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Introduction 

INTRODUCTION 

The Ramayana of Valmiki needs no introduction to the 

Indians and it is famous for its wealth of poetic imagery, 

loftiness of thought and purity of poetic diction. Rarnayana is a 

national ethical code, which has influenced the heritage of arts, 

literature, culture, religion and social phenomena since the 

dawn of civilization. It is not only an emotional treasure of 

Indian life but also an encyclopedia of our composite culture. It 

deals with all the four values of human life - Dharma 

(righteousness), Artha (wealth), Kama (aesthetic pleasure) and 

Moksha (salvation). Dharma includes moral, social, cultural 

and spiritual values, and Artha deals with material or worldly 

prosperity. Pleasure pertaining to mundane life is Kama, the 

main aim of which, according to Hindu social ideal, is to 

maintain the line of one's progeny. Moksha is the ultimate aim 

of life, through the emancipation of the self from the worldly 

worries. 
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Today many nations look upon India for moral and 

spiritual guidance. The contribution made by the ancient 

Indian epics and culture has attracted the attention of the 

whole world. India's cultural heritage is not only one of the 

most ancient but also one of the most exemplary. From very 

early times the system of pilgrimage and the custom of listening 

to the reading of epics and religious literature either at home or 

in the village centre grew in to an important practice for 

developing and maintaining cultural integration. A firm faith in 

an eternal moral order dominates the entire span of Indian 

philosophy as reflected in Ramayana. It can be seen that 

spiritual values are the essence of the Indian culture. 

1.1. SIGMFICANCE OF THE STUDY 

At the end of the Twentieth century tremendous progress 

has been witnessed in the scientific and technological fields. 

Achievements in the fields of communication-skills, space 

research, nuclear power, biotechnology etc., have contributed to 

revolutionary changes in human life. But these changes are 

questioning the very existence of man. The power that has been 

acquired by man through technological progress is staring at 

his face questioning his very own existence. "Man claims, He 
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has conquered Naturen; but he is faced with the fear of his own 

annihilation. The world is at present witnessing terrorism, war 

and hatred. Nations compete with each other in the production 

of destructive weapons. If things go on at this rate "the world 

may be reduced to a heap of ashesn by the indiscriminate use of 

destructive weapons. This is the social threat that we face 

today. The compassion, universal love, willingness to sacrif"1ce 

for others and tolerance are the only alternatives for the 

survival of mankind in the Twenty-first century. 

The pattern of education under foreign rule was 

unsuitable to the Indian tradition and culture and even after 

independence this old system of education established by the 

colonial power continues with very little change. The 

commercialism and the neocolonialism have contributed to 

dehumanization at the global level. It is very often said that the 

educational system prevailing now is not at all suited to the 

Indian condition and neglects the all-round development of the 

individual. This system of education is detrimental to the 

national progress and the cultural development. Lack of 

spiritual and moral education of the students is considered to 

be the major cause for the present degeneration of the society. 
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2 .We are at war with ourselves, and therefore at war with one 

another. Thus the overwhelming and urgent question of the day 

is; can man recover himself? And it concerns everybody". 

Mahatma Gandhi unambiguously stated that without reference 

to moral and spiritual values no recovery could occur. 

Our present educational system is not giving proper 

weightage to moral and spiritual values of life. The present 

generation is not fully aware of the basic values of morality. It 

will be more useful if a study is conducted, about spiritual 

knowledge and values, which are highly helpful for uplifting 

social, moral and religious values of the human race. 

Adhyatma Ramayana is one of the greatest literary works in 

India, which proclaims the spiritual culture of India and 

attracted the masses by the values, which it highlights. 

Ramayana has influenced to get rid of many evils in society and 

to bring about a social change through 'Bhakthi movement'. So 

a study about the Educational Ideas of Adhyatma Ramayana 

will be useful because the lessons that we learn from this may 

throw light for solving many of the embarrassing problems that 

mankind faces today. No comprehensive study has yet been 

made regarding the Educational Ideas in Ezhuthachan's 
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Adhyatma Rarnayana, which is considered not only as a 

standard classical work but also as a rich and authoritative 

source for spiritual knowledge. Hence the investigator felt the 

need for conducting this study being intended to throw some 

light in the area of value-oriented education on the basis of the 

spiritual contents of Adhyatma Ramayana. 

1.2. RAMAYANA - THE ADIKAVYA 

The present world is witnessing conflict, hatred, war and 

miseries. It is highly relevant to find out the ways and means of 

escape from these threatening situations. Thousands of years 

back, India has showed the light towards the path of peace and 

progress as is evident from the following statements. 

1. 'Ahimsa Paramo Dharma' meaning that the greatest virtue 

is non-violence. 

2. 'Loka Samastha Sukhino Bhavanthu' which contemplates 

on the welfare of the whole world. 

3. 'Ekam Sath Vipra Bahutha Vadanthi' declaring that truth 

is the same but different scholars define it differently. 
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4. 'Vasudhaiva Kudumbakam' proclaiming the idea that the 

world is a family. The peace and progress of the humanity 

can be achieved only by following a path of life based on 

these principles. 

Accordingly people look up to great men who are role 

models, representing the qualities embodied in these principles. 

Heroes of India are not warlords, but those who demonstrated 

the qualities mentioned above. Rama, Krishna, Buddha, 

Mahavira in the past, and Mahatma Gandhi, Sreeramakrishna 

and Aurobindo in contemporary society are some among such 

souls who have transmitted the message of Indian values 

through their own lives. Of these Rama is considered foremost 

among because he is the very embodiment of Dharma ('Rama 

vigrahavan Dharrna' ) . 

3 The ancient Indian epic Ramayana is considered as 

Adikavya (the first literary creation) and the author Valmiki as 

Adikavi (the first poet). Ramakatha (the story of Rama) has 

become not only a part of the tradition of Indian antiquity, but 

also a part and parcel of Indian culture. The aesthetic beauty 

of this epic has paved the way for the origin of social values. 

4The story of Rama has been sung by different poets in diverse 
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tunes and ways in all the important vernacular tongues of India 

and outside. Long back the story of Rama has reached the 

people of Srilanka, Indonesia, China, Vietnam, Japan, 

Cambodia, Burma and Malaysia apart from India. Buddhism 

and Jainism have utilized the ideals in Ramayana to build up 

their ideology of life. This perhaps throws some light on the 

greatness of Ramakatha. 

Valmiki Ramayana consists of seven kandas or parts, 

which include about twenty four thousand slokas (stanzas). In 

accordance with the time, place and taste of the people, many 

poets have re-shaped it. After Valmiki Ramayana, many 

Ramayanas have been written. Adhyatma Ramayana, Vasishta 

Ramayana, Kamba Ramayana, Thulaseedas Ramayana, 

Atbutha Ramayana, Ananda Ramayana, Bala Ramayana, 

Gayathri Ramayana etc. are some among them. But there is no 

doubt about the fact that Valmiki Ramayana serves as the basis 

for all other Ramayanas. Among these Adhyatma Ramayana 

comes closer to Valmiki Ramayana. 

The tremendous growth in Vaishnava and Saiva sects 

during the 12th century and the propagation of 'Rama Bhakthi 

Movement' during the 14 th  century have stimulated the growth 
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of Bhakthi Movement in India. 5During the 12th century itself 

Kambar had written Ramayana in Tamil. During the 15th 

century Kritivasa Ramayana was written in the Vanga language 

and during the 16th century Thunchath Ramanujan 

Ezhuthachan wrote the Adhyatma Ramayana in Malayalam. 

Tulasidas wrote Ramacharithamanasa in Hindi and Thurave 

Ramayana was composed by Kumara Valmiki. 

Adhyatma Ramayana was composed for highlighting the 

spiritual aspect in Valmiki Ramayana. Some are of the opinion 

that Adhyatma Ramayana was written by Vyasa. The 

composition of Adhyatma Ramayana is attributed to various 

other great souls also such as Viswamithra, Vidyaranya swami, 

Vararuchi and a Telugu Brahmin. Some even believe that 

Ramanand is the author of this epic. 

Adhyatma Ramayana is a complete scientific, vedantic 

book-which comprises all the basics in Vedanta. The 

unification of Bhakthi, Knowledge and Karma can be seen in 

this book. It is a masterpiece of Advaitha vision. It is believed 

that not only human beings but also animals get liberation 
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(Mukthi) by hearing the recitation. of Ramayana. Rama is 

depicted as an ideal man in Valmiki Ramayana, whereas in 

Adhyatma Ramayana he is depicted as Parabrahman (the 

ultimate Reality) in the form of man. It depicts Sita as Maya or 

sakthi and Rama as Paramatma. Thus a vedantic touch is given 

in the narration of the story of Rama in Adhyatma Ramayana. 

Kannassa Panikker, Keralavarrna Raja and many others 

have narrated the Ramakatha in Malayalam apart from 

Ezhuthachan. 6But the widely accepted version of Ramakatha 

in Kerala is the Adhyatma Ramayana of Thunchath Ramanujan 

Ezhuthachan. It has played a vital role in reviving the spiritual 

values of the Keralites. The aim of Ezhuthachan was not only to 

present the story of Rama in his own language and style but 

also to attract the attention of the public towards the 

significance of this spiritual reality to enable them to attain 

salvation (Moksha). Adhyatrna Ramayana has been considered 

as the holy book of Keralites worthy of being recited daily as 

compared to Quran of Muslims and Bible of Christians. Even 

before the invention of printing, Adhyatma Ramayana had won 
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great renown and circulation in Kerala through palm-leaf 

scripts. 

Adhyatma Ramayana is the trans-creation of the work of 

a book of the same name in Sanskrit. Critics and historians do 

admit that this work is more than a translation of the Sanskrit 

version. It is divided into six kandas or sections. These are the 

Balakanda, the Ayodhyakanda, the Aranyakanda, the 

Kishkindakanda, the Sundarakanda and the Yuddhakanda. 

The six kandas in total are again divided into 118 subsections. 

These 118 sub sections expose the spiritual and temporal basis 

of the story of Sree Rama, the embodiment of Dharrna. 

1 .S. THUNCWATH RAMANUJAN EZHUTHACHAN 

Thunchath Ramanujan Ezhuthachan generally known as 

Ezhuthachan, the legendary poet of Kerala is known also as the 

father of Malayalam language and literature. He has opened a 

new style and venue for Malayalam language and literature by 

adopting a novel way in the format of language, diction and 

thought. Ezhuthachan tried to express the Advaitha 

philosophy through his aesthetic utterances. It is the usual 

practice that these aesthetic utterances of Ezhuthachan are 
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read with reverence and devotion when death robs the 

pleasurable moments of human existence. 

Despite the monumental place Ezhuthachan occupies in 

Kerala's life, very few facts are known about his life. His name, 

period and the works - all are a matter of dispute. 798It is 

generally agreed that he lived sometime between 1425 and 

1625 AD as stated by Sahitya Panchananan P.K. Narayanapillai 

and Ulloor S.Parameswaraiyar. T h e  generally accepted name is 

Thunchath Ramanujan Ezhuthachan and he was born in a 

non-Brahmin family. Ezhuthachan has introduced a new style 

of writing poetry in Malayalam and this is known as Kilippattu. 

His birthplace is believed to be Thunchanparamba in 

Trikandiyoor of Malappuram district. Apart from Adhyatma 

Ramayana Ezhuthachan has been credited with the authorship 

of Mahabharatham Kilippattu, Bhagavatharn Kilippattu, Uthara 

Ramayanam Kilippattu, Brahmandapuranam, Harinama- 

keerthanam, Devimahatmyam, Chintharatnam, and 

Sathamukha Ramayanam. 

Ezhuthachan through his compositions has not only 

created an awareness of spiritualism but also a salient social 

change. In those days Brahmins alone were competent to learn 
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Vedas. Non-brahmins were denied higher learning especially 

Vedas and Sastras. Untouchability and social segregation were 

the evils in those days. The present Malappuram District where 

Ezhuthachan was born was part of the kingdom of the Zamorin 

of Calicut. The Brahmin priests directed and instructed the 

rulers what to do and what not to do. The basic rights of a 

large number of non-brahmins were denied. It was very often 

quoted that a learned Sudra should be despised and kept at a 

distance. 'Sudramakshara samyuktham Duratha 

Parivarjayeth'. Ezhuthachan through his composition and 

through the authoritative interpretation of Vedic and puranic 

texts challenged this system and spread the idea that the caste 

is not a logical reality. Some quotations from his works such as 

those quoted below prove this fact. 

1. 'Qualities are not associated with caste and name'(*p-1.1) 

(Wise men are of opinion that quality is not to be assessed 

on the basis of caste or titles. Code of ethics states that the 

permanent virtue of rulers is the protection of those who have 

surrendered.) 
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2. There is no need to enquire about the origin of great 

men'. 

So Ezhuthachan like the traditional teachers and gurus 

of India such as Valmiki, Vedavyasa, Kambar and Sankara is 

not only a poet but an accepted teacher of the society who 

strived for social justice through value- oriented non-formal 

spiritual education. 

1.6. THE CONCEPT OF EDUCATION 

Education is increasingly perceived as a significant 

process of transforming the dream of millions of human beings 

for a better and higher quality of life. It is an aggregate of all 

the processes by which a person develops his abilities, 

attitudes, values and other forms of behaviours, which help to 

attain social competency. Refined, honest and socially efficient 

citizens are the products of any good educational system. 

Education should include not only the training of the intellect 

but also the refinement of the heart and disciplining of the 

spirit. Education should provide help for the liberation of the 

individual from ignorance and oppression. The educational 

aims and objectives should not be limited to a particular 
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country or a nation. According to Indian tradition Education is 

not merely for earning a living; it is the initiation into a life of 

enlightenment, training of an individual in the pursuit of truth 

and practice of virtue. In fact education should help for the all- 

round development of the personality. 

Purification of mind by eliminating the undesirable 

tendencies and developing the desirable qualities thereby 

uplifting the mind to a higher level of detachment may result in 

attaining self-realisation which is otherwise known as 

emancipation or Mukti. 

According to 1oMahatma Gandhi, Education means all- 

round drawing out of the best in child and man-body, mind 

and spirit 

11Altekar (1944) says "Education is regarded as a source 

of illumination and Power which transforms and enables one's 

nature by the progressive and harmonious development of 

physical, mental and spiritual powers of the individual". Above 

all it is for the transformation of the individual in the endless 

pursuit of excellence and perfection. 12Tirtha (1964) observes 

that education has an accelerating role. It refines sensitivities, 
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and perceptions that contribute to national cohesion, a 

scientific temper and independence of mind and spirit. 

According to Wocrates, "Education means the bringing 

out of the ideas of Universal validity which are latent in the 

mind of every man". 

14Plato is of opinion that Education is acquiring 

knowledge for the good of the individual and for the safety of 

the state. Thus Plato reaffirms in the laws. 15 "If you ask what 

is the good of education in general, the answer is easy - that 

education makes good men, and those good men who act nobly 

and conquer their enemies in battle. Education certainly gives 

victory, although victory sometimes produces forgetfulness of 

education; for many have grown insolent from victory in war, 

and this insolence has created in them innumerable evils, and 

many a victory has been and will be suicidal to the victors, but 

education is never suicidal". 

16Rousseau, counsels us  to live according to Nature, and 

education to follow the order of Nature. He is of opinion that 

everybody is born innocent but the society corrupts; so an 

individual has to live according to the Nature. He also states 
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"man is born free but everywhere he is in chains*. When 

Rousseau says "education comes to us from nature, from men 

or from things," he is regarding Nature as equivalent to 

'endowment'-the inherited dispositions and capacities of the 

individual. Before our innate tendencies are warped by our 

prejudices, they are what Rousseau terms 'Nature'. According 

to Aristotle, Nature is something beyond our control. 

Dewey has the concept of the good man of Plato, and the 

innocent man of Rousseau. The socially efficient individual as  

advocated by Dewey and the Universal man with kindness and 

love as described by Comenius and a M a n  with an all-round 

development of personality as stated by Mahatma Gandhi - all 

point out to the necessity of a complete education for the total 

development of man. I t  is very interesting to note that this is 

almost the same concept specifically described in Adhyatma 

Ramayana. 
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1.7. THE RELATIONSWP BETWEEN LIFE, EDUCATION AND 

PHILOSOPHY 

Education is intended for leading a successful life, for 

which the all-round development of individual is essential. 

