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ABSTRACT 

The present study is an attempt to develop an Academic Remedial Package to 

enhance the Functional Academic Performance of children with Intellectual 

Disability and also to enhance their vocational efficiencies. Equal importance is given 

to both of these targets- Functional Academic Performance and Vocational Efficiency. 

Children with Intellectual Disability need basic academic skills necessary to provide 

the Least Restrictive Environment which is supportive for them to lead a socialized 

life. Functional Academic Performance refer to the competencies of reading, writing 

and arithmetic which are essentially needed for the smooth functioning of the day 

today activities of children with Intellectual Disability. The package Creative 

Activity based Remedial Education(CARE-ID)is an activity-oriented package 

designed according to the level of students. Every step stimulates multiple senses 

and all the steps follow the principle of reinforcement. Every activity included in 

the package demands active participation of students and this involvement itself 

enhances specific skills of students. 

The method adopted for the study was experimental in nature. Non-

Equivalent Groups Pre-test-post-testControl GroupsDesign was the research design 

adopted for the study. The sample size of the study was confined to 32 students 

with intellectual Disability, where 16 each were included in experimental and 

control groups. Each group was observed by a pre-test. The experimental group 

received an Academic remedial program/ intervention while the students in the 

other group was studied using conventional mode of Teaching students with 

Intellectual Disability. 

The study was conducted in two phases. In the Preliminary phase, 130 

special school teachers working in different special schools in Malappuram and 

Kozhikode districts were selected.Stratified Random Sampling Technique was used 

as the sampling method. In the Experimental phase, 32 students were selected from 

a single special school where 16 students were included in Experimental group and 

16 students in the Control group. General Data Sheet for Teachers, general Data 

Sheet for Students, Checklistson Functional Academic Instructional Strategies, 

Madras Developmental Programming System (MDPS), Behavioural Assessment 



Scale for Indian Children with Mental Retardation (BASIC MR)were the tools used 

in the study.  

The Creative Activity based Remedial Education(CARE-ID)consisted of two 

sections - Assessment and Remediation. Functional Academic Performance 

Assessment Battery was used in the assessment part, consisted of Functional 

Reading Performance Assessment Chart, Functional Writing Performance 

Assessment Chart, and Functional Arithmetic Performance Assessment Chart. 

Thesewere used to assess the current level of performance of students in Functional 

reading, writing and arithmetic areas. In the remediation stage, detailed activity-

oriented package was developed to remediate academic issues and enhance 

Functional Reading, Writing and Arithmetic performance of students with 

Intellectual Disability. 27 task analyses modules were also prepared for the control 

group based upon Conventional Method of Teaching students with Intellectual 

Disability (CMT-ID).Computation of frequencies and Percentages, Analysis of 

Descriptive statistics, and Calculation of Mean Difference analysis were the 

statistical techniques used.  

As per the results obtained, the prepared package can be considered as an 

effective one to enhance Functional Reading and Functional Arithmetic 

performance of students with Intellectual Disability. As per the results, the newly 

developed Remedial Package has no significant effect on enhancing Functional 

Writing Performance of Students with Intellectual Disability. Considering the 

overall result,the Functional Academic Performance Remedial Package found to be 

effective enough to enhance the Functional Academic Performance of students with 

Intellectual Disability.  The package is elaborate with fully developed modules that 

can be used by inclusive teachers as a scheme of work and a self-learning material 

as well as an orienting curricular model. From the results of the study, it can be 

understood that if studentsare provided with an opportunity to enjoy learning 

through creative activities, the rate of achievingthe transacted content will be 

accelerated. A platform to learn and grow in a manner as natural as possible, 

without any insistence, has to be provided to students with intellectual disability 

for better acquisition of academic inputs as well as vocational efficiency. 
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 Education is a combination of growth and human development with a 

social legacy (Kohnstamm & Gunning, 1995).  Humans live in a world that is 

‘human-made’ rather than in one that is naturally given. It means that all the 

resources of life are either created or modified by human interventions in the 

form of ‘institutionalization’, ‘instrumentation’, and ‘textualization’. 

Therefore, Education, for a human child, is not an option, but an existential 

necessity. Without being initiated into the structures and instruments of social 

living, a child cannot survive. This makes societies affirmatively responsible 

for the education of all children regardless of distinctions, physical or social. 

Education is an inalienable right, an essential human right, of all children. 

It is a conventional thought of the academic community that ‘song 

has to be taught by singing’, and ‘story has to be taught by telling’. Children 

with Intellectual Disability need certain specialized strategies in order to 

meet their special needs and demands. Sometimes, they may understand a 

story only when it is in the form of a song, which means there should not be 

any rigid way or rule for curricular transaction. Clear cut flexibility in the 

academic intercourse is needed or break up of conventional methods of 

teaching and learning may be required for the successful accomplishment of 

learning tasks for children with Intellectual Disability. They need a new way 

of learning as their own which satisfies their unique needs and enable them 

to come up to the mainstream of the society in flying colors. 

 Once education is recognized as a universal right, it is the responsibility 

of the instructional system to reach out to children and integrate them with the 

systems of education. It is a fact which has to be accepted by everyone that 



 

 
 

2 Impact of Remedial Package on Functional Academics

there is no child with zero merit or zero ability. Disabilities are all specific and 

need to be recognized as specific. If a child has one kind of disability, it can 

either be improved or resolved by other means by enhancing their strengths or 

potentials according to the level and interests of child. The most important 

idea that is derived from this point is that all children can be educated. 

Educational strategies for Intellectually Disabled children constitute a key area 

of such researches. Many crystallized ideas of teaching are modelled on 

‘normal’ children and they exclude learners who are different. Children with 

Intellectual Disability require certain specialized strategies to meet their special 

needs and demands.  

Dynamic systems and flexibility of methodology and bold, but, 

responsible experimental approaches are required to teach inclusively, to 

achieve the target of ‘education for all’. Such a system also requires that the 

academic goals need to be set, not simply with a mechanical view of grade 

appropriateness, but also with appropriateness to various student groups. 

Besides, the methods also should suit the specific student section that is 

concerned. Only within such a novel and dynamic structure of curriculum 

and instructional method, children with Intellectual Disability can achieve 

optimal academic development and competency; the parameters of which 

are modeled on themselves. Such learner-appropriate and need-based 

learning can help this student group to identify their potentials, find their 

role in social living, and achieve self-development.  

Children with Intellectual Disabilities are a group having a low level 

of IQ as well as the inability to act purposefully according to their age and 
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emerging social expectations (Singh, 2012). Intellectual Disability refers to 

significantly subaverage general intellectual functioning resulting in or 

associated with concurrent impairment in adaptive behaviour which is 

manifested during the developmental period (American Association on 

Mental Retardation [AAMR], 2002).  

Since children with Intellectual Disability have a low level of IQ, they 

experience difficulty in different areas like language skills, self-help skills, 

reading skills, writing skills, social skills, etc. (Smith et al., 2002).  Children 

without disability will learn these skills using their sensory information and 

Intellectual ability. But children with Intellectual Disability need the training 

to achieve almost all skills in life. They need clear exposure, repeated 

practice, active participation, and multi-sensory stimulation to achieve the 

essence of new skills (Hedrick et al., 1999).  

Poor memory, poor concentration, poor ability to perceive new ideas, 

poor expressive language ability, poor receptive language ability, poor fine 

motor as well as gross motor coordination, poor problem-solving ability, 

poor reasoning ability, poor consequential thinking ability, etc. are some of 

the important characteristics of children with Intellectual Disability 

(Algozzine & Ysseldyke, 2006). Academic characteristics of children with 

Intellectual Disability underline that they have their specific academic 

targets to accomplish and to make this accomplishment possible, they need 

some strategies tailored according to their specific needs and characteristics.  

The prime focus of all interventions in the interest of children with 

Intellectual Disability is that they must enable them to be self-reliant and 



 

 
 

4 Impact of Remedial Package on Functional Academics

independent to the maximum possible extent. For basic self-reliance and 

independence, two key areas that need academic support are Functional 

Academic Performance and Vocational Efficiency. Functional Academic 

Performance involves essential linguistic skills and arithmetic skills. It 

follows that enhancement of functional academic potentials and vocational 

efficiencies are two major areas to be focused on to make any interventions 

for the intellectually disabled effective and meaningful. 

Functional Academic Performance stands for the reading, writing, 

and arithmetic related skills that equip a person to be independent in life at 

least in the daily tasks which demand literacy (Brosh, 2018). Enhanced 

Functional Academic Performance will remove different Intellectual barriers 

in life and thereby improves the quality of life of a child with Intellectual 

Disability. But the acquisition of Functional Academic Skills alone is not 

enough for an intellectually disabled person to achieve success in the long 

run. They need to develop competence to achieve and perform vocational 

efficiencies required for living as a productive member of the community. 

This means that functional academic and vocational efficiency can be 

considered as two sides of the same coin. Employability, speed, accuracy, 

preciseness, time boundedness, etc. are some of the prerequisite vocational 

skills to be achieved by children with Intellectual Disability (Jain & Swadia, 

2012). Equal importance and exposure must be provided to children with 

Intellectual Disability to enhance both their functional academic and 

vocational performance. 

There prevails in communities, a prejudiced and thoroughly mistaken 

notion that children with Intellectual disability are a group having no ability 
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to learn and all efforts for their academic improvement are doomed to be in 

vain (Kirk et al., 2006). This negative attitude of the community is a major 

social bias that obstructs the possible functionally effective learning that 

children with Intellectual Disability can achieve. Educators and academic 

establishments must move away from this unreasonable and groundless 

prejudice against this group of children and work for achievable learning 

objectives and for instructional methods to accomplish this end. Thus, it is 

the ‘need of the hour’ to develop an effective teaching strategy beneficial for 

the betterment of children with Intellectual Disability. An effective teaching 

strategy will attribute a positive change in the rate of academic concept 

acquisition of children with Intellectual Disability (Browder, 2001).  

The present study is an attempt to develop an Academic Remedial 

Package to enhance the Functional Academic Performance of children with 

Intellectual Disability and also to enhance their vocational efficiencies. Equal 

importance is given to both of these targets- Functional Academic Performance 

and Vocational Efficiency. Children with Intellectual Disability need basic 

academic skills which are most essential to provide the least restrictive 

environment which is supportive for them to lead a socialized life. Functional 

Academic Performance refer to the competencies of reading, writing and 

arithmetic which are essentially needed for the smooth functioning of day 

today activities performed by children with Intellectual Disability. 

The Remedial Package developed by the study includes modules for 

Functional Academic Performance and vocational skill enhancement, based 

on multi-sensory stimulating play way activities. Naturalistic mode of 



 

 
 

6 Impact of Remedial Package on Functional Academics

intervention was adopted in the package to inculcate basic functional skills 

of reading, writing, and arithmetic among children with Intellectual Disability. 

The package is a design of learning in which children ‘catch’ the linguistic 

and arithmetic skills unknowingly, rather than the teachers ‘teach’ them. 

Each sense organ plays a vital role in the process of cognition. Senses 

provide different experiences that determine one’s range of knowledge and 

mode of responses to the outer environment (Skott, 1993). Acquired bits of 

knowledge will register with more clarity and preciseness if it makes use of 

multiple senses during skill transfer. Multisensory stimulation will enhance 

the rate of learning (Khanna & Anuradha, 1999).  

 The package is activity-oriented and designed according to the level 

of students. Every step stimulates multiple senses and all the steps follow 

the principle of reinforcement. Every activity provided in the package 

demands active participation of students and this involvement itself will 

enhance specific skills of students. 

 It is a proven fact that senses are the gate ways of knowledge. Other 

things being equal, all humans receive data through their senses. These 

acquired data are processed within the central nervous system and are 

registered as new bit of information. When more senses are involved in the 

process, more bits of information will be got registered and retained for long 

time (Scott, 1993).  

If multisensory stimulation is blended with ‘interest generating’ play 

way activities, it helps learning in two ways: firstly, by enhancing cognition 

and potentialities with more intense and increased stimulus-response 
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process and secondly with an extra force of ‘Learning by doing’. Play Way 

Method strongly believes in the theory that an act which arouses interest 

and excitement among learners, is many times more conducive to 

knowledge and skills than those which do not evoke interest. 

 Multi-sensory strategies through Play Way Method will stimulate all 

the senses, evoke interest among learners, inculcate positive attitude and 

equip learners to achieve success in almost all tasks that they are confronted 

with. Since play is the most natural rhythm of intercourse which works on 

‘pleasure and share principle’, it can be considered as the most innovative 

and effective method of information transaction. Play activities are 

developed in a most natural setting which offers a sense of freedom and 

opportunities for enjoyment to its participants (Nestor & Moser, 2018). The 

newly developed package aims to inculcate 27 skills which are found to be 

deficient among the selected sample of children with Intellectual Disability.  

Education of children with Intellectual Disability is a perplexed 

matter of debate. But it is a fact that, if an academic intervention is designed 

exclusively on the basis of their Individual needs, then such an activity will 

remove the academic barriers in front of them (Beirne-Smith et al., 2006). The 

academic system should be free from the biased and disabling view of 

Intellectually Disabled students as ‘a burden or liability’. Instead, it must 

recognize them as ‘productive members’ of the society. The educational and 

social institutions must enlarge themselves responsively and must 

undertake that it is their responsibility to include all children into its texture 

and support all in their pursuit of self-development and growth. 
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India’s increasing prevalence of children with Intellectual disability is 

a subject of alarming concern. According to 2011 census 2.28% of the total 

population is having different ranges of Intellectual disability. This as such is 

a huge number. It means that a significant part of India’s population needs 

special affirmative action, on the part of supporting systems, for their 

advancement in life. They deserve to be treated as productive members of 

the society. They need support, consideration and specialized strategies to 

come up to the mainstream by emancipating their potentials in its fullest 

manner. Despite growth in the number of such intellectually disabled 

learners, the instructional strategies which cater individual needs of children 

with Intellectual Disability, seems to be at a poor level of development. 

India is a young nation, having enormous possibilities and 

opportunities to be formed as a stable and sustainable nation in the world. The 

principle of equality in educational opportunity is the key to achieve this goal. 

This principle refers to pro-active and affirmative scaffolding of those who 

need it, as well as formal structures of equal representation. It must be ensured 

that every child is provided with opportunity for growth. Intellectually 

Disabled children also must be considered as an asset of the community and 

the whole community must be aware that they need some scaffolding with 

specialized intervention that will equip them to be part of nation building. 

 An ounce of proper intervention is worth than a pound of tears 

showered on children with Intellectual Disability. Experts all over the world 

are increasingly becoming aware of the need for enabling remedial 

interventions to mold children with Intellectual Disability into individuals 
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capable of themselves. One important prerequisite for such interventions is 

to re-orient systems with a change from the dogmatic singularity of 

curriculum, classrooms, learning activities and assessments to dynamic and 

need-based and reasonable diversity of the said educational resources. This 

new orientation takes differences among children as a creative possibility for 

the system to improve their efficiency in reaching out ‘all’ children. Once 

those children are equipped by this novel vision, that can develop the 

academic goal, curriculum content, learning process and assessments for a 

specific target group, consistently in view of the real conditions against 

which the target group of students live and work.  

All interventions must be based on a thorough knowledge of the child, 

and his/her individualized needs. Application of verifiable methods and 

diagnostic procedures, as well as observance of a norm constitutes the point of 

reference for a given positive deviation of skill remediation. As educators, 

each one has a role to play in terms of rendering appropriate education to 

children with Intellectual Disability-education which equips them to 

mainstream themselves and add colours to their life with independence. 

Functional Academic Performance stand for the minimum functional 

skills in the areas of reading, writing and arithmetic which help each 

Individual to act independently and receive information which is needed in 

their day-to-day life. Intellectual Disability is a problem for which human 

knowledge to the time has not invented a curing medicine. Therefore, 

educational system has to resort to a feasible third alternative, surmounting 

the binary of ‘either cure or damn’. This third alternative is to live with 
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Intellectual Disability, exploring differential possibilities and managing 

limitations. Acquisition of basic functional academics will enable each 

student of this group to manage their limitations and perform social roles in 

their world with confidence and hope. Achieving basic literacy skills will 

definitely rejuvenate a person with Intellectual disability and it can be 

considered as a means of self-empowerment (Kick et al., 2000). Small efforts 

of academic rehabilitation can make big positive impacts in the lives of 

differentially abled ones.  

 Ensuring active participation in all academic tasks and opportunities 

for repeated practice can be considered as the tagline of newly developed 

package. Every need-based skill that arouse interest among learners and 

encourage them to be actively involved in all the academic intercourse, will 

definitely help students to acquire the skill in its fullest manner with a 

greater ability to practice the task with fluency (Ewoldsen et al., 2006). This 

academic remedial package can be considered as a power plugged blend of 

‘Multi-sensory stimulating method’ and ‘Play way Method’.  

An Activity Oriented Approach of learning will definitely be an 

effective method of teaching in case of children with Intellectual Disability 

since it is a known and proven fact that practice oriented academic 

transaction will arouse interest and better performance among children. 

Teachers must be skilled and trained enough to deal with all levels of 

Intellectual Disability and a level based practical oriented approach will 

definitely add brightness to academic skills of the mentally retarded 

(Ysseldyke & Algozzine, 2009).  
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The present study stems out from a genuine interest of the researcher 

to contribute something ‘working’ to enhance the academic performance 

and vocational self-sufficiency of children with intellectual disability and 

thereby to give a hand for them to excel in academic as well as social walks. 

 Students with Intellectual Disability differ among themselves, with 

each one having his/her own characteristics in various aspects. Individual 

differences and uniqueness in efficiency level are clear and obvious among 

children with disabilities, particularly among children with Intellectual 

Disabilities. Age, occupation of parents, socio economic status, standard of 

studying etc. cannot be considered as indicators of level of concept attainment 

with regard to children with Intellectual Disability (Drew & Hardman, 

1996). That means, exposure and training are necessary for children with 

Intellectual Disability to achieve and make use of different skills in life. 

The present study is consistent with this change in the milieu. It is 

increasingly recognized that what children with Intellectual Disability need is 

not charity, but empowerment. Previously, they were represented in negative 

stereotypes, focusing on their lack. But such views are losing their hold. The 

current literatures present them in a more positive light, as humans as others 

in all, but for some challenges of specific nature, creating different problems 

and different possibilities. Thus, the responsibility of the academic systems is 

to help them discover their own possibilities and limitations, setting goals 

accordingly and to bring out their best to actualize their potentials. In other 

words, children with Intellectual Disability are no longer viewed as an exotic 

minority, but as a living and growing group of people.  
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Need and Significance of the Study 

“My daughter is 14 years old. She doesn’t have the ability to do 

any task which makes her independent and self-sufficient. She 

doesn’t know how to read and write. I am really anxious how my 

daughter will lead a life without anybody’s help after my time. 

Even I don’t know how to help my child to achieve skills in life’’. 

- Mother of an adolescent girl with Intellectual disability 

“Children with Intellectual disability are having certain inhibitions 

and indifferent attitudes to academic tasks. Flash cards, Black board 

activities and conventional paper – pencil methods sometimes may 

not be sufficient enough to arouse interest and proper cooperation 

among them. We are in a search of an effective method for 

academic transaction for children with Intellectual disability”.  

        -  Words of a Special Educator 

Both of the above comments share the same feeling: dilemma about 

‘how to teach effectively’ and which method of teaching should be used for 

excellent outcomes from children with Intellectual Disability. They know that 

the beaten ways are not good to meet the purpose, but they feel at a loss to 

find an effective alternative. It is known that children have skill deficit due to 

Intellectual Disability. This can be remedied by proper academic interventions. 

The strategies are yet to be found out. It is this gap that the present study aims 

to address. Present study arises out of the thought to have a clear and precise 

answer to this gap – the lack of a concrete package of academic support to 

children with intellectual disability. Teachers can use the output of the study 
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as a guiding light for their day-to-day classroom experiments and add up 

innovative transformations in their daily classroom intercourses. 

It has been a matter of debate for a long time that which is the most 

efficacious academic mode of content transaction for special learners. But 

fortunately, or unfortunately it is unanswered till the time. Effectiveness of 

any academic intervention depends mostly upon the efficacy of content 

transaction and cooperative attitude of students in the academic activity 

(Drew & Hardman, 2007). So, it can be said that the mode of content 

transaction and measures to enhance the cooperative attitude of students 

must be effectively tailored in order to develop any method of teaching for 

children with Intellectual Disability. Methods of teaching will be meaningful 

only when it is transparent and lucid enough to be recognized and grasped 

by those who are trying to go through it. 

The present study aims to empower parents of Intellectually Disabled 

children by giving them a clear idea about how to teach their children. Lesson 

plans depicting 27 functional skills are arranged in simple words, being 

attached within the thesis and passed on to the parents and teachers of sample 

involved in the study. Thus, directly or indirectly parents and teachers also 

get benefitted by the study by having an idea about ‘how to intervene’ 

appropriately to the lives of their children with Intellectual Disability. 

Another significance of the present study is parental empowerment. It 

gives parents a clear idea of what can be and need to be done to enhance 

academic competency of their children with Intellectual Disability.   

 Education is a process which inspires a ‘rejuvenating transformation’ 

which reveals the excellent qualities in people and brings about desirable 
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changes in the learner in the way one thinks, feels, and acts in accordance 

with one’s concept of effective life. The most celebrated feature of the social 

model presented by Kerala is the progress the state has achieved in universal 

education. This universal education has served a significant role in the 

development of other human resource advancement as well. Even now, the 

most valued asset of Kerala is, obviously, the educated youngsters who 

make their effective presence around the Globe. These educated youngsters 

‘exported by Kerala’ include skilled professionals, experts, academics and 

visionaries. However, it remains a problem that certain specifically 

disadvantaged group of students are still not integrated into the educational 

system, either in kind or degree that they ought to have been. Children with 

disabilities make such a group that has been left behind. Different types of 

disabilities or inabilities act as a stumbling block on the way of these 

underachievers and deny access for them to have better accomplishments. 

Children with Intellectual Disability constitute a section that faces this plight 

to an extent, perhaps, larger than most other disadvantaged groups. It 

naturally follows that they need strong scaffolding in order to come up and 

acquire optimal competency. 

It is to be admitted that strategies for teaching children with 

Intellectual Disabilities are still in a budding stage. The educational system is 

still not equipped with a strong theoretical framework and workable 

pedagogical methods that can serve as a curricular model of academic 

intervention for children with Intellectual Disability. 

 The package developed by the present study is elaborate with fully 

developed modules that can be used by inclusive teachers as a scheme of 
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work and a self-learning material as well as a curricular model. Teachers can 

prepare lesson plans on the basis of the scheme provided in the package. 

Special educators can use it as a material for reference in their problem-

solving process.  

 One benefit of the package that manifests itself immediately in the 

practical life of Children with Intellectual Disability is the enhancement of 

their vocational competence. It helps children to identify their role in the 

community, and establish an occupational society for themselves. In addition, 

it contributes to self-esteem and confidence and thus inspires social 

relationship with self-respect. Vocational skill enhancement will boost the 

level of self-esteem and thereby encourage them to come up to the 

mainstream community as self-sufficient members (Brickley, 1985).  

 The study is socially relevant, since it ensures the active participation 

of children with Intellectual Disability in the social life of the community. 

The dynamic process of this interaction with a marginal group of children, 

in turn, educates the society and brings forth more sensitized sophistications 

in the academic planning and social decision making.    

Parents can make use the developed modules to offer Children with 

Intellectual Disability a training at home, which will be a most welcome 

additional educative act. This adds up the significance of the study. The 

descriptions in the package are optimally simplified, so that parents will not 

find it difficult to recognize what it imparts.  

Activities included in the Conventional Method of Teaching children 

with Intellectual Disability are limited within the border of ‘flash card 
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manipulation’. More dynamic and involving methods of teaching are the 

need of the hour. More than 500 studies were reviewed in order to understand 

what all packages had been developed for the skill enhancement of children 

with Intellectual Disability and the researcher found out that very limited 

number of studies have yet been there, which incorporates Functional 

Academic Skill and Vocational Skill enhancement either singly or jointly. 

The most valid novelty of the study is the development of a concrete 

instructional strategy that incorporates Multi-sensory method and Play way 

Method.  The blend of these two is found to be effective in the inculcation of 

essential skills with learner’s participation which is very difficult to win in 

case of Children with Intellectual Disability.  

 Since the package does not demand much financial backup, it can be 

considered as a ‘pocket friendly one’ to all personnels and professionals who 

try to offer it to Children with Intellectual Disability. Visual, Auditory, 

Kinesthetic and Tactile sense-oriented activities are purposefully arranged 

through seven steps of the intervention. The study aims to arouse interest 

among Children with Intellectual Disability and thereby tries to ensure their 

involved participation in all tasks recommended in the package. 

Detailed description to teach each skill is presented in the package in 

simple sentences and provided in appendix. Workbooks give opportunities 

for students to have writing practice. Separate sheets are provided for skill 

remediation and repeated practices. 

It can be seen that it is an ‘affective fallacy’ of the educators to treat 

disadvantaged group of children as students with zero potential. If the 
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academic system succeeds in identifying what they can achieve in concrete 

terms and also how it can be actualized, these children can also be part of the 

society and lead a community life.  

Statement of the Problem 

Present study is an experimental one which aims to develop an 

Academic Remedial Package and tries to find out its impact on the 

Functional Academic Performance of children with Intellectual disability. 

The study aims to find out the Impact of the Package on Functional 

Academics, especially on the areas of Functional Reading, Functional 

Writing and Functional Arithmetic. Since these three areas combine to form 

‘Functional Academics’, the study is entitled as Impact of Academic 

Remedial Package on Functional Academic Performance of Students with 

Intellectual Disability in Special Schools.  

Definition of Key Terms 

The definition of key terms used in the statement of the problem are: 

Impact    

 Impact stands for the range of influence of a particular variable upon 

other (Amirian & Heshmatifar, 2013).  

In the present study, impact means how Academic Remedial Package 

influence the Functional Academic Performance (Functional Reading, 

Functional Writing and Functional Arithmetic Performance) of students 

with Intellectual Disability studying in special schools. 
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Academic Remedial Package 

Academic Remedial Package refers to remedial strategies to improve 

the Functional Academic Skills of students with intellectual disabilities 

including Functional Reading, Functional Writing and Functional 

Arithmetic Skills (Brosh, 2018).  

In the present study, Academic Remedial Package is a package which 

aims at providing, level based, and need based academic remedial 

instruction filled with activities for children with Intellectual Disability 

studying in Special school. 

Functional Academic Performance 

 Functional Academic Performance refers to basic proficiencies in 

Functional reading, Functional writing and Functional Arithmetic skills 

needed to be independent in the day-to-day life events (Brosh, 2018).  

 In the present study, Functional Academic Performance refers to the 

basic skills in the areas of Functional Reading, Functional Writing and 

Functional Arithmetic which equip a child with Intellectual Disability to be 

independent and proficient in their functional life. 

Students with Intellectual Disability 

Intellectual disability refers to significantly sub average general 

intellectual functioning resulting in or associated with concurrent 

impairment in adaptive behaviour manifested during the developmental 

period (AAMR, 1983).  

 In the present study, students with Intellectual Disability refers to 

children with moderate level of Intellectual Disability studying under 

special school system in Kerala within the age range of 13-16. 
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Special Schools 

Special schools are the schools which offer education exclusively for a 

homogenous group with differential abilities (Kauffman et al., 2016).  

In the present study, Special schools referred to schools set up 

exclusively for students with Intellectual Disability in Kerala state. 

Variables of the Study 

The study aims to find out the Impact of Academic Remedial Package 

on Functional Academic Performance of Students with Intellectual Disability. 

Details of the variables selected for the study is described in this section of the 

study.  

Independent Variables 

 Following are the details of independent variables involved in the 

study. 

Instructional Strategies 

The Independent Variable selected for the study was Instructional 

Strategies. Stones and Morris (1977) define Instructional Strategy as a 

generalized plan for a lesson which includes structure, desired learning 

behavior in terms of goals of instruction and an outline of planned tactics 

necessary to implement the strategy.  In the present study it includes 

Creative Activity based Remedial Education for Intellectually Different 

(CARE-ID) and Conventional Method of Teaching for Intellectually 

Different (CMT-ID) as two levels of Instructional Strategies. 
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Dependent Variable 

 Functional Academic Performance is the main dependent variable 

considered in the study.  

Functional Academic Performance 

Functional Academic Performance is the overall performance in day to 

day life by adopting functional skills learned from Reading, Writing and 

Arithmetic domains. Functional Academic Performance encompasses three 

sub variables which also come under the category of the dependent variable. 

They are Functional Reading Performance, Functional Writing Performance 

and Functional Arithmetic Performance. Hence the study aims to enhance the 

level of Functional Academic Performance of students with Intellectual 

Disability through the implementation of a newly developed Academic 

Remedial Package.  

Functional Reading Performance. Functional Reading Performance 

stands for ability of a child to perform well in day to day affairs by making 

use the skills related to reading like letter identification to sentence 

reading. 

Functional Writing Performance. Functional Writing Performance 

stands for ability of a child to be independent in daily affair which demands 

writing skills ranging from scribbling to sentence writing.   

Functional Arithmetic Performance. Functional Arithmetic 

performance stands for the rate of overall efficiency of child to make use 
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functional arithmetic skills in day to day life which demands pre-arithmetic, 

numeric and calculation proficiencies. 

Objectives of the Study 

Objectives formulated for the current Experimental study are the 

following.  

1. To find out the current instructional strategies followed by special 

school teachers to enhance Functional Academic Performance 

(Functional Reading, Functional Writing and Functional 

Arithmetic Performance) of students with Intellectual Disability.  

2. To develop and experiment an Academic Remedial Package for 

enhancing the Functional Academic Performance (Functional 

Reading, Functional Writing and Functional Arithmetic 

Performance) of Students with Intellectual disability in Special 

Schools. 

3. To study whether there exists any significant difference in the 

mean post test scores of experimental and control groups  

with respect to Functional Reading Performance (Skill wise and 

Total).  

4. To study whether there exists any significant difference in the 

mean post test scores of experimental and control groups  

with respect to Functional writing Performance (Skill wise and 

Total).  
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5. To study whether there exists any significant difference in the mean 

post test scores of experimental and control groups with respect to 

Functional Arithmetic Performance (Skill wise and Total).  

6. To study whether there exists any significant difference in the 

mean post test scores of experimental and control groups with 

respect to Functional Academic Performance (Domain wise and 

Total).  

7. To study whether there exists any significant difference in the 

mean gain scores of experimental and control groups with respect 

to Functional Reading Performance (Domain wise and Total)  

8. To study whether there exists any significant difference in the 

mean gain scores of experimental and control groups with respect 

to Functional Writing Performance (Domain wise and Total)  

9. To study whether there exists any significant difference in the 

mean gain scores of experimental and control groups with respect 

to Functional Arithmetic Performance (Domain wise and Total)  

10. To study whether there exists any significant difference in the 

mean gain scores of experimental and control groups with respect 

to Functional Academic Performance (Domain wise and Total)  

Hypotheses of the Study 

The present study was designed to test the following hypotheses.  

1. There will be no significant difference in the mean post test scores of 

experimental and control groups with respect to Functional Reading 

Performance (Skill wise and Total).  
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2. There will be no significant difference in the mean post test scores of 

experimental and control groups with respect to Functional Writing 

Performance (Skill wise and Total).  

3. There will be no significant difference in the mean post test scores of 

experimental and control groups with respect to Functional 

Arithmetic Performance (Skill wise and Total).  

4. There will be no significant difference in the mean post test scores of 

experimental and control groups with respect to Functional Academic 

Performance (Domain wise and Total).  

5. There will be no significant difference in the mean gain scores of 

experimental and control groups with respect to Functional Reading 

Performance (Skill wise and Total).  

6. There will be no significant difference in the mean gain scores of 

experimental and control groups with respect to Functional Writing 

Performance (Skill wise and Total).  

7. There will be no significant difference in the mean gain scores of 

experimental and control groups with respect to Functional 

Arithmetic Performance (Skill wise and Total).  

8. There will be no significant difference in the mean gain scores of 

experimental and control groups with respect to Functional Academic 

Performance (Domain wise and Total).  
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Methodology in Brief 

The method adopted for the study was experimental in nature. Non-

Equivalent groups Pretest-posttest control group design was the research 

design adopted. Sample size was confined to 32 where 16 each in 

experimental and control group. Each group was observed by pretest. 

Experimental group received an Academic remedial program/ intervention 

while the other studied using conventional mode. 

Design of the Study 

 Non-Equivalent Groups Pre-test - Post-test Control Groups Design was 

the specific research design adopted. Each group was observed by a pre-test. 

Experimental group received an academic remedial program/intervention 

while the other group studied using conventional mode. Since the study was 

experimental one, the investigator felt it difficult to conduct the experiment 

using a large sample. Since random assignment of subjects from the special 

school population was not possible, the Experimental group and Control 

group were selected randomly for Experimental and Control treatments.  

Sample of the Study 

 The study was conducted in two phases. In the Preliminary phase, 

130 special school teachers working in different special schools in 

Malappuram and Kozhikode district were also considered. Among 130 

special teachers, 65 teachers (27 male and 38 female) were from Kozhikode 

district and 65 teachers (24 male and 41 female) were from Malappuram 
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district. Sample of the study was selected using Stratified Random Sampling 

Technique. In the Experimental phase, 32 students were selected from a 

single special school where 16 students were included in Experimental 

group and 16 students in the Control group. 

Tools and Other Learning Materials used for the Study 

 Tools, and other learning materials used at various stages of data 

collection are as follows.  

Tools used in the Preliminary Phase 

Following are the Tools used in the Preliminary Phase of the study. 

General Data Sheet for Teachers (Hameed & Aiswarya, 2018). It was 

used to collect preliminary details like age, gender, years of experience etc. 

of Special School Teachers in Kerala. 

Checklist on Functional Reading Instructional Strategies (Hameed 

& Aiswarya, 2018). This checklist was used to gather information about 

instructional strategies currently used by special school teachers in order to 

enhance the Functional Reading Performance of students with Intellectual 

disability. 

Checklist on Functional Writing Instructional Strategies (Hameed 

& Aiswarya, 2018). This checklist was used to gather information about 

instructional strategies currently used by special school teachers in order to 

enhance the Functional Writing Performance of students with Intellectual 

disability. 
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Checklist on Functional Arithmetic Instructional Strategies 

(Hameed & Aiswarya, 2018). It was used to collect information about 

instructional strategies currently used by special school teachers in order to 

enhance the Functional Arithmetic Performance of students with Intellectual 

disability. 

Tools used in the Screening Phase 

 Tools used in the Screening Phase of the study are as follows.  

General Data Sheet for Students (Hameed & Aiswarya, 2018). It was 

used to collect preliminary details like age, gender, years of schooling etc. of 

students with Intellectual disability. 

Madras Developmental Programming System - MDPS 

(Jayachandran & Vimala, 1975). Functional Reading, Writing and Number 

domains of Madras Developmental Programming System (MDPS) were 

used to screen the number of samples having poor performance in 

Functional Academic area from a population.  

Behavioural Assessment Scale for Indian Children with Mental 

Retardation (BASIC- MR) - Prevocational Domain (Peshawaria & 

Venketesan, 1992). Prevocational Domain is one among the seven domains 

of BASIC MR which aimed to assess prevocational skills of students with 

Mental Retardation. Here the investigator used this tool to screen out the 

number of samples who have proficiency in prevocational area, from a large 

sample.  
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Tools and Other Learning Materials used in the Experimental Phase 

 Tools, and other learning materials used in the Experimental Phase of 

the study are as follows.  

Creative Activity based Remedial Education for Intellectually 

Different - CARE ID (Hameed & Aiswarya, 2018). CARE ID is the remedial 

package used for assessment and enhancement of Functional Academic 

Performance of children with intellectual disability. This package includes 

the following instruments and remedial strategies: 

Functional Academic Performance Assessment Battery. This 

assessment battery aimed to find out the academic performance of ID 

students. This tool consisted of the following assessment charts. 

Functional Reading Performance Assessment Chart (Hameed & 

Aiswarya, 2018). This checklist was aimed to reveal the popular strategies 

currently used by special school teachers to teach different skills under 

Functional Reading domain. 

Functional Writing Performance Assessment Chart (Hameed & 

Aiswarya, 2018). This checklist was aimed to reveal the popular strategies 

currently used by special school teachers to teach different skills under 

Functional Writing domain. 

Functional Arithmetic Performance Assessment Chart (Hameed & 

Aiswarya, 2018). This checklist was aimed to reveal the popular strategies 

currently used by special school teachers to teach different skills under 

Functional Arithmetic domain. 
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Functional Academic Performance Enhancement Package. This 

package is used to enhance the academic performance of students with 

intellectual disability. The Package consisted of the following sections.  

Functional Reading Performance Enhancement Package (Hameed & 

Aiswarya, 2018). Functional Reading Performance Enhancement Package 

aimed to enhance the Pre-Reading, Letter Reading and Word Reading 

Performance of students with Intellectual disability. 

Functional Writing Performance Enhancement Package (Hameed & 

Aiswarya, 2018). Functional Writing Performance Enhancement Package 

aimed to enhance the Pre- Writing, Letter Writing and Word Writing 

Performance of students with Intellectual disability. 

Functional Arithmetic Performance Enhancement Package (Hameed 

& Aiswarya, 2018). Functional Arithmetic Performance Enhancement 

Package aimed to enhance the Pre- Arithmetic, Numeric and Calculation 

Performance of students with Intellectual disability. 

Conventional Method of Teaching for Intellectually Different – 

CMT ID (Hameed & Aiswarya, 2018). The following task analyses were 

used to enhance the Functional Academic Performance of Students with 

Intellectual Disability.   

Task Analysis for Enhancing Functional Reading Performance  

based on Conventional Method of Teaching for Intellectually Different 

(Hameed & Aiswarya, 2018). Task Analysis for Enhancing Functional 

Reading Performance was devised to enhance the Functional Reading 
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Performance of Students with Intellectual Disability through methods like 

chaining, paired association, whole word approach etc. 

Task Analysis for Enhancing Functional Writing Performance  

based on Conventional Method of Teaching for Intellectually  

Different (Hameed & Aiswarya, 2018). Task Analysis for Enhancing 

Functional Writing Performance was used to enhance the Functional Writing 

Performance of Students with Intellectual Disability through methods Four 

Step Strategy, Tracing method, black board – chalk method etc. 

Task Analysis for enhancing Functional Arithmetic Performance 

based upon Conventional Method of Teaching for Intellectually Different 

(Hameed & Aiswarya, 2018). Task Analysis for Enhancing Functional 

Arithmetic Performance was devised to enhance the Functional 

Arithmetic Performance of Students with Intellectual Disability through 

methods like numerical pairing, problem solving, numerical symbolism 

etc. 

Statistical Techniques used for the Study 

 The following statistical techniques were used for this study. 

Basic Descriptive Statistics 

Basic Descriptive statistics such as Mean, Median, Mode, Standard 

Deviation, Skewness and Kurtosis of each variable like Pre-Experimental 

status and Post test scores of Functional Academic Performance (Functional 

Reading, Writing and Arithmetic).  
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Percentage Analysis 

Percentage analysis was done to identify the prevailing 

instructional strategies used by special teachers in Kerala for enhancing 

Functional Reading, Writing and Arithmetic performance of students with 

Intellectual Disability. The technique was also utilized to estimate the 

percentage of Pre-Test and Posttest Scores of Functional Academic 

Performance between the Experimental and Control Groups so as to see 

the changes occurring in the performance of each subskills before and 

after the intervention. 

Mean Difference Analysis 

Test of Significance of Difference between Means was used to 

compare the relevant variables between the Experimental and Control 

groups.  This statistical technique was mainly employed to study whether 

the Experimental and Control groups differ in Pretest, Posttest and Gain 

scores of Functional Academic Performance (Functional Reading, Writing 

and Arithmetic).  Mean Difference Analysis was also employed to equate the 

Experimental and Control groups with regard to the Pre-experimental 

Status. 

Effect Size 

Effect Size is simply a way of quantifying the effectiveness of a 

particular intervention, relative to some comparison, and may therefore be 

said to be a true measure of the significance of the difference. It is an 

important tool in reporting and interpreting effectiveness (Coe, 2000). 
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Cohen’s d was used to calculate the effect size of the interventions selected 

for the study. 

Scope of the Study 

It is evident that the study benefits all the stakeholders. Children with 

Intellectual Disability, special educators, general educators, parents, teacher 

trainees and other professionals can utilize the findings of the study for the 

upliftment of the group of children concerned and thereby contribute 

towards larger academic and social progress. Children with Intellectual 

Disability remain, however, the primary and ultimate beneficiary of the 

study. The study develops a package that principally aims at scaffolding the 

target group of students for acquisition and maintenance of definite skills. 

Besides, they will be trained in vocational as well as academic skills with 

level appropriate activities. The Package offers them a platform to learn, 

unlearn and relearn and acquire skills that are identified as essential and 

achievable in performing in day-to-day life.  

Limitations of the Study 

The investigator has taken sufficient devotion in selecting the 

variables for the present study. A detailed review of literature and 

previous study conducted on the selected variables were carried out with 

enough care.  

Although the researcher has harmonized the whole experimental 

procedure such as selection of the variables, strategies adopted, tools, 
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techniques and materials managed with enough care, there may be some 

boundaries infiltrated into its path.  

 Following are the limitations of the study: 

 Sample size was confined to 32 students only. 

 Only students with mild and moderate upper half students were 

included in the study. 

 Students from only one special school is taken for consideration. 

 Due to Covid constraints the skills selected were compromised of 

only 27 skills. 

 Constraints in time, if better addressed could have led to 

collection of more data from more voluminous samples taking 

into account more elaborate variables with due interpretations. 

 The study is limited only to children within the age range of 14-16 

enrolled in Special schools. 

 Despite the limitations all the possible efforts were taken by the 

researcher as valid as possible. The researcher wishes that the presents 

study will bring a positive reflection in the field of special education. 

Organization of the Report 

The report of the present study is presented in six chapters viz; 

Introduction, Review of Related Literature, Methodology, Analysis, 

Summary, Conclusions & Suggestions, and Educational Implications 

Derived.  
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The present research report is organised in the following order. Each 

chapter is explained in relevant sub units. 

Chapter 1- Introduction 

Gives an introductory outlook of the study with Need and 

Significance, Statement of the Problem, Definition of Key Terms, Objectives 

of the study, Hypotheses of the study and Scope and limitation of the study. 

Chapter 2 - Review of Literature 

Review of literature is classified into two major sections, Theoretical 

Overview and Review of Related of Studies. Theoretical Overview of the 

variables deals with the theory based on the description of the variables. 

Related studies provide a survey of the already conducted research work in 

the concerned field of study. 

Chapter 3 – Methodology 

Methodology, the third chapter gives an account of Sample of the 

Study, Tools Used for the Study, Data Collection Procedure and Statistical 

Techniques Used for the Study. 

Chapter 4 – Analysis 

  Analysis, the fourth chapter, deals with the statistical treatments 

carried out to test the hypotheses in order to realize the objectives. This 

chapter gives a clear picture of statistical results obtained. 

Chapter 5 - Summary, Conclusions & Suggestions. 

Summary, Major Findings of the Study, Tenability of Hypotheses and 

Reflections based on results are presented in this chapter. 
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Chapter 6 – Educational Implications Derived. 

  This chapter include Educational Implications Derived of the study 

and Suggestions for Further Research. It also depicts the recommendations 

of the study for the academic community, teachers dealing with special 

learners and parents of children with special needs. 

Along with these chapters, there exists References and Appendices in 

the research report.  
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The review of related literature can be considered as a cementing 

material that holds a research study erect and firm. It is a systematic survey 

of the currently established knowledge on the field under reference. Such a 

survey is necessary for a researcher to achieve a clear-cut idea about the 

study- its context, nature, scope, and methods. The literature review is a 

process that transforms an otherwise subjective or personal idea into an 

academically valid program. Thus, it enables the researcher with a solid 

ground to proceed with and with decisions on what to do next. The major 

purpose of the literature review is to identify and assess the work that has 

already been done concerning the issue at hand and what is lacking in them 

(Randolph, 2009).  

 Information about the findings of various research studies gets 

accumulated over a while in the form of books, encyclopedias, journals, 

abstracts, thesis, and other forms of records. When a new investigation is 

started, the investigator gets new ideas and directions from this huge mass 

of research findings. The principal aim of an effective literature review is to 

identify and reconstruct the significant scholarly works that have already 

been done in the area of the present research and on related issues. This 

study requires precise identification of literature that provides updated 

knowledge on intellectual disability, its disabling impacts on academic 

achievements, theoretical formulations, and practical studies on workable 

models of teaching children with impaired academic competency due to 

disability. 
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 Another crucial objective of such a literature review is to locate and 

identify the research gap in the area and on the issue. Having an extensive 

interpretation and analysis of the existing body of literature, the investigator 

can fix the missing elements in the field. An effective review that maps and 

recognizes both the status of research achievement so far and the missing 

links in them provides useful hypotheses and helpful suggestions for 

investigation. A careful review always aims at interpreting prior studies and 

indicating their usefulness for the study to be undertaken. These prior 

studies act as the guiding light for present studies.     

 The literature review also informs the present study on the 

recognition of the research methodology. Further on, a review of related 

literature helps to know about the recommendations of previous researchers 

listed in their studies for further research.  

 Yet another purpose of the literature review is the exposure to the 

required level of sophistication that it can provide. Citing studies that show 

substantial agreement and those that seem to present conflicting conclusions 

help to sharpen and define the understanding of existing knowledge in the 

problem area, provides a background for the research project, and makes the 

reader aware of the status of the issue (Best & Kahn, 2011).   The literature 

review helps the researcher to delimit the area of study. The researcher can 

gather a clear idea regarding the methodology, tools, and instruments, tools 

of research, etc. related to the study through a review of the literature.  

 Since the present study considers students with Intellectual 

disability as the participants of the study, an overview regarding the 
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conceptual essence of Intellectual disability is presented as one of the major 

elements of this chapter. This part of the study aims to convey the 

concepts, causes, classification, and characteristics of children with 

Intellectual Disability. This section will try to enhance the level of 

awareness of readers regarding ‘Intellectual Disability’ which is the core 

matter of consideration in this study. 

 As per the objectives of the study, Functional Academic Performance 

is the prime concern to be enhanced among students with Intellectual 

disability. Detailed description regarding the concept and categories of 

Functional Academics is provided in this chapter which will give more 

clarity to the readers regarding the nature and scope of the present 

study.  

 The present study aims to develop and recommend an academic 

remedial package to enhance the Functional Academic Performance of 

students with Intellectual Disability. Different modes of interventions that 

have already been prepared till date are being presented as a major phase 

of the study. There have been considerable advancements in diagnosing 

the issue of intellectual disability with precision and its academic 

consequences and suggesting methods of teaching children with low 

intellectual ability.  

Theoretical Framework of Variables 

 Conceptual and Theoretical Framework depicts the detailed 

description of each and every variable involved in the study. Clear 

presentation of theoretical foundation can be considered as an inevitable 
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element of this section. Conceptual and theoretical framework of variables 

involved in the study are as follows.  

