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SYNOPSIS

The present study entitled ‘BILINGUAL APPROACH TO ESL.TS
POSITIVE ASPECTS’ is a modest atfempt aimed at exploring the
inevitability of a Bilingual Approach fér the teaching of English in the higher
secondary and undergraduate classes in the context of Kerala. The study is
carried out mainly through an analysis of the students” and teachers’
responses recorded in a set of carefully designed and pre-tested
questionnaires. The techniques of class obsefvation, interviews with
students and teachers and experimental teaching for two sets of matched
ability groups are also tried to gather supporting data and to check the
validity of the data obtained through questionnaires. The higher secondary
and undergraduate students are chosen for conducting experimental
teaching. because by this level the learners’ attitude crystallizes and they

begin to think in terms of their prospects.

The present deplorable condition of English language teaching/

learning is very clearly revealed from the poor performance of the students
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at the 5.5.L.C examination. It is further backed by the data collected from
census of India 2001, published by the Directorate of Census Operation,
Kerala; from Economic Review 2001 and 2002 published by State Planning
Board, Trivandrum and from the Educational Statistics 2000-2001, published
by Directorate of Public Instruction, Trivandrum. More over the researcher’s
experience as a teacher of English for about twenty-five years also supports
this fact. All these factors have inspired the teacher turned researcher to

work on the topic, ‘Bilingual Approach to ESL'.

For collecting facts ten High Schools, ten Higher Secondary Schools
and five colleges of Kerala are selected. The informants are selected
randomly. The selection of students is made in such a way as to cover all
levels of learning ability so that the treatment of the topic might not get

diluted.

Selection of informants

Schools of three types like government schools, aided schools and
unaided schools and colleges of two types like government and private

colleges are chosen. Though the students and teachers of higher secondary
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and undergraduate classes are the main concern of the study, in order to
evaluate the general standard of English of the entrants to higher classes,
collection of data from the students and teachers of high schools has become
imperative. This is made effective through response sheets collected from
students and teachers of high schools. For the purpose hundred students
and fifty teachers from high school, fifty students and twenty teachers from
higher secondary schools and fifty students and twenty-five teachers frém
colleges are selected for facts finding through questionnaires. At the higher
secondary level classroom observation has been carried out during eight
class hours with the consent of the Principal of the school. Ten students and
five teachers each from higher secondary and college are also interviewed in
addition to the collection of data through questionnaires. A well thought out
experimental teaching has also been conducted besides the facts finding
through questionnaires and interviews. The experimental teaching has been
performed in both higher secondary and under graduate classes in order to

make the present study as empirical as possible.
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Different levels of the study

To formulate a realistic methodology to teach English to obtain
optimum learning at the productive as well as at the receptive level, the

study has been arranged in three parts:

A survey of the present standard of English of the students who get

enrolled in higher secondary and undergraduate classes
A survey of the present mode of teaching in higher classes

An attempt at developing a Bilingual Approach to facilitate effective

learning

The whole study spreads into six chapters. The first chapter is mainly
concerned with introducing the topic of study. It deals with issues like the
nature and relevance of the study, analysis of the different terms relevant to
the study, the present educational scenario of Kerala, and the global, Indian

and Kerala ELT situations.at present etc.

Chapter two gives an elaborate analysis and interpretation of the

erstwhile tried English Language Teaching Methods in India and elsewhere.




The main methods which are analysed are the Grammar-Translation
Method, the Direct Method, the Reading Method, the Army Method, the
Student Activated Multi-skill Approach advocated by the CIEFL,
Hyderabad and the Communicative Method and Bilingual Method. Such an
analysis has helped the researcher to understand the merits and drawbacks
of these methods. This, in turn, has enabled her to understand the main
reason why those methods couldn't thrive in the Indian soil. This realization
has given the inspiration to make an empirical study to evaluate the
desirability of adopting a Bilingual Approach. Of course this is not anything
" novel. But, the bilingual approach to ESL is not a recognized method as
Direct Method, or communicative approach even though it is practiced
everywhere. Hence she realized the need to have an empirical study to

authenticate the efficacy of Bilingual approach.

Chapters three, four and five are set apart to give a clear picture of the
empirical study performed to establish the efficacy of following Bilingual
Approach for the teaching of English as a second language in the context of

Kerala. For this, in chapter three a preliminary survey is conducted at the
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high school level. The findings of the preliminary survey have given an

added enthusiasm to continue with a follow up survey.

Hence chapter four is devoted to conduct the follow up study among
the students and teachers of higher secondary and undergraduate classes
mainly through questionnaires, class obsérvation and interview with the
students and teachers. The outcome of study is so promising that the
researcher continues the facts hunting with the help of a novel device -

experimental teaching.

Therefore the next chapter i.e. chapter five is assigned to establish the
findings of the previous chapters through experimental teaching in higher
secondary and college classes. The chief elements chosen for the teaching are

seen and unseen reading passages, grammar and guided composition.

The concluding chapter i.e. chapter six tries to put forth the findings of
- the empirical study, the details of which are given in the preceding three
chapters. Here the researcher puts in black and white the conclusions
arrived at and recommendations for its effective implementation. The major

finding is: the educational background of most of the students of the school
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and college level is very deplorable; it is so deplorable that we can not
expect full participation of the children in the English class where the
teaching is only through the target language. Hence an eclectic method
incorporating the feasible qualities of hither to tried methods, has been tried
on a trial basis in higher secondary and undergraduate classes and it has
brought discernable progress in the performance of the students. Hence the
presént learning environment stresses the heed to have a feasible teaching
method. Even though many teaching methods have been tried in our
schools, no well laid out method has been recommended for college classes
until now. Therefore, considering the preseht educational situation, it seems

that a sort of bilingual approach can be recommended.

,‘Ji



INTRODUCTION

Saroja Kumari K.R. “Bilingual approach to esl: Its positive aspects” Thesis.
Department of English , University of Calicut, 2002



CHAPTER 1

INTRODUCTION



INTRODUCTION

The present educational scenario of our state necessitates a study on
the topic “Bilingual Approach to ESL: Its Positive Aspects”. Here ESL stands
for English as second language. The present mode of teaching English as a
second language under unfavorable conditions in schools and colleges of
Kerala - a situation that arises out of the absence of a well laid out and well
formulated teaching method - makes such a study relevant and desirable.
“A method determines what and how much is taught (selection), the order
in which it is taught (gradation), how the meaning and form are conveyed
(presentation) and what is done to make the use of language unconscious
(repetition) (Mackey XI). The Bilingual method stresses all the four
principles mentioned above and aims at achieving a native like proficiency
in the target language. It aims at promoting "thinking in the language"
(Dodson). Though over the years there have been different methods
employed for the teaching of ESL up to the high school level, ineffective

teaching without any well-defined objectives on the part of the teachers




combined with inadequately motivated learners brought about students low

standard of English.

Effortless acquisition of a foreign language like English, which is
treated as a second language in many countries outside Britain, is
impossible. The third world countries like India struggling hard for gaining
access to modern knowledge have by and large realized the importance of
English in education. The role and function of English have undergone
significant changes lately. Since English is acclaimed as an important world
language it seems to be well and good to continue to learn it as a second

language in India.

English in India

It is true that the hey- day of English in India is now over. But to
throw away English would be throw away the vast treasure of knowledge
embodied in that language. The multilingual nature of our country demands
a link language to bring the multi-linguistic states closer. In our present
situation English language can serve the purpose though our late Prime

Minister, Indira Gandhi in a message to the Second World Hindi




Convention held in Mauritius said ‘India is a multilingual country where the
use of Hindi as a link language is increasing rapidly. In commerce and trade
and in politics it is being used on a much larger scale than before’ (The
Times of India 8). In 1985 while presenting the awards of the Utter Pradesh
Hindi Samsthan, our late Prime}Minister Rajiv Gandhi also said that Hindi
was the best possible link language in a nation of diverse tongues. But as
long as southern states of India oppose suchl a move vehemently, retention
of English in India is the need of the hour. English education started
spreading its roots and making its grip firm in the Indian soil about 250
years ago. To be precise it can be traced back to 1765 when East India
Company became a political power. After the declaration of Macaulay’s
Minutes in 1835 the spread of English education in India accelerated
considerably. In the pre-independence period English enjoyed in our

country the status of official language.

After independence, however, the importance of English in India
underwent a wane. Hindi in the Devanagari script was adopted as the
official language of the Indian Union although English continued to be used

as an associate language. The national spirit of the people prompted the




nation to uphold and attribute undue respect and importance to regional
languages and started to replace English by the regional languages for the
medium of instruction. The proliferation of English education in India has
enabled the educated Indians to exchange ideas in conferences and
elsewhere. It has been a significant factor in the advancement of science and
technology, commerce and industry and law and administration. English
has also made Indians aware of the strong currents of world culture. What is
even more important is that English, by acting as a lingua franca, has united
different linguistic regions in the country. It has played and is still playing a
significant role as a link language linking our country with the rest of the
world. Moreover, English has served as India’s window on to the world and
pipeline for the free flow of the endless knowledge of the world. Hence for
many practical purposes English has to be taught for a fairly long time to
come. Prof.Gokak has stated at least five reasons that prompt us to continue

with the study of English .The reasons he stated are as follows:

(1) English will continue to be the language of all
important trade and industry in the country for many

years to come. It will take many years before it ceases to be




the language of administration at higher levels. A
substitute has yet to be formed for English as the language
of competitive examination. The physical set up of offices
has to change. There are compelling economic reasons

why it cannot be changed so quickly. (52)

It was more than four decade ago that Prof.Gokak published his book.

Yet his arguments hold good even today except that

i

11.

1ii.

At the all India competitive examinations particularly the 1LA.S
examination, the essay paper can optionally be answered in one of the
tifteen Indian languages.

A few joint stock companies have introduced the regional language in
areas of their routine correspondence.

The universities particularly the ‘regional’ universities, have mostly
switched over to the regional languages as media of instruction in a
few subjects. However trade and industry that involve inter-state and
international contacts continue to use English. Similarly at higher
levels of administrations, which involve inter-state relations, English

may continue to be used.




(2) Knowledge of English is imperative for getting access
to modern Scientific and Technological knowledge. Even
universities that have regionalized the medium will think
twice before extending this step to courses in Law,
Medicine, Engineering or Agriculture. Such a step will put
the cart before the horse, the medium before the content of
a subject. Even for subjects for which the medium has been
regionalized, students have to supplement their
knowledge by reading books and journals in English, if

their degree has to have any value. (54)

It is well known that the world’s knowledge is enshrined in English.
Countries in Asia and Africa, which were till recently under the British rule
got the scientific knowledge and technological know-how from English
books. It is the knowledge of English that helps these countries maintain the

high level of their intellectual and scientific training and achievement

Apart from the former British colonies there are other countries like
Japan, Korea etc in Asia and some of the European and Latin American

countries where also English is taught as a second or third language purely




out of utilitarian considerations. Thus English is being learned or used all
over the world not out of any imposition but through the realization that it
has certain inherent advantages. Today the compulsions of learning English
are no longer merely political but scientific and technological. No longer is
English the language of Great Briton. “It is the language required by the
world for greater communication and understanding. It is the most

international of languages” (Quirk 5).

Yet English still remains as the language of scholarship. Scholars of
international reputation, whatever is their mother tongue, choose to write in
English, since English is acclaimed as a world language. “A measure of the
importance of English today even in the highly developed countries of
Europe can be seen in this: A Norwegian or Finish Scientist who a century
ago might have published his work in French and three centuries ago in
Latin, will often today seek to achieve the maximum circulation of his ideas
by publishing it in English. "Swedish Scientist in the distinguished and
venerable university of Uppasala may be heard discussing atomic physics
among themselves in English since English is the language they associate

with such scholarship” (10).



(3) So long as creative thought in every department of
knowledge is not as active in the country as in the West, it
would be rash to cut ourselves off from a language which
keeps us in contact with the latest thought in Europe in
every field of life and culture. So long as we have not
overtaken the West in its intellectual leadership of world
or even matched it on its own ground, rejecting the study
of English as a second language will amount to

committing intellectual hara-kiri. (53-54)

Hence it is not yet time for us to stop supporting the study of
English. During the 1960's 65% of world’s knowledge is printed in English
(Alexander 1967) .The Annual report of the British council for the year 1968-
69 states “English is now the principal means of spreading ideas and
values.60% of radio programs and most television materials are in English.
A flood of newspapers, magazines and comics in English cover the book
stalls of world’s airporté. Time and Times }reach the eﬁds of the earth. More

educational materials are available in English than in any other language”.




The role of English in the world has still gone up with the advent of

computer.

In India more than 80% of the books on university library shelves are
in English. To keep pace with this knowledge explosion we need to retain
English. The Report of Education Commission (1964-65) ministry of
Education Government of India, has emphasized the study of English for
practical purposes .It has recommended that special units for teaching
English should be established in universities and colleges whose main
objectives could be to give a good working knowledge of English to new
entrants by the adoption of modern teaching techniques and in as short a

time as possible.

(4) A knowledge of English is necessary today if only for
discarding English at a later stage. Translation alone can
enrich the literature in our language in every way. It is
possible to find in English, translations of outstanding
works relating to any field and written originally in any
language of the world. English literature itself is rich in

such writing. These can be translated into one language




10

only by persons who know English well and the subject,
which is their field of study. That is why English as a
second language has to be studied by all students, not
merely by those who wish to specialize in English. What
English did for our literature of power in the past, it has

yet to do for our literature of knowledge (Gokak 54).

It is true that all those who learn English as a second language would
not be competent to translate books into their native languages. Translation
~ is an exacting skill and therefore requires a thorough understanding of the
subject and a mastery of the languages, English and vernacular. But this is a
task of national importance and the sooner we produce a lot of competent
translators the better for the development of our country. This was what
happened in Japan years ago, with the result that every kind of knowledge

is within the reach of its people.

Not only translators translating English works into our regional
languages and vice-versa do we find in our midst. English has lent itself to

be the medium of creative expressions for some of the writers of our
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country. We have Mulk Raj Anand, R.K.Narayan, Raja Rao, Kamala Das,

Arundathi Roy and many others writing in English.

(5) There is the need to ihterpret India’s thoughts and
culture abroad. Our diplomats are learning many
languages today, from Arabic to Russian. Even so
‘international committees and conferences transact their
business in English and French.... Our budding diplomats,
thinkers and interpreters in the international field have to
study the compulsory as well as optional courses in
English. They have to express themselves with elegance
and grace in written and spoken English not merely with

formal correctness. (57)

Of course the fifth point that Prof.Gokak makes is of concern only to a
few. Let his deliberation of the matter highlights the urgency of continuing
English language teaching in our country. The kind of ‘ESL proficiency
imparted to learners at the school leaving stage is far from satisfactory. This
is being revealed by the surveys and studies conducted by the erstwhile

researchers. The following table, which shows the state average scores in
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English language for the past ten years at the Secondary School Leaving

Certificate examination, reinforces the point.

Table 1

State average scores in English papers in the SSLC examinations for the

past ten years

Year of Exam State Average for English Maximum Pass
Paper1 Paper 2 Marks percentage
1993 March 13 14 50 17.5
1994 March 14 16 50 17.5
1995 March 14 14 50 17.5
1996 March 11 15 50 17.5
1997 March 15 15 50 17.5
1998 March 16 17 50 17.5
1999 March 16 17 50 17.5
2000 March 16 16 50 17.5
2001 March 13 13 50 175
2002 March 15 16 50 17.5

(Source : Educational Statistics 1999, Statistical Unit, DPI, TVM)
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The above table makes a very shocking revelation of the low state
average scores in English papers in the SSLC examination for the past ten
years. The average score for the papers in 2001 March examination is only
thirteen marks. It has gone up a little in 2002 March examination. Still, that
too is far from satisfaction. In fact the table points at the inevitability of
improving the students’ standard in English. Therefore, some drastic
changes in the method of teaching are essential. The picture we get, when
we analyze in detail the district wise scores in English in the previous board

exam is also not at all satisfying.

The district wise average score for English in the SSLC examination
2001 reaffirms the pitiable status of English in Kerala. The table given

below illustrates the point.




Table 2

Revenue District wise analysis of achievement in English in the SSLC

Examination, 2001
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Paper1 | 34994 3.11 919 | 18.90 | 68.80 | 31.20 13 49
Kollam
Paper 2 | 34994 5.37 8.78 | 16.82 | 69.03 | 30.97 13 50
Paper1 | 17030 3.89 | 1001 | 20.23 | 65.87 | 34.13 13 49
Pathan-
amthitta
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Paper1 | 39494 461 | 1283 | 23.80 | 59.13 | 41.24 16 50 0
Ernaku-
lam
Paper 2 | 39494 843 | 1283 | 18.69 | 60.42 | 39.95 16 50 0
Paper1 | 12658 1.71 495 | 1516 | 78.17 | 21.83 12 49 1
Idukki
Paper2 | 12658 3.24 471 | 11.58 | 80.47 | 19.53 12 50 1




Table 2
Revenue District wise analysis of achievement in English in the SSLC

Examination, 2001

e %)
e ":ﬂ & LRl e~ R~] @ < TR %
2y vyl § 18332 (82|87 = | 5| & g
°E ES & & 0 > R| 9| 2in @ Eo | o8| o8
v g H g = L2125 235128 2 So|BS| %8
EAQ Z 28l - E2 | 59| 59| 8¢ & ~% 12828
5 5 f |S°|Sc|So|S5§ CE BT 2
Z 5 2 - S g | g S
Paper1 | 40701 504 | 13.82 | 27.81 | 53.33 | 46.67 17 50 1
Thrissur
Paper 2 | 40701 826 | 12.37 | 22.30 | 57.07 | 42.93 17 50 1
Paper1 | 38613 | 220 | 555 | 1350 | 78.75 | 21.25 12 49 1
Palakkad
Paper2 | 38613 | 4.02 | 498 | 997 | 81.03{ 1897 | 12 50 1
Paper1 | 64035 | 1.06 | 3.69 | 10.70 | 84.55 | 15.45 11 49 1
Malapp-
uram
Paper2 | 64035 | 1.92 | 3.16 | 829 | 86.63 | 1337 | 11 50 1
Paper1 | 43481 218 757 | 1810 | 72.15 | 27.85 14 48 1
Kozhik-
ode
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The table given above reveals that with the exception of a few districts
like Thrissur, Kottayam, Earnakulam, Trivandrum, the average marks
scored is bellow 15 and the percentage of students who scored above 80 in
English is below 5. In all districts other than Trichur more than 60% of the
students scored bellow 30%. This indicates that the rate of achieverﬁent in
English is very low in Kerala in spite of its very high literacy rate. According
to 2001 census, Kerala achieved the highest literacy rate of 90.92% among the
states in India as compared to the all India average of 65.38%. Kerala’s
female literacy rate at 87.86% and male literacy rate at 94.20% in 2001 are
well above the all India position. The literacy rates for all India and Kerala at
the beginning of the 20th and its growth through subsequent decade is given

in the table below.




Table 3

Literacy All India and Kerala - 1901-2001

Year All India Kerala
1901 5.35 11.14
1911 5.92 13.31
1921 7.16 19.02
1931 9.50 21.34
1941 16.10 -
1951 16.67 4047
1961 24,02 56.85
1971 2945 60.42
1981 36.03 70.42
1991 52.21 89.81
2001 65.38 90.92

(Source: Economic Review 2001, State Planning Board, TVM)
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The data given in the table indicate that the growth of literacy rate of

Kerala in the 20th century is tremendous. At the same time it is very sad to

note our student’s low standard of English. This emphasizes the need for a

well-defined and effective teaching method at higher level. This work

envisages a suitable approach to ESL teaching at the higher level of learning

- an approach incorporating the feasible facets of the hitherto experimented
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methods like Grammar Translation method, Direct Method, Audio lingual
method etc. This work plans to experiment a bilingual approach seeking a
‘systematic’ and ‘controlled” (Dodson 1963, 1972) use of mother tongue as
and when its use become inevitable while teaching English in higher

secondary and under graduate classes.
Relevance of the topic

Fifty or more years of independence clearly shows that the use of
English in India is indispensable. It is more so in the present developing era
when an emerging nation like ours can ill-afford to miss teaching the
language in an effective manner. As far as English occupies the position of
an associate official language, as a link language in offices and among the
educated people belonging to different states of our country and as the main
communicative tool with the outside world, teaching and learning of
English as a second language need to be encouraged .At a time when other
methods and approaches already experimented in schools failed to improve
the general standard of English of the entrants to higher classes and when
no such well defined techniques other than the lecture method, is prescribed

for teaching English to highér classes, the researcher finds it imperative and
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relevant to experiment with an approach which in reality is an integrated
approach incorporating the good aspects of the erstwhile methods tried in
our schools. A close examination of some of the important language
acquisition theories of the past few decades like behaviorism, cognitive
theory, creative construction theory and the interactionism induces the view
that learning of an additional language will always be influenced by one’s
mother tongue which is identified as ‘Cognitive Academic Linguistic
Proficiency’ (Cummins 1980). The possible L1 interference inspired the
researcher to think in terms of the relevance of trying bilingual approach in
the context of Kerala to teach English language in higher classes, that is,
experimenting direct method subsuming into it controlled and systematic
use of Malayalam in times of need especially while explaining abstract and
difficult lexical items, while familiarizing grammar rules and syntactic
patterns, while giving instruction to guided composition and reading
comprehension. This, it is hoped, would enable the learner to achieve toa
remarkable degree, the primary objectives of teaching/learning English as a
second language: developing the four basic skills such as listening, reading,

writing and speaking.
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Nature of the study

In the context of Kerala it is found that at the intermediate level,
learners are in need of learning English as a second language through some
very effective approaches or methods. Hence the aim of the study is to
formulate a realistic methodology to teach English to obtain optimum
learning at the productive as well as at the receptive level. The study carried

out on a scientific footing has been arranged in two parts.

a) A survey of the present mode of teaching English in high schools,

higher secondary and undergraduate classes.

b)  An attempt at developing a bilingual approach or an integrated

approach to facilitate effective learning.

