures 

U Role play 

imaginary news 

U Others 
P P - P pp 

Verbal Illustration 

U Discussion 

Collection of Pictures 

Collection of prayers of different religions and comparison of 
meaning etc. 

U Visiting important local places. 

U Study tourlpicnic 

t 

Content 

Aaainst Colour Discrimination 
The Policy of Apartheid - Colonial system - 
Slavery - Sale of slaves. The freedom of Latin 
America 

P - 

Kerala - Its Cultural Past 
Foreign cvntacts - The influence of religions - 
Worshipping centres - Art forms - Art - 
architecture and sculpture - Education - 
Language and literature - Caste system 

SI. 
No. 

2. 

3. 

1 

SI. 
No. 

1. 

2. 

3. 

4. 

5. 

6. 

7. 

1. 

2. 

3. 

4. 

5. 

6. 



SI. 
No. 

4. 

5. 

6. 

SI. 
No. 

7. 

1. 

2. 

3. 

4. 

5. 

1. 

2. 

3. 

4. 

5. 

6. 

7. 

1. 

2. 

3. 

4. 

5. 

Content 

Our Society - Past and Present 
Sociology - Meaning and scope - Social 
changes - Rise of cities - Basic factors of society 
- Family 

Man and the Environment 
Deforestation - Afforestation - Urbanisation - 
Industrialization - Understanding the nature - 
Trees - Protection of water - Kerala -God's own 
country - Nature Clubs 

We Rule Ourselves 
Indian Constitution - Constitution amendment - 
Fundamental rights of a citizen - Directive 
principles - Fundamental duties 

Teaching (Learning) Activities) 

C1 Others 

• Verbal Illustration 

C1 Discussion 

U Debate (Urbanization - merits & demerits) 

C1 Preparation of chart showing inter-dependence of individual-family 
society etc. 

0 Others 

Verbal illustration 

C1 Discussion 

• Collection of poems 

Versification 

Planting trees etc. 

Formation of NaturelEco clubs 

Others. 

Verbal illustration 

iJ Debate (Rights and Duties - Two sides of same coin) 

Framing lawslrules for their own school/class 

Seminar (Patriotism) 

Others 



Teaching (Learning) Activities) 

U Verbal Illustration 

Discussion 

U Comparing different cultures 

U Finding merits and demerits of ancient culture 

Others 

Verbal illustration 

Discussion 

Imagine and write 

Finding predecessors 

Others 

Verbal illustration 

Discussion 

U Imagine and write (Fate of the World in the absence of geographical 
discoveries). 

U Collection 

Others 

SI. 
No. 

1. 

2. 

3. 

4. 

5. 

1. 

2. 

3. 

4. 

5. 

1. 

2. 

3. 

4. 

5. 

SI. 
No. 

13. 

14. 

15. 

Content 

Earlv African and American Cultures 

Maya - Aztec - lnca 

African culture and civilizations 

Medieval World 

Feudal society 

Arab civilization - Rise of Islam 

India - Society, culture and science 

Modern Age 

Disintegration of feudal system - Renaissance - 
Reformation - Geographical discoveries - 
Growth of Nation states 



SI. 
No. 

16. 

17. 

Content 

The Heritage of India 
The land and the people. Ancient Medieval and 
Modern Periods Art and Architecture Languages 
and Literature Music and Dances Science and 
Technology Philosophy and Learning 

Man as a social beinq 
Human society - Inter dependence of man 

SI. 
No. 

1. 

2. 

3. 

4. 

5. 

6. 

7. 

1. 

2. 

3. 

4. 

1 18- l Individual and Societv 
School community - Man as a citizen - Citizen 

Teaching (Learning) Activities) 

Verbal illustration 

Cl Discussion 

Cl Collection of pictures 

Imagine and write 

Cl Creative writing 

Cl Study four/picnic 

Cl Others 

Verbal illustration 

U Discussion (can an individual exist in isolation) 

Making a Flow chart (Showing the inter dependence of man) 

Others 

1. 

2. 

3. 

4. 

I 

Verbal Illustration 

Discussion (Need for the inter dependence of school and society 

U Debate 

Others 

and government 



SI. 
No. 

1 g. 

20. 

21 

22. 

Content 

Our Environment 
Lithosphere - Atmosphere 
Human interaction with the environment proper 
management of Environment 

Natural Resource and their Utilization 
Natural resources 
Depletion and degradation 
Conservation of resources 

Map and M ~ D  study 
Map Scale 
Conventional signs and symbols 
Relief representations 

understanding an Economy 
Type of economy 
Basic problems of an economy solution 

SI. 
No. 

1. 

2. 

3. 

4. 

5. 

1. 

2. 

3. 

4. 

l. 

2. 

3. 

4. 

1. 

2. 

3. 

4. 

5. 

Teaching (Learning) Activities) 

D Verbal illustration 

Discussion 

Making report 

An imaginary debate between nature and us 

D Others 

Verbal illustration 

D . Discussion (just use of natural resources). 

Imagine and write 

Others 

'Jerbal lllustration 

Preparation of maps by using scales 

D Marking signs and symbols in a map. 
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Direction: This is a test in Social Science to be used for research purpose. 
It contains some statements. Two responses such as 'Agree' and 'Disagree' 
are given to each statement. Read the statements and mark your response 
by a '4' mark in the suitable column against each question number in the 
answer sheet given. 

1. The experimental mind of the European people resulted by the 
Renaissance began to question the traditional believes. It can be 
considered only as a challenge to heredity. 

2. Since, Capitalism gives freedom to entrepreneurs without any 
governmer~tal interference, it is a copiable system to the modern 
society. 

3. The slogail "No taxation without representation" made by American 
colony people against Britain, shows the denial of their duties. 

4. 1 don't think that socialism is a system which is completely un 
attainable. 

5. The comrrion people in French society had to work hard for the 
luxurious life of the upper class. This was a pure act of injustice. 

6. Veluthambi Dalava committed suicide in a temple when he was about 
to be caught by the British. It shows his cowardness. 

7. It can't be regarded that there are social merits corresponding to the 
competition and profit motive that exists in the field of trade and 
commerce. 

8. It is better to wait patiently for landing in higher professions, rat he^ 
than doing some manual daily wage jobs, for our educated youth. 

9. 1 don't think that the Humanism, which praise the greatness of man 
above all worldly blessings is denying the existence of God. 



The whole greatness of French revolution had been lost in the bloody 
so called September Massacre. 

We can't criticise the stand of the government even if they are not 
taking any measures to reduce epidemics and infanticide as they 
control population growth. 