Development of personality starts from the formation of self- 

concept. A s  the personality develops the ego decreases as a 

result of self-analysis and self-evaluation. Ultimately the perfect 
>- 

development of personality results in the destruction of ego and 

identification of the individual with the universe. This is exactly 

what is meant by self-realisation as enunciated by Vedantic 

philosophers (*P-1.2). In other words, the Advaitha as expounded 

by Sree Sankara, defines self-realization as the identification of 

the self with the ultimate truth or 'Brahman'. This is what is 

meant by self-realisation. Adhyatma Rarnayana very clearly 

states that the aim of life is to achieve this goal. As  a member 

of society man has certain duties. The fulfillment of these 

duties is the responsibility of any individual. These duties are 

known as 'Dharrna'. Dharrna is really the truth in action. 

Truth realised intellectually is known as Jnana (gym) or 

knowledge and the truth in action for the welfare of the society 

is known as  Dharma. Both are complementary and 
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supplementary. Ramayana clearly states that the world is the 

manifestation of Brahman or the ultimate truth. If an 

individual is to be happy the whole world should be happy. 

Any action causing pain or destruction to the other living 

beings or disturbing the natural ecosystem of the world will be 

harmful to the individual. Ahimsa is the greatest virtue and 

basis for the happiness of the whole world. On this basis we 

can understand that the whole world can be considered as a 

family. 

Man is happy only in a society based on Dharma. 

Compassion, love, self-sacrifice and humility are some of the 

essential characteristics of an individual who has been properly 

educated. The role of education from this point of view is to 

enlighten the individual regarding the Truth and Dharma. 

According to the Indian tradition Dharma is the basic value, 

which one should acquire during his studentship. Dharma, 

Artha, Karna and Moksha are the basic values of Indian 

tradition. Artha, Karna and Moksha are to be based on 

Dharma. Education is a process to enable one to achieve these 

values by following Dharma. 
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1 .S. RELEVANCE OF RAlMAYANA IN THE EDUCATION OF 

THE PRESENT WORLD 

As already stated, Adhyatma Ramayana is the most 

celebrated work of the legendary poet Thunchath Ramanujan 

Ezhuthachan in Malayalam. It occupies a unique place in the 

horizon of Malayalam language and literature for its literary 

merit. Apart from its literary excellence, it has got its own 

unique social, religious and philosophical values, which may 

give solutions for many of the embarrassing problems that 

humanity faces today. 

Messages of Adhyatrna Ramayana are universal love, 

compassion, willingness to sacrifice for others, tolerance and to 

follow the path of Dharma. These qualities are highly helpful for 

the social, moral and religious uplift of the entire human race. 

It is the usual practice in Kerala to read with all devotion 

Adhyatma Ramayana every day in the evening along with 

prayer for spiritual guidance and material progress. A complete 

month in the Malayalam year namely Karkadakam, is used for 

the continuous recitation of Ramayana. During the 'Ekadashi 

Thithi' Ramayana is read continuously for three days 
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concluding with the worship of Rama. In short Adhyatma 

Ramayana is the Veda for Malayalies who depend upon its 

content for material and spiritual progress and guidance in life. 

The importance of Adhyatma Ramayana is mentioned in its 

introduction as the discussion between Lord Mahesa and the 

Universal mother under the title Uma Maheswara Samvada. 

Here Uma, the Universal mother or prakrithi requests Lord 

Mahesa, who is the 'all-knowing guru and her sweet heart, to 

enlighten her about the essence of the godhood of Rama so as 

to understand the different schools of philosophy starting from 

Samkhya and also to attain perfection because realising the 

truth regarding Rama will enlighten one to attain self- 

realisation. (*p-1.3) 

In short Maheswari states that her knowledge will not be 

complete unless she learns the Ramayana. Lord Mahesa 

replies that nobody else had asked this question to him and 

even her desire to know about it shows that she is blessed. He 

mentions that Rama is not an individual, but the Brahman' 

himself, the embodiment of love, kindness, bliss and 

enlightenment. He is the only reality and quotes the 

conversation between Sita Devi and Hanuman. Sita Devi 
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illustrates the secret of Rama to her most beloved devotee, 

Hanuman at the direction of Sree Rama. She very specifically 

states that Rama is but Brahman himself and she was actually 

the Maya or Prakriti. The whole universe is but the illusion of 

the eternal reality, the Brahman. This introduction illustrates 

Brahman in a concrete way. Since Brahman is the eternal 

reality, the proper knowledge of Ramayana will lead one to the 

realisation of the ultimate reality thereby getting liberated from 

one's ignorance. Accordingly the aim of education namely, self- 

realisation can be achieved by learning Ramayana. So 

Adhyatma Ramayana is not only a purana but also an ideal 

guide for the attainment of Moksha. Educationists rarely 

understand the importance of Ramayana as an educational 

text. The purpose of this study is just to point out the salient 

principles of education mentioned in it. A comprehensive 

treatment of Adhyatma Ramayana from this point of view is 

beyond the scope of this study. 
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1.9. TITLE OF THE STUDY 

The present study is entitled: 

EDUCATIONAL IDEAS IN ADHYATMA RAMAYANA 

1.10.  DEFINITION OF THE TERMS 

Education 

Education is a process of the all-round development of the 

individual resulting in self-realisation, which liberates the 

individual from Avidya or ignorance and lifts him to eternal 

bliss. 

Idea 

Idea means that which exists in the mind as a concept 

and it may be a mental image or formulation of something 

seen or known or a pure abstraction or something assumed or 

sensed. 

Educational Ideas 

'Educational Ideas' means the ideas related to education. 

The term Educational idea is used to represent the concept and 

thoughts related to education. Educational philosophy, 
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Educational sociology and Educational psychology together 

contribute to the basic principles of Education. The term 

educational ideas relate to the aim, content, method and 

approach of education and the teacher-pupil relationship. The 

relevance of the concepts of Adhyatma Ramayana and its 

implications on the above educational ideas are coming under 

the purview of this study. 

1.1 1. OBJECTIVES OF THE STUDY 

The study is designed with the following objectives: 

1. To study the concept of formal, non-formal and informal 

aspects of education as revealed in Adhyatma Ramayana 

2. To find out the concept of education in Adhyatma 

Ramayana with reference to 

a. Aim 

b. Content 

c. Method and 

d. Teacher-pupil relationship 

3. To study the sociological significance of education as 

depicted in Adhyatma Ramayana 
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4. To study the relationship between spiritual and 

temporal objectives and related practices of education as 

envisaged in Adhyatma Ramayana 

5. To identify the relevant principles and practices adopted 

in Adhyatma Ramayana, applicable to modern 

educational system for national integration, international 

understanding and peace. 

1.12. METHODS OF PROCEDURE 

An analytical descriptive approach is mainly followed in 

the study because the present study is intended to shed light 

on the Educational ideas in Adhyatma Ramayana of 

Ezhuthachan. 

1.13. SCOPE OF THE STUDY 

The study intends to present comprehensively the 

Educational Ideas in Adhyatma Ramayana within the range of 

the objectives already stated. It is expected that the 

conclusions of this investigation will be helpful to put forward 
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specific suggestions applicable to the contemporary system of 

education. 

The study is reported in five chapters as indicated below. 

Chapter 1 - Introduction 

Chapter I1 - Survey of Related Literature 

Chapter I11 - Methodology 

Chapter IV - Analysis and Interpretation 

Chapter V - Discussion and Conclusion 

1.14. =TATIONS OF THE STUDY 

Adhyatma Ramayana is a total description of the practical 

Vedanta in the form of a story. A s  such it is not only a 

philosophical treatment but also a treasure of educational 

principles and practice. There are direct formal statements and 

indirect passages regarding education and adjustment 

problems of different types of personalities. The uniqueness of 

Adhyatma Ramayana, as compared with other Ramayanas with 

regard to educational concepts, is another area. To study 

Rarnayana from all these points of view is beyond the scope of 

this research study, because it requires more time, resource 

and participation of many scholars in the field. So the 
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investigation is being limited mainly to the study of the 

implications of Adhyatrna Ramayana with regard to the 

objectives stated earlier. 
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SURVEY O F  RELATED LITERATURE 

The aim of review of the related literature in research, 

especially in educational research, is for providing a general 

background regarding the important developments in the field 

of study. Ramayana, Mahabharatha, Upanishads and Bagavat 

Gita are the prime sources of Indian philosophical thought 

based on Vedas. The philosophical concepts highlighted in 

these books are the fundamental basis for the Indian 

philosophical and educational thought. The schools of West and 

East have made many attempts to evaluate Indian ideals in the 

light of their own views. So the researcher reviewed the 

philosophical aspects of education from various sources as the 

basis of determining the factors of education. 

A lot of studies have been undertaken with regard to 

education in this area. The investigator reviewed certain 

relevant studies, which are presented below in chronologic 

order. 
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2.1 .  REVIEW OF RELATED STUDIES 

'Sri. Aurabindo (1948) in his essay titled 'Mahabharatha 

and Ramaya' showed that the Ramayana embodied the Indian 

imagination to its highest and tenderest human ideals of 

character, made strength courage gentleness; purity fidelity and 

self-sacrifice familiar to it in the most harmonious forms 

colored, so as to attract the emotion and the aesthetic sense. It 

stripped morals of all repellent austerity on one side and on the 

other of mere commonness and lent a certain high divineness to 

the ordinary things of life; conjugal and filial maternal and 

fraternal feeling, the duty of the prince and leader and the 

loyalty of follower and subject, the greatness of the great and 

the truth and worth of the simple, toning things ethical to the 

beauty of a more psychical meaning by the glow of its ideal 

hues. He also pointed out that the Ramayana has been an 

agent of almost incalculable power in the moulding of the 

cultural mind of India. 

2Seth's study (1953) established that the aim of all 

schools of Indian philosophy is self-realisation and they are 

purely idealistic. 



34 

Sun/e v of Related Literature 

3Saran (1954) attempted to analyse the Gurukula system 

of education and to explore the possibility of reinstating it in 

India in a modernized form. He has studied some peripheral 

concepts regarding the Gurukula system, in comparison with 

western models "in order to show the superiority of the 'rishi- 

aim' of God realisation", and some suggestions and 

exhortations were given. His main suggestions are: (1) the 

pupil should read and question their guru in a homely 

atmosphere. (2) The students should develop a religious 

outlook and aim at God-realisation. (3) Education should be 

imparted in a democratic way and (4) it should help to 

strengthen the national solidarity along with international 

understanding. 

The study on Gandhi's Educational Ideas is the 

contribution of 4N.P.Pillai (1959) which brings out Mahatma 

Gandhi's concept of Educational Psychology such as: Nature of 

education, Purpose of education, Methodology of basic 

education, Education through life and throughout life and self 

realisation as the end of all educational process. 
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5Divakar (1960) critically examined the "Educational 

philosophy of Upanishads" with respect to knowledge, aim, 

objectives of life and education. The researcher analyzed the 

psychological basis of education, method of teaching, teacher- 

pupil relationship and curriculum. He concludes that the 

Asram system of education was based on interest, needs and 

capacities of the pupils. The practice of concentration of mind 

is supposed to be the keynote of all beings. 

6Sarrna's (1960) analytical study on "The Philosophy of 

Tulasidas" led to the conclusion that the 'Guru' is the image of 

God on Earth. Tulasidas emphasized the importance of 

regional languages as  the medium of instruction. The poet 

compared the teacher-pupil relationship with father-son 

relation. According to Tulasidas, Education is a continuous 

process; so in-service education is recommended as a means for 

this process. 

7Radhakumud Mookerji (1960) in his detailed study of 

Ancient Indian Education brings to light the educational ideas 

found scattered in Hindu thought. He has stated that the aim 

of life and education was the realization of the absolute truth 
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known as God. Education must aim at self-fulfillment and not 

merely the acquisition of knowledge. Education must not be 

limited to the brain or to the development of the physical 

senses. The aim should be to transform the entire personality 

of man. Education is a process of control of the mind. The total 

individual is its chief concern. The pupils have to imbibe the 

qualities and ideals of the teacher. The students should 'catch' 

the ideas of the teachers. 

Wedamani Manual (1964) made an extensive study on 

"Life and Education among the Tamils in Ancient and Medieval 

Times". The investigator analysed Tolkappiyam' and the 

sanghom literature, which led to identify the aim of education, 

the aspect of educational theory and the methods of teaching 

and learning. Definite descriptions on friendship, charity, 

higher values, social duties and straightness of thought for a 

society rooted in divine life were identified as the important 

factors in this study. 

The analytical study on "the Educational Ideas of 

Bertrand Russell" was under taken by 9Singh (1969). The study 

reveals that education is an instrument to equip man to lead a 
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quality life. The critical study is developed as a comparative 

canvas with that of Plato, Spencer, Rousseau, Huxely, Locke 

and Dewey. According to Russel education is the formation of 

mental habits and outlook on life. Fkmishment and suppressive 

methods in education create psychological problems. 

10Charle's study on Bhagavat Gita (1971) points out that 

Bhagavat Gita contains many ideas which could become the 

basis for a sound advanced philosophy and the same is quite 

significant for various aspects of Educational systems in India. 

The study of 1lDev (1972) on Tagore's Contributions for 

international understanding' reveals that significant bridges of 

understanding can be constructed between man and man only 

in an atmosphere of faith. Educational activity through the 

creation of faith can help the realization of a healthy society. 

Santiniketan is a bold attempt towards the creation of world 

peace and International understanding, which is also known as 

international co-operation. 

12Hossain(l973) made an investigation into Vivekananda's 

philosophy of education through a psycho-metaphysical 

approach. The major objectives of the study were to 
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demonstrate that Vivekananda's philosophy of ducation and all 

his educational schemes were firmly rooted in Vedanta and they 

were relevant to the Indian society today to solve the crisis of 

education in the Indian society. Some conclusions of the study 

are: 

a. Vedantic concept of education might offer a solution to 

the crisis of Indian education today. 

b. Education in the vedantic sense would promote unity of 

mankind on national and international level. 

c. What the child gets in schools and colleges will not help 

him to face the problems in life. 

13Prahlad Mourya (1973) made an extensive study in the 

'Social -Philosophy of Kabir. The researcher extolled Kabir as a 

social reformer who strove for making a society entirely different 

from the traditionalists. Kabir strongly reacted against the evils 

in the society and advised the people to make good by 

friendship and co-operation for creating an ideal society. 

14Bhatt (1973) through his study on 'Vinoba Bhave', the 

freedom fighter and Sarvodaya worker well known through the 

Bhoodan movement, pointed out the ideas that education is 
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meant for 'manava dharma' or 'manava seva' i.e. human 

service. Hence education should develop the physical, moral 

and intellectual capacities latent in the individual to the full. 

The study on 'Informal education through the Saint 

literature of the middle ages' by l5Desa Pandey (1975) reflected 

on the comparative aspects of educational objectives in India 

and the western. The investigator points out the suitability of 

saint literature as instructional materials at various levels of 

formal and non-formal education. 

The study entitled: 'A comparative study of Educational 

philosophy on Gita and Quran" by 16Pandey (1975) attempted to 

make a comparison of the educational philosophy propounded 

in Gita and Quran. It also aims to highlight the practicability of 

educational ideas of these scriptures in the present India. 

Pandey has tried to give a critical description of the educational 

philosophy of these two texts. 

17Jogeswar Sarma (1978) has stated that the purpose of 

educational programme is three fold namely (i) the acquisition 

of knowledge, (ii) the formation of character and personality and 

(iii) the inclination of the spirit for social obligation and religious 



40 

Survey of Related Literature 

duties. The Upanisadic seers mainly make the division of 

knowledge into two, viz., para and apara - the higher and lower 

knowledge. The conception of a supreme, a universal spirit is 

the very keystone of the philosophical speculations of the 

Upanisadic seers. 

18Sarrna (1978) made an extensive study on "The 

contributions of Sankaracharya . on Educationn. The major 

finding of the study is that Sankara is not only a philosopher 

but also a great educationist. His ideas on education reveal 

that spiritual education leads one to get mukti or self- 

realisation. It is a continuous intellectual process till mukti is 

achieved. 

19Siva Mohan (1978) has made an analytical study on the 

Educational philosophy of poet "Thiruvalluvarn. The study was 

chiefly based on Thiruvalluvar's contribution to ethical and 

spiritual values in life and it concludes that the ethical and 

spiritual values should be the guiding principle of the present 

education system. 

2oSukumaran Nair (1980) has made an analytical study 

on the educational ideas of Swami Vivekananda in his thesis 
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submitted to Kerala University. The analysis is mainly in terms 

of educational values. Attempt has also been made to indicate 

how far Swami Vivekananda's educational ideas are useful to 

the modern educational system. 