Intellectual Disability 

 Intellectual disability is a condition that challenges the functional 

abilities of a child. Children with Intellectual Disability are a group who 

has deficits in behavioral, social, and academic competencies due to the 

under-functioning of cognitive area. A child with average intelligence 

can achieve the essence of education through various means such as 

independent sensory processing. But, a child with Intellectual Disability 

may not be able to learn by self or to attain the crux of the learned matter 

with the required precision. They need some specialized strategies 

designed to meet their individual needs. Supportive attentiveness, case 

sensitive approach, and individualized strategy are essential to help 

them study. Without having such a need-based educational system, 

nobody can ever claim or expect any effective support mechanism for the 

academic achievements of children with Intellectual Disability. 

Educational interventions must be need-based. Educational system have 

to ensure the Least Restrictive Environment that means barrier-free 

environment has to be ensured to eradicate difficulties and improve 

easiness.      

Concept of Intellectual Disability 

Intellectual Disability refers to significantly sub-average general 

intellectual functioning resulting in or associated with concurrent 
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impairments in adaptive behavior and manifested during the developmental 

period (AAMR, 1983). Intellectual Disability begins in childhood or 

adolescence before the age of 18 and it persists throughout the adult life. A 

diagnosis of Intellectual Disability is made if an individual has an 

intellectual functioning level well before average as well as significant 

limitations in 2 or more of the adaptive skill areas. An individual with an IQ 

score below 70 is considered as having mental retardation. Adaptive status 

refers to skill needed for daily life, like the ability to produce and 

understand language, home living skills, health, safety, self care, job related 

skills, community resources etc. 

 Children with Intellectual Disability learn more slowly than a typical 

child. These children may take longer time to learn language, to develop 

social skills, and to take care of their personal needs such as dressing or 

eating. Learning will take place in them by spending longer time, require 

more repetition and skills may be needed to adapt to their learning level. 

Students with mild Intellectual Disability are capable of learning to read and 

to carry out mathematical operations to approximately the level of a typical 

child aged 9 to 12. They can learn self-care skills as well as practical skills 

such as cooking, stitching etc. As individuals with mild Intellectual 

Disability reach adulthood, many learn to live independently and maintain 

gainful employment (Erickson et al., 2015).  

 Children having mild Intellectual Disability have the potential to 

learn within the regular classroom, if appropriate modifications or 

accommodations are given (Ericson & Koppenhaver, 1995).  Depending 
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upon the educational jurisdiction criteria for children having mild mental 

Intellectual Disability often states that the child is functioning approximately 

2 - 4 years behind or 2 - 3 standard deviations below the norm or have an IQ 

under 70 - 75. 

Classification of Intellectual Disability 

 Intellectual Disability can be classified based on different criteria. 

There are mainly three methods of classification of Intellectual Disability. 

1. Medical classification. 

2. Psychological classification. 

3. Educational classification. 

 Medical Classification. Medical classification is based on the causes 

of retardation. This classification depicts the reasons that may lead to the 

condition of Intellectual Disability. They are: 

a.    Infections or intoxications  

b. Trauma or physical agent  

c. Disorders of metabolism or nutrition  

d. Gross brain disease  

e. Unknown prenatal influence  

f. Gestational disorders 

g. Chromosomal abnormalities  

h. Psychiatric disturbances 

i. Environmental influence 

j. Other influences  
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Infections or Intoxications. Different maternal, as well as post-natal 

infections, may hamper the brain development of a child and may lead to a 

state of Intellectual Disability. Maternal infections such as chickenpox, 

measles, Rubella, Rh factor incompatibility, Alcohol/ poison consumption 

by pregnant ladies, can be cited as some of the major infections/intoxications 

which challenge the intellectual equilibrium of a growing foetus. 

 Trauma/Physical Agent. Trauma stands for the shock. Any physical, 

as well as emotional trauma that afflicts on a pregnant mother, may act as a 

hindrance to the normal development of brain development of a foetus. 

Trauma can be considered as a major cause of intellectual disability in 

children. 

 Metabolism/ Nutrition. Metabolic or nutritional errors such as Phenyl 

Ketonurea, Galactosemia, etc. may lead to limited cognitive efficiency of 

children. All these deficits normally happen due to the insufficiency of 

certain enzymes, like Phenyl Alanine Hydroxylase, which intern leads to 

metabolic errors and finally to Intellectual Disability. 

 Gross Brain Disease. Microcephaly, Hydrocephaly, Hypoxic brain 

cells, tumors in brain etc. can be considered as some of the gross brain 

diseases lead to Intellectual Disability. Low level of cerebro spinal fluid may 

lead to microcephaly which is characterized by small cerebral circumference 

and low level of intellectual efficiency. Increased level of cerebro spinal fluid 

leads to Macro cephaly/hydrocephaly that also results in Intellectual 

Disability. Hypoxic brain cells are the brain cells which have a limited ability 
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to intake oxygen. This condition of hypoxia may hamper the development of 

brain cells. 

Unknown Prenatal Influence. Under this head, so many reasons, 

which are yet to have come to the screen of precise knowledge, but which 

lead to Intellectual disability, are referred to. 

Gestational Disorder. Low uterine area, weak umbilical cord, low 

level of amniotic fluid and presence of multi foetes are some of the 

gestational disorders which lead to Intellectual Disability. 

 Chromosomal Abnormality. Any aberration in the number, function 

or structure of chromosomes may lead to chromosomal abnormality. 

Down’s syndrome, Jacob’s syndrome, Mosaicism, Edward syndrome etc. are 

some of the chromosomal abnormalities which lead to Intellectual disability 

among children. 

Psychiatric Disturbances. Emotional disequilibrium of pregnant 

mothers such as depression, Bipolar Affective disorder etc. may leads to 

children with Intellectual disability. 

 Environmental Influence. Poverty, malnutrition, chemical exposure 

etc. are some of the adverse environmental situations which can be cited as 

causes for Intellectual Disability. 

 Other Influences. Last and Final category suggested by AAMR (2002) 

under medical classification of Intellectual Disability is ‘other Influences’. As 

the name indicates there are so many other influences beyond the above 
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cited causes which results in the birth of a child with Intellectual Disability. 

Researches are being continued to unveil these ‘other influences’ to ‘clear cut 

causes. 

 Psychological Classification. Psychological classification is based 

upon the level of IQ or Intelligence Quotient. Normal range of general 

intellectual functioning is between 90 to 110. If the IQ level falls below 70, 

then such a child / person can be considered as Intellectually disabled.  

 Following are the four categories of psychological classification.  

Level IQ Range 

Mild 50 - 69 

Moderate 35 - 49 

Severe 20 - 34 

Profound Below 20 
 

The performance of children with Intellectual Disability decreases 

proportionally to the decrease in IQ level. Children with mild intellectual 

disability may be normal in appearance and social behaviour, but they may 

have poor performance in terms of academics. Mildly retarded children are 

to be placed in the regular classes and resource rooms in general schools. 

Moderately retarded children are usually placed in special classes. Sheltered 

workshops for older individuals are also common in various countries. At 

the pre-school level; moderately retarded children are sometimes placed in 

special schools. Placement in the residential institution is sometimes 

recommended for moderately retarded children in certain particular 
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situations: when other types of handicaps such as deafness are present and 

are severe, when community placement is not available or when the family 

situation is undesirable. Severely and profoundly retarded children are 

usually placed in residential institutions (Root et al., 2019).   

Educational Classification. Educational classification is based upon 

the educability of children with Intellectual Disability. This classification 

identifies three groups: 

a. Educable Mentally Retarded (EMR)  

b. Trainable Mentally Retarded (TMR)  

c. Custodial Mentally Retarded (CMR)  

Educable Mentally Retarded (EMR). These children have IQ, ranging 

from 50 to 75. They have normal appearance and remain unidentified until 

late teens. They function at an intellectual level generally limited to learning 

the most basic school subjects, skills such as reading, spelling, writing and 

numerical calculation. They are expected to learn up to the seventh standard. 

They can communicate effectively in everyday conversation, enjoy friendship 

and group social activities. They can travel with ease in their home town or 

locality. During adulthood, they are able to live independently, marry or have 

children. They can hold skilled or semi- skilled jobs. But at times they may 

need assistance in doing their job. They can be educated in regular 

classrooms.  

 Trainable Mentally Retarded (TMR). The TMR children have an IQ of 

25 to 50. They are expected to have physical or sensory impairments and 
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many tend to look different in terms of facial features and physical 

characteristics. They function at a level where formal academic learning is 

quite limited. They can learn to feed themselves, toilet and dress adequately 

by self. They can carry out rudimentary conversation, and do simple house 

hold works. But, they need training in self-care activities, language 

development and rudimentary academic skills. They are usually placed in 

special classes or special schools. 

 Custodial Mentally Retarded (CMR). The children identified as CMR 

have IQ below 25. They are so retarded in intellectual functioning and 

adaptive behavior that they remain totally dependent on others for their 

existence. It is because of their severe retardation that they are 

institutionalized early in life. Their speech and toilet habits remain at a pre-

school level. Behavior modification and environmental stimulation 

techniques are usually recommended for their training. 

Characteristics of Children with Intellectual Disability 

Children with intellectual disability generally shows the following 

characteristics:  

i) Poor academic achievements 

ii) Have a short attention span 

iii) Has a poor self-image 

iv) Short term memory 

v) Lack of self-confidence 

vi) Communication problem 

vii) Frequent inattentiveness and distractions 
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viii) Need for immediate reward 

ix) Poor muscular coordination 

x) Difficulty in doing self-care activities 

xi) Hyper or hypo active 

xii) Slow reaction 

xiii) Inability to understand quickly 

xiv) Inability to take decisions 

xv)  Lack of concentration  

xvi) Delay in development. 

If a child is found to have delayed development, if abnormalities are 

noticed in his physical and intellectual developments and if deficiencies are 

noticed in his adaptive behaviour, he/she should be referred to pediatricians 

and child psychologists for diagnosis and treatment.  

Educational Provisions in Kerala for Children with Intellectual Disability 

Mainly there are three modes of educational avenues to provide 

academic as well as overall skill enhancement for children with Intellectual 

disability in Kerala. Details regarding special education, Integrated 

education and inclusive education are given as follows: 

Special Education. Special education stands for a set of specialized 

strategies catered according to the needs and demands of children with 

Special needs. A special school is a school catering for students who have 

special educational needs due to severe learning difficulties, physical 

disabilities or behavioral problems. Special schools may be specifically 
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designed, staffed and resourced to provide the appropriate special education 

for children with additional needs. Students attending special schools 

generally do not attend any classes in mainstream schools (Moni & Jobling, 

2000).  

 Special schools provide individualized education, addressing specific 

needs. Here Student - teacher ratios are kept low, often 6:1 or lower 

depending upon the needs of the children. Special schools will also have 

other facilities for the development of children with special needs, such as 

soft play areas, sensory rooms, or swimming pools, which are vital for the 

therapy of certain conditions (Rizopoulous & Wolpert, 2004).  

 Special school concept is based upon certain clear-cut objectives like 

early intervention to children having mental retardation, academic 

rehabilitation, vocational rehabilitation, social rehabilitation, rejuvenation to 

child as well as parent, act as a link in between disabled child and 

community. Special schools hold a clear focus towards the academic 

upliftment of exceptional children. Institutions rendering special education 

are equipped with well qualified special educators who are quite capable 

enough to implement the innovative strategies which suits out the 

exceptional children. 

 Characteristics of Special School Educational System. Following are 

the characteristics of special school educational system. 

 Homogeneous students having same nature of disability.  

 Micro classrooms where five to eight students only be there in a 

classroom. 



 48 Impact of Functional Academic Remedial Package

 Individualized assessment can be considered a one of the major 

peculiarities of special school educational system.   

 Individualized intervention based upon assessment result was 

designed in special schools. 

 Specialized teaching methods and adaptive technology can be cited as 

a salient feature of Special school educational system. 

 Supportive therapeutic services like speech therapy, occupational 

therapy, physiotherapy etc. were available in special school 

educational system. 

 Effective implementation of adaptive technology can be considered as 

another feature of Special school education.  

 Specially trained teachers who have exclusive acquired capabilities in 

handling specific areas like Braille implementation, lip reading, sign 

language interpretation etc.  

            In special school educational system, students will be provided with 

intensive multi-dimensional training in areas like Expressive language, 

Receptive Language, Social skill, Self-help skill etc.  

 Integrated Education. In this program, exceptional children or 

children with special needs usually belonging to a single category, may be 

placed in a school for normal children. They participate in the regular 

classroom program to the extent possible. For some time, they go to a 

resource room where a specially qualified teacher instructs them in the use 

of special equipment’s and in overcoming special problems they may 

encounter in keeping up with academic or co-curricular activities. 
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 The resource room activities can be of three levels. 

1) Resource room with limited hours of weekly non-instructional 

activities with regular classmates. 

2) Resource room with several hours of daily regular classroom 

instruction and non-instructional activities. 

3) Regular classroom with daily resource room supplementary 

programmes. 

 This setup is suitable for any type of child who can succeed in regular 

classes when provided with extra assistance.  

            In integrated schools, special focus is being given to the children 

having special needs for their academic upliftment. Resource room 

professionals as well as general educator’s whole heartedly work for 

inculcating a sense of basic consciousness regarding the underlying 

principles of academic subjects for children having special needs along with 

non-disabled children. 

Inclusive Education. Inclusive education is a ray of thought which 

offers education for all children under one umbrella of a general classroom 

irrespective of any particular criteria. Inclusive education means creating 

effective class rooms where educational needs of all children are addressed 

irrespective of ability, disability, gender differences, caste, creed, color, socio 

economic background or locality.  

Inclusive education is an excellent venture which aims at providing a 

platform for differently abled students to have equal opportunities like non-
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disabled students in terms of academic as well as social aspects. Inclusive 

education is an ideal educational system to include all students under one 

umbrella and can be considered as an initial step for mainstreaming of 

Children with Special Needs (CWSN) in future. Through Inclusive 

education, students with differential needs in sensory aspects, cognitive 

aspects, motor aspects, language aspects and so on will learn together with 

non-disabled students in a general classroom with the help of a general 

teacher in a Least Restrictive Environment. 

Children with Intellectual Disability have certain special needs of 

their own. Educational system will suite for them only when it addresses the 

special needs they have. Teachers may offer a need based educational 

system for children with special needs. Education must address the special 

needs of children since each child with disability is having unique needs of 

their own. Children with special needs differ from one another in a wide 

range based upon their level of disability. They will have certain unique 

capabilities and weaknesses. Whichever be the educational system, we have 

to ensure that the children with disabilities are availing appropriate 

curricular instructions according to their unique needs. 

Functional Accommodation for Academic Transaction for Children with 

Intellectual Disability. 

In order to teach children with Intellectual Disability effectively, 

teachers have to adopt certain specialized functional accommodations, 

according to the needs and levels of children. Functional accommodations 

are the ways and methods which helps a teacher to teach effectively. 
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Following are some of the functional accommodations for children with 

Intellectual Disability: 

 Shaping 

 Chaining 

 Prompting  

 Task Analysis 

 Shaping. Shaping is an effective teaching strategy for children with 

Intellectual Disability. The process of shaping involves the system of giving 

rewards in a step-by-step fashion even to the minor-but correct 

approximations of behaviour towards a behavioural objective. Shaping 

stands for moulding out a child with an intellectual disability to achieve a 

particular task by giving them interest-based rewards at regular intervals of 

time. 

 Process of Shaping. Rewarding and fading are the two key 

components involved in Shaping. Rewarding stands for the provision of 

motivating rewards in the form of eatables, materials, and social 

recognitions which arouse a positive movement in a child to achieve a 

particular task. Fading means gradual removal of rewards and prompts to 

make a child independent (Lombardo & Rossi, 2019).  

 In the process of Shaping, first of all, teachers have to select the target 

behaviour/Behavioural Objective. Target behaviour stands for the skill 

which the child is going to be taught. Then the skill is divided into different 

subcomponents/ steps. Analysis of Initial Behaviour is the third step. Initial 

behaviour stands for the baseline behaviour which can be considered as the 
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current level of potential of the child to achieve the task. Each step will be 

merged with appropriate rewards. Rewards must be powerful, strong and 

motivating to child (Winebrenner, 2003).  Whenever the child achieves a 

particular step with sufficient fluency, then he/she will be promoted to next 

stage/step. Then rewards given to that particular step will be faded. The 

process of rewarding and fading will continue through other subcomponents 

of the task.  

 The process of shaping believes in the power of rewarding. 

According to shaping strategy, whatever be the task to be taught, teachers 

have to merge appropriate rewards and reinforcement on each step. The 

shaping process gives utmost importance to the emotional wellbeing of 

students. 

Chaining. Chaining includes promoting a sequence of steps required 

to perform a behavioural objective. Chaining can be divided into two types- 

Forward chaining and Backward chaining. 

 Forward Chaining.It is the procedure of teaching a chain of behavior 

by teaching the first step in the chain as first, then the second step is chained 

to first and thus various steps are gradually added until the entire sequence 

is learned. When the first step is taught first, and the last step is taught last, 

it is called forward chaining. 

 Backward Chaining. When the last step is taught first, and the first 

step is taught last, the strategy is said to be backward chaining. It is the 

procedure of teaching a chain of behaviours by teaching the last step in the 

chain first and next to the last step is chained with the last step and so on 
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until the student can perform the entire chain of responses as a single 

complex behaviour. 

 Prompting. Prompt is a form of temporary assistance used to help 

student to perform a task in a desired manner. Prompt is an additional 

stimulus which increases the probability of the desired response. Prompting 

is a process of scaffolding a child whenever he/she is in a critical junction of 

a particular task.  

 Following are the types of prompts used for teaching children with 

Intellectual Disability. 

 Physical prompt 

 Modelling prompt 

 Gestural prompt 

 Verbal prompt 

 Physical Prompt. If a teacher, caretaker or a parent who provide 

complete physical assistance to a child to successfully accomplish a 

particular task can be considered as Full Physical Prompt. ‘Hand over hand 

assistance’ can be considered as an example of Full Physical Prompt. Partial 

Physical prompt can be considered as the provision of a physical assistance 

to guide the learner at same points where he find it difficult to perform 

Independently. This type of prompt is less Intrusive than a Full physical 

Prompt.  

 Modelling Prompt. Modelling prompt offers the learner to watch and 

understand the execution of a particular skill performed by a teacher. 
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Modelling Prompt provide a multi-sensory treat to the learner where he can 

understand clearly how to carry out a certain task. 

 Gestural Prompt. As the name indicates, Gestural Prompts are 

modes of assistance given to the learners in the form of Gestures. 

Pointing, reaching, nodding etc. can be considered as examples of 

Gestural Prompts.  

 Verbal Prompt. According to the method of Verbal Prompting, step 

by step description about a particular task will be provided to the learner by 

the master. ‘What to do’ and ‘How to do’ will be clearly transacted to the 

learner through descriptive verbatim. 

 Task Analysis. Task analysis is the procedure by which an 

instructional task is broken down into its relevant constitutive subtasks 

providing a step-by-step description of the components of the main task. 

Functional Academic Performance.  

Functional Academic Performance encompasses the concept to be 

independent and self-sufficient in day to day life by making use the core 

essence of Reading, Writing and Arithmetic skills.  The word ‘Functional’ 

stands for any efficiency which equip a person to function independently in 

day to day life. Performance related to any academic proficiency especially 

in the areas of Reading, Writing and Arithmetic which equip a person to 

handle day to day affairs in an independent manner can be termed as 

Functional Academic Performance.  
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Types of Functional Academic Performance. Functional Academic 

Performance can be divided into three i.e., Functional Reading 

Performance, Functional Writing Performance and Functional Arithmetic 

Performance.  

Functional Reading Performance. Functional Reading performance 

for children with intellectual disability is based upon the concept of 

empowering them to read and comprehend information that directly 

contributes to their independence, self-sufficiency and active participation 

in their community and daily life.  It can be viewed as the acquisition of 

practical reading skills that can be applied to daily life. 

Functional Reading Skills. Functional reading skills are the skills 

which equip a person to function independently in different life situations 

which demands the implication of reading proficiency. Functional 

vocabulary, Daily living skills, Environmental Print, Task specific 

reading, community interaction etc. can be cited as some of the functional 

reading skills. These proficiencies can be achieved through the acquisition 

of certain specific sub skills ranging from pre reading to word reading 

skills.  

Instructional Strategies Currently used by Special School Teachers 

for Enhancing Teachers for Enhancing Functional Reading Performance. 

Reading can be considered as a skill which enhances efficiency, enthusiasm 

and empowerment through knowledge acquisition. Graphic arts, the 

ability to measure length or size will be helpful.  
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Following are some of the teaching strategies currently used by 

special teachers to enhance Functional Reading Performance of students 

with Intellectual Disability.  

 Paired Association Approach. The paired Association Approach works 

on ‘Matching- Identification’ method. Paired Association Learning was put 

forward by Mary Whiton Calkins in 1894 and involves the pairing of two 

items. In the method of Paired Association Learning, students will be 

provided with opportunities to associate one syllable or word with another. 

Paired Association Learning make use of the impact of stimulus and 

response on language acquisition. Discrimination learning can be considered 

as one of the major outcomes of Paired Association Approach.  

 According to this approach reading ability is inculcated among 

children through the sensitization at the level of imagery. In whole word 

approach, reading ability is considered as a skill which is similar to picture 

identification. Execution of academic transaction is similar to imparting the 

skill of picture identification. Whole word approach gives more emphasis on 

practicability rather than imparting proficiency in reading (Ingram, 2001).  

As per the approach, reading ability must be word oriented rather than 

knowledge oriented. Word recognition is the major skill aimed to be 

inculcated among children with Intellectual Disability by means of this 

mode of Whole word. 

 Errorless Discrimination Approach. Errorless discrimination Approach 

aims to enhance the functional reading skills of students through step-by-step 
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intervention of different vocabulary of increasing complexity. Even though 

the child will commit large number of errors at the beginning stage, child will 

acquire fluency later on and will be able to the decrease the number of errors 

in the long run. Errorless Discrimination Approach can be cited as a kind of 

remedial instruction where commitment of errors and correction of errors are 

continuous in nature.  

 Blackboard-chalk Method. In black board chalk method, teachers use 

blackboard and chalk as the main Teaching Learning Material (TLM) to 

transact the academic content. Word to be taught to read was presented in 

a blackboard. Teacher recites each letter in the blackboard and then 

teacher teach how to pronounce each letter and then the whole word. 

Pronunciation of each letter, symbol pronunciation, connection between 

letters and finally reading were transacted with the help of blackboard 

and chalk. 

Computer Assisted Instruction. Computer assisted instruction make use 

of computers as the main teaching learning material to transact the content. 

Technology assisted instruction was provided to students where the word to 

be taught will be presented to them with the help of a monitor. Appropriate 

audio as well as video effect will be provided to students with the help of 

technology, drill and practice, level-based tutorial, simulation activities etc., 

using technology. 

 Individualized Instruction. Individualized instruction stands for giving 

one to one care and consideration to each student during content transaction. 
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Individualized assessment, individualized program plan, individualized 

implementation of skill package etc. are the major peculiarities of 

individualized instruction. For a functional program implementation; care, 

consideration, and individualized rewards etc. to be given to students with 

differential abilities. 

 Literacy Rich Approach (LRA). Literacy Rich Approach can be 

considered as another effective method for enhancing function reading. 

Under this approach, a literacy rich environment will be provided to 

students in order to motivate the students to read and recite stories with 

pictures, and comics stories. Reading corner in the classroom, classes 

regarding the benefits of reading etc. were the peculiar features of LRA. 

 Peer Tutoring. Peer tutoring method, students will act as teacher to 

transact the academic contents to their peers. Some of the students in the 

classroom may show proficiency in certain skills, Teachers may make use 

these talented students to teach that particular skill to their least competent 

peers, since both students are classmates, both of them will be very 

comfortable to transfer and receive the ideas. Peer tutoring involves 

students’ serving as academic tutors and tutees, here functional word will be 

taught to an under achiever by a higher performing student. Peer tutorials 

elevate students’ involvement, communication and independence skills. 

Functional Writing Performance. Functional Writing can be 

considered as proficiencies in writing which equips a person to be 

independent in day today events where he/she demands written 
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expressions. It is an essential life skill which removes barrier of expressions 

to a large extend. Functional writing is the exercise of uttering definite 

evidence meant to mirror real-life scenarios such as how to make or do 

something, giving guidance, inviting someone to something or telling what 

happened in a particular situation.  

Support from special education professionals, Individualized 

education plans, and tailored teaching methods are crucial in enhancing the 

functional writing skills of children with Intellectual disability. Patience, 

positive reinforcement and a focus on the individual’ strength can contribute 

to their learning and overall development.  

Instructional Strategies Currently used by Special School Teachers 

for Enhancing for Enhancing Functional Writing Performance. Functional 

Writing can be considered as proficiencies in writing which equips a person 

to be independent in day today events where he/she demands written 

expressions. It is an essential life skill which removes barrier of expressions 

to a large extend. Functional writing is the exercise of uttering definite 

evidence meant to mirror real-life scenarios such as how to make or do 

something, giving guidance, inviting someone to something or telling what 

happened in a particular situation.  

 Different methods used for enhancing Functional Writing 

Performance are as follows. 

 VAKT Method (Visual, Auditory, Kinesthetic, Tactile Method). VAKT 

stands for Visual, Auditory, Kinesthetic and Tactile. According to this 
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method, stimulation of all these senses can be considered as an essential part 

to enhance writing ability of children with Intellectual Disability. VAKT 

method considers the skill of writing as a skill which demands the 

coordinated performance of visual, auditory, kinesthetic and tactile senses. 

This method was put forward by Grace Fernald in the year 1960. Grace 

Fernald was a special educator who worked with struggling learners. She 

pioneered a new, multisensory approach to teaching spelling called the 

VAKT technique, which stands for visual-auditory-kinesthetic-tactile. It 

presents new words to students through all their senses, making it easier for 

them to understand and remember. Fernald's approach requires individual 

attention, but it is effective in improving spelling and reading, and it helps 

struggling learners to keep up with their classmates. This method holds that 

multiple senses are involved in the stage of acquisition of writing skills, 

registration and retention of these skills. Following are the points to be 

remembered while implementing VAKT method in classroom. 

 Choose not more than three words to teach a child every day. 

 Write the words on strips of white printer paper with a pen.  

 Write the words as big as the teacher can. 

 Show the words to the child.  

 Place each word in front of the child so that the student can get a 

good visual idea of what each word looks like. 

 Say each word out loud so that the student gets an auditory example 

of the word.  
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 Get the student to physically trace the word with a finger, as though 

writing it, while pronouncing the word. This is the kinesthetic and 

tactile portion of the Fernald method.  

 Have the student repeat this step up to six times, or until he/she is 

able to trace out the word without the strip of paper. Turn the paper 

over and the student choose a marker. Give the student an index card 

and write the word. If correct, the student gets to file the card in the 

index card box. The words in the box should be organized in 

alphabetical order. 

 Reinforce each word by getting the student to use it in sentences. The 

child must then type the words on a computer or read it in a book. 

Some students may have trouble identifying typed words when they 

have learned the cursive version. 

 Peer Tutoring. Functional writing can successfully be conveyed to 

students using peer tutoring method. Students acts as tutors and tutee under 

this method. Tutors were selected by teachers on the basis of academic 

proficiency of their students. Excellence in particular subject will be the main 

criteria for the selection of Tutor. Students having poor score in particular 

subject will be taught by students having utmost proficiency in that subject. 

Such a type of tutoring method is termed as peer tutoring. Here functional 

writing skills will be taught in such a way that students having proficient 

skills in writing performance will act as teachers to transact writing skills to 

students with poor functional writing skills.                     
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 Blackboard-chalk Method. Black-chalk method can be cited as 

prominent method under conventional mode of teaching functional writing 

skills into intellectually disabled children. Teacher will write down the 

matter to be taught on a blackboard using chalk and thereby students will be 

provided with a multi-sensory stimulating effect which directly or indirectly 

leads to expertise in function writing performance.   

 Computer Assisted Instruction. Computer assisted Instruction can 

effectively be make use to develop writing skills among children with 

Intellectual Disability. Training for mouse control, cursor control etc. will 

enhance the fine motor coordination of children with intellectual disability 

which is an essential pre-requisite for effective writing performance.

 Individualized Instruction. It is a method where students get individual 

care, individualized attention, individualized assessment and individualized 

evaluation in an educational scenario. One to one care will positively 

influence their writing performance which in turn results in appropriate 

remediation of writing errors.  

Functional Arithmetic Performance. The performance of individuals 

with intellectual disabilities in Functional arithmetic can vary widely 

depending on the severity of the disability, individual strengths and support 

they receive. 

 Arithmetic skills are necessary life tools that students must achieve to 

increase easiness in life events. Functional Arithmetic skills are the skills 

which equip a child to carryout day to day tasks which demands the usage 

of numbers such as counting, shopping, time management etc.  
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 Following are some of the important Functional Arithmetic skills 

which a child has to be achieved. 

 Number Recognition.  Number recognition is the ability to understand 

and discriminate the number symbol pertaining to each quantifying 

numeral. Recognition of Number symbols, understanding the place value, 

ability to write number symbols by following its order etc. comes under the 

heading ‘number recognition’.  

 Skip Counting. Skip counting by 5's and 10's to 100 is important for 

understanding time (such as five-minute increments on an analog clock) and 

money. Teachers can use a hundred's chart or on a number line to 

demonstrate skip counting. 

 Operations. Addition and subtraction are the basic operations which 

helps a child in an independent future life within a least Restrictive 

environment. Addition and subtraction can be viewed as two basic skills 

which helps to achieve higher skills like multiplication and division in a 

much easier way. Students with special needs may not be able to develop 

the ability to do the math operations themselves independently, but they can 

learn how the operations are used in order to use a calculator to do 

calculations, like balancing a bank statement or paying bills. 

 Time. Understanding Time and wise time management can be 

considered as one of the important ant life skills one has to achieve in life. 

Numeric understanding is a prerequisite skill of time awareness. Teachers 

can also pair telling time with understanding the concept of time, for 
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example, that 6 a.m. is when you get up and 6 p.m. is when you eat 

dinner.  

 Measurement. Learning measurement for students with special needs 

should involve length and volume. A student should be able to use a ruler 

and even perhaps a tape measure for length and recognize inches, half and 

quarter inches, as well as feet or yards. If a student has an aptitude for 

carpentry or graphic arts, the ability to measure length or size will be 

helpful.  

 Instructional Strategies Currently used by Special School Teachers 

for Enhancing Functional Arithmetic Performance. Following are some of 

the teaching strategies currently used by special teachers to enhance 

Functional Arithmetic performance of students with Intellectual 

Disability.  

 One to One Correspondence. One-to-one correspondence can be cited 

as an important skill associated with the acquisition of Arithmetic skills. As 

students count, they need to be competent to tie each item or items to a 

equivalent number and understand that the number represents a matching 

or a corresponding number of items. One-to-one correspondence will also 

be helpful in such household tasks as setting the dining table and matching 

chappals. 

 Peer Tutoring. Peer tutoring can be cited as an effective method for 

transacting Functional Arithmetic among students with Intellectual 
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Disability. Students having dexterous skills in arithmetic area will serve as 

teacher for their peers having poor arithmetic skills.  

 Blackboard-chalk Method.  In black board chalk method, teachers use 

Blackboard and chalk as the main Teaching Learning Material (TLM) to 

transact the academic content. Number to be taught was presented in a 

blackboard. Teacher read each number in the blackboard and allow students 

to write the numerals in their notebook. Opportunities to use black board 

and chalk will also be provided to students in order to make them fluent in 

arithmetic skills.  

 Individualized Instruction. In Individualized Instruction, a single 

teacher will teach a student in an individual basis. One to one 

assessment, evaluation and remediation will be provided to students 

under this method. Uniqueness of each student will be treated well with 

a need based individualized instruction.  

 Numerical Pairing. In the method of numerical pairing, students will 

be provided with opportunities to associate one number with another. The 

method makes use of the impact of stimulus and response on number skill 

acquisition. Discrimination learning can be considered as one of the major 

outcomes of Paired Association Approach.  According to this approach, 

numerical ability is inculcated among children through the sensitization at 

the level of imagery. Number symbol identification can be enhanced using 

the method of numerical pairing.  
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Method Adopted for Developing Functional Academic Remedial Package 

In the present study, the method adopted for the development of 

Functional Academic Remedial Package was Multi-sensory Stimulating 

Play Way Method. Play Way Method is based upon the level and interest 

of the child.  It fosters active learning through direct experiences which in 

turn leads to holistic development of child. Play Way Method enhances 

multiple skills like creativity, problem solving ability, critical thinking 

ability, logical reasoning etc.  

For students with Intellectual disability, one of the major abilities 

needed to be acquired for independent living is Sensory Integration.   It 

can be considered as the ability to use and achieve essence from sensory 

information in a legible manner. By Play Way Method, a naturalistic 

mode of sensory rich experiences can be provided to students through 

textured objects, music, interactions through games etc. Sensory 

integration and cognitive processing are two inter-related concepts. By 

Play Way Method, the rate of sensory integration and cognitive 

processing enhance. There lies the unique peculiarity which differ play 

way method from other methods. 

Play way method for children with Intellectual Disability involves 

creating a supportive, individualized and engaging environment that 

prioritizes sensory experiences, social interaction and practical skills 

development. It aims to make learning enjoyable, meaningful and 

accessible for every leaner, regardless of their intellectual abilities.    
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Functional Academic Remedial Package was prepared on the basis 

of multi-sensory Play Way Method. Detailed Description of the method is 

given in the following. 

Play Way Method. Play is an engagement which arouses the curiosity 

among children and enables them to participate whole heartedly in the 

activity without any external compulsion. Play can be considered as a 

positive activity which provides a positive space to utilize energy level of 

children in a productive manner which boosts up their psychological 

instinct. Affinity towards enthusiasm and curiosity towards acquisition of 

new ideas can be considered as two innate instincts of human beings. Play 

can be considered as a methodology which works on the arousal of these 

pleasurable innate instincts of man.  

 Play Way method is a scientific method which works under the 

principle of emancipation of ideas through enjoyment and enthusiastic 

illustrations. Play offers a conducive environment to children to showcase 

their interests, skills and potentials without any inhibition. Play yard is a 

platform for every child to enjoy at maximum level and express his/her 

ideas freely without the control of any extraneous factors. Play offers so 

many opportunities to attain different physical and mental skills which are 

fundamental to deal effectively with future life. Play and learning can 

effectively be correlated in order to attain different desirable outcomes from 

students according to the views of a number of researchers (Nicolopoulou, 

1993).  According to the methodological perspective of play, environmental 

stimulation is the ultimate element which reveals and illuminates the innate 

potentials of child. 
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 Peculiarities of Play. The Play Way Methodology is based on the 

insight that ‘Play’ is the natural instinct of children; that every child 

possesses the same potential at birth, and it is the appropriate educational 

environment that shapes the growth of the child. Play can be considered as a 

primary designation which carves the performance of child in future (Nestor 

& Moser, 2018).  Play can be considered as a platform of enjoyments which 

equip children to handle success and failure in a sportive spirit 

(Nicolopoulou, 1993).  Play stimulates the energy and potentials in man and 

arouses interest and ability to cooperate with others.  

 Theories of Play. Following are the important theories which can be 

considered as the pillars which make the philosophy of play way strong and 

erect. 

Ancient Theories of Play. Following are some of the major ancient 

theories related to play way method. 

 Surplus Energy theory 

 Relaxation theory 

 Pre-exercise theory 

 Recapitulation theory 

 Growth theory 

 Ego expanding theory  

 Infantile Dynamics 

 Cathartic Theory 

 Psycho analytic Theory 

 Cognitive theory 
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 Detailed descriptions of these theories are given in the following. 

Theory of Surplus Energy. Surplus Energy theory was put forward by 

von-Schiller in 1873 and expanded by Spencer in 1875. According to the 

theory all play activities are the essential activities to regulate the surplus 

energy stored in man. Surplus energy is a reserved type of positive energy 

which can be considered as an innate potential of any organism. According 

to the theory of surplus energy, utilization of physical as well as emotional 

energy in the phase of childhood is essential to carve the physical and 

mental stability in future. Surplus energy is pointed as an indicator of future 

performance of any organism which gives clear signs of introverts and 

extroverts. According to the theory, play is a means to ooze out the stored 

surplus energy through physical activity which is pleasurable to body and 

mind (Mellou, 1994).  Play activity refresh body and mind and leads to the 

release of excess surplus energy. According to Stanly Hall, play is a cathartic 

activity that eliminates inappropriate primitive instincts that were passed 

down through heredity. 

Relaxation Theory. Relaxation Theory was put forward by Lazarus in 

1883 and expanded by Patrick in 1916.According to the theory of relaxation, 

play can be considered as an essential activity that reduces stress among 

organisms. This theory put forward the idea that play is not an activity 

rendered for the pleasure of children, but can be effectively made use as a 

stress reliever for adults. Relaxation theory gives more prominence to 

recreational activities which relaxes all the stress creating ailments among 

men. It cut off the notion that play activities are rendered exclusively for 
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children rather than adults. As per the fundamental facts of relaxation 

theory, every person irrespective of age has to be engaged in play way 

activities which will reduce their level of stress and leads to a state of 

‘visranthi’ in the sense a soothing physical and mental being. Relaxation 

theory underlines the fact that those who are not searching for entertainment 

platforms will remain under the walls of stress and strain. 

Pre-exercise Theory. Pre-exercise theory was put forward by Groos in 

the year 1898. According to the theory, play is viewed as a pre-exercise 

which improves the ability to tackle upcoming challenging situations of 

future life. As per the view of the proponent of pre-exercise theory, play is 

a rehearsal on behalf of different situations which train children in how to 

cooperate in a team of different aptitudes, how to share and care others 

etc. Pre exercise theory strongly recommend to the society that each child 

has to be permitted to play with other children in order to enhance their 

social skills which can be made use of effectively in future. This theory put 

forward the idea that play can be considered as a pre-exercise which offers 

different opportunities for children to achieve skills which enable a person 

to be socially productive. The theory also pointed out social language 

acquisition, attitude sharing and cooperation, proficiency to be a 

productive member in a group, understanding of different roles in life 

through roleplay, obedience to rules etc. are some of the bye-products of 

play activities. As per the hardcore of the theory, all activities related to 

games are essentially the practice of skills that will later help them to 

survive effectively in the future. 
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Recapitulation Theory. Recapitulation theory was put forward by 

Stanley Hall in 1906 and expanded by Wundt in 1913. Recapitulation theory 

stresses the point that all play activities can be considered as a replication or 

recapitulation of Historical events (Koops, 2015). Theorist correlates 

different world wars, activities of hunting, police attacks etc. with different 

games which children play in their daily life. Each play is considered as 

recapitulation of Historical moments (Dougherty-Johnson, 2016).  

 Growth Theories. Growth theories were put forward by Appleton in 

the year 1919. As per the theory, play is an essential way of activity that 

equips a person to deal effectively in a future life (Cook & Artino, 2016).  

Theorists of this school viewed play as a response to the generalized drive 

for growth in an organism. According to the study, play acts as a foundation 

stone that determines different domains of growth-such as Physical, 

Intellectual, Linguistic, Emotional, and Social - of an organism. 

Ego Expanding Theory. Ego expanding theory was put forward by 

Lange in 1902 and Claparde in 1911. As per the theory, Play is put forward 

as a productive exercise that emancipates and regulates the ego levels of 

children and develops them as emotionally stable citizens in future life. 

According to the theory, Play is considered to be an expressive experience of 

ego emancipation and generating different levels of essential skills among 

organisms (Daugherty et al., 2013).  According to ego expanding theory, 

play activities in childhood lead to the development of a healthy personality 

in the future. 
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 Current Theories of Play. Following are some of the major current 

theories related to play way method. 

 Theory of Infantile Dynamics. Theory of Infantile Dynamics was put 

forward by Kurt Lewin, according to whom, the lives in a fantasy world 

blends element of reality and conjuring. This fantasy world arouses their 

level of imagination and creativity. As per the theory, the cognitive life space 

of a child will be in the budding stage where a conflict between the real-

world and their world of imagination merge (Sander, 2004).  This playful 

unreality adds up the beauty of a child’s world and offers him a series of 

pleasurable experiences which in turn improves the mental health of the 

future citizen. The child plays because he/she is a child and because his/her 

cognitive dynamics do not allow for any other way of behaving. According 

to Lewin, Play is an expression of the child's uncoordinated approach to the 

environment. 

Cathartic Theory. Cathartic theory views play as an effective method 

that gives mental strength to a person and helps to evacuate their stress and 

strains. According to the theory, play can be considered as the most 

harmless way to ooze out one’s moods and attitudes of negativity. Play 

gives opportunities to satisfy one’s drives by symbolic expression and 

thereby fosters mental stability and calm. Thus, play resolves – at least 

temporarily- the conflicts which are not substantial by reality. Thus, the 

theory of catharsis suggested play as a therapeutic method to eliminate 

resolve emotional or moral convulsions and provide the mind with lucidity 

and strength. 
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 Catharsis is a concept articulated psychoanalytic theory. It refers to 

the rejuvenation of mental status by purging out the negative emotions. 

According to the theory of catharsis, play-acts as a rejuvenating agent that 

helps a person to be emotionally stable through positive ways of pleasure 

hunt. 

Psycho-Analytic Theory. The theory of psychoanalysis was put forward 

by Sigmund Freud. Psychoanalytic theory suggests a clinical method for 

analyzing the mental status of organisms which provides them unique 

experiences and responses to different stimuli. The psychoanalytic theory 

put forward the idea of the development of personality traits through 

mental structures. ‘Id’ ‘Ego’ and ‘superego’ are three structures mentioned 

in the theory. According to the theory, the basic instinct of man is always to 

seek pleasure. Play and other activities which arouse interest among men 

will help them to be a better-balanced personality in the future.  

 Preconscious, Unconscious, and subconscious are three layers of 

mind mentioned in this theory. It is the conflict between the conscious and 

the unconscious that determines the human mind as constitutionally 

disordered. However, the play offers a pleasurable symbolic satisfaction of 

our basic drives and in turn, contributes to mental health. At the same time, 

the play also represents mastery, the ability to cope up with or manage 

challenging anxiety-exciting situations. Play is at once defensive and 

adaptive, in dealing with stress, obsessions, and anxieties. Thus, the 

psychoanalytic theory also stresses the property of play as a cognitive 

remedial mechanism. 
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Review of Related Studies 

Research undertaken without a proper literature review runs the risk 

of duplication of what has already been done. A thorough survey of the 

existing body of knowledge articulates what has been done, how are they 

significant, and what is precisely lacking in the area. Thus, it helps to avoid 

the unfruitful and unintended replication of well-established ideas in the 

research.  

Since effective research is initiated based on knowledge from past 

works in the field, the literature review provides a solid background which 

makes the present study systematic and valid. The review provides shreds 

of evidence that the researcher is familiar with what is already known and 

what is still unknown. Thus, it positions the present study within the 

existing body of literature and put it in perspective.  

Studies Related to Interventions for Enhancing Functional Reading 

Performance 

Following are some of the studies related to Interventions for 

Enhancing Functional Reading.  

 Browder et al. (1984) carried out an experimental intervention which 

incorporates sight word recognition tasks with daily living skills. Sample of 

the study were 8 children with Moderate Intellectual Disability. According 

to the results of the study experimental groups show significant improvement 

in both language as well as sight word recognition than that of the 

performance of control group who trained using traditional method. 
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 Dimino et al. (1990) carried out a study to enhance reading 

comprehension of students with learning disabilities through the method of 

story mapping. Sample size was confined to 6 in number who were studied 

in 2nd grade in schools. Design used in the study was ‘multiple baseline 

design across subjects. According to the results of the study, the story map 

can be considered as an effective method which improves reading 

comprehension among children with learning disability. Story map method 

is constructed with the aim of creating interest among children and this 

interest evoking process was found as adding up the level of concentration 

and positive attitude among children to achieve new academic tasks. 

Brady and Saunders (1991) carried out a case study with a person 

having severe Intellectual Disability with a title of ‘Considerations in the 

effective Teaching of object to symbol matching’. Intervention used was 

‘Matching to sample method’ which was found to be very effective to teach 

relations between Objects and abstract symbols. 

 ‘Teaching discreet skills to students with Moderate Intellectual 

Disability in small group Instructional arrangement’ was a study done by 

the joint efforts of Doyle et al. (1992) with a sample of 4 students having 

moderate level of Intellectual Disability. Multiple Probe design was the 

design used with an aim to inculcate the ability to read out the menu by own 

effort by the sample. ‘System of Least Prompt Procedure’ was the 

intervention used and it was found to be very effective in enhancing the 

functional skills of children. 
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Anderson et al. (1992) carried out a study entitled ‘Enhancing spelling 

performance of students with mental retardation: Comparative effect of 

three remediation procedures’ with a sample of 16 children with moderate 

mental retardation. Directed rehearsal, imitation training and interpersonal 

training are the three remediation procedures. Major purpose of the study 

was to improve spelling performance of students with intellectual disability. 

Alternative treatment design was used in the first experiment which 

compared directed rehearsal and imitation training against ‘no training -

control condition’. As per the result of first experiment, Imitation training 

was found to be more effective. Second experiment checks out the 

effectiveness of imitation training with interpersonal training in ‘no training- 

control condition’. Results show that all the three remediation programmes 

found to be effective in terms of improving spelling proficiency. 

 ‘Using Videotaped lessons to facilitate the development of manual 

sign skills in students with mental retardation’ was an experimental study 

conducted by Watkins et al. (1993) with a sample of 88 students. 47 students 

were there in experimental group and 41 students were there in control 

group. 7 videotaped lessons were used to teach 29 target items with a period 

of 16 weeks intervention. Result of the intervention underlines that 

significant improvement will happen in receptive understanding of manual 

signs using videotaped lessons. 

 Wilkinson and Green (1998) found out that fast mapping through 

picture symbols leads to vocabulary expansion among children with 

Intellectual Disability in their study. Sample size was confined to 10. IQ of 
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the sample ranges from moderate to severe and moderately retarded 

children shows significant improvement in vocabulary expansion than that 

of severely retarded children. 

 Joseph and McCachran (2003) put forward a new technique named 

‘word sorts’ to enhance the vocabulary skills such as word recognition, 

phonological awareness and spelling. Design used in the study was 

experimental in nature. Students with mild level of Intellectual disability 

and struggling young learners without disability were the two groups 

considered as sample. Sample size was confined to 16 with 8 participants in 

each group. Woodcock-Johnson Psycho-Educational Battery was the tool 

used for acquiring the current level of functioning of students. According 

to the results of the study, word sort-based phonics instruction will 

enhance the literary skills among children regardless of disability criteria. 

As a whole crux of the study, it can be concluded that both the groups 

benefitted from the new mode of intervention and it can be suggestible to 

other groups too. 

 Moccia (2005) had an attempt to implement a multi-sensory- multi-

component intervention for middle school students having difficulty in 

reading. Two components of the intervention are the Wilson Reading 

System and Individual Learning Program. 84 was the total sample and 

among them, 37 students were provided with Wilson Reading System, and 

47 were participated in the Individual Learning Program. As per the results 

of the study, multi-sensory –multi-component intervention has a significant 

effect on improved reading performance of students with reading difficulty. 
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 Van-der-Bijl et al. (2006) carried out a comparative study to find out 

the more effective strategy for providing sight word instruction to children 

with Intellectual disability. Sample size was confined to 33 in number. 

Modified orthography and traditional orthography are the two strategies 

under comparative consideration. Research design used was experimental in 

nature where experimental group receives modified orthography as 

intervention and the control group were provided with traditional 

orthography. As per the results of the study there found no significant 

difference in terms of effectiveness of both strategies. 