I would appreciate if there is a mutual social insurance programme 
between tlie landlords and common people in the present Kerala 
society sirr~ilar to that of Feudalism in England. 

I think that a wealthy and educated person can live comfortably 
without depending on anybody in this society. 

A person's culture and way of life are more important than the religion 
in which he! believes. 

Those whcl can't discharge their duties, due to personal reasons also 
have the right to ensure their Rights. 

The very concept of 'World Citizen' can be considered only as a self 
negation tcl one's own national consciousness. 

It is a fact that no person in the society can find out all the things he 
needed in his life. 

Since non-.observation of moral duties is not punishable, a citizen 
need not necessarily discharge them. 

The entrepreneurs having full freedom to decide upon the labourer's 
wages and service conditions, is against social justice. 

There is nothing wrong in changing the environmental according to 
the needs of man. 

The Mopila rebellion in Kerala often becoming a revolt against land 
lords shows that the activists were against private property. 

The conception that if each one is working for his own good, social 
progress will automatically come in to existence, is true. 

The exploitation attitude of man towards nature will largely influence 
his social life. 

It is true that the waste materials that we are dumbing around produce 
dangerous gases. 

The Hindu and Muslim British Indian Soldiers refusing to use the 
greesed catridge was the negligence of their duty consciousness. 



The reservation for employment for the disadvantaged sections of 
society; cannot be considered as a negation of the idea of equality. 

It is ~ i o t  sccial justice that the whole wealth of our country is getting 
accumulated in the hands of a few. 

Socialism can be considered as one of the strongest alternatives of 
the evils of capitalism. 

There are some persons in the society who are not in a position to 
meet the basic needs even at a minimum level. I don't think that we 
can do anything for them. 

Since histc~ry is the study of dead yesterdays, it can't be considered 
as a valua~)lelmeaningful branch of science. 

The educated persons are forced to recognize the caste system since 
it has come in to existence in the very ancient days. 

Almost all the leaders of first War of Indian Independence had been 
attracted to it only for the redress of their own personal problems. 

Cities are evolved when a society is reaching to culture. 

Making use of the officiallgovernment system by the ruling parties for 
their election propaganda is irregular. 

Democracy ensures the freedom for a person to enjoy his rights 
according to his own whims and fancy even if it influences badly the 
others. 

It would be better if rules are changed according to the changing 
social state of affairs. 

In a democratic country if citizens become indisciplined no one can 
enjoy their rights well. 

It is impossible to give equal treatments to the wealthy and the poor in 
all matters. 

The dignity of a professionlwork is being determined by the 
remuneration obtained for each of it. 

The viewpoint that all must be equal is not against the unique 
capabilities of each person. 

The concept that the value of one's personality reflects in his material 
gains, is not right. 

When I understand many things about foreign cultures, I felt that they 
are in no way superior to our own culture. 



I believe that the easiest way to become Indians to be cultured is to 
imitate the western way of life. 

Since I dortt like to encourage competitive spirit among students, I am 
quite agair st even democratic elections in the school. 

I do support all kind of strikes, even though I understand the fact that 
rights and duties are the two sides of the same coin. 

The studerits who are attending tuition classes by paying fee do not 
necessarily respect their teachers. 

Even though one may have enough wealth, leading a simple life is 
something great. 

In our day to day life, when we are mingling with the society, the 
ability to hear and analyse opposing views is indeed good. 

Trying to understand others problems and helping them to solve the 
same is a positive quality. 

Since children are in the starting point of life there is nothing wrong for 
them in spending as much time as they like for plays and games. 
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Directions:- This is a test which intends to know your preference towards 
values. Some situations and four responses for each situation are given. You 
have to put a '4' mark against the alphabet in such a way so that your 
answer will mean that "I will be doing this, if I were in that situation". 
1. You are happened to be at one of your relative's shop for sometimes as a 

sales man. Then a customer, seeming to be familiar to you comes and 
buy something worth Rs. 401-. You give him Rs. 601- as balance. Later on 
you noticed that the currency not which be has given is of Rs. 5001-. 
What will you clo? 

A. Keep the money with you since the shopkeeper has no right on 
the balance amount. 

B. Console yourself for it happened not because of your fault. 

C. Se~rch the man and hand over the balance amount 
immt2diately. . 

D. Deposit the balance amount in to the charity boxes of three 
relig ons as near by an offering to god. 

2. On a youth festival day, in your school, some of your friends bought a 
packet of intoxicative substance to taste. M a t  will you do? 

A. Due 1:o curiosity you also taste it. 
B. Try your best to retract your friends from using it. 
C. Threaten them about reporting to the teacher if they don't share 

it with you. 
D. You don't mind it, since the money spent on it is not yours. 

3. Imagine that you are going for a picnic with your friends by a jeep and 
on the way you have seen a man injured in an accident crying for 
help. Then you 
A. Ask the driver to stop the vehicle to see whether the man is 

familiar or not. 

B. Tell the driver not to stop there for not spoiling the thrill of the 
journey. 

C. Stop the vehicle and take him to hospital 
D. Wait there till another vehicle comes. 



4. lmagine that you are waiting for a train in a railway platform. Beside you 
there is a n old man carrying a bulky luggage on his hand. When it is 
announced that the train is coming in the next platform, and he seeks 
your help. Then you will 

A. Move towards the next platform immediately, as if you didn't hear 
hisrequest- . 

B. Express your inability very politely 
C. Move towards the next platform by helping the old man also. 
D. Rush to the next platform by promising to engage somebody else. 

5. lmagine that you are spending an evening in a park with your friends. 
After having some snacks your friends are about to put the plastics, 
waste etc, the,re itself in the pretext that the waste basket is far away. 
Then you will ... 

A. Agree with them for not to spoil the spirit of enjoyment. 
B. Agree with them believing that scavengers will deposit them in 

the waste box. 
C. Corrpel them to drop the waste in the basket itself provides in 

the park. 
D. Agree with them by respecting the opinion of the majority 

6. lmagine that an examination orientation camp is conducted in your 
school and on the same day there is a marriage of your relative. Then 
you will. 

A. Ask your parents to take you to the marriage, even though 
there is the camp. 

B. Conceal the matter of the Camp from your parents. 

C. Atterld the marriage hoping to get information about the camp 
from friends later on 

D. Let the parents know your interest to attend the camp and not 
the marriage 

7. lmagine that there is a river near by your house and there is a notice of 
the local body (Panchayat) not to pump water for irrigation purpose. One' 
of your neighbors is regularly pumping water in early morning by 
neglecting the notice. Then you will 

A. Bring to the notice of your farther for arranging means to p: !mp 
water for our use also. 

B. Tell them that unless they are giving water for your use also, 
you will complaint to the local self authority. 

C. Soon complaint to the local self authority. 
D. Sent an anonymous letter to your neighbor in abusing 

language. 