The synthesis of the following components forms the basis of the

approach formulated for teaching English as a second language.

1)  The insight from the pilot survey conducted among the students and
teachers of high school and from the follow-up survey administered
among the students and teachers of higher secondary and

undergraduate classes.
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2)  College methodology recommended by the Methods Department of
the Central Institute of English and Foreign languages, Hyderabad,

India.

3) Relevant and acceptable features of the erstwhile methods

experimented in the schools of Kerala.

4)  Some relevant features from Dodson’s bilingual methods, which can

serve as an extension of his method to suit the College level.

Questionnaire based survey of learners and teachers of different levels
supplemented by interviews, classroom observations and experimental
teachingr is undertaken to attain the required information. The result
indicates that the use of Malayalam is very effective in the teaching of
textual comprehension and stimulating thought process especially to
students coming from backward circumstances. As a preliminary to the
proposal for a bilingual method to promote second language learning of the
students of Kerala, a few of the relevant basic concepts relating to

bilingualism and bilingual method need to be considered.
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Bilingualism and bilingual

The concept of bilingualism may at first sight seem to be non-
problematic. According to the Webster’s Dictionary (1961) a bilingual is
defined as ‘having or using two languages especially as spoken with the
fluency characteristic of a native speaker; a person using two languages
especially habitually and with control like that of a native speaker’ and
bilingualism as ‘the constant oral use of two languages’. Bloomfield (1935)
also defines bilingualism as the native like control of two languages (56). In
contra distinction to this definition that includes only perfect bilinguals,
Mcnamara (1967 a) proposes that ‘a bilingual is any one who possesses a
minimal competence in one of the four language skills that is, listening
comprehension, speaking, reading and writing in a language other than his

mother tongue’ (7).

Titone (1972) suggests a definition of bilingualism, which is a midway
between the two extremes. According to him bilingualism is ‘the
individual’s capacity to speak a second language while following the

concepts and structures of that language rather than paraphrasing his or her

mother tongue’ (11). Weinreich doesn’t specify the range of proficiency
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while defining bilingualism and bilinguals. According to him ‘The practice
of alternately using two languages will be called Bilingualism and the
person involved bilingual” (1) All these definitions, which range from a
native like competence in two languages to a minimal proficiency in a
second language, raise a number of theoretical and methodological
difficulties. The definitions neither specify exactly what is meant by native
like competence that varies considerably within a unilingual population nor
by minimal proficiency in a second language. When a bilingual knowing
two structurally different languages speaks in his second language there is
the likelihood of paraphrasing the structures of his mother tongue unless he
has a native like competence in his second language. If one possesses equal
competence in both languages he will be a balanced bilingual and one will
be a dominant bilingual whose competence in one of the languages, more
often the mother tongue, is superior to his competence in the other (Lambert
1955). Dominance or balance is not equally distributed for all domains and
functions of language; each individual has his own dominance (Hamers 8)
India has been a bi-/multi-lingual country all along, and Indian learners’

experience of bilingualism can be safely exploited for a proper teaching of a
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second/ foreign language. Indians have a great tolerance for languages, and
have been found to be good language learners in general. The social
psychology of bilingualism is a fascinating area of study. But “Bilingualism
or multilingualism,” writes Jakobovits (1970) “represent today a major
problem in the world, as they have been in the past and undoubtedly will
remain to be so in the foreseeable future”(61). Nevertheless Evans (1953)
unequivocally maintains that bilingualism “frees the mind from the tyranny
of words” (43). O'Doherty also feels that bilingualism of the genuine kind is
an intellectual advantage and that it is “ the pseudo-bilingual who is the real
Problem”(285). The western models and concepts of bilingualism, however,

may not be applicable to the Indian situation.
Bilingual Education and Bilingual Approach

The term bilingual education can mean different things in different
context. If we take a common sense approach and define it as a program
where two languages are used equally as media of instruction many so
called bilingual education programs would not count as such. Hamers and
Blanc define bilingual education as “any system of school education in

which, at a given moment in time and for a varying amount of time,
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simultaneously or consecutively, instruction is planned and given at least in
two languages” (10). This definition insists on the use of two languages as
media of instruction; it does not include curricula in which a second or
foreign language is taught as a subject with no other use in academic
activities, although L. teaching may be part of a bilingual education
program. Most of the programs of bilingual education come under one of
the following three categories (1) Instruction is given in both languages
simultaneously (2) Instruction is given first in L1 and the pupil is taught
until such time when he is able to use L, as a means of learning (3) The
largest part of instruction is given through L», and L; introduced at a later
stage, first as a subject and later as a medium of instruction. It will be
effective and useful if the bilingual programs are visualized and developed
in a socio linguistic perspective giving due respects to factors conditioning
bilingual education like social, historical and ideological. The political,
economic, ideological and educational events that occurred in the world
during the last few decades iniiiated the development of bilingual/
multilingual education throughout the world, particularly in the British

colonies. After independence our economic development demanded the use
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of a language of wider communication. Bilingual programs stressed the
importance of teaching/learning English as a second language. In India also

the situation was not different.
Bilingual Approach

By bilingual approach the present study implies the effective and at
the same time controlled and systematic use of the MT for the teaching/
learning of English as a second language. The study of a foreign language
like that of most other basic disciplines is both a progressive experience and
progressive acquisition of a skill. With a homogeneous group of gifted
students who already have an understanding of the fundamental structural
relations, progressive acquisition of the language skills is not an insuperable
task. For such students, discussion of the structural system, explanation of
the difficult areas of the foreign language can be done through the foreign
language itself. Teaching a foreign language in that language itself is the
most appropriate technique for well-equipped students. But “for students
who find the language study difficult, explanations in the native language
which are brief, coherent and to the point followed by active practice of the

features under discussion are more effective” (Rivers 86).
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Relevance of Bilingual Approach in the context of Kerala

Since more than 50% of the students of the schools and colleges of
Kerala hail from educationally backward areas like Palghat, Wayanad,
Kozhikode, Malappuram and Idduki, teaching English through the target
language alone will not be of much use. The reports of the many study
groups, education commissions and committees like the committee
appointed by UGC under the chairmanship of Dr. H.N.Kunzro in 1955, the
university education commission under the chairmanship of Dr.
S.Radhakrishnan in 1949, the secondary education commission in 1953, the
English Review Committee appointed by UGC in 1960, the education
commission under the chairmanship of D.S.Kothari in 1966, the study group
under the chairmanship of V.K. Gokak appointed by the Ministry of
Education in 1967, committee appointed by the Ministry of Human Resource
Development, Department of education in 1986, the Acharya Ramamurthi
Commission in 1990 recommended strongly the teaching of English in India
for maﬁy more yearé to come. The Secondary Education Commission which
submitted its report in 1953 particularly stressed on the three level

components of teaching/learning process that is method, material and
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evaluation. This report is especially relevant in the teaching of English even

today. Emphasizing the method of teaching the commission said.

Any method good or bad links up the teacher and its
pupils into an organic relationship with constant mutual
interaction. Every teacher and educationist knows that
even the best curriculum and the most perfect syllabus
remain dead unless quickened into life by the right

method of teaching and the right kind of teachers. (83-84)

Word-by-word translation into mother tongue is recommended in
Grammar Translation Method and no use of mother tongue is considered in
direct method. But this ‘all’ or ‘none’ approach characteristic of the GTM
and the DM respectively is hardly helpful in teaching English in the present
Kerala context. Therefore a bilingual approach that entertains a controlled
and systematic use of MT while teaching English as a second language is far
more helpful than otherwise. In other words the help of MT can be sought
when explanation in the target language fails to bring the desired result in

the teaching | learning process of English.
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In our present second language teaching/learning environment an
eclectic method seems to be the right method of teaching English. Eclectic
method means a method formed by combining the good and feasible aspects
of the erstwhile tried methods like GTM, DM, SM, communicative approach
etc. The present bilingual approach is a sort of Eclectic Method/Integrated
Approach since it fuses in it the relevant and good features of other
methods. Hence in the present study the terms bilingual approach,

integrated approach and eclectic method are used inter changeably.
Approach and method

Approach is said to be flexible while method is rigid. A certain
amount of clarity in the use of the terms is necessary in any discussion of
language teaching methods. E.M. Anthony in his article ‘Approach Method
and Technique’ distinguishes the three terms. These according to him are in a

hierarchical order. An approach is viewed as

A set of correlative assumption dealing with the nature of
language and the nature of language teaching and
learning... It states a point of view, a philosophy, and an

article of faith- something, which one believes but cannot
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necessarily prove. It is often unarguable except in terms of

the effectiveness of the methods, which grow out of it. (94)

Thus the acceptance of aural-oral approach in language lessons for
instance, is an assertion of the fact that speech is primary and writing
secondary. From this assumption flows procedure for teaching what must

be consistent with the approach.

‘Method’ is an overall plan for the orderly presentation of language
material, no part of which contradicts and all of which is based upon the
selected approach. “An approach is axiomatic, a method procedural” (95).
Several factors such as the learner’s MT, his cultural background, his age, his
motivation for learning, go to influence the orderly presentation of language
materials or the method employed. A technique is a device for getting the
result aimed at. “It is a particular trick, stratagem or contrivance used to
accomplish an immediate objective. Technique must be consistent with a
method and therefore in harmony with an approach as well”(96). In spite of
such a distinction between approach and method, in the present study these

two terms are used interchangeably.
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English as a Second Langﬁage (ESL) or English as a Foreign Language
(EFL)

A language may be termed ‘second’ or ‘foreign’ language according to
the status either for the individual who speaks that language or for the
society in which that language is spoken. In both cases that status may
change in the course of time. It is therefore inevitable that the classification
of a language as second or foreign is neither clear-cut nor stable. Albert H
Marckwardt has made a distinction between ‘English as a foreign language’
and English as a second language’. When English is “taught as a school
subject on an adult level solely for the purpose of giving the student a
foreign language competence which he may use in one of several ways”(4),
then it is taught as a foreign language. The main objective of teaching it as a
FL is to enable the learner to read literature, to read technical works, to listen
to the radio, to understand dialogue in the movies and to use language for
communication possibly with the native speakers. But English becomes a
second language when it is ‘a language of instruction in schools as in the
Philippines, or a lingua franca between speakers of Widely diverse
languages as in India”(4). The same distinction is made by D.A. Wilkins

when he says
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It is common to use the former (FL) to refer to the status
of a language which is not used for any normal day to day
social interaction in the country where it is being learnt
and by contrast to use the latter (SL) where, without being
the native language of any social group in the country, it is
nonetheless used for such purposes as the conduct of
commerce, industry, law, administration, politics and

education. (49-50)

In India we need English not only for operational purpose but also for
identifying ourselves with those who use the language in India and abroad.
Two main kinds of motivation are at work in our approach to English
learning: instrumental and integrative. Geoffrey Broughton (1974) and his

colleagues who speaks of the above two kinds of motivation further say

When anyone learns a foreign language instrumentally he
needs it for operational purposes to be able to read books
in the new language, to be able to communicate with other
speakers of that language. The tourist, the salesman, and

the science student are clearly motivated to learn English
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instrumentally. When anyone learns a foreign language for

integrative purposes - he wants to feel at home in it. (5)

It is an accepted fact that English has been taught as a second
language in India for more than one and a half centuries. However it
appears that the role of English in India is decreasing and therefore it began
to lose its status as a second language and in some states it has already
become a foreign language. But the increasing awareness of the importance
of English in the world should compel us to learn it for special or specific

purpose and for widening our intellectual horizon.

So our aim in teaching English to our students is to enable them to use
English with ease and comfort, that is to use it both instrumentally and
integratively i.e. to say, they should be able to speak and write English
effectively and develop an ability to understand the ELT situation that was

prevalent until now and see any progress or change can be made.
English Language Teaching in India

The teaching of English in India dates back to the early decades of the

19t century. Initially it was associated with the evangelical zeal of the



34

missionaries of various Christian denominations. A.R. Wadia in The Future of
English in India, gives a brief sketch of the early days of ELT in India.“As
early as 1759 missionaries were allowed to enter India and then the Court of
Directors of East India Company encouraged the missionaries to start
English Schools’ (3). Fortunately for the development and spread of English
in India, towards the early part of the 19th century a few enlightened Indians
like Raja Ram Mohan Roy felt that the system of classical education would
keep our country in darkness and associated English with a promise of
modernization and liberation. The Charter Act of 1813 shouldered upon the
East India Company the responsibility of educating Indians. Though the
Charter Act did not specify the particular language to be promoted, Lord
Macaulay’s Minutes of 1835 gave it a definite direction to promote English
language and literature for the realization of the twin aims of establishing
proper communication between the rulers and the ruled through English
language and to strengthen and improve native languages by borrowing
western nomenclature to adapt them to the study of sciences. In short
Macaulay clearly defined the aims and objectives of English language
teaching in India, which remained so till the National movement for

freedom.
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Thus “right from the middle of the 19t century a lot of people
belonging to diverse professions like scholars, journalists, political leaders,
educational planners and pedagogues have addressed themselves to specific
issues and taken definite positions on the spread of English in India, the
form and function of English in India, the teaching and learning of English
in India, the future of English in Indiaﬁ(Kapoor and Gupta 14). At the same
time on the basis of Wood’s Dispatch in 1854, government suppofted the use
of English in higher education, in the higher executive level of the
government and for the proceedings of the higher courts. How English has
come to be acknowledged as the elitist’s language is clear from the words of

Das Gupta (1970).

In 1837 English and Indian languages had already replaced
Persian in the law courts, English in the higher and
vernacular languages in the lower courts. Thus in both
education and the law courts languages became a marker
of two separate levels of social operation - the upper level

reserved for English, the lower for the vernaculars. The
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policy of the administrators consciously promoted the

association of English with a status and privilege (43-44).

ELT situation in Kerala

In our school and college curricula English occupies an important
place from the primary through the undergraduate classes, sharing an equal
status with Malayalam, the vernacular language. Being one among the few,
if not the only one state, which strictly adheres to the three language
formula, Kerala introduces English into the school curriculum as the second
language in the fourth grade, i. e. at the learner age of about nine years and
retains it as a compulsory subject for eleven years till the learner enters the
third and final year of the undergraduate course. The table given below
illustrates the steadily increasing weightage given to English in terms of the

allotment of instructional hours in the school and college curriculum




Table 4

Information concerning the weightage given to English in the school and

college curricula of Kerala
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Secondary (VIII-X) 3 6 35 17
Higher secondary
(XLXII) 2 12 48 25
Under graduation
(first and second 2 16 80 32
year degree class) '
Total 11 42 205 100

(Source: Govt. Model Higher Secondary School for Gitls, Thrissur)

The table shows the gradual increase in instructional time allotted or
allowed to English from 11% periods at the lower primary level to 32% at
the undergraduate level. Up to grade X the only other element in the

curriculum that gets equal weightage in terms of instructional hours is the
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first language. From higher secondary onwards English gets more
weightage than the first language and even English is taught as the first
language and vernacular language is pushed back and is made optional.
From higher secondary onwards the medium of instruction is English even
though there is an option for the students of the humanities to write their
examination in the mother tongue. This choice is not allowed in the case of
science subjects. This is mainly because to the students of Kerala English is

the only way open to the world of science and technology.

When compared to the other states of India English has been given
greater weightage in our curriculum. This may be due to the need felt for
English by the common man. The long tradition of missionary work has
provided even the remotest villages of the state with an awareness of the
need for a survival proficiency in a link language. Moreover the impact of
liberal education provided the keralites with a different perspective in their
approach to the non-native languages, both Indian and foreign. Unlike the
dther states of India, Kerala f-/vas fast progressing towards secular education.
Ever since Vasco De Gama’s arrival in 1498 Christian Missionaries had

established a number of mission schools all over the southern regions of
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India and set up printing presses to speed up the propagation of their faith.
The enlightened rulers, who were quick to foresee the threat of large-scale
religious conversion from Hinduism and especially from the lower castes to
Christianity, started and promoted parallel educational movements. The
secular education of Kerala in the early 20th century resisted simultaneously
the Hindu fundamentalism and the Christian assault. By that time, the
Muslims had also started realizing the promising results of secular
education. The first sign of such a reawakening among the Muslims of India
in this regard was to be seen when a group of progressive educated Muslims
formed the Muslim Educational Society and started spreading the message
of education among the weaker section of the community. Education for the

Muslims, till then, was only a privilege of the rich.

An interesting fact about the language education in Kerala is that
there has never been a controversy over language either in the making of
educational policies or on the political platform. As noted earlier, English is
introduced in the school curriculum in class IV followed by Hindi as the
third language from class V up to high school level. Students have the

freedom to opt for Sanskrit, Arabic and Urdu as the language even though
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their MT is Malayalam. At the college level, all the Indian languages occupy
the status of a second language. Of late India has been witnessing state

governments and political parties demanding a total ban on English.

The age long practice of translating English literature into Malayalam
has increasingly helped the Keralites to possess a wider view of world

outside their state as well as their country.

Perhaps the most compelling force that motivates the Kerala youth to
learn English is the economic crisis of the state. Unemployment is the
hardest reality there. By 1987 more than seven lakhs of Keralites - most of
them educated youngsters - had left their home state looking for jobs either
in the cosmopolitan cities like Bombay or abroad especially the middle east.
Skilled workers, teachers, semi- skilled and unskilled workers from all strata
of life fly abroad everyday. Both the students and parents are becoming
increasingly aware of the shocking reality of unemployment. English for
them is literally a passport to a job. Hence they have strong motivation for
gaining proficiency in English. But have the rich resources of learner
rﬁotivation been successfullyAtapped? The present ESL situation in Kerala,
therefore, demands a drastic change in the methods to be followed to teach

English.
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Major Methods followed in India

It would appear that no comprehensive survey of ELT in Indian
Schools during the different periods of this century is available and “one
had to look to various government reports, the popular text books and the
personal experience of the generations that went to schools in the 20's and
30’s” (Ghosh 1). Yet it is clear that the method most popularly practiced in
Indian Schools at the turn of the 20t century was the Grammar-Translation
method. During this period emphasis was laid on the teaching of formal
grammar. In the English classes teachers would read and translate the
literary texts and learners would memorize the grammar of English with the
help of the grammar books as they did when they learnt Sanskrit through
Kayya-Vyakaran Style. Immediately after the first decade of the 20t century
things changed and another more feasible method of teaching English, the
Direct Method, was tried in Indian schools. The first book advocating the
use of the method in India is P.C. Wren’s The Direct Teaching of English in
Indian Schools (1913). The method became very popular in Training Colleges
and it found wide acceptance at the official level. Still the method failed to

survive in the Indian situation since its successful implementation
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demanded competent teachers who themselves had perfect command of

both written and spoken English.

Things took a different turn by the middle of the 20t century. When it
was realized that both GTM and DM did not make great calls upon the
teachers’ linguistic ability (West 49). Hence the need for a better alternative
method was felt. West’s Reading method was experimented in Dacca and in
some parts of India. He emphasized the importance of reading and
endowed only a secondary place to speaking, which was the main tenet of
the Direct Method. West's The Teaching of English: A Guide to the New Method
Series was based on his idea on vocabulary selection and systematic teaching
of reading. In other words the period before independence was
unmistakably marked by a pioneering work in vocabulary selection, reading
and an attempt at a scientific approach to language teaching. But the Second
World War and the independence of India showed up far more urgent
problems to be solved than that of modernization of English teaching on the

lines suggested by West and Palmer.