 Van-der-Sluis et al. (2007) carried out an experimental study to find 

out the effect of strategies such as ‘summarizing, questioning and clarifying’ 

on text comprehension and arithmetic. Sample of the study were 38 adults 

with mild level of Intellectual disabilities, with age range from 20 to 72 

years. Simple random method was the sampling method used in this study. 

15 weekly lessons were designed as a part of intervention programme and 

one hour in a day was spent to implement the intervention. Three tools were 

used in this study for data collection which are tests for text comprehension 

strategies, tests for word-reading ability and general reading comprehension. 

Results of the study indicated that ‘summarizing, questioning and clarifying’ 

strategy have significant effect on the level of reading comprehension of 

persons with intellectual disability. 

 Faggella-Luby et al. (2007) put forward a embedded learning strategy 

instruction as a measure of story structure pedagogy for children with 

learning disability. 14 students with learning disability were taken as the 
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sample of the study. Intervention was provided to students over 9 continuous 

days. Self-questioning by students was the first step of intervention which acts 

as an introspecting process about the current level of functioning of children. 

In the second step, story structure analysis was done in order to make 

students understand about the minute details of story. Summarizing was the 

final step of the strategy where students be provided with opportunities to 

share the summary of story in front of others. As per the results of the study 

embedded strategy found to be effective enough to inculcate better language 

skills among children with learning disability. 

 According to Burns (2007), sight word acquisition of children can be 

enhanced by making use a drill model which provides opportunities to 

rehearse sight words repeatedly. Children with moderate Intellectual 

disability were the sample of the study. As per the philosophy of the study, 

repeated practice will enable children with Intellectual disability to achieve 

skills in all domains. Drill model offers different opportunities for children 

to acquire new sight words through multiple settings of drill activities. As 

per the results of the study, drill model can effectively make use to inculcate 

sight words among children with Intellectual disability. 

 Browder et al. (2007) carried out an experimental study to understand 

the effectiveness of their newly developed package named ‘Early Literacy 

skills builder’. Students with significant developmental disabilities were the 

sample considered in this particular study. An attempt was made to 

inculcate 12 subskills for reading comprehension. Sample size was confined 
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to 23 in number. As per the result of the study, there found significant 

difference in the level of achievement of reading comprehension and 

performance of students in experimental group found to be higher than that 

of control group. 

 According to Tucker et al. (2008) a three-step decoding strategy for 

children with Intellectual Disability can be make use to improve their 

reading ability. Sample of the study were confined to five in number with 

mild and moderate category of Intellectual disability. Multiple probe design 

was used as the research design. Coding, inculcation and decoding were the 

three 4steps involved in the strategy which is designed according to the level 

and needs of children. As per the results, three step decoding strategy found 

to be a very good attributor which enhance the phonological memory and 

reading ability of children with Intellectual disability. 

 Alfassi et al. (2009) carried out an experimental study to find out the 

effectiveness of reciprocal teaching on reading literacy for children with 

Intellectual disabilities. Sample size of the study was 25 in number with 17 

under male gender and rest 18 females. Experimental group were provided 

with ‘Reciprocal Teaching’ and control group were treated with tradition 

method of teaching. MANOVA was the main statistical technique used. As 

per the results of the study, performance of experimental group found to be 

higher than that of control group in terms of reading performance. 

Iskidogen and Karvin (2010) carried out an experimental study to find 

out the effectiveness of story map method on reading comprehension among 
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children with Intellectual disability. Sample size was confined to 14. ‘Read 

Aloud Test’ and ‘Teacher Interview Form’ were the main instruments used 

for data collection. As per the results of the study story map method act as a 

significant predictor which attribute significant enhancement in the reading 

comprehension of children with Intellectual Disability. 

 Collins and Stinson (2010) attempted to equip adolescents with 

Intellectual disability to read ‘product warning labels’ through the use of key 

words. Four students with moderate Intellectual disability were the sample 

elements involved in the study. Usage of flash cards and progressive time 

delay procedures were used to enhance to reading potential of students. A 

kind of multi-sensory approach which stimulates the visual as well as 

auditory exposure was made use in the intervention and all the key word 

definitions were accompanied with contextual examples. As per the results 

of the study all the attempts made for enhancing generalized reading skills 

found effective for children with Intellectual disability. 

 Birsh and Schedler (2011) give a token of exercise - a new method of 

learning - to improve the language proficiencies of children through multi-

sensory approach. As per the study, multisensory structured language 

lessons will stimulate all senses of students and will directly or indirectly 

enhance the language skills and will lead to longer retention. Class room 

environment was also stressed by the researcher as a strong component 

which determines the language proficiency of children. According to the 

article, classroom environment must be restructured to accommodate 
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children who can avail multi-sensory structured language lessons. Each and 

every component of language concept must be provided to students in a 

way which at once evokes various senses of students and this ray of thought 

proved a significant break-through contributed by the researchers. 

 Taghvayi et al. (2012) carried out a study to find out the effectiveness 

of an integrated approach when compared to Fernald’s VAKT method on 

reading disabilities. The study was quasi-experimental. The overall sample 

size was 30 in number. Male Students with reading disabilities studying in 

elementary school were the sample of the study. Reading, understanding, 

error correction, and phonemics were the areas concerned. As per the result 

of the study, the integrated approach was found to be better than that of 

Fernald’s VAKT method in terms of selected variables related to the 

performance of students with reading disability. 

Davin (2013) suggests ‘instructional conversations’ as an effective 

method for language development and concept formation among children 

with learning disabilities. Researcher substantiate their findings using the 

implementation of an alternative treatment design which offers two modes 

of interventions i.e., five instructional conversation lessons and five basal 

lessons. An experimental method of comparative analysis was done between 

both lessons. Instructional conversation develops with two levels. In the first 

level, lessons were conveyed to students using videotape method. Then 

students will be provided with an opportunity to converse the facts 

understood by them. This type of bipolar lessons is the major peculiarities of 

‘Instructional conversations. In basal lessons traditional mode of content 
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transaction is being incorporated. As per the results of the study, 

instructional conversation is pointed out as an effective method for language 

development for students with learning disabilities. 

 The study ‘Impact of using multi-sensory approach for teaching 

students with Learning Disabilities’, carried out by Obaid (2013) found out 

that the multi-sensory approach has a significant positive effect on the 

achievement of essential skills in Mathematics. Experimental design has 

been opted for the study. 62 Students with learning disabilities were present 

in the experimental group and 55 students were there in the control group. 

The result obtained was significant enough to conclude that the 

multisensory method can be considered as a good method for academic 

enhancement to children with learning disabilities. Pre-test, post-test, 

experimental, and control groups were involved in the study. 

Leven et al. (2014) put forward an innovative technique named 

‘Attentional cueing’ in order to enhance the reading skills of children with 

Intellectual disability. Sample size was confined to 70 in number. Technique of 

attentional cueing was developed through five steps. Cues which help children 

to register the read facts with more clarity and intensity were incorporated in 

each step of intervention. Attentional cueing technique was found to be an 

effective mode of reading error correction which offers significant difference 

among experimental group when compared to control group. 

 Moustafa and Ghani (2016) carried out a study on ‘Effectiveness of a 

multi-sensory approach in improving letter – sound correspondence among 



 84 Impact of Functional Academic Remedial Package

students who are ‘mild Intellectually disabled’ in the State of Kuwait and 

found out that it has significant positive effects on the achievement of early 

skills of reading. The sample size of the study was confined to 20. 

Quantitative statistical techniques were used to analyze the data. The 

research method used was experimental and particularly Quasi-

experimental design has opted. t-test was used as the main method to find 

out the significant difference between the two groups. Students were 

allowed to undergo different visual, auditory, kinesthetic and tactile 

activities. The result of the particular study depicts that the multi-sensory 

approach can be cited as an effective approach that leads to improved 

performance of letter sound correspondence among children with mild 

Intellectual Disability.   

Olszewski et al. (2018) carried out an experimental study to find out 

the effect of a shared book reading intervention on story retelling and 

phonemic awareness of third graders. AB-AB single case experimental 

design was adopted in the study. Shared book intervention develops 

through three levels of intervention. In the first level, discussions related to 

important incidents in the story were carried in order to make it 

understandable to each one. In the second level, stories were presented 

using graphic organizer which stimulates the imagery level of children. In 

the third level, explicit instruction to enhance phonemic awareness was 

provided to children. As per the results of the study, shared book 

intervention found to be a very good intervention to enhance reading related 

skills of children having disabilities. 
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Kraus et al. (2019) tried to find out the differential effect of reading 

training on functional connectivity in children with reading difficulties and 

children with and without ADHD co-morbidity. Effect of executive function 

(EF) on neural circuits were analyzed on the basis of training provided to 

children with reading difficulties and those with and without ADHD co-

morbidity. According to the results children with ADHD co-morbidity 

showed greater connectivity between networks related to attention and 

semantic processes of samples.   

 Herring et al. (2019) carried out an experimental study to find out the 

effectiveness of ‘computerized phonics-based intervention’ named ‘Head 

sprout’ method on development of early reading skills among children with 

Intellectual Disability. Sample size was confined to 8 students with severe 

intellectual disability. As per the results of the study, skills related to 

nonsense word reading, sound fluency and word recognition were get 

improved for children with intellectual disability taken as the sample. 

Phonemic segmentation was one variable which didn’t show any significant 

difference after the implementation of head sprout method. 

 Mary and Sukumaran (2020) carried out a study on effect on Literary 

Rich Approach (LRA) in the generalization and maintenance of reading 

comprehension skills in children with intellectual disability. 60 students 

with mild intellectual disability were considered as the sample; among them 

30 were included in experimental group and the rest in control group. 

Pretest-posttest control group design was adopted. As per the result of the 

study, LRA found to be an effective method to enhance reading 

comprehension skills of intellectually disabled children.  
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 Madani and Aziz (2020) developed a training programme to enhance 

the linguistic outcome of students with intellectual disability. Experimental 

method was adopted. Sample size was confined to 17 students with 

moderate level of intellectual disability. According to the result, no 

significant difference were noticed in the linguistic outcome of students with 

intellectual disability even after the intervention.  

 Das et al. (2020) carried out a study to measure the effect of music on 

human brain and consequent impact on attentiveness and concentration 

during reading. Music spectrums were analyzed using digital signal 

processing. As per the results, music was found to be an effective means to 

elevate the attention and concentration of students during reading.     

 Jacob et al. (2021) analyzed the impact of pictorial illustrations on 

enhancing reading skills of learners with intellectual disability. In the first 

stage of the study, intensive short-term pictorial illustration was given. In 

the second stage instructional guide were implemented. Pretest-posttest 

control quasi experimental design was used. Pictorial illustrations found to 

have positive impact on enhancing reading skills of learners with intellectual 

disability. 

 McHugh (2022) evaluated the effectiveness of alternative and 

augmentative communication-modeling (AAC-MOD) intervention on the 

communication skills of pre-school aged children with down syndrome 

during dialogic book reading. Two students with down syndrome were 

considered as the sample. As per the results, a functional relationships was 
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found between intervention and target vocabulary acquisition/ expressive 

symbolic communication for both participants.    

 Aldosiry (2023) carried out a study to find out the effect of 

simultaneous prompting – constant time delay instructional sequence on the 

teaching of early academic skills to students with intellectual disabilities. 

Sample size of the study were five. Multiple probe design was used in the 

study. Letter sound correspondence and number recognition were 

considered. As per the result, all students acquired their targeted skills in 7-

12 sessions with an average error rate of 8%. 3 out of 5 acquired 100 percent 

accuracy and rest 2 students acquired 90% accuracy.  

 Postalli et al. (2023) developed an ALEPP supplementary alternative 

curriculum to teach basic reading and writing skills for intellectually 

disabled children. Stimulus equivalence and behavioural analysis were done 

in between the intervention. 35 students with moderate level of intellectual 

disability were considered as the sample. According the results ALEPP 

method found to be an effective strategy to enhance reading and writing 

skills as well as to diminish the problem behaviours of students with 

intellectual disability.   

Studies Related to Interventions for Enhancing Functional Writing 

Performance 

Following are some of the studies related to interventions for 

enhancing Functional Writing Performance.  

 Stromer et al. (1998) put forward a ray of thought that writing is a 

psychomotor activity that correlated with visual sensation. Researchers also 
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recommend and approved, through the clear cut and hierarchical provision 

of reinforcement accompanied by academic activities will accelerate the rate 

of acquisition by children with Intellectual Disability. The activity-based 

intervention was provided as a part of the Intervention. Appropriate 

prompt, assistance, and reinforcement were provided to children in between 

the activity to write lists of objects presented in concrete form. This activity 

of written list based upon visual sensibility was found to be effective enough 

in terms of enhancement of writing ability among children with Intellectual 

disability. 

 Saddler et al. (2004) carried out an experimental study to find out the 

effectiveness of planning strategy on writing performance of struggling 

writers. As per the study, the provision of a supplemental strategy will help 

to eliminate writing difficulties. Planning strategy instruction gives more 

focus to the preparatory activities of writing, especially to fine motor skill 

development. Planning strategies are the strategies that give more focus to 

the gross domain or preparatory skill which helps to perform the task 

fluently. Since fine coordination is the major skill that lies behind writing, it 

must be focused more to get enhanced. 

 Guzel-Ozmen (2006) studied the effectiveness of modified cognitive 

strategy instruction on writing skill enhancement among children with 

Intellectual disability. Length of text, elements of text, coherence ability in 

writing, quality of student’s composition, etc. are the components 

considered under study. Children with a mild level of intellectual disability    

were the participants of the study. Modified cognitive strategy instruction 
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gives prior focus to enhance the fine motor skills of children which are 

considered to be an essential prerequisite of writing. Each component of 

writing was tried to improve through repeated practice. Workbooks and 

wall marts were made use to enhance writing skills. Results of the study 

indicated that modified cognitive instructional strategy is an effective 

method to enhance the writing skills of children with Intellectual 

Disability. 

 Batchelder et al. (2009) put forward an innovative method of ‘Hand 

over Hand’ and a ‘Dot to dot‘ tracing procedure on name writing for 

children with Autism. Hand over hand method was one that gives a 

physical prompt to children to give assistance for them to write. Dot to dot is 

another method adopted in the study as an experimental intervention which 

offers an opportunity for children to trace the word through dots. The 

single-subject experimental design was adopted in the study since there was 

only one participant who underwent intervention related to the particular 

study. Usage of name stamp was the major activity initiated whenever the 

child was demanded to write his name. A multiple baseline evaluative 

design was used for evaluating effectiveness. As per the results of the study, 

the intervention was found to be effective enough to make students 

independent to write their names.  

 Mims et al. (2012) aimed to develop and implement a treatment 

package that facilitates English/Language Arts Learning of children with 

Intellectual Disability. Participants of the study were five teachers and 
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fifteen students with moderate to severe Intellectual Disability. 

Vocabulary, comprehension of the familiar and unfamiliar text, poetry, 

and other writing skills were the subdomains considered for 

enhancement. One group, non-randomized, pre-test-post-test design was 

adopted in the study. Repeated Instruction, modelling, role play, and 

student engagement were ensured by the researchers all through the 

implementation phase. According to the results stated, comprehension of 

familiar text and vocabulary were evaluated as enhanced after the 

implementation of the package.  

Benitez and Dominikoni (2016) carried out an experimental study to 

find out the effectiveness of Computerized Reading and writing teaching 

program for families of children with Intellectual Disability. Dictation and 

matching using computer-aided instruction was the main method used in 

this study to enhance the reading and writing skills of children with 

Intellectual Disability. Every family member of the ‘child with intellectual 

Disability’ also would be provided with opportunities to take part in the 

academic transaction. Provision of special education-based training to family 

members is one of the major peculiarities of this intervention. Computer-

assisted Intervention with family involvement was found to be very effective 

which enhance the reading and writing skills of children with Intellectual 

disabilities. 

 Santoso (2016) suggested a Whole-brain Learning strategy to 

improve the spiritual Intelligence of students in English writing. Method of 
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action research within the classroom was adopted in the study. Spiritual 

Intelligence questionnaire, Observational schedule, Interview schedule, 

and document analysis format were the main tools used in the study. The 

sample size of the study was confined to 30. Miles Huberman technique 

was used to analyze the qualitative data and the quantitative data we 

reanalyzed using SPSS software. According to the results obtained, the 

Whole-brain learning strategy enhanced the writing-related spiritual 

Intelligence among child. 

Moscowitz et al. (2017) put forward a systematic set of behavioural 

teaching procedures for children with moderate intellectual disability. 

Major sub-skill taken as the major objective of the study was to equip the 

children to write their first name with maximum possible independence. 

Systematic prompting, task-based rewarding, hierarchical implementation 

of task analysis, clear-cut consideration of subtasks, execution of different 

reinforcement strategies, etc. were some of the academic strategies used 

while enabling children to write their names independently. Multiple 

baseline protest-post-test designs were used in the study and the training 

program was last up to 6 weeks. Results of the study indicated that  

the intervention was effective enough to enable the differently-abled to 

come up to the mainstream of society through independence in academic 

tasks. 

Pennington et al. (2018) suggested response prompting as an 

intervention for developing the skill of sentence writing among children 
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with Intellectual Disability. System of least prompts and constant time delay 

were the two types of Response prompting strategies used in this study. 

Concurrent multiple probes across behaviours design were used in the 

study. 3 students with a moderate level of Intellectual disability within the 

age range of 7-12 were the participants of the study. As per the results of the 

study, Response prompting intervention can be effectively made use of to 

enhance the skill of sentence writing. 

 Kafipour et al. (2018) carried out an experimental study to find out 

the effectiveness of ‘Task-Based Language Teaching’ on analytic writing 

among students who opted for English as a Foreign Language in their 

curriculum. The study aims to enhance the fluency and confidence of 

students since they have certain inhibitions to use English fluently since it 

acts as a foreign language for them. During the time of intervention, real 

word tasks were provided to children, and based upon these tasks, students 

were required to perform their writing competency. Provided tasks were all 

closely related to their culture and students would not find it difficult to 

perform. 69 students participated in the study as the sample. As per the 

results, task-based language teaching enhances the fluency and confidence 

related to writing among students. 

Marshall et al. (2018) carried out an experimental study to evaluate 

the effectiveness of technology enhanced writing therapy for people with 

aphasia. The main aim of the package was to check whether treatment 

remediated or compensated for writing impairment. Quasi randomized 

waitlist control group design was used as Research design. Sample of the 
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study were confined to 21 with aphasia. 12 hours of writing therapy were 

provided to the sample. Technology enhanced writing therapy found to be 

effective than that of manual handwriting method in term of writing 

proficiency.  

Kusumaingrum (2019) analyses the effect of different types of peer 

feedback provision on writing performance of EFL students. 55 students 

who study ‘English as a Foreign language’ were considered as the sample of 

the study. Stratified random sampling was used as the sampling method. 

Tools used for the study were feedback analysis form, questionnaire and 

preliminary data sheet. According to the results of the study, both in class 

peer feedback provision and small group feedback provision leads to 

student’s better writing performance.    

Dabbagh and Enayath (2019) aimed to find out the role of vocabulary 

breadth and depth in predicting second language descriptive writing 

performance. Study investigates two elements i.e., vocabulary breadth and 

depth on the one hand and assessment of L2 learners descriptive writing on 

the other. Sample of the study were 67 EFL students. 2 descriptive tests like 

vocabulary test, word association tests were used for data collection. 

According to the results, there exists positive correlation between two 

variables. 

Rapti (2022) aimed to find out the effectiveness of augmented reality 

for English vocabulary instruction of Greek students with Intellectual 

disability. Sample of the study were three in number. Design adopted for the 
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study was Multiple probe across participants design.  Pretest and posttest 

were   conducted for each group. Current level of functioning of students in 

terms of English vocabulary was gathered using vocabulary test.  As per the 

results of the study, English vocabulary got enhanced a result of the 

intervention.  

Mathwin et al. (2023) cited cognitive strategy training as an effective 

method to improve handwriting skills. Proper prominence was given to 

enhance the potential of alphabet writing. Sample size of the study were 10 

children enrolled in school for their first two years. Non-concurrent A1BA2 

design were adopted in this study.  A1 phase adopted conventional method 

and BA2 phase adopted cognitive strategy training.  According to the 

results, handwriting skills of children trained under cognitive strategy 

training found better than that of children trained under conventional 

method.  

Agaoglu and Talas (2023) carried out an experimental study to find 

out the effectiveness of Fixed time interval in teaching pattern formation 

skill to students with mild intellectual disabilities. Sample of the study were 

3 in number within the age range of 6-7. Model adopted for the study was 

Single subject research model and the design considered in the study was 

multiple baseline model across participants design. As per the results of the 

study, fixed time interval found to be an effective method to form teaching 

pattern skill among students with Intellectual Disability. 

Barzallo and Beatriz (2023) analyzes the use of sensory prompts to 

improve descriptive writing skills for students with Intellectual Disability. 
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Sensory prompts are the descriptive words used to elicit a mental image or 

sensation in the readers who engage with the text and improve their 

comprehension. Authors suggest this method as a recommendable strategy 

for enhancing functional writing performance of children with Intellectual 

Disability. As per the study, multi-sensory stimulating inputs will help to 

register the transacted content in a more clear and legible manner.  

Malone et al. (2023) suggested a new method named ‘ACCESS’ for 

teaching writing skills to students with Intellectual Disability. 

Accommodations and assistive technologies, concrete topics, critical skills, 

explicit instructions, strategy instruction and systematic evaluation are the 

strategies recommended for enhancing writing skills. As per the study, 

implementation of assistive technology and assistive devices will create a 

Least Restrictive Environment to students and enhance their academic 

potential. According to the study, content transaction has to be done with 

concrete symbolic rather providing abstract concepts.  

Bakry and Emam (2023) carried out an experimental study to teach 

expository writing to Arabic speaking students having intellectual disability 

by the intervention of four-square writing method. Expository writing can 

be considered as an important skill to be acquired for effective functioning in 

day to day life which demands writing proficiency. Sample of the study 

were confined to 8 within the age range of 11-12.  Research deign adopted 

were Single group pretest posttest Quasi Experimental design. As per the 

results of the study, continuous eight week of intervention by four square 
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writing method, expository writing skills of Arabic peaking students with 

Intellectual disability found to get significantly improved when compared to 

conventional method of teaching.  

Samuelson (2023) carried out a study to find out the relationship 

between literacy skills and speech sound production among students with 

Intellectual disability and communication difficulties. Sample involved in 

the study were 116 in number within the age range of 7-21. Cross sectional 

quantitative study was adopted. The results show that, early literacy skills 

moderately and significantly correlated with speech sound production.       

Studies Related to Interventions for Enhancing Functional Arithmetic 

Performance 

Following are some of the studies related to interventions for 

enhancing Functional Arithmetic Performance.  

Podell et al. (1992) suggest computer-assisted Instruction as an 

effective method to teach automatization of arithmetic skills for students 

with mild level of Intellectual disability. In the study, experimental groups 

were intervened using computer-assisted Instruction, and control groups 

were provided with the traditional method of paper and pencil. The trials 

to the criterion approach were used in the study. The result shows  

that computer-assisted instruction shows effective to enhance the 

automatization of arithmetic skills such as addition and subtraction, even 

though they need more trials when compared with non-handicapped 

children. 
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Milo et al. (2004) investigated to find out the affective consequences of 

Mathematics instruction for students with special needs. The study holds a 

comparative nature that analyses two modes of Instruction such as guiding 

instruction and directing instruction. Participants of the study were 70 

students where 35 students were having a mild level of Intellectual 

disabilities and the rest 35 were with specific learning disabilities. As per the 

results of the study, children with Intellectual disability holds more level of 

ego orientation as well as task orientation skills. Since studies regarding the 

affective consequences of children with differential abilities are few, this 

study is very significant to its hardcore. 

Chung et al. (2005) suggests ‘Cognitive based Instruction’ on 

developing Mathematical Problem-solving skills for students with Intellectual 

Disability. Thirty students with a mild level of intellectual disability were the 

participants of the study. A cross-subject experimental design was adopted as 

the research design of the study. Cognitive based instruction was compared 

with worked example instruction. As per the results of the study, worked 

example instruction was found to be more effective than that of cognitive-

based strategy to enhance Mathematical problem-solving ability. 

Hayter et al. (2007) suggested a ‘modified direct Instruction Flashcard 

system’ to teach math facts to children with Intellectual Disability. Multiple 

baseline design across participants was employed in the study. The sample 

size of the study was confined to two. As per the results of the study, the 

flashcard system was proved to be effective enough to transact mathematical 

concepts among children with Intellectual disability. According to the 
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researchers, the flashcard system stimulates multiple senses as well as 

cognitive, affective, and psycho motor domains of children. 

Kroesbergen and VanLuit (2007) carried out an experimental 

intervention to find out the effectiveness of the constructivist mode of 

content transaction to children with Intellectual disability in inculcating 

grasp of concepts related to Mathematics. The sample size was confined to 

69 in number. Directed intervention and guided intervention were the two 

modes of intervention adopted in this study. The experimental group was 

provided with guided instruction where the control group received 

‘Directed Instruction’. As per the results of the study, students who receive 

‘Directed Intervention’ showed significantly higher performance than 

students who received guided intervention. 

Cihak and Grim (2008) suggests certain ‘Counting on strategies’ to 

enhance independent purchase skills. Four students with autism having 

Intellectual Disability as an associated condition were the participants of the 

study. The intervention of the study continued for up to 8 weeks. Counting 

on math skills and next dollar strategy where the two methods adopted in 

the teaching. The strategy provided the opportunity for children to perform 

role play based on tasks to learn purchase skills. Grocery shops were set up 

and students were provided with roles of buyers and shop keepers. The 

teacher provided modelling prompts, gestural prompts, and verbal prompts 

whenever needed. As per the results of the study, counting on strategies and 

the next dollar strategy were found to be effective enough to enhance the 

independent purchase skills of children with disabilities. 
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Bouck et al. (2009) suggest the usage of pen top computers as a remedial 

intervention for teaching multiplication to students with mild intellectual 

disability. The sample size of the study was confined to 3 in number. Multiple 

probe design was adopted to carry out the intervention. Students were given 

opportunities to perform one-digit and two-digit multiplication with the help 

of pen top computers. Interventions were completed within 2-3 weeks. As per 

the statistical results obtained, pen top computers were found to be an effective 

means for the acquisition of multiplication skills.  

Hua et al. (2009) carried out an experimental study to find out the 

effectiveness of Cognitive Strategy Instruction for enhancing functional 

arithmetic skills among students with Intellectual Disability. The three-step 

cognitive strategy aimed to develop the skill of calculating the tip and total 

amount in the bill in the context of a hotel job among adults with Intellectual 

disability. The study aimed to focus on enhancing arithmetic as well as 

vocational efficiencies of children with Intellectual disabilities. As per the 

result of the study, cognitive strategy instruction was found to be effective to 

fulfil its objective. Since vocational productivity is one of the major 

determinants of social mainstreaming, the study holds utmost importance in 

the scenario of special education.  

McCallum and Schmitt (2011) put forward an effective intervention 

named ‘Taped problems Intervention’ for enhancing fluency of intellectually 

disabled children on math fact fluency. Intervention made used recorded 

lessons related to mathematical problem solving which can be used by 
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students themselves. Multiple probes across task design were used as the 

research design. As per the results of the study, taped problem intervention 

proved to be effective in enhancing math fact fluency especially in the area 

of divisional exercise. 

Özgüç and Cavkaytar (2015) carried out an experimental study to find 

out the effectiveness of computer-based instruction which enhances the social 

functional ability of children with Intellectual Disability. The principal 

objective of the study was to enable ‘children with Intellectual disability’, to 

memorize, handle and use emergency phone numbers in daily life. Multiple 

Probe design with probe sessions across behaviour model was used and the 

number of participants was confined to five. According to the statistical 

results, computer-based instruction was found to be an effective intervention 

which improves the functional competency of children with Intellectual 

disability, concerning the usage of the emergency phone number. 

 Satsangi and Bouck (2015) recommended virtual manipulative 

techniques to transact different mathematical concepts such as ‘area’ and 

‘perimeter’. Enhancement of problem-solving ability and concept attainment 

were the major focus of the study. The design used in the study was 

multiple baseline design across participants and the sample size was 

confined to just three students with Learning Disability. As per the results of 

the study, the usage of virtual manipulatives proved to be effective enough 

to accelerate the mathematical concept attainment of students with Learning 

Disability. 
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Brankaer et al. (2015) put forward the Numerical Domino game as a 

measure for developing numerical magnitude Processing skill among 

children with Mild Intellectual disability. Numerical domino game was 

aimed to develop mathematical concepts such as number symbol 

identification and conceptual meaning of quantification.30 students were 

there as the participants of the study. The study was experimental and the 

experimental group was provided with a numerical domino game and the 

control group was provided with a coloured domino game. As per the 

results of the study, the numerical domino game proved effective enough to 

develop numerical magnitude processing skills among children with 

Intellectual Disability. 

Orrantia et al. (2015) suggests the numerical surface as a good 

academic measure to enhance the ability to solve the arithmetic word 

problem. Numerical surface improves visual familiarity and thereby 

inculcates more number- related fluency to students. The numerical surface 

gives equal prominence to literary development as well as numeric 

development. According to the results, the numerical surface holds a 

positive effect on improving the ability to solve word problems with the 

utmost fluency.  

Weng and Bouck (2016) carried out a comparative study on the 

effectiveness of ‘App-based and Paper-based’ number lines for teaching 

number comparison for children with Intellectual disability. Number 

comparison involves different skills like numerical structure 
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identification, number symbol identification, numerical calculation, and 

comparison. The experimental method was adopted in this study. 

Experimental group was provided with App based method as the 

intervention. Interventional phase contained up to 6 to 8 weeks. Control 

group were provided with paper-based number lines for numeric 

comparison. Statistical result revealed a significant difference between the 

experimental group and control group. From mean value analysis, it was 

clear that students with intellectual disability present in the experimental 

group provided with ‘App-based intervention’ excelled their counterparts 

in the control group. 

Bouck et al. (2017) recommends ‘App-based manipulatives’ to teach 

subtraction to children with disabilities. A comparative analysis was done 

to find out the effectiveness of App-based manipulatives and concrete 

manipulatives. Three students with disabilities were considered as the 

sample selected for the study. An adapted alternative treatment design was 

used as the research design for the study. As per the results of the study, 

App-based manipulatives were found to be effective than those of concrete 

manipulatives in terms of attainment of the skill of subtraction. App-based 

manipulatives improve the accuracy and number symbol identification 

skill. 

 Prendergast et al. (2017) put forward a self-instructional module for 

teaching arithmetic skills to children with Mild Intellectual Disability. The 

major objective of the study was to teach the skill of subtraction. An 

individualized model of education was rendered and frequent practices 
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were provided to use the self-instructional module. According to the 

statistical results of the study, the self-instructional module was found to be 

effective enough to inculcate skills of subtraction among children with 

Intellectual disabilities. 

Pennington and Koehler (2017) carried out an experimental study that 

analysed the effectiveness of modelling, story templates, and self-graphing 

to enhance the narrative skills of children with Intellectual Disability. 

Multiple probes across participant single-case design were used as the 

research design. According to the results of the study, the intervention was 

found to be effective in enhancing the narrative skills of children. Each 

interventional phase stimulates multiple senses of children and arouses 

interest among them. This leads to clear registration, legible maintenance, 

and longer retention. 

Bouck et al. (2018) carried out a comparative study to analyse the 

effectiveness of concrete and App-based manipulatives to support students 

with disabilities in acquiring the skill of adding fractions. An adapted 

alternative treatment design was used in the study with a sample of three 

students. As per the results of the study, both concrete and app-based 

manipulatives were found to be equally effective in transferring the 

mathematical tasks to children. Accuracy, independence, and task completion 

time were found to be enhanced among the experimental group and the 

control group after the presentation of app-based as well as concrete based 

interventions.  
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Browder et al. (2018) carried out an experimental study to find out the 

effectiveness of schema-based instruction that embedded with effective 

practices on solving word problems for children with a moderate level of 

Intellectual Disability. Pictorial task analysis, graphic organizers, systematic 

prompting with feedback were the practices associated with schema-based 

instruction. Multiple probes across student dyad design were used as the 

research design. The sample size of the study was confined to eight. 

According to the mean value analysis, schema-based instruction was found 

to be effective enough to develop word problem-solving ability among 

children with moderate Intellectual disability. 

Understand and Solve strategy can be considered as a hierarchical 

method of teaching children with Intellectual Disability to learn 

mathematical problem solving (Karabuluta & Özmen, 2018).  Participants 

of the study were three students with Mild Intellectual Disability within 

the age range of 11 -12 years. A multiple probe design across subjects was 

used as the research design of the study. One digit addition and 

subtraction were the sub-skills considered in the study. According to the 

statistical results of the study, the ‘Understand and Solve’ strategy was 

found to be an effective intervention for teaching mathematical skills to 

children with Intellectual disability in terms of skill acquisition, 

maintenance, and generalization. 

Bouck et al. (2019) put forward ‘virtual abstract Instructional 

sequence’ to teach the addition of fraction figures to children with a mild 
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level of Intellectual Disability. Multiple probes across participant design 

were adopted in the study. The study was developed on three levels. The 

first level consisted of three – nine baseline lessons, the next level was 

intervention based with six to eleven sessions, and the third level, i.e. 

baseline lessons, consisted of two or three sessions. As per the results of the 

study, a functional relationship exists between the virtual abstract 

Instructional sequence and the level of addition ability of fractions by 

children with Intellectual disabilities. Based on the statistical significance of 

results, this intervention can be suggested as an effective strategy for 

solving arithmetic related skill deficits in children with Intellectual 

Disability. 

 Jimenez and Saunders (2019) attempts to find out ways and methods 

to teach ‘subitizing’ to students with Intellectual disability. Subitizing stands 

for a pre-arithmetic ability which enables a person to guess out the 

approximate quantity of something without counting. Single case multiple 

probes across participant design were used in the study. Simultaneous 

prompting was the main method used for teaching subitizing. Physical 

prompting, verbal prompting and modelling prompting were used 

according to the nature of subitizing task. Results of the study indicated that 

subitizing ability can be effectively conveyed to children with Intellectual 

disability through the method of simultaneous prompting. Researchers also 

stress the importance of ‘fading’ the prompting procedure whenever the 

child gets an upper hand in the skill. 
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Orihuela et al. (2019) put forward an instructional package for 

teaching geometric shapes to students having moderate Intellectual 

disability. The sample size of the study was confined to 5. Concepts of 

geometric shapes were conveyed to students using a constant time delay 

procedure with multiple exemplars. All exemplars were developed as per 

the level and culture of students; that means all of them were under stable 

and relatable to the surrounding by which he/she was reared off. Results of 

the study underline the fact that Instructional package was found to be very 

effective in attaining geometric shape-related skills among children with 

Intellectual disability. 

Bouck et al. (2019) put forward an idea of using a virtual 

representational instructional sequence to enhance the arithmetic skills of 

children with Intellectual Disability. In the sequence, equal importance is 

given to virtual manipulatives and pictorial representations. According 

to the results of the study, virtual representational instruction was found 

to be effective to enhance the arithmetic skills of children with 

Intellectual disabilities. This type of instruction will stimulate multiple 

senses of children and will result in legible registration and longer 

retention.  

Chapman et al. (2019) suggests a realistic approach to teach Algebra 

to students with Intellectual Disability. The study points out the 

importance of attributing an element of the functional application to each 

academic skill. The researcher offers the realistic scenarios of arithmetic 

problem with concrete manipulatives to the children. Visual aids also were 
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presented on behalf of children to enhance the concrete effect of problem as 

maximum as possible. Results of the study indicated that the intervention 

revealed effective enough to teach algebra to students with Intellectual 

disability. 

Nuari et al. (2019) put forward an innovative method named ‘math 

gazing’ which aims at teaching the skill of division to children with 

Intellectual disability. Math gazing was a kind of virtual transaction of 

content through video-based lessons. Single-subject research was adopted 

for the study. As per the statistical results of the study, math gazing can be 

considered as an effective method of the academic transaction to students 

with Intellectual disability. Video prompting gives a realistic exemplification 

of math problems that might be easily digestible to children. Video lessons 

act as a modelling prompt in front of students. 

Barr and Mavropoulou (2021) analyses the curricular 

accommodations ‘currently existed’ and ‘immediately needed’ for 

effective academic inclusion of students with Intellectual Disability. The 

study had a major objective to explore the instructional strategies used for 

children with Intellectual Disability. Participants of the study were 5 

adolescent students with Intellectual Disability and 3 mathematics 

teachers currently working in an Inclusive setting. Semi-structured 

interviews, classroom observation, and questionnaires to gather learning 

support initiatives in an inclusive setting were the tools used for data 

collection. The data collection term was up to 8 weeks. As per the result of 
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the study, there found a discrepancy between the theoretical and practical 

aspects of Inclusive education.  

Studies Related to Interventions for Skills Other than Functional 

Academic Performance 

 Following are some of the studies related to interventions for skills  

other than functional academics.  

Trask-Tyler et al. (1994) carried out certain experimental efforts to 

improve the cooking skills of students with disabilities. The number of 

participants was three having developmental disabilities and visual 

Impairment. Tape recorded recipes were used as the interventional 

activity of the study. Multiple baselines across behaviours design were used 

in the study. According to the results obtained, the cooking skills were 

found to have enhanced the acquisition, maintenance, and generalization of 

skills.  

Langone et al. (1999) carried out an experimental study to find out 

the effectiveness of multimedia instruction on teaching functional 

discrimination skills among children with Intellectual disabilities. 

Multimedia instruction aimed to stimulate the multiple senses of children 

and provided the sample with opportunities to discriminate functional 

objects in different settings. Children with moderate to severe Intellectual 

Disability were the sample of the study. Results of the study signify that 

multimedia instruction can be considered as an effective method that 
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inculcates the skill of functional discrimination among children with 

Intellectual Disability. 

 Mechling et al. (2003) suggests an effective way to enhance the 

social skill of children with Intellectual disability through the multimedia 

instructional package. Purchasing using a debit card was the major skill 

selected for inculcation. Interactive computer programs, still 

photographs, and video captions were the interventions used in the 

study. Participants of the study were three members having a moderate 

level of Intellectual Disability. Multimedia instructional package offers 

opportunities to closely watch the events repeatedly related to purchase 

using debit cards. The package provides a simulated environment to 

children with intellectual disability which was later found to be an 

effective intervention for enhancing the social skill of purchasing using 

debit cards. 

Shakibei et al. (2013) studied the effect of educational games on the 

social skills of children with Intellectual Disability. The research design 

was semi-experimental in nature. Participants of the study were 20 girls 

with Intellectual Disability. The experimental group consisted of 10 girls 

who were provided with the intervention of directed educational games. 

Students in the control group were taught using conventional methods  

of social skill training. Pretest–posttest difference signifies that there 

exists a clear gain of skills for the experimental group regarding social 

skills. 
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 Baruah and Baruah (2014) studied the impact of multi-sensory 

stimulation on the motor and mental development among Infants. 

Participants of the study were 100 infants with normal birth weight. Bayley 

Scale of Infant Development (BSID) was used as a tool for data collection. 

Multisensory stimulation was given to infants for duration of 6 months, 

twice a week for 20-25 minutes each day. As per the results of the study, 

there existed a positive significant difference in the motor as well as the 

mental development of infants present in the experimental group compared 

to the development of those in the control group. 

Burkley et al. (2015) suggests iPad-based video and picture 

intervention as an effective method for enhancing the community shopping 

skills of adults with autism and Intellectual disability. Visual cues and video 

prompting were used to make a simulated environment of shopping and to 

enhance the skill of shopping behaviours among children. As per the results 

of the study, video and picture intervention were found to be effective 

enough to enhance the shopping skills of children with autism and 

Intellectual Disability. 

Bagabas (2016) carried out an experimental study to find out the 

effectiveness of computer-assisted instruction on concept attainment and 

academic achievement among female students with deafness. 16 Participants 

were involved in the study and the research design adopted was quasi-

experimental in nature. A computerized instructional package was used for 

the experimental intervention and tests for academic achievement – concept 
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attainment was used for collecting the background information. Results of 

the study indicated that experimental intervention is effective in terms of 

enhancing the academic performance and conceptual skills of students with 

deafness. 

Akin et al. (2017) suggests badminton exercises as an effective 

method for improving attention-related skills among children with 

Autism. The sample size was confined to three within the age range of 

twelve to fourteen years. Researchers put forward the issues related to 

autism spectrum disorders like lack of ability to have eye contact, 

concentration, and attention difficulty which result in defective ball focus, 

coordination incompetence as well as a reaction-perception characteristics. 

According to the results of the study above specified problems were found 

to have diminished after the implementation of hierarchical badminton 

exercises. 

Erim and Caferoğlu (2017) substantially stated the correlation of 

visual arts training and motor skill development among children with 

Intellectual disability. The study aims to train special educators to render 

visual arts training for their students with Intellectual disability. According 

to the theoretical aim of the study, visual arts improve, fine motor, gross 

motor, eye-hand coordination of children with intellectual disability. To 

achieve this goal of rendering appropriate motor education to children, 

teachers must be trained to make them capable enough to perform visual 

arts. The study considers eighty-five special education teachers as the 
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sample and the training found to be effective for teachers of children with 

special needs. The study also suggests the setting up of an art studio in all 

special schools to promote activities like visual arts. 

 Ozokcu et al. (2017) carried out an experimental study to find out the 

effectiveness of Direct Instruction on the acquisition of social skills among 

children with Intellectual Disability. Apologizing, help-seeking, on-time 

completion of tasks, and generalization of social skills are the target 

competencies set as the objective to be inculcated. The design opted for the 

study is multiple probe design between subjects. Three students with 

moderate Intellectual Disability were the participants of the study. Social 

skills assessment checklist, Interview forms, general datasheets, and other 

criterion-referenced records were the tools used in the study. According to 

the results of the study, a direct type of instruction can be considered as a 

suggestible mode of inculcating social skills among children with 

Intellectual Disability. All the subskills considered were significantly 

improved after the implementation of direct instruction.  

 Kaya and Yildiz (2019) carried out an experimental study to find 

out the effectiveness of the Montessori program on motion and Visual 

perception skills of trainable mentally retarded individuals. The sample 

size of the study was confined to 24. The experimental group consisted of 

12 students treated with the Montessori method of teaching. The 

remaining 12 students had been treated using conventional methods of 

special education. The period of experimental exposure was up to 8 
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continuous weeks. According to the researchers, home-based as well as 

school-based intervention must be provided to children. In this regard, 

parents of the sample also were provided with Montessori training to 

equip them to train their children through this method. As per the results 

of the study, the Montessori method was found to be effective in 

improving the motion and visual perception skills of children with 

Intellectual Disability.  

Conclusion 

 The survey of the existing scholarly literature gives a precise 

definition of the condition of intellectual disability and parameters for 

classification of different types of disabilities. This survey also has shown 

the nature of the academic consequences of intellectual disability and 

how they can be tackled. The popular biased notion that such children 

cannot be educated is proven wrong and specific needs of the children 

whose disability is properly specifically diagnosed and classified. The 

researchers in the field have been effective in formulating the idea of 

functional academics as the optimal volume of learning content 

appropriate for the specific requirement of the group of children under 

reference. The review has further revealed that play way is an effective 

method of teaching functional skills. The present study endeavors to 

proceed on this foundation. However, the survey of the resources shows 

that there is a research gap in developing a concrete remedial package 

with an identified set of targeted skills and workable practical steps of 
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the play-way method to inculcate those identified skills in target groups 

of children.  

 Studies from 1967 to 2023 were considered during the literature 

review. Studies provided a clear idea regarding different interventions to 

enhance the functional academic skills of students with Intellectual 

Disability.  
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This chapter provides the details of the method adopted for the study, 

description of tools used to collect data, details regarding sample and 

selected socio demographic variables, procedure adopted for data collection, 

statistical techniques used to elucidate results etc. Research methodology is 

an effective method to solve the research problem in a systematic fashion 

(Fischer et al., 2014). It will enable the researcher to decide what to do and 

how to do in the various aspects of research. Methodology can be considered 

as the backbone of research since it offers a very good pathway for the 

researcher to elucidate the results in a reliable manner. Details of the 

methodology adopted for the study are presented under the following 

heads.  

 Variables of the Study 

 Objectives of the Study 

 Hypotheses of the Study 

 Design of the Study 

 Phases of the Study 

 Procedure 

 Domains Selected for Treatment 

 Scoring and Consolidation of Data 

 Statistical Techniques used for Analysis 
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Variables of the Study 

The study aims to find out the Impact of Academic Remedial Package 

on Functional Academic Performance of Students with Intellectual Disability. 

Details of the Dependent, Independent and Control variables selected for the 

study is described in this section.  

Details of the Independent and Dependent variables are as follows. 

Independent Variables 

 The Independent Variable selected for the study was Instructional 

Strategies. 

Instructional Strategies 

 Stones and Morris (1977) define Instructional Strategy as a generalized 

plan for a lesson which includes structure, desired learning behavior in terms 

of goals of instruction and an outline of planned tactics necessary to implement 

the strategy.  In the present study it includes Creative Activity based Remedial 

Education for Intellectually Different (CARE-ID) and Conventional Method of 

Teaching for Intellectually Different (CMT-ID) as two levels of Instructional 

Strategies. 

Creative Activity based Remedial Education for Intellectually Different 

(CARE-ID). CARE-ID is an Academic remedial package that has a strong 

foundation on activity-oriented play way method and aims at enhancing 

Functional Academics as well as vocational efficiency of children with 

Intellectual Disability. Play way activities that stimulate multiple senses of 

students through activity-oriented method is the major peculiarity which makes 
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the Academic Remedial Package outstanding. Stimulation to cognitive, affective 

and psychomotor domains were carefully considered in the development of this 

package. 

 Conventional Method of Teaching for Intellectually Different (CMT-

ID). The Special School Teachers usually use different instructional strategies 

to enhance the level of functional academics of students with Intellectual 

Disability. Different strategies used under conventional method of teaching are 

discussed in this section.  

Children with Intellectual disability constitute a group which is terribly 

underrated with the prejudices and misconceptions on the part of general 

community. The most basic and most consequential of these prejudices of 

society is none other than the mistaken notion that ‘Intellectually Disabled 

children are uneducable. But the fact is that even though they have less ability to 

achieve the essence of complex academic concepts, they have the ability to gain 

functional skills if they are presented before them in a way they can achieve. 

Information overload cannot be tolerated by children with Intellectual 

disability and this taxed situation may not help them pursue studies and 

achieve success. What they need is that they should be provided with the 

minimum essentials of functional skills or the basic lessons to achieve 

independence in day-to-day functional life. The minimum skills required to be 

independent in the area of academics especially in reading, writing and 

arithmetic domain are termed as Functional Academics. 

Functional reading, Functional Writing and Functional Arithmetic are 

the three major divisions coming under Functional academics. Functional 
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academics give more focus to life skills and the major objective behind 

inculcation of functional academic is to equip the child to use the acquired 

academics in achieving basic tasks on the occasions of daily life (de Graaf et al., 

2013). 