8. lmagine that you have reached for a ten-day nature-study camp at ldukki 
conducted by the ~orest Department. Though the location is safe the 
food and accommodation are not good enough. Then you will 

A. Express your idea to go back immediately 
B. Consitler it-as a variety experience and try to adjust with it 
C. Convince your friends the difficult condition and persuade them 

also t~ quit the camp. 
D. Simply pass the days mechanically by cursing your fate. 

9. lmagine that you know the place where one of your friends is hiding, who 
is being searched by the police in a criminal case. Then you will ... 

A. Help him to be more secure. 
B. Inform the police about his hiding place. 
C. Neither help him nor the police 
D. Mislead the police by giving false information. 

10. Suppose you were in a hurry to reach some where but when you 
reached a bu:jy traffic circle, the red signal was there, with no traffic 
police then you will ... 

A. With a guilty conscious you will proceed. 
B. Wait till the signal is Okay 
C. Put on the lights of your vehicle to show emergency, and will 

proceed. 
D. Will search for a way to reach at the front of the line 

11. lmagine that you are preparing for a national talent search examination 
with your friends. As you came to know that no study material available in 
the market, you were combine doing study with your friends meanwhile 
you get a 'Rank file' (Study aid). Then you ... 

A. Share it with others and study combinely . 
B. Keep the matter secret and utilize the book for yourself oilly. 
C. Share it to one of your close friends only. 
D. Sell the Rank file to some body for higher price. 

12. You come to know that one of your friends had stolen Rs. 50 from 
another class mate for buying an instrument box because of lack of 
money. When the class teacher interrogated the child he denied the 
charge. In this context you ... 

A. Raise arguments to support your friend 
B. Persuade your friend to accept the charge and to say sorry to 

the teacher and the child. 
C. Bring the actual facts to the notice of the teacher, without the 

knowledge of your friend. 
D. Simply sit in the class as if you don't know anything. 



13. You and yoLr friend are competing for bagging the first rank in your 
class. Mean while your friend had to take leave for two weeks due to 
illness. After Ihe leave your friend asks you for some notes and some 
doubts for clarification. Then you will. 

A. Givt? him some incomplete notes and get his doubts cleared 
partially. 

B. Slip from the scene by saying that notes are incomplete and 
you don't know the answers. 

C. Give your notes for copying and get his doubts cleared. 
D. Say him to seek the help of other children. 

14. lmagine that you are able to swim well. When you are passing by the 
side of a pond, you see a woman crying for help, for her five years old 
child hand shipped in to water. In this situation, you will ... 

A. Console assuming that it is late. 
B. Leep in to water and try to rescue the child. 
C. Try to inform the elders in that locality. 
D. Pacify the mother and persuade her to help the child. 

15. lmagine that you have reached Bangalore to attend a National Camp 
for Scouts & Guides. Most of the members in your group are from 
outside the state whose culture and manners are entirely different 
from you. In this context you will .... 

A. Complain to the teacher every now and then 
B. Strongly protest in following the culture and manners different 

from you. 
C. Try to assimilate their culture and manners 
D. Cordially persuade them to follow our manners. 

16. Some students from the neighboring school come to your school by 
shouting slogans for conducting a strike at your school. Then you 
will ... 

A. Call all fellow-students and move for participating in the strike. 
B. Come out of the class voluntarily and join with them. 
C. Wait patiently till the headmaster immediately announces 

decision taken by him. 
D. Go to the headmaster to know the decision token by him. 

17. Imagine that a terrorist has kidnapped an M.P demanding the release 
of 50 of his gangsters kept in jail. If you are the Prime Minister of this 
country you will ... 

A. Release the terrorists immediately to rescue the M.P 
B. Offer reward for those who arrest the terrorist. 
C. Deploy the central force for special operation to eliminate the 

terrorist. 
D. Send an envoy to discuss with the terrorist. 



18. You and yDur friends have decided to conduct a cricket tournament 
and you were making pavilion in the ground. Seeing your hardship, a 
man offered his help. While helping you in the work, was leg has 
injured and he left the place. Then you will ..... 

A. Go on helping my friends for the completion of the pavilion. 

B. Decide that all of you can go together to his home after 
completing the job. 

C. Stop the work, collect some money and rush him to hospital. 

D. Don't mind him further, since he has not been invited for doing 
the work. 

19. One of your classmates used to cockle others to make them laugh 
while the national anthem is being sung in the absence of your 
teacher in the class. Then you will ... 

A. Tell the teacher about this and request him to present the 
matter in the assembly. 

B. Threaten that boylgirl if he didn't give something for you, you 
will complain to the teacher. 

C. Seek the teacher's permission to deliver a speech on the 
necessity of honoring national anthem. 

D. Not be interested in it for that has no connection with you. 

20. Most of your classmates contributing articles to your school 
magazine. Your teacher had asked you many times to contribute an 
article. But you are not able to do it yourself. Then you will ... 

A. Copy any simple work of some body else from some old 
magazines and give it to the teacher under your name. 

B. Ask a classmate who is good at creative writing, to write 
something for you. 

C. Ask your family members to manage to get something and 
give the same. 

D. Inform the teacher that you are unable to do it. 

21. You are badly in need of Rs. 50001- for the treatment of your nearest 
relative. Mean while a stranger offers you double the amount Then 
you will ... 

A. Be ready to give words as he wishes 

B. Ask him to help at first and then consider the matter later 

C. Tell him that you don't want the money by being a fraud 
witness. 

D. Demand half the amount for engaging somebody else to give 
witness. 



22. You are one of the candidates of a scholarship examination for those 
who got more than 70% of marks. One of your dearest friends is not 
participating in it as- hetshe cannot pay Rs. 50 as entrance fee. What 
will you do? 

A. Request,the student's parents to manage the amount some 
how. 

B. Console the student by saying that all cannot be alike in terms 
of money. 

C. Persuade the student to collect the amount from some body. 

D. Manage the amount from home by explaining the mater to your 
parents and help the friend. 

23. lmagine that there are two students in your class who are reluctant to 
honour the national flag and national anthem and insult them 
sometimes. How will you react? 

A. Have pity on their ignorance 

B. Threaten to report it to the teacher if they continue to do so. 

C. Instruct them the need for respecting the national anthem and 
the national flag 

D. Insult them infront of others. 

24. Suppose, when hundreds of spectators are watching an open stage 
programme, the power had gone Suddenly you are there with your 
friends. Mean while some of your friends shouted and started to 
throw stones for fun. Then you will ... 