However the development in the field of foreign language teaching

that took place during the Second World War in the U.S.A and UK had far
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reaching influence on ELT in India. In America the wide spread application
of structural linguistics to language teaching was made in the Army
Specialized Training Programme (ASTP). It emphasized the ability to speak
and understand the language when spoken by native speakers. The drilling
of fundamental structures was an important feature of the programme. At
the University of Michigan Charles Fries developed his oral Approach the
main principles of which were articulated in his book Teaching and Learning
English As a Foreign Language (1945). During the same time I A. Richards and
C.M. Gibson through the book, English Through Pictures developed and
popularized the graded Direct Method at Massachusetts. In Britain at the
University of London, a methodology more or less similar to Richards’
graded Direct Method was developed in the late forties. This method
favored oral situational presentation and oral drilling of the carefully graded

structural items within a limited vocabulary.

Until the mid forties most of the principles associated with the various
movements had made little impact on the ELT situation in India. After
independence, however, the changed position of English in the country

compelled the authorities to think about bringing improvement in material
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and method of teaching English at all levels. Thus in 1952 the first Structural
Syllabus was produced in Madras and made it part of that state’s school
curriculum. It spread fast and was adopted by state level systems in several
parts of the country. The 50’s and 60’s of the twentieth century witnessed a
large-scale acceptance of what has come to be called the Structural Approach
in the teaching of English. It embodied the principles of (1) structural
grading (2) Vécabulary control (3). oral situational presentation and (4)

repeated practice for establishment.

In December 1957 a seminar of lecturers in English in training colleges
was organized by the All India Council of Secondary Education at Nagpur
to discuss various problems connected with English teaching in secondary
schools. It was decided at this seminar that a six-year course in English
based on a syllabus of about 300 structures and a vocabulary of 3000 words
should be followed in all states. A draft of the syllabus was discussed at the
seminar and later the All Indian Council of Secondary Education appointed
a special committee and it preparéd a detailed syllébus for the. first three
years of the English course containing a list of 184 structures and a basic

vocabulary of 2500 words (Iyer 19-20).
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In spite of general acceptance the structural approach with controlled
and repeated practice did not bring the expected result. David Wilkin's
Notional Syllabuses published in 1976 represented the communicative
alternative to replace the structural methodology of teaching language. This
Notional Functional (NF) syllabus too did not survive for long. Widdowson
(1979) and Crombie (1985). Vehemently criticized it and found that it was
less economical and far less efficient than the structural syllabus. According

to Tickoo.

By the 80’s when communicative syllabuses particularly
NF were being rejected by the systems in England itself,
several Asian countries (Hong Kong in 1981, Malaysia in
1982, Sri Lanka in 1984) adopted such a syllabus. In India
too, on state level West Bengal, adopted NF, in its schools

and started work on producing instructional materials for

it. (111)

In an attempt to find an alternative to the structural approach, N. S.
Prabhu published his Procedural Syllabuses (1984). It was a five yearlong

school based experiment in South India. The procedural syllabus contains
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some 400 tested tasks and a number of usable insights from ordinary
classrooms. Yet Prabhu claims that grammatical competence is achieved
automatically and unconsciously while doing the “tasks’. To him any activity
that concentrates on teaching the language form is unacceptable. Through
his Theoretical Background to the Bangalore Project (1980) Prabhu came up with
the Communicative Approach, according to which a language is learned
when the learner’s attention is not on language form but on meaning.
Learner’s mind, according to this approach, is engaged in activities and their
successful competition and language used in the process of performing the
activities is learnt incidentally. Our Central Board of Secondary Education
has designed the syllabus of English language for the attainment of
communicative competence and the method to be followed is

communicative approach.

The Education Commissions appointed by the government of India
from time to time to evaluate the existing condition of English in India were
unanimous in the opinions regarding the continuation of the study of
English in Indian Schools and Colleges as a second language. Our National

Education Policy of 1968 and 1986 while recommending a three-language
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formula up to secondary stage, emphasized the need to strengthen the
English language teaching in India since it is acclaimed as an important

world language.
ELT Institutions in India

The various institutions that were founded in different parts of the
country with the sole aim of promoting English language teaching gave due
respects to the reports and recommendations of the different education
commissions and made some strides based on the practical validity of
English language. Thus for the first time in 1952 Madras English Language
Teaching Campaign (MELTC) introduced a structural syllabus in the
teaching of English. In 1954 the first English Language Teaching Institute in
India was established in Allahabad. The present Central Institute of English
and Foreign languages (CIEFL) was founded at Hyderabad in 1958 under
the name Central Institute of English. Regional Institutes of English at
Bangalore and Chandigarh followed it. The Central Institute of English and
Foreign languages is conducting researches in material production,
methodology and evaluation through its respective departments. CIEFL is

providing certificate and diploma courses in ELT.
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The Regional Institute of English, Bangalore has been conducting a
communicative programme of English language teaching and now it is
providing certificate and diploma courses in ELT besides a four months in-
service course in English Language Teaching and annually it is holding

seminars on the current issues of the area.

At present in Kerala English language teaching starts from 4th
standard onwards. The state council of Educational Research and Training is
providing the curriculum, the teaching materials and inservice programmes
for teachers of primary and secondary and higher secondary schools.
Moreover District Institutes of Education and Training in the districts are
authorized to conduct in-service refresher programs, curriculum revision
and such other activities. District center for English at Thrissur and the ELT
centers at Trivandrum, Quilon and Calicut provide in-service courses for
secondary school teachers. Recently for furthering the education of the
children, drastic changes have been brought about in the mode of teaching
not only languages but teaching all subjects as well. A new method called
DPEP has been introduced on a trial basis to be practiced from 1st standard

to 7% standard. It aims at developing the latent talents of the children. The
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system is quite promising but inadequate training given to the teachers, it is

afraid, would adversely affect the new system.

To sum up, it seems that the thumbnail sketch of the ELT situation in
India would remain imperfect unless a detailed study of its global situation
is made. Hence a detailed sketch of the history, development and growth of
ELT is given at the end of this study as appendix A. In the next chapter a
detailed analysis of the different erstwhile tried ELT methods is done since
such an analysis of the different teaching methods would be of great help to

the present study.
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ENGLISH LANGUAGE TEACHING:
METHODS AND APPROACHES

Any serious study, which aims at contributing new ideas to English
Language Teaching Methods have to analyze, thoroughly the strength and
weakness of the various language teaching methods erstwhile tried. In this
chapter an attempt is made to interpret and evaluate the methods that have
been in vogue from time to time in different parts of the world. While
discussing each of these methods, the prime objective, that is, the context of
the ELT in India with particular reference to the ELT solution in Kerala, is
borne in mind. The ahalysis of the methods includes the background in
which the methods evolved the basic principles and characteristic features of
the methods, the strength and weakness of each method and lastly the
relevance of the method. Such an analysis of ELT methods is rendered here
with the main objective of establishing the feasibility of following a bilingual
approach for the teaching of English as a second language in the State of

Kerala especially in higher secondary and under graduate classes.
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Some of the important methods and approaches discussed in this

chapter are:

1)
2)
3)
o
5)
6)

7)

8)

9

The Grammar- Translation method.
The Direct Method

The Reading Method

The Army Method

The Audio-lingual Method

The Structural Approach

~ The Student Activated Multi Skill Approach advocated by the CIEFL,

Hyderabad.
Communicative Language Teaching

Bilingual Method

The Grammar-Translation Method

Grammar Translation method, also known as the Classical Method or

the Traditional Method, is clearly rooted in the formal teaching of Latin and

Greek which prevailed in Europe for many centuries. Mackey says, “This is

simply a combination of the activities of Grammar and Translation” (153).
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As its name suggests, “this method emphasizes the teaching of the second
language grammar; its principal practice, technique in translation from and

into the target language” (Stern 453).
The Grammar Translation Method is based on three assumptions:

(1) Translation interprets the words and phrases of the foreign language
and enéures comprehension of the vocabulary items, collocations and
sentences.

(2)  In the Process of interpretation the foreign phraseology is assimilated.

(3)  The structure of the target language is best learnt when compared and

contrasted with that of the mother tongue.

This method became very popular in the late 18th century and in the

early 19th century.

It advocates the learning of the rules of grammar and hence fails to
produce ﬂuéncy of expression in students. Lack of theoretical basis has not
abated the applicability of the method even today when several
linguistically sound methods are available. This method is most suited in

teaching large classes with limited resources, since students can be made to
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listen, copy rules, write out exercises and correct them from the black board.
For this method the teacher need not be very competent in the target
language. All that he needs to do is to follow the text carefully and discuss it

using the mother tongue wherever necessary.

However, this method was not without weaknesses. There was a
reaction against GMT in Europe around the year 1900. Stern, Sweet and
Jesperson, to mention a few, realized that the use of translation as the only
means of instructions would be ruinous. Palmer, who has no objection to
using translation in certain specific contexts, attacks what he calls, “The
classical method’, vehemently and says “It is one which treats all languages
as if they were dead, as if each consisted essentially of a collection of ancient
documents to be deciphered and analyzed... It is the one which categorically
ignores all considerations of phonetics, pronunciation and acoustic image,
and boldly places language on a foundation of alphabets, spelling and
writing systems” (57). Wilga Rivers who succinctly sums up the limitations

of the Grammar Translation Method says

Little Stress is laid on accurate pronunciation and

intonation; communication skills are neglected; there is a
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great deal of stress on knowing rules and exceptions, but
little training in using the language activity to express
one’'s own meaning, even in writing... The language
learned is mostly of a literary type, and the vocabulary is
detailed and sometimes esoteric. The average students has
to work hard at what he considers laborious and
monotonous chores-vocabulary learning, translation and
endless written exercises... His role in the classroom is, for
the greater part of the time, a passive one - he absorbs and
then reconstitutes what he has absorbed to satisfy his

teacher (17-18).

Although as a teaching method it is imperfect, certain elements in it
may be found useful in a teaching situation. Where rules facilitate the
learning process there is no reason why they need not be incorporated in
teaching. Similarly stalwarts of language teaching like Stern, Sweet, Palmer,
Passy, Jesperson, while realizing translation as an inadequate means of
instruction, felt that it could not and should not be totally banned from

language teaching activities. “When the foreign word to be demonstrated is
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known to be for all practical purposes the equivalent of a native word,

translation is a better mode than definition” (Palmer 58).

In India Grammar Translation method has been the most widely
practiced method of teaching in Schools and Colleges. However in the past
few decades a lot of changes have taken place in English Language Teaching
Methodology. These changes and the introduction of new techniques have
relegated the grammar translation method to the background. In theory this
is what happened. But in the actual classroom situation, in spite of changes
and new techniques, in most of the cases, what happens is adherence to the
grammar translation method; the only difference is that it is being

incorporated into other methods.

In Kerala, the situation is not different from that of other states of
India. New innovations in the field of English language teaching could not
bring much change in the attitude of the teachers of Schools and Colleges,
especially of the rural areas, mainly because of the poor standard of the
students, unwieldy size of the classes, incompetence of the teachers and the

vast syllabuses imposed for the study.
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The Direct Method

The language teaching reforms from 1850 to 1900 particularly in
Europe attempted to make language teaching more effective by a radical
change from grammar-translation. Various methods were developed during
this period attesting to the general discontent with the prevailing theory and
practice. The dissatisfaction is strikingly shown by the way in which new

methods are run after.

“But none of these methods retain their popularity long - the
interest in them soon dies out. There is a constant
succession of them; Ollendorff, Ahn, Prendergast, Goniss
to mention only a few - have all had their day. They have
all failed to keep a permanent hold on the public mind
because they have all failed to perform what they
promised. After promising the impossibilities they have all
turned out to be on the whole no better than the older

methods” (Sweet 2-3).

The proposed reforms went under a variety of names: ‘reform

method’, ‘natural method’, ‘psychological method’, ‘phonetic method’, but
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the most persistent term to describe the various features of new approaches

in language teaching was the term ‘direct method’ (Stern 457).

The Direct Method is characterized above all by the use of
the target language as a means of instruction and
communication in the language classroom, and by the
avoidance of the use of the first language and of

translation as a technique (Sterri 456).

In a broad sense any method, which does not use the learner’s mother
tongue, may be said to be a direct method. Its main features as stated by

Mackey are as follows:

(1) The use of everyday vocabulary and structure. (2) Grammar taught
by situation. (3) Use of many new items in the same lesson to make the
language look sound and natural and to encourage normal conversation. (4)
Oral teaching of grammar and vocabulary. (5) Concrete meanings through
- object lessons: abstract ones through the association of ideas. (6) Grammar
illustrated through visual presentation. (7) Extensive listening and imitation

until forms become automatic. (8) Most of the work is done in the class;
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more class hours needed for the method. (9) The first few weeks devoted to

pronunciation. (10) All reading matter first presented orally. (152)
Wilga Rivers comments on the Direct Method as follows:

A Direct Method Class provided a clear contrast with the
prevailing grammar translation classes. The course began
with the learning of the foreign words and phrases for
objects and actions in the classroom... where the meaning
of words could not be made clear by concrete
representation, the teacher resorted to miming, sketches or
explanations in the foreign language but never supplied
native language translations. Grammar was not taught
explicitly and deductively as in the grammar translation
class but was learned largely through practice. Students
were encouraged to draw their own structural
generalizations from what they had been learning by an
inductive process. When grammar was taught more
systematically, at a later stage, it was taught in the foreign

language with the use of foreign language terminology...
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Texts were read aloud by teacher and students were
encouraged to seek direct comprehension by inferring
meanings of unknown elements from the context rather
than seeking equivalents in a bilingual vocabulary list
where the meaning could not be discovered. In this way
the teacher gave explanations in the foreign language.
Student were never asked to translate passages into their
native language; instead their apprehension of the
meaning was tested by questioning and discussion in the
foréign language... The classroom was continuously filled
with the sound of the foreign language and all activity was

closely linked with its use in speech and writing. (19-20)

The approach initially precluded any resort to the mother tongue
either for exercises or translation or for elucidation of vocabulary and
grammar. "It was sanguinely expected that by banishing the vernacular from
the classroom the pupiis would be Compelled to do their thinking in the new

medium." (Morris 10)
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Perhaps as a reaction to the Grammar Translation Method, the Direct
Method did succeed in making an immediate appeal. This is one of the most
widely known methods and one that has caused the most controversy. The
method gave birth to more problems than it could solve. In the beginning it
enjoyed a great popularity because it overcame two major defects of GMT. It
substituted language contact in grammar recitation and language use for
translation. Its focus on innovations of drill, vocabulary selection and
systematic presentation went a long way to fetch laurels for it. In the hands
of competent teachers this method succeeded with the whole class in
contrast to the grammar translation rnethod, which at best helped the

exceptional students.

The important advantage of the direct method is that the student gets
a lot of opportunities to listen to the spoken language. Listening is one of the
important skills in language learning. The method lays emphasis on oral
work and helps the student improve his speech habit. He can think in the
target language without the help of the méther tongue; Ability to think in
the target language and ability to speak will induce confidence in the minds

of the learners.
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However the method has some inherent weaknesses. The exponents
of the direct method do not think that the learning of the first language and
the second language are not alike. The circumstances necessitate the child to
imbibe his first language because he has to express his wants. A first
language learner also gets ample exposure to the language. A second
language learner has neither such compulsion nor is he exposed to the
language so intensely. The method is, no doubt, very useful for young
learners in the beginning classes, but it does not work well specially in
higher classes. It lays greater emphasis on speech training but ignores other

skills of language learning namely, reading and writing.

The main defect of the method was that the students plunged into ‘a
language bath’ tended to use native language structures in foreign

vocabulary, thus developing inaccurate fluency.

Since students were required at all times to make a direct
association between foreign phrase and situation, it was
the highly intelligent student with well developed powers
of induction who profited most from the method, which

could be very discouraging and be widening for the less




62

talented. As a result, the members of an average class soon
diverged considerably from each other in degree of foreign

language acquisition. (Rivers 21)

Further, its efficient handling required competent teachers with good
command of spoken langﬁage. It required teachers who had native like
fluency in the foreign language. It was largely dependent on the teacher’s
skill rather than on a text book and not all teachers were proficient enough
in the foreign language to adhere to the principles of the method. Moreover
strict adherence to the principles of the method was often counter
productive since teachers were required to go to great lengths to avoid using
the native tongue when sometimes a simple brief explanation in the
student’'s native tongue would have been more efficient route to
comprehension. The psychologist of the Harvard University, Roger Brown
(1973) described his frustration in observing a teacher performing verbal
gymnastics in an attempt to convey the meaning of Japanese words, when

translation would have been a more efficient technique to use.

The British linguist Henry Sweet also recognized its limitations. He

argued that the direct method offered innovations at the level of teaching
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procedures, but lacked a thorough methodology basis (Sweet 4). The direct
method, Stern observes, “was a first attempt to make the language learning
situation one of language use and to train the learner to abandon the first

language as the frame of reference” (Stern 459).

In spite of all its drawbacks the direct method enjoyed immense
popularity in many countries like Germany, France, Switzerland, Belgium,
England and the United States. In India also during the twenties and thirties
of the 20t century the Direct Method was introduced. The first book
advocating the use of the method in India was P.C. Wrenn’s ‘The Direct
Teaching of English in Indian Schools’. But the method did not fetch the
desired result. The study group appointed by the Ministry of Education,
Govt. of India in 1964 describes the chaotic situation created by the practice

of the direct method in our country as follows:

In the large majority of schools in which it could not be
implemented, it was practiced with ruinous consequences.
The Direct Method drills would themselves have ensured
correct expression on the part of pupils. But the teachers,

uncertain of their own command over Spoken English did
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not venture for it in that direction. The rules of grammar
had in the meanwhile been exited from the classroom, since
they were regarded as the accompaniment of a dead
language. The result was that children at school developed
a kind of English that was as primitive and grammarless as
a war cry.. The teacher’s diffidence with reference to
spoken English and his almost subconscious belief that a
second language can only be taught through the grammar
and translation method made him use even a direct
.method or structural course book as he would have used a
grammar and translation course book... This is why we
teach English for six years or more in schools and find that

children have hardly learned to frame a correct sentence in

English. (270)

Though the method was accepted and implemented throughout India
for teaching English, there were limitations that led to its ineffectiveness.
The large classes of unmotivated students, as a result of our mass education

programme, the ever growing demand for the rationalization of the medium
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of instruction at the school and college level and the impact of the three
language formula on our school time table complicated the issue still
further. Hence the time was ripe for the appearance of an effective and

practicable method for ELT.
3.3 The Reading Method

"The Reading Method was devised for schools whose only objective
was a reading knowledge of the language. The method deliberately restricts

the goal of language teaching to train in reading comprehension" (Stern 460).

As the initial step of the method the téxt to be taught is divided into
short sections each preceded by a list of words to be taught through context,
translation or pictures. After a certain vocabulary level is reached,
supplementary readers in the form of stories or simplified novels are
introduced in order to enable the learner to consolidate his vocabulary. In
the first quarter of the 20th century the reading method was advocated by
some British and American educators. Thus the writings of West (1926a),
Bond (1953) and Coleman’s volume in The Modern Foreign Language Study

(1929) provided contemporary arguments for this approach.
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As early as 1921 Michael West realized the futility of a total adoption
of the direct method in Indian conditions. West, who was teaching English
in India, argued that learning to read fluently was more important for
Indians learning English than speaking .He realized the importance of
‘Reading’ in second language learning and regarded it as the most useful
and easiest skill to acquire in a foreign language. He believed that ‘the initial
stage of learning a foreign language should be to learn to read it... even in
the case of a student who aims at complete mastery of reading, writing and
speech”(5). This inspired him to create his New Method Readers. These
readers advocated a method based primarily on reéding. Later it came to be

known as the Reading Method.