Task Analysis. Task analysis can be cited as an important method 

under Conventional mode of content transaction. It involves breaking down 

a complex task into smaller and manageable steps.  In the present study task 

analysis were done for all the 27 subskills coming under Functional 

Reading, writing and Arithmetic domains. Each subskill was taken into 

consideration and the entire task were subdivided to smaller subtasks in 

order to enhance the rate of acquisition in an easiest manner. Customizing 

task analyses based on the individual’ skills and deficits can be considered 

as an important strategy to make student independent in different walks of 

life.   

Task analysis is crucial for children with Intellectual Disability for several 

reasons since it enhances level of independence, skill development, 

customization and finally ends up in goal attainment.  

Dependent Variables 

The study aims to enhance the level of Functional Academic Performance 

of students with Intellectual Disability through the implementation of a newly 

developed Academic Remedial Package.  

Functional Academic Performance 

Functional Academic Performance is the main dependent variable 

considered in the study. Functional academics give more focus to life skills and 
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the major objective behind the inculcation of functional academic is to equip 

the child to use the acquired academics in achieving basic tasks on the 

occasions of daily life (de Graaf et al., 2013). Major focus of Functional 

Academics is to enable children with Intellectual Disability to be functionally 

independent to cope up with day-to-day situations that demand the use of 

reading, writing and arithmetic. All academic functions which serve 

community validity come under the term ‘functional academics’ (Sigman & 

McGovern, 2005). 

According to the traditional method of academic transaction, children 

with Intellectual Disability were treated with the same instructional strategies 

and steps used to teach children having normal intelligence. Even though, 

some of them had achieved the ability for rote learning the academic concepts, 

they were not able to use the achieved concepts in their functional life 

whenever required. This lack of generalizability in daily life signifies that all 

the academic benefits acquired through traditional method have proved 

inadequate. For example, even though the child is able to identify different 

alphabets in their text book, they may not be able to read the name boards of 

their buses. This kind of education, which fails to help them to be independent, 

even in a rudimentary way, in life will be ineffectual in any significant way. It 

can be considered as the ‘need of the hour’ that strategies have to be 

transformed to make the academic concepts functional, which enhances the 

daily living skills of children with Intellectual Disability. Function oriented life 

skills have to be trained for children with Intellectual Disability. This will help 

them to come up to the mainstream of the society.  
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Functional Reading, Functional Writing and Functional Arithmetic 

Performance are the three domains of Functional Academic performance 

which were treated as the sub variables of the study.  

Functional Reading Performance. The Functional Reading Domain 

consisted of three subdomains i.e., Pre Reading, Letter Reading and Word 

Reading.  

Pre-reading subdomain consisted of four subskills i.e., Colour 

Identification, Common Object Identification, Left and Right Identification and 

Matching. All the four subskills can be viewed as preliminary /preparatory 

foundations of Functional Reading Domain. 

There were three sub skills under Letter reading subdomain i.e., Rote 

recitation of Malayalam letters, Single letter reading and Two letter Reading.  

Word reading subdomain consisted of two subskills i.e., Symbol 

Associated Two Letter Word Reading (Two letter word with symbol) and 

symbol Associated Multi Letter Word Reading (Multi Letter word with 

Symbol).  

Functional writing Performance. The Functional writing Domain were 

built up using three sub domains i.e., Pre-writing, Letter writing and Word 

writing.   

Pre-Writing subdomain consisted of four subskills i.e., Scribbling, 

Joining Dots, Tracing and Colouring. All the four subskills can be viewed as 

preliminary /preparatory foundations of Functional Writing Domain. 
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There were three sub skills under Letter Writing subdomain i.e., 

Copying, Single letter Writing and Two letter Writing.  

Word writing subdomain consisted of two subskills i.e., Symbol 

Associated Two Letter Word Writing (Two Letter Word with Symbol) and 

symbol associated multi letter word writing (Multi Letter Word with Symbol).  

Functional Arithmetic Performance. The third sub domain Functional 

Arithmetic is a combination of three subdomains i.e., Pre-arithmetic, Numeric 

and Calculation.  

Pre-Arithmetic subdomain consisted of four subskills i.e., Big and small 

Identification, Long and short Identification, More and Less Identification and 

Shape Identification.  

There were three sub skills under Numeric subdomain i.e., Rote 

Counting, Meaningful Counting and Number Symbol Identification.  

Calculation subdomain consisted of two sub skills i.e., Addition and 

Subtraction.  

Domains, sub domains and Sub skills of the dependent variable selected 

for the study are diagrammatically represented in Figure 1.  
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Figure 1 

Diagrammatic Representation of the Dependent Variables Selected for the Study 
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Objectives of the Study 

Objectives formulated for the current Experimental study are the 

following.  

1. To find out the current instructional strategies followed by special school 

teachers to enhance Functional Academic Performance (Functional 

Reading, Functional Writing and Functional Arithmetic Performance) of 

students with Intellectual Disability.  

2. To develop and experiment an Academic Remedial Package for 

enhancing the Functional Academic Performance (Functional Reading, 

Functional Writing and Functional Arithmetic Performance) of Students 

with Intellectual disability in Special Schools. 

3. To study whether there exists any significant difference in the mean post 

test scores of experimental and control groups with respect to Functional 

Reading Performance (Skill wise and Total). 

4. To study whether there exists any significant difference in the mean post 

test scores of experimental and control groups with respect to Functional 

writing Performance (Skill wise and Total). 

5. To study whether there exists any significant difference in the mean post 

test scores of experimental and control groups with respect to Functional 

Arithmetic Performance (Skill wise and Total). 

6. To study whether there exists any significant difference in the mean post 

test scores of experimental and control groups with respect to Functional 

Academic Performance (Domain wise and Total). 
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7. To study whether there exists any significant difference in the mean gain 

scores of experimental and control groups with respect to Functional 

Reading Performance (Domain wise and Total) 

8. To study whether there exists any significant difference in the mean gain 

scores of experimental and control groups with respect to Functional 

Writing Performance (Domain wise and Total) 

9. To study whether there exists any significant difference in the mean gain 

scores of experimental and control groups with respect to Functional 

Arithmetic Performance (Domain wise and Total) 

10. To study whether there exists any significant difference in the mean gain 

scores of experimental and control groups with respect to Functional 

Academic Performance (Domain wise and Total) 

Hypotheses of the Study 

The present study was designed to test the following hypotheses.  

1. There will be no significant difference in the mean post test scores of 

experimental and control groups with respect to Functional Reading 

Performance (Skill wise and Total). 

2. There will be no significant difference in the mean post test scores of 

experimental and control groups with respect to Functional Writing 

Performance (Skill wise and Total). 

3. There will be no significant difference in the mean post test scores of 

experimental and control groups with respect to Functional Arithmetic 

Performance (Skill wise and Total). 
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4. There will be no significant difference in the mean post test scores of 

experimental and control groups with respect to Functional Academic 

Performance (Domain wise and Total). 

5. There will be no significant difference in the mean gain scores of 

experimental and control groups with respect to Functional Reading 

Performance (Skill wise and Total). 

6. There will be no significant difference in the mean gain scores of 

experimental and control groups with respect to Functional Writing 

Performance (Skill wise and Total). 

7. There will be no significant difference in the mean gain scores of 

experimental and control groups with respect to Functional Arithmetic 

Performance (Skill wise and Total). 

8. There will be no significant difference in the mean gain scores of 

experimental and control groups with respect to Functional Academic 

Performance (Domain wise and Total). 

Design of the Study 

Research design is a plan or activities that comprise the research process 

or strategy for conducting the research. Kerlinger and Lee (2000) identified two 

basic purposes of research design: (1) to provide answer to the research 

questions and (2) to control variance. Four characteristics for a good research 

design are; Freedom from Bias, Freedom from Confounding, Control of 

Extraneous Variables and Statistical Precision for Testing Hypotheses. 

The present study was meant to find out the impact of Functional 

Academic Remedial Package on Functional Academic Performance of 

students with Intellectual disability. 
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Research Design Selected 

So, the present study has been conducted by employing the Experimental 

Design, specifically the Quasi Experimental Design. Experimental Design varies 

in complexity and adequacy depending on such factors as the nature of the 

problem under investigation, the nature of data, facilities for carrying out the 

study, and especially the research sophistication and competence of the 

investigator.  

The particular design selected was the Non-Equivalent Groups Pre test 

– Posttest Control Groups design. This design consisted of one experimental 

group and one control group. Experimental and Control groups received 

both pre-tests and post-tests. Experimental group was taught through 

Creative Activity based Remedial Education for Intellectually Different 

(CARE- ID) and the Control group was taught using Conventional Method 

of Teaching children with Intellectually Different (CMT-ID). The design 

selected for the study is illustrated as follows: 

The design is illustrated as follows:  

 �� �� × ��    

�� �� � ��              (Best & Kahn, 2006) 

 In the layout of the design:  

 O1, and O3 refer to Pretests on the dependent variable, Functional 

Academic Performance. 

 O2, and O4 are Posttests on the dependent variable, Functional 

Academic Performance. 
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 ‘X’ is the application of the Experimental treatment Creative Activity 

based Remedial Education for Intellectually Different (CARE- ID) 

 ‘C’ is the application of the Conventional Method in the Control Group 

(Conventional Method of Teaching children with Intellectually 

Different (CMT-ID)). 

Phases of the Study 

The study proceeds through three phases – Preliminary Phase, 

Screening Phase, and Experimental phase.  

Preliminary Phase 

Main aim of this phase was to gather information regarding the 

prevailing instructional strategies used by special teachers to enhance functional 

academic performance among students with Intellectual Disability. In the 

Preliminary Phase, Survey method was used as the main method of data 

collection. Checklist was developed to collect data regarding instructional 

strategies currently used by the special school teachers in Kerala. In the phase, 

the investigator collected data from a representative sample of 130 special school 

teachers. Data were collected within a period of two months. 

 After a detailed analysis, teachers who made use of play way as a 

method for enhancing Functional Academic Performance was found to be 

very few in number. The researcher came to understand that most of the 

special school teachers were not even thought about the possibility of 

making use of play way method for the enhancement of Functional 
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Academic Performance of students with Intellectual Disability. This leads to 

next phase i.e., Developmental phase where development of Package on by 

making use the core elements of Multi-sensory stimulating Play way 

method.   

Screening Phase 

 Screening phase screens out selected participants as sample from a 

group of students with moderate level of intellectual disability. Students 

having proficient prevocational skills and poor Functional Academic Skills 

were screened out for further stage of intervention. 

Experimental Phase 

 The third phase includes the experimental intervention using Non-

Equivalent Groups Pre-test - Post-test Control Groups Design. Seven steps 

coming under the package develops through seven creative activities that 

foster the Functional Academic Performance of children. All the seven 

steps hold activities which stimulate the multiple senses of children and 

give focus to overall enhancement of skills, especially Functional 

Academics.  

Procedure 

The procedure adopted for the study is described in the following 

sections. Sample selected for the study, tools, techniques, and other learning 

materials administered, data collection procedure and statistical techniques 

applied for the analysis are detailed in the section. 
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Sample for the Study  

Population of the study was students with Intellectual Disability.  For 

the present study, 130 special school teachers and 32 students with Intellectual 

disability were involved.  

In the preliminary phase, special school teachers working in different 

special schools in Malappuram and Kozhikode district were considered. 

Among 130 special school teachers, 65 teachers (27 male and 38 female) were 

from Kozhikode district and 65 teachers (24 male and 41 female) were from 

Malappuram district. Each unit of the sample was provided with the 

checklist and asked to fill it up by providing sufficient time. Details of Special 

School Teachers Selected for the Study are given in Table 1. 

Table 1 

Details of Special School Teachers Selected for the Study 

Sl. No. Number of Samples Name of District Number of Males Number of Females 

1 

2 

65 

65 

Kozhikode 

Malappuram 

27 

24 

38 

41 

 

In screening phase, 42 students with moderate level of Intellectual 

Disability were considered and in experimental phase, 32 students were 

selected as the sample from 42 students who met the criteria of poor 

Functional Academic Performance and Proficient Prevocational Performance. 

Stratified Random sampling was the sampling method selected. Students were 

selected from a single special school where 16 students were included in 

experimental groups and 16 students, in the control group. 
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Since the study was experimental one, the investigator felt it difficult to 

conduct the experiment using a large sample. Since random assignment of 

subjects from the special school population was not possible, the Experimental 

group and Control group were selected randomly for Experimental and Control 

treatments.  

 Certain aspects of the two groups were considered in the selection to 

make sure the equivalence of the groups. These aspects were described as 

follows.  

Level of Disability. All the samples selected were having moderate 

level of intellectual disability with an IQ range of 35-50. 

Class of Studying. All students selected as the sample were from the 

class primary 1 of the same special school. 

Assessment of Pre-vocational Skill. Students with intellectual 

disability having independent proficiencies in pre-vocational skills were 

selected as the sample. 

Allocation of Experimental and Control Groups 

 As the study needed one experimental group and one control group, 

two groups of students were selected from Primary class of the same special 

school. Details of the special school selected and actual number of samples in 

the Experimental and Control groups in the beginning of the experiment is 

given in Table 2.  
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Table 2 

Details of Sample Selected for the Experimentation of the Study 

Name of the 
School 

Determinants Sample 
Experimental 

Group 
Control 
Group 

Total 

AWH Special 
School (Seshi, 

Parappanangadi 

Gender 
Boys 

Girls 

7 

9 

8 

8 

15 

17 

Age 
13-14 Years 

15-16 Years 

9 

7 

7 

9 

16 

16 

Locality of 
Residence 

Urban 

Rural 

3 

13 

6 

10 

9 

23 

                    Total 16 16 32 

 

Domains Selected for Treatment 

 Major Domain selected for the study was named as Functional 

Academic Domain. Functional Academic Domain was further divided in 

three minor domains- Function Reading domain, Functional Writing 

Domain and Functional Arithmetic Domain. Each minor domain consisted of 

3 subdomains.  

Sub domains of Functional Reading 

Sub domains of Functional Reading domain are Pre Reading, Letter 

Reading and Word Reading. The Pre reading subdomain composed of 4 skills, 

i.e., Colour Identification, common object identification, Left and Right 

Identification and Matching. The sub domain, Letter Reading consisted of 

three kills i.e., Rote Recitation of Malayalam letter, Single letter identification 

and Two letter word Identification. The third sub domain, Word Reading 

consisted of two skills i.e., Reading of two letter word with symbol and multi-

letter word with symbol.  
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Sub-domains of Functional Writing 

 Sub-domains of Functional Writing domain are pre-writing, letter 

writing and word writing. The sub domain, pre-writing consisted of four sub 

skills i.e., scribbling, joining dots, tracing and colouring. Copying, single 

letter writing and two-letter word writing were the three skills coming 

under the sub domain letter writing. The third sub-domain, word writing 

composed of two sub skills, i.e., writing of two-letter word with symbol and 

multi-letter word with symbol in Malayalam language. 

Sub-domains of Functional Arithmetic 

Pre-arithmetic, numeric and calculation were the three subdomains 

coming under functional arithmetic domain. Big and small identification, long 

short identification, more and less identification, and shape identification were 

the four skills coming under pre-arithmetic sub domain. Numeric domain 

comprised of three skills. They are rote counting, meaningful counting and 

number symbol identification. Simple addition and simple subtraction are the 

two skills coming under the subdomain ‘calculation’.   

Tools and Other Learning Materials used for the Study 

 The following tools and other learning materials were used in different 

phases, in order to accomplish the objectives of the study.   

Preliminary Phase 

 General Data Sheet for Teachers (Hameed & Aiswarya, 2018). 

 Checklist on Functional Reading Instructional Strategies (Hameed & 

Aiswarya, 2018). 
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 Checklist on Functional Writing Instructional Strategies (Hameed & 

Aiswarya, 2018).  

 Checklist on Functional Arithmetic Instructional Strategies (Hameed & 

Aiswarya, 2018).  

Screening Phase 

 General Data Sheet for Students (Hameed & Aiswarya, 2018). 

 Madras Developmental Programming System - MDPS (Jayachandran & 

Vimala, 1975).  

 Behavioural Assessment Scale for Indian Children with Mental 

Retardation (BASIC- MR) - Prevocational Domain (Peshawaria & 

Venketesan, 1992).  

Experimental Phase 

 Creative Activity based Remedial Education for Intellectually Different - 

CARE – ID (Hameed & Aiswarya, 2018). 

 Functional Academic Performance Assessment Battery.  

 Functional Reading Performance Assessment Chart (Hameed & 

Aiswarya, 2018).  

 Functional Writing Performance Assessment Chart (Hameed & 

Aiswarya, 2018). 

 Functional Arithmetic Performance Assessment Chart (Hameed 

& Aiswarya, 2018). 
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 Functional Academic Performance Enhancement Package.  

 Functional Reading Performance Enhancement Package 

(Hameed & Aiswarya, 2018). 

 Functional Writing Performance Enhancement Package (Hameed 

& Aiswarya, 2018). 

 Functional Arithmetic Performance Enhancement Package 

(Hameed & Aiswarya, 2018). 

 Conventional Method of Teaching for Intellectually Different – CMT ID 

(Hameed & Aiswarya, 2018). 

 Task Analysis for Enhancing Functional Reading Performance based 

on Conventional Method of Teaching for Intellectually Different 

(Hameed & Aiswarya, 2018). 

 Task Analysis for Enhancing Functional Writing Performance based 

on Conventional Method of Teaching for Intellectually Different 

(Hameed & Aiswarya, 2018). 

 Task Analysis for enhancing Functional Arithmetic Performance 

based upon Conventional Method of Teaching for Intellectually 

Different (Hameed & Aiswarya, 2018). 

Description of Tools used for the Study 

Quality of a research undeniably depends on the exactness of the tool 

and the data collection procedure. Different tools were adopted at various 

stages of data collection for the completion of the study. The detailed 

descriptions of tools adopted in different phases of the study are presented 

under the following heads.  
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Tools used in the Preliminary Phase 

In the preliminary phase, General Data Sheet for Teachers, Checklists on 

Functional Reading, Writing and Arithmetic Instructional Strategies were used 

for data collection. The details are as follows. 

 General Data Sheet for Teachers (Hameed & Aiswarya, 2018). General 

Data sheet was intended to gather preliminary details pertaining to the 

special school teachers in Kerala. Gender, Years of experience, Professional 

qualification attained etc. were the components under General data sheet for 

teachers.   

A copy of the General Data Sheet for Teachers is given in Appendix A1. 

Checklist on Functional Reading Instructional Strategies (Hameed 

& Aiswarya, 2018). This checklist was aimed to reveal the popular strategies 

currently used by special school teachers to teach different skills under 

Functional Reading domain. The checklist consisted of 9 closed ended 

questions with multiple options and one open ended question for discussing 

strategies other than the mentioned options.  

 Example. Among the following, select the instructional strategies used 

by you in class rooms in order to teach Letter Identification for students with 

Intellectual Disability? 

 Paired Association method 

 Blackboard – chalk method 

 Individualized Instruction 
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 Whole word approach 

 Peer tutoring method 

 Computer Assisted Instruction 

 Literacy rich approach  

 Play way method 

 Others 

A copy of the Checklist on Functional Reading Instructional Strategies 

is given in Appendix B1. 

Checklist on Functional Writing Instructional Strategies (Hameed & 

Aiswarya, 2018). This checklist was used to gather information about 

instructional strategies currently used by special school teachers in order to 

enhance the Functional Writing Performance of students with Intellectual 

disability. The checklist consisted of 9 closed ended questions with multiple 

options to develop functional writing performance and one open ended 

question for discussing strategies other than the mentioned options.  

 Example. Among the following, select the instructional strategies used 

by you in class rooms in order to teach Word writing for students with 

Intellectual Disability? 

 Blackboard – chalk method 

 Four step strategy 

 Fernald’s VAKT method 

 Tracing method 
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 Paper pencil method 

 Peer tutoring method 

 Individualized Instruction 

 Play way method 

 Other  

A copy of the Checklist on Functional Writing Instructional Strategies 

is given in Appendix B2. 

Checklist on Functional Arithmetic Instructional Strategies (Hameed 

& Aiswarya, 2018). Checklist on Functional Arithmetic Instructional Strategies 

consisted of 9 closed ended questions with multiple options and one open 

ended question for discussing any other strategies other than the mentioned 

options. All questions included in this checklist was aimed to reveal the 

prevailing strategies currently used by special teachers to teach different skills 

under Functional Arithmetic domain.  

 Example. Among the following, select the instructional strategies used 

by you in class rooms in order to teach Number symbol Identification for 

students with Intellectual Disability? 

 Numerical pairing  

 Problem solving method 

 Group teaching 

 Individualized Instruction 

 Peer tutoring method 
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 Activity oriented method 

 Play way method 

 Computer-assisted Instruction 

 Other  

A copy of the Checklist on Functional Arithmetic Instructional 

Strategies is given in Appendix B3. 

Tools used in Screening Phase 

In this phase, different tools were used to screen out students having 

poor academic skills and proficient in pre-vocational skills. Here the 

investigator adopted Reading, Writing and Arithmetic domains of Madras 

Developmental Programming System (MDPS), Pre-vocational Domain of 

Behavioral Assessment Scale for Indian Children with Mental Retardation 

(BASIC MR)’ and General Data Sheet for Students for the purpose. The 

details are given in the following. 

General Data Sheet for Students (Hameed & Aiswarya, 2018). General 

Data sheet was intended to gather preliminary details pertaining to the 

students with intellectual disability studying in special schools. Age, date of 

birth, level of intellectual disability, gender, socio economic status, birth 

order, class of studying etc. were the items included in General Data Sheet. 

The tool helped to analyze the influence of socio demographic variables on 

Functional Academic Performance of students with Intellectual Disability. 

A copy of the General Data Sheet for Students is given in Appendix C1. 
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 Madras Developmental Programming System- MDPS (Jayachandran 

& Vimala, 1975). MDPS is a standardised tool developed by Jayachandran and 

Vimala (1975) in order to assess the current level of functioning of children 

with Intellectual Disability. The tool consists of 18 domains with a total of 360 

items. Each domain contains 20 items each. Among these 18 domains 3of them 

i.e., Reading, Writing and Number were considered for this study. 

A copy of the General Data Sheet for Students is given in AppendixD1. 

 Behavioural Assessment Scale for Indian Children with Mental 

Retardation (BASIC MR) - Prevocational Domain (Peshawaria & 

Venketesan, 1992). BASIC MR was a standardized tool developed by Dr. Reeta 

Peshawaria and Dr. Venketesan in the year 1992. This was a tool used to find 

out the current level of functioning of students with Intellectual Disability.  

BASIC MR consisted of 2 sections i.e., Part A and Part B. Part A aimed 

to reveal skill behaviors and Part B assesses problem behaviors of students 

with Intellectual Disability.  

Part A consisted of 280 items grouped under seven domains. Among 

these seven domains, present study made use one domain of BASIC MR i.e., 

Prevocational Domain. Prevocational domain of BASIC MR consisted of 20 

items. Major aim of this domain was to find out the preparatory efficiencies of 

a child with Intellectual Disability to carry out a vocation. Stacks objects into 

groups, clips using stapler, cuts simple shapes, nails and hangs calendar plants 

a sapling etc. were some of the items coming under the prevocational domain 

of BASIC MR.  
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Scoring of Prevocational Domain of BASIC MR. There were six levels 

in the scoring key of BASIC MR based upon the extend of assistance needed by 

others to carry out a task. Scoring of Prevocational Domain of BASIC MR is 

given Table 3. 

Table 3 

Scoring of Prevocational Domain of BASIC - MR 

Levels Extend of Assistance Score 

Level 1 Independent 5 

Level 2 Clueing 4 

Level 3 Verbal Prompting 3 

Level 4 Physical Prompting 2 

Level 5 Totally Dependent 1 

Level 6 Not Applicable 0 

 

A copy of the Behavioural Assessment Scale for Indian Children with 

Mental Retardation (BASIC MR) - Prevocational Domain is given in Appendix 

E1. 

Tools and Other Learning Materials used in the Experimentation Phase 

In this section, the investigator describes the Tools and Other Learning 

Materials used in the Experimentation Phase. Details of the Creative Activity 

based Remedial Education for Intellectually Different (CARE - ID) and 

Conventional Method of Teaching for Intellectually Different (CMT ID) are 

discussed in detail, under the following sections.  

Creative Activity based Remedial Education for Intellectually Different 

- CARE - ID (Hameed & Aiswarya, 2018). This Package aimed to assess the 

current level of Functioning with respect to Functional Academic skills and the 
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ways and means to remediate the academic errors of students with Intellectual 

Disability.  

The major aim of the package was to improve the Functional Academic 

Performance of children with Intellectual Disability. Functional Reading, 

Functional Writing and Functional Arithmetic were the major areas 

considered. The package has its strong roots in Play Way Method. The 

researcher attempted to enhance the functional abilities of students through 

activity-oriented games. Since the sample were having intellectual disability, 

they may find difficulty in achieving the essence of education through 

conventional methods. Students with Intellectual disability need an alternative 

method to attain academic goals. Rules of games, mode of games, number of 

students needed, procedure, materials needed, prompts which can be used, 

modes of reinforcement, and task analysis were depicted clearly in the Activity 

oriented Work book and Instructional Modules. 

Children with intellectual disability need certain specialized strategies 

in order to meet their special needs and demands. Sometimes they may 

understand a story only when it is in the form of a song, which means they 

should not be any rigid way/rule for curricular transaction. Clear cut 

flexibility in the academic intercourse is needed or break-up of conventional 

thought of teaching and learning may be required for the successful 

accomplishment of learning task for children with intellectual disability. Here 

the investigator tried to break the rules for nurturing the academic skills of 

students with intellectual disability in a different way by creating a new 

functional academic remedial package, Creative Activity based Remedial 

Education for Intellectually Different - CARE - ID.  
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CARE - ID is an ‘entry’ to ‘exit’ plan for students with Intellectual 

Disability. It aimed to enhance Functional academic performance and 

vocational proficiencies of students with Intellectual disability. It is aimed to 

enhance Functional academic performance and vocational proficiencies of 

students having diminished level of Intellectual Efficiency. CARE-ID is an 

Academic remedial package that has a strong foundation on activity-oriented 

play way method and aims at enhancing functional academics as well as 

vocational efficiency of children with Intellectual Disability. Play way activities 

that stimulate multiple senses of students through activity-oriented method is 

the major peculiarity of Academic Remedial Package. 

Productive habilitation of children with Intellectual Disability is 

possible only if the student is vocationally self-sufficient. As per the objective 

of CARE-ID, equal importance is given to Functional Academic Performance 

as well as Vocational Skill Enhancement.  

 As the name indicates, Creative Activity based Remedial Education for 

Intellectually Different (CARE-ID) is a bunch of creative activities which 

arouse interest and motivation among children and at the same time, act as an 

aid for concept transfer to students.  

 CARE - ID stimulates Visual, Auditory, Kinesthetic and Tactile senses 

which enable the learner to acquire the tasks in a clearer manner. Activities 

designed in each step of the package are capable enough to arouse interest 

among learners. 

This package has two broad sections i.e. Functional Academic 

Performance Assessment Battery and Functional Academic Performance 
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Enhancement Package. Functional Academic Performance Assessment Battery 

was used to assess the functional academic skills and Functional Academic 

Performance Enhancement Package was used to remediate academic errors and 

thereby enhance Functional Academic Performance of students with Intellectual 

Disability.  

 Functional Academic Performance Assessment Battery. Functional 

Academic Performance Assessment Battery consisted of 3 major heads i.e., 

Functional Reading Performance Assessment Chart, Functional Writing 

Performance Assessment Chart and Functional Arithmetic Performance 

Assessment Chart.  

 Functional Reading Performance Assessment Chart (Hameed & 

Aiswarya, 2018). The main aim of this instrument was to assess the overall 

reading efficiency of children. The tool helped to gather information regarding 

what the child knows and what he lacks in the area of reading. Maximum 

possible score of the tool was 27 and the minimum score was 9. The tool 

consisted of 3 domains with a total of 9 items. Pre Reading, Letter reading and 

Word Reading were the three domains included in the Functional Reading 

Performance Assessment Chart. Details of each domain are given in the 

following.  

 Pre-reading Performance Assessment. Pre Reading-Performance 

Assessment consisted of 4 items. Colour Identification, Common Object 

Identification, Left and Right Orientation and Matching were the items coming 

under this domain. ‘Yes’, ‘With prompt’, and ‘No’ were the three options 

provided in the Pre reading skill Assessment Chart. If child performs the 

action independently, then the score was 3 marks, if child needs any kind of 
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prompts, then he was provided with 2 marks and if the child was fully 

incompetent to do the task and needs training, then the score would be 1 mark. 

For each skill, the highest score was 3 and lowest score was 1. For the domain 

of Pre-reading Skills, the highest score that can be secured was 12 marks and 

the lowest score was 4 marks. The same scoring procedure was used for other 

skills in Reading, Writing and Arithmetic domains also. 

 Letter Reading Performance Assessment. With the tool, the teacher can 

analyze the current level of functioning of the child in the area of Letter reading. 

Letter Reading Performance Assessment consisted of 3 items. They were Rote 

recitation of letters, Single letter Identification and Identification of two letter 

word identification. For the domain of Letter reading performance, the highest 

score that can be secured was 9 marks and the lowest score was 3 marks.  

 Word Reading Performance Assessment. Word Reading Performance 

Assessment consisted of 2 items. With the tool, the teacher can analyze the 

current level of functioning of the child in the area of word identification.  

Identification of Two letter word with symbol and multi letter word with symbol 

were the two skills coming under the domain of Word Reading. For the domain 

of Word Reading Skills, the highest score that can be secured was 6 marks and 

the lowest score was 3 marks.  

A copy of the Functional Reading Performance Assessment Chart and its 

English version are given in Appendices F1 and H 1 respectively. 

 Functional Writing Performance Assessment Chart (Hameed & 

Aiswarya, 2018). The main aim of the instrument was to assess overall writing 
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efficiency of the child. This tool helps to gather information about the child 

regarding what he knows and what he lacks in the area of writing. Maximum 

possible score of the tool was 27 and the minimum score was 9. Tool consisted 

of 3 domains with a total of 9 items. The domains were; Prewriting, Letter 

Writing and Word writing. The same scoring procedure used for assessing 

skills in Functional Reading domain was used here also. 

 Prewriting Performance Assessment. Pre-Writing Performance Assessment 

consisted of 4 items. Scribbling, joining dots, Tracing, Colouring were the four 

sub skills arranged under this category. For the domain of Pre-Writing Skills, 

the highest score that can be secured was 12 marks and the lowest score was 4 

marks. 

 Letter Writing Performance Assessment. Letter Writing Performance 

Assessment consisted of 3 items i.e., Copying, Single Letter Writing, and Two 

letter writing were the three skills coming under the domain of Letter Writing. 

For the domain of Letter Writing Skills, the highest score that can be secured 

was 9 marks and the lowest score was 3 marks. 

 Word Writing Performance Assessment. Word Writing Performance 

Assessment consisted of 2 items i.e., writing of two letter word with symbol 

and Multi letter word with symbol. With the instrument, one can analyze the 

current level of functioning of the child in the area of word writing. For the 

domain of Word Writing Skills, the highest score that can be secured was 6 

marks and the lowest score was 3 marks. 

A copy of the Functional Writing Performance Assessment Chart and its 

English version are given in Appendices F 2 and H 2 respectively. 
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 Functional Arithmetic Performance Assessment Chart (Hameed & 

Aiswarya, 2018). The main aim of the Instrument was to assess overall 

arithmetic efficiency of the child. The tool helped to gather information about 

the child regarding what he knows and what he lacks in the area of Arithmetic 

Skills. Maximum possible score of the tool was 27 and the minimum score was 

9. Tool consisted of 3 domains with a total of 9 items. Domains were Pre-

arithmetic, Numeric and Calculation. The same scoring procedure used for 

assessing skills in Functional Reading and Functional Writing domains was 

used here also. 

Pre-arithmetic Performance Assessment. Pre-arithmetic Performance 

Assessment consisted of 4 items. Big and small identification, Long and short 

identification, more and less identification and shape identification were the 

items coming under the domain. For the domain of Pre- Arithmetic Skills, the 

highest score that can be secured was 12 marks and the lowest score was 4 

marks. 

 Numeric Performance Assessment. Numeric Performance Assessment 

consisted of 3 items Rote counting, Meaningful counting and Number 

symbol Identification. For the domain of Numeric performance, the highest 

score that can be secured was 9 marks and the lowest score was 3 marks. 

 Calculation Performance Assessment. Calculation Performance Assessment 

consisted of 2 items i.e., Simple addition and simple subtraction. For the 

domain of Calculation performance, the highest score that can be secured was 

6 marks and the lowest score was 3 marks. 
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Scoring Key of Functional Reading performance, Functional Writing 

Performance and Functional Arithmetic Performance Assessment Chart is 

given in Table 4. 

Table 4 

Scoring Key of Functional Reading performance, Functional Writing Performance and 
Functional Arithmetic Performance Assessment Chart 

Sl. No. Levels Scores 

1. Dependent 1 

2. With Prompt 2 

3. Independent 3 

3. Below average 1-4 
 

A copy of the Functional Arithmetic Performance Assessment Chart and 

its English version are given in Appendices F 3 and H 3 respectively. 

Functional Academic Performance Enhancement Package. Details 

regarding the structure and development of Functional Academic Performance 

Enhancement Package are given in the following sections. 

Phases of CARE-ID. Phases of Creative Activity based Remedial 

Education for Intellectually Different (CARE-ID) are the following.  

 Initial Exposure 

 Fostering 

 Repeated Practice 

 Fluency Check 

 Generalization 

 Vocational Product Preparation 

 Evaluation 



 148 Impact of Functional Academic Remedial Package

The phases of CARE - ID discussed above are performed in different 

Functional strata as follows.   

Functional Stratification of CARE – ID. Implementation of CARE - ID 

outgrows functional skills among intellectually different students which starts 

in a Creative Activity Room and developed through Creative Activity Theatre 

strengthened in Creative Activity Workshop and enhanced by Creative 

Product Exhibition.  

Creative Activity Room. In the entry level, selected sample of the study 

were provided with introductory instructions about the skill to be achieved. 

Importance of the Functional Academic skill, level-based motivation, need of 

achieving that skill in day to day life etc. were presented before children in 

simple terms without any technical jargons.  

Since CARE - ID is a practice-oriented package, it needs different 

materials to work on. Preparation and Mobilization of different material 

resources corresponding to each skill will be collected in a kit which is termed as 

Creative Activity Kit.  Scissors, gum, writing materials, painting materials, chart 

papers etc. were collected for the successful practice of each skill. 

 First three steps of the package i.e., Initial exposure, Fostering and 

Repeated Practice were carried out in a Creative Activity room. 

 Step I: Initial Exposure. Initial Exposure is the first step of the package 

that happens in the Creative Activity Room which aims to attract the 

concentration and attention of students towards the task intended to teach. 

Story telling is the main method used in this stage. Here, the proposed matter 
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was presented in the form of a story which is based upon the level of students 

with Intellectual Disability. The story contains different questions and 

dialogues between members which represent the academic matter to be taught. 

Children will never find it as a tedious task of learning, rather it will be a sweet 

lemonade of interesting story. Stories must be presented in clear and simple 

words which are understandable to children. Each and every piece and bits of 

story must be developed according to the level of children with Intellectual 

Disability.  

 Probing of questions related to the story, which synthesizes the 

academic concept, must be one of the main points that have to be taken care. 

Questions must be framed beforehand, related to the characters, theme and 

incidents of the story which has a close connection with the intended 

academic concept. Teachers/parents have to ensure the participation of 

children in all sequences of the story. Teachers /parents may present the 

story by using appropriate verbal, physical and facial expressions. 

presentation skill of the teacher can be considered as a major factor on which 

the success of a story relies largely upon. 

The first phase, storytelling aims to enhance the basic concept 

formation, and the expressive and receptive language skills of the children. 

Students will get a bunch of new vocabularies through these stories. Story 

telling equips a teacher to transact a complex idea in the form of simple 

formula. Story telling is used to teach functional reading, writing and 

arithmetic when the skill is in the stage of Initial Exposure. Stories stimulate 

visual and auditory senses of children and can be considered as an activity 
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which works upon the intellectual domain. Stories motivate children to 

understand concepts clearly and to think at their own pace.   

 Step II: Fostering. Fostering is the second stage under CARE-ID, that 

happens in the Creative Activity Room which gives prominence to Brain gym 

exercises to stimulate the brain cells and thereby enhance the performance and 

potentials of children. Stage of fostering make use of Brain gym exercises to 

stimulate, enhance and nourish the brain directed activities of students with 

Intellectual Disability. Brain gym can be considered as an exclusive brain 

training and body movement programme developed by Paul E. Dennison and 

Gail E. Dennison.  Clay modelling, finger painting, arm painting, foot painting 

etc. that demands fine motor coordination is being used in this phase for 

functional academic remediation. Students were provided with different play 

activities using dough and clay and through this they learned tasks with utmost 

easiness.  

 In this phase, teachers may use verbal, physical, and modelling prompts 

to make students aware about the newly presented task. Rules of games 

involved were presented to the students during this phase. Teacher has shown 

what to do and what not to do related to the task. A brief explanation, with 

practical performance, is the main attraction of this stage. After this phase, 

children will be able to know the concept, objectives and advantages of the 

game related to the presented academic tasks. 

Step III: Repeated Practice. Repeated practice is a stage which tries to 

focus on three domains of the child i.e., Cognitive, Affective and Psychomotor. 
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Children with Intellectual Disability need opportunities for repeated practice 

in order to register and maintain new bits of information (Pennington & 

Koehler, 2017). Repeated practice aims at enhancing the Functional Academic 

Performance of children through an approach which also uplifts the gross 

motor abilities of children. Motor skills are the skills which equip a child to act 

purposefully in a situation which demands physical strength and function.  

Children with Intellectual Disability have deficits in motor coordination, 

and they need physical/ motor training to achieve milestones related to motor 

performance with its fullest measure. Purposeful presentation of motor 

activity, appropriate responses to physical changes, motor coordination, apt 

motor tension, clear cut and rigid as well as flaccid movements, ability to hold 

and take objects, ability to use large muscles of the body purposively, ability to 

walk, dance, run, skip etc. that demands gross motor efficiencies are some of 

the milestones a person have to achieve and perform in the motor domain. 

In this phase, students were provided with opportunities to revise and 

repeat the presented task. This phase equips students to fix what they learned 

for a long time. Activities which demand psycho motor co-ordination and 

sensory integration is being performed by students during this phase. This 

repeated practice helped to register and retain the skill for a long time.  Since 

children with Intellectual disabilities have some limitation in their cognitive 

area, they need repeated practice and exposure to achieve, accept and retain a 

new task. 

Repeated practice is the third stage of remedial package which offers 

opportunities to repeat and revise the learnt skill for several times. There are 
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certain points to be remembered while developing activities for the stage of 

repeated practice. They are: 

 Activities/games must not contain complex rules or laws which are 

difficult to follow. 

 Appropriate prompts or assistance must be provided to the child 

whenever required. 

 Chosen games must be capable enough to transfer the academic as 

well as motor skill intended to convey.  

 Multi-sensory stimulation also has to be ensured. 

 Given enough time to take rest in between regular intervals of time 

while performing games. 

 Framework of games must include activities ranging from simple to 

complex level. 

 Functional academic learning must happen in this stage of repeated 

practice in a way as natural as possible.  

 Gross motor co-ordination, eye hand co-ordination, eye leg co-

ordination etc. must be considered as beneficiary skills additional 

skills along with functional academic potential enhancement.  

 Teacher must be capable enough to provide warm up exercises to 

children whenever he/she feels the students are out of focus from 

the frame of the game.   

All the above-mentioned steps were being trained inside a Creative 

activity room which offers a Least Restrictive environment with all supportive 
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resources for students to achieve the essence of Functional academic as well as 

vocational skills. 

Creative Activity Theatre.  Creative Activity Theatre is a platform 

which showcases the skill learnt by students during the first three steps 

trained inside Creative Activity Room. It offers an opportunity for the 

students to perform the learnt skill in front of others. Parents, teachers, peer 

groups, the public, and rehabilitation professionals may act as viewers of 

performance. Stories, poems, songs etc. they acquire during the step of ‘initial 

exposure’ may be performed in front of others. Brain Gym exercises trained 

during ‘fostering stage’ also may be presented on before audience.  

 Fourth and Fifth step of Package i.e., Fluency check and Generalization 

is being carried out inside Creative Activity Theatre. 

 Fluency or proficiency of students on achieved task may be checked in 

formative level on the basis of performance in Creative Activity Theatre. 

Generalization or application of learned skill in another situation that 

demands same level of ability also will be trained inside the Creative 

Activity Theatre. Dramas with different life situation which demands the 

application of learned skills may also be trained and allowed to perform 

before the audience.  

 Step IV: Fluency Check. Fluency is the ability to perform a task with 

utmost easiness without much preparation. A student is said to be fluent 

enough in a particular task if he/she is able to perform that without any 

hesitation even when it is asked at a sudden moment. Fluency check can be 
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considered as an important phase in the package, since it reveals the real level 

and rate of student’s understanding.  

This is a phase of formative evaluation where the teacher or parent can 

measure the fluency of student in particular tasks. This type of formative 

evaluation will help teachers to make necessary changes in the mode of 

transaction, if needed.  

Fluency check is essential to ensure whether the intervention is in the 

right track. Fluency check must be carried out on the basis of practice-oriented 

projects or activities which demand the whole-hearted participation of 

students. This formative evaluation can be considered as one major event 

which helps in the academic development of students. 

 Following are the points to be remembered while having fluency check. 

 Fluency Check. Fluency check has to be done in between the academic 

tasks, time to time. 

 Error Analysis. Error Analysis has to be done. Error Analysis will help to 

understand the frequency and nature of errors committed by the students 

which in turn helps to design appropriate remedial approaches. 

Material Analysis/ Affordability. Material analysis/ affordability can be 

deliberated as another point to be remembered while having Fluency check. 

Affordability or utility of teaching–learning materials, methodology, content, 

man-money–material resources etc. have to be checked in parlance with 

academic content acquisition of students. 
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Adaptation Analysis. Adaptation analysis stands for the process of 

checking whether the child is able to adapt with the teaching – learning 

process in full swing. 

LRE Analysis. LRE stands for Least Restrictive Environment which 

means provision of an academic as well as social environment with limited 

barriers that accelerates the rate of functional efficiencies of children having 

special needs. LRE Analysis focuses on analysing whether the new teaching 

methodology/strategy provides a least restrictive environment to children.  

Short Term / Long Term Analysis. Fluency Check helps to understand the 

average rate of content acquisition of children.  

 Step V: Generalization. Fifth step of the package is named as 

Generalization which means application of learned skill in real life situation. In 

this phase of the intervention, students were provided with activities which 

were carried out in real life setting. This stage aims to improve the Functional 

Academic Performance of children through the mould of ‘Activities for Daily 

Living’ (ADL). 

Daily living skills are the skills which equip a child to act purposefully 

in a life situation which demands potential to work independently. Children 

with Intellectual Disability have deficits in ability to perform well in the area of 

day to day activities, and they need ‘skill training’ to achieve milestones of 

daily living and self-help skills.  

Independence in self-help skills and household affairs are the additional 

outcomes aimed by this stage along with the inculcation of functional academic 

abilities.   
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In this phase, basic functional academics were taught by making use the 

household chores and real-life affairs which make them independent. Through 

this stage of the package, the researcher aimed to enhance the productivity of 

children with Intellectual Disability in terms of daily living skills. Through 

this, children will be proficient in certain self-help skills and daily living 

activities along with the acquisition of minimum essentials of functional 

academics. 

Children were provided with activities which have practical 

applications of acquiring functional academic skills within a setting of day to 

day proficiencies. Ability to make use of a learned skill beyond related 

variables such as teacher’s assistance, school environment, material impact, 

method impact etc. is termed as generalization. Lack of the development of 

generalization ability indicates that the academic intervention was in vain. It 

can be viewed as the potential to apply learned skills across environment.  

For instance, to teach identification and discrimination of ‘big and small 

objects’ (a pre-arithmetic skill coming under functional arithmetic domain), the 

teacher can provide an activity to sort big and small vegetables which are 

commonly used in kitchen. Generalizing ability helps children to excel in their 

day to day events without anybody’s help. It enables a child to be independent 

in different walks of their life.  

Once a concept is learned by a child and if he reached a minimum level 

of fluency, then he is supposed to have the ability to apply the skill in a 

particular life situation. Such an ability is termed as generalization. Learning 

may happen in classroom environment, but the application of learned skill 
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may be necessarily be applied in some other environmental settings like 

market, hotels or means of conveyance.  

Children with Intellectual Disability may find it very difficult to apply a 

learned skill in another situation which demands the same. So, they need 

opportunities and intensive training for practice in order to acquire the skill of 

generalization. Generalization stage is attained only if the child is able to apply 

the skill -beyond the materials, beyond the teacher, beyond the circumstances, 

beyond the classroom environment, beyond the prompts, beyond the settings, 

beyond rote memorization, beyond the instructional strategies and beyond the 

methodological approaches. 

Creative Activity Workshop. In a Creative Activity Workshop, students 

will be provided with an opportunity to prepare products based upon each 

sub skills proposed to achieve. It is a platform aimed to have practical 

experiences to pupils by making ‘creative products’ using ‘creative activity kit’.  

In Creative Activity Workshop, preparation of products corresponding to each 

skill will be carried out by the students under the active supervision of 

investigator in a sheltered environment. Enhancement of fine motor skill, gross 

motor skill, speed/ accuracy in occupational tasks, employability etc. were 

some of the major aims of this workshop. Different arts and craft products and 

vocational products were prepared in Creative Activity Workshops. Proper 

prompts and assistance may be provided to students during this stage. Major 

aim of this workshop is to equip students to be vocationally self-sufficient by 

achieving skills to prepare any vocational product having a demand in social 

market. Enhancement self-confidence and self-reliance among students was an 

ulterior aim of this stage. In creative workshop, vocational product preparation 
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was carried out in sheltered environment, under the supervision of the 

vocational trainer. 

 Sixth stage of CARE – ID i.e., Vocational Product Preparation is being 

carried out inside Creative Activity Workshop. Details related to vocational 

product preparation are as follows.  

 Step VI: Vocational Product Preparation. This phase is purely based on 

vocational Skill transaction. In this phase, the task intended to teach is 

connected with the preparation of a vocational product that equips the child to 

be financially independent in future. Student was taught on how to prepare a 

vocational product related to the academic task. This psycho motor 

coordinated activity is to stimulate the visual memory of learners and thereby 

they will be able to retain what they had achieved as an academic task. Also, 

with this phase, a vocational product of their own creation will be there as the 

end product of the phase. This phase definitely be a reinforcing one for 

students with Intellectual Disability since a creative product of their own 

signature will be there. Product preparation phase demands active 

participation of students to develop an art work based upon their level. Proper 

assistance and prompts from the part of teachers is required in this phase. 

Vocational product must be based upon the skills, interests and level of the 

child. This phase will definitely arouse enthusiasm among learners and help to 

perform the academic task with utmost clarity. 

 27 vocational products were prepared by the subjects as an outcome of 

acquiring each academic skill. Academic Skills and associated vocational 

products under Functional Reading, Functional Writing, and Functional 

Arithmetic Domains are presented in Tables 5, 6 and 7. 
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Table 5 

Academic Skills and Associated Vocational Products under Functional Reading Domain 

Sl. 
No. 