A. enjoy it and join with them. 

B. Feel angry with your friends but keep quiet. 

C. React against them strongly and retract them. 

D. Keep quiet for the time being for informing the organizers later. 

25. Imagine that you belong to a family which is having sound financial 
background. For whatever needs, parents give you enough money. 
Then you will ... 

A. Keep modesty in spending money 

B. Enjoy life by spending money lavishly for luxuries because life 
is for once. 

C. Get more money from parents for meeting every needs of your 
friends. 

D. Live in high ostentation in tune with the financial background. 



26. Suppose, you are watching a T.V news or a report in newspaper 
regarding the sufferings of people in a locality in Afghanistan. Then 
you will ... 

A. Feel pity about them that they are also human beings like us. 

B.  ro roach the leaders of some non-governmental organizations 
to think about raising some fund for their relief. 

C. Simply neglect it as one among the thousands of scenes 
around the world. 

D. Cut the picture from the paper and paste them in an album and 
prepare some captions for them. 

27. Imagine that you have seen some students in your class used to 
throw the wastes through the windows after their lunch. You have 
warned them many times. Still they continue. Then you will ........ 

A. Tell them that you will inform the teacher unless they give 
some sweets to you. 

B. Inform the Headmaster and try to ensure that they will be 
punished. 

C. Report it to the class teacher to convince them the bad impact 
of doing so 

D. Seek the help of other grown-up students to bully them. 

28. On Gandhi Jayanthi day some cleaning works are arranged in your 
school. Then one of your teachers asked you to pluck the grass from 
the ground. Then you will ... 

A. Stand away boldly thinking that you are coming to school not 
for doing these kind of menial works. 

B. Accept the work with great pleasure by considering the fact that 
school is a centre of rendering all kind of experiences. 

C. Quit the place swiftly not to disobey the teacher. 

D. Manage to engage some body by providing wage for him. 

29. lmagine that one day your class teacher goes on leave unexpectedly 
and you arc? totally free for the first two periods. Then you will ........ 

A. Engage yourself in a writing game with some other children, 
silently. 

B. Simply try to sit in the class silently 

C. Try to listen the teaching in the adjacent class till other teacher 
com,zs. 

D. Try to study. something from a not book /text book of any 
subject. 



30. Imagine that you are the president of a Panchayatt~ and convene a 
meeting of the people for the preparation of priority list for the 
development activities. When you have to take decisions in that 
meeting, what criterion you would hold? 

A. Prepare a priority list by delegating the power of the president. 
B. Discuss' with the leaders of the political party supported you in 

the election. 
C. Gather the opinion of the majority of people in the preparation 

of the priority list. 
D. Discuss the matter with the people for name sake only and 

implement the decision which was taken earlier. 
31. Suppose you are working as the head of a School which is run by a 

religious organization. What criteria would you follow in the selection 
of participants for the District Youth Festival? 

A. Giving priority to the sonsldaughters of the leaders of all 
religions. 

B. Give prime concern to the children belonging to the particular 
community that runs the institute. 

C. Hand over the charge of selection to the governing body of the 
school. 

D. Select students based on their capability of artistic 
performance, without considering anything else. 

32. Imagine that you are the leader of the class. Five students in your 
class can participate at free of cost, in the study tour to be conducted 
by a social organization. You have been entrusted the responsibility 
of selecting the five. Then you will 

A. Try to include at least two or three of your friends. 
B. Adopt a criterion based on their economic status or academic 

brilliance. 
C. Seek the opinion of your friends and act accordingly. 
D. Select five of your friends and declare that they have been 

seleAed through a lot/lucky dip. 
33. Your scien2e teacher has divided your class in to six groups and 

given you 2!5 questions on science and GK and offer a prize for the 
winning group. You have got all the answers at first and what will you 
do? 

A. Tell tile answer to the other members of your group. 
B. lnforrn the teacher at once that you have got all the answers. 
C. Give the answer to some of your friends in the other group, 

secretly. 
D. Stand up with the answer in the class, without sharing it to 

anybody while the teacher reads the answer in the class. 



34. With the co-operation of your friends you are conducting a debate on 
socially controversial issue. In the debate, quite unexpectedly your 
friends brought argument against your views. Then what will you do. 

A. Try to consider their opinions and arguments also 
B. Criticize them when the debate is over. 
C. Tell them about the meaninglessness of conducting such a 

debate if they have to differ from your opinion. 
D. Ask them to make agreements in opinion rather than making 

contradictory opinions. 
35. In a summer vacation, you are compelled to take over charge of 

issuing books in a library in your locality. It is for two hours every 
evening and they offered Rs. 30. per day as remuneration. What will 
you do? 

A. Not ready to under take such a responsible job for such a 
meager amount of Rs. 301- per day. 

B. Not ready to undertake it for summer vocation is meant for 
enjoyment only. ] 

C. Accept the responsibility with a half mind due to the intimacy 
towards the person who compelled you to do so. 

D. Accept it with great pleasure because you can earn a good 
amount by the end of vacation. 

36. Imagine that there is a tribal colony in your neighborhood where a 
number of illiterate people are living. You have come to know that 
diarrhea and dysentery are spreading to children of that colony. Then 
what will you do? 

A. Visit the colony for consoling the parents of the children and 
give them some money. 

B. Make a fund collection with the help of your friends to help 
them. 

C. Make necessary arrangements t~ inform the nearest primary 
health centre. 

D. Ask the parents to take their children to the hospital. 
37. Your science teacher has given you 10 difficult questions which are 

part of essential minimum knowledge, to find out its answers. He also 
offers a prize to those who offer correct answers. Then what will you 
do? 

A. You won't try much since the questions are very difficult and 
you are not going to get the prize, any way. 

B. Try to find out the answers, though not expecting the prize but 
as it is essential for one to know. 

C. Try to copy the answer from some body's book from the class. 
D. Try to find out the answer of one or two questions for not to 

make the teacher angry. 



38. Imagine that a voluntary organization is conducting a free Carate and 
Yoga class in your school. You have voluntarily joined in either of the 
two and started to attend classes. Then you will. 

A. Try to attend the class regularly by learning all other extra 
activities 

B. Try to attend the class only when you are absolutely free 

C. Try to attend the two classes on alternative days. 

D. Attend only one class in free hours till you pick up the basic 
things. 

39. Imagine that you were elected as the Prime minister of India. What 
approach would you follow towards other countries? 

A. Acquire the mental power to fight with any nation if necessary. 

B. Try to formulate strategies to bring all the neighboring courtiers 
in to the beak and call of India. 

C. Try to change even America from the path of war. 

D. Follow the path of world's developed nations like America. 

40. While you are travelling in a bus by sitting in the front seat, a woman 
has entered with a baby and gave it on your lap. Half an hour your 
destination it urinated on your lap. Then you will. . . 