The study on "Narayana Guru as a Social Educator" is the 

contribution of 21Pereira (1989), which brings out the 

educational philosophy of the great social reformer Narayana 

Guru. The study establishes that Guru accepted the Vedic 

methods of Sravana, Manana and Nididhyasana as the main 

method of study. He fought against the social taboos and 

religious misconceptions. The researcher concludes that Guru 

is a great philosopher and a social educator. 

22Sreebhuvanam (1992) critically analysed the vision of 

Adhyatma Rarnayanam with respect to its contents and aim. 

The investigator points out the difference between Vidya and 

Avidya and reveals the importance and the ways and methods 

of attainment of self- realization 

23Sathya Sai Baba In his speech given in the Institute 

Auditorium Vrindavan on 25th may 1992 pointed out that the 

Rarnayana depicts the triple qualities of Sathwa, Rajas and 
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Thamas. He pointed out that the relevance of the Ramayana is 

not confined to a particular time or place, but is for all the time 

and places. According to him Rama embodies the amity and 

harmony, which should prevail among the members of the 

family. According to him it is essential for every student to take 

Rama as an ideal to bee emulated and derive happiness by 

practicing the ideals of the Ramayana. 

24Radhakrishnan (1993) critically examined the Advaitha 

philosophy in Ezhuthachan's Adhyatma Ramayanam with 

respect to Advaitha philosophies in Bhagavat Gita and other 

Indian epics. The investigator points out the importance of 

Advaitha philosophy and its practical implications in the 

modem world. 

25Ramashrya Sharrna, (1 994) in his book 'A socio-political 

study of Ramayana', revealed every conceivable bit of 

information about education, state, kingship, administration, 

war and military organization ,position of women and 

mythology. It emphasized the importance of moral values in 

molding personality. The book also brought out the spiritual 
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and material values of education whose relevance can be seen 

in the present world 

26Romesh C. Datt (1997) in his book titled 'Ramayana' 

stated that the Ramayana embodies the values and the culture 

of the ancient India, the religious and domestic life with its 

endurance, sweetness, tenderness and devotion. It upholds the 

educational values of the high morale of life. He pointed out'the 

purveyance of the values of the Ramayana and its relevance 

today. 

27Kenneth W Morgan (1998) in his book titled The 

Religion of the Hindus' showed that the Ramayana illustrates 

the ideals, which ought to prevail in the personal, domestic 

social and public life, ideals of brotherhood, kingship, 

friendship and above all the ideals of chastity. He also pointed 

out the metaphysical and physical facets of the Ramayana, 

which manifests the mythological journey of every individual to 

reach the 'Perfection'. 

The study on Educational Ideas of Upanishads by 

28Surendran (1998) reveals that Universal integration was the 

ultimate aim of education and it was comprehensive in all 
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respects. Objective based approach in education was 

prominent and there was a perfect harmony in teacher-pupil 

relationship. The Upanisadic society was purely secularist. 

According to 29Seetharam (1998) value education is a 

complex process, which involves developing the ability to think 

in terms of values, the ability to do right things, and also the 

ability to feel the right emotion. Therefore there can be no single 

method for value education. A variety of methods have to be 

employed keeping in view the age group of children. 

3oRanchor Prime's Rarnayan: A Journey (1998) 

commented that the educational ideas of Ramayana provide a 

sound basis for an  individual to start any journey, be it 

educational or spiritual. It can also be used as an educational 

tool: to encourage children to respect, understand and 

appreciate cultures other than their own; to teach and reinforce 

customs and beliefs if they are already living in an environment 

where Hinduism is practised as a way of life, and to illustrate 

the importance of possessing good moral values such as 

honour, truthfulness and mercy. 
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3lNambeesan's (1999) extensive study on "Sankaracharya 

as a social educator" is a valuable contribution to education. 

The researcher examined the role of Adi Sankara as an 

educator and a great philosopher. Sankara was able to 

integrate the different beliefs thereby developing an attitude of 

tolerance and liberate the society from the evils of superstition. 

He set a personal example of a model teacher. Sankara 

emphasized the concept of education suitable to the society 

based on Dharrna. 

The study on Educational Ideas in Bhagavat Gita and its 

relevance to Modem World (1999) is the contribution of 

32K.Peethambaran Pillai. The study reveals that Education 

should ultimately aim for self-realization and the Education 

system should be re-arranged to promote the spirit of enquiry 

by adopting problem solving method. It also suggests that the 

concept of value education should be extended to non-formal 

education also. 

33Harikumar conducted a study: "A critical study on the 

pedagogical perceptions of J. Krishnarnoorthy" (2002). 

According to Krishnarnoorthy the development of a complete 
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human being, integrated intelligence is the function of the right 

kind of education. Self-knowledge becomes one of the highest 

objectives of education. The quality and devotion of the teacher 

is the most important factor in this context. 

34Dr. Ravindra Kumar(2003) in his essay titled "Why 

Rama and Ramayana remained ideal for Millions, and 

Especially for Gandhi" proposed that Rama's system of 

administration was the beginning of a true democracy that 

fascinated great thinkers especially Gandhi. He showed that the 

concept of symbolical development and symbolical levels of 

Ramayana will illuminate all the facets of religious life. The 

ideals of Ramayana especially the democratic values have 

greatly influenced Gandhi in his doctrine of the Ramarajya 

In his study titled 'Sri Rama and Ramayana' 35Joshua 

David Stone(2003) pointed out that the Ramayana contains the 

essence of the more technical Vedic scripture with a simplistic 

treatment to reach the common men. He also asserted that the 

Ramayana is a text book of morals and ideals for youth and 

people of all ages to enjoy and aspire. He pointed out the high 

educational ideals that the Ramayana focuses. 
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36Alexander Aisen (2004) in his Book of Ramayana' 

pointed out that it has been an influential teaching for children 

and scholars of all ages because of Ramayana's simplicity and 

exemplary concepts and virtues of the Hindu people. From 

childhood most Indians learn the characters and incidents of 

this epic and they furnish the morals, ideals and wisdom of 

common life. This epic helps to bind together the many peoples 

of India, transcending caste, distance and language by showing 

all the perfect way to practice dharrna throughout one's life. He 

also pointed out that from Ramayana, one can derive many of 

the virtues of the Hindu culture such as perfectionism, honesty, 

order, obedience and respect, and active asceticism. 

37P.A. Barannikow (2004) in his 'Philosophical Perceptions 

of Indian Epics' revealed that idealism, realism, humanism and 

catholicity have been fully incorporated in Ramayana. The 

significance of Ramayana has not faded with time. It has found 

a place in the hearts of all rich, poor, scholars or illiterates alike 

through its high ideals of life, educational values and universal 

appeal. 
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3gYogi-seer Sriranga Sadguru (2005) of Karnataka pointed 

out that Maharaishi Valmiki has composed the Ramayana from 

the heights of super-conscious state that is not influenced by 

the sensory thoughts and ideas. He remarked that the 

Ramayana is not just a historical story that happened once, but 

is always happening which can be seen anytime in the inner 

most levels within oneself by developing the spiritual insight. 

39M.G. Prasad (2006) in his study titled 'Relevance of 

Ramayana' revealed that Ramayana is like a big river that is 

born out of Valmiki as mountain. This big river is flowing 

towards the ocean as Rama. Thus while flowing, the big river 

Ramayana is making the whole world sacred. A sincere study, 

understanding and practice of principles in Ramayana provide 

the spiritual insight required to see the Vedic truths and 

culture. He also proposed that the ideals and everlasting 

principles of Ramayana should be transferred from generation 

to generation, as it is relevant to all human beings, all the time 

and everywhere. 

4oSulekapadmini Nataraj an's (2008) 'Ramayana An 

Introduction' proposed that the Ramayana is a kind of 
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instructional material that sets moral standards for human 

behaviour at different strata of the society under varying 

circumstances, and demonstrates ideal relationships within the 

family. It has permanence-it is relevant at all times, in all 

places and in all ages. The two ideals, she says, of the 

Ramayana are Truth and Purity of thought, deed and action. 

According to her the Ramayana teaches philosophy, politics, 

the concepts and kinds of duties, morality and truth, in an easy 

and simplified manner to those who cannot understand the 

complex language of the Vedas. She also asserted that the 

Ramayana expounds ideal behaviour, the ideal way of life and 

emphasizes the sanctity of the human world and throws light 

upon the daily vicissitudes of life. 
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2.2. THEORETICAL OVERVIEW 

The concept of knowledge according to Adhyatma 

Ramayanam is based on the Advaitha or Vedantic philosophy 

which states that "Brahmam Sathyam; Jagath Mithya". This 

means that the Brahman alone is truth and the world as seen 

is a myth or an illusion. Brahman is the eternal reality without 

death and birth and has no beginning and end. It has no 

quality because it has all the qualities. World is an illusion and 

is based on Maya which has no independent existence apart 

from Brahman. When one realises the truth, he realises that 

neither the body nor the senses nor the mind and nor the 

intellect is the self. He is really the Atman, which is part and 

parcel of the Universal reality-otherwise known as Atman or 

Brahman. This realisation leads to Vidya -the real knowledge. 

All other knowledge is avidya causing ignorance. So real 

education should enable a person to liberate himself from 

avidya or ignorance associated with ego(Ahamkara) selfishness, 

greed, hatred and jealousy. When one attains the real 

knowledge he realizes that he is Brahman and his self 

disappears, with the result that one becomes free from desires. 



5 1 

Survey of Related Literature 

Such a person is known as educated (panditha) who is even 

minded, peaceful and always in bliss. The ultimate aim of 

all educational processes is to attain this non-duality. That is 

why it is stated by ancient seers: "atmanam vidhi" meaning 

education is to know about oneself. When one knows the 

reality or self he looses his selfhood and identifies with the 

eternal reality. The statements 'Aharn Brahmasmi' and Tat 

Twam Asi' are really pointing out to this aspect namely, "the 

individual is Brahman himself ". 



Survey of Related Literature 

REFERENCES 

1. Aurobindo, Sri. (1948). Ramayana and Muhubharatha In 

"Foundations of Indian Culture" with "The Renaissance in 

India" SABCL, Pondicherry: Aurobindo Asram Vol 14, 

p.282-293. 

2.  Seth, K.D. (1953). Idealistic Trends inIndian Philosophy 

(Edn) Doctoral Thesis. Allehabad University. 

3. Saran, B. (1954). The Gurukula System of Education in 

India and its application in Modern Times (Edn) Doctoral 

Thesis. University of Kerala. 

4. Pillai, N.P. (1959). Educational Ideas of Mahatma Gandhi 

(Edn) Doctoral Thesis. University of Kerala. 

5. Divakar, S.M. (1960). A Critical Study of the Educational 

Philosophy of Upanisads Doctoral Thesis. Baroda: M. S. 

University. 

6. Sarma, S. (1960). Thulasi's Philosophy of Education 

(Hindi) Doctoral Thesis. University of Rajastan. 



5 3 

Survey of Related Literature 

7. Mookeji, Radhakumud (1960). Ancient Indian Education 

Brahmanical and Budhist Delhi: Motilal Banarsida. 

8. Manual, Vedamani N. (1964). Life and Education among 

the Tamils in Ancient and Medieval Times. Doctoral Thesis. 

University of Kerala. 

9. Singh, S.N. (1969). The Educational Philosophy of Bertrand 

Russel Doctoral Thesis. Banaras Hindu University. 

10. Charle, M.K. (1971). The Educational Philosophy of 

Bhagavath Gita (Edn) Doctoral Thesis. Bomaby Sardar 

Pattel University. 

11. Dev (1972). Tagore's Contributions for International 

Understanding Doctoral Thesis. Viswa Bharathy 

University. 

12. Hossain, M. (1973). Svami Vivekananda's Philosophy of 

Education - A Psycho Metaphysical Approach (Edn) 

Doctoral Thesis. Calcutta University. 

13. Mourya, Prahlad (1973). The Social Philosophy of Kabir 

Kanpur: Pustak Sanstan. 



54 

Survey of Related Literature 

14. Bhatt, J.M. (1973). A Study of the Educational Philosophy 

of Vinoba Bhuve (Edn) Doctoral Thesis. Sardar Pattel 

University 

15. Pandey, Desa (1975). Informal Education through the Saint 

Literature of the middle ages Doctoral Thesis. University 

of Poona. 

16. Pandey, J.B. (1975). A comparative study of the 

Educational Philosophy in Gita and Quran Doctoral Thesis. 

Gauhatti University. 

17. Sarmah, Jogeswar (1978). Philosophy of Education in the 

Upanisad New Delhi: Oriental Publishers and 

Distributors. 

18. Sarrna (1978). The Contribution of Sankaracharya on 

Education (Edn) Doctoral Thesis. University of Meerat. 

19. Sivamohan, I. (1978). Educational Philosophy of Poet 

Thiruvalluvar (Edn) Doctoral Thesis, University of Kerala. 

20. Nair, Sukumaran V. (1980). Educational Ideas of Svami 

Vivekananda. (Edn) Doctoral Thesis, University of Kerala. 



55 

Survey of Related Literature 

21. Pereira, J.J. (1989). Narayana Guru A Social Educator 

(Edn) Doctoral Thesis. University of Kerala. 

22. Sreebhuvanam, A. (1992). Adhyatma Ramayanam 

Kilippattinte Darasanikapaschathalam Oru 

Vimarshanathmaka Padanam (Mal) Doctoral Thesis. 

University of Calicut. 

23. Baba, Sree Sathya Sai - Spechs, http:// www.sssbpt. in fo/ 

ssspecaks/ volume25/sss25-16.pd f. 

24. Radakrishnan, K.A. (1993). Advaitha Philosophy in 

Ezhuthachan's Adhyatma Ramayanam - A critical Study 

(Phil) Doctoral Thesis. University of Calicut. 

25. Sharma, Rarnashreya (1994). A Socio- Political Study of 

Ramayana New Delhi, Motilal Banarsidass. 

26. Datt, Romesh C. (1997). Ramayana London: OUP. 

27. Morgan, Kenneth W. (1998). The Religion of the Hindus 

New York: Motilal Banarsidass pub. 

28. Surendran, V. (1 998). Educational Ideas in Upanisads 

(Edn) Doctoral Thesis. S.S. University of Sanskrit. 



56 

Survey of Related Literature 

29. Seetharam, A.R. (1998). Methodology of Inculcating 

Values. In N.Venkataiah (Eds) Value education (p.93- 10 1). 

New Delhi. APH. 

30. Prime, Ranchor (1998). Rarnayana: A Journey London: 

Channel Four Book. 

3 1. Nambeesan, Krishnankutty K. (1999). Sri. Sankarachu y a  

as a Social Educator (Edn) Doctoral Thesis. S.S. University 

of Sanskrit. 

32. Pillai, Peetharnbaran K. (1999). Educational Ideas in 

Bhugavath Gita and its Relevance to Modern world (Edn) 

Doctoral Thesis. S. S.University of Sanskrit. 

33. Harikumar (2002). A critical Study on the pedagogical 

Perceptions of J. Krishnamoorthy (Edn) Doctoral Thesis. 

S.S. University of Sanskrit. 

34. Kumar, Dr. Ravindra (2003). Why Rama and Ramayana 

remained ideal for Millions, and Especially for Gandhi 

Sage Journals Online, Indian Economic and Social 

History Review, Vol. 18, No.2, p.223-225. 



57 

Survey of Related Literature 

35. Stone, Joshua David (2003). Sri Rama and the Ramayana 

Madras: Popular Prakashan. 

36. Aisen, Alexander (2004). Book of Rarnayana Hindus New 

York: Motial Banarsidass. 

37. Barannikow, P.A. (2004). Philosophical Perceptions of 

Indian Epics Melbourne: Oriental. 

38. Sadguru, Yogi-seer Sriranga (2005). Soul of Ramayana 

Banglore: Adhaith Asramam. 

39. Prasad, M.G. (2006). Relevance of Ramayana Maple 

wood: Osborne Terrace 

40. Natarajan, Sulekapadmini (2008). Rarnayana An 

Introduction Hyderabad: Eagle Publishers 



CHAPTER 111 

METHODOLOGY 

3.1. Introduction 

3.2. Sources of Data 

3.3. Notes Taking. 

4.4. Writing the Report 



59 
Methodology 

METHODOLOGY 

3 .  l .  I N T R O D U C T I O N  

The method adopted for the study is an analyhcal 

descriptive approach. The study aims to locate and analyze the 

educational ideas in Adhyatma Rarnayana composed by 

Thunchath Rarnanujan Ezhuthachan. The objectives of the 

study have been already stated in the introductory chapter. The 

methodological details of the study comprise the content of this 

chapter. The principal source of the theoretical details of the 

method adopted is based on lBest and Khan. The approaches 

of several other authors have also been referred. All the 

research studies involve the elements of observation, 

description and analysis. Best and Khan tries to classify 

educational research under three main heads. 1. Historical, 2. 