 

Domain 
Sub Domain Sub skills Associated Product 

1  

Pre Reading 

Colour identification Red and green soap making 

2 
Common object 
Identification 

Banana Laddu preparation 

3 Matching Wall décor making 

4 
Left and Right 
Identification 

Glass painting 

5 
 

 

Functional 
Reading 

Letter 
Reading 

Rote recitation of letters 
Audio learning material 
Preparation 

6 Single letter Reading Hair band making 

7 Two letter word Reading  
Car washing Liquid 
Preparation 

8 
 

Word 
Reading 

Two letter word 
Dish wash liquid preparation 

 with symbol Identification 

9 
 Multi letter word with 

symbol Identification 
Agarbathi making 

 

Table 6 

Academic Skills and Associated Vocational Products under Functional Writing Domain 

Sl. 
No. 

Domain Sub Domain Sub skills Associated Product 

1  

 

Pre-writing 

 

Scribbling Scribble art 

2  Joining dots Hand Embroidary 

3  Tracing Glass painting 

4  Colouring Emboss painting 

5 Functional 
Writing  

Letter Writing 

Copying Vegetable Block Printing 

6 Single letter writing Soap powder packing 

7 Two letter word writing Hand wash making 

8 
 

Word Writing 

Two letter word with 
symbol 

Book making 

9 
 Multi letter word with 

symbol 
Name board  making 
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Table 7 

Academic Skills and Associated Vocational Products under Functional Arithmetic Domain 

Sl. 
No. 

 

Domain 
Sub Domain Sub skills Associated Product 

1  

Pre-
Arithmetic 

Big and small Identification Wall décor making 

2 
 Long and short 

Identification 
Paper pen making 

3 
 More and less 

Identification 
Bottle Art 

4  Shape Identification Flower and leaf making 

5 Functional 
Arithmetic 

Numeric 

Rote counting Candle making 

6 Meaningful Counting Pen stand making 

7 
Number symbol 
Identification 

Cake making 

8  
Calculation 

Addition File making 

9  Subtraction Phenoyl making 

 

Creative Product Exhibition. Vocational products prepared in Creative 

Activity Workshop were exhibited for marketing through ‘creative product 

exhibition’. The public may buy the products from exhibition stall. Students 

have to be trained to attach price tags to each product and equip how to deal 

with enquiries from public about price details of each product.   Evaluation, 

the last step of CARE - ID is being carried out during Creative Product 

Exhibition 

Step VII – Evaluation. In this phase, student is provided with a play 

activity that demands active participation of students. Play activity selected in 

this step must be capable enough to arouse interest towards the academic task 

intended to teach. This is a phase of evaluation which helps to analyze the 

performance of students after the acquisition of tasks. Evaluation phase aims 

to explore the effectiveness of academic intervention rendered to students. 

Activity oriented methods is used in the process of evaluation in order to 
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assess the performance of the child. Creative activities which demand active 

participation of students were there in this phase. Evaluation can be 

considered as one of the major steps in the package since it clearly exposes the 

level of progress among students. Evaluation helps to answer the following 

questions.  

1. Whether the intervention is effective for the child?  

2. Is there any need to change the mode of intervention?  

3. What are the skills and deficits of the child?  

4. What is the current level of functioning of the child?  

5. Whether the child acquires the task in its correct manner? 

6. How far the child is able to maintain/retain the achieved the task?  

7. How fluent the child in performing the task?   

Evaluation can be considered as an event that decides the future of 

academic interventions. Evaluation helps to formulate effective remedial 

programs which are designed to rectify the academic errors committed by the 

teachers and students during the period of academic intervention.  

Remediation can be considered as a bye product of evaluation. 

Remediation aims to rectify any academic discrepancy of students at any stage 

of learning such as; errors in acquisition, errors in maintenance, errors in fluency 

and errors in generalization. Opportunities for repeated practice must be given 

during the process of remediation. Scaffolding and modelling of academic task 

must be provided to students. Teacher should act as a scaffolder who supports 

the students and give a hand for them to come up to the mainstream of the 

society alienating all the academic error. 
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Enhancement of social skills, money management skills expressive 

language and receptive language skills were the major aim of creative product 

exhibition. This exhibition offers a platform for ID students to earn and lead a 

socially, emotionally and financially productive life.   

 Functional Stratification of CARE – ID is presented in Figure 2. 

Figure 2 

Functional Stratification of CARE - ID 

 
 

Development of Creative Activity based Remedial Education for 

Intellectually Different- CARE - ID. Modules for 27 subskills coming under 

the major head of Functional academics were developed. CARE- ID package 

made use of the principles of multi-sensory method and play way method. 

Stages Involved. Following were the stages involved in the 

development of CARE - ID. 

 Planning. The first step involved in the developmental phase was 

planning. A brief outline of the proposed package was developed in this stage. 
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selected skills were organized in a systematic manner which helped the 

researcher to decide which skill has to be taught first. Necessary arrangements 

and sufficient preparations before implementing the package were done 

during this stage. Co-ordination of resources needed for implementation of the 

package was one of the major steps involved in this stage.  

 Preparation of Modules. Functional Reading, Functional Writing and 

Functional Arithmetic were the three major areas focused. Each area consisted of 

3 domains with 9 skills. The Package and Task analyses were prepared for 

experimental group and control group separately. 54 modules were developed 

under this phase where 27 under the newly developed CARE - ID intervention 

and 27 under Conventional Method of Teaching for Intellectually Different  

(CMT- ID).  

 Validation. Face validity of the package was ensured by approaching 10 

special educators, 5 psychologists, 3 play therapists and 5 Montessori trainers. 

Their creative as well as constructive suggestions helped a lot in the 

development of the package. 33 items were included in the draft assessment 

test and 6 were omitted according to the expert opinion. As per Expert’s 

opinion, the package was modified as an effective one to enhance functional 

academic performance of students with Intellectual Disability in a fruitful way. 

 Pilot Implementation. The pilot study was done with 4 students in 

experimental group and 4 students in control group in order to find out the 

feasibility of the package. Pilot Implementation enabled the researcher to 

understand to what extend the study was practically possible. Man, money, 

material resource feasibility also was taken into consideration at this stage.  
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 Correction and Modification. This phase can be considered as an outcome 

of Pilot study. Results from pilot study gave light to understand the areas in 

the package to be refined. Appropriate changes, corrections and modifications 

were made in the package by considering the practical difficulties felt during 

the time of pilot study.  

A copy each of the Functional Reading Performance Enhancement 

Package, Functional Writing Performance Enhancement Package and 

Functional Arithmetic Performance Enhancement Package in Malayalam 

Language are given in Appendices G 1, G 2 and G 3. 

A copy each of the English Versions of the Functional Reading 

Performance Enhancement Package, Functional Writing Performance 

Enhancement Package and Functional Arithmetic Performance Enhancement 

Package in Appendices I 1, I 2 and I 3. 

Conventional Method of Teaching for Intellectually Different – CMT 

ID (Hameed & Aiswarya, 2018). The following task analyses were used to 

enhance the Functional Academic Performance of Students with Intellectual 

Disability.   

Task Analysis for Enhancing Functional Reading Performance  

based on Conventional Method of Teaching for Intellectually Different 

(Hameed & Aiswarya, 2018). Task Analysis for Enhancing Functional 

Reading Performance was devised to enhance the Functional Reading 

Performance of Students with Intellectual Disability through methods like 

chaining, paired association, whole word approach etc. 
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Task analysis was prepared for 9 subskills under Functional reading 

domain. Task analysis stands for dividing a complex task into simple easily 

achievable subtasks in order to make students proficient in Reading area in an 

easiest manner.  All skills under pre reading area was taught using ‘Matching – 

Identification ‘method which is a prominent method under conventional mode 

of teaching Intellectually Different. All skills under Letter reading domain was 

taught using ‘Paired Association’ method. Subskills under word reading were 

taught using Choice oriented teaching method. Sufficient prompts like 

physical prompt, verbal prompt, modeling prompt, verbal request etc. were 

provided whenever needed. Reinforcements and rewards were provided to 

enhance the level of motivation among intellectually different students.   

A copy of the Task Analysis for Enhancing Functional Reading 

Performance based on Conventional Method of Teaching for Intellectually 

Different in Malayalam Language and it’s English version are given in 

Appendices J1 and J4 respectively. 

Task Analysis for Enhancing Functional Writing Performance  

based on Conventional Method of Teaching for Intellectually Different 

(Hameed & Aiswarya, 2018). Task Analysis for Enhancing Functional 

Writing Performance was used to enhance the Functional Writing 

Performance of Students with Intellectual Disability through methods Four 

Step Strategy, Tracing method, black board – chalk method etc. 

Subskills under Pre-writing subdomain of Functional Writing Domain   

were taught using four step strategy. Subskills under letter writing and word 

writing subdomain were taught using Tracing-copying method. Individualized 
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instruction and intervention were provided to students. Assessment charts 

were administered individually to assess the current level of functioning of 

each student. Prompts like physical prompt, verbal prompt, modeling prompt, 

verbal request etc. were provided whenever needed. Positive and negative 

reinforcement were provided to each one according to the situation.  Rewards 

like social reward, material reward and primary rewards were provided to 

enhance the level of enthusiasm among intellectually different students.   

A copy of the Task Analysis for Enhancing Functional Writing 

Performance based on Conventional Method of Teaching for Intellectually 

Different in Malayalam Language and it’s English version are given in 

Appendices J2 and J5 respectively. 

Task Analysis for enhancing Functional Arithmetic Performance based 

upon Conventional Method of Teaching for Intellectually Different (Hameed & 

Aiswarya, 2018). Task Analysis for Enhancing Functional Arithmetic 

Performance was devised to enhance the Functional Arithmetic Performance of 

Students with Intellectual Disability through methods like numerical pairing, 

problem solving, numerical symbolism etc. 

Subskills under Pre-arithmetic subdomain of Functional Arithmetic 

Domain were taught using Numerical Pairing method. Subskills under numeric 

and calculation subdomain were taught using matching –identification and 

numerical symbolism respectively. Individualized instruction and intervention 

were provided to students. Assessment charts were administered individually 

to assess the current level of functioning of each student. Prompts, Rewards 

and reinforcement were provided to enhance the level of enthusiasm among 

intellectually different students. 
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A copy of the Task Analysis for Enhancing Functional Arithmetic 

Performance based on Conventional Method of Teaching for Intellectually 

Different in Malayalam Language and it’s English version are given in 

Appendices J 3 and J 6 respectively. 

Data Collection Procedure 

 For the present study, the data collection was conducted in three major 

phases, i.e., Preliminary Phase, Screening Phase and Experimentation phase. 

In preliminary phase, investigator collected data from a representative 

sample of special school teachers in order to get an overview on instructional 

strategies currently used by them. The investigator contacted the teachers and 

the objectives of study were presented to them. Checklists on functional 

reading, writing and arithmetic instructional strategies were administered and 

collected data. 130 special school teachers were the sample involved in this 

phase.  Collected data were analysed with the help of statistical techniques and 

found out the most frequently used and least frequently used instructional 

strategies by special school teachers to transact functional reading, writing and 

arithmetic skills to children with Intellectual Disability.  

The second phase, i.e., the Screening Phase stands for the phase which 

helped to select the most eligible units of study from a group of samples based 

upon specific criteria. Thus, a final sample of 32 students were selected from a 

group of 42 students. Madras Developmental Programming system (MDPS) 

developed by Jeyachandran and Vimala (1975) and Behavioural Assessment 

Scale for Indian Children with Mental Retardation (BASIC MR)- Pre-

Vocational Domain developed by Peshawaria and Venketesan (1992) were the 
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tools used in this phase. The investigator contacted the school authorities and 

sought permission to administer the tool for the purpose mentioned earlier. 

In the last phase or the experimentation phase, the Creative Activity 

based Remedial Education for Intellectually Different - CARE ID and modules 

for Conventional Method of Teaching for Intellectually Different – CMT ID 

were prepared and used separately under this phase. Under CARE-ID, 

Functional Academic Performance Assessment Battery and Functional 

Academic Performance Enhancement Package were developed and under 

CMT-ID, Task Analysis for Enhancing Functional Reading, Writing and 

Arithmetic Performance based upon Conventional Method of Teaching for 

Intellectually Different were also developed and used during this phase. 54 

modules were developed under this phase where 27 modules under newly 

developed package, CARE - ID and 27 under Conventional Method of Content 

transaction (CMT-ID). 

Execution of the Experiment 

 Procedure followed in the experimental phase is discussed in detail in 

the following section. 

Administration of the Pretests and Experimental Treatment. In this 

phase, before starting the experiment, Functional Academic Performance 

Assessment Battery including Functional Reading Performance Assessment 

Chart, Functional Writing Performance Assessment Chart, Functional Arithmetic 

Performance Assessment Chart were administered in the Experimental group 

and the Control group as Pre-tests to measure the Pre-Experimental status of 

students with Intellectual disability in terms Functional Academic Performance 

(Functional Reading, Functional Writing, and Functional Arithmetic). 
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Then the Experimental group was treated with Functional Academic 

Performance Enhancement Package (Functional Reading Performance 

Enhancement  Package, Functional Writing Performance Enhancement Package, 

and Functional Arithmetic Performance Enhancement Package) and the control 

group; with Conventional Method of Teaching for Intellectually Different – CMT 

ID. 

Administration of the Post Tests. After the completion of the treatment, 

the Functional Academic Performance Assessment Battery was administered 

on the Experimental Group and the Control group which were already used as 

Pretests to measure the pre-experimental status. This test was again 

administered to measure the post-treatment status of the subjects in terms of 

Functional Academic Performance.   

Before the administration of the tests, all necessary instruction was given 

to the subjects. Uniform procedure was adopted for the Experimental Group and 

the Control group. All tests were administered by the investigator personally. 

Scoring and Consolidation of Data 

Preliminary details collected through the General data Sheet for 

teachers were consolidated initially and Responses of special school teachers 

collected using Checklist on Functional Academic Instructional Strategies 

were scored to find out the current instructional Strategies used by Special 

School Teachers in Kerala. Preliminary details of the students collected using 

the General data Sheet were consolidated. Performance of students on 

Functional Assessment tools like MDPS, and BASIC-MR, was administered 

and recorded using individualized assessment.  
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Functional Academic Performance Assessment Battery was administered 

by the investigator and collected scores of pretest and posttest respectively 

using individualized assessment. Performance of students in the Assessment 

Battery was scored by analyzing the performance of the sample and provided 

appropriate scores for dependent, independent and prompt needed categories.         

The data collected from the Experimental and Control groups were 

entered in a master sheet of the SPSS version 16. Each subject of the sample 

was given an identification number serially, numbering from one to sixteen. 

Against the identification number of each subject, the data pertaining to that 

subject was entered.  

Statistical Techniques used for Data Analysis 

The data were analyzed based on the objectives and the hypotheses of 

the study by employing appropriate statistical methods using SPSS. The 

following statistical techniques were used for this purpose. 

Basic Descriptive Statistics 

Basic Descriptive statistics such as Mean, Median, Mode, Standard 

Deviation, Skewness and Kurtosis of each variable like Pre-test and Post test 

scores of Functional Academic Performance through the computation of 

Functional Reading, Functional Writing and Functional Arithmetic scores 

(Domain wise and skill wise) were detailed in the study. Nature of the 

distribution was identified using the measured descriptive statistics.  

Percentage Analysis 

Percentage analysis was done to identify the prevailing instructional 

strategies used by special teachers in Kerala for enhancing Functional 
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Reading, Writing and Arithmetic performance of students with Intellectual 

Disability. The technique was also utilized to estimate the percentage of Pre-

Test and Posttest Scores of Functional Academic Performance between the 

Experimental and Control Groups so as to see the changes occurring in the 

performance of each subskills before and after the intervention.  

Mean Difference Analysis 

For the study, Test of Significance of Difference Between Means was 

used, to compare the relevant variables between the Experimental and Control 

groups (Garrett, 1981).  In the present study, this statistical technique was 

mainly used to test whether the Experimental and Control groups differ in 

Pretest, Posttest and Gain Scores with regard to Functional Academic 

Performance (Functional Reading, Functional Writing and Functional 

Arithmetic). Mean Difference Analysis was used to find out whether the 

difference between two groups are statistically significant or not. 

Effect Size 

 Effect size calculation helped to quantify the effectiveness of an 

intervention, relative to some comparison, and may therefore be said to be a 

true measure of the significance of the difference. It was an important tool in 

reporting and interpreting effectiveness (Coe, 2000). It was knowledgeable to 

find the effect size along with the significance. 

In the present study, effect size was calculated to find out  

 How much was the effect of Creative Activity Based Remedial 

Education (CARE) on Functional Reading Performance of students with 

Intellectual Disability.  
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 How much was the effect of Creative Activity based Remedial 

Education (CARE) on Functional Writing Performance of students with 

Intellectual Disability.  

 How much was the effect of Creative Activity based Remedial 

Education (CARE) on Functional Arithmetic Performance of students 

with Intellectual Disability. 

Effect size was determined using the following formula: 

Cohen’s d = Mean of Experimental group- Mean of Control group 

   Standard deviation of Control group 

Coe (2000) considers interpretation results as  

0 - 0.20 – Implies weak effect 

0.21-0.50 – Implies modest effect 

0.51-1.0 – Implies Moderate effect 

Greater than 1 – Implies Strong effect 

All the related statistical calculations were done using SPSS package.  

Conclusion 

 Methodology chapter can be considered as one of the most important 

chapters in the entire research work. Methodology describes the broad 

philosophical as well as quantitative underpinnings about our chosen research 

methods and its clarifications. This chapter clarifies the foundation stage of 

research, and the conceivable implications of study when it is finished. 
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 The purpose of the present study was to investigate and examine the 

impact of a newly developed Academic Remedial Package for students with 

Intellectual Disability on enhancing Functional Academic Performance. The 

study proceeds through two phases. A preliminary survey was conducted to 

identify the prevailing strategies used by special school teachers in Kerala to 

enhance the Functional Academic Skills i.e., Functional Reading, Functional 

writing and Functional Arithmetic domains of students with intellectual 

disability. In the second phase, experimentation was conducted using a Non 

- Equivalent Groups Pre-test – Post-test Control Groups Design. This chapter 

deals with the analysis and interpretation of data. The major statistical 

techniques used for the analysis were, percentage analysis, Mean Difference 

analysis and Effect Size. The detailed examination of the tabulated data 

using respective statistical techniques is presented in a systematic way.  

This chapter deals with the analysis and interpretation of data. The 

major statistical techniques used for the analysis were, Percentage Analysis, 

Mean Difference Analysis and Calculation of Effect Size. The detailed 

analysis of the tabulated data using respective statistical techniques is 

presented in a systematic way.  

Results of Preliminary Survey 

Preliminary survey was one of the first steps of data collection 

conducted to get an overview of the dominant instructional strategies used 

by special school teachers and to gather the views of teachers on using 

varied strategies of instruction. Since learners with special needs are a group 



 174 Impact of Functional Academic Remedial Package

who needs certain specialized strategies to achieve the crux of educational 

inputs, analysis of existing strategies in the field of education holds a prime 

importance. A checklist was implemented to Special School Teachers 

(N=130) for getting a view on prevailing instructional strategies adopted to 

enhance -Functional Reading, Writing and Arithmetic performance of 

students having diminished intellectual ability. 

Responses of the Special School Teachers collected through the 

Checklist on Functional Academic Instructional Strategies were consolidated 

and analysed using Percentage Analysis. Details of the results are described 

in this section. 

Percentage Analysis to Identify the Instructional Strategies used by 

Special School Teachers to Teach Functional Academics for Students with 

Intellectual Disability 

 Instructional strategies are different from one another for enhancing 

functional reading, functional writing and Functional Arithmetic 

Performance of students with Intellectual Disability.  Detailed description of 

strategies is given in the following.  

Instructional Strategies used by Special School Teachers for Enhancing 

Functional Reading Performance of Students with Intellectual Disability. 

 Special education was a set of strategies designed to cater to the 

special needs of children with differential abilities. There are various 

Instructional Strategies, both teacher-centered and students-centered, 

practiced by Special School Teachers all over the world. The strategies used 
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in teaching Functional Reading Skills to children with Intellectual disability 

in Kerala are presented here.  

The frequency and percentages of Instructional Strategies favoured 

by Special School Teachers for enhancing Functional Reading Performance 

of students with Intellectual Disability, in the descending order of their 

magnitude is given in Table 8. 

Table 8  

Instructional Strategies used by Special School Teachers for Enhancing Functional Reading 

Performance of Students with Intellectual Disability (N=130)  

Instructional Strategies Frequency (n)  Percentage (%)  

Paired Association method 125 96.15 

Chalk Board method 115 88.46 

Individualized Instruction 67 51.53 

Whole word approach 54 41.53 

Peer tutoring method 46 35.38 

Computer Assisted Instruction 42 32.30 

Literacy rich approach  38 29.23 

Play way method 29 18.46 

Other  5 3.84 
 

 Teachers aimed to improve the Functional Reading Performance of 

students with Intellectual Disabilities, and the analysis revealed that the 

Method of Paired Association was the most frequently employed strategy 

(96.15%), followed by the Chalkboard Method (88.46%). Individualized 

Instruction was used by 51.53%, and the Whole Word Approach was found 

effective by 41.53%. Other strategies included Peer Tutoring (35.38%), 

Computer Assisted Instruction (32.30%), and Literacy Rich Approach 

(29.23%). Play Way Method was preferred by 18.46%, while only 3.84% 

attempted different methods such as Drama Method, Cartoon Based 
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Intervention, and Learning from Nature. Special School Teachers displayed a 

diverse range of instructional strategies

students with Intellectual Disability.

Diagrammatic representation of different Instru

adopted by Special School Teachers for enhancing Functional Reading 

Performance of students with Intellectual Disability is given in 

Figure 3 

Diagrammatic Representation of Different Instructional Strategies used by Special 

Teachers for Enhancing Functional Reading Performance of Students with Intellectual

Disability 

  

Figure 3 indicate that the most utilized strategy is the Method of 

Paired Association, followed by the 'Chalkboard Method'. Play Way Method 

was chosen by a limited number 

explored alternative methods, such as Drama Method, Cartoo

Intervention, and 'Learning from Nature.' 
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Intervention, and Learning from Nature. Special School Teachers displayed a 

instructional strategies to enhance learning rates among 

students with Intellectual Disability. 

Diagrammatic representation of different Instructional Strategies 

adopted by Special School Teachers for enhancing Functional Reading 

Performance of students with Intellectual Disability is given in Figure 

Diagrammatic Representation of Different Instructional Strategies used by Special 

Teachers for Enhancing Functional Reading Performance of Students with Intellectual

indicate that the most utilized strategy is the Method of 

Paired Association, followed by the 'Chalkboard Method'. Play Way Method 

a limited number of the sample. A smaller percentage 

explored alternative methods, such as Drama Method, Cartoo

Intervention, and 'Learning from Nature.' From Figure 3, Special School 

88.46%

51.53%

41.53%
35.38%

32.30%
29.23%

18.46%

Intervention, and Learning from Nature. Special School Teachers displayed a 

to enhance learning rates among 

ctional Strategies 

adopted by Special School Teachers for enhancing Functional Reading 

Figure 3. 

Diagrammatic Representation of Different Instructional Strategies used by Special School 

Teachers for Enhancing Functional Reading Performance of Students with Intellectual 

 

indicate that the most utilized strategy is the Method of 

Paired Association, followed by the 'Chalkboard Method'. Play Way Method 

A smaller percentage 

explored alternative methods, such as Drama Method, Cartoon-Based 

Special School 

3.84%
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Teachers demonstrate a diverse range of teaching approaches to enhance 

learning rates in students with Intellectual Disability. Thus, the graphical 

representation of instructional strategies used by special school teachers for 

enhancing functional reading performance of students with intellectual 

disability ascertained the data and results presented in Table 8. 

Instructional Strategies used by Special School Teachers for Enhancing 

Functional Writing Performance of Students with Intellectual Disability 

The frequency and percentages of Instructional Strategies used by 

Special School Teachers for enhancing Functional Writing Performance of 

students with Intellectual Disability, in the descending order of their 

magnitude, is given in Table 9. 

Table 9  

Instructional Strategies used by Special School Teachers for Enhancing Functional Writing 

Performance of Students with Intellectual Disability (N=130)  

Instructional Strategies Frequency (n)  Percentage (%)  

Blackboard – Chalk Method 113 86.92 

Four Step Strategy 97 74.61 

Fernald’s VAKT Method 92 70.76 

Tracing Method 88 67.69 

Paper Pencil Method 83 63.84 

Peer Tutoring Method 73 56.15 

Individualized Instruction 70 53.84 

Play Way Method 22 16.92 

Other  5 3.84 
 

 

In Table 9, various instructional strategies employed by special school 

teachers for the development and improvement of Functional Writing 

Performance in students with Intellectual Disabilities are examined. The 

results indicate that the most frequently utilized teaching strategy to enhance 

Functional Writing Performance was the Blackboard-Chalk Method (86.92%), 
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followed by the Four-Step Strategy (74.61%

employed by 70.76% of the total 

by 67.69% of special school teachers. Additionally, 63.84% identified the 

Paper-Pencil Method as an effective strategy for enhancing Functional 

Writing Performance in children with Intellectual Disabilities. Teache

recommended Peer Tutoring (56.15%

(53.84%). Play Way Method was the preference for only 16.92% of the total 

sample, with alternative strategies attempted by a mere 3.84%. Other methods 

suggested included Copying

and Learning from Nature.

Diagrammatic representation of different Instructional Strategies 

adopted by Special School Teachers for enhancing Functional Writing 

Performance of students with Intellectual Disabi

Figure 4 

Diagrammatic Representation of Different Instructional Strategies used by Special School 

Teachers for Enhancing Functional Writing Performance of Students with Intellectual 

Disability 
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Step Strategy (74.61%). Fernald’s VAKT Method

employed by 70.76% of the total sample, while the Tracing Method was used 

by 67.69% of special school teachers. Additionally, 63.84% identified the 

Pencil Method as an effective strategy for enhancing Functional 

Writing Performance in children with Intellectual Disabilities. Teache

recommended Peer Tutoring (56.15%) and Individualized Instruction 

Play Way Method was the preference for only 16.92% of the total 

sample, with alternative strategies attempted by a mere 3.84%. Other methods 

Copying Method, Fine Motor Activity-Based Intervention,

and Learning from Nature. 

Diagrammatic representation of different Instructional Strategies 

adopted by Special School Teachers for enhancing Functional Writing 

Performance of students with Intellectual Disability is given in Figure 

Diagrammatic Representation of Different Instructional Strategies used by Special School 

Teachers for Enhancing Functional Writing Performance of Students with Intellectual 

74.61% 70.76% 67.69% 63.84%
56.15% 53.84%

16.92%

Fernald’s VAKT Method was 

sample, while the Tracing Method was used 

by 67.69% of special school teachers. Additionally, 63.84% identified the 

Pencil Method as an effective strategy for enhancing Functional 

Writing Performance in children with Intellectual Disabilities. Teachers also 

and Individualized Instruction 

Play Way Method was the preference for only 16.92% of the total 

sample, with alternative strategies attempted by a mere 3.84%. Other methods 

Intervention, 

Diagrammatic representation of different Instructional Strategies 

adopted by Special School Teachers for enhancing Functional Writing 

Figure 4. 

Diagrammatic Representation of Different Instructional Strategies used by Special School 

Teachers for Enhancing Functional Writing Performance of Students with Intellectual 

 

16.92%

3.84%
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In Figure 4, various instructional strategies employed by Special School 

Teachers to enhance Functional Writing Performance in students with 

Intellectual Disability are analyzed. The results indicate that the most 

frequently used teaching strategy for improving Functional Writing 

Performance is the 'Blackboard-Chalk' Method followed by the Four-Step 

Strategy and Play Way Method is preferred by only a limited percentage of 

the total sample. Thus, the graphical representation of instructional strategies 

used by special school teachers for enhancing functional reading performance 

of students with intellectual disability ascertained the data and results 

presented in Table 9. 

Instructional Strategies Used by Special School Teachers for Enhancing 

Functional Arithmetic Performance of Students with Intellectual Disability.  

The frequency and percentages of Instructional Strategies favoured 

by Special School Teachers for enhancing Functional Arithmetic 

Performance of students with Intellectual Disability, in the descending order 

of their magnitude, is given in Table 10. 

Table 10  

Instructional Strategies used by Special School Teachers for Inculcating Enhancing 

Functional Arithmetic Performance of Students with Intellectual Disability (N=130)  

Instructional Strategies Frequency (n)  Percentage (%)  

Numerical Pairing  117 90 

Problem Solving Method 112 86.15 

Group Teaching 99 76.15 

Individualized Instruction 87 66.92 

Peer Tutoring Method 82 63.07 

Activity Oriented Method 76 58.46 

Play Way Method 43 33.07 

Computer-assisted Instruction 37 28.46 

Other  19 14.61 
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 The data from Table 1

employed by special school teachers to enhance 

Performance in students with Intellectual Disability. Notably, the Numerical 

Pairing Method was the most 

Solving Method (86.15%

Teaching Method, while 66.92% recognized Individualized Instruction as 

effective. Peer Tutoring (63.07%

were also endorsed. Play Way Method had a preference of 33.07%, and only 

14.61% experimented with alternative strategies like Copying Method, 

motor Activity-Based Intervention, and Learning from Nature. 

For a visual representation, refer to Figure 

diverse instructional strategies adopted by special school teachers to enhance 

Functional Arithmetic Performance 

Figure 5 

Diagrammatic Representation of Different Instructional Strategies Adopted by Special 

School Teachers for Enhancing 

Intellectual Disability 
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The data from Table 10 reveals various instructional strategies 

employed by special school teachers to enhance Functional Arithmetic 

in students with Intellectual Disability. Notably, the Numerical 

Pairing Method was the most utilized (90%), followed by the 

Method (86.15%). Additionally, 76.15% advocated for the Group 

Teaching Method, while 66.92% recognized Individualized Instruction as 

effective. Peer Tutoring (63.07%) and Activity-Oriented Method (58.46%

e also endorsed. Play Way Method had a preference of 33.07%, and only 

14.61% experimented with alternative strategies like Copying Method, 

Based Intervention, and Learning from Nature.  

For a visual representation, refer to Figure 5, which illustrates the 

diverse instructional strategies adopted by special school teachers to enhance 

Functional Arithmetic Performance in students with Intellectual Disability.

Diagrammatic Representation of Different Instructional Strategies Adopted by Special 

School Teachers for Enhancing Functional Arithmetic Performance of Students with 

76.15%
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63.07%
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33.07%
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reveals various instructional strategies 

Functional Arithmetic 

in students with Intellectual Disability. Notably, the Numerical 

followed by the Problem-

Additionally, 76.15% advocated for the Group 

Teaching Method, while 66.92% recognized Individualized Instruction as 

Oriented Method (58.46%) 

e also endorsed. Play Way Method had a preference of 33.07%, and only 

14.61% experimented with alternative strategies like Copying Method, Fine 

ich illustrates the 

diverse instructional strategies adopted by special school teachers to enhance 

in students with Intellectual Disability. 
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of Students with 
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Figure 5 indicates that Numerical Pairing Method is the most 

frequently utilized teaching strategy for improving Functional Arithmetic 

performance, followed by the Problem-Solving Method. Only a limited 

number of special school teachers preferred the 'Play Way Method'. Hence, 

the graphical representation of instructional strategies used by special school 

teachers for enhancing functional reading performance of students with 

intellectual disability ascertained the data and results presented in Table 10. 

Preliminary Analysis 

 The statistical constants of the variables in the study for the 

Experimental and Control Groups for the Total Sample are presented in the 

following section. 

Important Statistical Constants 

 As a part of the preliminary analysis, the important statistical 

constants like Mean, Median, Mode, Standard Deviation, Skewness and 

Kurtosis for the Pretest, Posttest and Gain Scores of Functional Reading 

Performance, Functional Writing Performance, Functional Arithmetic 

Performance and Functional Academic Performance (Total and Skill-wise 

Scores) were examined separately (N = 32) for the Experimental Group (16), 

and the Control group (16). Details are presented in Table 11 and 12 

respectively.   
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Table 11 

Important Statistical Constants Pertaining to the Pretest and Posttest Scores of Functional Academic Performance of Students in Experimental 

Group  

V
ar

ia
b

le
s 

Constants 

Functional Reading Performance Functional Writing Performance Functional Arithmetic Performance Functional 
Academic 

Performance 
(Total)  

Pre 
Reading 

Letter 
Reading 

Word 
Reading 

Functional 
Reading 

Pre-
Writing 

Letter 
Writing 

Word 
Writing 

Functional 
Writing 

Pre -
Arithmetic 

Numeric Calculation 
Functional 
Arithmetic 

P
re

te
st

 

Mean 6.06 4.18 3.31 13.62 6.18 4.18 2.56 13.06 6.43 4.31 2.75 13.50 39.18 

Median 6.00 4.00 3.00 13.50 6.00 4.00 3.00 13.50 6.50 4.50 3.00 13.00 39.00 

Mode 5.00 4.00 3.00 12.00 6.00 4.00 3.00 14.00 6.00 5.00 2.00 13.00 38.00 

Standard 
Deviation 

0.99 0.75 0.60 1.74 0.98 0.83 0.51 1.52 1.03 0.94 0.77 1.71 3.27 

Skewness 0.32 -0.33 -0.20 0.31 -0.42 0.39 -0.27 0.13 -0.64 -0.18 0.49 0.18 0.28 

Kurtosis -1.13 -1.00 -0.37 -0.94 0.57 0.10 -2.21 -0.90 0.90 -1.02 -1.06 0.50 -0.15 

P
o

st
te

st
 

Mean 8.31 6.31 4.18 17.75 8.62 5.43 3.93 15.75 9.31 6.37 4.00 18.25 52.31 

Median 8.00 6.00 4.00 17.50 8.50 5.00 4.00 16.00 9.00 6.00 4.00 18.00 52.00 

Mode 8.00 6.00 4.00 17 8.00 5.00 5.00 16.00 9.00 6.00 4.00 17.00 50.00 

Standard 
Deviation 

1.19 0.94 0.91 1.69 0.71 1.03 0.99 1.57 0.70 1.08 0.89 1.73 3.04 

Skewness -0.42 0.35 0.19 0.35 0.73 1.02 -0.32 -0.47 0.77 0.18 -0.63 -0.52 0.11 

Kurtosis 0.30 -0.47 -0.67 -0.62 -0.54 1.43 -1.13 -0.56 1.18 -1.15 0.02 1.39 -0.57 
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Table 12 

Important Statistical Constants Pertaining to the Pretest and Posttest Scores of Functional Academic Performance of Students in Control 

Group  

G
ro

u
p

s 

Constants 

Functional Reading Performance  Functional Writing Performance Functional Arithmetic Performance Functional 
Academic 

Performance 
(Total)  

Pre 
Reading 

Letter 
Reading 

Word 
Reading 

Functional 
Reading 

Pre-
Writing 

Letter 
Writing 

Word 
Writing 

Functional 
Writing 

Pre -
Arithmetic 

Numeri
c  

Calculation 
Functional 
Arithmetic 

P
re

te
st

 

Mean 6.31 4.43 3.12 13.87 6.37 3.81 2.37 12.25 6.93 4.37 2.93 14.31 40.31 

Median 6.00 4.00 3.00 14.00 6.00 4.00 2.00 12.00 7.00 4.50 3.00 15.00 41.00 

Mode 6.00 4.00 3.00 14.00 6.00 4.00 2.00 11.00 6.00 5.00 3.00 16.00 41.00 

Standard 
Deviation 

0.79 1.03 0.80 1.96 1.02 0.75 0.50 1.48 0.85 0.88 0.77 1.70 3.04 

Skewness 0.25 1.19 -0.24 -0.34 -0.46 0.33 0.57 0.63 0.12 -0.22 0.11 -0.74 -0.42 

Kurtosis 0.12 -0.94 -1.36 -0.48 0.83 -1.00 -1.93 -0.36 -1.64 -0.64 -1.19 -0.76 -1.07 

P
o

st
te

st
 

Mean 7.37 5.62 3.56 16.25 7.87 4.81 4.37 14.62 8.25 5.56 3.87 17.31 50.00 

Median 8.00 6.00 4.00 16.00 8.00 5.00 4.00 15.00 8.00 5.50 4.00 17.00 50.00 

Mode 8.00 6.00 4.00 15.00 8.00 5.00 4.00 15.00 8.00 5.00 4.00 17.00 48.00 

Standard 
Deviation 

1.14 0.95 0.89 1.80 1.08 0.98 0.61 1.74 1.06 1.09 0.71 1.88 2.78 

Skewness -0.55 -0.14 -0.21 0.03 0.63 0.42 -0.42 0.14 -0.18 -0.007 -1.03 -0.38 0.06 

Kurtosis -0.39 -0.67 -0.37 -0.97 0.39 0.57 -0.45 -0.61 0.21 -1.22 2.53 -0.55 -0.89 
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Establishing the Equivalence of Groups 

 Equivalence between the Experimental and Control Groups were 

established. Mean Difference Analysis was used for this purpose. The 

mean performance of Experimental and Control groups on the pretest 

scores studied and compared using the Mean Difference Analysis. The 

comparison was done for all the sub domains and subskills. The Mean and 

Standard Deviation of the Pretest of both of the groups were found out 

and subjected to Mean Difference Analysis. The data and results of the 

Pretest scores of Functional Reading Performance, Functional Writing 

Performance, Functional Arithmetic Performance and Functional 

Academic Performance are presented in this section. 

Data and Results of the Comparison of Pretest Scores of Functional 

Reading Performance. 

Data and results of the comparison of Pretest Scores of Functional 

Reading Performance is presented and discussed in the following sections 

Data and Results of the Comparison of Mean Pretest Scores of Pre-

Reading Performance. The data and results of the comparison of mean 

pretest scores of the Pre-Reading subdomain (Total and subskill wise) is 

given in Table 13. 
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Table 13 

Data and Results of the t-test for the Mean Pretest Scores of Pre-Reading Subdomain 

(Total and subskill wise) of Experimental and Control Groups  

Subdomain Sub Skills 

Experimental 
Group 

Control Group t-
value 

Level of 
Significance 

N Mean SD N Mean SD 

Pre-Reading 

Colour Identification 

16 

1.68 0.47 

16 

1.43 0.51 1.46 ns 

Common Object Identification 1.62 0.50 1.75 0.44 0.80 ns 

Left and Right Identification  1.37 0.50 1.50 0.51 0.69 ns 

Matching 1.37 0.50 1.62 0.50 1.16 ns 

Pre Reading –Total 
 

6.06 0.99  6.31 0.79 0.80 ns 

ns- not significant 

In the assessment of Functional Reading Performance, the sub skills 

of Pre-reading were scrutinized. The obtained t values for the subskills of 

pre reading- Colour identification (1.46), Common object identification 

(0.80), Left and right Identification (0.69), Matching (0.16) and Pre-reading -

Total (0.80) were found to be lower than the required table value set for 

significance at 0.05 level. Consequently, there is no significant difference in 

subskill-wise and Pre readingperformance-Totalis found between the 

experimental and control groups. 

Data and Results of the Comparison of Mean Pretest Scores of 

Letter Reading Performance. The data and results of the comparison of 

mean pretest scores of the Letter Reading subdomain (Total and subskill 

wise) is given in Table 14. 
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Table 14 

Data and Results of the t-test for the Mean Pretest Scores of Letter Reading Subdomain 

(Total and subskill wise) of Experimental and Control Groups  

Subdomain Sub Skills 
Experimental Group Control Group t-

value 
Level of 

Significance N Mean SD N Mean SD 

Letter 
Reading 

Rote Recitation of Letters 

16 

1.43 0.51 

16 

1.50 0.51 0.32 ns 

Single Letter Reading 1.50 0.51 1.56 0.51 0.29 ns 

Two Letter Word Reading 1.25 0.44 1.37 0.50 1.46 ns 

Letter Reading –Total 
 

4.18 0.75  4.43 1.03 0.80 ns 

ns- not significant 

 

Within the Letter Reading Subdomain, encompassing Rote Recitation 

of Letters, Single letter reading, and Two-letter word Reading, the obtained t 

values (0.32, 0.29, 1.46, and 0.80) were not found statistically significant even 

at 0.05 level. This indicates that all subskills and the overall Letter Reading 

performance of students in both groups do not differ significantly. 

Data and Results of the Comparison of Mean Pretest Scores of 

Word Reading Performance and Functional Reading Performance (Total). 

The data and results of the comparison of mean pretest scores of the Word 

Reading subdomain (Total and subskill wise) and Functional Reading 

Performance (Total) is given in Table 15. 

Table 15 

Data and Results of the t-test for the Mean Pretest Scores of Word Reading Subdomain 

(Total and subskill wise) and Functional Reading Performance (Total) of Experimental and 

Control Groups  

Subdomain Sub Skills 

Experimental 
Group 

Control Group t-
value 

Level of 
Significance 

N Mean SD N Mean SD 

Word 
Reading 

Two Letter Word with Symbol 
16 

1.56 0.51 
16 

1.68 0.70 0.56 ns 

Multi Letter Word with Symbol 1.75 0.44 1.62 0.50 0.69 ns 

Word Reading –Total 
 

3.31  0.60  3.12 0.80 0.71 ns 

Functional Reading Performance (Total)  16 13.62 1.74 16 13.87 1.96 0.38 ns 

ns- not significant 
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 Moving to the Word Reading Subdomain, which consists of reading 

two-letter words with symbols and multi-letter words with symbols, the 

obtained t values (0.56, 0.69, and 0.71) were all lower than the critical table 

values at the 0.05 significance level. The calculated t-value for the pre-test in 

the overall Functional Reading domain is 0.38, suggesting no statistical 

significance even at 0.05 level. Consequently, there is no substantial 

difference in mean pre-test scores of Functional Reading domain between 

the Experimental and Control groups. This implies that the performance of 

both groups in the pre-test for Functional Reading does not exhibit a 

significant distinction. 

Data and Results of the Comparison of Mean Pretest Scores of Functional 

Writing Performance.  

Three sub domains under Functional writing domain were Pre-

writing, Letter Writing and Word Writing. Data and results of the 

comparison of Pretest Scores of Functional Writing Performance is 

presented and discussed in the following sections 

Data and Results of the Comparison of Mean Pretest Scores of Pre-

Writing Performance. The data and results of the comparison of mean 

pretest scores of the Pre-Writing subdomain (Total and subskill wise) is 

given in Table 16. 
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Table 16 

Data and Results of the t-test for the Mean Pretest Scores of Pre-Writing Subdomain (Total 

and subskill wise) of Experimental and Control Groups  

Sub 
Domain  

Sub Skills 
Experimental Group Control Group t-

value 

 Level of 
Significance N Mean SD N Mean SD  

Pre-
Writing 

Scribbling 

16 

1.68 0.47 

16 

1.56 0.51 0.69  ns 

Joining Dots 1.31 0.47 1.37 0.50 0.36  ns 

Tracing 1.50 0.51 1.56 0.51 0.32  ns 

Colouring 1.81 0.40 1.68 0.47 0.69  ns 

Pre-Writing –Total 6.18 0.98 6.37 1.02 0.52  ns 

ns- indicates not significant 

 Pre-writing sub domain comprises of four subskills i.e., Scribbling, 

Joining dots, Tracing and Colouring. As per Table 16, t-values for Scribbling 

(0.69) Joining dots (0.36), Tracing (0.32), Colouring (0.69) and overall Pre-

writing sub domain was not found statistically significant even at the 0.05 

level. The result denotes the similarity of both experimental and control 

groups since all t values are lower than that of the table value at 0.05level.  

Data and Results of the Comparison of Mean pretest Scores of 

Letter Writing Performance. The data and results of the comparison of 

mean pretest scores of the Letter Writing subdomain (Total and subskill 

wise) is given in Table 17. 

Table 17 

Data and Results of the t-test for the Mean Pretest Scores of Letter Writing Subdomain 

(Total and subskill wise) of Experimental and Control Groups  

Sub 
Domain  

Sub Skills 
Experimental Group Control Group t-

value 

 Level of 
Significance N Mean SD N Mean SD  

Letter 
Writing 

Copying  

16 

1.50 0.51 

16 

1.31 0.47 1.37  ns 

Single Letter Writing 1.56 0.51 1.31 0.47 1.46  ns 

Two Letter Word Writing 1.18 0.40 1.25 0.44 0.36  ns 

Letter Writing-Total 4.18 0.83 3.81 0.75 1.56  ns 

ns- indicates not significant 
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The t- values pertaining to subskills Copying, Single letter writing, 

two letter word writing and overall letter writing sub domain were 1.37,1.46, 

0.36 and 1.56 respectively. Not even a single t value was found statistically 

significant which means both groups are having almost equal level of letter 

writing performance.  

Data and Results of the Comparison of Mean pretest Scores of 

Word Writing Performance and Functional Writing Performance (Total). 

The data and results of the comparison of mean pretest scores of the Word 

Writing subdomain (Total and subskill wise) and Functional Writing 

Performance (Total) is given in Table 18. 

Table 18 

Data and Results of the t-test for the Mean Pretest Scores of Word Writing Subdomain 

(Total and subskill wise) and Functional Writing Performance (Total) of Experimental and 

Control Groups  

ns- indicates not significant 

Writing of two letter word with symbol and multi letter word with 

symbol in Malayalam were the two subskills under word writing sub 

domain. t-values in connection with the subskills and overall word writing 

domain were 1.00, 1.15 and 1.33 respectively, which were not found to be 

Sub 
Domain  

Sub Skills 
Experimental Group Control Group t-

value 

 Level of 
Significance N Mean SD N Mean SD  

Word 
Writing 

Two Letter Word 
with Symbol 

16 

1.56 0.51 

16 

1.50 0.51 0.36 
 

ns 

Multi Letter Word 
with Symbol  

1.37 0.50 1.62 0.50 1.16 
 

ns 

Word Writing-Total 2.56 0.51 2.37 0.50 1.00  ns 

Functional Writing 
Performance (Total)  

16 13.06 1.52 16 12.25 1.48 1.22 
 

ns 
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statistically insignificant even at 0.05 level. All t values specified that word 

writing performance of both experimental and control groups were 

comparable to each other.  

The obtained t-value for the comparison of pretest scores of 

Functional Writing for the total sample is 1.22 which is not found 

statistically significant. This shows that there is no significant difference 

between the mean Pretest scores between Experimental and Control groups 

for the total sample. The obtained result indicated that the performance of 

experimental and control (Total sample) on the pretest scores of Functional 

Writing do not differ significantly. 

Data and Results of the Comparison of Mean pretest Scores of Functional 

Arithmetic Performance.  

Three sub domains under Functional Arithmetic domain were Pre- 

Arithmetic, Numeric and Calculation. Data and results of the comparison of 

Pretest Scores of Functional Arithmetic Performance is presented and 

discussed in the following sections. 