A. Wait patiently till the mother takes the baby. 

B. Call the mother at once and hand over the child by informing 
her the matter 

C. Call the mother and scold her. 

D. Let the child stand up on his foot and clean your lap with the 
towel. 

41. There are two more students besides you, competing for the first rank 
in your class. The Maths teacher gave you two home assignments. 
You have done them. When the next day you reached the class the 
other two children asked your help to complete the home work. Then 
what will you do? 

A. Say them that yours is also wrong since your don't know how 
to solve the problem. 

B. Help them to solve the problem with pleasure. 

C. Say them that you have done it yourself and they too can do it 
themselves. 

D. Lie them that you also didn't do them since you don't know 
how to do. 



42. lmagine that one of your friends always talks about and persuade 
other to snatch other's belongings. Then you will .......... 

A. You too join with him in stealing others' belongings. 

B. Though you are not participating in stealing others' things, you 
will receive it from him without hesitation. 

C. Not only will not yield to his pressure but also will try to 
withdraw him from doing so. 

D. Sit iclle for, you can't take a decision. 
43. lmagine that you are a soldier in Indian army and some Tamilians 

have formed a local organization in your regiment for encouraging 
parochialism. What will you do? 

A. Organize counter organization of Keralites. 
B. Try f:o dissolve and defeat their organization with the help of 

Mali3yali soldiers 
C. Do not raise objections against it since many among its 

members are your friends. 
D. Strorigly protest against this kind of organisations and work for 

the l~nity of all. 
44. Suppose yc~u are an active member in the social science club in your 

school. Ths committee has decided to exhibit some articles and 
photos of current world events on the notice board. The teacher invite 
voluntary willingness to undertake the duty of collecting the matter 
and affixing them on the notice board. What will you do? 

A. Stand up voluntarily to take up the duty. 
B. Do not respond due to a feeling that there are some other 

students who are able to do it more effectively. 
C. Compel your best friend to take over the charge. 
D. Announce the name of some students who are capable of 

doing it. 
45. lmagine that you are attending a scoutlguider camp in a village 

school. In the camp the Instructor assigned a game in which the 
participants have to reach a destination which is about 2km away 
from the starting point, based on some signs and marks. The person 
who first reaches the destination will get a prize. You are in the front 
and when you covered almost 1.5km you heard the cry of a girllboy 
whose leg is injured by a broken glass. Then what will you do ? 

A. Wait there till other children come. 
B. Rush to himlher and remove the glass piece immediately. 
C. Try to report at the finishing point soon and come back 
later. 
D. Cry loudly for help and proceed yourself 



46. lmagine that you are the head teacher of a school. Some new text 
books have reached for free distribution, but not sufficient enough to 
give to all the students. Some of your relatives are there in two 
divisions of IX std. What criterion would you follow in distributing the 
books. 

A. Arrange an order of distribution in which the students in your 
relation falls. 

B. Hand over the books to the class teacher and ask him to 
consider your relatives. 

C. Instl-uct the class teacher to distribute on the basis of a most 
suit able criterion. 

D. You ask the class teacher to supply the books only to studious 
students. 

47. One of your friends mother fell ill just two weeks before the S.S.L.C 
examination. There is no one else at his home for their help. Your 
home is nearer to their home. Then what will you do? 

A. Involve in study by realizing the examination is important than 
anything else. 

B. Inform your friend that, though you decided to visit his house 
many times, your parents didn't allow you. 

C. Visit hislher home for name sake console the child and return 
SO0 l. 

D. Go to the friend's house to help himlher on all intervals of 
study. 

48. lmagine that you along with your parents reached Trivandrum to 
attend a career guidance camp. There you have hired a room. When 
you went to bathroom your parents went to your relative's house, by 
putting the latch of the door of your room from outside unknowingly. 
What will you do? 

A. Shout aloud to inform the persons in the reception counter. 
B. Wait patiently till they return. 
C. Look through the window for somebody who passes by that 

way to open the latch. 
D. Cry aloud, as soon as you come to know that the latch is put. 

49. lmagine that you belong to a well-to-do family and have passed the 
plus two course with first class. Soon you are offered the post of an 
accountant with good salary in a private firm. In this context which of 
the following options would you prefer? 
A. Accept the job since they offer attractive salary. 
B. Discard the job offer with the intention of taking a degree also with 

high marks. 
C. Seek parents and neighbors opinion and act accordingly. 
D. Think for some months whether to accept the job or join for higher 

study. 



50. Imagine that an Onam feast is arranged in your school for teachers 
as well as students. One teacher sought your help to verify the stock 
of books in the library, on the some day, hoping that the work may 
finish before 12 O'clock. Unfortunately the work was not over by the 
expected time. The work can be completed by one more hour.. Then 
what will you do ? 

A. Stop doing the work at12 O'clock and go for feast 
B. Continue the work for some more time with all dislike only 

because the teacher asked you to do so. 
C. Seec the teachers consent for doing the remaining work after 

the feast. 

D. Finish the job neatly sparing one more hour and attend the 
feast afterwards. 
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25. m'lmd amj rno(Tjlq,cm cn?ml2Iar~J eaaoo1&3mIw3wI ~ ~ 1 a d m l m p ~ w 3 ~  
4 0 ~ 2  dd3m?&J&. ~ n l d m p ~  mmp8 am1 acmmlaq ~ - ~ ~ o w s m  cmml~b 
mscmznjnom~amm~~ (znd3@"mj&. pdsilg(o wjaaamoctr rua~d 



>, 3 '. nleahsjQm3mj@ &jsl&a@ a m m c m s j m j m d d  m l m d  am" 
momnmhw~ ~ m . , a m 3 ~ j 0 ? .  . . 

D) a m d d  2 m m 0  dlmjw3~1~d3w0 ld&sIdm3aca, &~lwjmlcai me1 
ld3Waa&Jo 2 6 ~ 3 m 3 d  ([Cli3CUCIOJ6)nJSjo. 
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30 mj(rlw36mv m l m d &  cuw7n3rn0 a d g j m  ~ ~ m l n o e r ~ .  m l m d  amj 
adgjo.? 

A) mjdm3s, 30 m1dciTdi6 m ~ c a i ~ 3 m I g  am2 a s 3 d  Qagasjmad m93 
03&1$. 

B) mwjan~macuwl @nod, dome &yId g g m l a m m j m  mmw 
m3w(zn~a&3m mmmamsm~ gmmcu3nlm0 qjogsjmlg.  