Descriptive and 3. Experimental. They used the term "what 

was, what is and what shall be" to discriminate between the 

three types. Accordingly the present study falls under the 

category of historical research. 
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The notable features of the historical research are: 

- Historical research differs markedly from the sort of 

research conducted by most scientists, including 

behavioural and social scientists. 

Historical analysis may be directed towards an idea, a 

movement or an institution. 

- People cannot be subjected to historical investigation 

without some consideration of their interaction with the 

idea, movement or institution. 

- Historical analysis helps the investigator to understand 

the how and why of educational movement those have 

appeared and continue to prevail. 

- It helps to understand the historical background of some 

contemporary educational movements and issues. 

- It helps to evaluate not only lasting contributions but also 

the fads and bandwagon schemes, interests and 

tendencies that have appeared on the educational scene 

to be discovered. 
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In the words of 2 Aydelotte: 

- "Our knowledge of the past both too limited and too 

extensive. Only one minute fraction of what has happened 

has been recorded ". . . 

- "the points on which we need most information are those 

on which our sources are most inadequate "... 

- "the fragmentary and incomplete information we do have 

about the past is too abundant to prevent our coming to 

terms with it ". . . 

- "its sheer bulk prevents it, being easily manipulated or 

even easily assimilated ". . . 

- "finality of knowledge is impossible in all areas of study". . . 

Accordingly a list of topics for educational historical 

research has been suggested by 3Brickrnan in 1982 as given in 

appendix. [*~-3.11 

Adhyatma Ramayana was composed by Ezuthachan to 

inculcate and develop the spiritual knowledge and devotion 

among people, there by raising their moral and spiritual values 

to lead a peaceful life with the ultimate aim of Self-realisation. 
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3.2. SOURCES OF DATA 

The primary sources of data for this research work are 

the relevant passages of Adhyatma Ramayana. Secondary 

sources were collected from the remarks made by scholars on 

the relevant passages. Whenever it was difficult to recollect the 

meaning from the original text, secondary sources were utilized 

for the collection of data. 

3.3. NOTES TAKING 

The following procedure was adopted for taking down 

notes: 

The researcher went through the original text of the 

Adhyatma Ramayana by Thunjath Rarnanujan 

Ezhuthachan, many times to enable himself to 

understand and locate the ideas having educational 

implications. 

- The relevant lines, quotations and passages were noted. 

Each of them located has been put in index cards of 

"5 X 8" size. 
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- Proper headings were given on the top and bibliographical 

citations at the bottom against each item in each card. 

- Items were posted against each component that is, the 

educational ideas that are predetermined and shown 

under the objectives of the study. 

- Sufficient explanations and interpretations were added to 

each item. 

- More cards were added for notes wherever found 

necessary and they were tied together. 

- Cards were filed under each component under the 

p u ~ e w  of the objectives so as  to enable the researcher to 

handle the same easily at the time of writing report. 
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3.4. WRITING THE REPORT 

Much care was taken in writing the report so as to enable 

the same being presented in tune with the theoretical details 

and objectives of the study. 

The data collected and interpreted, as notes have been 

later got elaborated or concise subject to the contexts. Then the 

materials were modified and edited with utmost care so as to 

make sure that the final script is reliable and valid to the 

maximum level possible. 

Bearing in mind the general faults noted by researchers 

in writing a historical report, maximum possible care was taken 

not to avoid any relevant fact. The interpretations of the first 

hand information or data from the primary sources have been 

carried out with novelty, as it is highly required in this type of 

study. 
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CHAPTER IV 

ANAL YSIS AND INTERPRETATION 

The concept of formal non-formal and informal aspects of 
education as revealed in Adhyatma Ramayana. 

Concept of education in Adhyatma Ramayana with reference to 

a. Aim, 
b. Content, 
c. Method and 
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Sociological signijicance of education as described in Adhyatma 
Ramayana 
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relatedpractices of education envisaged in Adhyatma Ramayana 

The principles and practices adopted in Adhyatma Ramayana are 
applicable to modern educational system especially for national 
integration, international understanding and peace. 
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ANALYSIS AND INTERPRETATION 

It is to be noted that Adhyatma Ramayana is narrating 

the story of Rama, who is considered as God himself, born as 

man to establish Dharma and educate people regarding the 

ways and means for achieving liberation from the worldly life so 

as to attain self-realization or the identification of the self with 

the -ultimate reality. In accordance with Vedic concepts of 

values known as Fkrusharthas (Dharma, Artha, Kama and 

Moksha), the life of Rama demonstrates how an individual 

should perform his duties in life so as to attain Moksha. That is 

why it is very often stated that Valrniki describes how man can 

rise to the level of God by following the role model of Rama 

because he is the personification of Dharma. In Adhyatma 

Ramayana depiction of Rama as God is more suitable for 

creating devotion and consecrated to God. Along with Rama, 

there are large numbers of other characters depicting the 

positive and negative qualities of personalities. Another great 

character is Sita who not only equals but also surpasses Rama 

by her virtues of womanhood and motherhood. Ezhuthachan 
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pointed out that Sita is but Goddess Lakshmi, the supreme 

mother who is also known as Prakrithi or Sakthi. 

Ezhuthachan reveals that he composed Adhyatma 

Ramayana, which illustrates the principles of Vedas for the 

benefit of uneducated people. Through the story of Rama the 

poet instructs the common man to acquire an insight into the 

concept of Vedanta, which enables one to realize the non- 

duality. He requests that every intelligent person should hear 

this story with full devotion. According to the Indian concept, 

Vedas are the source of ultimate knowledge. The word Veda has 

originated from the root ' vid' meaning knowledge. This is the 

ultimate and complete knowledge which when acquired; there 

will be nothing more to know. The ultimate aim of an individual 

is the realization of the truth, which is attained, by self- 

realization. The principle ' That Thou art ' (Thatwamasi) is 

known as Vedanta or the end of Vedas. In other words it is the 

realization that ' I am Brahman ' himself (Aham Brahmasmi). 

But this does not mean that we should neglect the temporal 

world and sciences. The sciences are known as vedangas. In 

the totality there is no separation between temporal and 

spiritual life. Hence even sciences are considered as limbs of 



69 
Analysis and Interpretation 

Vedas. The values of life as defined in Vedas are Dharma, 

Artha, Kama and Moksha. Here Dharma is the basis for 

acquiring the other three values. So the basic necessity is to 

know ' what Dharma is ' for starting a good life. Symbolically 

Dharma is depicted as an Ox with four legs; the four legs being 

truth, compassion, sacrifice and purity. This symbolic 

representation of Dharma is known as Nandhikesa the vehicle 

of Lord Mahesa. Dharma is the basis of acquiring Bhukthi 

(temporal rewards) and Mukthi (the ultimate liberation from the 

worldly life). If Truth (sathyam) is considered as a coin, Dharma 

and Jnana form the two sides. Jnana without Dharma is 

meaningless, and Dharma devoid of Jnana is empty. 

The temporal values of Artha and Kama (wealth and 

aesthetic pleasures) are to be acquired through activities 

acceptable to social and moral principles. Sree Sankara says: 

" Nija karmo patham vitham 

Thena vinodaya chitham " 

This means that one should acquire wealth and enjoy in 

accordance with his ordained duties prescribed on the basis of 

Dharma. Mere enjoyment of the temporal world is not the aim 
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of life. The ultimate aim of life is liberation from the worldly life 

and the attainment of Salvation or Mukthi. To acquire Dharma 

one has to concentrate on Brahman-, the ultimate truth. The 

first stage in life is devoted for acquiring the true knowledge 

and thereby getting the concept of Dharma. Only after the 

successful completion of this stage namely Brahmacharya, an 

individual passes on to the second stage i.e., the householder 

(Garhasthya). The house- holder's duty is very important 

because the society depends upon the services of the 

householder for its existence. After discharging the duties of 

the house- holder, one retires to isolation, which is known as 

Vanaprastha. After this an individual attains the stage of non- 

duality (Advaitha). This stage is known as Sanyasa. 'Sanyasi ' is 

a liberated soul who sheds off his selfhood by identification 

with Brahman, the ultimate reality. Such a person is known as 

an enlightened soul. This is the essence of the Vedic concept of 

liberation. Adhyatma Ramayana represents Rama as an 

enlightened soul ('Atma-rama' who is but Brahman itself). 

Rama is depicted as an ideal son, student, husband, friend, 

ruler, warrior and above all the symbol of Dharma with the 

values of sacrifice and love. 
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There are other great personalities such as Dasaratha, 

Bharatha, Lakshmana, Sathrughna, Guha, Hanuman, 

Jambavan, Vibheeshana and Sugreeva with unique 

characteristics. There are great teachers and saints like 

Vasishta, Viswamithra, Agastya and Sutheeshna who are the 

embodiment of knowledge and virtue and serve the society as 

teachers. In addition to this, the saints like Sabari, 

Swayamprabha and women with distinction such as Kousalya, 

Kaikeyi, Sumithra, Thara and Mandodari stand out with 

distinct qualities of womanhood and motherhood. Even the 

characters such as Ravana, Kumbhakarna, Indrajith and Bali 

are revealing some good qualities even though the evil nature is 

dominant in them. On examining the characteristics of each 

personality it may be noted that wherever there is ego and 

selfishness, there is downfall. Lack of proper education leads to 

Avidya that is contributing to the ego and selfishness, which 

pave the way for the pursuit of sensory pleasures, ultimately 

taking the person to destruction. Similarly the women 

characters like Mandhara, Surpanakha and Thadaka illustrate 

how the evil feelings lead a person to dangerous consequences. 

The violence of Thadaka, the revenge of Mandhara and the 
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amour of Surpanakha are well illustrated. A detailed study of 

the personality of each character reveals how the type of 

personality varies with unique trait and motivation. The trait- 

composite theory of personality may be relevant in explaining 

the personality of each character in Ramayana. 

The findings of the study are analyzed and summarized 

below separately under different headings in relation to the 

objectives of the study. 

Objective -1 

To study the concept of formal, non-formal and 

informal aspects of education as revealed in Adhyatma 

Ramayana. 

Formal Education 

Vasishta, the great saint conducted the initiation 

ceremony of Rama and his brothers in accordance with the 

prescribed rules of Vedas.1 The content of their education 

consisted of Vedas, Vedangas (sciences), sub- divisions of 

sciences, rules of laws, and code of conduct (smrithies). The 

children learned these subjects very easily without any 
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difficulty. It is wonderful to note that all these lessons are only 

the breathings of these great ones. This means that true 

knowledge is the ultimate knowledge, which is related to 

Brahman or Supreme Lord. For divine children, knowledge is 

inseparable like breathing and life itself. The education 

included physical training and warfare also. Education was 

imparted at the residence of the guru with strict discipline. 

Vasishta, the guru was not only a great scholar in vedas and 

vedangas but also a role model for teachers with the qualities 

like humility, love and devotion to God. He was devoid of ego, 

selfishness, jealousy, hatred and desire for worldly pleasures. 

He is a typical representative of an ideal teacher. After the 

formal education, Viswarnithra subjected Rama and 

Lakshmana to an ordeal to see if they could safeguard his 

Yagna from the demons thereby proving their competency in 

facing crucial situations. The saint Viswamithra gives them 

further training and additional knowledge with regard to use of 

arms and techniques for defense. The capacity of the physical 

strength and mental stamina of Rama arid Lakshmana were 

verified and their courage and mastery in the use of weapons 

were manifested in the killing of the demons and protecting the 
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sacrificial fire of sage Viswamithra. In this context, Mareecha 

begs for pardon and Rama kindly spares his life. Rama 

represents the Supreme, and hence he is always merciful to 

anybody who surrenders to him. The training given by 

Viswamithra is a typical example of non-formal education. This 

may be considered as a situational approach followed by 

comprehensive evaluation of the young ones by a sage, like 

Viswamithra. Finally Rama's qualities of humility, velour, self- 

confidence and strength are demonstrated when the mighty 

bow of Siva is broken at the court of Janaka which leads to the 

marriage of Sita with Rama. 

The qualities of Rama are again revealed in his encounter 

with Parasurama. When Parasurama challenges and threatens 

Rama, the latter politely requests him to spare him from an 

encounter taking into consideration his age. He accepts the 

challenge only on compulsion. Even after success Rama does 

not show any kind of jubilation or pride. With the result, 

Parasurama blesses him by transferring his spiritual powers to 

the prince. The humility, resourcefulness and the dignity of 

Rama are revealed in his behavior towards Parasurama. 
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Descriptions of the formal educational institutions are 

given regarding the ashrams (hermitages) of Bharadwaja, 

Valmiki, Athri and Sutheeshna. From these it can be inferred 

that there were a large number of hermitages for imparting 

formal education. The teachers were generally great saints who 

lived in the deep forest isolated from the society so that the 

inmates were isolated from worldly pleasures and political 

disturbances. They lived in constant communion with Nature. 

These teachers were devoted souls who brought up the children 

in their own small households. The teacher was a spiritual 

father to the students. They did not get any rewards or fees, 

and led a very simple life. Ashrams were ideal places for 

education, where learning, research and extension work were 

conducted. These educational institutions guided the activity of 

rulers by giving advice whenever needed and the whole society 

including the emperor prostrated before the teacher who was 

respected equal to God. Women were also given education 

according to their need and nature. During the journey to 

forest Sita tells Rama about the duties of a wife and this shows 

the type of excellent value education imparted in those days, to 

women. 
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Training of Rama and Lakshmana by sage 

Viswamithra: 

The renowned sage Viswamithra visited Dasaratha and 

requested him to send Rama and Lakshmana for protecting his 

Yajna, which was polluted by Rakshasas (demons). The king 

hesitated at first, because he thought that Rama and 

Lakshmana were too young to face the demons. Sage Vasishta 

advises the king to comply with the request of Viswamithra, 

who takes the young princes to the deep forest where his 

hermitage was situated. On the way they meet Thadaka, the 

temble demon who obstructs their way and tries to eat them. 

Viswamithra tells Rama that this Rakshasi (she-demon) is the 

inhabitant of that part of the forest and nobody can walk 

through that way because of the fear about her. He requests 

Rama to kill her. Rama sends an arrow that hits her and she 

falls dead. From her huge corpse which lay as a mountain a 

beautiful angelic soul comes out, prays before him and says 

that she has been emancipated from her sin. 

Again they continue their journey. The young princes feel 

thirsty and hungry. The sage prescribes some mantras (Bala 
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and Athibala) for quenching the thirst and satisfying the 

hunger.2 Finally they reach the hermitage and the sage reveals 

the secrets of some divine weapons for defeating the enemies 

and when he starts his Yajna, the demons appear on the sky 

and try to pollute the sacred fire by sprinkling blood and dirty 

materials like bones and lumps of flesh. Rama and Lakshmana 

face the demons boldly and one of their leaders, Subahu falls 

dead by the arrow of Rama. When the leader and all the 

followers are dead another chief namely Mareecha runs away; 

but wherever he goes the arrow of Rama follows him. When he 

finds that he cannot escape from Rama's arrow Mareecha 

implores for pardon at the feet of Rama who spares his life. 

After a few days, Rama and Lakshmana were taken to the 

court of Janaka where Rama breaks the heavy Saiva Chapa 

(Siva's bow), which nobody else was able to raise from the 

ground till then. With this performance, the training of Rama 

was completed. It has to be remembered that the great sage 

Viswamithra wanted to train the princes for facing any 

situation and to develop self-confidence through his guidance. 

When Viswamithra wanted Dasaratha that his two sons should 

be sent with him to drive away the demons, the king was 
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doubtful about the capacity of the young boys because he was 

afraid of the consequences. After Viswarnithra's non- formal 

guidance they broke the Saiva Chapa, married the daughters of 

king Janaka and even defeated the attempt of Parasurama on 

their return journey. So Dasaratha accepted his sons with full 

pride and satisfaction. Now he knows that his children are not 

common men but persons with unusual capacity for facing any 

situation successfully. 

Non-formal Education 

Education as revealed through Ramayana was 

systematically and naturally integrated with life and 

environment so that it is very often difficult to distinguish 

between formal, non-formal and informal aspects of education. 