Data and Results of the Comparison of Mean pretest Scores of Pre-

Arithmetic Performance. The data and results of the comparison of mean 

pretest scores of the Pre-Arithmetic subdomain (Total and subskill wise) is 

given in Table 19. 
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Table 19 

Data and Results of the t-test for the Mean Pretest Scores of Pre-Arithmetic Subdomain 

(Total and subskill wise) of Experimental and Control Groups  

Domain Sub Skills 

Experimental 
Group 

Control Group t-
value 

Level of 
Significance 

N Mean SD N Mean SD 

Pre-
Arithmetic 

Big and Small 
Identification 

16 

1.62 0.50 

16 

1.81 0.40 1.14 ns 

Long and Short 
Identification 

1.68 0.47 1.62 0.50 0.36 ns 

More and Less 
Identification 

1.62 0.50 1.87 0.34 1.73 ns 

Shape 
Identification 

1.50 0.51 1.68 0.47 0.89 ns 

Pre-Arithmetic-
Total 

6.43 1.03 6.93 0.85 1.65 ns 

 ns- indicates not significant 

 As per Table 19, Functional Arithmetic domain consisted of three sub 

domains Pre-arithmetic, Numeric and Calculation. Pre-arithmetic sub 

domain comprises of four subskills viz., Big and Small Identification, Long 

and Short Identification, More and Less Identification and Shape 

Identification. Each subskill and pre-arithmetic sub domain hold t values 

1.14, 0.36, 1.73, 0.89 and 1.65 respectively which pointed that all subskills 

were equal in performance and experimental group and control group are 

comparable.  

Data and Results of the Comparison of Mean pretest Scores of 

Numeric Performance. The data and results of the comparison of mean 

pretest scores of the Numeric subdomain (Total and subskill wise) is given 

in Table 20. 
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Table 20 

Data and Results of the t-test for the Mean Pretest Scores of Numeric Subdomain (Total 

and subskill wise) of Experimental and Control Groups  

Domain Sub Skills 

Experimental 
Group 

Control Group t-
value 

Level of 
Significance 

N Mean SD N Mean SD 

Numeric 

Rote counting 

16 

1.68 0.47 

16 

1.50 0.51 1.37 ns 

Meaningful 
Counting 

1.25 0.44 1.31 0.47 0.36 ns 

Number Symbol 
Identification 

1.37 0.50 1.56 0.51 1.14 ns 

Numeric- Total 4.31 0.94 4.37 0.88 0.25 ns 

 ns- indicates not significant 

For numeric sub domain and subskills viz., Rote counting, 

Meaningful counting and Number symbol identification, t values were   

0.25, 1.37, 0.36 and 1.14 respectively which were not found significant even 

at 0.05 level. The statistical results clearly indicated that both experimental 

group and control group have almost equal level of numeric performance 

including all subskills. 

Data and Results of the Comparison of Mean pretest Scores of 

Calculation Performance and Functional Arithmetic Performance (Total). 

The data and results of the comparison of mean pretest scores of the 

Calculation subdomain (Total and subskill wise) and Functional Arithmetic 

Performance (Total) is given in Table 21. 
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Table 21 

Data and Results of the t-test for the Mean Pretest Scores of Calculation Subdomain (Total 

and subskill wise) and Functional Arithmetic Performance (Total) of Experimental and 

Control Groups  

Domain Sub Skills 

Experimental 
Group 

Control Group t-
value 

Level of 
Significance 

N Mean SD N Mean SD 

Calculation 

Addition 

16 

1.37 0.50 

16 

1.50 0.51 0.69 ns 

Subtraction 1.37 0.50 1.43 0.51 0.43 ns 

Calculation -Total 2.75 0.77 2.93 0.77 0.89 ns 

Functional Arithmetic 
Performance (Total) 

16 13.50 1.71 16 14.31 1.70 1.59 ns 

 ns- indicates not significant 

For the third sub domain Calculation, and related subskills; simple 

addition and simple subtraction, obtained t values were 0.89, 0.69, 0.43 

respectively. All values were lower than that of table values and both groups 

are found to be comparable. 

The obtained t-value for the pretest for the comparison of pretest 

scores of Functional Arithmetic Performance for the total sample is 1.59 

which is not found statistically significant. This shows that there is no 

significant difference between the mean Pretest scores of Experimental and 

Control groups for the total sample. The obtained result indicated that the 

performance of experimental and control (Total sample) on the pretest 

Scores of Functional Arithmetic Performance do not differ significantly. 

Hence there exists no objection in comparing the Functional Arithmetic 

Performance of Experimental and Control group since both groups are 

statistically equal. 
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Data and Results of the Comparison of the Mean Pretest Scores of 

Functional Academic Performance. 

The results of the comparison of the mean pretest scores of Functional 

Academic Performance are given in Table 22. 

Table 22 

Data and Results of the t-test for the Mean Pretest Scores of Functional Academic 

Performance (Domain and Sub skill wise) of Experimental and Control Groups 

Domain 
Experimental Group Control Group 

t-value 
Level of 

Significance N Mean SD N Mean SD 

Functional Academic 
Performance 

16 39.18 3.27 16 40.31 3.04 0.91 ns 

ns- indicates not significant 

 As per Table 22, the obtained t-value for the comparison of the pretest 

scores of Functional Academic Performance for the total sample is 0.91 which 

is not found statistically significant. The t-value obtained for the pretest 

comparing Functional Academic scores indicating a lack of statistical 

significance. This suggests no significant difference in mean pretest scores 

between the Experimental and Control groups for the total sample. Therefore, 

the results suggest that the performance of both groups on the pretest scores 

of Functional Arithmetic does not exhibit a significant variance. 

Major Analysis 

In this section, the investigator tried to find out the impact of newly 

developed package on Functional Academic Performance of students with 

intellectual Disability. Functional Reading Performance, Functional Writing 

performance and Functional Arithmetic Performance were the three sub 
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domains coming under Functional Academic Performance.  Each sub domain 

comprises of 9 subskills and as a whole 27 subskills related to Functional 

Academic Performance.  Comparison of Posttest scores, gain scores and effect 

size were calculated. Frequencies and percentages which indicate the rate of 

improvement corresponding to experimental and control groups were 

calculated using descriptive statistics. The details related to the mentioned 

analyses are presented in this section. 

Comparison of the Mean Posttest Scores and Gain Scores of Functional 

Academic Performance 

 Here the investigator carried out the analysis related to Posttest scores 

and Gain scores (sub domains and of subskills) and overall Functional 

Academic Performance using appropriate statistical techniques. Effect size 

calculation was done using Cohen’s d. The details related to the Mean 

Difference Analysis and Cohen’s d are presented under the following heads.  

Comparison of Mean Posttest Scores of Functional Academic Performance. 

 As discussed earlier, equivalence between the Experimental and 

Control Groups was established using Mean Difference Analysis. The 

performance of Experimental and Control groups on the Mean Posttest 

scores was studied and compared using the Mean Difference Analysis. The 

comparison was done for all the domains, subdomains and subskills related 

to Functional Academic Performance.  

Comparison of the Mean Posttest Scores of Functional Reading 

Performance. The Mean and Standard Deviation of the posttest scores of 
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Functional Academic Performance of both of the groups were found out and 

subjected to Mean Difference Analysis. The data and results of the posttest 

scores of Functional Reading performance presented and discussed in the 

following sections. Pre Reading, Letter Reading and Word Reading are the 

three major sub domains coming under Functional Reading Domain. 

Data and Results of the Comparison of Mean Posttest Scores of 

Pre-Reading Performance. The data and results of the comparison of mean 

pretest scores of the Pre-Reading subdomain (Total and subskill wise) is 

given in Table 23.  

Table 23 

Data and Results of the t-test for the Mean Posttest Scores of Pre- Reading Subdomain 

(Total and subskill wise) of Experimental and Control Groups 

Domain Sub Skills 

Experimental 
Group 

Control 
Group t-

value 
Level of 

Significance 
Cohen’s  

d 
N Mean SD N Mean SD 

Pre 

Reading 

Colour Identification 

16 

2.25 0.68 

16 

1.75 0.57 2.23 0.05 0.79 

Common object 
identification  

2.37 0.61 1.81 0.54 2.76 0.01 0.97 

Left and Right 
Orientation  

2.43 0.62 1.87 0.50 2.33 0.05 0.99 

Matching  2.31 0.60 1.93 0.25 2.08 0.05 0.82 

Pre Reading –Total 8.31 1.19 7.37 1.14 2.53 0.05 0.80 

 

Pre-Reading domain include 4 subskills i.e., Colour Identification, 

Common object Identification, Left and Right Orientation and Matching. 

From Table 23, it is noted that the t-value obtained for the subskill, Common 

object Identification (t=2.76) was found to be exceeding the limit set for 0.01 

level of significance. Whereas, the t-values obtained for Pre-reading sub 

domain (Total) and Colour Identification, Left and Right Orientation and 
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Matching (2.53, 2.23, 2.33 and 2,08 respectively) were found significant at 

0.05 level. From the result, it can be considered that students in the 

Experimental and Control groups differ in their performance in Pre-reading 

(Total) and four subskills in favour of the experimental group.  

High mean scores associated with the Experimental group indicated 

their advantage over the Control group in Pre-reading Skills (Total and the 

four subskills). Mean Difference Analysis of the Posttest for the domain Pre-

reading depicted a clear result of how far the intervention works on 

enhancing a particular factor of experimental group when compared with 

the performance of control group who didn’t receive any special treatment 

other than that of the conventional method of teaching children with 

intellectual disability. 

Effect Size Calculation using Cohen’s d Analysis. Cohen’s d was used 

to understand how far the newly developed package was effective on 

enhancing Functional Reading performance of students with Intellectual 

Disability. Cohen’s d analysis enables a researcher to understand the effect 

size of a particular intervention at a glance. In quantitative experiments, 

effect sizes are among the most elementary and essential summary 

statistics that can be reported. For example, if a researcher was interested 

in showing that their technique was faster than a baseline technique, an 

appropriate choice of effect size was the mean difference in completion 

times. The observed effect size will indicate not only the likely direction of 

the effect (e.g., whether the technique was faster or slower), but also 

whether the effect was large enough to care about. 
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According to Cohen’s d theory, score in between 0.2 – 0.4 indicated 

a small effect, 0.5 – 0.7 indicated moderate effect and 0.8 above 

indicates large effect. The observed effect size will indicate not only the 

likely direction of the effect (e.g., whether the technique was faster or 

slower), but also whether the effect was large enough to care about. 

The Sub domain Pre-reading (total) and subskills such as Colour 

identification, Common object Identification, Left and Right orientation, 

Matching carries Cohen’s d values 0.80, 0.79, 0.97, 0.99 and 0.82. All the 

values indicated a large effect by the newly developed package of CARE-ID.  

 Data and Results of the Comparison of Mean Posttest Scores of 

Letter Reading Performance. The data and results of the comparison of 

mean Posttest scores of the Letter Reading subdomain (Total and subskill 

wise) is given in Table 24. 

Table 24 

Data and Results of the t-test for the Mean Posttest Scores of Letter Reading Subdomain 

(Total and subskill wise) of Experimental and Control Groups 

Domain Sub Skills 

Experimental 
Group 

Control 
Group t-

value 
Level of 

Significance 
Cohen’s  

d 
N Mean SD N Mean SD 

Letter 
Reading 

Rote recitation of 
Malayalam letters 

16 

2.12 0.61 

16 

1.62 0.61 2.23 0.05 0.81 

Single Letter 
Identification  

2.43 0.62 1.93 0.44 2.44 0.05 0.93 

Two letter word 
identification 

1.68 0.60 1.93 0.44 2.42 0.05 0.47 

Letter Reading –Total 6.31 0.94 5.62 0.95 2.03 0.05 0.73 

 

From Table 24, Letter Reading is the second sub-domain coming 

under Functional Reading Domain. This sub domain consisted of three 
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subskills viz., Rote recitation of letters, Single letter reading and Two letter 

word reading in Malayalam. Critical ratios attached with ‘Letter reading sub 

domain’ (Total) and associated three subskills are 2.03, 2.23, 2.44, and 2.42 

respectively.  

 As per the Mean Difference analysis, all the t values are found 

significant at 0.05 level. From the result analysis, it can be understood that 

posttest scores of experimental groups have higher mean scores when 

compared with the posttest scores of control group for Letter reading sub 

domain and all the three allied subskills. In other words, it can be concluded 

that the newly developed package has significant positive effect on 

enhancing the overall Letter Reading skills and subskills than that of 

Conventional method of teaching children with Intellectual Disability. 

Effect Size Calculation using Cohen’s d Analysis. Skill wise scores of 

the second sub domain Letter Reading carries Cohen’s d values 0.73, 0.81, 

0.93, 0.47 corresponding to the sub domain letter reading (Total) and 

associated subskills, i.e., Rote Recitation of Malayalam Letters, Single Letter 

reading, and Two Letter Word reading respectively. From the Cohen’s d 

value analysis, it can be understood that overall letter reading sub domain 

improved with a moderate effect of the intervention. For rote recitation of 

Malayalam letters and single letter reading Cohens d value indicated a Large 

effect. For the subskill ‘Two letter word reading’, the effect was found to be 

‘small’. 

Data and Results of the Comparison of Mean Posttest Scores of 

Word Reading Performance and Functional Reading Performance (Total). 

The data and results of the comparison of mean posttest scores of the Word 
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Reading subdomain (Total and subskill wise) and Functional Reading 

Performance (Total) is given in Table 25. 

Table 25 

Data and Results of the t-test for the Mean Posttest Scores of Word Reading Subdomain 

(Total and subskill wise) and Functional Reading Performance (Total) of Experimental 

and Control Groups 

Domain Sub Skills 

Experimental 
Group 

Control 
Group t-

value 
Level of 

Significance 
Cohen’s  

d 
N Mean SD N Mean SD 

Word 
Reading 

Two letter word with 
symbol 

16 

1.87 0.50 

16 

1.68 0.70 1.00 ns - 

Multi letter word with 
Symbol 

2.18 0.65 1.87 0.61 1.43 ns - 

Word Reading –Total 4.18 0.91 3.56 0.89 1.83 ns - 

Functional Reading 
Performance (Total)  

17.75 1.69 16.25 1.80 2.12 0.05 0.69 

 

The third sub domain; Word Reading consisted of two subskills such 

as reading of two letter word with symbol and multi letter word with 

symbol. Critical ratios pertaining to Word Reading skills (total) and Sub 

skills are 1.83, 1.00 and 1.43 respectively which indicates that all t values are 

not found significant even at 0.05 level. 

 From the results, it can be understood that Functional Reading 

Performance was enhanced significantly after the implementation of the 

Academic Remedial Package except for the sub domain Word Reading.  

As none of the t-values are found statistically significance in case of   

Word Reading Subdomain (Total and subskill wise), analysis using Cohen’s d 

was not attempted. 
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The t value obtained for the Overall Functional Reading 

Performance (t=2.12) is found significant at 0.05 level, which indicates that 

there exists significant difference in the level of Functional Reading 

Performance of students with Intellectual Disability in the experimental 

and control groups. As higher mean score (17.75) is attached with the 

experimental group to which the newly developed remedial package was 

utilized, improved performance in Functional Reading (Total, selected 

subdomains and subskills) among students in the experimental group was 

evident than students in the control group.  

Effect Size Calculation using Cohen’s d Analysis. Overall scores of 

the Functional Reading Performance domain carries Cohen’s d values of 

0.69. From the Cohen’s d value analysis, it can be understood that Functional 

Reading Performance (Total) was improved with a moderate effect of the 

intervention. 

Comparison of Mean Posttest Scores of Functional Writing 

Performance. The mean performance of Experimental and Control groups 

on the posttest scores of Functional Writing Performance was studied and 

compared using the Mean Difference Analysis. The comparison was done 

for all the sub domains i.e., Pre-writing, Letter Writing and Word writing 

and associated subskills. The Mean and Standard Deviation of the posttest of 

Functional Writing both of the groups were found out and subjected to 

Mean Difference Analysis. Data and results of the comparison of Posttest 

Scores of Functional Writing Performance is presented and discussed in the 

following sections. 
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Data and Results of the Comparison of Mean Posttest Scores of 

Pre-Writing Performance. The data and results of the comparison of mean 

Posttest scores of the Pre-Writing subdomain (Total and subskill wise) is 

given in Table 26. 

Table 26 

Data and Results of the t-test for the Mean Posttest Scores of Pre-Writing Subdomain 

(Total and subskill wise) of Experimental and Control Groups 

Domain Sub Skills 

Experimental 
Group 

Control Group t-
value 

Level of 
Significance 

Cohen’s  
d 

N Mean SD N Mean SD 

Pre-
Writing 

Scribbling 

16 

2.75 0.57 

16 

2.12 0.34 3.10 0.01 1.34 

Joining dots 2.37 0.61 1.87 0.61 2.07 0.05 0.81 

Tracing 1.56 0.51 2.00 0.36 2.40 0.05 0.99 

Colouring 2.50 0.73 2.00 0.51 2.44 0.05 0.79 

Pre-Writing-Total 8.62 0.71 7.87 1.08 2.42 0.05 0.82 

ns- indicates not significant 

From Table 26, as per the results obtained from paired sample t test, 

the subskill Scribbling yielded critical ratio of 3.10, which is found to be 

significant at 0.01 level. Whereas, t-values obtained by Pre-Writing 

subdomain (Total) and other subskills; Joining dots, Tracing and Colouring 

yielded critical ratios 2.42, 2.07, 2.40, and 2.44 which are found significant at 

0.05 level. From the result, it can be considered that students in the 

Experimental and Control groups differ in their performance in Pre-writing 

(Total) and four subskills compared to their performance of the control 

group. From the mean Difference analysis, it can be understood that the 

posttest scores of the experimental group have higher mean scores when 

compared with the posttest scores of the control group except for the skill of 

tracing. In other words, it can be concluded that the newly developed 
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package has significant positive effect on enhancing the overall pre-writing 

skills and subskills than that of Conventional method of teaching children 

with Intellectual Disability.  

Effect Size Calculation using Cohen’s d Analysis. On the basis of 

Cohen’s d analysis, it can be understood that all the subskills coming under 

the sub domain Prewriting, except colouring, was found to large effect of the 

newly developed package. And the subskill, colouring has moderately 

influenced by the newly developed package.  

 Data and Results of the Comparison of Mean Posttest Scores of 

Letter Writing Performance. The data and results of the comparison of 

mean Posttest scores of the Letter Writing subdomain (Total and subskill 

wise) is given in Table 27. 

Table 27 

Data and Results of the t-test for the Mean Posttest Scores of Letter Writing Subdomain 

(Total and subskill wise) of Experimental and Control Groups 

Domain Sub Skills 

Experimental 
Group 

Control Group t-
value 

Level of 
Significance 

Cohen’s  
d 

N Mean SD N Mean SD 

Letter 
Writing 

Copying 

16 

2.12 0.71 

16 

1.62 0.71 2.07 0.05 0.70 

Single Letter writing 2.00 0.63 1.62 0.61 1.69 ns -- 

Two letter word 
writing 

1.75 0.68 1.56 0.51 0.89 ns -- 

Letter Writing –Total 5.43 1.03 4.81 0.98 1.83 ns -- 

ns- indicates not significant 

t values attached with Letter Writing sub domain (Total) and 

associated three subskills viz., Copying, single letter writing, two letter word 

writing are 1.83, 2.07, 1.69 and 0.89 respectively. From the result, the t value 

obtained for the subskill copying was found to be significant at 0.05 whereas t 
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value attached with Letter writing subdomain (Total) and other subskills were 

not found significant at even 0.05 level. From the result, it can be considered 

that students in the Experimental and Control groups differ in their 

performance in the subskill, copying compared to their performance of the 

control group. Hence it can be concluded that the newly developed package 

has not made significant effect on enhancing Letter writing performance of 

students with Intellectual Disability, except for the subskill copying. 

Effect Size Calculation using Cohen’s d Analysis. The Copying skill 

coming under the Letter writing sub domain also carries Cohen’s d value of 

0.70 which indicates ‘moderate’ effect of the newly developed package.   

Data and Results of the Comparison of Mean Posttest Scores of 

Word Writing Performance and Functional Writing Performance (Total). 

The data and results of the comparison of mean Posttest scores of the Word 

Writing subdomain (Total and subskill wise) and Functional Writing 

Performance (Total) is given in Table 28. 

Table 28 

Data and Results of the t-test for the Mean Posttest Scores of Word Writing Subdomain 

(Total and subskill wise) of Experimental and Control Groups 

Domain Sub Skills 

Experimental 
Group 

Control Group t-
value 

Level of 
Significance 

Cohen’s  
d 

N Mean SD N Mean SD 

Word 
Writing 

Two letter word with 
symbol 

16 

1.75 0.44 

16 

1.93 0.68 1.00 ns -- 

Multi. letter word 
without Symbol 

1.50 0.63 1.81 0.65 1.15 ns -- 

Word Writing –Total 3.93 0.99 4.37 0.61 1.33 ns -- 

Functional Writing 
Performance 

16 15.75 1.57 16 14.62 1.74 1.42 ns -- 

ns- indicates not significant 
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Critical ratios pertaining Word writing sub domain (Total) and 

associated   subskills namely writing of two letter word with symbol and 

multi letter word with symbol were 1.33, 1.00 and 1.15 respectively which 

are lower than that of table values at 0.05level. Hence it can be concluded 

that the newly developed package CARE ID found to have no statistically 

difference on enhancing letter writing performance (Total) and subskill wise.  

From Table, t value of overall Functional Writing Performance was 

found to be 1.42 which signifies the fact that there exists no significant 

difference between the level of Functional Writing Performance of students 

with intellectual Disability. Functional Writing Performance of experimental 

and control group do not differ significantly as a result of implementation of 

developed package.  

Data and Results of the Comparison of Mean Posttest Scores of 

Functional Arithmetic Performance.  

Three sub domains under Functional Arithmetic domain were Pre- 

Arithmetic, Numeric and Calculation. The mean performance of Experimental 

and Control groups on the posttest scores of Functional Arithmetic 

Performance was studied and compared using the Mean Difference Analysis. 

The comparison was done for Functional Arithmetic Performance (Total), all 

the sub domains and subskills. Data and results of the comparison of 

Posttest Scores of Functional Arithmetic Performance is presented and 

discussed in the following sections. 

Data and Results of the Comparison of Mean Posttest Scores of 

Pre-Arithmetic Performance. The data and results of the comparison of 
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mean Posttest scores of the Pre-Arithmetic subdomain (Total and subskill 

wise) is given in Table 29. 

Table 29 

Data and Results of the t-test for the Mean Posttest Scores of Pre-Arithmetic Subdomain 

(Total and subskill wise) of Experimental and Control Groups 

Domain Sub Skills 

Experimental 
Group 

Control Group t-
value 

Level of 
Significance 

Cohen’s 
d 

N Mean SD N Mean SD 

Pre-
Arithmetic 

Big and Small 
Identification 

16 

2.56 0.51 

 

 

16 

2.06 0.44 3.16 0.01 1.04 

Long and short 
Identification 

2.25 0.44 1.81 0.40 3.41 0.01 1.04 

More and less 
Discrimination 

2.68 0.47 2.25 0.57 2.40 0.05 0.82 

Shape 
Identification 

2.87 0.34 2.37 0.61 2.44 0.05 1.01 

Pre-Arithmetic –
Total 

9.31 0.70 8.25 1.06 3.44 0.01 1.18 

ns- indicates not significant 

From the Table 29, Mean posttest scores of experimental and control 

groups in connection with Functional Arithmetic Performance of students 

with Intellectual disability may be analyzed. As per the results obtained 

from paired sample t test, Pre - arithmetic domain (Total) and subskills i.e., 

Big and Small Identification, long and short identification, More and Less 

Discrimination and Shape Identification yielded critical ratios like 3.44, 3.16, 

3.41, 2.40, and 2.44 respectively which means that t-values of overall Pre - 

arithmetic skill and subskills such as big and small identification, long and 

short identification are found significant at 0.01 level. Whereas, t-values for 

subskills such as More and less Identification and Shape Discrimination are 

found significant at 0.05 level. From the result, it can be considered that 
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students in the Experimental and Control groups differ in their performance 

in Pre-arithmetic subdomain (Total) and four subskills compared to their 

performance of the control group. From the mean value analysis, it can be 

understood that posttest scores attached with experimental group have 

higher mean scores when compared with the posttest scores of control 

group. In other words, it can be concluded that newly developed package 

has significant positive effect on enhancing the overall Pre - arithmetic skills 

and subskills than that of Conventional method of teaching children with 

Intellectual Disability. 

 Interpretations from Cohen’s d Analysis. Cohen’s d was used to 

understand how far the newly developed package effected on enhancing 

Functional Arithmetic Performance of students with Intellectual Disability. 

The subskills Pre – arithmetic subdomain; Big and small Identification, Long 

and short Identification, More and less Identification and Shape identification 

coming under Pre - arithmetic domain holds Cohen’s d value 1.04, 1.04, 0.82, 

1.01 respectively which indicate that there exists large effect of the newly 

developed package enhancing Pre - arithmetic performance. For overall Pre - 

arithmetic skill, Cohen’s d value was found to be 1.18 which clearly indicate 

the fact that the newly developed package has high effect on enhancing Pre - 

arithmetic performance of students with Intellectual Disability. 

Data and Results of the Comparison of Mean Posttest Scores of 

Numeric Performance. The data and results of the comparison of mean 

Posttest scores of the Numeric subdomain (Total and subskill wise) is given 

in Table 30. 
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Table 30 

Data and Results of the t-test for the Mean Posttest Scores of Numeric Subdomain (Total 

and subskill wise) of Experimental and Control Groups 

Domain Sub Skills 

Experimental 
Group 

Control Group t-
value 

Level of 
Significance 

Cohen’s 
d 

N Mean SD N Mean SD 

Numeric 

Rote Counting 

16 

2.75 0.44 

 

 

16 

2.31 0.70 2.15 0.05 0.75 

Number symbol 
Identification 

1.87 0.50 1.56 0.51 2.07 0.05 1.86 

Meaningful 
Counting 

1.93 0.57 1.68 0.47 1.46 ns - 

Numeric- Total 6.37 1.08 5.56 1.09 2.08 0.05 0.77 

ns- indicates not significant 

Numeric was the second sub-domain coming under Functional 

Arithmetic Domain. Numeric consisted of 3 subskills i.e., Rote counting, 

Number Symbol Identification and Meaningful Counting. Critical ratios 

attached with three subskills and Numeric domain (Total) are 2.15, 2.07, 

1.46, and 2.08 respectively. As per the t value analysis, all the scores except 

the subskill Meaningful Counting was found significant at 0.05 level. From 

the result, it can be understood that posttest scores attached with 

experimental group have higher mean scores when compared with the 

control group for all the subskills other than the skill of Meaningful 

Counting. From the result, it can be considered that students in the 

Experimental and Control groups differ in their performance in Numeric 

subdomain (Total) and select subskills compared to their performance of the 

control group. In other words, it can be concluded that the newly developed 

package has significant positive effect on enhancing the overall performance 

in Numeric subdomain and subskills than that of Conventional method of 

teaching children with Intellectual Disability. 
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Interpretations from Cohen’s d Analysis. Skill wise score of the 

Numeric sub domain holds Cohen’s d value as 0.75 1.86 and 0.77 which 

attributes to Rote counting, Number symbol Identification, and overall 

Numeric performance respectively. From the d value analysis, it can be 

understood that newly developed package has made moderate effect in case 

of on numeric Subdomain and Rote counting. In case of Number symbol 

Identification, the newly developed package has made large effect. 

Data and Results of the Comparison of Mean Posttest Scores of 

Calculation Performance and Functional Arithmetic Performance (Total). 

The data and results of the comparison of mean Posttest scores of the 

Calculation subdomain (Total and subskill wise) and Functional Arithmetic 

Performance (Total) is given in Table 31. 

Table 31 

Data and Results of the t-test for the Mean Posttest Scores of Calculation Subdomain 

(Total and subskill wise) and Functional Arithmetic Performance (Total). of Experimental 

and Control Groups 

Domain Sub Skills 

Experimental 
Group 

Control Group 
t-value 

Level of 
Significance 

Cohen’s 
d 

N Mean SD N Mean SD 

Calculation 

Simple 
Addition 

16 

2.06 0.57 

 

16 

1.87 0.50 1.14 ns - 

Simple 
Subtraction 

1.93 0.25 1.75 0.44 1.86 ns - 

Calculation –
Total 

4.00 0.89 3.87 0.71 0.80 ns - 

Functional Arithmetic 
(Total)  

16 18.25 1.73 16 17.31 1.88 2.39 0.05 0.52 

ns- indicates not significant 

The third sub domain Calculation consisted of two subskills such as 

Addition and Subtraction. Critical ratios pertaining to Sub skills (Addition, 
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Subtraction) and Calculation skills (Total) are 1.14, 1.86 and 0.80 respectively 

which indicates that all the scores are lower than the table value for 

significance even at 0.05 level. This clarifies that there exists no significant 

difference between the performance of experimental and control group in 

case of the select subskills of Calculation. 

 Overall Functional Arithmetic Performance of students holds t value 

of 2.39, which indicates that there exists significant difference in between the 

level of Functional Arithmetic Performance of experimental and control 

group at 0.05 level. This points that there exists significant difference 

between the Overall Functional Arithmetic Performance of experimental and 

control groups. From the mean value analysis, it was found that means score 

attached with experimental group (18.25) was higher than that of means 

scores pertaining to control group (17.31). This can be considered as a clear 

indication of the result that the prepared package was effective enough to 

enhance the Overall Functional Arithmetic Performance of students with 

Intellectual Disability  

Interpretations from Cohen’s d Analysis. Overall score of the 

Functional arithmetic domain holds Cohen’s d value as 0.52. From the 

Cohen’s d value analysis, it can be understood that newly developed 

package has moderate effect on performance in numeric Subdomain.  

Data and Results of the Comparison of the Mean Posttest Scores of 

Functional Academic Performance.  

The mean performance of Experimental and Control groups on the 

posttest scores of Functional Academic Performance was studied and 
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compared using the Mean Difference Analysis. The results of the comparison 

of the mean Posttest scores of Functional Academic Performance are given 

in Table 32. 

Table 32 

Data and Results of the t-test for the Comparison of Mean Posttest Scores of Functional 

Academic Performance of Experimental and Control Groups 

Domain 
Experimental Group Control Group t-

value 
Level of 

Significance 
Cohen’s  

d N Mean SD N Mean SD 

Functional 
Academic 

Performance 
16 52.31 3.04 16 50.00 2.78 2.12 0.05 0.79 

 

From Table 32, t- test value obtained for the comparison of Functional 

Academic Performance of students with intellectual Disability between the 

Experimental group and control group was analyzed. The obtained t value 

(2.12) was significant at 0.05 level and it can be concluded that there exists 

significant difference between the experimental and control groups in case 

of their Functional Academic Performance.  

As higher mean score of Functional Academic Performance is 

attached with the experimental group, they are found advantageous over 

the control group in overall Functional Academic Performance of Students 

with Intellectual Disability. 

 Interpretations from Cohen’s d Analysis. By Cohen’s d analysis, the 

obtained value was 0.79 which indicates a moderate effect of Academic 

remedial package on enhancing Functional Academic Performance of 

children with Intellectual Disability. 
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Comparison of Mean Gain Scores of Functional Academic Performance. 

 The performance of Experimental and Control groups on the Mean 

Gain scores was studied and compared using the Mean Difference Analysis. 

The comparison was done for all the domains, sub domains and subskills 

related to Functional Academic Performance.  

Comparison of the Mean Gain Scores of Functional Reading 

Performance. The Mean and Standard Deviation of the Gain scores of 

Functional Academic Performance of both of the groups were found out and 

subjected to Mean Difference Analysis. The data and results of the gain 

scores of Functional Reading performance presented and discussed in the 

following sections. Pre Reading, Letter Reading and Word Reading are the 

three major sub domains coming under Functional Reading Domain. 

Data and Results of the Comparison of Mean Gain Scores of Pre-

Reading Performance. The data and results of the comparison of mean 

Gain scores of the Pre-Reading subdomain (Total and subskill wise) is 

given in Table 33.  

Table 33 

Data and Results of the t-test for the Mean Gain Scores of Pre- Reading Subdomain (Total 

and subskill wise) of Experimental and Control Groups 

Sub 
Domain 

Sub Skills 
Experimental Group Control Group 

t-value 
Level of 

Significance N Mean SD N Mean SD 

Pre 
Reading 

Colour Identification 

16 

0.56 0.62 

16 

0.31 0.47 1.07 NS 

Common object 
Identification 

2.37 0.61 1.81 0.54 2.76 0.01 

Left and Orientation 0.81 0.54 0.37 0.50 2.15 0.05 

Matching  0.81 0.40 0.31 0.47 3.16 0.01 

Pre Reading –Total 
 

2.31 0.94 
 

1.06 0.77 4.03 0.01 
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The analysis of gain scores was the estimation of the variance 

between pretest and posttest scores in terms of treatment versus control 

design. In other words, this method was used to decide the effect of a 

treatment on the difference between pre- and posttest scores compared to a 

control group.  

As per the results obtained from paired sample t test, Subskills and 

Pre reading subdomain (Total) yielded critical ratios pertaining to gain score 

like 1.07, 2.76, 2.15, 3.16 and 4.03 respectively which means all the t values 

are found significant at 0.01 level in case of Pre reading subdomain (Total) 

and subskills; Common object Identification, and Matching. Whereas the  

t value obtained for the sub skill Left and Right orientation was found 

significant at 0.05 level. But the t value obtained for the sub skill Colour 

identification was not found significant even at 0.05 level. From the result, it 

can be considered that students in the Experimental group differ in their 

performance in Pre-reading (Total) and four subskills except colour 

identification, compared to their counterparts in the control group.  

From the mean value analysis, it can be understood that higher mean 

gain scores are attached with experimental group compared to the control 

group. In other words, it can be concluded that newly developed package 

has significant positive effect on enhancing the overall pre reading skills and 

subskillsexcept colour identification, than that of Conventional method of 

teaching children with Intellectual Disability. 

 Data and Results of the Comparison of Mean Gain Scores of Letter 

Reading Performance. The data and results of the comparison of mean 
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Gain scores of the Letter Reading subdomain (Total and subskill wise) is 

given in Table 34. 

Table 34 

Data and Results of the t-test for the Mean Gain Scores of Letter Reading Subdomain (Total 

and subskill wise) of Experimental and Control Groups 

Sub 
Domain 

Sub Skills 
Experimental Group Control Group 

t-value 
Level of 

Significance N Mean SD N Mean SD 

Letter 
Reading 

Rote recitation of 
letters 

16 

0.68 0.47 

16 

0.12 0.34 3.57 0.01 

Single letter 
Identification 

0.93 0.68 0.37 0.50 3.09 0.01 

Two letter word 
without symbol 
identification 

0.50 0.51 0.62 0.50 0.62 NS 

Letter Reading –Total 
 

1.87 0.88 
 

1.18 0.91 2.03 0.05 

 

Letter Reading consisted of 3 subskills i.e., Rote recitation of letters, 

Single Letter Identification and Two letter word Identification and critical 

ratios attached with three subskills and Letter reading subdomain (Total) are 

3.57, 3.09, 0.62 and 2.03 respectively. The t-values for Rote recitation of 

letters, and Single Letter Identification are significant at 0.01 level and the t-

value for Letter reading subdomain (Total) is found significant at 0.05 level. 

But the t-value for Two letter word Identification is not found significant 

even at 0.05 level. From the result, it can be considered that students in the 

Experimental and Control groups differ in their performance in Letter-

reading (Total) and subskills except Two letter word Identification, 

compared to their performance of the control group.  

From the mean value analysis, it can be understood that higher mean 

gain scores are attached with experimental group when compared with the 
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control group for all the subskills other than Identification of Two letter 

words. In other words, it can be concluded that newly developed package 

has significant positive effect on enhancing the overall Letter reading skills 

and select subskills than that of Conventional method of teaching children 

with Intellectual Disability. 

 Data and Results of the Comparison of Mean Gain Scores of Word 

Reading Performance and Functional Reading Performance (Total). The 

data and results of the comparison of mean Gain scores of the Word 

Reading subdomain (Total and subskill wise) and Functional Reading 

Performance (Total) is given in Table 35. 

Table 35 

Data and Results of the t-test for the Mean Gain Scores of Word Reading Subdomain (Total 

and subskill wise) and Functional Reading Performance (Total) of Experimental and 

Control Groups 

Sub 
Domain 

Sub Skills 
Experimental Group Control Group 

t-value 
Level of 

Significance N Mean SD N Mean SD 

Word 
Reading 

Two letter word with 
symbol 

16 

0.31 0.47 

16 

0.18 0.40 1.00 NS 

Multi letter word with 
symbol 

0.50 0.51 0.25 0.44 1.46 NS 

Word Reading –Total 
 

1.06 0.85 
 

0.43 0.62 3.10 0.01 

Functional Reading Performance 16 3.93 0.85 16 2.25 1.06 4.27 0.01 
 

The subdomain, Word Reading consisted of two subskills such as two 

letter word Identification and Multi Letter Identification of word with 

symbol. Critical ratios pertaining to Sub skills, three letter word 

Identification and Multi Letter Identification of word and Word reading 

(Total) are 1.00, 1.46, and 3.10 respectively which indicates the t-value 

obtained for Word reading (Total) only was found significant at 0.05 level. 
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From the result, it is clear that students in the Experimental group 

differ in their performance in Word reading (Total) only, compared to their 

counterparts in the control group. In other words, the newly developed 

package has significant positive effect on enhancing the overall Word 

reading only comparing with Conventional method of teaching children 

with Intellectual Disability. 

Comparison of Mean Gain Scores of Functional Writing 

Performance. The mean performance of Experimental and Control groups 

on the Gain scores of Functional Writing Performance was studied and 

compared using the Mean Difference Analysis. The comparison was done 

for all the sub domains i.e., Pre-writing, Letter Writing and Word writing 

and associated subskills. The Mean and Standard Deviation of the gain 

scores of Functional Writing both of the groups were found out and 

subjected to Mean Difference Analysis. Data and results of the comparison 

of Gain Scores of Functional Writing Performance is presented and 

discussed in the following sections. 

Data and Results of the Comparison of Mean Gain Scores of Pre-

Writing Performance. The data and results of the comparison of mean Gain 

scores of the Pre-Writing subdomain (Total and subskill wise) is given in 

Table 36. 
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Table 36 

Data and Results of the t-test for the Mean Gain Scores of Pre-Writing Subdomain (Total 

and subskill wise) of Experimental and Control Groups 

Sub 
Domain 

Sub Skills 

Experimental 
Group 

Control Group t-
value 

Level of 
Significance 

N Mean SD N Mean SD 

Pre-
Writing 

Scribbling 

16 

1.06 0.68 

 

 

16 

0.56 0.51 2.42 0.05 

Joining dots 1.06 0.77 0.50 0.51 2.33 0.05 

Tracing 0.06 0.25 0.37 0.50 2.61 0.01 

Colouring 0.68 0.47 0.31 0.47 2.08 0.05 

Pre-Writing –Total 
 

2.43 0.81  1.50 1.26 2.76 0.01 

 

Pre-Writing, Letter Writing and Word Writing are the three major sub 

domains coming under Functional Writing domain. Pre-Writing holds 4 

subskills i.e., Scribbling, Joining Dots, Tracing and Colouring. As per the 

results obtained in Table 36, subskills and Pre-Writing domain (Total) 

yielded critical ratios pertaining to gain scores like 2.42, 2.33, 2.61, 2.08 and 

2.76 respectively. From the result, it is seen that the t-value obtained for 

tracing performance (2.61) is found to be significant at 0.01 level and t – 

values for all other subskills and Pre-Writing domain (Total) are found 

significant at 0.05 level.  

From the result, it can be considered that students in the 

Experimental and Control groups differ in their performance in Word-

reading (Total) and all subskills, compared to the control group.  

From the result, it is clear that gain scores attached with experimental 

group have higher mean scores when compared with the posttest scores of 

control group except for the skill of tracing. In other words, the newly 

developed package has significant positive effect on enhancing the overall 
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pre-writing skills and subskills than that of Conventional method of 

teaching children with Intellectual Disability. 

 Data and Results of the Comparison of Gain Scores of Letter 

Writing Performance. The data and results of the comparison of mean 

Gain scores of the Letter Writing subdomain (Total and subskill wise) is 

given in Table 37. 

Table 37 

Data and Results of the t-test for the Mean Gain Scores of Letter Writing Subdomain (Total 

and subskill wise) of Experimental and Control Groups 

Sub 
Domain 

Sub Skills 

Experimental 
Group 

Control Group t-
value 

Level of 
Significance 

N Mean SD N Mean SD 

Letter 
Writing 

Copying  

16 

0.62 0.61 

16 

0.31 0.47 1.43 Ns 

Single letter writing 0.43 0.51 0.31 0.47 0.80 Ns 

Two letter word  0.56 0.51 0.31 0.47 1.46 Ns 

Letter Writing –Total 
 

1.31 0.60  1.06 0.77 1.07 Ns 
 

 

Letter Writing was the second sub-domain coming under Functional 

Writing Domain. Letter Writing consisted of 3 subskills i.e., Copying, Single 

letter writing, two letter word writing. Critical ratios attached with three 

subskills and Letter Writing domain (Total) are 1.43, 0.80, 1.46 and 1.07 

respectively. As per the results, none of the t-values are found significant 

even at 0.05 level. Hence it can be concluded that newly developed package 

has no statistically significant effect on enhancing Letter Writing skills of 

Children with Intellectual Disability. 

Data and Results of the Comparison of Mean Gain Scores of Word 

Writing Performance and Functional Writing Performance (Total). The data 

and results of the comparison of mean gain scores of the Word Writing 
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subdomain (Total and subskill wise) and Functional Writing Performance 

(Total) is given in Table 38. 

Table 38 

Data and Results of the t-test for the Mean Gain Scores of Word Writing Subdomain (Total 

and subskill wise) of Experimental and Control Groups 

Sub 
Domain 

Sub Skills 

Experimental 
Group 

Control Group t-
value 

Level of 
Significance 

N Mean SD N Mean SD 

Word 
writing 

Two letter word with 
symbol 

16 

0.18 0.40 

16 

0.43 0.51 1.73 Ns 

Multi letter word 
with symbol 

0.12 0.34 0.18 0.40 0.56 Ns 

Word Writing –Total 
 

1.37 0.88  1.93 0.77 1.71 Ns 

Functional Writing- Total 16 3.50 1.41 16 2.93 1.28 1.07 Ns 

 

Third sub domain Word Writing consisted of two subskills such as 

writing of Two letter word with symbol and writing of three letter word 

with symbol. Critical ratios pertaining to Sub skills (Two letter word with 

symbol, three letter word without symbol), Word writing skills (Total) and 

Functional Writing (Total) are 1.73, 0.50, 1.71 and 1.07 respectively. As per 

the results, none of the t-values are found significant even at 0.05 level. 

Hence it can be concluded that newly developed package has no statistically 

significant effect on enhancing Word Writing skills of Children with 

Intellectual Disability. 

Data and Results of the Comparison of Mean Gain Scores of Functional 

Arithmetic Performance.  

Three sub domains under Functional Arithmetic domain were Pre- 

Arithmetic, Numeric and Calculation. The mean performance of 
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Experimental and Control groups on the Gain scores of Functional 

Arithmetic Performance was studied and compared using the Mean 

Difference Analysis. The comparison was done for Functional Arithmetic 

Performance (Total), all the sub domains and subskills. Data and results of 

the comparison of Gain Scores of Functional Arithmetic Performance is 

presented and discussed in the following sections 

Data and Results of the Comparison of Mean Gain Scores of Pre-

Arithmetic Performance. The data and results of the comparison of mean 

Gain scores of the Pre-Arithmetic subdomain (Total and subskill wise) is 

given in Table 39. 

Table 39 

Data and Results of the t-test for the Mean Gain Scores of Pre-Arithmetic Subdomain 

(Total and subskill wise) of Experimental and Control Groups 

Domain Sub Skills 
Experimental Group Control Group t-

value 
Level of 

Significance N Mean SD N Mean SD 

Pre - 
arithmetic 

Big and Small 

16 

0.93 0.68 

16 

0.25 0.44 3.90 0.01 

Long and short 0.56 0.51 0.18 0.40 2.42 0.05 

More and less 1.06 0.68 0.37 0.50 3.14 0.01 

Shape 
Identification 

1.31 0.47 0.68 0.60 3.10 0.01 

Pre-Arithmetic 
–Total  

3.12 1.31 
 

1.31 0.87 4.31 0.01 

 

Pre-arithmetic domain holds 4 subskills i.e., Big and Small 

Identification, long and short identification, More and Less identification 

and shape identification. As per the results obtained from paired sample  

t test, all subskills and Pre-Arithmetic domain (Total) yielded critical ratios 

like 3.90, 2.42, 3.14, 3.10 and 4.31 respectively. All t-values of subskills except 
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long and short Identification are found significant at 0.01 level and the  

t-value of the skill of long and short Identification was found to be 

significant at 0.05 level. From the result, it can be understood that students 

in the Experimental and Control groups differ in their performance in Pre-

Arithmetic domain (Total) and all subskills. 

 From the mean difference analysis, it can be understood that higher 

mean gain scores attached with experimental to which the newly developed 

Remedial Package was implemented, comparing with the Control group, 

where Conventional method of teaching children with Intellectual Disability 

was used. 

Data and Results of the Comparison of Mean Gain Scores of 

Numeric Performance. The data and results of the comparison of mean 

Gain scores of the Numeric subdomain (Total and subskill wise) is given in 

Table 40. 

Table 40 

Data and Results of the t-test for the Mean Gain Scores of Numeric Subdomain (Total and 

subskill wise) of Experimental and Control Groups 

Domain Sub Skills 
Experimental Group Control Group t-

value 
Level of 

Significance N Mean SD N Mean SD 

Numeric 

Rote counting 

16 

1.06 0.68 

16 

0.81 0.65 1.16 ns 

Meaningful 
Counting 

0.62 0.50 0.25 0.44 2.42 0.05 

Number symbol 
Identification 

0.56 0.51 0.12 0.34 2.40 0.05 

Numeric - Total 
 

2.06 0.44 
 

1.18 0.75 3.95 0.01 

 

Numeric was the second sub-domain coming under Functional 

Arithmetic Domain. Numeric consisted of 3 subskills i.e., Rote counting, 
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Meaningful Counting and Number symbol identification. Critical ratios 

attached with three subskills and Numeric subdomain (total) are 1.16, 2.42, 

2.40, 3.95 respectively.  

From Table 40, all t-values of subskills except Rote counting are found 

significant at 0.05 level and the t-value of the Numeric subdomain (total) 

was found to be significant at 0.01 level. From the result, it can be 

understood that students in the Experimental and Control groups differ in 

their performance in Numeric subdomain (Total) and all subskills except 

Rote counting. 

            From the mean difference analysis, it can be understood that higher 

mean gain scores are attached with experimental to which the newly 

developed Remedial Package was implemented, comparing with the 

Control group, where Conventional method of teaching children with 

Intellectual Disability was used. In other words, it can be concluded that 

newly developed package has significant positive effect on enhancing the 

overall Numeric and subskills than that of Conventional method of teaching 

children with Intellectual Disability.  

Data and Results of the Comparison of Mean Gain Scores of 

Calculation Performance and Functional Arithmetic Performance (Total). 