C) a9a3d 4 a g s j m 3 d  mldmmulmjm cujmlaw3sj&g mmm a&osrn~ 
m3~m0 nm~1g~mmac l~ )~as  aags jmjo .  

D) mcuol ~ y l a q ~ m r ~ a v ~  m g  amj mj& mm3nlm3mo&j0 @mm2 
6)&36& C T U O C R D ~ ~ C L I J ~ ~ O  ~6)gS jdMjo . .  
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APPENDIX V1 (D) 

VALUE PREFERENCE TEST 
(FINAL) 

Dr. T.C AYlSHABl N.K VIJAYAN 
Professor Research Scholar 

DEPARTMENT OF EDUCATION 
UNIVERSITY OF CALICUT 

2003 

Directions:- This is a test which intends to know your preference towards 
values. Some situations and four responses for each situation are given. You 
have to put a '4' mark against the alptlabet in such a way so that your 
answer will mean that "I will be doing this, if I were in that situation". 
l. On a youth festival day, in your school, some of your friends bought a 

packet of intoxicative substance to taste. What will you do? 
A. Due to curiosity you also taste it. 
B. Try your best to retract your friends from using it. 
C. Threaten them about reporting to the teacher if they don't share 

it with you. 
D. You don't mind it, since the money spent on it is not yours. 

2. Imagine that you are waiting for a train in a railway platform. Beside you 
there is a n old man carrying a bulky luggage on his hand. When it is 
announced that the train is coming in the next platform, and he seeks 
your help. Then you will 

A. Move towards the next platform immediately, as if you didn't hear 
his request 

B. Express your inability very politely 
C. Move towards the next platform by helping the old man also. 
D. Rush to the next platform by promising to engage somebody else. 

3. Imagine that you are spending an evening in a park with your friends. 
After having some snacks your friends are about to put the plastics, 
waste etc, there itself in the pretext that the waste basket is far away. 
Then you will ... 

A. Agree with them for not to spoil the spirit of enjoyment. 
B. Agree with them believing that scavengers will deposit them in 

the waste box. 
C. Compel them to drop the waste in the basket itself provides in 

the park. 
D. Agree with them by respecting the opinion of the majority 



4. Imagine that an examination orientation camp is conducted in your 
school and or  the same day there is a marriage of your relative. Then 
you will. 

A. Ask your parents to take you to the marriage, even though 
there is the camp. 

B. Conc:eal the matter of the Camp from your parents. 

C. Attend the marriage hoping to get information about the camp 
from friends later on 

D. Let the parents know your interest to attend the camp and not 
the marriage 

5 Imagine that there is a river near by your house and there is a notice of 
the local body (Panchayat) not to pump water for irrigation purpose. One 
of your neighbors is regularly pumping water in early morning by 
neglecting the notice. Then you will 

A. Bring to the notice of your farther for arranging means to pump 
water for our use also. 

B. Tell them that unless they are giving water for your use also, 
you will complaint to the local self authority. 

C. Soon complaint to the local self authority. 

D. Sent an anonymous letter to your neighbor in abusing 
language. 

6 lmagine that you have reached for a ten-day nature-study camp at ldukki 
conducted by the Forest Department. Though the location is safe the 
food and accommodation are not good enough. Then you will 

A. Express your idea to go back immediately 

B. Consider it as a variety experience and try to adjust with it 

C. Convince your friends the difficult condition and persuade them 
also to quit the camp. 

D. Simply pass the days mechanically by cursing your fate. 

7 lmagine that you know the place where one of your friends is hiding, who 
is being searched by the police in a criminal case. Then you will ... 

A. Help him to be more secure. 

B. Inform the police about his hiding place. 

C. Neither help him nor the police 

D. Mislead the police by giving false information. 



8 Suppose you were in a hurry to reach some where but when you 
reached a birsy traffic circle, the red signal was there, with no traffic 
police then you will ... 

A. With a guilty conscious you will proceed. 

B. Wait till the signal is Okay 

C. Put on the lights of your vehicle to show emergency, and will 
proceed. 

D. Wll search for a way to reach at the front of the line 

9. Imagine that you are preparing for a national talent search examination 
with your friends. As you came to know that no study material avaiiable in 
the market, you were combine doing study with your friends meanwhile 
you get a 'Rank file' (Study aid). Then you ... 

A. Share it with others and study combinely . 

B. Keep the matter secret and utilize the book for yourself only. 

C. Share it to one of your close friends only. 

D. Sell the Rank file to some body for higher price. 

10. You and your friend are competing for bagging the first rank in your 
class. Mean while your friend had to take leave for two weeks due to 
illness. After the leave your friend asks you for some notes and some 
doubts for clarification. Then you will. 

A. Give him some incomplete notes and get his doubts cleared 
partially. 

B. Slip from the scene by saying that notes are incomplete and 
you don't know the answers. 

C. Give your notes for copying and get his doubts cleared. 

D. Say him to seek the help of other children. 

11. Imagine that you are able to swim well. When you are passing by the 
side of a pond, you see a woman crying for help, for her five years old 
child hand shipped in to water. In this situation, you will ... 

A. Console assuming that it is late. 

B. Leep in to water and try to rescue the child. 

C. Try to inform the elders in that locality. 

D. Pacify the mother and persuade her to help the child. 



12. Imagine that you have reached Bangalore to attend a National Camp 
for Scouts & Guides. Most of the members in your group are from 
outside the state whose culture and manners are entirely different 
from you. In this context you will .... 

A. Complain to the teacher every now and then 

B. Strongly protest in following the culture and manners different 
from you. 

C. Try to assimilate their culture and manners 

D. Cordially persuade them to follow our manners. 

13. Imagine that a terrorist has kidnapped an M.P demanding the release 
of 50 of his gangsters kept in jail. If you are the Prime Minister of this 
country you will ... - 

A. Release the terrorists immediately to rescue the M.P 

B. Offer reward for those who arrest the terrorist. 

C. Deploy the central force for special operation to eliminate the 
terrorist. 

D. Send an envoy to discuss with the terrorist. 

14. You and your friends have decided to conduct a cricket tournament 
and you were making pavilion in the ground. Seeing your hardship, a 
man offered his help. While helping you in the work, was leg has 
injured and he left the place. Then you will ..... 

A. Go on helping my friends for the completion of the pavilion. 

B. Decide that all of you can go together to his home after 
completing the job. 

C. Stop the work, collect some money and rush him to hospital. 

D. Don't mind him further, since he has not been invited for doing 
the work. 

15. One of your classmates used to cockle others to make them laugh 
while the national anthem is being sung in the absence of your 
teacher in the class. Then you will ... 