West realized that in general the Indian learner of English needed to
improve his receptive skills only. He also demonstrated that Reading
Method makes it easy to learn and teach and the size of the class is
immaterial. The method is based on the psychological principle that
listening and understanding prececie speaking and writing. ‘The aim of this
method is to create a desire in the readers to read more and more by

supplying interesting reading materials.
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Basing himself on Thorndike’s Teacher’'s Word Book (1921) West
constructed readers with a controlled vocabulary and regular repetition of
new words. On similar grounds Coleman (1929) drew the conclusion from
the Modern Foreign Language Study that the only practical form of |
language teaching in American high schools would be to concentrate on
reading skills. Bond developed a reading method approach to college
language courses at Chicago University between 1920 and 1940. The course
of study that was developed over a period of decades provided graded
reading materials and a systematic approach to learning to read. The spoken
language Waé not entirely neglected, but it was the reading objective that

received the main emphasis.
Regarding the techniques employed for reading method Stern writes:

The techniques were not radically deficient from those developed under
previous methods. As under grammar translation, the use of the first
~ language was not banned in langualge instruction. The introduction of the
second language was oral as in the direct method because facility in
pronunciation and ‘inner speech’ were regarded as an important aid in

reading comprehension... Above all, vocabulary control in reading text was
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regarded as of prime importance and so was the distinction between
intensive reading for detailed study and extensive rapid reading of graded

‘readers’ for general comprehension (461).

The reading method introduced into language teaching
some important new elements; (a) (the possibility of
devising techniques of language learning geared to specific
purposes; (B) the application of vocabulary control to
second language texts, as a means of better grading of
texts; (c) the creation of graded ‘readers’; and (d) thanks to
vocabulary control, the introduction of techniques of rapid

reading to the foreign language classroom. (462)

The new method failed because the exponents of this method believed
that plenty of exercises in reading comprehension would enable the learner
to improve in speech and writing. But the passive work could not generate
active work. Further, West considered that the silent reading is a key to
speech and writing.‘But modern researchers and investigators in the field of
language learning do not support this vie\;v. On the other hand they feel that
the best way of learning a language is through speech. Another main reason

for its failure was the lack of adequately trained competent teachers to teach.
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Though Michael West, who tried the reading method in Bengal, could
achieve success, the method did not fetch the desired result after his
departure from the country. Perhaps the main reason was the lack of

competent teacher in our country.
3.4 The Army Method

The Army method is, to a great extent, the out come of the exigencies
of the second world war. During the war time American authorities realized
the need for interpreters of various languages for communication purposes.
To fulfil their need the Army Specialized Training Programme (ASTP) was
set up in 1942. Its sole aim was to train fluent speakers in as many languages
as they needed in the shortest time possible. To achieve the goal abundant
contact with the spoken language was provided with minimum reading and

writing.

The Army Method was a great success because it involved small
groups of the trainees who were highly motivated and who were given long
hours of drilling with specially prepared materials. However the army

method could not expect to be successful in an ordinary teaching learning
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situation where ordinary students are taught by average teachers. Hence this
method did not have much relevance on the language-teaching programme
in India. Since the method evolved and developed to meet specific needs of
the army for a short time during the Second World War, it could not stay

after it. Hence it lost its relevance soon after the war was over.
3.5 The Audio-Lingual method

While grammar translation and direct method had largely developed
in the European School Systems, audio- lingualism had its origin mainly in
America. But it considerably influenced language education in many parts
of the world. It appeared under various names. In the 1950’s it was most
frequently referred to as the aural-oral method. It was Brooks(1964) who
proposed the term audio lingual. Brooks himself popularized another term
that referred to the same method as ‘New Key’. Carroll (1966) called the
method the “audio lingual habit theory’. While Smith (1970) referred to it as

the ‘functional skills strategy’.

Whatever it was called, the origin of audio lingualism is to be found in

the ‘Army Method” of American wartime language programmes in World
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War II. After the war foreign language teachers and educational authorities
became interested in techniques used in the Army Method. Many factors
like growth of the theory and practice of the Army Method, the writings and
teachings of C.C. Fries and R. Lado, the development of Contrastive
Linguistics, the new technology of language laboratory and the theories of

conditioning of behaviorist psychology contributed for the development of

audio-lingualism.

The distinctive characteristics of the audio-lingual method listed by

Stern are as follows:

(1) separation of the skills - listening, speaking, reading and writing -
and the primacy of the audio lingual over the graphic skills;

(2)  the use of dialogues as the chief means of presenting the language;

(3) emphasis on certain practice techniques, mimicry, memorization and

pattern drills;
(4) the use of language laboratory;

(5) establishing a linguistic and psychological theory as a basis for the

teaching method.
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The growth of the theory was expressed in the five slogans listed by

Moulton (1963)
(1) Language is speech, not writing

(2) A language is what its native speakers say, not what someone thinks

they ought to say.
(3) Languages are different.
(4) Alanguage is a set of habits.
(6) Teach the language, not about the language. (21)

The fifth slogan expresses more a pedagogical than a linguistic
principle. It emphasizes the need for practice rather than for explanation. All
five principles became the tenets of language teaching doctrines during the
two post war decades until they were questioned by the linguists under the

influence of Transformational Generative Grammar.

The advocates of the Audio Lingual Method emphasize teaching
through oral presentation prior to written presentation. They give the

greatest importance to speech. At the same time reading and writing are not
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neglected. “The student is not however, left to pick up these skills as best as
he can, using his native language as the basis of all his thinking. Instead he is
trained to build up skills in these areas step by step, capitalizing on his
growing knowledge of the structure of the language until both reading and
writing become for him not exercises in transposition from one language to
another but activities to be conducted entirely in the foreign language.”

(Rivers 45)

Student motivation in audio-lingual classes is, on the whole high.
Students enjoy learning to use a language from the very first day of their
introduction to it. Like the direct method, audio lingualism tries to develop
target language skills without reference to the mother tongue. Brooks (1960)
for example regards a co-ordinate command of the second language as the

ideal outcome of language learning (64).

In the audio-lingual method the learning process is viewed as one of
habituation and conditioning without the intervention of any intellectual
analysis. Followsers and supports of Audio-lingual method were influenced
by B.F. Skinners ‘Operant Conditioning’ theories. For them the linguistic

behavior of the child can change, as does its social behavior through the
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process of habit forming. The kind of thinking introduced mimicry,
memorization and pattern drill into foreign language teaching. Audio-
lingual techniques, therefore, appeared to offer the possibility of language
learning without requiring a strong academic background and inclination.
Thus language learning seemed to be within the scope of the ordinary

learner.
Major contributions of audio-lingualism to language teaching are:

(1) It was among the first theories to recommend the
development of a language teaching theory derived from
linguistic and psychological principles. (2) It tries to make
language learning accessible to large groups of ordinary
learners. (3) It led to the development of simple
techniques, without translation of varied, graded and
intensive practice of the specific features of the language.
(4) It developed the separation of the language skills into a

pedagogical device. (Stern 465-66)
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Still the method failed. In the early 1960’s audio lingualism had raised
hopes of ushering in a golden age of language learning. But by the end of the
decade it became the whipping boy for all that was wrong with language
teaching. In the first place the importance given to achieve oral accuracy has
only prompted many linguists to question the very necessity of a teacher.
Albert Valdman has criticized the exaggerated emphasis on oral drilling in
Audio-Lingual Method (Valdman 30). The second objection to Audio
Lingual Method is that the techniques of memorization and drilling can be

tedious and boring. Only an imaginative teacher can minimize this.

Thus the teacher should be inventive and resourceful if the audio-
lingual method is to be successful. The teacher should be able enough to
prepare the teaching materials, which will interest the students and motivate
them. He should be able to innovate new ways of presenting the materials to
keep aloof boredom. This implies that the service of well-trained and well-
equipped teachers is very essential for the successful implementation of

audio-lingual method.

In our part of the country, in the absence of well-trained teachers and

other facilities needed for implementation of audio-lingual method,
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successful practice of the method in our schools and colleges is not still

within our reach.

The audio-lingual method gives stress to oral accuracy and lays
emphasis on oral drilling. For the success of this method the service of well-
trained resourceful teachers is very essential. In Kerala up to high schools
those who have not got any training in the phonetics and -phonology of
English are forced to handle English Language. Further language
laboratories are not established in schools; even the condition of the colleges
is also not different. In such a situation one cannot expect the successful

implementation of the audio-lingual method in our part of the country.
The Structural Approach

In the later half of the 20th century extensive research was conducted
on English Language Teaching as a foreign language at the University of
London, Institute of Education. This caused the emergence of the structural
approach, which is in many ways, an improvement upon the direct method.
However the basic principles and techniques of the structural approach and

the direct method are essentially the same.
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The exponents of the structural approach consider that language
consists of ‘structures’ and that the mastery of these structures is more
important than the acquisition of vocabulary. In this approach structures are
carefully graded in terms of both meaning and form. They are so graded that
each structure follows naturally from the one immediately proceeding or
can be built upon structures already learnt. The structures are learnt through

drill based on substitution table technique or oral work.

The strength of this approach lies in (a) the selection and grading of
most important items (structures and vocabulary), (b) arranging the teaching
items in the order of teaching, (c) emphasizing the pupils’ activity rather
than the activity of the teacher. Thus the structural approach combines
within the important features of oral method, the direct method and the

structural approach.

Basic features of the structural a}pproach are:
(1)  The sentence is taken as a teaching unit.
(2)  The structures are selected and graded

(3)  The selected material is presented through aural-oral technique
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(4) Intensive drilling and pattern practice
(5)  The structures are taught through situation.

The selection of structures depends on the capacity of the teacher and
availability of equipment. However, the age of the learner, his ability and
the time available for teaching are the important factors, which guide the
selection and grading of the structures. Selection of structure is done on four
principles - usefulness, productivity, simplicity and teachability. The
principle of usefulness suggests teaching of those structures, which occur
more frequently in real life situations. Structural approach distinguishes two
types of structures: productive and non-productive structures. Productive
structures are those with which other structures can be built. Naturally
productive structures are given more importance since the mastery of such
structures enable students to construct other structures on similar lines by
themselves. The form and meaning of the structure decide its simplicity and

some structures can be taught easily through demonstration.

In India the structural approach made its appearance in 1952 along

with the Madras Syllabus of that year which was based on the ideas
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developed at the London Institute of Education. It was popularized by the
wide publicity given by the English teaching specialists of the British

Council and the English language teaching institutes in India.

In 1957 the All India Seminar held at Nagpur very strongly supported
the structural approach and recommended it for use in schools. The
approach had been widely used in many states of India for more than two
decades. Experts in the field produced classroom material and syllabus
designing was based on this approach. Most of the teaching learning
programmes were being carried out  and are still carried on through the
structural situational method. Secondary school teachers are still being
trained through short term courses conducted by State Institution of
Education Research and Training to teach English as a second language on
the assumption of this approach. But the result have been far from
satisfactory, the main reason being the lack of competent and well equipped

teachers.
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The Student Activated Multi-skilled Approach as Advocated by the

CIEFL, Hyderabad

The traditional methodology backed the three important points,
which a methodologist considers to be the most important. A method
should have clear objective, should describe and analyse the means by
which the objectives can be achieved and should involve an operational
place. The traditional teachers taught in total disregard of the receptive
capacity of the learner. Because of this the teachers did make any conscious
and systematic effort to place and organise the lessons before entering the
class. However, methodologists at the CIEFL, Hyderabad, realized the
futility of the traditional methodology in teaching English to students of
higher classes. Basically language is a form of activity and one learns a
language through activity. One learns to speak by speaking and to write by
writing; there is no short cut to language learning. The practice must be
meaningful, interesting and useful to the students in real life situations.
Therefore a teacher of English will have to be an initiator, sustainer,

coordinator and guide for a student engaged in language learning activity.
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Such thinking encouraged the CIEFL to propagate a method based on

student activity.

Hence the CIEFL advocate a ‘multi-skill” approach i.e., an approach to
speaking, writing, reading and listening. In the changed situation Indian
students should give high priority to developing their reading skills and the
‘multi-skill” approach places high premium on reading. This priority is the
result of the belief that in India English is needed primarily as a ‘library
language’. The report of the Second Study Group (1971) envisages that the
widespread use of English in India will mainly be as a library language with
the premium on reading than on expression. This shift in the status of
English in India will affect the teaching materials. Courses in English will
then serve to help the students achieve competence in areas of language
relevant to their specialities (29). Therefore the ‘multi-skill” approach of the

CIEFL will help the students to cultivate the habit of independent reading.

- Discussion and language exercise should follow reading activity. In
oral exercises phonetic accuracy could be neglected but comprehension,
correctness and appropriateness should be emphasized. The details of the

reading material will have to be explained by the teacher in simple English
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beforehand. This will help the studentsto formulate the answer to the
question put to them. It will be easy for the students to put in working what

they already know. This will improve their comprehension.

‘Language practice’ and directed ‘oral activity’ is not possible in a
typical English class where the number of the students sometimes is about
100. The CIEFL method suggests that the larger class need not be a
hindrance to ‘language practice” and ‘oral activity’. One of the essentials of
good methodology is the acceptance of actual conditions and adjustment of

the method to these conditions.

The three significant aspects of ELT methodology, which the CIEFL

advocates, are: (Das 1974)
1) The Organization of Teaching Materials:

The teaching material should be prepared. The language used should
be well controlled in terms of the entry level and the terminal proficiency
level of the students. The cultural content of the text should be familiar to
the students so that they can understand and appreciate the matter they
study. The teaching material should be lively and they should be lucidly

presented.
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2) The Teacher’s Presentation:

The teacher should motivate the student to take up the reading
activity. The teacher should find a way to encourage the students to read
the texts voluntarily and find out what the text contains. A certain amount
of curiosity has to be aroused and some sort of suspense has to be created.
The teacher can, for instance, write up some ‘motivating questions’ on the
blackboard. Such ‘before questions’ and suggestions by the teacher will
draw the attention of the students to certain facts well in advance. This will
make the reading activity more purposive. The teacher may ask a student to
read a few lines, explain the difficult vocabulary and then ask them
comprehension questions. These ‘after questions” will enthuse the students
to read again the lines they have just read to find out the answers to the
questions. Before the commencement of the class the teacher should see that
all the ‘blocks’ that hamper the student’s understanding of the text be
removed. These ‘blocks” may be new words, difficult syntax, allusions,

references and so on.
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3) Exercise by the Students:

The ELT methodologists of CIEFL find that the initial presentation by
the teacher is only the first phase. To get a better result, the students must be
given adequate practice exercise. The exercises may be of diffevent types,
such as comprehension exercises, oral discussions after reading activity
exercises or grammar and written work. In short the ELT methodology
advocated by the CIEFL is ‘learner centred’ at all stages of teaching and
therefore if properly handled the teaching techniques introduced in the

method will certainly produce maximum desired results (24-34).

To conclude, the Student Activated Multi-Skilled Approach of the
CIEFL lays a lot of stress on the reading skill. Experts at the CIEFL have
realized that English will be needed only as a library language for most of
the learners. The ‘multi-skilled’ activity of this method places too much
importance on reading because attentive silent reading with comprehension
is expected of a studept now all over India. The recent development in the
field of language teaching emphasizes the communicative ability of the

learner. Hence, the latest approach, the “Communicative Approach’ needs to

be analysed in detail.
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Communicative Approach

In recent years, communicative language teaching has become
popular as a method of teaching second/foreign language although it covers
a variety of developments in the field, especially in respect of syllabus
design and methodology of teaching. Moreover, as David Wilkins (1976)
points out, “we do not know how to establish the communicative
proficiency of the learner”(82). Wilkins however expresses the hope that
“While some people are experimenting with the notional syllabus as such,
others should be attempting to develop the new testing techniques that
should accompany it”(82). An attempt has been made here to outline some

of the basic postulates of the CA to language teaching.

The origin of Communicative Language Teaching relates to the
changes in the British language teaching tradition from the late 1960s. The
real impetus for the CA came from the changing educational reality in
Europe. With the emergence of many independent European countries,
there arose the need to teach people the major languages of the member
countries of the European Common Market. Education became one of the

major activities of the Council of Europe. It encouraged conferences on
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language teaching and publications of books and monographs, which
emphasized the need to develop alternative methods of language teaching-
methods, which were different from the methods like the Audio-lingual and
the Situational. The CA, to language teaching, has since then become

popular or at least in vogue in many countries of the world.

The CA draws inspiration from current ideas about language,
particularly about language as a social tool. Therefore CLT is organized on
the basis of certain communicational functions like apologizing, describing,
inviting, promising etc. An ESL learner should be familiar with these
functions. Scholars like Halliday (1969, 1973, 1978) Austin (1962) Searle
(1969) and others have also made major contributions to its theoretical
underpinnings. It was Hymes (1971) whose work crystallized the approach.
The CA is rooted in a theory of language as communication and the goal of
language teaching is to develop what Hymes calls ‘Communicative
Competence’. He suggests that linguistic theory should be seen as part of a

more general theory incorporating communication and culture.

Communicative Language Teaching does not ignore the role of

grammar in the process of language learning, but it insists that the
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grammatical rules are useless unless they are applied to real life situations.
Hymes maintains that grammatical competence is not a sufficient basis for
communication. There must be a shift of emphasis from usage to that of use
of the language. CLT lays emphasis on functional, communicative and social
interactive activities. Communicative competence entails the knowledge of
how to use language appropriately in given situations in given cultural
contexts in order to achieve the desired objectives. To make language
learning practical and realistic in the language classes it is essential to create
social and real life like situations. Therefore creating and interpreting
everyday situations in the language class should be the important strategy of
teaching English as a second language. This is evident from what Little
wood (1980) has to say “Foreign language learners need opportunities to
develop the skills by being exposed to situations... the learners need to
acquire not only repertoire of lihguistic items, but repertoire of strategies for
using them in concrete situations” (4) CLT also lays emphasis on the

semantic aspects of the language.

Advocates of CLT over the years tried to educate communicative

approach to teaching English in their own ways. Amongst scholars who
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provided theoretical base to the CA, Halliday and Widdowson deserves
special mention. Spelling out his functional accounts of language use
Halliday (1947) remarks “linguistics is concerned with the description of
speech acts or texts. Since only through the study of language in use are all
the functions of language and therefare all components of meaning brought
into focus”(145). Henry Widdwson's book, Teaching Language os
Communication (1978) has dealt with the scholarship between linguistic
systems and their ‘communication values in text and discourse. Harris was,
of course, amongst the first scholars to view at language in terms of the
combination or interconnection of sentences. “Language”, he held, “does not
occur in stray words or sentences but in connected discourse in purely
formal terms as a series of connected sentences”(155). Scholars like Labov

(1969) relate the use of language form to social actions.

Commands and refusals are actions; declarations,
interrogations, and imperatives are linguistic categories-
things that are said rather than things that are done. The
rules we need will show how things are done with words

and how one interprets these inferences as actions. In other
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words relating what is done to what is said and what is
said to what is done. One must take into account such
sociological non-linguist categories as rules, rights and

obligations (Labov54-55).

Experts in the area of philosophy of language like Austin have
specified the conditions attended upon as act of promising, advising,
warning, greeting, congratulating and so on. But probably the most
important work in the field of communication as Widdowson has done is
discourse. He has made a useful distinction between ‘signification” and

‘value’, between “text & discourse’ and between usage and use.

Communicative competence thus rests in a set of composite skills.
Emphasizing the communicative aspect of language learning Cande and
Swain (1980) have observed. “Communicative competence is composed
minimally of grammatical competence, socio-linguistic competence,
communicative strategies or what we will refer to as strategic competence.
There is no strong theoretical or empirical motivation for the view that
grammatical competence is more or less crucial to successful communication

than is socio-linguistic competence or strategic competence”(21). The
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primary goal of a communicative approach must be to facilitate the
integration of these types of knowledge for the learner, on outcome that is
likely to result from over emphasis on one form of competence over the

others throughout a second language programme. Cande and Swain (27).

Some great proponents of CLT viewed 1éarning a second language as
acquiring the linguistic means to perform different kinds of functions. From
the existing literature of CLT Richards and Rodgers (1995) glean the

following as the main characteristics of the communicative approach.
(i) Language is a system for the expression of meaning

(i) The primary function of language is for interaction and

communication.

(iii) The structure of language reflects its functional and communicative

uses.

(iv) The primary units of language are not merely its grammatical and
structural features, but categories of functional and communicative

meaning as in discourse (Richards and Rodgers 71).
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Communicative language teaching like any other kind of language
teaching, should be geared to the objectives of the cause and the learner’s
needs Piepho (1985 8) has discussed the following levels of objectives in a

communicative approach:

1. Integration and content level (langﬁage as a means of expression)
2. Linguistic and instrument level (language as a semiotic systerh)
3 Affection level of interpersonal relationships (language as a means of

expressing value judgements.

4. Level of individual learning needs (remedial learning)

B. Level of general extra linguistic needs.

However these are general objectives applicable to any leading
situation. Instructional objectives for a communicative language-teaching
course should reflect specific aspects of communication competence
according to the learner’s proficiency level and communication needs. It is
the teacher’s responsibility to determine and respond to the learner’s

language needs. This may be done informally or through a formal
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assessment of the learner’s motivation for studying the language. D.A
Wilkins (1972) was the first to analyse communication meanings that a
learner needs to understand and express. He proposed a need: - based,
functional or communication definition of language that could serve as a
basis for developing communication syllabuses for language teaching. He
described two types of meaning: notional categories (concepts such as
sequence, quality, location, frequency) and categories of communicative
function (request, demand, offers, complaint). Wilkins later developed these
ideas into a book called Notional Syllabuses (1976), which had a significant
impact on the development of what came to be popularly known as

communicative language teaching.