For example Adhyatma Ramayana itself is a narration by Lord 

Mahadeva to his sweet heart Parvathi Devi who wants to know 

the secret of Brahman by understanding properly the story of 

Rama. So the principle of " Ask and thou shall be given "3, 

pointed out by Christ as the starting of educational process, 

can be identified here. The glory and sanctity of the story of 

Rama is clearly illustrated by Mahadeva at the introduction, 
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which is an ideal way of motivation necessary for effective 

educational process. The greatness of Rarna is summarized 

very effectively for creating full attention and devotion in the 

student who tries to learn. The whole Ramayana is 

summarized in nutshell at the introduction. This helps the 

learner to get a gestalt view of the whole story. The seriousness 

and the value of learning Ramayana cannot be more 

highlighted. If Parvathi Devi herself learns it with great desire 

and interest from none other than Lord Mahadeva himself who 

is the teacher of teachers and the master of the Devas. Thus 

psychologically the introduction is ideal, perfect and very 

effective. This is a typical example for an effective introduction, 

which motivates the learner to the fullest. 

Non-formal education is very often integrated with life 

situations as  revealed in Ramayana. Most important instance is 

the 'Lakshmanopadesam' in three phases. 

These are the advices given to Lakshmana by Rama 

mainly in three stages: 

a) In Ayodhya Kanda. [Ap-4.11 

b) Aranya Kanda. PP-4.21 

c) Kishkinda Kanda.IAp-4.31 

and 
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Lakshmana was fully devoted to Rama because he was 

aware of the greatness and quality of his brother. When the 

whole of Ayodhya was jubilant at the declaration that Rama 

would be crowned as the Junior King, Lakshmana was 

immensely happy. But later when he learns that Rama has to 

go to the forest for fourteen years and Bharatha will be crowned 

at the request of Kaikeyi, he becomes very angry. He says? 

"The King has become very old, insane and henpecked. If 

injustice is done by anybody, he should be punished even if one 

is a teacher. Here our father has done an injustice; I will put 

him in prison and crown you as  the successor. I have the 

capacity to do that". Uttering these words Lakshmana shivered 

with anger. Here Rama psychologically addresses him as his 

'darling boy' and says that he is fully aware of his capacity and 

the devotion to his brother. Then he slowly tells him about the 

illusory and temporary nature of this world with riches and 

power? He convinces Lakshmana about the mistakes of actions 

based on emotions especially anger, which makes a man mad 

and blind so that he may kill even his brother, father and near 

and dear ones. With a long and convincing illustration he 
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pacifies Lakshmana who .accepts the advice of Rama and 

follows him to the forest. This happens in Ayodhya kanda. 

After going to the forest Lakshmana becomes more 

mature as  a result of wide and enduring adverse experiences 

and understands that temporal knowledge is not valuable. So 

he wants to acquire Vidya or real knowledge. Very politely he 

approaches his brother and requests him to educate him on 

Vidya, and help him to distinguish between Vidya and Avidya.6 

(Real knowledge and ignorance). The Secret of the universe, the 

relationship between body, senses, mind, intellect and Soul; 

characteristics of the Soul; the code of conduct of a cultured 

person, the details of a disciplined life - all these are clearly 

illustrated here. 

The third stage of advice to Lakshmana occurs in 

Kishkinda kanda where Lakshmana requests Rama to enlighten 

him how to worship Rama or god so as to attain Mukthi or 

liberation.7 The details of the worship and the spiritual 

discipline to be followed are given at this stage. 

It has to be noted that at the first stage Lakshmana was 

subjected to emotions of anger, which made him immature. At 
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this stage he was educated how to control his emotions 

exercising intellect. When Lakshmana became more mature he 

became deserving to know about real knowledge and how to be 

free from ignorance. At the third stage Lakshmana wanted to 

know the path to attain salvation. Here the educational 

principle of " as you have so you are given " is highlighted. This 

is a typical example of non-formal education based on the need 

and aptitude of the individual. 

Plenty of such examples of effective non-formal education 

are available in Adhyatma Ramayana. Some of them are stated 

below: 

1. The conversation between Rama and Bharatha: [Ap-4-41 

When Bharatha understands that Rama has gone to 

forest renouncing the Kingdom, he is very much grieved and 

goes to the forest and implores Rama to come back to Ayodhya 

and rule the country. Rama convinces Bharatha here with 

logical arguments that they have to fulfil1 the promise of their 

father. 
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2. The meeting and the discourse with Sabari: [Ap-4-51 

Sabari was a devotee of Rama who had been worshipping 

Rama for a long time expecting his arrival. She was given 

enlightenment regarding the greatness of sincere devotion and 

as a result of this enlightenment she attained salvation. 

3. The advice to Bali, Thara and Sugreeva: IAp-4.61 

When the arrow of Rama hit Bali, he fell down and asked 

Rama ' why are you sending the arrow by hiding behind a tree, 

like an uncivilized forest dweller.' Bali denounces the 

righteousness in the action of Rama. To this question and the 

other complaints Rama gives convincing answers. Bali had 

committed a great sin by capturing the wife of his younger 

brother Sugreeva and driving him off the kingdom. According to 

Indian ideal Daughters, sisters, sister-in-laws or daughter-in- 

laws are equal to mother; so anybody who attempts to have 

immoral attachment with women of such categories is a great 

sinner. You have behaved like an animal by owning your 

brother's wife. Animals are hunted and so are you.' This 

convinces Bali who realizes his mistakes, repents and seeks 

salvation by the blessings of Rama. 
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At the death of Bali his wife, Thara is lost in grief and she 

weeps loudly. She requests Rama to kill her too because she 

believes that there is no life without her husband. Rama 

approaches Thara and consoles her by imparting spiritual 

knowledge. After hearing the realities of life Thara is freed from 

her sorrow originated from her ignorance and then attains 

solace. 

After consoling Thara Rama instructs Sugreeva, what he 

has to do as a King. Angada, son of Bali should be crowned as 

the heir and the people tended properly. The country should be 

safeguarded on the basis of ethical codes and the accepted 

values of the Society. 

The problems faced by Bali, Thara and Sugreeva were 

quite different. But Rama helped them to solve their problems 

by proper counselling. From this, it is clear that the same 

teacher should deal in different ways to solve the problems of 

different persons according to their situations and needs. The 

natural way in which the problems of different persons are 

solved is clear from these examples. In short this shows that 

the non-formal education should be natural, systematic, 
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psychologically suitable to the learner and socially integrated 

with the situation. 

4. Guidance given to Hanuman by Jambavan: [*p-4.71 

The army of monkeys was deputed in search of Sita 

Devi. Four batches were sent in four directions. The most 

capable persons were sent in the direction of South because of 

the inference that Devi might be in Lanka, which is located in 

the South. Angada, Hanuman, Jambavan, Nalan, Neelan and 

such mighty and wise leaders were included in the group 

despatched to the South. In the long run they reached the 

seashores of the South. If they return without seeing Devi, 

Sugreeva will execute them. So the monkeys lay fasting on the 

coast in disappointment. No-body was confident of jumping the 

gap of 100 'yojanas' of ocean between India and Lanka. Every 

body was frustrated. Hanuman was also sitting without 

confidence. At that moment Jambavan came forward and 

addressed Hanuman. "Are you not Aanjaneya, the embodiment 

of physical and mental strength? Don't you know that, you are 

the embryo developed in the womb of Dakshayani as the son of 

Mahesha himself? Why do you stay at the level of an ordinary 

monkey? What is impossible for you? Arise, awake and do 
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your duty. Remember, Rarna gave his ring to you for handing 

over it to Sita Devi? Don't you know that even at your birth you 

jumped up to swallow the sun? " This revelation helped 

Hanuman to gain insight. After having realized his potential, he 

grew up to the sky, roared aloud and jumped over the sea to 

Lanka. One of the mightiest and heroic characters of 

Ramayana is Hanuman. But for the guidance of Jambavan, 

Hanuman would not have played his role in a heroic way. This 

is a typical example of effective non-formal education known as 

guidance. This example is a model for explaining the principle 

of guidance in modem pedagogy classes. 

5. Statement of Sampathy or Sampathy Vakyam: [*p-4.81 

When the monkeys were lying on the seashore, completely 

disappointed, Sampathy, the brother of Jadayu came there and 

advised them what to do. The narration of Sampathy regarding 

the birth of a child, growth and participation in the worldly life 

is a scientific and systematic narration. Finally he advises to 

renounce the desires related to the worldly life and live happily 

as a self-realized soul, free from the charms of the pseudo- 

pleasures of the world. He also told them that Sita Devi was in 

Lanka because, he could see far and wide clearly as a kite. 
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Sampathy persuades the monkeys to fulfil1 their duty very 

boldly. 

The examples, pointed out above in Adhyatma Ramayana, 

are samples, which represent how non-formal education plays 

an important role in education. 

Informal Education: 

The importance of informal education is evident in 

Adhyatma Ramayana in several occasions. Some of them are 

mentioned below: 

1 .  When Rama starts from Ayodhya to the forest Kousalya is 

completely in woe. Then he reminds his mother about the 

duties of a devoted wife and creates self-confidence.8 

2. Sita convinces Rama that it is her duty to accompany 

Rama wherever he goes. So in setting out for the journey 

to the forest she will be in front because it is the duty of a 

wife to share the sorrows and happiness of the husband.9 

3. Advice of Sumitra to her son Lakshmana to accompany 

Rama to the forest considering Rama as Dasaratha, 

Janaki as  Sumitra and forest as Ayodhya. l0 
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4. Vibheeshana, Kumbakarna, Mandodari and Malyavan 

advised Ravana to give Sita back to Rama and save 

himself and Lanka from destruction. But he did not 

accept their advice. This results in his complete 

destruction. Hence the generalization that, when 

misfortune approaches advices of good people will not be 

acceptable is well demonstrated. l l 

5. When Vibheeshana requests for the protection of Rama, 

Sugreeva does not believe him and tries to punish him on 

the ground that demons cannot be trusted. But 

Hanuman says that good people are present in every sect. 

Henceforth the generalization that a whole group is bad is 

illogical. Rama accepts this argument. l2 

Adhyatma Rarnayana is rich with such instances of 

effective informal processes of instruction. Many of them have 

become proverbs in Malayalam. 
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Objective -2 

To find out the concept of education in Adhyatma 

Ramayana with reference to 

a. Aim, 

b. Content, 

c. Method and 

d. Teacher-pupil relationship 

a. Aim 

According to Adhyatma Ramayana Mukthi (liberation 

from the worldly life) is the ultimate aim of education. 

Lakshmana became very furious when Rama was denied the 

kingship of Ayodhya and was directed to go to forest. 

Lakshmana declares that he will see that his brother is 

crowned as king and anybody who stands in the way will be 

made a captive. In this context, Rama advises Lakshmana, 

about the unreality of this world. He describes that this world 

we see is only an illusion and not a reality. The feeling that the 

world is a reality is only a partial projection of the ultimate 

reality, the Brahman. The sensory perception is an illusion 

and the worldly life is a temporary phenomenon. So one should 
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be free from emotions originating from ego and selfishness. Of 

all the emotions anger is the worst and so one should be free 

from the emotional outburstl3. 

Lakshmana after going to the forest becomes more 

matured and requests his brother to enlighten him about real 

knowledge. Rama describes the nature of the reality and 

unreality. This consists of the knowledge with regard to wisdom 

(Vijnanam). When a person attains wisdom he attains salvation 

or self- realization, which is the ultimate aim of education. This 

is exactly what Sita Devi tells Hanuman in Balakanda.14 

Sita says very clearly that each living being represents the 

image of the eternal reality (Paramatma). The realization of the 

Ultimate Truth is explained through a statement like, "That 

Thou Art" (Thatwamasi). Even Ravana states that he has 

brought Sita Devi to Lanka so that Sree Rama will come and 

kill him, thereby liberating him from all sins and worldly life to 

attain eternal liberation. 

From all these statements it is very clear that Mukthi 

(Liberation from worldly life) or the identification of the self with 
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eternal reality is the aim of education. This reveals that self- 

realization is the chief aim of education. 

Sita, representing the universal motherhood, highlights 

the aim of life, as self-realization to her most devoted follower 

Hanuman who is the symbol of physical and mental strength. 

So Adhyatrna Rarnayana very clearly specifies that acquiring 

the real knowledge is to attain self-realization, which is the 

ultimate goal of life. 

b. Content 

Knowledge consists of vidya and avidya. Avidya is leading 

a person to worldly knowledge, which is only partial and 

temporary. This may sometime misguide the individuals like 

the 'fear of snake at the sight of rope'.l5 

All the knowledge related to sensory experiences, mind 

and intellect are only related to the Prakrithi, which is only 

temporary and partial.16 The ultimate reality is Purusha. But 

Prakrithi that is different from Purusha, manifests itself 

through 'Ahankara' the feeling of self. Mind performs its work 

through five sensory nerves and five motor nerves. This can be 

represented as follows: 
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Purusha 

1 
Prakrithi 

I 
Mahat 

(Bhuddhi) 

5 Sensory series 5 Motor nerves 5 Elements(Buthas) 5 Thanmathras 

All the knowledge related to Prakrithi is based on sensory 

perception, mind and Buddhi (intellect). This knowledge is 

temporal and unreal. The real knowledge is the knowledge 

about Pumsha or Brahman or Atman. This is confirmed in 

Bagavath Gital7 and is known as Sankhya philosophy. 
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So the curriculum should give importance to the 

knowledge related to ultimate reality. This is known as 

'Atmajnana' or 'Vijnana'; which is the knowledge of ultimate 

reality or Brahman or God or Purusha. But this does not mean 

that the worldly knowledge is unnecessary. The Vedas are 

learnt along with the Vedangas or the sciences, which are 

related to temporal knowledge. It is pointed out that even the 

sciences or temporal subjects lead ultimately to the reality or 

the absolute truth which can be reached only through the 

attainment of values such as Dharrna, Artha and Kama. A s  

referred to earlier Moksha or Mukthi is attained by acquiring 

the values of Dharrna, Artha and Kama. Thiruvalluvar 

mentions in Thirukkural' the only three values namely 

'Aram'(Dharma), 'Porul' (Artha), and 'Imbam' (Kama). He is of 

the opinion that if Artha and Kama are acquired on the basis of 

Dharrna, Moksha or liberation will automatically follow. So the 

curriculum should include spiritual education, temporal 

education, professional education and social education. In 

other words we can say that it is a need-based dynamic 

curriculum that is recommended for education according to 

Adhyatma Ramayana. The knowledge that 'I am the body' is 
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creating ignorance, which is the cause for selfishness and 

desires leading to worries. The knowledge that 'I am not the 

body' but the Atman or soul is the reality, which leads to 

wisdom or Vidya and destroys all worldly worries. Hence the 

curriculum should consist of both temporal and spiritual 

subjects. 

According to Rarnayana the soul is described as follows: 

1. It is pure self-illuminating and full of bliss. 

2. It has no form and is eternal and complete. 

3. It is beyond emotions, permanent and eternal. 

4. It is the cause and basis for every thing in the universe. 

5. It is the witness of every thing, all knowing and Godly. 

6 .  It has no beginning and end and is beyond time and 

space. 

c. Method 

As already pointed out the ultimate aim of education is 

Mukthi or liberation which can be attained only through proper 

education. For this one should get rid of emotions such as 

desire, anger, acquisitive tendencies etc. because these are the 

enemies of man in his endeavor to achieve self-realization. The 
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emotions obstruct the spiritual progress of the individual. 

Among these anger is the most dangerous one. So a seeker of 

truth should avoid desire, anger etc. and contemplate on peace, 

which is considered as the 'Kamadhenu', which gives 

everything. For this purpose one should practice Manana and 

Nididhyasana (contemplation and reflective thinking). This may 

enable a person to realize that the soul is supreme to the body, 

senses, mind and intellect. The nature of the soul described in 

Adhyatma Ramayana has been stated in detail earlier. 

One should assume in his mind that, he is the eternal 

reality, which is omnipresent, all knowing and the cause for 

everything with no forrn and is beyond the expression of joy 

and sorrow. This is the process of Nididhyasana mentioned 

earlier. This may help a person to develop detachment and 

freedom from worldly worries. 