The data and results of the comparison of mean Gain scores of the 

Calculation subdomain (Total and subskill wise) and Functional Arithmetic 

Performance (Total) is given in Table 41. 
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Table 41 

Data and Results of the t-test for the Mean Gain Scores of Calculation Subdomain (Total 

and subskill wise) and Functional Arithmetic Performance (Total) of Experimental and 

Control Groups 

Domain Sub Skills 
Experimental Group Control Group t-

value 
Level of 

Significance N Mean SD N Mean SD 

Calculation 

Addition 
16 

0.68 0.47 
16 

0.37 0.50 1.77 ns 

Subtraction 0.56 0.51 0.31 0.47 1.73 ns 

Calculation –
Total  

1.25 0.68 
 

0.93 0.68 1.77 ns 

Functional Arithmetic 
Performance 

16 4.81 0.83 16 3.00 0.96 4.78 0.01 

 

Third subdomain Calculation consisted of two subskills namely 

Addition and Subtraction. Critical ratios pertaining to Sub skills (Addition, 

Subtraction) and Calculation skills (Total) are 1.77, 1.73 and 1.77 respectively 

which indicates that all the scores are not found significant even at 0.05 level. 

Newly developed package CARE ID found to has no statistically significant 

effect on enhancing the subskills and overall skill of Calculation. 

Data and Results of the Comparison of the Mean Gain Scores of Functional 

Academic Performance.  

The mean performance of Experimental and Control groups on the 

Gain scores of Functional Academic Performance was studied and 

compared using the Mean Difference Analysis. The results of the 

comparison of the mean gain scores of Functional Academic Performance 

are given in Table 42. 
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Table 42 

Data and Results of the t-test for the Comparison of Mean Gain Scores of Functional 

Academic Performance of Experimental and Control Groups 

Domain 
Experimental Group Control Group 

t-value 
Level of 

Significance N Mean SD N Mean SD 

Functional Academic 
Performance (Total)  

16 11.06 0.92 16 9.68 1.49 3.29 0.01 

  

From Table 42, the obtained t value for Functional Academic 

Performance was 3.29 which was greater than that of table value and found 

significant at 0.01 level and it can be concluded that there exists significant 

difference between the experimental and control group in terms of mean 

gain scores. Mean Gain score pertaining to experimental group was 

significantly higher than that of control group. In other words, it can be 

viewed that new developed package has significant effect on enhancing 

Functional Academic Performance of students with Intellectual Disability. 

Skill Wise Analysis of the Functional Academic Performance between the 

Experimental and Control Groups Before and After Intervention 

In this segment, Skill Wise Analysis of the Functional Academic 

Performance between the Experimental and Control Groups Before and 

After Intervention was considered using frequencies and percentages 

calculation, so as to have a thorough understanding of the changes 

happened to students during the period of the treatment.   

 Skill Wise Analysis of the Functional Reading Performance 

between the Experimental and Control Groups Before and After 

Intervention. Changes occurs in the performance of students in 

Experimental and Control Groups with respect to each subskill under 
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Functional Reading domain as a result of implementation of package is 

given in the following. The rate of improvement as well as the nature of the 

change occurred is portrayed to the large extend possible on the basis of 

number of samples processed from one level to another as a result of the 

intervention.  

 Skill Wise Analysis of the Pre- Reading Performance between the 

Experimental and Control Groups Before and After Intervention. 

Frequencies of Pre-Reading Performance (Subskills Wise) Before and After 

Intervention with Respect to Experimental Group is presented in Table 43. 

Table 43 

Frequencies and Percentage of the Pre- Reading Performance (subskill wise) Between 

Experimental and Control Groups Before and After Intervention  

Group Sub Skills 

        Before   Intervention                     After Intervention 

Dependent 
With 

prompt 
 

Dependent 
With 

prompt 
Independent 

Ex
p

er
im

en
ta

l G
ro

u
p

 Colour Identification 5 (31.25%)  11 (68.8%)   2 (12.5%)  8 (50%)  6 (37.5%)  

Common Object       
Identification 

6 (37.5%)  10(62.5%)  
 

1(6.25%)  8(50%)  7 (43.75%)  

Left and Right 
Orientation 

10 (62.5%)  6 (37.5%)  
 

3(18.75%)  7(43.75%)  6(37.5%)  

Matching 10(62.5%)  6(37.5%)   3(18.75%)  7(43.75%)  6(37.5%)  

C
o

n
tr

o
l G

ro
u

p
 Colour Identification 9(56.25%)  7 (43.75%)   5 (31.25%)  10 (62.5%)  1(6.25%)  

Common Object 4(25%)  12(75%)   4(25%)  11 (68.75%)  1(6.25%)  

Left and Right 
Orientation 

8(50%)  8 (50%)  
 

3 (18.75%)  12 (75%)  1 (6.25%)  

Matching 6(37.5%)  10(62.5%)   1(6.25%)  15 (93.75%)  -- 

 

Table 43 delineates changes in the Pre- reading performance of the 

experimental and Control groups. Three categories—'dependent,' 'with 

prompt,' and 'independent'—denote the levels of performance in the 

experimental and control groups. The 'dependent' category comprises those 
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unable to complete a task even with assistance; 'with prompt' includes 

children succeeding with any form of assistance, and 'independent' pertains 

to those autonomously performing tasks. The table illustrates the 

frequencies and percentage of students’ status in 'Dependent' to 'With 

Prompt' before the intervention. The table also indicates the frequencies and 

percentage of students progressed from ‘dependent ‘category to ‘with 

prompt’ and ‘independent’ category, after the intervention and serving as a 

clear indicator of the impact of the newly developed package. A 

comparative Skill Wise Analysis of the Performance of students Before and 

After Intervention between the Experimental and Control Groups will 

provide a clear picture of the results of the intervention. 

Colour Identification. In the Experimental group, before intervention, 

the status of students regarding Colour Identification skill revealed that 31.2% 

of the total sample was in Dependent category and 68.8% of the total sample 

was able to carry out the task with the help of Prompts/ Assistance.  

 After the intervention, it was observed that the number of students in 

the ‘dependent’ category and with prompt was reduced into 12.5% and 50% 

respectively. At the same time, 37.5% of the total sample was promoted to 

the independent category which needed no assistance/prompts to achieve 

the task. Also, the percentage of students who made use of prompts/ 

assistance was reduced from 68.8% to 50%. This clearly unveils the fact that 

the newly developed package was quite capable enough to enhance the 

potential of Colour Identification Skill.  
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In the control group, before intervention, the performance pertaining 

to Colour Identification skill showed 56.25% of the total sample under 

Dependent category and 43.75% of the total sample was able to carry out the 

task with the help of Prompts/Assistance. 

After the posttest, it was revealed that there was only 31.25% 

remained in Dependent group and 62.5% was capable to do the task with the 

help of prompts. 6.25% of the total sample was promoted to independent 

category from the category which needed assistance/prompts to achieve the 

task. It was very much evident that the rate of students existed in 

‘dependent’ category as well as ‘with prompt’ category in the pretest was 

promoted to the next levels in the posttest. But the rate of acquisition of 

independence/proficiency was low (6.25%) when compared with the 

experimental group. 

 Common Object Identification. Before intervention, the status of the 

Experimental group regarding Common object Identification skill constituted 

to 37.5% of the total sample under Dependent category and 62.5% of the total 

sample were able to carry out the task with the help of Prompts/ Assistance. 

After the intervention, it was observed that the number of students in 

the ‘dependent’ category and with prompt was reduced into 6.25% and 50% 

respectively. Also, the percentage of students who made use of prompts/ 

assistance was reduced from 62.5% to 50%. At the same time 43.75% of the 

total sample found to have achieved independent proficiencies in carrying 

out the skill. It was very evident that the newly developed package enhances 

the potential of Common object Identification. 
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In the control group, before intervention, performance regarding 

Common object Identification skill showed 25% of the total sample under 

Dependent category and 75% of the total sample came under ‘with 

Prompts/Assistance’.  

After the intervention, sample in Dependent category remained the 

same which indicated that the Conventional method of teaching held limited 

impact on enabling the sample to achieve independence in the skill of 

Common object Identification. 68.8% of the total sample was promoted to 

the category which needed assistance/ prompts to achieve the task. Just one 

student achieved independent proficiency in the skill of Common object 

Identification. It can be seen that the rate of students’ performance existed in 

the dependent and the ‘with prompt’ categories promoted to the next levels 

in the posttest was low compared with the performance of Experimental 

group which receives Intervention through newly developed Package.  

Left and Right Orientation. Before intervention, the status of the 

Experimental group regarding Left and Right Orientation skill exposed that 

62.5% of the total sample was under Dependent category and 37.5% of the 

total sample was able to carry out the task with the help of Prompts/ 

Assistance.  

After the intervention, it was observed that the number of students in 

the ‘dependent’ category and with prompt was reduced into 18.75% and 

43.75% respectively. Also, the percentage of students who made use of 

prompts/assistance was increased from 37.5% to 43.75%. At the same time, 

37.5% of the total sample was promoted to the independent category which 
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needed no assistance/prompts to achieve the task. This clearly unveils the 

fact that the newly developed package was quite capable enough to enhance 

the potential of Colour Identification Skill. 

In the control group, before intervention, performance of the ‘Left and 

Right Identification’ revealed that 50% of the total sample was under 

Dependent category and the remaining 50% of the total sample was able to 

carry out the task with the help of Prompts/ Assistance 

 After the intervention, the percentage decreased to 18.8 in the 

Dependent category and 75% of the total sample was promoted to the 

category which needed prompts to achieve the task. Just one student (6.2% 

of the total sample) achieved independent proficiency in the skill of 

Common object Identification. It can be seen that the rate of students existed 

in the dependent and the ‘with prompt’ categories promoted to next levels 

after intervention are low compared with the performance of Experimental 

group who receives Intervention through newly developed Package. 

 Matching. Before intervention, the status of the Experimental group 

regarding Matching skill revealed that 62.5% of the total sample was under 

Dependent category and 37.5% of the total sample was able to carry out the 

task with the help of Prompts/Assistance.  

After the Intervention, it was understood that there was only 18.75% 

remained in Dependent group and 43.75% of the total sample was promoted 

to the category which needed assistance/ prompts to achieve the task. 37.5% 

of the total sample found to have achieved independent proficiencies in 

carrying out the skill. This clearly unveils the fact that the newly developed 
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package was meticulous to enhance the potential of Colour Identification 

Skill. 

In the control group, before intervention, performance in the 

‘Matching skill’ revealed that 37.5% of the total sample was under 

Dependent category and the remaining 62.5% of the total sample was able to 

carry out the task with the help of Prompts/ Assistance. 

 After the posttest, sample in Dependent category was reduced to 6.2% 

and 93.75% of the total sample was promoted to the category which needed 

prompts to achieve the task. Not even a single student was there to achieve 

independent proficiency in the skill of Matching. It can be seen that the rate 

of students existed in dependent category as well as ‘with prompt’ category 

promoted to the next levels in the posttest are low compared with the 

performance of Experimental group who received Intervention through 

newly developed Package. 

 Skill Wise Analysis of the Letter Reading Performance between the 

Experimental and Control Groups Before and After Intervention. 

Frequencies of Letter Reading Performance (Subskills Wise) Before and 

After Intervention with Respect to Experimental Group is presented in Table 

44. 
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Table 44 

Frequencies and Percentage of the Letter Reading Performance (subskill wise) Between 

Experimental and Control Groups Before and After Intervention  

Group Sub Skills 

        Before   Intervention                     After Intervention 

Dependent 
With 

prompt 
 

Dependent 
With 

prompt 
Independent 

Ex
p

er
im

en
ta

l G
ro

u
p

 

Rote Recitation of 
Malayalam Letters 

9(56.25%)  7(43.75%)  
 

2(12.5%)  10(62.50%)  4(25%)  

Single Letter 
Identification 

8(50%)  8(50%)  
 

1 (6.25%)  7 (43.75%)  8(50%)  

Two Letter Word 
identification 

12 (75%)  4(25%)  
 

9(56.25%)  3(18.75%)  4(25%)  

C
o

n
tr

o
l G

ro
u

p
 Rote Recitation  8(50%)  8(50%)   7(43.75%)  8(50%)  1(6.25%)  

Single Letter 
Identification 

7 (43.75%)  9 (56.25%)  
 

2 (12.5%)  13 (81.25%)  1(6.25%)  

Two letter word 
identification 

10 (62.5%)  6(37.5%)  
 

2(12.5%)  13(81.25%)  1 (6.25%)  

 

From Table 44, depicts the changes in the Letter reading performance 

of the experimental and Control groups. The table illustrates the frequencies 

and percentage of students’ status in 'Dependent' to 'With Prompt' before 

the intervention. The table also indicates the frequencies and percentage of 

students progressed from ‘dependent ‘category to ‘with prompt’ and 

‘independent’ category, after the intervention and serving as a clear 

indicator of the impact of the newly developed package. A comparative Skill 

Wise Analysis of the Performance of students Before and After Intervention 

between the Experimental and Control Groups will provide a clear picture 

of the results of the intervention. 

Rote Recitation of Malayalam Letters. Before intervention, the status 

of the Experimental group regarding ‘Rote recitation of Malayalam letters’ 

revealed that 56.25% of the total sample was under Dependent category and 
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43.75% of the total sample was able to carry out the task with the help of 

Prompts/Assistance.  

 After the Intervention, it was understood that there was only 12.5% 

stayed back in the Dependent group and 62.5% of the total sample was 

promoted to the category which needed prompts. 25% of the total sample 

found to have achieved independent proficiencies in carrying out the skill. 

This was how the package unveils its credibility on enhancing the potential 

of Letter recitation skill in daily life.  

In the control group, before intervention, performance pertaining to 

‘Rote recitation skills’ revealed that 50% of the total sample was under 

Dependent category and the remaining 50% was able to carry out the task 

with the help of Prompts/Assistance. 

 After the intervention, the number of students in the Dependent 

category was reduced to 43.75% and 50% of the total sample promoted to the 

category which needed assistance/prompts to achieve the task. Just 6.25% 

was there which achieved independent proficiency in the skill of rote 

recitation. It can be seen that the rate of students existed in the dependent 

category as well as the ‘with prompt’ category promoted to next levels in 

posttest are low compared to the performance of Experimental group who 

receives Intervention through newly developed Package. 

 Single Letter Identification. Before intervention, the status of the 

Experimental group regarding the skill of ‘Single letter Identification’ 

revealed that 50% of the total sample was under the Dependent category 

and 50% of the total sample was able to carry out the task with the help of 

Prompts/Assistance.  
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 After the Intervention, it was clearly seen that there was only 6.25% 

remained in the Dependent group and 43.8% of the total sample was 

promoted to the category which needed prompts to achieve the task. 50% of 

the total sample found to have achieved independent proficiencies in 

carrying out the skill. This clearly unveils the fact that the newly developed 

package was quite capable enough to enhance the potential of ‘Single letter 

Identification skill’ among students. 

In the control group, before intervention, performance pertaining to 

‘Single Letter reading revealed that 43.75% of the total sample was under 

Dependent category and the remaining 56.25% was able to carry out the task 

with the help of Prompts/Assistance.  

After the intervention, the number of students in the Dependent 

category was diminished to 12.5% and 81.25% of the total sample was 

promoted to the with prompt/assistance category. There was only 6.25% of 

the sample achieved independent proficiency in the skill of Single letter 

Identification. It was seen that the rate of students existed in the dependent 

and the ‘with prompt’ categories promoted to the next levels in the posttest 

was low compared with the performance of Experimental group who 

receives Intervention through newly developed Package. 

 Two Letter Identification. Before intervention, the status of the 

Experimental group regarding the skill of two letter word Identification’ 

revealed that 75% of the total sample was under the Dependent category 

and 25% of the total sample was able to carry out the task with the help of 

Prompts/Assistance.  
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 After the Intervention, it was understood that there was only 56.25% 

stayed behind the Dependent group and 18.75% of the total sample only was 

moved to the category which needed prompts to achieve the task. 25% of the 

total sample found to have achieved independent proficiencies in carrying 

out the skill. This clearly points the fact that the newly developed package 

was quite capable enough to enhance the potential of ‘Two letter word 

Identification skill’ among students with intellectual disability. 

In the control group, before intervention, the performance regarding 

‘Two Letter word reading’ revealed that 62.5% of the total sample was under 

Dependent category and remaining 37.5% was able to carry out the task with 

the help of Prompts/ Assistance. 

 After the intervention, the number of students in the Dependent 

category was reduced to 12.5% and 81.2% of the total sample was promoted 

to the category which needed assistance/ prompts to achieve the task. Just a 

single sample was there which achieves Independent proficiency in the skill of 

Two letter word reading.  It was seen that the rate of students existed in 

dependent category as well as ‘with prompt’ category promoted to the next 

levels in the posttest was low compared with the performance of 

Experimental group which receives Intervention through newly developed 

Package. 

 Skill Wise Analysis of the Word Reading Performance between the 

Experimental and Control Groups Before and After Intervention. 

Frequencies of Word Reading Performance (Subskills Wise) Before and After 

Intervention with Respect to Experimental Group is presented in Table 45. 
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Table 45 

Frequencies and Percentage of the Word Reading Performance (subskill wise) Between 

Experimental and Control Groups Before and After Intervention  

Group Sub Skills 

        Before   Intervention 
 

                   After Intervention 

Dependent 
With 

prompt 

 

Dependent 
With 

prompt 
Independent 

Ex
p

er
im

en
ta

l 

G
ro

u
p

 

Two Letter Word 
with Symbol 

7(43.75%)  9(56.25%)  

 

3(18.75%)  12(75%)  1(6.25%)  

Multi Letter Word 
with Symbol 

4(25%)  12(75%)  

 

2(12.5%)  9(56.25%)  5(31.25%)  

C
o

n
tr

o
l G

ro
u

p
 

Two letter word 
with symbol 

8 (50%)  8 (50%)  

 

7(43.75)  7 (43.75%)  2(12.5%)  

Multi letter word 
with symbol 

6(37.5%)  10(62.5%)  

 

4(25%)  10(62.5%)  2(12.5%)  

 

 Two Letter Word with Symbol. In the experimental group, before 

intervention, performance regarding the skill of reading ‘Two letter word 

with symbol’ revealed that 43.75% of the total sample was under Dependent 

category and 56.25% of the total sample was able to carry out the task with 

the help of Prompts/Assistance. 

 After the Intervention, it was revealed that only 18.75% remained in 

Dependent group and 75% of the total sample was promoted to the category 

which needed assistance/prompts to achieve the task. 6.25% of the total 

sample found to have achieved independent proficiencies in carrying out the 

skill. This clearly unveils the fact that the newly developed package was 

quite capable enough to enhance the potential of ‘Two letter word with 

symbol Identification skill’. 

In the control group, before intervention, the status of the performance 

regarding ‘Symbol associated Two Letter word reading’ revealed that 62.5% 

of the total sample was under Dependent category and remaining 37.5% was 

able to carry out the task with the help of Prompts/ Assistance. 
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 After the intervention, number of students in Dependent category 

was reduced to 12.5% and 81.2% of the total sample was promoted to the 

category which needed assistance/ prompts to achieve the task. Just a single 

sample was there which achieves Independent proficiency in the skill of Two 

letter word Identification.  

 It was seen that the rate of students existed in dependent category as 

well as ‘with prompt’ category promoted to the next levels in the posttest 

was low compared with the performance of Experimental group which 

receives Intervention through newly developed Package. 

 Multi Letter Word with Symbol. In the experimental group, before 

intervention, the status of the Experimental group regarding the skill of Multi 

letter word with symbol Identification’ showed 25% of the total sample 

under Dependent category and 75% of the total sample which exhibited the 

ability to carry out the task with the help of Prompts/Assistance.  

 After the Intervention, it was that there was just 12.5% only in 

Dependent group and 56.25% of the total sample was promoted to the 

category which needed prompts to achieve the task. 31.25% of the total 

sample found to have achieved independent proficiencies in carrying out the 

skill. This clearly unveils the fact that the newly developed package was 

quite capable enough to enhance the potential of ‘Multi letter word with 

symbol Identification skill’ in daily life. 

In the control group, before intervention, performance pertaining to 

‘Multi letter word with symbol’ revealed that 37.5% of the total sample was 
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under Dependent category and the remaining 62.5% was able to carry out 

the task with the help of Prompts/ Assistance. 

 After posttest, the number of students in the Dependent category 

was diminished to 25% and the Prompt/Assistance category remained 

with 62.5%.  It can be seen that the rate of students existed in dependent 

and the ‘with prompt’ category promoted to next levels in posttest was 

low compared with the performance of Experimental group who receives 

Intervention through newly developed Package.  

Skill Wise Analyses of Functional Writing Performance Before 

and After Intervention with Respect to Experimental Group. Changes 

occurs to each subskill under Functional Writing sub domain as a result 

of Implementation of package is being given in the following.  The rate of 

improvement as well the nature of occurred change portrayed to the large 

extend possible on the basis of number of samples promoted from one 

level to another as a result of intervention.  

 Skill Wise Analysis of the Pre- Writing Performance between the 

Experimental and Control Groups Before and After Intervention. 

Frequencies of Pre-Writing Performance (Subskills Wise) Before and After 

Intervention with Respect to Experimental Group is presented in Table 

46. 
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Table 46 

Frequencies and Percentage of the Pre- Writing Performance (subskill wise) Between 

Experimental and Control Groups Before and After Intervention  

Group Sub Skills 

        Before   Intervention                     After Intervention 

Dependent With prompt 
 

Dependent 
With 

prompt 
Independent 

Ex
p

er
im

en
ta

l  

G
ro

u
p

 

Scribbling  5(31.25%)  11(68.75%)   1(6.2%)  2 (12.5%)  13(81.25%)  

Joining dots 11(68.75)  5(31.25%)   1(6.2%)  8(50%)  7 (43.75%)  

Tracing  8(50%)  8(50%)   7(43.75%)  9 (56.25%)  0 

Colouring 3(18.75%)  13(81.25%)   2(12.5%)  4(25%)  10(62.5%)  

C
o

n
tr

o
l  

G
ro

u
p

 

Scribbling  7(43.75%)  9(56.25%)   0 14(87.5%)  2(12.5%)  

Joining dots 10 (62.5%)  6(37.5%)   4 (25%)  10 (62.5%)  2(12.5%)  

Tracing  7(43.75%)  9(56.25%)   1(6.25%)  14(87.5%)  1(6.25%)  

Colouring 5 (31.25%)  11(68.75%)   2(12.5%)  12(0.75%)  2(12.5%)  

 

From Table 46, changes occur to each subskills of Experimental and 

control groups under Pre-writing sub domain as a result of implementation 

of the package can be analyzed. The rate of improvement as well the nature 

of occurred change portrayed to the large extend possible on the basis of 

number of samples promoted from one level to another as a result of 

intervention.  

 Scribbling. In the experimental group, before intervention, the status 

regarding the skill of ‘Scribbling’ revealed that 31.2% of the total sample was 

under Dependent category. The percentage of the students who were able to 

do the task with the help of Prompts was found to be 68.8%.  

 After the intervention, it was clearly evident that 6.2% remained with 

the Dependent group and the percentage of the total sample promoted to the 

category which needed prompts to achieve the task was 12.5%. The sample 

included in the independent proficiency was 81.2% of the total sample. This 
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clearly unveils the fact that the newly developed package was quite capable 

enough to enhance the potential of ‘Scribbling skill’ in daily life. 

In the control group, before intervention, performance pertaining to 

‘Scribbling’ revealed that 43.8% of the total sample was under Dependent 

category and the remaining 56.2% was able to carry out the task with the help 

of Prompts/ Assistance. 

After the intervention, all the sample in the Dependent category was 

promoted to the next higher levels. 82.4% of the total sample was in ‘with 

prompt’ category and the remaining 11.8% of the total sample was held with 

‘independent category’. 

  It was very evident that the rate of students existed in dependent 

category as well as ‘with prompt’ category promoted to the next levels in 

posttest was low compared with the performance of Experimental group 

which receives Intervention through newly developed Package.  

Joining Dots. In the experimental group, before intervention, 68.8% of 

the total sample was under Dependent category. Those students who were 

able to carry out the task with the help of Prompts were constituted to 31.2%.  

 The intervention revealed that there was only 6.2% stayed behind the 

Dependent group and 50% of the total sample was promoted to the category 

which needed prompts to achieve the task. 43.8% of the total sample found 

to have achieved independent proficiencies in carrying out the skill. Thus, 

the newly developed package proved to be of great value. This clearly 

unveils the fact that the newly developed package was quite capable enough 

to enhance the potential of ‘joining dots skill’ in daily life. 
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In the control group, before intervention, the performance regarding 

‘joining dot skill’ revealed that 62.5% of the total sample was under Dependent 

category and the remaining 37.5% was able to carry out the task with the help 

of Prompts/Assistance.  

After the intervention, the number of students in the Dependent 

category was reduced to 25% and 62.5% was promoted to With Prompt 

category and the remaining 12.5% was included in the independent category. 

 It was observed that the rate of students existed in the dependent 

category as well as ‘with prompt’ category promoted to the next levels in the 

posttest was low compared with the performance of Experimental group 

which receives Intervention through newly developed Package.  

Tracing. In the experimental group, before intervention, the status of 

the Experimental group regarding the skill of Tracing revealed that 50% of 

the total sample was under Dependent category and 50% of the total sample 

was able to carry out the task with the help of Prompts/ Assistance. 

 After the Intervention, it was understood that there was only 43.8% 

stayed back in Dependent group and 56.2% of the total sample was 

promoted to the category which needed prompts to achieve the task. Not 

even a single person among the total sample was found to have achieved 

independent proficiencies in carrying out the skill. This clearly unveils the 

fact that the newly developed package was quite capable enough to enhance 

the potential of ‘Tracing skill’ in daily life. 

 In the control group, before intervention, the performance regarding 

the skill of Tracing revealed that 41.2% of the total sample was under 
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Dependent category and the remaining 52.9% of the sample was able to 

carry out the task with the help of Prompts/ Assistance. 

 After the intervention, number of students in the Dependent category 

was reduced to 6.2% and 87.5% of the total sample was promoted to the 

category which needed prompts to achieve the task. Just a single sample was 

there who achieved Independent proficiency in the skill of Tracing.  

 It can be seen that the rate of students existed in dependent category 

as well as ‘with prompt’ category promoted to the next levels in the posttest 

was low compared to the performance of Experimental group who receives 

Intervention through newly developed Package. 

Colouring. In the experimental group, before intervention, the 

performance regarding colouring revealed that 18.18% of the total sample 

was under Dependent category and 81.2% of the total sample was able to 

carry out the task with the help of Prompts/ Assistance.  

After the intervention, it was revealed that there was just 12.5% in the 

Dependent group and 25% of the total sample was promoted to the 

category which needed assistance/ prompts to achieve the task. 62.5% of 

the total sample was found to have achieved independent proficiencies in 

carrying out the skill. This clearly unveils the fact that the newly developed 

package was quite capable enough to enhance the potential of ‘Colouring 

skill’ in daily life. 

In the control group, before intervention, performance regarding the 

colouring skill revealed that 31.2% of the total sample was under the 
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Dependent category and the remaining 68.8% was able to carry out the task 

with the help of Prompts/ Assistance. 

After the posttest, sample in the Dependent category was reduced to 

12.5% and 75% of the total sample was promoted to the category which 

needed assistance/ prompts to achieve the task. Just two students (12.5%) 

were there who achieved Independent proficiency in the skill. 

It can be seen that the rate of students existed in dependent category 

as well as ‘with prompt’ category promoted to the next levels in the posttest 

was low compared to the performance of Experimental group who receives 

Intervention through newly developed Package. 

 Skill Wise Analysis of the Letter Writing Performance between the 

Experimental and Control Groups Before and After Intervention. 

Frequencies of Letter Writing Performance (Subskills Wise) Before and After 

Intervention with Respect to Experimental Group is presented in Table 47. 

Table 47 

Frequencies and Percentage of the Letter Writing Performance (subskill wise) Between 

Experimental and Control Groups Before and After Intervention  

Group Sub Skills 

        Before   Intervention                     After Intervention 

Dependent 
With 

prompt 
 

Dependent 
With 

prompt 
Independent 

Ex
p

er
im

en
ta

l 

G
ro

u
p

 

Copying  8 (50%)  8(50%)   3(18.75%)  8 (50%)  5(31.25%)  

Single letter writing 7(43.75%)  9(56.25%)   3(18.75%)  10(62.5%)  3 (18.75%)  

Two letter word 
writing  

13(81.25%)  3(18.75%)   6 (37.5%)  8(50%)  2(12.5%)  

C
o

n
tr

o
l G

ro
u

p
 Copying  11(68.75%)  5(31.25%)   8(50%)  6(37.5%)  2(12.5%)  

Single letter writing 11(68.75%)  5(31.25%)   7(43.75%)  8(50%)  1(6.25%)  

Two letter word 
writing  

12(75%)  4(25%)  
 

7(43.75%)  9(56.25%)  0 
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From Table 47, changes occur to each subskills of Experimental and 

control groups under Letter writing sub domain (subskill wise) as a result of 

implementation of the package can be analyzed. The rate of improvement as 

well the nature of occurred change portrayed to the large extend possible on 

the basis of number of students promoted from one level to another as a 

result of intervention.  

Copying. In the experimental group, before intervention, performance 

regarding copying skill revealed that 50% of the total sample was under 

Dependent category and 50% of the total sample were able to carry out the 

task with the help of Prompts/ Assistance.  

 After the Intervention, it can be understood that there was only 

18.75% remained in Dependent group and 50% of the total sample was 

promoted to the category which needed prompts to achieve the task. 

31.25% of the total sample found to have achieved independent 

proficiencies in carrying out the skill. This clearly unveils the fact that the 

newly developed package was quite capable enough to enhance the 

potential of ‘copying skill’ in daily life. 

In the control group, before intervention, the status of the copying 

skill revealed that 68.8% of the total sample was under Dependent category 

and the remaining 31.25% was able to carry out the task with the help of 

Prompts/ Assistance. 

 After the intervention, number of students in the Dependent category 

was reduced to 50% and 37.5% of the total sample was promoted to the 

category which needed prompts to achieve the task. 12.5% of the sample was 

there who achieved Independent proficiency in the skill of copying.  
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  It can be seen that the rate of students existed in the dependent 

category as well as ‘with prompt’ category promoted to the next levels in the 

posttest was low compared to the performance of Experimental group which 

receives Intervention through newly developed Package. 

Single Letter Writing. In the experimental group, before intervention, 

the status of the Experimental group regarding Single Letter Identification 

revealed that 18.18% of the total sample was under Dependent category and 

81.2% of the total sample was able to carry out the task with the help of 

Prompts/Assistance.  

 After the intervention it was very evidently seen that there was just 

12.5% stayed with the Dependent group and 25% of the total sample was 

promoted to the category which needed prompts to achieve the task. 62.5% 

of the total sample found to have achieved independent proficiencies in 

carrying out the skill. This clearly unveils the fact that the newly developed 

package was quite capable enough to enhance the potential of ‘Single letter 

Writing skill’ in daily life. 

In the control group, before intervention, the performance regarding 

Single Letter Writing revealed that 31.2% of the total sample was under the 

Dependent category and the remaining 68.8% was able to carry out the task 

with the help of Prompts/ Assistance. 

After the intervention, number of students in the Dependent category 

was reduced to 12.5% and 75% of the total sample was promoted to the 

category which needed prompts to achieve the task. Just two samples 

(12.5%) were there who achieved Independent proficiency in the skill of 

Single letter writing.  
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 It was revealed that the rate of the students existed in the dependent 

and prompt categories promoted to the next levels in the posttest was low 

compared to the performance of Experimental group which receives 

Intervention through newly developed Package. 

Two Letter Word Writing. Before intervention, the status of the 

Experimental group regarding Two Letter word Identification skill revealed 

that 81.2% of the total sample was under the Dependent category and 18.8% 

of the total sample was able to carry out the task with the help of Prompts/ 

Assistance. 

 After the Intervention, it was understood that there was just 37.5% 

remained in the Dependent group and 50% of the total sample was 

promoted to the category which needed prompts to achieve the task. 12.5% 

of the total sample found to have achieved independent proficiencies in 

carrying out the skill. This clearly unveils the fact that the newly developed 

package was quite capable enough to enhance the potential of ‘Two letter 

word Writing skill’ in daily life. 

In the control group, performance pertaining to Two letter word 

writing revealed that 75% of the total sample was under the Dependent 

category and the remaining 25% was able to carry out the task with the help 

of Prompts/ Assistance. 

After the intervention, number of students in the Dependent category 

was reduced to 43.8% and 56.25% of the total sample was promoted to the 

category which needed assistance/ prompts to achieve the task. There was 

none who achieved Independent proficiency in the skill of Two letter word 

writing.  
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 It can be seen that the rate of students existed in dependent category 

as well as ‘with prompt’ category promoted to the next levels in the posttest 

was low compared with the performance of Experimental group which 

receives Intervention through newly developed Package. 

 Skill Wise Analysis of the Word Writing Performance between the 

Experimental and Control Groups Before and After Intervention. 

Frequencies of Word Writing Performance (Subskills Wise) Before and After 

Intervention with Respect to Experimental Group is presented in Table 48. 

Table 48 

Frequencies and Percentage of the Word Writing Performance (subskill wise) Between 

Experimental and Control Groups Before and After Intervention  

Group Sub Skills 

        Before   Intervention                     After Intervention 

Dependent 
With 

prompt 
 

Dependent 
With 

prompt 
Independent 

Ex
p

er
im

en
ta

l 

G
ro

u
p

 

Two letter word 
with symbol 

7(43.75%) 9(56.25%)  4(25%) 12(75%) 0 

Multi letter word 
with symbol 

10(62.5%) 6 (37.5%)  9 (56.25%) 6 (37.5%) 1 (6.25%) 

C
o

n
tr

o
l G

ro
u

p
 

Two letter word 
with symbol 

8(50%) 8(50%)  4(25%) 9(56.25%) 3(18.75%) 

Multi letter word 
with symbol 

6(37.5%) 
10 

(62.5%) 
 5(31.25%) 9(56.25%) 2 (12.5%) 

 

From Table 48, changes occur to each subskills of Experimental and 

control groups under Word writing sub domain (subskill wise) as a result of 

implementation of the package can be analyzed. The rate of improvement as 

well the nature of occurred change portrayed to the large extend possible on 

the basis of number of students promoted from one level to another as a 

result of intervention.  

Two Letter Word with Symbol. In the experimental group, before 

intervention, the writing performance regarding symbol associated two letter 
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word revealed that 43.75% of the total sample was under the Dependent 

category and 56.2% of the total sample was able to carry out the task with 

the help of Prompts/ Assistance. 

After the intervention, it was revealed that there was just 25% 

remained in the Dependent group and 75% of the total sample was promoted 

to the category which needed assistance/ prompts to achieve the task. Not 

even a single sample found to have achieved independent proficiencies in 

carrying out the skill. This clearly unveils the fact that the newly developed 

package was quite capable enough to enhance the particular potential in daily 

life. 

In the control group, before intervention, the performance pertaining 

to symbol associated two letter word revealed that 50% of the total sample 

was under the Dependent category and the remaining 50% was able to carry 

out the task with the help of Prompts/Assistance. 

 After the intervention, number of students in the Dependent category 

was reduced to 25% and 56.2% of the total sample was promoted to the 

category which needed assistance/ prompts to achieve the task. 18.8% of the 

Control group achieved Independent proficiency in the skill of two letter 

word with symbol identification.  

 It can be seen that the rate of students existed in the dependent 

category as well as ‘with prompt’ category promoted to the next levels in the 

posttest was low compared with the performance of Experimental group 

which receives Intervention through newly developed Package. 
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Multi Letter Word with Symbol Identification. In the experimental 

group, before intervention, the status on the basis of performance regarding 

symbol associated with Multi letter word writing revealed that 62.5% of the 

total sample was under the Dependent category and 37.5% of the total 

sample was able to carry out the task with the help of Prompts/Assistance.  

 After the intervention, it was clearly understood that there was just 

56.2% only in the Dependent group and 37.5% of the total sample was 

promoted to the category which needed assistance/ prompts to achieve the 

task. A single sample (6.2%) found to have achieved independent proficiencies 

in carrying out the skill. This clearly unveils the fact that the newly 

developed package was quite capable enough to enhance the potential of 

‘Multi letter word with symbol Identification skill’ in daily life. 

In the control group, before intervention, performance regarding the 

symbol associated Multi letter word writing revealed that 35.3% of the total 

sample was under the Dependent category and the remaining 58.8% was 

able to carry out the task with the help of Prompts/ Assistance. 

 After the intervention, number of students in the Dependent category 

was reduced to 31.2% and 56.2% of the total sample was promoted to the 

category which needed prompts to achieve the task. 12.5% of the total 

sample achieved Independent proficiency in the skill. 

It can be seen that the rate of students existed in dependent and ‘with 

prompt’ categories promoted to the next levels in the posttest was low 

compared to the performance of Experimental group which receives 

Intervention through newly developed Package. 
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Skill wise analyses of Functional Arithmetic Performance Before 

and After Intervention with respect to Experimental Group. Changes 

occurs to each subskill under Functional Arithmetic domain as a result of 

Implementation of package is being given in the following. The rate of 

improvement as well the nature of occurred change portrayed to the large 

extend possible on the basis of number of samples promoted from one level 

to another as a result of intervention.  

 Skill Wise Analysis of the Pre- Arithmetic Performance between the 

Experimental and Control Groups Before and After Intervention. Frequencies 

of Pre-Arithmetic Performance (Subskills Wise) Before and After Intervention 

with Respect to Experimental Group is presented in Table 49. 

Table 49 

Frequencies and Percentage of the Pre- Arithmetic Performance (subskill wise) Between 

Experimental and Control Groups Before and After Intervention  

Gro
up 

Sub Skills 
        Before   Intervention                     After Intervention 

Dependent With prompt  Dependent With prompt Independent 

Ex
p

er
im

en
ta

l G
ro

u
p

 

Big and small 
identification 

6(37.5%)  10(62.5%)   0 7(43.75%)  

 

9(56.25%)  

Long and short 
identification 

5(31.25%)  11(68.75%)   0 12(75%)  4(25%)  

More and less 
identification  

       
6(37.5%)  

10(62.5%)   0 5(31.25%)  11(68.75%)  

Shape identification  8(50%)  8(50%)   0 2(12.5%)  14(87.5%)  

C
o

n
tr

o
l G

ro
u

p
 

Big and small 
identification 

3(18.75%)  13(81.25%)   1(6.25%)  13(81.25%)  2(12.5%)  

Long and short 
identification 

6(37.5%)  10(62.5%)   3(18.75%)  13(81.25%)  0 

More and less 
identification  

2(12.5%)  14(87.5%)   1(6.25%)  10(62.5%)  5(31.25%)  

Shape identification  5(31.25%)  11(68.75%)   1(6.25%)  8(50%)  7(43.75%)  
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From Table 49, changes occur to each subskills of experimental group 

under Pre-Arithmetic sub domain as a result of Implementation of package 

can be analyzed. The rate of improvement as well the nature of occurred 

change portrayed to the large extend possible on the basis of number of 

samples promoted from one level to another as a result of intervention.  

 Big and Small Identification. In the experimental group, before 

intervention, performance regarding Identification of ‘Big and Small’ 

revealed that 37.5% of the total sample was under the Dependent category 

and 62.5% of the total sample was able to carry out the task with the help of 

Prompts/ Assistance. 

 After the implementation of the academic remedial Package, all 

students under the dependent category were promoted to other higher 

levels. 43.8% of the total sample was promoted to the category which needed 

scaffolding/ prompts to carry out the task. The remaining 56.2%achieved 

the ability to identify the discriminated things on the basis of size. 

In the control group, before intervention, the status of performance 

pertaining to the big and small identification skill revealed that 18.8% of the 

total sample was under the Dependent category and the remaining 81.2% 

was able to carry out the task with the help of Prompts/ Assistance. 

 After the intervention, number of students in the Dependent category 

was reduced to 6.2% and 81.2% of the total sample was promoted to the 

category which needed prompts to achieve the task. 12.5% of the total 

sample achieved Independent proficiency in the skill of identification of big 

and small.  
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 It can be seen that the rate of students existed in dependent category 

as well as ‘with prompt’ category promoted to the next levels in the posttest 

was low compared with the performance of Experimental group which 

receives Intervention through newly developed Package. 

 Long and Short Identification. In the experimental group, before 

intervention, performance of the sample regarding Identification of ‘Long 

and Short’ revealed that 37.5% of the total sample was under the Dependent 

category and 62.5% of the total sample was able to carry out the task with 

the help of Prompts/ Assistance. 

 After the implementation of the academic remedial Package, all 

students under the dependent category were promoted to other higher 

levels. 43.8% of the total sample was promoted to the category which needed 

scaffolding/ prompts to carry out the task. The remaining 56.2% achieved 

ability to identify things on the basis of size. 

In the control group, before intervention, performance regarding long 

and short identification revealed that 37.5% of the total sample was under 

the Dependent category and the remaining 62.5% was able to carry out the 

task with the help of Prompts/ Assistance.  

After the intervention, number of students in the Dependent category 

was reduced to 18.8% and 81.2% of the total sample was promoted to the 

category which needed prompts to achieve the task. As the results 

indicate, no sample achieved Independent proficiency in the skill of long 

and short identification.  
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 It can be seen that the rate of students existed in dependent category 

as well as ‘with prompt’ category promoted to the next levels in posttest was 

low compared to the performance of Experimental group who receives 

Intervention through newly developed Package. 

 More and Less Identification. In the experimental group, before 

intervention, performance regarding Identification of ‘More and less’ 

revealed that 37.5% of the total sample was under Dependent category and 

62.5% of the total sample was able to carry out the task with the help of 

Prompts/ Assistance. 

 After the implementation of the academic remedial Package, all 

students under the dependent category promoted to other higher levels. 

31.2% of the total sample was promoted to the category which needed 

scaffolding/ prompts to carry out the task the things on the basis of quantity. 

In the control group, before intervention, the status of the Experimental 

group regarding shape identification revealed that 12.5% of the total sample 

was under the Dependent category and 87.5% of the total sample was able to 

carry out the task with the help of Prompts/Assistance.  

After the intervention, number of students in the Dependent category 

was reduced to 6.25% and 62.5% of the total sample was promoted to the 

category which needed prompts to achieve the task. As the results 

indicate, 31.25 achieved Independent proficiency in the skill of long and 

short identification.  

  It can be seen that the rate of students existed in dependent category 

as well as ‘with prompt’ category promoted to the next levels in posttest was 
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low compared to the performance of Experimental group who receives 

Intervention through newly developed Package. 

 Shape Identification. In the experimental group, before intervention, 

the status of the Experimental group pertaining to shape identification 

revealed that 50% of the total sample was under the Dependent category 

and the remaining 50% was able to carry out the task with the help of 

Prompts/ Assistance. 

After the implementation of the academic remedial Package, all 

students under the dependent category were promoted to other higher 

levels. 12.5% of the total sample was promoted to the category which needed 

scaffolding/prompts to carry out the task. The remaining 87.5%achieved the 

ability to identify the discriminated things on the basis of shape.  

In the control group, before intervention, performance regarding shape 

identification revealed that 31.5% of the total sample was under the 

Dependent category and the remaining 68.75% was able to carry out the task 

with the help of Prompts/ Assistance. 

 After the intervention, the sample in the Dependent category was 

reduced to 6.2% and 50% of the total sample was promoted to the category 

which needed prompts to achieve the task. The result indicated that 43.8% 

achieved Independent proficiency in the skill of identification of shapes.  

  It was very evidently seen that the rate of students existed in the 

dependent category as well as ‘with prompt’ category promoted to the next 

levels in the posttest was low compared to the performance of Experimental 

group who receives Intervention through newly developed Package. 
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 Skill Wise Analysis of the Numeric Performance between the 

Experimental and Control Groups Before and After Intervention. 

Frequencies of Numeric Performance (Subskills Wise) Before and After 

Intervention with Respect to Experimental Group is presented in Table 50. 

Table 50 

Frequencies and Percentage of the Numeric Performance (subskill wise) Between 

Experimental and Control Groups Before and After Intervention  

Grou
p 

Sub Skills 
        Before   Intervention                     After Intervention 

Dependent With prompt  Dependent With prompt Independent 

Ex
p

er
im

en
ta

l G
ro

u
p

 

Rote counting 5 (31.25%) 11(68.8%)  0 4 (25%) 12(75%) 

Meaningful 
counting 

12 (75%) 4(25%)  3(18.75%) 12(75%) 1(6.25%) 

Number symbol 
Identification  

10(62.5%) 6(37.5%)  3(18.75%) 11(68.8%) 2(12.5%) 

C
o

n
tr

o
l G

ro
u

p
 Rote counting 8(50%) 8(50%)  2(12.5%) 7(43.75%) 7(43.75%) 

Meaningful 
counting 

11(68.75%) 5(31.25%)  7(43.75%) 9(56.25%) 0 

Number symbol 
Identification  

7(43.75%) 9(56.25%)  5(31.25%) 11(68.75%) 0 

 

As per Table 50, changes occur to each subskills of experimental group 

under Numeric sub domain as a result of implementation of the package can 

be analyzed in the following sections.  

Rote Counting. In the experimental group, before intervention, the 

status of the Experimental group regarding Rote Counting skill revealed that 

31.25% of the total sample was under the Dependent category and 68.75% of 

the total sample was able to carry out the task with the help of Prompts/ 

Assistance.  

 After the implementation of the academic remedial Package, all 

students under the dependent category were promoted to other higher 
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levels. 25% of the total sample was promoted to the category which needed 

scaffolding/ prompts to carry out the task. The remaining 75% achieved the 

ability to rote count independently. 

In the control group, before intervention, the status of the Experimental 

group pertaining to rote counting revealed that, 50% of the total sample was 

under the Dependent category and the remaining 50% was able to carry out 

the task with the help of Prompts/ Assistance. 

 After the intervention, number of students in the Dependent 

category was reduced to 12.5% and 43.75% of the total sample was 

promoted to the category which needed assistance/ prompts to achieve 

the task. The result also indicated that, 43.8% achieved Independent 

proficiency in Rote counting.  

 It was clearly understood that the rate of students existed in dependent 

category as well as ‘with prompt’ category promoted to the next levels in the 

posttest was low compared to the performance of Experimental group which 

receives Intervention through newly developed Package. 

 Meaningful Counting. In the experimental group, before intervention, 

the status of the Experimental group regarding Meaningful Counting skill 

revealed that 75% of the total sample was under the Dependent category and 

25% of the total sample was able to carry out the task with the help of 

Prompts/Assistance.  

 After the implementation of the academic remedial Package, 18.75% 

fell under the dependent category and 75% of the total sample was 

promoted to the category which needed scaffolding/ prompts to carry out 
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the task. The remaining 6.25%achieved the ability to count meaningfully 

without the assistance of any source. 

In the control group, before intervention, performance pertaining to 

meaningful counting revealed that 68.75% of the total sample was under 

the Dependent category and the remaining 31.25% was able to carry out 

the task with the help of Prompts/Assistance. 

 After the intervention, the sample in the Dependent category was 

reduced to 43.75% and 56.25% of the total sample was promoted to the 

category which needed prompts to achieve the task. As per the results, not 

even a single student was there who achieved Independent proficiency in 

Meaningful counting.  

  It was very evidently seen that the rate of students existed in 

dependent category as well as ‘with prompt’ category promoted to the 

next levels in the posttest was low compared to the performance of 

Experimental group which receives Intervention through newly 

developed Package. 

 Number Symbol Identification. In the experimental group, before 

intervention, performance regarding Number symbol Identification skill 

revealed that 62.5% of the total sample was under the Dependent category 

and 37.5% of the total sample was able to carry out the task with the help of 

Prompts/Assistance.  