There is, however, a considerable amount of fluidity and eclecticism in
theorising about and practising the CA to language teaching. Within the
parameters of its basic principles, it means different things to different
people depending upon their predilection and experience. According to
Littlewoéd, for example, one of the most important characteristic features of
CLT is that it pays systematic attention to functional as well as structural

aspects of language. What is essential in the various approaches is an
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interaction or transaction of some kind. Where one person has an intention
and the other reacts to it. Howatt distinguishes between a strong and weak

version of CLT

There is in a sense a ‘strong’ version of the Communicative
Approach and a ‘weak’ version. The weak version which
has become more or less standard practice in the last ten
years, stresses the importance of providing learners with
opportunities to use their English for communicative
purposes and characteristically attempt to integrate such
activities into a wider programme of language teaching ...
The strong version of communicative teaching, on the
other hand, advances the claim that language is acquired
through communication, so that it is not merely a question
of activating an existing but inert knowledge of the
language, but of stimulating the development of the
languagé system itself. If the former could be described as
‘learning to use’ English, the latter entails using English to

learn it. (279)
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Interactive model of language teaching is one of the most significant
parts of CA. It requires communicative teaching material and motivated
language teaching. How interaction is achieved in a formal situation is a
matter of class- room technique. The teacher is the initiator of the activities
and he creates situations that prompt communication between and among
the students. Therefore it requires imaginative planning on the part of the
teacher. Through interaction, students can increase their language store as
they listen or read authentic linguistic material. Interaction takes place not
only between the teacher and the students, between students and among

students, but also between the learners and the linguistic environment

Another characteristic of CA is the use of authentic materials.
Authentic materials need not be difficult materials. These should be on
topics the students come across in everyday life situation. Therefore
selection of authentic materials should be done carefully so that they
motivate the students. CA lays emphasis on the participation of students
and on the significance of their need. It recognises thé link between the
language forms and functional meanings. In this approach the learner is

placed in real life or life like situations. The strategies that the CA makes use
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of for teaching are important and interesting. (Use of authentic materials,
group work, language games, role-playing etc.) This approach seems
interesting and it will be able to induce learning in the minds of the
students. Therefore it has been selected as one of the methods for our

developmental projects.
Drawbacks of the Communicative Approach

Like any other method CLT is also not without drawbacks. Some of
them are as follows (1) CLT makes great demand on professional training.
Previously the teacher needed expertise in translation, giving explanations,
defining, exemplifying, assessing, and maintaining class discipline and so
on. In CLT, over and above these pedagogic techniques, the teacher needs
organisational abilities and managerial qualities. His role in the classroom
range from that of a controller to an organiser, a manager, a supervisor, an
assessor and sometimes a participant in language activities. Without
professional training, it is very difficult to conduct a communicative class.
(2) CLT also makes great demands on the teachers’ language proficiency.
The teacher must be fluent speaker of the target language because language

learning takes place not only from the text activities, but also from the wide
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spectrum of language used by the teacher in the course of organising and
managing those activities. Thus such teacher-performance like instructing,
directing, explaining, describing praising, encouraging, asking for
information etc. provide extra language exposure outside the language of
the textbook for many learners. (3) CLT does not offer the teacher the
security of a textbook. In the more traditional approach it is sufficient for the
teacher to follow the prescriptions laid down in the textbook. CLT, however,
requires the teacher to be inventive and creative. (4) IT is more difficult to
evaluate students’ performance in a communicative class than in the
previous approaches. (5) Moreover CLT calls for éhanges in the attitude of
the teacher. The teacher must be willing to participate in the activities, must
be encouraging, must have a tolerant response to errors, must give a lot of
freedom to the students to express themselves. In other words, the
classroom environment must be more democratic than the previous

classroom.

Yet more and more experts in the field of ELT are turning to CLT as
an effective instrument of improving language proficiency all over the

world. It has stimulated fresh thinking on current ELT strategies in India as
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well. The language cell of the NCERT in collaboration with CIEFL is making
earnest efforts to incorporate CLT into its teacher training programmes and
material production. Recently in our country a iot of changes have been
made and is still making in the syllabus of English language for higher
classes keeping in mind the urgency to improve the communicative skill of
the learners. CBSE syllabus for high school and higher secondary classes has
already made enough changes in this direction. But in our teaching
environment nobody can be sure of attaining any remarkable achievement

through CA.

For those teachers who are willing to experiment, modify and make
changes, CLT can be very challenging and rewarding. “If the teacher is able
to see himself as a learner in the educational system, then he will develop
along with the students because he will require expertise, both linguistic and

professional, to develop communicative competence in the learners”

(Mullick, Ghosh 51).
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Bilingual Method

The initiation of Bilingual Method into the teaching of second
language has opened new vistas of knowledge and possibilities in regard to
the use of L1 in foreigﬁ language teaching. (Mukalel 85) The history of
second/foreign Iénguage teaching methodology has almost always seen
extreme approaches either in the form of GTM or DM. The extremities lay in

two aspects.

1)  Emphasis of the language skills in the teaching of a foreign language,

and
2)  The role of the MT in the teaching a foreign language.

In the GTM La is almost substituted in the classroom in the teaching of
L2, whereas in DM L; is completely discarded in the classroom in the
teaching of L,. “The initiation of BM is, thus, the answer to a far reaching cry
to restore the dignity and potentiality of the learner’s mother tongue which
was totally ignored and neglected in the Direct Method and in fhe structural

approach” (86).
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The origin of BM goes back to Prof. Dodson of the North Wales
University who made use of Welsh in the teaching of English and other
foreign languages with a view to discovering the efficacy of systematically
and judiciously using the L in the teaching of an L>. The assumption most
fundamental to BM is that MT of the learner is the most potential resource at
his disposal in the learning of a language and instead of shutting the door
upon MT, the resource should be systematically employed in the teaching of
a FL. Dodson has discovered certain basic requirements for the success of
any method. They are as follows: (1) The method must be simple. (2) It must
strike a balance between the spoken and the written word. (3) It must
overcome the conflict between accuracy and fluency. (4) Some ways must be
found for increasing the rate and amount of learning, Which takes place in
the classroom. (5) Testing and constant revision must be part of the method
used. (6) A new method must give the teacher the assurance that the pupil
will say exactly what he wants him to say. (7) It is essential to find out
whether the linguistic habits, which the child has already acquired by
learning his MT, have any positive influence on the pupil’s ability to

assimilate a new language. (8) A new method must offer a new approach to
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the application of translation work without destroying the pupil’s fluency.
(9) The method must give the teacher an opportunity to promote inter-
communication between himself and the individual pupil. (10) The method
must be sufficiently flexible to cope with various classroom conditions and
the pupil’s specific and general abilities. (11) The method must ensure that
the pupil is given the opportunity of having a large number of contacts with

the target language than he receives with the present method (10-11).

The main principle of BM which satisfy the above mentioned criteria
are: controlled use of the students’ MT, the introduction of reading and
writing easily in the course of language learning and integration of writing

and reading skills.

After experimenting with different kinds of stimuli, Dodson, on the
basis of his research concluded that the following conditions were the most

effective ones:
(1)  FL spoken stimulus
(2)  MT equivalent for the acquisition of sentence meaning

(3)  Picture and other visual aid for the retention of sentence meaning
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(4)  Availability of FL printed word for improved imitation performance.

Dodson vehemently attacks DM, which not only ignores but also
attempts to annihilate MT in teaching a foreign language. In this context he

observes

It is one of the tragedies at present being enacted in some
emergent countries where a major world lahguage is being
taught as a second language to young children by DM,
that if this type of teaching were successful which by all
account it is not, the vernacular would disappear within a
few generations. It is only possible to teach a second
language by direct method technique at the expense of the
tirst language, and it is sheer hypocrisy to claim that the
final aim of such teaching philosophies is bilingualism.
Every aspect of direct method teaching is directed towards
keeping the two languages as far apart as possible thus
destroying the bridge which the learner must continuously

cross to and fro, if he wishes to be truly bilingual (40)

NB 2988
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Imitation, Interpretation, Substitution and Extension and Independent
production of sentences are the four important steps involved in the BM. In
the first step students learn a small range of basic structures through
imitation. In the second step interpretation helps the students to identify the
‘sound” and ‘meaning.” This helps them to switch over from one language to
another rapidly. In the third step students learn to construct their own
sentences similar to the structures they have already learned and thus their
field of activity widens. Step four puts the students into a creative process
i.e. the students are encouraged to write their own sentences with new

structures.

The Bilingual Method is not an independent new method with new
concepts and models. It is in fact, a happy synthesis of the best principles
and features present in other methods. It has modified the principles of
other methods to overcome the objectives and criticisms and to suit the
objectives of second language learning today. Carrol expresses this idea
through the following words. “Bﬁt then, in these highly advanced times it
could hardly be expected that a new method would represent anything

more than a new combination of procedures "(177),
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The fundamental characteristic of BM is its attitude towards the
learner’s mother tongue. In it we find a legitimate revival of the nobility of
MT and its role in foreign language teaching. The first language is the child’s
basic asset, for the child the first language is behaviour, communication,
achievement and fulfilment. The child cannot be thought of or defined as a
growing and maturing personality apart from the first language he has
acquired. The first language is intimately connected with the child’s
biological, psychological and social fulfilment. Unlike a foreign language,
which the child learns later, the development of the first language is linked
directly to every phase of the child’s psycho sociological developments. It is
such a resource as part of the child’s built in personality that almost all
foreign language-teaching trends of the structuralist school have been
keeping out of the classroom. In keeping out the first language, we have
deprived the L learner of a large bulk of his dynamism and made him
artificially silent when his very personality surges with enthusiasm to know
‘and speak in a language, which is all part of him. Yet we cannot go so far as
GTM is permitting the L, employ the L with all the satisfaction that might

be derived out of it. “Bilingual method with all the methodological
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precautions permits the teacher bring the harnessed horse of the mother
tongue into the classroom with a view to utilize this powerful resource in

the teaching of the foreign language” (Mukalal 88).
Advantages of Bilingual Method

When the powerful resource of the mother tongue is systematically
employed in the teaching of English, unfailingly the following advantages
will be derived in the English language teaching class: (1) Much of the
laboursome activities of the teacher in introducing a language item will be
eliminated by systematically replacing the activities with the learner's MT.
(2) The most complex and activity- oriented class in DM and the
linguistically indirect comprehension procedures for the learners are
simplified by BM by means of judicious use of MT. In GTM, the burden is on
the pupils by way of translation, memorising and written question-
answering; by contrast, in DM the burden is on the teacher by way of
initiating classroom activities and introducing language items through
situational factors. BM attempts to strike a medium in terms of distribution
of work between the teacher and pupils. (3) A class in GTM does not call for

much resourcefulness on the part of the teacher; a class in DM calls for great
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initiative ness and resourcefulness on the part of the teacher. Between these
two extremes an average teacher (as is mostly the case in present day
classroom) can very well manage a class in BV, if he is conversant with the
aspects of the method. (4) The sounds of MT and the words with which the
learner is intimately conversant provide a congenial atmosphere in a
second/foreign language classroom; the very mention of an equivalent in
MT in an English class brightens up the young faces in contrast to the
labour, a helpless teacher undertakes to bring home the same idea through
activities and illustrations in English. (5) BM gives equal stress on all the
four skills unlike other methods of second/foreign language teaching. (6) It
strikes a. balance between fluency and accuracy. GTM provides accuracy in
whatever work it does such as the knowledge of formal grammar, ability
and accuracy in written language, and DM is said to provide fluency in
spoken language at the cost of accuracy. BM is expected to achieve both
fluency and accuracy in language learning. (7) BM provides ample time for
practice because the time usually taken up in a DM class for presenting some
material is cut short to the minimum by the introduction of MT. (8) BM

leaves enough scope for the growth of the child’s imaginative and creative
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aptitude by not spoon-feeding the child with everything. All these can be
achieved through a systematic and controlled utilization of MT while

learning a second/foreign language.

In spite of all these advantages, critics of BM put forward their
arguments against it. The main argument against BM /BA is that a language
should be taught in the target language itself. Their arguments holds good in
the case of students who have gained a firm control of the basic structures in
the earlier stages of language learning. They will follow quite easily
discussions about the structures in the foreign language. Their accurate
knowledge of the recurring features will help them in their study. But we
are not concerned with such students; our area of interest is to students who

actually need the help of MT in their SLA.

These are the very students who will have difficulty in
following abstract explanations in the foreign language. A
short elucidation of a grammatical point in the native
language will help these students much more than a
prolonged attempt to explain and re explain in the foreign

language and will leave more time for practice of the
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feature under discussion. Hence with a homogeneous
group of gifted students who already have an
understanding of fundamental structural relations,
discussions of the structural system in the foreign
language is an appropriate technique; for students who are
finding the language study difficult, explanation in the
native language which are brief, cohereﬁt, and to the point,
followed by active practice of the features under

discussion, are more effective. (Rivers 86)

Another point against BM is that one cannot expect the students’
fluency in the target language, unless they are provided with enough
exposure to the language. In our present educational system, chance to
provide the learners with enough exposure to the target language is very
delicate. Whatever is the shift in problems that we face or the shift in
politics, the integrity of a modern language like English calls for an
integrated épproach to the lénguage, in lterms of fluency and acéuracy as
well as of the basic skills of the language. BM, by relating the L; to the

teaching of L as the principal aid, is aimed at saving considerable time and
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thereby channelling the resources and using the time available for an
integrated teaching of the language skills as well as for achieving fluency

and accuracy in the use of FL.
Simplicity of Bilingual Method

Perhaps the most attractive characteristic of BM is its essential
simplicity in terms of the teaching technique. GTM is too simple for the
teacher at the risk of actual language learning; DM lays great burden on the
teacher as the method has complex organisation of teaching techniques. But
simplicity in teaching techniques is ever more recommended in the present
day teaching practice. Simplicity of teaching method is required due to a
variety of reasons like: (1) No language teaching method can take as the
norm, the ideal teacher, as few ideal teachers are to be found in actual class
rooms. The methodological recommendations made, should be within the
ability range of the average teacher, as average teacher crowds the foreign
language scene. In the Indian schools though quite recently the authorities
have recommended the appointment of graduates and post-graduates in
English language for teaching English at the school level. Still it remains

only in paper. This situation in ELT in Kerala stresses the need to adhere to a
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bilingual / integrated approach for teaching English as a second langﬁage.
(2) Too complex language teaching methods will create learning problems,
especially for the average and below average learner. The learner is to be
kept in mind in developing foreign language teaching methods. Any
method, which makes the learning process complex, cannot be
recommended for the classroom. (3) Again simplicity of method is required
so that the method will be applicable in a variety of language teaching

backgrounds.

Simplicity of teaching method would yield the following benefits: A
simple language teaching method avoids undue stress in any particular
aspect of learning. Any such undue stress would result in neglect of several
important aspects of learning. Method concentrating on speech would pay
better or no attention on the development of the reading and writing skills.
A simple language teaching method, again, would keep the learner fully at
the centre and all work would revolve around him. Simplicity of method,
therefore, consists in organising classroom experiences in such a wéy as to

achieve maximum benefits by means of minimum techniques.
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As a result, any simple method will be functionally feasible in the
hands of any average teacher. The ultimate aim of Methodist is to lay down
the most practical guidelines for the teacher to follow in order to make
language teaching most effective. The fundamental simplicity of the BM is
made possible by the judicious use of L1. Owing to the strictly controlled use
of L1, so much time is saved and effort is so lessened that these precious
resources can be channelled to the working of the four skills. The greatest
simplicity of the method lies in the presentation of a structure or a set of
vocabulary items, where instead of the most complex demonstrative and
illustrative techniques, merely the equivalent of MT is flashed across with
simple reactions on the faces of the pupils which makes sure that the
meaning has gone home much faster than even the teachers’ expectation

through a word which is already a part of the pupils’ language experience.

In the Indian context and against the background of the Indian
languages, BM is gaining greater acceptability and relevance. The argument
is that a strict adherence to English language alone in the claséroom is no
longer possible in the present day Indian context where the ideal English

teacher is far from reality. Whether BM is the answer to the problem of
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English teaching is highly controversial. The principal reason for this being
the average teacher’s high rate tendency to pull back fully and
unscrupulously on to MT as is the case today. Perhaps, BM in such
circumstances would only be a licence for the full-fledged use of L1 and
subsequently falling back again on to the grammar translation way of
teaching English. If kept within the recommended guideline, Bilingual
approach will certainly prove effective, provided the English atmosphere

required in the classroom, is fully maintained.

Bilingual Approach was experimented by many researchers in our
country. The main centre of experiments in India was the Central Institute of
English, Hyderabad. H.N.L Sastri, Mr.R.V.S Murthi and Smt.Nalini
Nagarguna in Kannada, Telugu, and Tamil medium schools conducted the
experiments. All the three experiments concluded that BM is well suited for
classroom teaching and learning in India. Till today no body has conducted
any research on that line in Kerala. Though Kerala enjoys the highest literacy
rate, (data in support of this have already been given in table 1, 2 & 3) the
standard of English of the entrants to higher classes is very poor. Hence an

Integrated Approach/ Bilingual Approach will be very effective to develop
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the four basic skills in the learners. The following three chapters are set apart
to deal in detail bilingual approach to ESL through an empirical analysis and
to find out its favourable effects in the Kerala context. Considering the
educational backwardness of the learners, such a study will be of great

relevance in the present context.
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FIELD METHODS: ANALYSIS AND EVALUATION

A three level empirical study has been made to establish the
desirability of following a Bilingual Approach to ESL. The first stage of
study aims at analysing the nature of language instruction at high school
level since it is the foundation of all typés of instructions in all the curricular
areas or subjects for higher studies and also because such a study would be
of help to rate the level of understanding of the English language of the
entrants to higher studies. This in turn would help the researcher to
formulate a viable method in teaching English language in the higher
secondary and under graduate classes. This primary survey is administrated
mainly through the analysis of the response sheets collected from teachers
and students of the high schools of Kerala state syllabus. The second and
third levels of investigation constitute the main or follow up survey. The
second level of investigation has been made among the students and
teachers of the higher secondary schools of Kerala State Board. It has been

performed with the help of questionnaires, class observations and
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interviews with students and teachers. The third level of study is centred on
the colleges of Kerala with the help of questionnaires supported by

interviews with the students and teachers
Assumptions

The three level survey, it is hoped, would either corroborate or

invalidate the following assumptions:

(i) The teachers use the mother tongue judiciously at the higher

secondary and undergraduate classes to teach English as a second
language.
(i) The teachers find the general standard of proficiency of learners very

low. So the mother tongue has to be used while teaching English.

(iii) The controlled and systematic use of Malayalam would make the

teaching/learning of English easy, quick and effective.
Objectives of the Survey
(1)  The outcome of the fieldwork shall be authentic and reliable.

(2) The initial survey would throw light on the existing standard of

English of the entrants to higher education.
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(3) The insight from the preliminary surveys might bring forth the
importance and inevitability of bilingual approach for the teaching of

English at higher secondary and undergraduate levels in Kerala.

(4) The preliminary survey might also lead to a follow up programme at

the Higher Secondary as well as at the undergraduate levels.

(6) The findingé of the surveys might prove that controlled use of MT is

helpful in teaching /learning English.
Variables Covered

Questionnaires are prepared on the basis of a tentative analysis of the
main variables actively present in the teaching process. Essential variables
relating to the “What" and ‘How’ of the teaching/learning process are
seriously considered, while implementing the different techniques of the

field study. These variables are categorized under two groups.

(a) Variables acting outside the classroom such -as the syllabuses,

examination pattern, teacher participation, student background etc.
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(b) Variables functioning inside the classroom from motivation stage to
review stage such as pupil motivation, teacher’s affective stance while

teaching and so on.

Preparation of Questionnaires

Three pairs of different questionnaires are designed for the students
and teachers of high school, higher secondary and undergraduate levels
(Model Questionnaires are entered in the text at the appropriate places and
Model Response Sheets are appended as B, C, D, E, F and G). Each
questionnaire is grouped into separate sections ranging from five to ten
according to the nature and focus of the questions. Based on the nature and

form, the questions are grouped as follows:

(1) Structured questionnaires: made up of a set of concrete, definite,
preordained items. Again such questions may be (a) closed (usually as
checklist) (b) open ended (inviting free response). The closed
questions serve to classify information, while the open ended ones
help especially in explaining attitudes, hidden motivations,

preferences and the like. Under closed type questions, care is taken for
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the inclusion of questions having forced choice response alternatives,
questions having a list of response alternatives and at the same time
providing some space at the end of the list for the respondents to give
them comments and suggestions or to include their own responses

which are not included in the list of alternatives.