A. Tell the teacher about this and request him to present the 
matter in the assembly. 

B. Threaten that boylgirl if he didn't give something for you, you 
will complain to the teacher. 

C. Seek the teacher's permission to deliver a speech on the 
necessity of honoring national anthem. 

D. Not t e  interested in it for that has no connection with you. 



16. Most of your classmates contributing articles to your school 
magazine. Your teacher had asked you many times to contribute an 
article. But you are not able to do it yourself. Then you will ... 

A. Copy any simple work of some body else from some old 
magazines and give it to the teacher under your name. 

B. Ask a classmate who is good at creative writing, to write 
something for you. 

C. Ask your family members to manage to get something and 
give the same. 

D. Inform the teacher that you are unable to do it. 

17. You are badly in need of Rs. 50001- for the treatment of your nearest 
relative. Mean while a stranger offers you double the amount Then 
you will ... 

A. Be ready to give words as he wishes 

B. Ask him to help at first and then consider the matter later. 

C. Tell him that you don't want the money by being a fraud 
witness. 

D. Demand half the amount for engaging somebody else to give 
witness. 

18. You are one of the candidates of a scholarship examination for those 
who got more than 70% of marks. One of your dearest friends is not 
participating in it as  helshe cannot pay Rs. 50 as entrance fee. What 
will you do? 

A. Request the student's parents to manage the amount some 
how. 

B. Con!;ole the student by saying that all cannot be alike in terms 
of money. 

C. Persuade the student to collect the amount from some body. 

D. Manage the amount from home by explaining the mater to your 
parents and help the friend. 

19. Imagine that there are two students in your class who are reluctant to 
honour t h ~  national flag and national anthem and insult them 
sometimes How will you react? 

A. Have pity on their ignorance 

B. Threiaten to report it to the teacher if they continue to do so. 

C. Instruct them the need for respecting the national anthem and 
the ~~ational flag 

D. Insult them infront of others. 



20. Suppose, when hundreds of spectators are watching an open stage 
programme, the power had gone Suddenly you are there with your 
friends. Mean while some of your friends shouted and started to 
throw stones for fun. Then you will ... 

A. enjoy it and join with them. 

B. Feel angry with your friends but keep quiet. 

C. React against them strongly and retrac: them. 

D. Keep quiet for the time being for informing the organizers later. 

lmagine that you belong to a family which is having sound financial 
background. For whatever needs, parents give you enough money. 
Then you will ... 

A. Keep modesty in spending money 

B. Enjoy life by spending money lavishly for luxuries because life 
is for once. 

C. Get more money from parents for meeting every needs of your 
friends. 

D. Live in high ostentation in tune with the financial background. 

Suppose, you are watching a T.V news or a report in newspaper 
regarding lhe sufferings of people in a locality in Afghanistan. Then 
you will. .. 

A. Feel pity about them that they are also human beings like us. 

B. Approach the leaders of some non-governmental organizations 
to t t  ink about raising some fund for their relief. 

C. S im~ly  neglect it as one among the thousands of scenes 
aro~lnd the world. 

D. Cut the picture from the paper and paste them in an album and 
prepare some captions for them. 

Imagine that one day your class teacher goes on leave unexpectedly 
and you arc? totally free for the first two periods. Then you will ........ 

A. Engage yourself in a writing game with some other children, 
silently. 

B. Simply try to sit in the class silently 

C. Try to listen the teaching in the adjacent class till other teacher 
comes. 

D. Try to study something from a not book /text book of any 
subject. 



24. Imagine that you are the president of a Panchayath and convene a 
meeting of the people for the preparation of priority list for the 
development activities. When you have to take decisions in that 
meeting, what criterion you would hold? 

A. Prepare a priority list by delegating the power of the president. 
B. Discuss with the leaders of the political party supported you in 

the election. 
C. Gather the opinion of the majority of people in the preparation 

of the priority list. 
D. Discuss the matter with the people for name sake only and 

implement the decision which was taken earlier. 
25. Suppose you are working as the head of a School which is run by a 

religious organization. What criteria would you follow in the selection 
of participants for the District Youth Festival? 

A. Giving priority to the sonsldaughters of the leaders of all 
religions. 

B. Give prime concern to the children belonging to the particular 
conlmunity that runs the institute. 

C. Hand over the charge of selection to the governing body of the 
sch 301. 

D. Select students based on their capability of artistic 
performance, without considering anything else. 

26. With the co-operation of your friends you are conducting a debate on 
socially controversial issue. In the debate, quite unexpectedly your 
friends brought argument against your views. Then what will you do. 

A. Try to consider their opinions and arguments also 
B. Criticize them when the dsbate is over. 
C. Tell them about the meaniiiglessness of conducting such a 

debate if they have to differ from your opinion. 
D. Ask them to Make agreements in opinion rather than making 

contradictory opinions. 
27. In a summer vacation, you are compelled to take over charge of 

issuing books in a library in your locality. It is for two hours every 
evening and they offered Rs. 30. per day as remuneration. What will 
you do? 

A. Not ready to under take such a responsible job for such a 
meager amount of Rs. 301- per day. 

B. Not ready to undertake it for summer vocation is meant for 
enjoyment only. ] 

C. Accept the responsibility with a half mind due to the intimacy 
towards the person who compelled you to do so. 

D. Accept it with great pleasure because you can earn a good 
amount by the end of vacation. 



28. Imagine that there is a tribal colony in your neighborhood where a 
number of illiterate people are living. You have come to know that 
diarrhea and dysentery are spreading to children of that colony. Then 
what will you do? 

A. Visil the colony for consoling the parents of the children and 
give them some money. 

B. Make a fund collection with the help of your friends to help 
thern. 

C. Make necessary arrangements to inform the nearest primary 
health centre: 

D. Ask the parents to take their children to the hospital. 

29. Your science teacher has given you 10 difficult questions which are 
part of essential minimum knowledge, to find out its answers. He also 
offers a prize to those who offer correct answers. Then what will you 
do? 

A. You won't try much since the questions are very difficult and 
you are not going to get the prize, any way. 

B. Try 10 find out the answers, though not expecting the prize but 
as if: is essential for one to know. 

C. Try to copy the answer from some body's book from the class. 

D. Try to find out the answer of one or two questions for not to 
make the teacher angry. 

30. Imagine that you were elected as the Prime minister of India. What 
approach vvould you follow towards other countries? 

A. Acquire the mental power to fight with any nation if necessary. 

B. Try to formulate strategies to bring all the neighboring courtiers 
in to the beak and call of India. 

C. Try to change even America from the path of war. 

D. Follow the path of world's developed nations like America. 

31. While you are travelling in a bus by sitting in the front seat, a woman 
has entered with a baby and gave it on your lap. Half an hour your 
destination it urinated on your lap. Then you will. . . 