Accordingly Adhyatma Ramayana recommends complete 

control of the body, the senses, the mind, and the intellect so 

as to reach the level of soul, which is supreme. For this 

purpose the Brahmacharies (students) have to follow strict 

discipline for the healthy growth of the body, senses, mind and 

intellect. This practice is known as 'yama' and hiyarna'. 
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Gradually this helps a person to acquire 'Jnana' (wisdom) 

thereby attaining Mukthi or liberation. l8 

According to Adhyatma Ramayana the method of 

education is nothing but the method recommended and 

followed during vedic period in Gurukulas. Here the education 

consisted of training at five levels. They are the physical, 

sensory, mental, intellectual and spiritual as explained by Sri 

Aurobindo. This is confirmed in Bagavath Gita.19 

Life is compared to a journey in chariot in the search for 

the achievement of Mukthi. Here the chariot is compared to the 

body; the horses are compared to the senses, the mind is 

compared to the rope connected to the reins of the horses, the 

force exerted on the rope is compared to the intellect and the 

steady driver is compared to the Atman. In education the 

primary duty is to keep the body healthy, because body is 

considered as a tool for the performance of Darma.20 

This reminds us  of the famous Latin proverb "Men's sana 

is corpora sana* i.e., 'sound mind in a sound body'. Strict rules 

were prescribed for keeping body healthy, including the food 

habits, exercises, sleeping and posture. Further the purity of 
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mind was emphasized for mental health. Sensory training was 

given for selected observation, hearing, tasting, even touching, 

and breathing. The Yama7, 'Niyama and 'Asanas' helped to keep 

the physical strength and sensory power at the optimum level 

of effieciency.21 

Mental health was maintained by strict discipline of the 

body and the senses and the mind concentrating only on 

worthwhile matters. The mind is compared to a drunken 

monkey stung by a scorpion and affected by a ghost.22 The 

control of the mind was practiced from the very early stages 

itself. In turn the mind was controlled by the intellect (budhi) 

and the intellect often depends upon revelation from the level of 

soul for the right guidance. Education has to train the body, 

senses, mind and intellect to attain the spiritual level. Hence 

the method of education was mainly 'Sravana7, 'Manana' and 

'Nididhyasana'. That is selective use of senses, reflective 

thinking and concentration. 

There was individualized instruction depending upon the 

aptitude and ability of the individual. There was no instruction 

in the sense as the teacher was lecturing to the students. The 

students after reflective thinking raised certain questions, 



98 
Analysis and Interpretation 

which were discussed with the teacher who helped the students 

to find out the answer. Individual and group discussions were 

also conducted for arriving at conclusion. Theory and practice 

of education were not isolated. Everything was practically 

verified and applied. 

The method for acquiring wisdom or jnana is clearly 

outlined in the Lakshamanopadesarn of Aranyakanda. Rama, 

Lakshmana and Sita had already gone to the forest and settled 

at Panchavadi. They were leading quiet humble and simple life 

by eating roots and fruits. Lakshmana becomes matured after 

undergoing the rigorous life in the forest. Once he requests 

Rama how to get 'Mukthi' or liberation from the worldly life. 

'Ask and thou shall be given' is a very important principle in 

learning. Lakshmana requests for true knowledge and Sree 

Rama explains the difference between Vidya and Avidya. Vidya 

is associated with the knowledge of Brahman leading to 

Ananda; but Avidya is ignorance about the reality and false 

understanding leading to sorrow. Avidya is associated with 

'Maya' or illusion. Maya has two dimensions 'Avarana and 

Vikshepa'. Avarana here means covering the real knowledge 

and Vikshepa means projecting something, which does not 
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exist. All our sensory perceptions have these two limitations. 

So the feeling that I am the body, senses, mind or intellect is a 

wrong concept. The details of Atman or Brahman, self- 

realization and the means to attain realization - all are given at 

this stage. So one has to concentrate on this reality by 

meditation. 

The need and techniques for motivation, guidance and 

counselling are given specifically in several occasions. Such 

examples have already been cited under the title non-formal 

education. 

d.  Teacher-Pupil Relations hip 

Disciple is one who learns at the feet of the teacher and 

discipline is the method of learning on voluntary basis. Here 

teacher has an exalted position as the spiritual father of the 

learner. Not only the students, but also the whole society 

respected the teachers who modified the character and 

personality of the students by correcting and guiding the 

society. Teachers were regarded as great scholars and role 

models, who practiced what they preached. 
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The students were fully devoted to learning. A student is 

known as tidyarthi', meaning one who desires for knowledge 

(Vidya-Arthi). The education was completely free and the 

admission purely based on aptitude and ability. The children 

from backward and royal families learned together without 

discrimination. There was sanctity in the relationship between 

teachers and students. Rama and his brothers were the 

students of Vasishta; but Viswamithra came forward for giving 

them advanced training and guidance in warfare. This was 

appreciated and approved by Vasishta himself. Sree Rama got 

guidance and encouragement from several great sages like 

Agasthya, Valmiki etc., during the period when he lived in the 

forest. 

The student should be fully willing to lead a disciplined 

life and is expected to possess a mind, free from the feelings of 

ego and selfishness. The disciple is expected to serve the 

teacher in full devotion and keep his mind and body pure. He 

should work for the welfare of the whole society considering the 

interest and needs of it more important when compared to his 

own needs. He should be able to control the body and mind, 

remembering the transitory nature of the worldly life and Fucing 
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his mind on the ultimate truth by reflecting on the meaning 

and significance of Vedanta, Such a person realizes that the 

self is not the body, senses, mind or intellect. This realization 

convinces one that he is not separate from the ultimate reality 

or God. The realization that the self and ultimate reality are 

one and the same is real jnana (knowledge). A person who has 

acquired jnana is said to have acquired Vidya. Such a person 

will neither have any desire nor any attachment. This stage is 

known as Mukthi. It can be achieved only by sincere devotion 

or Bhakthi, which alone can lead one to Jnana, Vijnana, and 

Vairagya (knowledge, wisdom, and strong decision). This is 

really the secret of the path to Mukthi. This information should 

be revealed only to the devotees of the God at their own 

request. If a person is a devotee this may be revealed to him, 

even if he does not request for the same. According to 

Rarnayana there is a sacred relationship between the teacher 

and the pupil. / r ~ $ - "  K 

it is interesting to remember that 

learning is considered as a co-operative endeavour of the 

teacher and the students to solve the problem as mentioned in 

the famous prayer of Upanishad.23 



1 02 
Analysis and Interpretation 

'Let us  co-operate together and jointly strive to find out 

the truth for illumination for the realization of the ultimate 

reality.' This is an evidence of co-operative activity of the 

teacher and the pupil for finding out the truth. Ramayana 

reveals the sacred relationship between the teacher and the 

student as is depicted in the following examples: 

Vasishta the teacher has the complete confidence in the 

capacity and character of Rama. The confidence of the 

teacher on Rama is revealed throughout Ramayana, 

where Rama faces challenging situations such as  sending 

him along with Viswamithra, facing the challenge of 

Parasu Rama, departing to forest and so on. This 

psychological identification of the teacher with the 

student is an ideal relationship for teacher-pupil 

relationship, 

2. Eventhough the duration of the relationship of 

Viswamithra and Rama is only for a short period, the 

intensity of mental attachment and confidence is hundred 

percent. 



103 
Analysis and Interpretation 

3. The relationship between Rama and Lakshmana is a 

glorious example for the life long love and dedication, not 

only between two brothers but also between a teacher and 

pupil. 

4. Swayamprabha attains Mukthi through self-realization by 

the blessing and guidance of Rama which is yet another 

example of golden bond between the teacher as Brahman 

and the student (devotee) as disciple. 

5. The relationship between Rama and Sabari is yet another 

glorious example of pure love of the teacher and student. 

Here Rama is the eternal gum (teacher) and Sabari is the 

devotee (student). 

6 .  Eventhough Thara is the widow of Bali who was killed by 

Rama; she gets complete relief from sorrow and attains 

self-realization through the guidance of Rama, the Guru. 

These are some examples of sacred relationship between 

the teacher and the student described in Adhyatma Ramayana. 

The ultimate concept is that teacher and student are the 

inseparable parts in the process of education and the bond of 

love and oneness characterizes their relationship. 
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Objective -3 

To study the sociological signijicance of education 

as described in Adhyatma Ramayana 

It has already been pointed out that Mukthi is the 

ultimate aim of life. Hence, the realization of the ultimate 

reality is the aim of each individual in the society, which 

consists -of individuals with different aptitude, interest and 

ability. These qualities are known as  'gunas' consisting of three 

categories- Satva, Rajas and Tharnas. Symbolically, these are 

represented by white, red and black colours respectively. This 

is known as varna (colour). 

A person with 'Satva' is an even-minded person with no 

desire or attachment except to the ultimate reality. He is free 

from all negative emotions like desire, selfishness, hatred, 

jealousy etc. The characteristics of 'Rajas' represent the 

qualities of courage, self-respect, valour, sacrifice and the 

capacity to fight against Adharma (corrupt practices) and 

protect weaker sections in the society. 'Thamas' represents 

ignorance and selfishness and those who are low in intelligence 

are suitable for manual work. 
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These individuals are to be given education according to 

their aptitude. For this purpose the society was divided into 

varnas depending upon their quality and action. Varna and 

caste are different. Adhyatma Ramayana clearly states that 

caste and title are meaningless, but what matters is quality and 

This is substantiated by the statement in Bhagavad-Gita 

Accordingly an ideal person should have universal love, 

self-control with the same attitude of love towards enemies and 

friends. Such a person devotes his life for the attainment of 

self-realization through the acquisition of wisdom. This 

category is known as Brahmana who are eligible to become 

teachers. Vasishta, Viswamithra and Valmiki are true 

representatives of great teachers. These three dignitaries were 

born in the families of Brahmin, Kshatriya and Hunters 

respectively. But by their quality and action they were 

considered as brahmins. People with courage and valour and 

who are capable of protecting the life and property of others 

and controlling the society on the basis of Dharma are known 

as kshatriyas. Vaisyas are people with mixed qualities where 
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the quality of thamas is the least. Hence known as Vaisya 

meaning the distinguished one. Vaisyas are responsible for the 

maintenance of society through agriculture, trade and 

commerce. They are expected to acquire profit only on the basis 

of prescribed rules. 'Sudra' is one with the quality of thamas 

dominating over him. He is suitable for manual work and 

physical labour. Their service is also essential because physical 

work is as important as mental work in the maintenance of 

society. Gandhi used to point out the importance of physical 

work by personal example. He stated that if the scavengers 

were on strike nobody would live in the town. To do the service 

according to one's aptitude is beneficial to the society and to 

the individual. This is also clearly stated in the Bhagavad- 

Gita.26 

This means, "do according to one's aptitude is beneficial 

to him and to the world, and to do the work which is not in 

one's aptitude is dangerous to bothn. This idea is the basic 

philosophy of guidance, which states, 'Round pegs cannot be 

fitted into square holes.' 

According to Adhyatma Ramayana society consists of 

individuals with equal right and responsibility even though 
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their duties may vary according to their aptitude. It is the 

responsibility of the ruler to see that the people discharge 

duties according to their aptitude. An educational system was 

organized according to this principle. It is interesting to note 

that about four thousand years back there existed an 

educational system based on the principle of guidance and the 

importance of which was understood by in the modern world 

only in the latter half of the twentieth century. In a society 

based on Dharrna there was no exploitation, because the social, 

economic and political security of each person was assured. 

Such a society is known as 'Rama Rajya' or ideal society, which 

was the ultimate goal of Gandhi. A short description of such a 

society is given in Adhyatma Ramayana.27 

Rama protected the people like a father who protects his 

children. The word Praja in Sanskrit also means son. 

Ezhuthachan wonders what more heavenly pleasures do 

the people of Ayodhya need when they live under the leadership 

of Rama. The people got all pleasures equal to 'Vaikunta' 

(heaven) and they lived without sorrow or scarcity of anything. 
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It has to be remembered that only a suitable educational 

system can create such a society. Ashramas or institutions 

were established to achieve the social goals. Each individual 

spent his early days in education to acquire the knowledge 

regarding the significance of Dharma. This stage was known as 

Brahmacharya. After education when one acquires the concept 

of Dharma, and develops the skills related to his vocation he 

enters the household life (Garhasthya). It is the duty of the 

householder to provide food and security to others and 

maintain the society. After Garhasthya a person enters 

Vanaprastha or isolation through which he contemplates on 

the reality of life. Ultimately a person gets Mukthi as a result of 

self-realization. Then he rejects everything relating to the world 

and enters the stage of sanyasa, the stage of Mukthi. 

The institutionalization of the society based on the value 

systems can be represented as follows: 



109 
Analysis and Interpretation 

- Values Asramas in individual life 

1. Dharrna Brahmacharya (Student life) 

2. Artha and 3. Karna Garhasthya (House-hold life) 

4. Moksha Vanaprastha (Isolated life) 

and Sanyasa (Complete 

renouncement) 

It was envisaged that every individual however debilitated, 

he may ultimately reach self-realization. In other words as the 

result of education socially conscious, peaceful and loving 

members of the society based on co-operation and love should 

be created by means of educational system. It is self-sacrifice 

and love for others, not conflict and rivalry which should be the 

basis of the society. 

Objective- 4 

To study the Relationship between spiritual and 

temporal objectives and related practices of education 

envisaged in Adhyatma Ramayana 

A s  stated earlier the ultimate aim of life according to 

Adhyatma Rarnayana is Mukthi or salvation. But it should be 

remembered that the spiritual aim is not to be isolated from the 
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p- 

temporal or worldly life. The spiritual knowledge is integrated 

with worldly knowledge or sciences. Hence sciences are known 

as  vedangas or limbs of Vedas. There are mainly the six 

sciences or sastras - namely 

1. Siksha 

2. Kalparn 

3. Vyakarana 

4. Niruktham 

5. Chandas 

6 .  Jyothisa 

and 

Sree Rama and his brothers were educated both in Vedas 

and vedangas which have been described in detail in this 

chapter earlier. 

The education was designed to serve the needs of the 

society and the individual. Hence the education as envisaged in 

Adhyathama Ramayana follows an integrated approach 

including both temporal and spiritual aspects known as Apara 

vidya and Para vidya. Education consists of professional, social 

and spiritual contents. 
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The principles and practices adopted in Adhyatma 

Ramayana are applicable to modem educational system 

especially for national integration, international 

understanding and peace. 

According to Ramayana, the basic principle of education 

is to acquire the knowledge of Dharma and live according to the 

code of conduct of Dharma. To attain this goal one has to 

develop the qualities of compassion, truth, physical and mental 

purity and willingness to sacrifice for the welfare of the 

universe. Not only the living beings, but also everything in the 

universe is considered as  the manifestation of Brahman.28 

Every natural phenomenon is identified as the 

manifestation of a universal force with immense love. The 

qualities of Brahman are considered as Sath (Truth), Chith 

(Mind) and Ananda (Peace). Ananda is the state of bliss when 

one identifies himself with the ultimate reality and loses his 

identity. When a person is in deep sleep his self is lost. At this 

stage one feels immense peace. A person with proper education 

is unselfish, compassionate and he sacrifices everything for the 
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welfare of the universe. Karma or action is to be performed 

without attachment or desire. This means that a person with 

true education is beyond the sectarian attitudes like caste 

creed or locality and region. Even creatures and plants are 

loved and handled with care and tenderness. The balance of 

Nature is not to be disturbed. Man should live in accordance 

with Nature. It is very interesting to note that centuries later 

Rousseau advocates the same idea of 'Nature based education.' 

According to Rousseau 'Everybody is born pure and innocent 

but the society corrupts him' and 'everybody is born free but 

everywhere he is in chains'. Here Nature means the internd 

divine nature of man and the external Nature manifest the 

glory of God. When a person acquires this knowledge and is 

trained accordingly to lead a life based on Dharma he becomes 

a universal man. Such saintly persons love not only the human 

beings but also every living being. Acquiring true knowledge by 

following the path of Dharma in life leads one to treat 

everything with love and tenderness. This is the true education 

(Vidya) recommended in Adhyatma Ramayana. 
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When true education is obtained man becomes free from 

sectarian and narrow considerations and develops a universal 

outlook. 