Non-structured questionnaires: These are made up of definite subject
matter areas. Though such questions are used frequently while
conducting interviews with the students and teachers, a few such
questions are included in the questionnaire sheets. In short all the
questionnaire sheets are prepared very carefully giving due respect to
the views of C.V. Good “The validity of a questionnaire will depend

mainly on the pertinence and consistency of the questions” (226).

Preliminary Survey

1)

(2)

The fieldwork for the Preliminary Survey is planned as follows:
Selection of the informants on a representative basis.

Collection of data through questionnaires
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(3) Analysis of the response sheets collected from the students and
teachers of different types of schools, which come under Kerala State

Board.

(4)  Findings of the survey would stimulate the investigator to go forward

with the follow-up survey.
Selection of the informants

Students and teachers from different types of schools like government
schools, aided schools and unaided schools, which follow the syllabuses of
the Kerala State Board are selected on a representative basis. Students of the
X standard and teachers handling English language to them are chosen for
the survey. The following table represents the details regarding the selection

of the informants:




Table 5

Details regarding the informants from high school

No: of teachers

No: of students

. No: of . No: of
Name of the school who re;elvec% the teachers who who rec.elved. the students who
questionnaire ded questionnaire
sheet responde sheets responded
Govt high school
poojapura TVM > 4 10 10
AMHSS. 5
Thirumala, TVM 3 10 8
Govt higher
secondary school for 5 4 10 6
boys, Kollam
Govt model higher
secondary school for
irls 5 5 10 8
Haripad
Govt model higher
secondary school for 5 4 10 8
boys Mavelikara
Govt higher
secondary school 5 4 10 9
Tanur
Govt model higher
secondary school for
girls Thrissur > 3 10 7
CBKMHSS
Puthuppariyaram 5 5 10
Palghat 10
G.M.H.S.S Calicut
university campus
Thenjipalam 5 4 10 7
G.VHSS
Ambalavayal 10
Vayanad > 4 7
Total 50 40 100 80
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The table, given above shows that the composition of the sample of 50
teachers and 100 students is a fairly representative one. Students from
Malayalam and English medium classes are selected for the study. Teachers
are selected from the same schools. Since the main objective of the
preliminary survey is to locate the level of understanding of English

language of the entrants to higher studies questions are framed accordingly.

A MODEL QUSTIONNAIRE TO TEACHERS OF HIGH SCHOOL

Instructions for answering Questionnaires

1. At the end of some questions you have certain responses. Please put a
tick mark (v') against those responses which apply to you. At the end
of some questions you will find blank space where you are requested

to supply the information demanded by the question.

2. If the list of responses given at the end of the question does not cover
the one you want to make, please don't hesitate to give your response
in the space provided at the end of these responses; in that case please

do not tick off any of the given responses.




10.

11.

(You may write your name if you like)

Serial No.

Name of the School
Teaching experience
Qualification

Mother tongue

Other languages you know o

a) Speak
b) Read
c) Write

Are you a graduate in English?

If not, in which discipline have you :

graduated?

Are you a post-graduate?

If yes in which discipline have taken :

you post-graduate degree?

Have you undergone your B.Ed

course in English?
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12.

13.

14.

15,

16.

17.

18.

If not, in which subject have you taken :

your B.Ed degree?
The classes you handle

The strength of the classes you handle

Do you handle English medium :

classes?

The students in your lclasses are
a) Very good in English

b) Quite good in English

c) Average in English

d) Not at all good in English

Do you teach English to a :

heterogeneous group?

If yes, are they of different
a) Social backgrouﬁd

b) Culture

c) Language background
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19.

20,

Students ability to acquire English :

language

How many are?
a) poor

b) below average
c) Average

d) Above average

How well are your students able to

* understand you when you speak to

them in Englis-h in the following

situations?

123

Moderately Not very | Notatall
Situation Very well
well well understand
a) | Teaching
Lessons
b) Informal
| talk

c) - | Out of the
Class




21.

22.

How well are your students able
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to speak in English in the
following situations?
Very | Moderately | Notvery | Notat all
Situation
~well well well understand

a) | Formal class

b) | Talking among

friends

c) | Inresponse to

a question

How do you help students who :

know the answer but cannot

express in English?

a) You allow/him/her express in :

his/ her mother tongue.

b) You give guidance in the :

mother tongue and make

him/her express in English.




23.

24.

25.

26.

c) You give him/her guidance in :

English and make him/her
respond in English

Do you get satisfactory response
from the students when you

follow he above methods?

Of the above which method gives :

the most satisfactory response?

What are the specific areas of :

difficulty for your students?(Please -

a tick mark against the one you

consider important.)
a) Pronunciation .

b) Content

c) Vocabulary

d) Grammar

e) Any other

Which part of the syllabus needs :

careful teaching?
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28.

a) Prose

b) Poetry

c) Drama

d) Grammar and Usage

e) Writing part (composition

work)

Do you think grammar teaching
very essential for second language

teaching?

How do you teach grammar in :

your class ?

a) by giving rules and then pattern

practice.

b) by giving examples and create a

situation for use

¢) by explaining rules in the
* mother tongue and examples in
English and then pattern

practice.
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29.

30.

31.

32.

33.

34.

d) by comparing and contrasting
the syntactic patterns of mother

tongue and English.
e) Any other way

Of the above which do you
consider effective and time

saving?

How many hours do you teach

English per week?

Do you think the allotted hours
enough to make the students
perfect in acquiring English

language?

What method/methods do you
employ to teach English language?

Do you always try to teach English :

language in English alone?

Do the students understand you :

full when English is taught in

English alone?
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35.

36.

37.

Do you seek the help of your
mother tongue while teaching

English?

How often do you use the mother
tongue in the class? (put a tick

mark)

a) frequently

b) sometimes

c) Occasionally

d) when the students demand.
e) never

If you have to use the mother

tongue sometimes it is because

a) considering their standard,
certain things are to be
explained in their mother

tongue

b) Your students ask you explain

in the mother tongue.
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38.

39.

40.

c) Every foreign language
learning demands the use of

mother tongue.

Is the use of mother tongue helpful

in teaching?

Yes/No

If yes, in which area? (put tick
mark against the needed ones).

a) giving meaning

b) giving instructions

c) explaining difficult passages

d) explaining grammar rules

' e) giving guidance for composition

work

f) while teaching prose, poetry,

drama etc.

How do students respond if you
teach through bilingual method?
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42,

43.

44.

Do you think the controlled use of :
of mother tongue helps the

students especially the weak
students in the acquisition of

English language?

Do you find the use of mother :

tongue helpful to minimize the
duration of time used for teaching

English?

Do you find the use of mother :

tongue puts the students at ease

while learning English?

Add your comments on the :

application of bilingual method for
the teaching of English in the

Kerala context?
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In any formal teaching/learning strategy teachers and students are

equally important. Recently the focus has shifted from teaching to learning,

in other words from teacher to student. Yet teacher’s role cannot altogether

be neglected. The teachers’ personality, mastery of the subject, methods and
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techniques used, his attitude to the learners etc are all matters of significance
and relevance. “The modern language teacher, it goes without saying, must
be up to the minute in his subjéct and alive to new developments. He must
have all the qualities of a first class pavement artist” (Hall 53). It is true that
a minister of all the talents was of course, never born. But “even the
middling teécher can improve beyond recognition with a knowledge of
technique” (53). Hence a teacher oriented view deserves due consideration

in the present study. A model questionnaire is given below.
Section wise description of the Questionnaire

A questionnaire sheet comprising of 44 questions is developed for
eliciting information from teachers. For the sake of convenience they are

described and analysed under four section A, B, C and D.

Section A. The first twelve questions that come under Section A are to
collect information concerning the informant’s personal matters like
educational qualification, teaching experience, mother tongue, knowledge in

other languages and so on.
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Section B. Questions from 13 to 21 aim at bringing to light the nature of the
class and the ability of the students they handle like the strength of the class,

the medium of instruction, standard of English, performance of students etc.

Section C. This section constituting questions from 22 to 31 is aimed at
eliciting information regarding matters like the methods and techniques
used in teaching different areas of English language, students’ response to it,
the difficulties students face and the adequacy of the time allotted to teach

English.

Section D. consisting of questions from 32 to 43 is of vital significance for
the present study since they are aimed at rating the extent of the use of
Malayalam while teaching English and to measure how far the use of it

helps in the teaching/learning process.

The concluding query, question number 44, which is an open-ended
question, is taken separately. It is meant to invite comments from the
teachers on the application of bilingual method for the teaching of English as

a second language.
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Need for focus on students point of view

For the last few decades, all over the world, more importance has been
given to student participation in the teaching/learning process. Recently, in
India too there has been a growing realization of the importance of students
and their needs, expectations, their problems and difficulties especially in
learning English as a second language. Great educationalists of the present
time have started thinking of implementing need-based courses and of
improving English language learning for communicative purposes. Focus
has shifted .from >teaching to learning and the student has become an
important determinant in the teaching/learning activity. Learner oriented
perspective of the teaching-learning situation “places the learner at the
centre in the evaluation of all class room activities and demands that the
teacher draws from the experience of learning rather than from outside
theories of behavioural psychology (John 159). Student responses are of

specific interest particularly in the present study on bilingual approach.
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A MODEL QUESTIONNAIRE TO STUDENTS OF HIGH SCHOOL

Instructions for answering Questionnaires

1. At the end of some questions you have certain responses. Please put a
tick mark (v') against those responses which apply to you. At the end
of some questions you will find blank space where you are requested

to supply the information demanded by the question.

2. If the list of responses given at the end of the question does not cover
the one you want to make, please don't hesitate to give your response
in the space provided at the end of these responses; in that case please

do not tick off any of the given responses.

1. Serial No.
2. The Class he/she is studying

3. Name of the School

Members Educational Occu- | Mother Language Ability

4. of the P ‘ : iy .
Family anllflcatlon pation | Tongue | Reading | Writing | Speaking

a) | Father

b) | Mother

c) | Brothers

d) | Sisters




10.

11.

12.

13.

How many languages do you
know?

What is your mother tongue/first :

language

When did you start learning :

Malayalam systematically

At which standard did you start :

learning a second language?

Did you start 1earning English as :

your second language?

In which medium did you have :

your primary education?

In which medium do you have :

your high school education now?

If your medium of instruction is
Malayalam do you find any
difficulty in learning English, your

second language?

Do you know whether the teachers

who handled English in your
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14.

15.

16.

17.

18.

19.

20.

21.

lower classes are graduates in

English or not?

Are you teachers of English :

graduates/post  graduates in

English language and literature?

Or Are they graduates/post :

graduates in other discipline?

Have they taken their B.Ed Degree :

in English?

Or have they taken their B.Ed in :

other discipline?

Do you consider it as a reason for :

your present standard in English?

How many hours do you have for :

English learning in your School?

How many hours do you devote

for English study at home?

Do you read any other English

books other than your prescribed

text?
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22.

23.

24.

25.

26.

Do you find it helpful to improve

your language?
Do you speak in English to

a) Your friends in the class
b) Your friends outside

c) Your teachers

d) Your parents

e) Your neighbours

Do your teachers encourage you to

speak in English?

Do they teach you English only in :

English?

Or do they use mother tongue /

Malayalam while explaining;

a) New difficult words and

phrases
b) Grammar rules

c) Difficult passages of prose,

poetry etc.
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27.

28.

29.

30.

31.

32.

When they explain in Malayalam :

do you find it helpful in

understanding easily and unickly?

Do you find the controlled and

systematic use of Malayalam

useful. in learning easily and

quickly:-

a) Prose

b) Poetry

¢) Drama

d) Grammar

If yes, when do you find it most :

effective and useful?

Do you get home work from your :

English teacher?

Are you able to do the home work :

without any body's help?

Do your parents help you?
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33.

34.

35.

36.

- Why do you seek other's help?

Do you find your English Classes
a) Very interesting
b) Not very interesting

¢) boring

If you find them interesting give :

reasons
a)
b)
c)
d)

If you don't find them interesting : -

why

a) because you find it difficult to
understand since the teacher
explains everything in English

alone
b) you don't find useful

c) because teacher doesn't explain

the difficult area in Malayalam.
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37.

38.

39.

If teacher uses Malalyalam for :

explaining difficult areas does it
prove to be more effective and

easier to follow than otherwise.

Whose class will you prefer a
teacher teaching English  only
through English

Or a teacher teaching English
using both English and controlled
use of Malayalm ie bilingual
method.

How do you think your classes
could be made more interesting
(put No., 2, 3 according to

preference and importance)

a) If the teacher uses simple

language

b) If the pace of teaching and his

lecture is a bit slow

c) If the teacher uses black board

more
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d) If the teacher uses mother

tongue to explain difficult items
e) If visual aids are used

40. Do your consider bilingual
method effective and useful in the
acquisition of English as a second

Language.

41.  Add your suggestions if any

Section wise description of Questionnaire to students of high school

The Questionnaire for students of high school comprising of 41 items

is divided into seven separate sections ending with an open-ended query.

Section 1 covering questions from 1 to 12 is mainly intended to draw out
information regarding the informants’ personal matters Vlike their .family
background (social, economic, cultural and educational) their laﬁguage‘
awareness, systematic learning of first and second language and Vthe'

medium of instruction at different stages.
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Section 2 with questions from 12 to 20 is intended to get more about the
informants’ learning strategies like the qualification of their English
language teachers, time spent for learning English in and out of the

classroom and so on.

Section 3 covering question from 21 to 24 is to see whether the learners try

to improve reading and speaking‘ability.

Section 4 with questions from 25 to 29 is of special relevance to the present
study since it focuses on the bilingual aspects of ELT. It assesses the use of

the mother tongue while teaching English.

Section 5 with questions from 30 to 33 is to see whether the teachers try to
improve the learners’ English through home assignments and how far they

seek the help of others to do their homework.

Sections 6 with items from 34 to 36 assesses the learners’ interest in the
English language and the reason for their interest and lack of interest in the

English classes.

Section 7 with items from 37 to 40 is very crucial for the present study since

they are intended to validate the use of Malayalam while teaching/learning
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English and to know the extent of the use of MT while teaching/learning

English.

Students’ questionnaire ends with an open-ended question giving
provision for their valuable suggestions to promote the teaching/learning of

English as a second language.
Analysis of the Teachers” Response Sheets

As far as possible response sheets are analysed in tabular forms since
such a dissection would give a quick and easy comprehension of the items

treated in the questionnaire.

An examination of Section A reveals that out of 40 teachérs who
responded 25 teachers have a teaching experience of more than 25 years, 5
teachers have experience of 10 to 20 years and 3 have only below 5 years’
experience. This indicates that feachers, who have responded, make a
representative sample from fresh and energetic youngsters to the aged, well-

experienced teachers.

The following table gives the tabular representation of the educational

qualification of the high school teachers brought under survey.
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Table 6

Information showing the quality of English Teachers of High School

Teachers Educational Qualifications Number | Percentage
Gradﬁation in English 4 10
Graduation in other discipline 36 90
Post graduate degree 3 7.5
Post graduate degree in English : 1 2.5
Post graduation in other discipline 2 5
B.Ed Degree in English ' 4 10
B.Ed Degree in other discipline 36 90

VA mere glance at the table 6 reveals the status of teachers handling
English language in high school classes. Out of the forty teachers who have
responded, only 10% are graduates in English and have training in English
language and 90% of them have graduation and training in other disciplines.
One cannot expect te»achers having graduation in other subjects to be
competent enough to inculcate all language skills in their students and thus
make them competent in English. “Ideally speaking, the English teacher is

the midwife - he facilitates the birth of new knowledge or to change the
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metaphor, like Moses, he leads to the Promised Land but does not actually
enter it” (Gonzaloz 234). To improve the students” standard of English help

and guidance of competent and well-equipped teachers are imperative.

Responses to the questions of section B portray the still deplorable
classroom condition of the learners who are at the receiving end. Responses
to Question number 14 show the unwieldy size of the classes, the teachers
have to handle. “A class consisting of thirty or there about become unwieldy
and no individual attention can be paid to students” (Varghese 23). The
response indicates that in most of the cases the number exceeds even sixty.

No substantial positive result can be expected in such situation.

Teachers’ responses to question no: 15 indicate that most of them have
to teach English to vernacular medium classes. Teaching English to
vernacular medium classes poses a lot of problems to teachers and students.
In such a situation teachers are compelled to seek the help of the mother
tongue while teaching English. In some cases teachers are forced to make
word-by-word translation into the mother tongue to make their teaching
intelligible to the learners. The responsesto the following few questions are

mainly aimed at bringing forth the teachers’ impression of students’ ability
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and knowledge in English language. Therefore the responses to question no:

16 are represented in tabular form.

Table 7

Teachers’ opinion about the learners’ knowledge in English

The students in the class are: No. Of respond'ents Percentage
choosing each item
Very good in English 2 5
Quite good in English 10 25
' Average in English 15 37.5
Not at all good in English 13 32.5

The tabular representation reveals that the standard of English of the
students of X standard of Kerala state schools is quite disheartening. Those
who choose item no: 1, i.e. very well in English, are teachers handling the
English language to English medium classes. More than 65% of the
Tespondents favour items 3 and 4, which throw light on the deplorable

plight of the learners of English of our state.

Even Malayalam medium classes would have been all right if the

learners were of almost the same social, economic and educational
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background. But the responses of teachers to queries 17 and 18 point out the
heterogeneous background of the learners, which undoubtedly places the

teacher in great difficulty while learning.

Tabular representation of the responses to items 18 and 19

incorporates the outcome of the already analysed questions of section B.

Table 8

Teachers’ opinion regarding students’ ability to acquire English language

Ability level of students No. Of. respond.ents Percentage
choosing each item

Poor 12 30

Below average e 16 40

Average 10 25

Above average 2 5

The table reveals that 70% of the respondents think that the learners of
English in their classes are either poor or below average. 25% think that they
teach English to average students aﬁd orﬂy 5% have the impression that
learners are above average. They feel so as they handle English medium

classes. Comparison of table 7and 8 calls attention to the shameful condition
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of the learners of English in Kerala, which is at the same time proud of

having 100% literacy.

The outcome of the following two questions i.e. question nos: 20 and
21 of section B enablesthe teacher turned researcher to analyse the students’
skills in comprehension and speaking at different situations. Teachers feel
that their students understand them better when they teach English lessons
than when they indulge in informal talk or when they talk to them outside
the classroom. This may be because teacher may stick to many methods and
techniques while teaching to make their children understand what théy

teach.

Regarding the le’arn'ers’r speaking ability in different situations,
informants think that in a formal English class and while talking among
friends 90% of the students are diffident to talk in English. While responding
to questions only 10% of the students even attempt to speak in English. But
when teachers help them while answering more thap 40% make attempts to

answer in English.
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Teachers’ responses to question no: 22 indicate that the teachers take
great pain and care to improve the students’ hold in English by giving
guidance in English and making even the weak students respond in English
alone. But their responses':to the following two questions (questions 23 and
24) reveal the futility of their guidance. Teachers fail to get any satisfactory
answer from the students. Yet, when the sﬁdents are allowed to express in
their MT, the responses from the children seem to be far greater and more
satisfying than otherwise. This is of special significan¢e to the present study
as it stresses the low standard of English of the entrahts'to higher studies.
This in turn points at the inevitability of trying a bilingual approach at the

higher secondary level.

The responses to question 25 stress the fact that most of the students
find learning the grammar of English language a difficult task. At the same
time the respondents think that grammar teaching/learning is an inevitable

part of any language learning. Therefore grammar needs careful teaching.

The tabular representation of the teachers’ responses to question no:
28 gives information regarding the mode of teaching English grammar in the

class.
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Table 9

Information concerning the mode of teaching grammar

No. of subjects

Mode of Teaching Grammar choosing each item Percentage
1. By giving rules and then pattern 8 : 20
practice :
2- . . !
By giving examples and create a 7 175

situation for use

3. By explaining rules in the MT and
examples in English and then 25 62.5
pattern practice ' |

4. By comparing and contrasting
syntactic patterns of mother tongue 25 62.5
and English

5. Any other way

The tabular representation may seem a bit confusing since the number
of the respondents and the figure in the table do not tally. This is because
more than 50% of the teachers have followed all the alternative methods
mentioned to teach grammar particularly the third aﬁd' the 'four.th
alternatives. The information imparted through the above table and the
teachers’ responses to the questions 29-37 reiterate the earlier findings and

convey their positive attitude towards the use of bilingual method for
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teaching grammar since they feel it as time saving and more effective than

any other methods.