A. Wait patiently till the mother takes the baby. 

B. Call the mother at once and hand over the child by informing 
her the matter 

C. Call the mother and scold her. 

D. Let the child stand up on his foot and clean your lap with the 
towel. 



32. There are two more students besides you, competing for the first rank 
in your class. The Maths teacher gave you two home assignments. 
You have done them. When the next day you reached the class the 
other two children asked your help to complete the home work. Then 
what will you do? 

A. Say them that yours is also wrong since your don't know how 
to solve the problem. 

B. Help, them to solve the problem with pleasure. 
C. Say them that you have done it yourself and they too can do it 

the1 nselves. 
D. Lie them that you also didn't do them since you don't know 

h o ~ f  to do. 

33. Imagine that one of your friends always talks about and persuade 
other to snatch other's belongings. Then you will .......... 

A. You too join with him in stealing others' belongings. 
B. Though you are not participating in stealing others' things, you 

will receive it from him without hesitation. 

C. Not only will not yield to his pressure but also will try to 
withdraw himefrom doing so. 

D. Sit idle for, you can't take a decision. 
34. lmagine that you are a soldier in Indian army and some Tamilians 

have formed a local organization in your regiment for encouraging 
parochialism. What will you do? 

A. Organize counter organization of Keralites. 
B. Try to dissolve and defeat their organization with the help of 

Malayali soldiers 
C. Do not raise objections against it since many among its 

members are your friends. 

D. Strongly protest against this kind of organisations and work for 
the unity of all. 

35. Suppose you are an active member in the social science club in your 
school. The committee has decided to exhibit some articles and 
photos of current world events on the notice board. The teacher invite 
voluntary willingness to undertake the duty of collecting the matter 
and affixing them on the notice board. What will you do? 

A. Stand up voluntarily to take up the duty. 
B. Do not respond due to a feeling that there are some other 

students who are able to do it more effectively. 
C. Compel your best friend to take over the charge. 

D. Announce the name of some students who are capable of 
doing it. 



36. Imagine that you are attending a scoutlguider camp in a village 
school. In the camp the Instructor assigned a game in which the 
participants have to reach a destination which is about 2km away 
from the starting point, based on some signs and marks. The person 
who first reaches the destination will get a prize. You are in the front 
and when you covered almost 1.5km you heard the cry of a girllboy 
whose leg is injured by a broken glass. Then what will you do ? 

A. Wait there till other children come. 

B. Rush to himlher and remove the glass piece immediately. 

C. Try to report at the finishing point soon and come back 
later. 

D. Cry loudly for help and proceed yourself 

37. Imagine that you are the head teacher of a school. Some new text 
books have reached for free distribution, but not sufficient enough to 
give to all the students. Some of your relatives are there in two 
divisions of IX std. What criterion would you follow in distributing the 
books. 

A. Arrange an order of distribution in which the students in your 
relation falls. 

B. Hand over the books to the class teacher and ask him to 
consider your relatives. 

C. Instruct the class teacher to distribute on the basis of a most 
suitable criterion. 

D. You ask the class teacher to supply the books only to studious 
students. 

38. One of your friends'mother fell ill just two weeks before the S.S.L.C 
examination. There is no one else at his home for their help. Your 
home is nearer to their home. Then what will you do? 

A. Involve in study by realizing the examination is important than 
anything else. 

B. Inform your friend that, though you decided to visit his house 
many times, your parents didn't allow you. 

C. Visit hislher home for name sake console the child and return 
soon. 

D. Go to the friend's house to help himlher on all intervals of 
study. 



39. Imagine that you belong to a well-to-do family and have passed the 
plus two course with first class. Soon you are offered the post of an 
accountant with good salary in a private firm. In this context which of 
the following options would you prefer? 

A. Accept the job since they offer attractive salary. 

B. Discard the job offer with the intention of taking a degree also with 
high marks. 

C. Seek parents and neighbors opinion and act accordingly. 

D. Think for some months whether to accept the job or join for higher 
study. 

40. Imagine that an Onam feast is arranged in your school for teachers 
as well as students. One teacher sought your help to verify the stock 
of books in the library, on the some day, hoping that the work may 
finish before 12 O'clock. Unfortunately the work was not over by the 
expected time. The work can be complzted by one more hour.. Then 
what will you do ? 

A. Stop doing the work at12 O'clock and go for feast 

B. Continue the work for some more time with all dislike only 
because the teacher asked you to do so. 

C. Seek the teachers consent for doing the remaining work after 
the feast. 

D. Finish the job neatly sparing one more hour and attend the 
feast afterwards. 



APPENDIX VI (E) 

VALUE PREFERENCE TEST 
2003 

RESPONSE SHEET 

Name ................................................................................................. Class ................. Sex: B / G 

School .......................................................................... S.S. Teacher's name ........................................ 



APPENDIX VI (F) 

VALUEPREFERENCETEST 
2003 

ANSWER KEY 

SI. 
No. 

1 

2 

3 

4 

5 

6 

7 

8 

9 

-1 0 

'I 1 

'1 2 

'1 3 

' 4 

' 5 

7 6 

17 



APPENDIX VII 

TEACHER'S RATING SCALE OF STUDENTS 

Dr. T.C. AYlSHABl 
Professor 

N.K. VIJAYAN 
Research Scholar 

DEPARTMENT OF EDUCATION 
UNIVERSITY OF CALICUT 

Name of the class teacher ....................................................................... Male I Female 

Name of the School ............................................................. Class Division ................... 

This is a scale intending to know the value commitment of your students with 
regard to their daily behaviour at school for the last one year. As their previous years' 
class teacher, you are requested to rate your students in the five point scale given. 
Please write the name of each student and put a 'J' mark in the column which you feel 
correct. 

Remarks if any: Signature of the class teacher 



APPENDIX Vlll 

UNIVERSITY OF CALICUT 
DEPARTMENT OF EDUCATION 

PERSONAL DATA SHEET 

Name of the teacher ............................................................................................................... 

Age: ................................................ 

.......................................................................................... Teaching experience in years: 

Sex: M 0 I F 0 

Name of School 

.......................................................................................................... 

How long have you been working in this school .................................................... 

Type of Management : Govt. 0 1 Aided 0 Rural 0 l Urban 0 

Educational Qualifications: 

......................................................................................... 

Subjects handling: 0 History 0 Civics 

0 Geography 0 Economics 

Telephone No. if any: ....................................... 

................................. 

Signature with Date 