Acharya Ramamoorthy commission (1 99 l), points out 

dehumanization as the greatest challenge faced by Indian 

education. Mere intellectual knowledge will lead a person to 

selfishness, violence and brutality which are the characteristics 

of demons. Hence, it is stated, "Sakshara vipareethathwe 

Rakshasa Bavathi Dhruvarn* which means reversal of literacy 

creates demonic characteristics. In our society human beings 

are reduced to selfish impulsive individuals, very often 

reflecting the qualities of demons. This is evident through the 

violence, exploitation, selfishness and cruelty witnessed 

throughout the world. Under the guise of globalization, 

underdeveloped countries are being exploited by developed 

countries. There is restlessness, misery and exploitation 

everywhere in the world. People have forgotten their basic 

Dharrna; no body seems to be happy even in their endeavour of 

making money; commercialization has conquered the soul of 

the world. The National Commission Report on Education 

(1964-66) has pointed out that our education system should 
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combine both Atom and Ahimsa. Here Atom represents the 

technological, temporal knowledge and Ahimsa represents the 

spiritual heritage of India. The secondary education 

commission report of 1952 has also stated that education 

should give importance to the building up of character. The 

university education commission report of 1948 has strongly 

recommended for the spiritual and moral education. All these 

commission reports point out indirectly the importance of the 

message of a comprehensive education integrating temporal 

and spiritual knowledge for the welfare of the whole world 

based on compassion and service. Learning Adhyatma 

Ramayana and living according to the principles stated therein 

will enable the modern society to get rid of the present evils and 

attain peace and harmony as described in the Rarna Rajya.29 
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Ibid: p.32 

3. Ask and if will be given to you; 
Seek, and you will find; knock 
and if will be open to you 

St. Mathew's Holly gostel (2002) The new testament - PSALMS, 7th 
chapter, 7th verse Culcutta: The gideous interational in India p.9. 

4. ~ n o c n n d m o  acwo CUARUO cuwjslmo 
mocmmcbo ~ m d 3 d m 0  m o ~ d w o  
m m u l ~ j m ~ m c m w j ~  d a m  m3d d m l -  
cllml&@owj~cuecbwjam~mc~~ 
crrram&dcu~lmm,~~ca&arn3- 
@Cnncbo&iS3Qm ~~~3~14j6)&3wj~~ccad 
mmumle~m~mlmlmj em3db')~~~ml- 
mmdmjo3 cumlLJIsj& mcmnecu! 
~ c b j d j L ~ 3 @ ? ~ 0 9 1 & 0  &~I~SJCUO~ 
mscbjammlmmlmjammj m l d t ~ w o  
&3cbjmg~mml adgpm3cEhler3- 
d3cbjmh0 m3mm0 adcru'a&mcm cuq 

c a , ~ m r n ' n g ) ( ~ ~ c m a , ~ ~ &  (1997) mm~~mo~o~avbmo m&q,@:cruonnlca,~ (mammrnl. 
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Ge3(n6m36)2%30 d X W f l I L d R 3 d ~ e J o  

ewemm m&sm~m~wj~ jem3dm m9 
cunmlmmJmeeJ~(~nrmo~~mjmlmjm~ 
m m l ~ o m d o  J ~ ~ O  mmeocnjao 

Ibid: p.89 

'c&cdmwla3~cnnn0 d 3 m 0  ~&lw3m3dg- 
mompdl em3mLdo0 ~cailea~6h"ld~m! 
clldq3~mmI&cdmj0 cma&noedo,aq 
cudql~@jcda~~~cni"&ccum~ ewomlew! 

Ibid: p.240 

Ibid: p.93 

CO~LCI! C ~ ~ ~ I W C ~ W ~ O  ~ a m ~ l l d m i  m3- 

macuocacujrnlg magmlm3cajem 
amjem eno~cujmlg namcnlaw! 
~ l lonmjcm~~3cao0 mjsm3cni"& em. 
mlmjas c r v m i l w ~  mmmo cu~mlsj- 
amam mg3dmmj0 rrPlnulgj&~sjem3? 

Ibid: p.97 
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m3m~dlnnSmm4cu66~(mjo~qj 
cd3cmajam&ld crujmm36 cucb'l& em 

Ibid: p.99 

~m4cborncm3sj & a d o  mjsmlam- 
eI3cbj0 mcb6mmIa~mmolw6m0 
d a E b a c m ~ a m c ~ d l ~ j  cu3ojmj 
ma~bcbmool&a~mmjcmodm m? 
cbckeacruca3a! amilm swim m4 
w 3 m o d  mccLnmJcbcmosj c l n m a m 3 ~ 3  
a&oamdcmdcudqmj aomdcncrllaw- 
a & o a m a m ~ s j m j  cruj6Lndj c u d &  co"l 
cru~mwammlcw m&f&j& endlaw 
cuomomjslgj &g~wod&ccumcm! 

Ibid: p.338-339 

aqc ln~ je~mlwld  cu~la&mml& mm 
cacumJmomj d ~ j m m j  mgmjo 
~ a n ~ o d  acuod a d d m  &dmnma@oamw~o 
m ~ d  Ldom(ln3mlmjmam ucblm m? 

Ibid: p.334 
m'lmma2go0 cbmmled em~cznlgj 
m ~ e m  m ~ 1 m 0  crllojml m c b l m j m j  
mumlawmmj  csmoclnldjmaamd 
mummod m p j j  a d l m j m l m c u g ~  
aom&lawmmj csm~c~oIm&3am0 
~dosmdlmomo scrromjrn&adsjo 

Ibid: p.334 

Ibid: p.335 
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emla&3mm:&ammj0 mjnum3wl 
m j m l a a  m ~ m l & d  crulnulgja&3@jmj. 
njAsm30 m7aj0 crllmjnum30 emla&3- 
asm3Sjam (a3er0 (a2w3am &mj m7 
a~wcrucuomacann a&dja&3@j& 
cru36hltl3d mj&jcoama~culg ja&3~j&.  

Ibid: p.363-364 

Ibid: p.341 

Ibid: p.342 

13. m m  cru~ml(,m! d~hja3a m7 a ~ d m m o  
mmamjo acus lammjas cu3mj&& .... ! 
anc~n3eIa3mo m l m l m m ~ a j m ~ a  
amoannm aer3&0 nnn la l~m lm j  m"l 
m~mcrum3co?(aa mls~Jlgmjo mcu 
mommI~~cru"a&mol& m7 awumm 
aL&mmarp m ? ~ w d m w w & a o  
BL&300 nI@Im~%a?~mmo GIUjWSCDo 

Ibid: p.91-92 
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22. mdmsm~mjcb3d3m0mc(w~cu~wl&n0mmo 
mmcrwsJm3ccu 

Old Porverbs 



cBamu~~waocrucruw~~splcwcwcwcru 
mcwcwm lu~acwoucwa Pwmcmcwcw 

~Ba~wworutsv oc~(me~woruw2ww 
cbawwm QWCYSI~OV gnwP%w~r. ocBwecru 

pv2,79a Pwmcwaccesc~uw~19acwPcw~ 
cbam~wruycru ~jlm olilcw cBawmoaoPs~ 

ci%awui)~ PwmcWww oPmw~wemlp 
uuew guTwlvcwcei)wa lwru Pwocwwlru 

~Pmw~wcw ~wuonwP3uas&pw pw9w~v 
wa gnunsde ~~Baecmracruwcraa ~DCWIQ~ 

oP3unsQnwa pIuasrac8m03 iCtP(ei)CWCOw 

ics3F")@2Wts irnWcwa~a~ru 03 0cn0c0~8 
owcraafww ~~(~cwnocru~wcmawyu 

~e~wp~wEla9wwCraaCruaw 03 oQnvaR9oQn 
owtw Pwuuwewcraawts PwmcwmnuPw 

owma1oul)w(swcBapww wa oqnvaonuw 
owcraaatw P~mcwmrsnuacmacwPraua 
orarsnusw 03 L~CW oraw~cruw owmts 

~Prura~wraw~ ruw ~unscrunucwPa~8 
i~a~trn~ O~~~PCUI cBa$wPwce%Pac~ 

O~~ClilO O?~UB~C~ 0rr)@2?Ul 03 jOlCW 

orawcww $ywlCl19nC6upcru oratwvcru ~~cmcru 
owtw oPruwcraaPracuulwru cBa3uascnouu 
-w~crucns ~L~CWCW~TU,SC~~ OCWCDOP~ 

0~lilc~lGDP !@€KBWCf33 lil~CP3~0(s~W 

PuPwcucw waPaPru  cap Qncwarnnucarorus7 
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D I S C U S S I O N  A N D  CONCLUSION 

5.1. OVER VIEW 

There are several literary compositions based on the story 

of Rama. Valmiki wrote the first Ramayana. Among the other 

famous Ramayanas, Adhyatma Ramayana is a well-known 

composition. Thunchath Ramanujan Ezhuthachan selected 

Adhyatma Ramayana for composing the story of Rama because 

he states that Adhyatma Ramayana undoubtedly helps a 

person for the realization of the ultimate truth leading to 

Mukthi or liberation. Rama is considered as God in human 

form representing Brahman and is described as the ideal to be 

followed by humanity. Rama is depicted as the concrete form of 

Dharma ( Ramo Vigrahavan Dharma ). As a son, student, 

husband, king, warrior, brother, friend, teacher and enemy he 

is a model for humanity. There are others who represent the 

ideal qualities such as Sita, Lakshmana, Bharatha, Satrughna, 

Hanuman, Sabari, Swayarnpraba, Jadayu, Vibheeshana and 

Mandodari. Sita represents all that is excellent in womanhood 

and motherhood. Lakshmana, Bharatha and Sathrughna 
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represent ideal brothers. Ideal teachers are represented in the 

characters of Vasishta, Viswamithra, Valmiki, and Agasthya. 

Saintly devotees like Sabari and Swayamprabha represent the 

full-devoted souls who have dedicated their life for Mukthi or 

liberation. Hanuman is an outstanding character in Ramayana 

depicted as a model of perfection in physical and mental 

strength and completely devoted to the service of Rama. 

Different characters in .Adhyatma Ramayana represent the 

various natures representing the qualities of individuals. While 

Rama, Sita, Bharatha, Lakshmana and Satrughna represent an 

elevated level of human culture; there are characters like 

Ravana representing violence, selfishness, and ego. Bali and 

Sugreeva are examples of fraternal enmity, just opposite to the 

nature of Rama and his brothers. If Sita represents the 

excellence of womanhood, Surpanekha represents a low type of 

woman indulged in the pursuit of amorous pleasures. Every 

character in Ramayana is unique and significant, varying from 

the extreme ideal example to those who are representing the 

lowest levels in culture. 

In short Ramayana gives a comprehensive picture of the 

world representing the good and bad qualities. It is a 
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description of the perpetual warfare between Dharma 

(righteousness) and Adharma (evil) taking place in the minds of 

every person. While Rama is representing God with the quality 

of enjoying in the self (Atma-rama), Ravana represents a person 

with mere mastery of worldly knowledge without spiritual 

development. While Rama represents Vidya, Ravana represents 

Avidya. 

The qualities and the results of Vidya and Avidya are 

represented not only through characters but also through 

explanations and illustrations as defined in 

'Lakshmanopadesam', and through the advices given to Thara, 

Swayamprabha, Sabari, Bali etc. Adhyatma Ramayana in short 

illustrates the qualities of Vidya and Avidya, and how to attain 

Mukthi from the worries of the worldly life. According to 

Ramayana, one should lead a balanced life integrating the 

worldly life and spiritual life. The aim, content, method, and 

discipline of an ideal educational system are clearly described 

in the book directly and indirectly. In short Adhyatma 

Ramayana clearly illustrates how the basic values of Dharma, 

Artha, Kama and Moksha may be achieved. 
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5.2. DISCUSSION 

1. Since the aim of life and education are the same, 

experience gained by the individual from informal, non-formal 

or formal situations of learning should be supplementary and 

complimentary with each other. For example, the most effective 

education to start with is informal in nature. The child follows 

the role models of parents and elders and acquires knowledge 

from personal discussions. Incidents witnessed by the children 

in the society represent the means and source of informal . 

education. In Adhyatma Ramayana Rama is wedded strongly to 

moral values and Dharrna, because he sees his father himself 

as a role model. Ravana has a negative approach in life because 

his mother herself tells him to take revenge on Kubera, his half- 

brother and Devas. There are several instances like these, 

which show that informal education has a great role in the 

development of personality of the individual. 

The effectiveness of the non-formal education is also 

highlighted in Adhyatma Ramayana. The experiences gained by 

Rama and Lakshmana while accompanying the sage 

Viswamithra to forest is the typical example to show the 

effectiveness of non-formal education. Several examples like 
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these can be quoted. The most cited example is 

'Lakshmanopadesam' described earlier in chapter-IV in detail. 

The formal education imparted in the hermitages of the 

sages' shows its importance. From the description of hermitages 

of Vasishta, Viswamithra, Sudheeshna and Bharadwaja we can 

understand the effectiveness of the formal education. It is to be 

noted that the education is completely integrated with social 

and natural environment with a view to achieve the ultimate 

goal namely self-realization. In this process there was no 

contradiction between the experiences gained from home, 

society and educational institution. Hence education was 

completely integrated with situations in life. When education is 

isolated from the reality of life and society, it becomes 

meaningless to the students. Very often in our society there are 

contradictions and clashes in the ideas gained from formal, 

informal and non-formal approaches. Maladjustment and 

personality clashes are created when the home, school and 

peergroups have different and opposing approaches and 

concepts. Deterioration of values are mainly due to the lack of 

conviction in the value system. The conflicts, corruption, 

dehumanization, fissiparous tendencies, selfishness, violence, 
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jealousy and intolerance are mainly due to the contradictions 

which an individual faces among formal, informal and non- 

formal agencies of education. 

Rarnayana gives the message of complete co-ordination 

between these three different systems of education. In other 

words the aim, content, method and teacher-pupil relationship 

should be such as to avoid conflicts between the home, society 

and school. The typical example is the present situation in 

Kerala regarding violence and hatred witnessed during the 

election to students' union in schools and colleges. It is highly 

disappointing to note that the management, students and 

authorities have no concern regarding the constitution of 

students' union. It is regrettable to note that very often we 

forget the aims of education and engage in activities, which are 

highly detrimental to the peace and harmony of the society. 

The importance of the role of formal, informal and non- 

formal systems of education is highlighted in 1Bhagavad-Gita 

too. 

This means that those 'who are considered as superior 

and great are models for others, for whom their words are the 
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law and the whole world follows their action'. As  the elders 

including the parents, teachers and social leaders serve as 

model for the young generation they should be very careful in 

their dealings with the young ones. In other words the corollary 

of the statements is a common proverb 'every people get, their 

government which they deserve'. 

The most qualified and eminent persons were 

recommended for recruitment as teachers because they will 

serve as role model to the society. It is with this idea in mind 

that Gandhi used to say: "Teacher is an approved agent of the 

society for bringing about social change". In other words a 

country rises up or falls low, as the teachers are high or low. 

The present society has not given due consideration to 

humanism and value system; It seems that acquiring wealth is 

the only value pursued by the large majority in the society. 

This is very often contributing to immoral, antisocial and 

corrupt practices. The message of Ramayana is the integration 

of different systems of education- formal, informal and non- 

formal to achieve the cherished goals of education. 

In Adhyatma Ramayana we may see that the formal, non- 

formal and informal education are integrated together in a 
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natural way. Formal education is given to young men and 

women in accordance with the curriculum of the hermitage 

known after the presiding teachers such as Vasishta, 

Viswamithra, and Agastya etc. But even after the formal 

education there is non-formal education through discussions, 

seminars, function such as 'yagas' and at the assembly of 

scholars. Most of the Upanishads are the outcomes of such 

discussions. 

In Adhyatrna Ramayana there are several instances, 

which show the effectiveness of informal education. Some 

examples of such discussions are those between 

Rama and Kousalya, 

Rama and Sita, 

Rama and Lakshmana, 

Rama and Bharatha, 

Rama and Guha, 

Rama and Thara, 

Rama and Sabari, 

Thara and Swayamprabha, 

Hanuman and Sugreeva, 

Sampathy and Monkeys, 
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1 1. Hanuman and Jambavan, 

12. Hanuman and Ravana, 

13. Vibheeshana and Ravana, 

14. Rama and Vibheeshana, and 

15 Sita Devi and Hanuman, 

The above instances show the crucial role of informal 

education. Hence it is reasonable to conclude that formal, 

informal and non-formal educations are to be integrated for the 

all-round development of the personality of the individual. In 

our present society the non-formal media and the informal 

experiences are sometimes going counter to the values taught 

in formal system of education. It is this conflict, which is the 

main cause for many of the dehumanizing effects in our present 

society. It has to be remembered that Mahatma Gandhi who 

said, "My life is my messagen is the typical representative of the 

culture highlighted in Ramayana. It is worthwhile to remember 

that his ideal was 'Rarna Rajya'. The principles of Adhyatma 

Ramayana serve as a beacon light - showing the right path to 

follow true education necessary for the peace and welfare of the 

whole society. In short we may conclude that Adhyatma 

Ramayana is the essence of Vedas and Upanishads stated in a 
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simple way to be understood by common man for attaining 

liberation from sorrow and miseries. 