Responses to the last two questions of Section C (questions 30 and 31)
emphasise the inadequacy of the allotted time for teaching English at the
school level. Almost all teachers feel that five hours per week for teaching
English is not enough to materialize the objective of teaching English as a

second language

Questions from 32 to 43 come under this section. Though many well
thought out methods like grammar translation ﬁethod, direct method,
audio-lingual method are tried in India at the school level the responses of
the teachers of high school reveal that in the actﬁai class room some sort of
eclectic method is followed to teach English language. Shouldering the
responsibility of teaching English language to high school classes on
teachers who neither have graduation nor got training in English language is
one of the main reasons for the deterioration of the students’ standard in
English. The teachers’ responses to the question whether fﬁe s>tudents
understand them fully when English is taught in English alone, show that

more than 90% of them give a negative response. Enough exposure to a
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language is the basic requirement for a favourable teaching/learning
situation. This can be attained to a great extent if teachers who are highly
competent for the same teach the language. It will be of great benefit to
language teaching if the language is taught by teachers whose mother

tongue is the target language.

Since the English language-teaching situation in Kerala as in other
parts of our country makes the implementation of such teachers an
impossible thing, use of mother tongue to teach English language is of great
help for both teachers and students alike. More over about 80% of the |
respondents think that word by word translation into the mother tongue is
inevitable to make the children understand the content thereby to make

them score at least a pass mark in English.

Hence the majority of teachers seek the help of their mother tongue
while teaching English. The responses to question 35 make it clear that more
than 90% of the teachers chosen for data collections are in favour of using
mother tongue while teaching English. Some of them ardently wish to teach

English through the target language. But the poor standard of the learners
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compel them to use their mother tongue also to make their teaching

intelligible, interesting and useful.

The rest of section D (questions from 36 to 43) is to find out how
frequently Malayalam is used in English class, why and when it is used and
the effect of teaching English through bilingual method. The following
tabular representation of the responses to question number 36 illustrates the

teachers’ frequency of using the mother tongue while teaching English.

Table 10

Teachers’ responses regarding the frequency of use of Malayalam

How often Malayalam is used NO:.Of teache?rs Percentage
choosing each item
a. Frequently 2 5
b. Sometimes 10 25
c. Occasionally 8 20
d. When the students demand 10 ‘ 25
e. Never 10 25

The above table shows that about 75% of the teachers use the

Malayalam language while teaching English particularly while explaining
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the meaning of difficult words and phrases, prose passage and while
explaining the rules of grammar though their frequency varies. Evenr those
who have declared ‘never’ in the response sheets, when asked in person,
admitted that at times, they are compelled to use Malayalam though very
sparingly. In situations when they have to crack jokes, to make children
share the humorous sense of the text, to break the monotony of learning a
foreign language and to give instructions, even those teachers who favour
the non-use of MT make use of the same. Those who favour the use of
Malayalam think that while giving the meaning of certain words and
phrases, explaining difficult passages and grammar rules, while giving
guidance for composition work, if mother tongue is also made use of in a
controlled way the teaching/learning process become inteiesting,
intelligible, easy and time saving. They also feel that in such a situation the

response from the students will be far better than other wise.

To the three concluding questions of section D, which are meant to
elicit teachers’ attitude towards the adoption of bilingual method, all the
respondents unanimously favour the controlled and systematic use of

Malayalam while teaching English. They think that bilingual method will
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make the teaching/learning pfocess an easy one and at the same time it will

minimize the duration of time used for teaching English.

The questionnaire for teachers of high school ends with an open
ended question which invite suggestions and comments on the application
of bilingual method for the teaching of English as a second language and

some of the striking comments are quoted below.

(1) “Some students are very poor in English, having poor basic
knowledge of English. So mother tongue will help them at least to
understand the content and some will try to study mainly the
questions and answers by heart if they know the Malayalam meaning.

So I think using mother tongue occasionally is not bad”.

(2)  “Most of the teachers use only Malayalam while explaining English
lessons. Bilingual method may be used at the beginning stage only. It
should be in English completely, at least from class VIII onwards.

" Post graduates or graduates in English should be given preference

while recruiting English teachers”.



)

(4)

©)
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Using mother tongue in English classes is very necessary because it
helps reduce the time taken to understand the point, certain meanings
situations etc. A student who learns English using mother tongue
understands the point well especially if the pupil is an average one. I
believe that it is better than learning in a ‘parrot fashion’, which is the ‘

main drawback of using only English in the class.

‘It helps to learn and understand the language fully and effectively in

the class room situation’.

Usage of Malayalam in English class is said to be strictly prohibited.
But it will be a must in some cases to convey idea. Differentiating the
contextual meaning of some words through mother tongue will some
how help the pupils to use the words in correct context to some

extent.
Analysis of the response sheets for high school students.

Out of the hundred questionnaire sheets distributed among the

students of the different schools of Kerala state, only eighty pupils turned up

to give their responses. A section wise analysis is being carried out for the
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sake of convenience and clarity. The questionnaire sheet for high school
students, which comprises of forty-one questions are divided into seven
sections concluding with an open-ended question inviting informants’

comments.

Section 1 comprising of the first twelve questions elicits information
concerning the informants’ bio data and educational back ground. Analysis,
at the very outset, throws light on the sad plight of our students’ knowledge
in English. Their responses make it clear that most of them fail to follow the
questions and eveﬁ when the questions are explained they fail to respond in
English though the informants are students of Xt standard. Question no. 4
is meant to collect information regarding their family background. The
response indicates that overwhelming majority are from rural background
whose parents have no knowledge in English and most of them know only

their mother tongue, Malayalam.

The response to question 1no.5 reveals that in Kerala, since we strictly
follow the three language formula as envisaged by our National Education
Policy, all the students learn three languages though all the language skills

are not perfectly developed in them. In Kerala students start learning their
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first language systematically from first standard onwards and when they
reach fourth standard along with their mother tongue they start learning a
second language. As stated earlier, responses of the students also indicate
that in Kerala English is learned as the second language from IV standard
onwards. Response to question 10 of the students who are selected
randomly from schobls of the different districts of Kerala indicates that with
the exception of a few English medium classes children undergo their
learning in their mother tongue from lower primary classes up to X
sténdard. Thisto a great ex’;ent é’dversely affects their acquisition of English
language. Though they learn English as a compulsory subject for about
seven years in school, when they come out of their school education they are

incapable of speaking or writing a correct English sentence.

Analysis of the responses to question nos. 13 to 17 of section two
throws light on the quality of the teachers. The students’ responses reveal
that more than 90% of the teachers who handled English in lower classes
and even in high school classes were neither graduates in English nor do
they have training in English language. Teachers’ response to the questions

concerning their educational qualification corroborates this point. This is
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one of the main reasons for their low standard in English. Response to
question 19 indicates that in the high school classes they devote more than
five hours a week for learning English. But from the teachers’ response it
becomes clear that for teaching a foreign language like English such a
limited time is not sufficient at all. In most cases students do not get any
chance tor have expoéure to English outside their classes. So inadequate

exposure to English is another main reason for their low standard in English.

Analysis of section three further emphasises the students’ very limited
exposure to Eﬁglish laﬁguage. It is a very shocking revelation that more
than 90% of the respondents are not in the habit of reading extra books in
English nor do they even try to speak in English to their friends, teachers,
parents or anybody, although all the respondents unanimously admit that

their teachers always encourage them to speak in English.

Analysis of responses to questions from 25 to 29, which come under
section four is of immediate relevance to the present study as it enables to
understand from the learners the methods their teachers adopt in teaching
English. More than 80% of the respondents admit that their teachers make

use of Malayalam, while explaining new and difficult words, difficult
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grammar rules, difficult passages of prose, poetry and while giving
instructions in the composition classes. They all agree that explanation in
their mother tongue helps in understanding English easily and quickly.'
Hence all the respondents think that the controlled and systematic use of

Malayalam in the English class is of great benefit to them.

Responses to questions that come under section five (questions from30
to 33) show that their teachers seek many ways like giving home
assignments to improve their English. But most of them admit that their
poor standard in English forces them to do the hdme assignments with the

help of others.

Seétion six of the students’ questionnaire,(questions 34 to 36) is also of
immense help for the present study. The analysis of the section brings to
light the main reasons for the students’ interest and lack of interest in the
English classes. This points towards the necessity of using mother tongue
while teaching English. Out of the eighty students who responded, 50% find
English class interesting, 31% not interesting and 20% find it to quite boring.
50% who find the English class interesting feel so because their teachers

make them understand difficult areas through mother tongue explanation.
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The other 50% feel English class either uninteresting or boring because their
teachers try to teach English in the target language alone which they think is

far beyond their reach to follow.

Analysis of section seven brings to light students” dependence on their
mother tongue for learning English. More than 90% of the students think
that their teachers should use Malayalam for explaining difficult areas.
Responses to question 38 show. that almost all of them prefer a teacher
teaching English using bilingual method to a teacher teaching English
through the target language. The respondents feel that to méke English
classes interesting bilingual method plays a significant role. Their responses
to the last question i.e. ‘Do you consider bilingual approach effective and
useful in the acquisition of English as a second language?” of section seven
stress the effectiveness of bilingual method in the acquisition of English as a

second language.

The questionnaire to the students of high school also ends with an
open ended one inviting suggestions to make English teaching effective and
useful. Their standard in English is so poor that most of them have

expressed their suggestions in their mother tongue. They feel that use of
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bilingual method will positively affect their learning English as a second

language.
Findings of the preliminary survey

Language learning/acquisition, whether first language or'second
language acquisition, implies internalising that language to the extent of
communicating it freely. The basis of communication is in the encoding and
decoding of meaning. The language learning process is therefore
'mtrinsically related to meaning encoding and decoding strategies. This
internalising process of a language, especially if the language is a non-native
one, demands encouraging and reassuring atmosphere. But how far this is

possible at the school leaving stage in the context of Kerala.

The findings of the preliminary survey points at the disheartening
entry level behaviour of the entrants to higher studies. The valuable
information for the present study has been collected from the responses to
questions to stﬁdents and teachers of high school classes. Following are

some of the valuable points collected from the response sheets.
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(1) The teaching of English is a multi dimensional activity, which is
influenced by and, to a large extent, determined by a number of factors such
as the learner’s ‘motivation’ for learning English, the method used by the

teachers in the class-room and the teacher himself.

It has also been brought out fromthe teachers’ responses that the
teacher, his motivation, his professional interest and so on play a significant
role in the language learning/teaching situation as Dennis Girard says. “I
am inclined to consider this (the teachef) as the most imporﬁant one. It has
often been observed that the same method is successful m the hands of some
teachers and a complete failure with others, all other things being equal. It

seems, therefore, appropriate to ask us why'(98).

The data collected through the preliminary survey, to a very great
extent, point at the reasons behind the success and failure of English
teaching. First of all, majority of students are not sufficiently motivated for
learning English. Their social and educational back grounq adversely affect
their learning process. Further the unwieldy size of the class stands as a
stumbling block to the smooth functioning of the teaching/learning process.

To ma ke the situation still worse, in most of the situation English classes are
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handled by ill equipped, incompetent teachers who themselves cannot
handle English properly. Students’ poor social and educational background
and the teachers’ own inefficiency compel . them to depend on their mother
tongue most of the time while teaching English. With the result that

students are deprived of having enough exposure to the target language.

To sum up the students who get entry to higher studies are in a
deplorable condition. Our present system of education, though it stresses the
importance of acquiring English language, is not providing favourable
atmosphere for its acquisition. Even at the initial stage of the learners, -
highly competent teachers should handle English. Unfortunately in our part
of the country as else where in India, even in the high school classes (as
revealed from the responses of teachers‘and students), English language is
taught by “ill-qualified” teachers. The preliminary survey points at the
inevitability of bringing some drastic changes eveﬁ fro’m the initial stages of
teaching/learning English so that by the time the ;hiidren enter for higher
studies they will be well equipped to learn and understand English. So the
present analysis makes the researcher think that at the present situation

bilingual method need to be continued to higher classes too.
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The preliminary survey gives inspiration to the researcher to proceed
further with the follow up survey to be carried out among the students and
teachers of higher secondary and under graduate classes and gives her full
confidence to go forward with the primary assumption that a systematic and
controlled use of Malayalam will have positive effect in higher classes while
teaching English since the entry level behaviour of the entrants to higher
classes seems very deplorable. The following chapter is set apart for a

detailed description and analysis of the follow up survey.
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FOLLOW-UP SURVEY: ANALYSIS AND EVALUATION

As was hoped the data obtained from the pilot survey gave an insight
into the problem and yielded valuable information for sharpening the tools
for the main survey. The findings of the initial survey discussed in the
previous chapter have helped to develop improved questionnaires for the
follow-up survey. The questionnaires for the students and teachers of High
School with more than 40 items each have proved a bit lengthy. So some
respondents have been reluctant to complete it. Hence special care is taken
to reduce the number of items and to include in the questionnaires only the

items, which are very essential and useful for the present endeavour.

The main objective of the follow up ‘survey is to find out whether the
use of mother tongue is helpful for teaching/learning English as a second
language at the Higher Secondary and Under Graduate levels and if helpful,
to what extent. It is also hoped that this survey will provide authentic
information regarding the use of mother tongue and find out whether it has

any useful role to play in successfully dealing with the content, aims and
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methodology of the existing English courses offered up to the
undergraduate classes. For .assess'mg the existing teaching situation in
Kerala the researcher draws upon her experience as an English teacher for a
long period. It is further supported by the valuable views of her colleagues
and her discussions with those teachers have enabled the researcher to
present as clear a picture of the English language teaching/learning
situation as possible, particularly the current method of teaching English at

the higher secondary and undergraduate level.
The plan of the Follow-up Survey

There are two stages pf investigation under the follow up survey: (1)
Data collected from the sfudénts and teachers of higher secondary classes
through Questionnaires, interviews and class observation and (2) Data
collected from the students and teachers of colleges through Questionnaires
and interviews. Higher secondary schools and colleges of rural area have
been given preference while selectihg the Vin‘fom‘lants. Care is given to select
a representative sample of students and teachers from all types of higher
secondary and colleges. Therefore schools and colleges with very good

academic record and the ones with no such reputation have been chosen.
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This has helped the researcher to collect representative views on the subject

of investigation.

The questionnaire study has been supplemented by interviews with
both students and teachers and class observation of 8 lecture periods. All
these different means have been availed mainly to test tﬁe validity of
following the bilingual approach to ESL. The following table is meant to give

the details of the subjects taken for the study.

Table 11

Details of the informants selected from higher secondary schools for

analysis
Name of the No: of teachers who received No: of students who
higher secondary and responded to the received and responded to
school questionnaire sheets the questionnaire sheets
Abraham
memorial HS.S, 2 2 5 4
Thirumala
S.N H.S.S for
boys, Kollam 2 1 5 3
Govt. Model
H.S.S for boys, 2 2 5 4
Haripad




169

Govt. Model
H.S.S for girls,
Mavelikara

Govt. Model
H.S.S for boys,
Thrissur

C.BKMHSS,
puthuppariyaram,
Palghat

Bishop Moore
Vidhyapeedum,
Mavelikara

Govt. HS.S,
Thanoor

G.M.HSS,
Calicut University
Thenjippalam
Campus

G.V.HSS,
Ambalavayal,
Wayanad

Total

20

15

50

40

The table given above provides the details of the informants selected

from higher secondary schools for data collection. Accordingly twenty

teachers and fifty students of the ten higher secondary schools of Kerala

state are given questionnaires. Out of them only fifteen teachers and forty
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students have responded. The following table gives the informants selected

from colleges.

Table 12

Details regarding the informants selected from Colleges

No of
Name of the ek teac.hers Mael students who No of
who received | teachers who " students who
College : ) received
questionnaire | responded d . responded
questionnaire
Christian
college
Kattakada, : . 10 7
Trivandrum
N.S.S college . 5 3 10 5
Changnnasseri
Little Flower
college, 8 5 10 10
Guruvayur
St. Joseph's
college, 5 4 10 8
Irinjalakkuda
Arts & Science
college, 5 4 10 8
Kozhikode
Total 25 20 50 40 ;
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The above table provides the details of the informants selected from
the colleges of Kerala. Accordingly twenty-five teachers and fifty students of

the five colleges of Kerala are given questionnaires. Out of them only twenty

sﬁuo{en ks
teachers and forty, have responded.

A MODEL QUESTIONNAIRE TO TEACHERS OF HIGHER
SECONDARY

Instructions for answering Questionnaires

1. At the end of some questions you have certain responses. Please put a
tick mark (v) against those responses which apply to you. At the end
of some questions you will find blank space where you are requested

to supply the information demanded by the question.

2. If the list of responses given at the end of the question does not cover
the one you want to make, please don't hesitate to give your response
in the space providedat the end of these responses; in that case please

do not tick off any of the given responses.

1. Name of the informant

2. Name of the School/College of the

informant




10.

11.

Total service of the informant
Age
Qualification

Medium of Instruction of your

Schooling

Languages you know to
1. Speak

2.Read -

3. Write

How long have you been teaching :

English

In which classes are you teaching :

English

Are you teaching English to a

héterogeneous group?’
If s, are théy of different

1. Social Background
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12.

13.

14.

15.

16.

2. Culture
3. Language Background

Students ability to acquire English
language

How many are

1. Poor
2. Below average
3. Average

4. Above average

How many hours/periods do you :

teach English in a week

Do you think the allotted hours/
periods enough to make them
perfect in acquiring English

language?

What method/methods do you
employ to teach English language?

Do you always try to teach English :

language in English alone?
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17.

18.

19.

20.

21.

22.

How do students respond when :

English is taught in English

language alone?

Do you seek the help of your :

mother tongue/ Malayalam while

teaching English? -

If you do, when do you need its

help most?

Do you find the controlled and
systematic use of mother tongue/

Malayalam.

1. Helpful/Harmful in presenting

and explaining words.

2. Helpful/ Harmful in presenting

and explaining phrases.

3. In teaching syntactic rules

How do students respond if you

teach them using eclectic method?

Do you think the controlled usrehof :

mother tongue helps the students
especially the weak students in the

acquisition of English language?
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23.

24.

25.

26.

Do you find the use of mother
tongue helpful to minimize the
duration of the time used for

teaching English?

How will you respond if a
students wants some explanation
in Malayalam while learning

English language?

Do you consider Bilingual method
useful to teaching English in the

Kerala context. ,

Add your comments, if any.
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Description and ahalysis of the responses of the teachers and students of

Higher secondary schools

Questionnaire sheets comprising of twenty-six items have been

distributed to twenty teachers of different higher secondary schools. Out of

the twenty, only fifteen responded. Another set of questionnaire sheets with

twenty-three items have been distributed to fifty students. Out of them only

forty have responded. For the sake of convenience the questionnaire meant
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for teachers is divided into three sections (A, B & C) Questions from one to
eight come under section A. This section collects general information
concerning the respondents’ personality attributes, their age, teaching
experience, academic qualification and their proficiency in language. Items
in this section are, therefore, aimed at collecting relevant information about

their variables.

Analysis of Section A reveals that the sample is made up of eight men
and seven women teachers farigmg between twenty-three and fifty years of
age. A break up of the age Wise composition of the sample indicates that
55% of the teachers are below thirty years of age, 30% ranged between thirty
one and forty years and the remaining 15% between forty one and fifty
years. Out of the fifteen teachers who have filled in the questionnaire sheets
ten possess second class and five possess | first class masters’ degree in
English. Only one teacher has Ph.D. All teachers have B.Ed. degree and two
teachers have secured Dipléma Certificate in English language Teaching

from CIEFL, Hyderabad. |

More than 90% of the sample of teachers had their schooling in their

mother tongue medium. They admit frankly that the interference of their
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mother tongue accent is great while they pronounce English. This, they feel,
adversely affect their teaching of English. It is clear from their responses
that more than 95% of them can handle three languages (English, Hindi and

Malayalam) without much difficulty.

Section B covering questions 9 to 14 concentrates on the qualityr of the
students they face in the English classés. All of them handle both +1 and +2
classes. Most of their classes comprise of seventy to eighty students who
come from different social, economic and educational background. The
unwieldy size and the heterogeneous nature of the class with varying
language ability create great problems to them. Their responses to question
12 of Section B throw light on their students’ ability in English.- The out

come is represented in tabular form.
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Table 13

Information given by teachers regarding students’ ability to acquire

English language.

Language ability level | No. of respond.ents Percentage
of students choosing each item .

a. Poor 2 - 1333

b. Below average 3 20

c. Average 6 40

d. Above average 4 , 26.67

The table given above says that 40% of the teachers think that their
children’s ability to acquire English is average. 26.67% of the teachers, who
feel that their students’ ability is above a{/erage, are teachers who handle
English language to students of science stream. To such classes admission is
given mostly to bright students. 20% of the respondents who handle classes
to Arts group think that their children are below average in their ability to
acquire English and a few, that is 13.33% feel that their childrén,are very
poor in learning English. All the teachers who are brought under
investigation feel that the time allotted to teach English is not enough to

make the children good in English.
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Section C constituting questions from 15 to 25 is of special significance
for the present study since the section is meant to find out what
method/methods teachers employ to teach English language, If they use
mother tongue while teaching English, how often it is used and whether the
use of mother tongue helps in any way for the teaching of English.
Regarding the method of teaching English more than 90% follow the lecture
method and at the same time they admit that they do not always teach
English through English alone. The responses to the following question
clarify the reason for not teaching English only through English. When
English is taught through English more than 80% of the respondents feel
that their students fail to keep pace with them. This compels them to seek |
the help of Malayalam while teaching. But all the teachers unanimously
admit that they make use of Malayalam only in times of need i.e. when they
feel that mother tongue explanation is inevitable to make children
understand difficult passages, words and grammar rules. Responses to
question  number 20 point at the teachers’ attitude to the use of mother
tongue. More than 80% of the respondents feel that in presenting and

explaining difficult words especially words which have equivalents in
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Malayalam, in presenting and explaining phrases which also have similar
expressions in Malayalam and also for teaching syntactic r‘ﬁles, dependence
on mother tongue is very helpful and time saving. It is true that if all the
four language skills - listening, speaking, reading and writing - are to be
inculcated perfectly in the children the language shouldv be taught through
the target language itself. But the educational environment of our state
cannot afford to it. Instead our aim should be to develop in children interest
to learn English language by following any method suitable to the situation.
This is what happens in Kerala. It is clear from thé responses of the teééhers
to questions from 21 to 25. When the students are taught using eclectic
method their responses, the teachers say, are very promising than otherwise.
They think that the controlled use of mother tongu}e gives positive effect to
the lea;ners. More over it minimizes the duration of the time used for
teaching English. In other words more than 90% of the respondents favour

the controlled and systematic use of Malayalam while teaching English.

The questionnaire to the teachers of Higher Secondary concludes with
a question inviting personal comments and suggestions. Following are

some of the suggestions given by'the teachers.




1)

(2)

)

(4)

®)
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“Bilingual method is the only possible measure to teach English more
effectively mostly to students who have come from the Malayalam

medium schools”.

“Use of Bilingual method is satisfactory in the case of rural govt.

schools”.
“Bilingual method always promotes the study of English”.
“Bilingual method is very useful in the case of weak students”.

“Students from villages lack the required exposure to English and so

they need the controlled use of mother tongue to learn English”.

A MODEL QUESTIONNAIRE TO STUDENTS OF HIGHER
SECONDARY

Instructions for answering Questionnaires

1.

At the end of some questions you have certain responses. Please put a
tick mark (¥) against those responses which apply to you. At the end
of some questions you will find blank spaces where you are requested

to supply the information demanded by the question.
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2. In some questions a four point scale has been used with the numbers
1, 2, 3, 4. These numbers are written against each response. You have
to put a circle round the number you choose.

3. If the list of responses given at the end of the question does not cover
the one you want to make, please don't hesitate to give your response
in the space provided at the end of these responses; in that case please
do not tick off any of the given responses.

1. Name of the student

2. The class he/she is studying

3. Name of the school/college

4 Mgfrr:ﬁ:rs Educational | Occu- | Mother Language Ability
Family Qualification | pation | Tongue | Reading | Writing | Speaking

a) | Father

b) | Mother

c) | Brothers

d) | Sisters

5. How many languages do you
know?

6. What is your mother tongue/ first

language?




10.

11.

12.

13.

14.

When did you start learning

Malayalam systematically?

At which standard did you start :

learning a second language?

Did you start learning English as

your second language?

In which medium did you have

your School education?

Weve your English teachers, who
taught in your High School
classes, graduates/post graduates

in English language and literature?

Were they graduates/post :

graduates in other disciplines?

Do you consider it as a reason for :

your present standard in English?

Do you speak in English to
(Encircle the number you choose

as your response?)
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15.

16.

17.

18.
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Notat | Very . Most
Sometimes
all rarely often
1. Your friends in the class 1 2 3 4
2. To your friends outside 1 2 3 4
3. To your teachers 1 2 3 4
4. To your parents 1 2 3 4
Do your teachers encourage you to
speak in English?
Do they teach you English only in
English?
Or do they use mother tongue/
Malayalam while explaining?
(Encircle the number you choose
as your response)
Never | Often | Very often | Always

1. New and difficult

words and phrases ! 2 3 4
2. Grammar rules 1 2 3 4
3. Difficult passages of 1 ’ 3 4

prose, poetry etc.
When they explain in mother

tongue, do you find helpful in

understanding easily and quickly?




19.

20.

21.

22.

23.

Do you find controlled and
systematic use of mother tongue
useful in learning easily and

quickly (Enclose the number you

185

choose).
Not | Moderately | Very Most
useful |  useful | useful | useful
a) Prose 1 2 3 4
b) Poetry 1 2 3 4
c) Drama 1 2 3 4
d) Grammar 1 -2 3 4

If yes, when do you find it most :

effective and useful?

Do you consider bilingual method
elective and wuseful in the
acquisition of English as a second

language

Which ‘'method do you consider :

more  appealing to  you,

monolingual or bilingual?

Add your comments if any.
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Student Response: Higher Secondary

The students selected for the investigation belong to the same higher
secondary schools from where the sample population of teachers has been
selected. Of the fifty questionnaire sheets distributed among the sample
population Of, students only forty sheets have been duly filled in and
returned to the researcher. The sample consists of all types of students with
varied degrees of proficiency in English and varied socio economic

background.

The questionnaire to the students of higher secondary is divided into
two sections; sections one and two ending with an open ended question
which invites students” individual opinion. The first section comprising of
questions 1 - 10 is mainly intended to obtain information regarding the
educational background of the informants. The responses to question 4 give
a clear picture of the educational background of the students. Majority of
them hail from rural area. Considering their parents’ occupation 50% are
from farmers’ family, 20% from business family and the rest are the children
of government servants. The rest of the questions of section 1 givesan idea of

informants” educational details. Malayalam is the mother tongue of all
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students. 80% of the informants had their schooling in Malayalam medium
schools. All of them started a systematic learning of their mother tongue
from 1st standard. They began to learn a second language from 4th standard

and English was the language they first learned as a second language.

Questions which are included in Section 2 seek to know about the
quality of their teachers handling English, the sort of guidance their teacher
impart to them to improve their standard in English, the methods the
teacher avail to teach English as a second language, the extent of using
mother tongue while teaching English ﬁﬁefeby to know w_hethef the
bilingual method is of any use to acquire English language. The
questionnaire ends with a request to add their comments concerning mother

tongue use in English class.

The responses to questions 11 and 12 substantiate the responses made
by the students and teachers of high schools, which indicate the
incompetence of the teachers who handled English language in their high
school classes, which in turn, they cbnsid'err,v as bné of the main reasons for
their poor standard in English. Their low standard in English discourages

them to speak in English. Item number 15 is aimed at rating the frequency of
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speaking in English at different situations. The frequency rate is measured
on a four-point scale. The response of the item indicates that more than 90%
of the students never speak in English to their friends in the class and
outside the class and also to their parents. But almost allrtry to speak at
times in English to their teachers. The reason is evident from the responses
to the following question, “Do your teachers encourage you to speak in

English?” All the respondents have given a positive answer to it.

V'Ihough the teachers like to teach English in the target language,
students’ low standard in English éompei them to use mother tongue also
while teaching different areas. The responses to question 17 indicate the
frequency rate of using Malayalam while teaching different areas and it is
being evaluated using a four-point scale. The frequency rate of using
Malayalam is very high while explaining new and difficult words and
phrases. It is because teachers find it easy to make children understand
_ wofds and phrases with the help of equivalent Malayalam words and
expressions without wasting much time and energy. FEasy and quick
understanding take place while teaching Agrammar rules with the help your

MT. Children also admit that more than 50% of the teachers very often use




189

Malayalam while teaching difficult prose passages, poetry and such other
areas. Students thus find the use of mother tongue very useful and helpful
in learning easily and quickly when different areas of English language and
literature are being taught. The use of mother tongue, they consider, as most
effective and useful while ’teaching grammar as well as new and difficult
words and phrases. Hence the responses of the students corroborate the
opinion of the teachers with regard to the use of bilingual method.
Considering their incompetence in English they think that bilingual method
is more appealing than the monolingual method in the acquisition of English

as a second language.

Student questionnaire also concludes with question inviting
comments. Though only a handful of students have turned up to give their
opinions and suggestions, what they have made are very useful for the

present study.

A MODEL QUESTIONNAIRE TO TEACHERS OF COLLEGE
Instructions for answering Questionnaires

1. At the end of some questions you have certain responses. Please put a

tick mark (v') against those responses which apply to you. At the end
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of some questions you will find blank space where you are requested

to supply the information demanded by the question.

2. If the list of responses given at the end of the question does not cover
the one you want to make, please don't hesitate to give your response
in the space provided at the end of these responses; in that case please

do not tick off any of the given responses.

1. Name of the Informant

2. Name of the Schoo/College of the

Informant

3. Total service of Athe InfOrmant

4. Age

5. Qualification A-

6. Medium of Instruction of your
schooling

N1

Languages known to
1) Speak
2) Read

3) Write




10.

11.

12

How long have you been teaching

English?

In which classes are you teaching :

English

Are you teaching English to a

heterogeneous Group?

If so, are they of different
1) Social Background

2) Culture

3) Language Background

Students ability to acquire English

Language

How many are
1) Poor

2) Below average
3) Average

4) Above average
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13.

14.

15.

16.

17.

18.

19.

20.

How many hours/periods do you :

teach English in a week?

Do you think the allotted hours/
periods enough to make them
perfect in acquiring English

lahguage?

What method/methods do you :

employ to teach English language?

Do you always try to teach English :

language in English alone

How do students respond when :

English is taught in English

language alone?

Do you seek the help of your :

mother tongue/Malayalam while
teaching English?

If you do when do you need its :

help most?

Do you find the controlled and :

systematic use of mother tongue/

Malayalam?
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21.

22,

23,

24.

25.

26.

1. Helpful/Harmful in presenting
and explaining words

2. Helpful/Harmful in presenting
and explaining phrases »

3. In teaching syntactic rules

How do students respond if you :
‘teach them using eclectic method?

Do you think the controlled use of :

mother tongue helps the students
especially the weak students in the
acquisition of English language?

Do you find the use of mother :

tongue helpful to minimize the
duration of the time used for

teaching English?

How will you respond if a student :

wants some explanation in
Malayalam while learning English
language?

Do you consider Bilingual method
useful to teach .English in the
Kerala context?

Add your comments, if any.
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A MODEL QUESTIONNAIRE TO STUDENTS OF COLLEGE

Instructions for answering Questionnaires

1. At the end of some questions you have certain responses. Please put a
tick mark (v') against those responses which apply to you. At the end
of some questions you will find blank spaces where you are requested
to supply the information demanded by the question.

2. In some questions a four point scale has been used with the numbers
1, 2, 3, 4. These numbers are written against each response. You have
to put a circle round the number you choose.

3. If the list of responses given at the end of the question does not cover
the one you want to make, please don't hesitate to give your response
in the space provided at the end of these responses; in that case please
do not tick off any of the given responses.

1. Name of the student

2. The class he/she is studying

3. Name of the school/college

4 Ms;l:ﬁ:rs Educational | Occu- | Mother Language Ability

‘ Family Qualification | pation | Tongue | Reading | Writing | Speaking

a) | Father

b) | Mother

c) | Brothers

d) | Sisters




10.

11.

12.

13.

How many languages do you

know?

What is your mother tongue/ first :

language?

When did you start learning :

Malayalam systematically?

At which standard did you start :

learning a second language?

Did you start learning English as :

-your second language?

In which medium did you have :

your School education?

Were your English teachers, who :

taught in your High School
classes, graduates/post graduates

in English language and literature?

Were  they graduates/post :

graduates in other disciplines?

Do you consider it as a reason for :

your present standard in English?
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14.

15.

16.

17.

18.

19.

Do you speak in English to

1. Your friends in class

2. To your friends outside

3. To your teachers

4. To your parents

Do your teachers encourage you to
speak in English?

Does your teacher give you home

assignment.

Do you get the help of your :

parents or others to do the home

assignment?
Are you able to do it yourself?
If you are not able, why?

Because (Put a tick mark against

your choice)
(@) You do not know the answer

(b) You know the answer but can't

write it in English

(c) You don't get time.
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20. Does your teacher encourage you

to read aloud in the class?

21.  If she/he goes, do you think that

you get benefit from it?

22. Does your teacher encourage you

to read extra books?
23. Do you really read extra books?
24. If not, why?

25 Does your teacher motivate you to

learn English?
26. If he/she does, how?

(Encircle the number you choose

as your response)
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. Not Moderately | Impor- .MOSt
impor- | . impor-
important tant
: tant tant
a) By making you feel that she is
genuinely interested in teaching 1 -2 3 4
“you English
b) By convincing you that learning
English effectively will be of 1 ) 3 A
great practical value to you in
life
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c) By trying to dispel the notion

that learning English is dull and 1 2 3 4
difficult
d) By making you understand the
importance of knowing English
; : 1 2 3 4
to communicate with others
outside KErala
=) J— ——————— 1 2 3 4
27. Do they teach you English only in
English?
28. Or do they use mother tongue/
Malayalam while explaining?
(Encircle the number you choose
as your response)
Notat | Veryrarely | Often Very
all use use use | often use
1. New and difficult
words and phrases 1 2 3 i
2. Grammar Rules 1 2 5 4
3. leflpult passages of 1 5 3 A
prose, poetry etc.
When they explain in mother

29.

tongue, do you find it helpful in

understanding easily and quickly?




30.

31.

32.

33.

Do you find controlled and
systematic use of mother tongue
useful in learning easily and

quickly.

(Encircle the number you choose

in your response sheet).
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Not | Moderately Most
Useful
useful useful useful
a) Prose 1 2 3 4
b) 7Poetry 1- 2 3 4
c) Drama 1 2 3 4
d) Grammar 1 2 3 4

If yes, when do you find it :

effective and useful?

Do you consider bilingual method
effective and useful in the
acquisition of English as a second

language?

Add your comments if any.
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Analysis of the questionnaires to students and teachers of college

Separate sets of questionnaires have also been distributed to the
students and teachers of the colleges of Kerala. The questionnaire for the
teachers has 26 items and the one for the students has 33 items. A model
questionnaire is given above and specimen response sheets for teachers and

students are appended at the end as appendix F and G.

The questionnaire for the teachers is divided into three sections. First
section (questions 1-12) is aimed at eliciting the teachers’ views about their
students’ standard of English, second section (questions 13-17) aims at
knowing the important methods and techniques teachers use in the
classroom to facilitate effective teaching and the third section (questions 18-
25) is meant to find out if MT is used or not, while teaching English and if
used, how much is used. The questionnaire for the teachers ends with an
open- ended question aimed at inviting suggestions regarding the use of
'bilingual approach in the college classes. Questionnaires distributed to the
students are divided into two sections. The first 15 questions aim at
measuring the students’ level of understanding English and the second

section highlights the students’ attitude towards the different methods, their
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teachers’ use while teaching the different elements of English. Student
questionnaire also closes with an open - ended question inviting their

opinion regarding the use of bilingual method for the teaching of English.

Analysis of the first part of the response sheets of both teachers and
students brings to light the pbor educational background of the students of .
the undergraduate classes. This emphasises the need to follow an eclectic
method in colleges to facilitate effective learning in the classroom. Section
two of the response sheets of teachers énd-studentsgives the impression that
they are not satisfied with the present syllabus of the second l'anguage'since
it gives too much emphasis on literature. The present syllabus is not
sufficient to develop the students’ language skills. Both teachers and
students favour the use of MT but very sparingly while teaching English. Of
course a few of them strongly oppose the use of MT. They are from colleges
of urban area where most of the students are from good educational
background. But for teaching English ir.1 the colleges of rural areas MT use is
inevitable. The analysis of the third seétién of the teachers’ response sheet
enables the researcher to know how much and how often they make use of

the MT while teaching English. More than 70% of the teachers use MT when
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they explain difficult areas of both language and literature. When
explanation is made with the help of mother tongue students appear less
tensed and more interested in the teaching/learning process. Students’
responses also support the point. Analysis of the response sheets, in short,
brings to light the efficacy of following bilingual approach in the colleges of
Kerala, especially Aof rural aréas. The comments given by teachers and

students support it.
Conclusion drawn from the responses

Three set; of questionnaires administered among the teachers and
students of High School, Higher Secondary and Under Graduate classes
enabled the researcher to arrive at some inferences favouring the use of
Malayalam while teaching English as a second language in the schools and

colleges of Kerala. The major points are the following:

1. The Entry Level behaviour of the college entrants is very
discouraging. Hence they need to be taught with some improvised

techniques.
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2. More than 80% of the teachers feel that the use of the mother tongue is

helpful in teaching English.

3. That the mother tongue is used for teaching English, even in colleges
is beyond doubt. But how much and how frequently it is used differ

from teacher to teacher.

4. Most of them feel that the most difficult part of the syllabus need to be
taught with the help of the MT, namely grammar and usage, abstract
part of the vocabulary items and cultural background of the content
area. Such a use would help the learner to comprehend the language

quickly and with less strain.

5. Reasons that the teachers attribute for ﬁsing MT frequently in the

class are:

a) The students’ standard of English is very miserable.

b) Students themselves make a great demand for the use of mother

tongue.

Almost all the teachers agree that MT should be used only as an aid to

learning and has to be withdrawn gradually as it serves its purpose. In short
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the questionnaire study has yielded a variety of useful hypothesis for the

present study.
Observation of Classroom Teaching

The questionnaire study is supplemented by observations of classes.
The teaching activities followed by the teachers in the classroom are
recorded on the relevant items of the observations. Eight periods of
classroom teaching are brought under observation. The inspection of the
classroom teaching indicates that the teachers usually give -long

introductions to the lessons. They do not give straightforward description of

the lesson content. Some teachers use MT to introduce a new topic or to

revise the work done in the previous class.

Out of the eight teachers whose classes have been observed, six
teachers have simply lectured on the contents of the lesson. One teacher has
resorted to lecture method even in the comp;)sition class where he initiated
the students to 'letter writing'. He has devoted the whole period lecturing on
the various types of letters (formal, informal, official, business letters etc.).

Two of them are found to make the students write letters after giving ten
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minutes lecture on different types of letters. They seem to make the students
able in writing letters. These teachers happened to be those who had some
orientation in ELT. Sometimes they put questions to get the students” own

ideas.

Teaching poetry has amounted more ot less to paraphrasing. Very
little effort is made on the part of the teacher to make the students think or
extract their views. While explaining the meaning of unfamiliar words,
expressions, concepts and terms, majority of the teachers face difficulty in
adjusting their language to the level of their students. They do not take the
trouble of illustrating the difficult vocabulary items through adequate
contexts. In an attempt to simplify the difficult items, they seem to confuse
their students more. Hence many of them have resorted to giving the mother |
tongue equivalents. On such occasions students have felt relieved and

satisfied.

Blackboard has been used only very sparingly. Only in some grammar
classes it was used. Very few teachers have made conscious efforts to secure
student participation in the teaching/learning situation. Only two teachers

are found to encourage their students by asking questions in the class. In
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general teaching seems to be a one-man show where the teacher reigns

supreme.

The main activity of five teachers has been confined to a simple
paraphrasing of the content of the text both in English and in Malayalam.
The use of MT ranged from 10% to 80%. It has been profusely used for
giving meaning of difficult words and phrases, for explaining texts and for
teaching grammar rules. The use of MT has been greater in arts and

commerce classes than in science classes.

Some teachers use MT for motivating the children, maintaining
discipline and for giving instruction for homework. Mischievous elements
are easily brought under control when teacher talks to them in their MT. For
‘comic relief' and for creating humour MT is profitably used. It is also
observed especially in arts classes when the students fail to ﬁnderstand the
questions asked in English, the teacher transla<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>