2. The Vedic philosophies declare that 'Mukthi' (liberation) is 

the aim of life. Hence education should prepare the individuals 

for achieving the values of Dharrna for attaining Artha (wealth), 

Kama (worldly pleasures) and Moksha (Liberation from 

ignorance and sorrow). The ultimate aim of education is Mukthi 

or Liberation. This concept is basic in Indian philosophy and 

culture and also accepted by Buddhism and Jainism. Dr. 

Radhakrishnan in his book, 'Indian philosophy' quotes: "Ya 

Vidya Vimukthaye" meaning that vidya is that which liberates 

man. The upanishads, puranas and smrithis highlight this aim 

of education. Adhyatma Ramayana is a purana based on the 

Vedantic philosophy, in which Rama is depicted as the 

manifestation of Brahman. Realizing the Brahman and realizing 

the self are the same process. So the aim of education is also 

known as 'Atmasakshathkara7(Self-realisation). According to 

Indian tradition, one realizes everything including the ultimate 

reality by realizing himself. Plato also mentions self-realisation 

as the aim of education. According to Plato realizing the self is 

realsing the weakness and strength of a person for development 
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by rectifying the defect and improving the desirable qualities. 

The Indian concept of education is very clearly stated by Swami 

Vivekananda as "the manifestation of perfection already 

existing in man" Rousseau in his 'Emily' mentions about the 

aim of education as "leaving the child to Nature." He points out 

that every body is born pure and innocent but the society 

corrupts the person. Rousseau's concepts are closer to the 

Indian concept of education. On careful scrutiny it can be seen 

that the aim of education in Adhyatma Ramayana is a 

comprehensive one. Ezhutachan, the author of Adhyatma 

Ramayana states in his ' Harinarnakeerthanam' as follows: 

"One should not be proud of his self and become egoistic 

but, if he thinks so, he should think that he is the integral part 

of the whole universe". This is psychologically very significant. 

Accordingly when the personality of the individual develops the 

ego decreases and when the personality fully develops there will 

be no self-hood. From the social point of view an individual is 

an inseparable part of society and culture. All these indicate the 

importance of self-realization as an aim of education. Thus it 

can be seen that the self-realization is a very comprehensive 
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concept from the point of view of philosophical, sociological and 

psychological points of view. 

Some people think that eventhough India has achieved 

great heights in spiritual matters the Indians have neglected 

worldly life and related subjects. This is a very wrong concept 

because Vedas and vedangas including smithies have pointed 

out the need for Aparavidya (worldly subjects) and Paravidya 

(spiritual subjects). This principle is revealed in Adhyatma 

Ramayana. It is very evident that a person should be educated 

in the subjects necessary for worldly life including his 

profession, social life, personal life, and aesthetic life. In 

Ramayana, it is stated that; 3'0ne need not live for Bhoga 

(worldly enjoyment) but at the time need not avoid rightful 

enjoyment'. 

Sree Sankaracharya has also recommended that one 

should enjoy the life in accordance with Dharma by acquiring 

wealth through right means." How to discharge his duties, earn 

money and spend in the right way were the essential contents 

of ancient education. 
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It has been mentioned here that, the great saint 

Thiruvalluvar highlights only Dharma, Artha, and Kama (Akarn, 

Porul, Impam) as the aims of life. This means learning worldly 

sciences and leading a healthy social life is not against the 

ultimate realisation of Mukthi. The righteous life based on 

Dharma naturally leads one to Mukthi or ultimate liberation. 

Sri. Aurobindho has explained the integrated nature of 

curriculum resulting in personality development in which the 

physical, sensory, mental, intellectual, and spiritual levels are 

to be properly balanced to achieve the values of Dharma, Artha, 

Kama, and Moksha. 

3. Dharma is the basic value highlighted in Ramayana. It 

has been pointed out that Dharma has four important 

qualities- truth, compassion, purity, and sacrifice. In 

Skandapurana these four qualities are envisaged as the four 

legs of the ox (Nandi) on which the Supreme Being Lord Mahesa 

is seated. Symbolically this explains the importance and 

significance of Dharma in Indian context. According to 

Adhyatma Ramayana, a person should not be guided by his 

selfish interest, pleasures or by his emotions. Dharma should 

be the means and ends of every action. Even though Dasaratha 
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does not request Rama to go to the forest, Rama willingly and 

happily rejects the crown and goes to the forest considering his 

duties towards his father. Lakshmana is another example for 

extreme sacrifice, representing 'Dharrna' of a younger brother. 

Sita is a perfect example of Dharma of a woman. Guha, and 

Sugreeva represent the duties of the friends. Hanuman 

represents the qualities of devotion, courage, valour, and 

sacrifice. The examples of great souls attaining Mukthi 

(liberation) are indicated in the characters of Jadayu, Sabari 

and Swayamprabha. These are positive aspects of virtue 

pointed in Adhyatma Ramayana. But there are instances 

showing Adharma and its dangerous consequences also. 

Ravana and Bali are typical examples for this. They were 

ferocious warriors and powerful kings; but due to their ego, 

pride, and amour they had to suffer. The greatest quality of 

Rama is highlighted in his noble character of rejecting what is 

not belonging to him. He is only concerned with providing 

happiness to others. Adhyatma Ramayana reveals the fact that 

Dharma is the sum and substance of life. 

4. The Sanskrit equivalent for education is vidya, which 

means knowledge. This knowledge is that which, when 
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acquired, there is nothing more to know. A person who has 

acquired this knowledge realises 'Sachidananda', eternal bliss 

that includes Sath, Chith and Ananda. This is also known as 

realisation of Brahman. Sree Rama is depicted in Adhyatma 

Ramayana with the qualities of Sath, Chith and Ananda. A 

person who has reached this stage is capable of controlling his 

intellect by the soul. In such cases the intellect controls the 

mind and mind in turn controls the senses, and senses control 

the body. Such persons are the liberated souls. 

To achieve this goal the training and education should 

start in the order of body, senses, mind, intellect and soul. The 

description of educational system in Adhyatma Ramayana 

reveals that such a system of education existed in those times. 

In Lakshmanopadesam, the evils following a person acting 

on the basis of emotion are very clearly illustrated. 

A unique nature of ancient Indian education is the 

glorious relationship between the teacher and the disciple and 

the 'Nature' based education. Here 'Nature' means two aspects- 

one the innate nature of the pupil i.e., intelligence, aptitude, 

attitude, ability, and personality factors and second external 
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nature or natural environment. The formal education was 

imparted at Gumkula or the household of the teacher who was 

invariably a hermit residing at the hermitage situated in the 

forest. This gave a peaceful and enchanting atmosphere where 

the pupils bathed in the crystal clear water and kept 

companionship with deer and other animals in the forest. The 

isolation from the urban life gave an opportunity for 

concentration in their study because distractions were very few. 

Further the disciplined life of the hermitage trained them in 

high thinking and simple living. The herrnit was a role model for 

them. In Adhyatrna Ramayana there are plenty of descriptions 

of hermitages managed by great sages like Vasishta, Valmiki, 

Agastya, Sutheeshna, Bharadwaja etc. The description of these 

hermitages are very charming because they are located in ideal 

grounds near small rivulets and surrounded by beautiful trees 

and creepers and lovely flowers and green foliages. 

The sanctity of teacher pupil relationship and the ideal 

setting of the hermitages that served, as the centres of 

education are the unique characteristics of ancient Indian 

education. Gandhiji while framing the details of 'Basic 

Education' as a suitable education system for free India has 
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adopted these principles. Gandhiji's definition of teacher as an 

approved agent of society for social change and education as a 

process for social change and the concept of education as a 

process of self-supporting are evidences that education is 

purely a human service which involves no financial burden on 

the student or his parents. Further Gandhiji's concept of 'Rural 

University' is but an extension of old Gurukula system 

conducted in the hermitages. This may serve as a message for 

education for the 21st century, which is facing the grave 

problem of dehumanisation of education due to globalization 

and commercialization. 

5.3. CONCLUSION 

Main conclusions of this study reveal that Adhyatma 

Ramayana is reflecting a comprehensive system of education 

integrating temporal and spiritual education as summarised 

below: 

1. Adhyatma Ramayana reveals the natural and effective 

integration of the informal, non-formal and formal 

approaches of education. 
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2. According to Adhyatma Ramayana the ultimate aim of 

education is Mukthi or liberation from the ignorance and 

sorrows of worldly life. Mukthi also means the attainment 

of perfection by realising Brahman or the Ultimate truth. 

3. Even though Paravidya or the spiritual education is the 

most desirable aim, Aparavidya or worldly knowledge is 

also considered necessary for a balanced life. Hence 

Aparavidya or the education in the worldly sciences is 

also included as an essential part of education. 

4. The basic aim of education is to acquire the concept of 

Dharma, which should be the basis for all other values of 

life, such as Artha, Karna and Moksha. 

5. The content of education should be comprehensive 

consisting of temporal subjects related to the sciences or 

Vedangas and spiritual subjects like Vedas. In other 

words the content should contain both Aparavidya 

(temporal knowledge) and Paravidya (spiritual knowledge). 

6. An ideal person is one who is not only aware of the rules 

of Dharma but also lives according to it. A perfect 

individual is a realised soul who controls his intellect by 
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self (Atman), the mind by the intellect, the senses by the 

mind, and the body by the senses. 

7. Education should enable a person to suppress and 

sublimate his negative feelings like greed, disappointment, 

jealousy, and selfishness. It should help a person to 

develop universal love, compassion and self-sacrifice for 

the welfare of the world. 

8. Education should be imparted according to the need and 

aptitude of the individual. 

9. A student is expected to respect, love, and obey the 

teacher wholeheartedly. The teacher should love the 

students as his own children and try to help the all-round 

development of the personality of the disciple. 

10 The duty of an ideal teacher includes not only the 

education of the young ones entrusted to him but also to 

guide the society and the rulers for the pursuit of 

Dharrna. In this sense he is considered as a friend, 

philosopher and guide not only to the students but also to 

the society. In short he is actually a leader devoted for 

social change in the right direction. 
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11. Education should be related to the social and natural 

environment so that an individual can lead a happy life by 

adjusting himself with the natural and social 

environments. 

12. In the social life, since Dharma is the basis of every action 

the household life (Garhasthya) is necessary for the 

creation of a new generation (Praja). Rathi or sex is only 

for the creation of 'praja'. Dharma, Praja and Rathi are 

the 'goals in social life.' 

13. The educational ideas in Adhyatma Ramayana give top 

priority to international outlook and humanism. 

14. Adhyatma Ramayana emphasizes the coordination of 

formal, informal and non-formal education in the total 

development of the personality. These different 

approaches should not be contradictory to one another 

but complementary and supplementary to each other. 

15. Adhyatma Ramayana highlights the need for motivation in 

learning. The readers are motivated to a high level of 

devotion and seriousness in the introduction itself by 

picturing the narration of the story of Rarna as a dictation 
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by Lord Mahesa, himself at the earnest request of 

Parvathi Devi. This creates a feeling and attitude of 

seriousness, sanctity and devotional attention among the 

readers. 

16. Education as guidance of individual, by providing 

optimum conditions for the development of his innate 

potentialities is highlighted in Adhyatma Ramayana. 

Every individual has potential wisdom in him. The guide 

or the teacher has only to enable him to 'manifest the 

divine perfection already existing in him.' 

17. According to Adhyatma Rarnayana there is a sacred and 

ideal relationship between the teacher and the disciple. 

The teacher is considered as the spiritual father of the 

student and the student is considered as the spiritual son 

of the teacher. The student lived with his teacher as a 

member of his family where the teacher educated the 

students without any remuneration. 

18. The methods of learning are: self-enquiry, contemplation, 

discussion and project activity as directed by the teacher. 
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It was really learning by doing in the natural and social 

environment. Education was totally integrated with life. 

19. It can be concluded that the applications of most of the 

principles of the Adhyatma Ramayana in Education may 

be an effective solution for the modern world to realise 

peace and happiness based on the eternal values of 

compassion, love and self-sacrifice. 

5.4. EDUCATIONAL IWLICATIONS 

1. The qualities of an ideal woman and a man may be 

illustrated by the examples of Sita Devi and Sree Rama by 

including it in the relevant context of the curriculum. 

2. Role models of a perfect ruler, son, father, mother, 

brother, wife, friend, teacher, student, servant and 

devotee may be illustrated by citing suitable examples 

from Ramayana for guidance of the pupils. 

3. The study reveals the importance of the integrated 

approach for the all-round development of the personality 

through education. At present there is not only lack of co- 

ordination between formal, non-formal and informal 

education and also contradictions. Home, society and the 
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school should be made fully aware of the need for 

integrated approach. 

4. Motivation of the non-formal agencies of education 

especially the printed media and audiovisual media are 

limited to financial gains. Media very often projects the 

anti-social activities, causing deterioration of value 

systems. There should be strict control over the 

publication of media to avoid negative impacts on value 

systems. 

5. Awareness should be created among public, teachers and 

parents regarding the need for co-operation for imparting 

quality education for children. 

6. Proper attention should be given to health education, 

physical training and yoga practice. 

7.  The elders should be clearly instructed to behave properly 

in the presence of children and young people. They should 

be role models for the young generation. 

8. Training should be given for self-discipline. 
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9. From very early age the children should be made 

conscious of the chief aim of life and basic values. 

10. Values should be inculcated by presenting moral stories 

through audiovisual media. 

1 1. Training in co-operation, social service, and patriotism 

should be imparted. Training should also be given for 

rendering social service and participating in S. U. P. W. 

12. Independence Day, Republic Day, Gandhi Jayanthi, U.N. 

Day etc. should be observed properly to understand its 

significance to develop proper attitudes of nationalism 

and universal brotherhood. 

13. Teacher training should be reorganized with a view to 

integrating formal, non-formal and informal education. 

14. Even from the very early period children should be 

assisted to identify the chief aim of life. They should be 

guided and counselled to identify the important human 

qualities necessary for a successful social life. The 

children should also be helped to identify and understand 

the rights and duties of a citizen. 



149 
Conclusion and Discussion 

15. One should be fully aware of his duties towards parents, 

family and society. The individual should ultimately 

develop in to a universal man with international 

understanding. 

16. Pupil should be made aware of the fact that it is sacrifice, 

not selfishness, which distinguishes man from animals. 

17. Training in Dharma should be given emphasis in the 

cumculum. 

18. Content of education should consist both temporal and 

spiritual subjects. 

19. Education should be student centered. The teacher 

should be the spiritual father of the disciple. Top priority 

should be given for selection for teachers who should be 

not only scholars in their subjects but also persons with 

aptitude for teaching and a high degree of personal 

integrity. 

20. Awareness may be created for the mutual love and 

understanding between teacher and students. 



150 
Conclusion and Discussion 

2 1 .  Training in guidance and counselling should be given top 

priority in teacher education both at the pre-service and 

in-sewice stages. 

22. Teacher should evaluate the student continuously and 

comprehensively. There should be no failure of students 

in education system. 

23. Even after formal education the relationship of teachers 

with students should continue and the students should 

be helped through out the whole process of life. The 

teachers should be social engineers for positive social 

changes. 

24. Education system should help a person to develop self- 

esteem along with his awareness of duties and rights in 

the society. One should have courage to fight against the 

evils in the society neglecting personnel gains and 

favours. 

25. Awareness should be created that any work is dignified if 

it is related to one's aptitude. No profession is superior or 

inferior. 
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26. The study of Ramayana should be included in the relevant 

part of the curriculum for inculcating the values of 

universal love, sacrifice, humanity, honesty and courage. 

5.5. SUGGESTION FOR FURTHER STUDIES. 

1 .  A comparative study of educational ideas of Adhyatma 

Ramayana and Harinamakeerthanam. 

2. A comparative study of educational ideas in Adhyatrna 

Ramayana and Valmiki Ramayana. 

3. A comparative study of educational ideas in Adhyatma 

Ramayana and Basic education with reference to the aim 

of Education advocated by Gandhiji. 

4. A comparative study of educational ideas of Rousseau and 

Adhyatma Ramayana 

5. How far the modern technology oriented education is 

justified in the light of philosophy of education in 

Adhyatma Ramayana 

6 .  A comparative study of the significance of social education 

of Adhyatma Ramayana and Buddhist system of 

education. 
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7. A psychological .study of the different types of 

personalities in Adhyatma Ramayana with reference to 

the aims and values in life. 

8. The curriculum as envisaged in Adhyatma Rarnayana and 

its significance in modern world. 

9. The sociological concepts of Adhyatma Ramayana and its 

relevance in modern education. 
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