 After the implementation of the academic remedial Package, 18.75% 

of the total sample fell under the dependent category. 68.75% of the total 

sample was promoted to the category which needed scaffolding/ prompts 
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to carry out the task. The remaining 12.5% achieved the ability to identify 

the number symbol.  

In the control group, before intervention, performance pertaining to 

number symbol identification revealed that 43.75% of the total sample was 

under the Dependent category and the remaining 56.25% was able to carry 

out the task with the help of Prompts/Assistance. 

 After the intervention, the sample in the Dependent category was 

reduced to 31.25% and 68.75% of the total sample was promoted to the 

category which needed prompts to achieve the task. As per the results, not 

even a single sample pertaining to control group achieved Independent 

proficiency in number symbol identification.  

  It can be seen that the rate of students existed in dependent 

category as well as ‘with prompt’ category promoted to the next levels in 

posttest was low compared to the performance of Experimental group 

which receives Intervention through newly developed Package. 

 Skill Wise Analysis of the Calculation Performance between the 

Experimental and Control Groups Before and After Intervention. 

Frequencies of Calculation Performance (Subskills Wise) Before and After 

Intervention with Respect to Experimental Group is presented in Table 51. 
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Table 51 

Frequencies and Percentage of the Calculation Performance (subskill wise) Between 

Experimental and Control Groups Before and After Intervention  

Group Sub Skills 
        Before   Intervention                     After Intervention 

Dependent With prompt  Dependent With prompt Independent 

Ex
p

er
im

en
ta

l 

G
ro

u
p

 

Simple 
Addition  

10(62.5%)  6(37.5%)   2(12.5%)  11(68.75%)  3(18.75%)  

Simple 
Subtraction  

10(62.5%)  6(37.5%)   1(6.25%)  15(93.75%)  0 

C
o

n
tr

o
l G

ro
u

p
 

Simple 
Addition  

8(50%)  8(50%)   3(18.75%)  12(75%)  1(6.25%)  

Simple 
Subtraction  

9(56.25%)  7(43.75%)   4(25%)  12(75%)  0 

 

As per Table 51, changes occur to each subskills of experimental group 

under Calculation sub domain as a result of implementation of the package 

can be analyzed in the following sections.  

Addition. In the Experimental group before intervention, regarding 

performance of Addition sub domain revealed that 62.5% of the total sample 

was under the Dependent category and 37.5% of the total sample was able to 

carry out the task with the help of Prompts/Assistance.  

 After the implementation of academic remedial Package, 12.5% of the 

total sample fell under the dependent category. 68.75% of the total sample 

was promoted to the category which needs scaffolding/ prompts to carry 

out the task. The remaining 18.75 %achieved the independent skill of 

addition.  

In the control group, before intervention, performance pertaining to 

the skill of addition revealed that 50% of the total sample was under 

Dependent category and the remaining 50% was able to carry out the task 

with the help of Prompts/ Assistance. 
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 After the intervention, the sample in the Dependent category was 

reduced to 18.87% and 75% of the total sample was promoted to the 

category which needed assistance/ prompts to achieve the task. As per the 

results, 6.25% achieved Independent proficiency in addition.  

 It can be seen that the rate of students existed in dependent 

category as well as ‘with prompt’ category promoted to the next levels in 

the posttest was low compared with the performance of Experimental 

group which receives Intervention through newly developed Package. 

 Subtraction. In the experimental group before intervention, 

performance regarding Subtraction skill revealed that 62.5% of the total 

sample was under the Dependent category and 37.5% of the total sample 

was able to carry out the task with the help of Prompts/ Assistance.  

 After the implementation of academic remedial Package, 6.25% of the 

total sample fell under the Dependent category. 93.75% was promoted to the 

category which needed scaffolding/ prompts to carry out the task. No 

student achieved ability to subtract independently. 

 In the control group, before intervention, the performance of sample 

regarding subtraction revealed that 56.25% of the total sample was under 

the Dependent category and the remaining 43.75% was able to carry out 

the task with the help of Prompts/ Assistance. 

 After the intervention, the sample in the Dependent category was 

reduced to 25% and 75% of the total sample was promoted to the category 

which needed assistance/ prompts to achieve the task. As per the results, 
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no student has achieved Independent proficiency in the skill of 

subtraction.  

  It can be seen that the rate of students existed in dependent 

category as well as ‘with prompt’ category promoted to the next levels in 

posttest was low compared to the performance of Experimental group 

which receives Intervention through newly developed Package. 

Conclusion 

 Analysis can be considered as the backbone of a research work. 

Research data becomes meaningful in the process of being analyzed and 

interpreted. Analysis of data means studying the tabulated material in order 

to determine inherent facts or meanings. It involves breaking down the 

existing complex factors in simpler parts and putting the parts together in 

new arrangements for purposes of interpretations. Analysis was a 

systematic process of selecting, categorizing, comparing, synthesizing and 

interpreting to provide explanations of the single phenomenon of interest. 
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The chapter presents the summary of the study. It includes the 

restatement of the problem, objectives and hypotheses of the study and the 

methodology followed for the study. The chapter also presents the major 

findings and conclusions derived from the study. This will give an outline 

of the study including the impact of the newly developed instructional 

package namely Creative Activity based Remedial Education for Children 

with Intellectual Disability (CARE ID) on Functional Academic Performance 

of students with Intellectual Disability in comparison to Conventional 

Method of Teaching students with Intellectual Disability (CMT – ID) in 

Special Schools. 

Study in Retrospect 

 Present study was conducted to find out the effectiveness of a newly 

developed Academic Remedial Package on Functional Academic 

Performance of Children with Intellectual Disability. The study was also 

aimed to find out the different instructional strategies used by special 

school teachers in enhancing Functional Academic Performance of students 

with Intellectual Disability. As per the results of the study, the newly 

developed package found to have positive impact on enhancing Functional 

Academic Performance of students with Intellectual Disability especially in 

different areas of Functional Reading, Functional Writing and Functional 

Arithmetic. 
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Restatement of the Problem 

 The present study was intended to find out the impactof a newly 

developed Academic Remedial Package on Functional Academic 

Performance of Children with Intellectual Disability. The problem of the 

study is restated as Impact of Academic Remedial Package on Functional 

Academic Performance of Students with Intellectual Disability in Special 

Schools.            

Variables of the Study 

Details of the independent, dependent variables selected for the study 

is described briefly in this section of the study. The study aims to find out 

the impact of Academic Remedial Package on Functional Academic 

Performance of students with Intellectual Disability.  

 The independent and dependent variables selected for this present 

study were as the following: 

Independent Variables 

Following are the details of independent variables involved in the 

study. 

Instructional Strategies. The Independent Variable selected for the 

study was Instructional Strategies. In the present study it includes Creative 

Activity based Remedial Education for Intellectually Different (CARE-ID) 

and Conventional Method of Teaching for Intellectually Different (CMT-

ID) as two levels of Instructional Strategies. 



 
 

Summary of Findings, Conclusions & Suggestions 263

Dependent Variable 

 Functional Academic Performance is the main dependent variable 

considered in the study.  

Functional Academic Performance. Functional Academic Performance 

is the performance of a child in different life situations which demands the 

implication of reading, writing and arithmetic skills. Functional Academic 

Performance encompasses three sub variables which also come under the 

category of the dependent variable. They are Functional Reading Performance, 

Functional Writing Performance and Functional Arithmetic Performance.  

Functional Reading Performance. Functional Reading Performance 

stands for overall efficiency of a person to make use acquired reading 

proficiencies ranging from pre reading skills to word reading skills in day to 

day functional life.  

Functional Writing Performance. Functional Writing Performance 

stands for capability of a child to be self-regulating which demands writing 

skills ranging from scribbling to sentence writing.   

Functional Arithmetic Performance. Functional Arithmetic performance 

stands for the rate of overall efficiency of child to make use functional 

arithmetic skills in day to day life which demands pre-arithmetic, numeric and 

calculation proficiencies. 
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Objectives of the Study 

Objectives formulated for the current Experimental study are the 

following.  

1. To find out the current teaching strategies followed by special school 

teachers to enhance Functional Academic Performance (Functional 

Reading, Functional Writing and Functional Arithmetic Performance) 

of students with Intellectual Disability.  

2. To develop and experiment an Academic Remedial Package for 

enhancing the Functional Academic Performance (Functional Reading, 

Functional Writing and Functional Arithmetic Performance) of 

Students with Intellectual disability in Special Schools. 

3. To study whether there exists any significant difference in the mean 

post test scores of experimental and control groups with respect to 

Functional Reading Performance (Skill wise and Total). 

4. To study whether there exists any significant difference in the mean 

post test scores of experimental and control groups with respect to 

Functional writing Performance (Skill wise and Total). 

5. To study whether there exists any significant difference in the mean 

post test scores of experimental and control groups with respect to 

Functional Arithmetic Performance (Skill wise and Total). 

6. To study whether there exists any significant difference in the mean 

post test scores of experimental and control groups with respect to 

Functional Academic Performance (Domain wise and Total). 
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7. To study whether there exists any significant difference in the mean 

gain scores of experimental and control groups with respect to 

Functional Reading Performance (Domain wise and Total) 

8. To study whether there exists any significant difference in the mean 

gain scores of experimental and control groups with respect to 

Functional Writing Performance (Domain wise and Total) 

9. To study whether there exists any significant difference in the mean 

gain scores of experimental and control groups with respect to 

Functional Arithmetic Performance (Domain wise and Total) 

10. To study whether there exists any significant difference in the mean 

gain scores of experimental and control groups with respect to 

Functional Academic Performance (Domain wise and Total) 

Hypotheses of the Study 

The present study was designed to test the following hypotheses.  

1. There will be no significant difference in the mean post test scores of 

experimental and control groups with respect to Functional Reading 

Performance (Skill wise and Total). 

2. There will be no significant difference in the mean post test scores of 

experimental and control groups with respect to Functional Writing 

Performance (Skill wise and Total). 

3. There will be no significant difference in the mean post test scores of 

experimental and control groups with respect to Functional Arithmetic 

Performance (Skill wise and Total). 
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4. There will be no significant difference in the mean post test scores of 

experimental and control groups with respect to Functional Academic 

Performance (Domain wise and Total). 

5. There will be no significant difference in the mean gain scores of 

experimental and control groups with respect to Functional Reading 

Performance (Skill wise and Total). 

6. There will be no significant difference in the mean gain scores of 

experimental and control groups with respect to Functional Writing 

Performance (Skill wise and Total). 

7. There will be no significant difference in the mean gain scores of 

experimental and control groups with respect to Functional Arithmetic 

Performance (Skill wise and Total). 

8. There will be no significant difference in the mean gain scores of 

experimental and control groups with respect to Functional Academic 

Performance (Domain wise and Total). 

Methodology 

Present study was intended to find out the impact of a newly 

developed Academic Remedial Package on Functional Academic 

Performance of students with Intellectual Disability. The study was also 

aimed to find out the different instructional strategies used by special school 

teachers in enhancing Functional Academic Performance of students with 

Intellectual Disability. A brief description on methodological aspects was as 

follows.  
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Research Design 

Descriptive design was adopted to collect data from special school 

teachers. Particularly Survey method was made use for this purpose. 

Experimental Design was chosen to find out the impact of newly developed 

package. Non-equivalent Pretest-posttest control group design was the 

research design adopted for experimentation. 

Sample 

Sample of the study were 130 special school teachers and 32 

students with moderate level of Intellectual Disability.  Sample of the 

study was selected using Stratified Random Sampling Technique. For 

experimentation, the total sample size was confined to 32, where 16 each 

were included in experimental and control groups. Before the treatment, 

students in the experimental and control group were observed by pretest. 

Then Experimental group received an Academic remedial program/ 

intervention while students in the control group were taught using 

conventional method of teaching students with Intellectual disability. 

Tools and Other Learning Materials used for the Study 

 Tools, and other learning materials used at various stages of data 

collection are as follows.  

Tools used in the Preliminary Phase. Following are the Tools used in 

the Preliminary Phase of the study. 
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 General Data Sheet for Teachers (Hameed & Aiswarya, 2018). 

 Checklist on Functional Reading Instructional Strategies (Hameed & 

Aiswarya, 2018). 

 Checklist on Functional Writing Instructional Strategies (Hameed & 

Aiswarya, 2018).  

 Checklist on Functional Arithmetic Instructional Strategies (Hameed 

& Aiswarya, 2018).  

Tools used in the Screening Phase 

Tools used in the Screening Phase of the study are as follows. 

 General Data Sheet for Students (Hameed & Aiswarya, 2018). 

 Madras Developmental Programming System - MDPS (Jayachandran & 

Vimala, 1975).  

 Behavioural Assessment Scale for Indian Children with Mental 

Retardation (BASIC- MR) - Prevocational Domain (Peshawaria & 

Venketesan, 1992).  

Tools and Other Learning Materials used in the Experimental Phase. 

 Tools, and other learning materials used in the Experimental Phase of 

the study are as follows.  

 Creative Activity based Remedial Education for Intellectually 

Different - CARE - ID (Hameed & Aiswarya, 2018). 

 Functional Academic Performance Assessment Battery.  

 Functional Reading Performance Assessment Chart (Hameed 

& Aiswarya, 2018).  
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 Functional Writing Performance Assessment Chart (Hameed & 

Aiswarya, 2018). 

 Functional Arithmetic Performance Assessment Chart 

(Hameed & Aiswarya, 2018). 

 Functional Academic Performance Enhancement Package.  

 Functional Reading Performance Enhancement Package 

(Hameed & Aiswarya, 2018). 

 Functional Writing Performance Enhancement Package 

(Hameed & Aiswarya, 2018). 

 Functional Arithmetic Performance Enhancement Package 

(Hameed & Aiswarya, 2018). 

 Conventional Method of Teaching for Intellectually Different – CMT 

ID (Hameed & Aiswarya, 2018). 

 Task Analysis for Enhancing Functional Reading Performance 

based on Conventional Method of Teaching for Intellectually 

Different (Hameed & Aiswarya, 2018). 

 Task Analysis for Enhancing Functional Writing Performance 

based on Conventional Method of Teaching for Intellectually 

Different (Hameed & Aiswarya, 2018). 

 Task Analysis for enhancing Functional Arithmetic Performance 

based upon Conventional Method of Teaching for Intellectually 

Different (Hameed & Aiswarya, 2018). 
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Statistical Techniques used for the Study 

 The following statistical techniques were used for this study. 

 Basic Descriptive statistics  

 Percentage analysis  

 Mean Difference Analysis.  

 Effect Size.  

Major Findings of the Study 

 Major findings of the study are abridged in this section.  Results are 

presented in two heads; findings of preliminary survey and findings of 

experimentation. 

Percentage Analysis, and Mean Difference Analysis followed by 

Effect Size, were employed for different purposes. Percentage analysis was 

done to identify the prevailing instructional strategies used by special 

teachers in Kerala for enhancing Functional Reading, Writing and 

Arithmetic performance of students with Intellectual Disability. Test of 

Significance of Difference between Means was used to study whether the 

Experimental and Control groups differ in Pretest, Posttest and Gain scores 

of Functional Academic Performance (Functional Reading, Writing and 

Arithmetic). Cohen’s d was used to calculate the effect size of the 

interventions selected for the study. 

Findings of Preliminary Survey 

 Results of the preliminary survey conducted in the initial stage of 

the research was used to find out the prevailing strategies used by special 
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School teachers to enhance Functional Academic Performance of students 

with intellectual disability. Results of the study are as follows.  

Teaching Strategies used by Special School Teachers to Enhance Functional 

Reading Performance among Students with Intellectual Disability. 

 The teaching strategy most frequently used for Functional Reading 

performance enhancement was the method of paired association 

(96.15%).   

 88.46 % of the total sample make use of ‘black board–chalk method’ 

for reading skill enhancement of their students with Intellectual 

Disability.  

 Individualised instruction was suggested and used by 51.53 % of the 

total sample. 

  41.53% found ‘whole word approach’ as the effective strategy used for 

enhancement of reading skills among children with Intellectual 

Disability.  

 Peer tutoring (35.38%), Computer Assisted Instruction (32.30%) and 

Literacy Rich Approach (29.23%) were also recommended by teachers.  

 Play way method was preferred by only 18.46% of the total sample.   

 Teacher made experiments or strategies other than the selected 

methods were attempted by 3.84 % of the total sample only. 

 Drama method, cartoon-based intervention and ‘learning from nature’ 

were the other methods suggested by special school teacher.  
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Teaching Strategies Used by Special School Teachers to Enhance Functional 

Writing Skills among Students with Intellectual Disability. 

 The teaching strategy most frequently used by Special School Teachers 

for Functional Writing skill enhancement was ‘black board- chalk’ 

method (86.92 %). 

 74.61 % of the special school teachers make use of ‘four step strategy’ 

for writing skill enhancement of children with Intellectual Disability.  

 ‘Fernald’s VAKT method’ was suggested and used by 70.76 % of the 

teachers.  

 63.84 % found ‘paper-pencil method’ as the effective strategy for the 

enhancement of writing skills among children with Intellectual Disability.  

 Peer tutoring (56.15%), and individualized instruction (53.84%) were 

also recommended by teachers. 

  Play way method was preferred by 16.92 % of the total sample only.  

  Teacher made experiments or strategies other than the selected 

methods were attempted by just 3.84 % of the total sample. 

 Copying method, fine motor activity-based intervention and learning 

from nature were the other methods suggested by the special school 

teachers. 

Teaching Strategies used by Special School Teachers to Enhance Functional 

Arithmetic Skills among Students with Intellectual Disability. 

 The teaching strategy most frequently used for Functional Arithmetic 

skill enhancement was ‘numerical pairing method’ (90%). 
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 86.15 % of the total sample make use of ‘problem solving method’ for 

arithmetic skill enhancement of children with Intellectual Disability.  

 ‘Group teaching method’ was suggested and used by 76.15 % of the 

special school teachers.  

 66.92 % found ‘Individualized Instruction’ as the effective strategy use 

for enhancement of reading skills among children with Intellectual 

Disability.  

 Peer tutoring (63.07%), and individualized instruction (58.46%) were 

also recommended by teachers.  

 Play way method was preferred by 33.07 % of the total sample only.   

 Teacher made experiments or strategies other than the selected 

methods were attempted by just 28.46 % of the total sample only. 

 ‘Copying method’, ‘fine motor activity-based intervention’ and ‘learning 

from nature’ were the other methods suggested by special school 

teachers. 

Major Findings of Experimentation  

Major Findings gathered in relation to experimentation areas follows. 

Comparison of Mean Posttest Scores of Functional Academic Performance. 

 The performance of Experimental and Control groups on the Mean 

Posttest scores was studied and compared using the Mean Difference 

Analysis.  
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Comparison of the Mean Posttest Scores of Functional Reading 

Performance 

Major findings of the comparison of the mean posttest scores of 

Functional Reading Performance (Sub-domain wise and Sub-skill wise) are 

as follows.  

Data and Results of the Comparison of Mean Posttest Scores of 

Pre-Reading Performance.  

 There exists significant difference between the Experimental and 

Control groups in their performance in Common Object Identification 

(t = 2.76; p<.01) and Pre-reading sub domain (Total) and Colour 

Identification, Left and Right Orientation and Matching (t = 2.53, 2.23, 

2.33 and 2.08 respectively; p<.05). 

 High mean scores associated with the Experimental group indicated 

their advantage over the Control group in Pre-reading Skills (Total 

and the four subskills).  

 The Sub domain Pre-reading (total) and subskills such as Colour 

identification, Common object Identification, Left and Right 

orientation, Matching carries Cohen’s d values 0.80, 0.79, 0.97, 0.99 

and 0.82. All the values indicated a large effect by the newly 

developed package of CARE-ID.  

 Data and Results of the Comparison of Mean Posttest Scores of 

Letter Reading Performance.  

 There exists significant difference between the Experimental and 

Control groups in their performance in case of ‘Letter reading sub 
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domain’ (Total) and three subskills (t=2.03, 2.23, 2.44, and 2.42 

respectively;  p<.05). 

 Gain scores of experimental groups have higher mean scores when 

compared with the posttest scores of control group for Letter reading 

sub domain and all the three allied subskills.  

 Skill wise scores of the second sub domain letter reading (Total) and 

associated subskills, i.e., Rote Recitation of Malayalam Letters, Single 

Letter reading, and Two Letter Word reading Letter Reading carries 

Cohen’s d values 0.73, 0.81, 0.93, 0.47 to the respectively. From the 

Cohen’s d value analysis, it can be understood that overall letter 

reading sub domain improved with a moderate effect of the 

intervention. For rote recitation of Malayalam letters and single letter 

reading Cohens d value indicated a Large effect. For the subskill ‘Two 

letter word reading’, the effect was found to be ‘small’. 

Data and Results of the Comparison of Mean Posttest Scores of 

Word Reading Performance and Functional Reading Performance (Total).  

 There is no significant difference between the Experimental and 

Control groups in their performance in case of Word Reading (Total 

and Subskills) (Total) (t = 1.83, 1.00 and 1.43; p>.05). 

 There exists significant difference between the Experimental and 

Control groups in their performance in case of Functional Reading 

Performance (Total) (t = 2.12; p<.05). 

 In case of Functional Reading Performance (Total), higher mean 

score is attached with the experimental group to which the newly 

developed remedial package was utilized. 
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 Overall scores of the Functional Reading Performance domain 

carries Cohen’s d values of 0.69. From the Cohen’s d value analysis, 

Functional Reading Performance (Total) was improved with a 

moderate effect of the intervention. 

Comparison of the Mean Posttest Scores of Functional Writing 

Performance. 

Major findings of the comparison of the mean posttest scores of 

Functional Writing Performance (Sub-domain wise and Sub-skill wise) are 

as follows.  

Data and Results of the Comparison of Mean Posttest Scores of 

Pre-Writing Performance.  

 There exists significant difference between the Experimental and 

Control groups in their performance in Pre-writing sub domain 

(Total) and subskills (2.42, 2.07, 2.40, and 2.44; p<.05) except Scribbling 

(t = 3.10; p<.01). 

  High mean scores associated with the Experimental group indicated 

their advantage over the Control group in Pre-Writing Skills (Total 

and the four subskills).  

 On the basis of Cohen’s d analysis, all the subskills coming under the 

sub domain Pre-writing, except colouring, was found to large effect of 

the newly developed package. And the subskill, colouring has 

moderately influenced by the newly developed package.  
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Data and Results of the Comparison of Mean Posttest Scores of 

Letter Writing Performance.  

 There exists significant difference between the Experimental and 

Control groups in their performance in case of copying skills (t=2.07, 

p<.05). 

 There is no significant difference between the Experimental and 

Control groups in their performance in case of Letter wring (Total 

and Subskills except copying) (t = 1.83, 1.69 and 0.89; p>.05). 

 Post-test scores of experimental groups have higher mean scores 

when compared with the posttest scores of control group for copying 

skill.  

 The Copying skill coming under the Letter writing sub domain also 

carries Cohen’s d value of 0.70 which indicates ‘moderate’ effect of the 

newly developed package.   

Data and Results of the Comparison of Mean Posttest Scores of 

Word Writing Performance and Functional Writing Performance (Total).  

 There is no significant difference between the Experimental and 

Control groups in their performance in case of Word Writing (Total 

and Subskills) (Total) (t = 1.33, 1.00 and 1.15; p>.05). 

 There is no significant difference between the Experimental and 

Control groups in their performance in case of Functional Writing 

(Total) (t = 1.42; p>.05). 
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Comparison of the Mean Posttest Scores of Functional Arithmetic 

Performance. 

Major findings of the comparison of the mean posttest scores of 

Functional Arithmetic Performance (Sub-domain wise and Sub-skill wise) 

are as follows.  

Data and Results of the Comparison of Mean Posttest Scores of 

Pre- Arithmetic Performance.  

 There exists significant difference between the Experimental and 

Control groups in their performance in Pre-Arithmetic sub domain 

(Total) and subskills; big and small identification, and long and short 

identification (t = 3.44, 3.16, 3.41, and 2.40 respectively; p<.01). 

 There exists significant difference between the Experimental and 

Control groups in their performance in subskills; More and Less 

Discrimination and Shape Identification t=2.40, and 2.44respectively; 

p<.05). 

 High mean scores associated with the Experimental group indicated 

their advantage over the Control group in Pre-Arithmetic Skills (Total 

and the four subskills).  

 Pre – arithmetic subdomain (Total and subskills; Big and small 

Identification, Long and short Identification, More and less 

Identification and Shape identification holds Cohen’s d value 1.18, 

1.04, 1.04, 0.82, 1.01 respectively which indicate that there exists large 
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effect of the newly developed package enhancing Pre - arithmetic 

performance.  

Data and Results of the Comparison of Mean Posttest Scores of 

Numeric Performance.  

 There exists significant difference between the Experimental and 

Control groups in their performance in case of Numeric sub domain’ 

(Total) and subskills; Rote counting, and Number Symbol 

Identification (t=2.08, 2.15, and 2.07 respectively; p<.05). 

 There is no significant difference between the Experimental and 

Control groups in their performance in case of Meaningful Counting) 

(t = 1.46; p>.05). 

 In case of Numeric sub domain’ (Total) and subskills; Rote counting, 

and Number Symbol Identification, Post-test scores of experimental 

groups have higher mean scores when compared with the control 

group.  

 Skill wise score of the Numeric sub domain holds Cohen’s d value as 

0.75 1.86 and 0.77 which attributes to Rote counting, Number symbol 

Identification, and overall Numeric performance respectively. From 

the d value analysis, it can be understood that newly developed 

package has made moderate effect in case of on numeric Subdomain 

and Rote counting. In case of Number symbol Identification, the 

newly developed package has made large effect. 
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Data and Results of the Comparison of Mean Posttest Scores of 

Calculation Performance and Functional Arithmetic Performance (Total).  

 There is no significant difference between the Experimental and 

Control groups in their performance in case of Calculation (Total and 

Subskills) (Total) (t = 0.80, 1.14, and 1.86; p>.05). 

 There exists significant difference between the Experimental and 

Control groups in their performance in case of Functional Arithmetic 

Performance (Total) (t = 2.39; p<.05). 

 In case of Functional Arithmetic Performance (Total), higher mean 

score is attached with the experimental group to which the newly 

developed remedial package was utilized. 

 Overall score of the Functional arithmetic domain holds Cohen’s d 

value as 0.52. From the Cohen’s d value analysis, it can be understood 

that newly developed package has moderate effect on performance in 

numeric Subdomain. 

Data and Results of the Comparison of the Mean Posttest Scores of 

Functional Academic Performance.  

 There exists significant difference between the Experimental and 

Control groups in their performance in case of Functional Academic 

Performance (Total) (t = 2.12; p<.05). 

 In case of Functional Academic Performance (Total), higher mean 

score is attached with the experimental group to which the newly 

developed remedial package was utilized. 
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 By Cohen’s d analysis, the obtained value was 0.79 which indicates a 

moderate effect of Academic remedial package on enhancing 

Functional Academic Performance of children with Intellectual 

Disability. 

Comparison of Mean Gain Scores of Functional Academic Performance. 

 The performance of Experimental and Control groups on the Mean 

Gain scores was studied and compared using the Mean Difference Analysis.  

Comparison of the Mean Gain Scores of Functional Reading 

Performance. 

Major findings of the comparison of the mean Gain scores of 

Functional Reading Performance (Sub-domain wise and Sub-skill wise) are 

as follows.  

Data and Results of the Comparison of Mean Gain Scores of Pre-

Reading Performance.  

 There exists significant difference between the Experimental and 

Control groups in their performance in Pre-reading sub domain 

(Total) and subskills Common Object Identification and Matching (t= 

4.03, 2.76 and 3.16; p<.01) and Left and Right Orientation (t =, 2.15; 

p<.05). 

 There is no significant difference between the Experimental and 

Control groups in their performance in case of Colour Identification 

(t = 1.07; p>.05). 
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 High mean scores associated with the Experimental group indicated 

their advantage over the Control group in Pre-reading Skills (Total 

and the selected subskills).  

 Data and Results of the Comparison of Mean Gain Scores of Letter 

Reading Performance.  

 There exists significant difference between the Experimental and 

Control groups in their performance in case of ‘Letter reading sub 

domain’ (Total) (t=2.03; p<.05) and two subskills i.e., Rote recitation of 

Letters and Single letter reading (t=3.57 and 3.09 respectively; p<.01).  

 There is no significant difference between the Experimental and 

Control groups in their performance in case of Two letter word 

Identification (t = 0.62; p>.05). 

 Gain scores of experimental groups have higher mean scores when 

compared with the Gain scores of control group for Letter reading 

sub domain (Total) and all subskills; Rote recitation of Letters and 

Single letter reading.  

Data and Results of the Comparison of Mean Gain Scores of Word 

Reading Performance and Functional Reading Performance (Total).  

 There exists significant difference between the Experimental and 

Control groups in their performance in case of Word Reading (Total) 

and Functional Reading Performance (Total) (t = 3.10, 4.27; p<.01).  

 There is no significant difference between the Experimental and 

Control groups in their performance in case of Word Reading for the 

subskills; two letter word Identification and Multi Letter 
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Identification of word with symbol respectively (Total) (t = 1.00, 1.46; 

p>.05). 

 In case of Word Reading (Total) and Functional Reading Performance 

(Total), higher mean score is attached with the experimental group 

to which the newly developed remedial package was utilized. 

Comparison of the Mean Gain Scores of Functional Writing 

Performance. 

Major findings of the comparison of the mean Gain scores of 

Functional Writing Performance (Sub-domain wise and Sub-skill wise) are 

as follows.  

Data and Results of the Comparison of Mean Gain Scores of Pre-

Writing Performance.  

 There exists significant difference between the Experimental and 

Control groups in their performance in Pre-writing sub domain 

(Total) and the subskill Tracing (t = 2.76 and 2.61; p<.01); Scribbling, 

Joining Dots, and Colouring. (t = 2.42, 2.33 and 2.08; p<.05). 

  High mean scores associated with the Experimental group indicated 

their advantage over the Control group in Pre-Writing Skills (Total 

and the four subskills).  

Data and Results of the Comparison of Mean Gain Scores of Letter 

Writing Performance.  

 There is no significant difference between the Experimental and 

Control groups in their performance in case of Letter writing (Total 

and Subskills) (t = 1.07, 1.43, 0.80, and 1.46; p>.05).   
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Data and Results of the Comparison of Mean Gain Scores of Word 

Writing Performance and Functional Writing Performance (Total).  

 There is no significant difference between the Experimental and 

Control groups in their performance in case of Word Writing (Total 

and Subskills) (Total) (t = 1.71, 1.73 and 0.56; p>.05). 

 There is no significant difference between the Experimental and 

Control groups in their performance in case of Functional Writing 

performance (Total) (t = 1.07; p>.05). 

Comparison of the Mean Gain Scores of Functional Arithmetic Performance 

Major findings of the comparison of the mean Gain scores of 

Functional Arithmetic Performance (Sub-domain wise and Sub-skill wise) 

are as follows.  

Data and Results of the Comparison of Mean Gain Scores of Pre- 

Arithmetic Performance.  

 There exists significant difference between the Experimental and 

Control groups in their performance in Pre- Arithmetic sub domain 

(Total) and for all subskills; Big and Small Identification, More and 

Less identification and shape identification (t = 4.31, 3.90, 3.14  and 

3.10 respectively; p<.01). except long and short identification (t =2.42; 

p<.05);  

 High mean scores associated with the Experimental group indicated 

their advantage over the Control group in Pre- Arithmetic Skills 

(Total and the four subskills).  



 
 

Summary of Findings, Conclusions & Suggestions 285

Data and Results of the Comparison of Mean Gain Scores of 

Numeric Performance.  

 There exists significant difference between the Experimental and 

Control groups in their performance in case of Numeric sub domain’ 

(Total) (t=3.95, p<.01) and subskills; Meaningful Counting and 

Number Symbol Identification (t=2.42, and 2.40 respectively; p<.05).  

 There is no significant difference between the Experimental and 

Control groups in their performance in case of Rote counting (t = 

1.16; p>.05). 

 In case of Numeric sub domain’ (Total) and subskills; Meaningful 

counting, and Number Symbol Identification; Gain scores of 

experimental groups have higher mean scores when compared with 

the control group.  

Data and Results of the Comparison of Mean Gain Scores of 

Calculation Performance and Functional Arithmetic Performance (Total).  

 There is no significant difference between the Experimental and 

Control groups in their performance in case of Calculation (Total and 

Subskills) (t = 1.77, 1.77, and 1.73; p>.05). 

 There exists significant difference between the Experimental and 

Control groups in their performance in case of Functional Arithmetic 

Performance (Total) (t = 4.78; p<.01).  

 In case of Functional Arithmetic Performance (Total), higher mean 

score is attached with the experimental group to which the newly 

developed remedial package was utilized. 
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Data and Results of the Comparison of the Mean Gain Scores of 

Functional Academic Performance.  

 There exists significant difference between the Experimental and 

Control groups in their performance in case of Functional Academic 

Performance (Total) (t = 3.29; p<.01).  

 In case of Functional Academic Performance (Total), higher mean 

score is attached with the experimental group to which the newly 

developed remedial package was utilized. 

Skill Wise Analysis of the Functional Academic Performance between the 

Experimental and Control Groups Before and After Intervention 

In this part of the study, Skill Wise Analysis of the Functional 

Academic Performance between the Experimental and Control Groups Before 

and After Intervention was considered to have a thorough understanding of 

the changes happened to students during the period of the treatment.   

Skill Wise Analysis of the Functional Reading Performance between 

the Experimental and Control Groups Before and After Intervention. 

Changes occurs in the performance of students in Experimental and Control 

Groups with respect to each subskill under Functional Reading domain as a 

result of implementation of package is given in the following.  

  Skill Wise Analysis of the Pre- Reading Performance between the 

Experimental and Control Groups Before and After Intervention. 

Colour Identification. 

 In the experimental group, after the intervention, number of students 

in the ‘dependent’ category and with prompt was reduced into 12.5% 
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and 50% respectively. At the same time, 37.5% of the total sample was 

promoted to the independent category. Also, the percentage of 

students who made use of prompts/assistance was reduced from 

68.8% to 50%.  

 The newly developed package (CARE- ID) was quite capable enough 

to enhance independent skills in the potential of Colour Identification 

Skill.  

 In the control group, after the posttest, it was revealed that there was 

only 31.25% remained in Dependent group and 62.5% was capable to 

do the task with the help of prompts. Only 6.25% of the total sample 

was promoted to independent category.  

 The rate of acquisition of independence/proficiency was low (6.25%) 

when compared with the experimental group. 

Common object Identification 

 In the experimental group, after the intervention, number of students 

in the ‘dependent’ category and with prompt was reduced into 6.25% 

and 50% respectively. At the same time, 43.75% of the total sample 

was promoted to the independent category. Also, the percentage of 

students who made use of prompts/assistance was reduced from 

62.5% to 50%.  

 The newly developed package (CARE- ID) was quite capable enough 

to enhance independent skills in the potential of Common object 

Identification.  
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 In the control group, after the post-test, there was only 25% remained 

in Dependent group and 68.75% was capable to do the task with the 

help of prompts. Only 6.25% of the total sample was promoted to 

independent category.  

 The rate of acquisition of independence/proficiency was low (6.25%) 

when compared with the experimental group. 

Left and Right Identification 

 In the experimental group, after the intervention, number of students 

in the ‘dependent’ category and with prompt was reduced into 

18.75% and 43.75% respectively. At the same time, 37.5% of the total 

sample was promoted to the independent category. Also, the 

percentage of students who made use of prompts/assistance was 

increased from 37.5% to 43.75%.  

 The newly developed package (CARE- ID) was quite capable enough 

to enhance independent skills in the potential of Left and Right 

Identification.  

 In the control group, after the post-test, there was 50% remained in 

Dependent group and 75% was capable to do the task with the help of 

prompts. Only 6.25% of the total sample was promoted to 

independent category.  

 The rate of acquisition of independence/proficiency was low (6.25%) 

when compared with the experimental group. 
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Matching 

 In the experimental group, after the intervention, number of students 

in the ‘dependent’ category and with prompt was reduced into 

18.75% and 43.75% respectively. At the same time, 37.5% of the total 

sample was promoted to the independent category. Also, the 

percentage of students who made use of prompts/assistance was 

increased from 37.5% to 43.75%.  

 The newly developed package (CARE- ID) was quite capable enough 

to enhance independent skills in the potential of Matching. 

 In the control group, after the post-test, it was revealed that there was 

6.25% remained in Dependent group and 93.75% was capable to do 

the task with the help of prompts. None of the control group was 

promoted to independent category.  

 The rate of acquisition of independence/proficiency was low when 

compared with the experimental group. 

  Skill Wise Analysis of the Letter- Reading Performance between 

the Experimental and Control Groups Before and After Intervention. 

 Rote Recitation of Malayalam Letters. 

 In the experimental group, after the intervention, number of students 

in the ‘dependent’ category and with prompt was reduced into 12.5% 

and 62.50% respectively. At the same time, 25% of the total sample 

was promoted to the independent category. Also, the percentage of 

students who made use of prompts/assistance was increased from 

43.75% to 62.50%.  
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 The newly developed package (CARE- ID) was quite capable enough 

to enhance independent skills in the potential of Rote recitation of 

Malayalam letters. 

 In the control group, after the post-test, it was revealed that there was 

only 43.75% remained in Dependent group and 50% was capable to 

do the task with the help of prompts. Only 6.25% of the total sample 

was promoted to independent category.  

 The rate of acquisition of independence/proficiency was low (6.25%) 

when compared with the experimental group 

Single Letter Reading  

 In the experimental group, after the intervention, number of students 

in the ‘dependent’ category and with prompt was reduced into 6.25% 

and 43.75% respectively. At the same time, 50% of the total sample 

was promoted to the independent category. Also, the percentage of 

students who made use of prompts/assistance was reduced from 50% 

to 43.75%.  

 The newly developed package (CARE- ID) was quite capable enough 

to enhance independent skills in the potential of Single letter reading. 

 In the control group, after the post test, it was revealed that there was 

only 12.5% remained in Dependent group and 81.25% was capable to 

do the task with the help of prompts. Only 6.25% of the total sample 

was promoted to independent category.  

 The rate of acquisition of independence/proficiency was low (6.25%) 

when compared with the experimental group. 
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Two Letter Word Reading  

 In the experimental group, after the intervention, number of students 

in the ‘dependent’ category and with prompt was reduced into 

56.25% and 18.75% respectively. At the same time, 25% of the total 

sample was promoted to the independent category. Also, the 

percentage of students who made use of prompts/assistance was 

reduced from 25% to 18.75%.  

 The newly developed package (CARE- ID) was quite capable enough 

to enhance independent skills in the potential of Two letter word 

reading. 

 In the control group, after the post test, it was revealed that there was 

only 12.5% remained in Dependent group and 81.25% was capable to 

do the task with the help of prompts. Only 6.25% of the total sample 

was promoted to independent category.  

 The rate of acquisition of independence/proficiency was low (6.25%) 

when compared with the experimental group 

  Skill Wise Analysis of the Letter- Reading Performance between 

the Experimental and Control Groups Before and After Intervention. 

Symbol associated Two letter word Reading (Two letter word with 

symbol). 

 In the experimental group, after the intervention, number of students 

in the ‘dependent’ category and with prompt was reduced into 

18.75% and 75% respectively. At the same time, 6.25% of the total 
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sample was promoted to the independent category. Also, the 

percentage of students who made use of prompts/assistance was 

increased from 56.25% to 75%.  

 The newly developed package (CARE- ID) was quite capable enough 

to enhance independent skills in the potential of Symbol associated 

Two letter word reading. 

 In the control group, after the post test, it was revealed that there was 

only 43.75% remained in Dependent group and 43.75% was capable 

to do the task with the help of prompts. Only 12.5% of the total 

sample was promoted to independent category.  

 The rate of acquisition of independence/proficiency was high when 

compared with the experimental group. 

Symbol associated Multi letter word Reading (Multi letter word with 

symbol) 

 In the experimental group, after the intervention, number of students 

in the ‘dependent’ category and with prompt was reduced into 12.5% 

and 56.25% respectively. At the same time, 31.25% of the total sample 

was promoted to the independent category. Also, the percentage of 

students who made use of prompts/assistance was reduced from 75% 

to 56.25%.  

 The newly developed package (CARE- ID) was quite capable enough 

to enhance independent skills in the potential of Symbol associated 

Multi letter word reading. 
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 In the control group, after the post test, it was revealed that there was 

only 25% remained in Dependent group and 62.5% was capable to do 

the task with the help of prompts. Only 12.5% of the total sample was 

promoted to independent category.  

 The rate of acquisition of independence/proficiency was low (12.5%) 

when compared with the experimental group. 

Skill Wise Analysis of the Functional Writing Performance between the 

Experimental and Control Groups Before and After Intervention. 

Changes occurs in the performance of students in Experimental and 

Control Groups with respect to each subskill under Functional Writing 

domain as a result of implementation of package is given in the following.  

  Skill Wise Analysis of the Pre-writing Performance between the 

Experimental and Control Groups Before and After Intervention. 

Scribbling. 

 In the experimental group, after the intervention, number of students 

in the ‘dependent’ category and with prompt was reduced into 6.2% 

and 12.5% respectively. At the same time, 81.25% of the total sample 

was promoted to the independent category. Also, the percentage of 

students who made use of prompts/assistance was reduced from 

68.75% to 12.5%.  

 The newly developed package (CARE- ID) was quite capable enough 

to enhance independent skills in the potential of Scribbling.  

 In the control group, after the post test, it was revealed that there was 

nobody remained in Dependent group and 87.5% was capable to do 
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the task with the help of prompts. Only 6.25% of the total sample was 

promoted to independent category.  

 The rate of acquisition of independence/proficiency was low when 

compared with the experimental group. 

Joining Dots 

 In the experimental group, after the intervention, number of students 

in the ‘dependent’ category and with prompt was reduced into 6.2% 

and 50% respectively. At the same time, 43.75% of the total sample 

was promoted to the independent category. Also, the percentage of 

students who made use of prompts/assistance was increased from 

31.25% to 50%.  

 The newly developed package (CARE- ID) was quite capable enough 

to enhance independent skills in the potential of joining dots.   

 In the control group, after the post test, it was revealed that there was 

only 25% remained in Dependent group and 62.5% was capable to do 

the task with the help of prompts. Only 12.5% of the total sample was 

promoted to independent category.  

 The rate of acquisition of independence/proficiency was low when 

compared with the experimental group. 

Tracing 

 In the experimental group, after the intervention, number of students 

in the ‘dependent’ category and with prompt was reduced into 

43.75% and 56.25% respectively. At the same time, not even a single 
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sample was promoted to the independent category. Also, the 

percentage of students who made use of prompts/assistance was 

increased from 50% to 56.25%.  

 The newly developed package (CARE- ID) was quite capable enough 

to enhance independent skills in the potential of Tracing.  

 In the control group, after the post test, it was revealed that there was 

only 6.25% remained in Dependent group and 87.5% was capable to 

do the task with the help of prompts. Only 6.25% of the total sample 

was promoted to independent category.  

 The rate of acquisition of independence/proficiency was high in the 

control group when compared with the experimental group. 

Colouring 

 In the experimental group, after the intervention, number of students 

in the ‘dependent’ category and with prompt was reduced into 12.5% 

and 25% respectively. At the same time, 62.5% of the total sample was 

promoted to the independent category. Also, the percentage of 

students who made use of prompts/assistance was reduced from 

81.25 % to 25%.  

 The newly developed package (CARE- ID) was quite capable enough 

to enhance independent skills in the potential of Colouring. 

 In the control group, after the post test, it was revealed that there was 

only 12.5% remained in Dependent group and 75% was capable to do 

the task with the help of prompts. Only 12.5% of the total sample was 

promoted to independent category.  
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 The rate of acquisition of independence/proficiency was low when 

compared with the experimental group. 

  Skill Wise Analysis of the Letter writing Performance between the 

Experimental and Control Groups Before and After Intervention. 

Copying 

 In the experimental group, after the intervention, number of students 

in the ‘dependent’ category and with prompt was reduced into 

18.75% and 50% respectively. At the same time, 31.25% of the total 

sample was promoted to the independent category. Also, the 

percentage of students who made use of prompts/assistance was 

remained the same. 

 The newly developed package (CARE- ID) was quite capable enough 

to enhance independent skills in the potential of Colouring. 

 In the control group, after the post test, it was revealed that there was 

only 50% remained in Dependent group and 37.5% was capable to do 

the task with the help of prompts. Only 12.5% of the total sample was 

promoted to independent category. 

 The rate of acquisition of independence/proficiency was low when 

compared with the experimental group. 

Single Letter Writing 

 In the experimental group, after the intervention, number of students 

in the ‘dependent’ category and with prompt was reduced into 

18.75% and 62.5% respectively. At the same time, 43.75% of the total 
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sample was promoted to the independent category. Also, the 

percentage of students who made use of prompts/assistance was 

increased from 56.25% to 62.5%.  

 The newly developed package (CARE- ID) was quite capable enough 

to enhance independent skills in the potential of Single letter writing.  

 In the control group, after the post-test, it was revealed that there was 

only 43.75% remained in Dependent group and 50% was capable to 

do the task with the help of prompts. Only 6.25% of the total sample 

was promoted to independent category.  

 The rate of acquisition of independence/proficiency was low when 

compared with the experimental group. 

Two Letter Word Writing 

 In the experimental group, after the intervention, number of students 

in the ‘dependent’ category and with prompt was reduced into 37.5% 

and 50% respectively. At the same time, 12.5% of the total sample was 

promoted to the independent category. Also, the percentage of 

students who made use of prompts/assistance was increased from 

18.75% to 50%.  

 The newly developed package (CARE- ID) was quite capable enough 

to enhance independent skills in the potential of Single letter writing.  

 In the control group, after the post-test, it was revealed that there was 

only 43.75% remained in Dependent group and 56.25% was capable 

to do the task with the help of prompts. No one among the control 

group was promoted to independent category.  
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 The rate of acquisition of independence/proficiency was low when 

compared with the experimental group. 

Skill Wise Analysis of the Word Writing Performance between the 

Experimental and Control Groups Before and After Intervention. 

Symbol associated Two letter word  

 In the experimental group, After the intervention, there was just 25% 

remained in the Dependent group and 75% of the total sample was 

promoted to the category which needed assistance/ prompts. Not even 

a single sample found to have achieved independent proficiencies in 

carrying out the skill. Also, the percentage of students who made use 

of prompts/assistance was increased from 56.25% to 75%.  

 The newly developed package (CARE- ID) was quite capable enough 

to enhance independent skills in the potential of Single letter writing.  

 In the control group, after the intervention, number of students in the 

Dependent category was reduced to 25% and 56.2% of the total 

sample was promoted to the category which needed assistance/ 

prompts. 18.85% of the Control group achieved Independent 

proficiency in the skill of two letter word with symbol identification.  

 The rate of acquisition of independence/proficiency was high when 

compared with the experimental group. 

Symbol associated Multi letter word with Symbol  

 In the experimental group, after the intervention, number of students 

in the ‘dependent’ category and with prompt was reduced into 
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56.25% and 37.5% respectively. At the same time, only 6.25% was 

promoted to the independent category. Also, the percentage of 

students who made use of prompts/assistance remained the same n 

both groups.  

 The newly developed package (CARE- ID) was quite capable enough 

to enhance independent skills in the potential of Symbol associated 

multi letter word writing.  

 In the control group, after the post-test, it was revealed that there was 

only 25% remained in Dependent group and 56.25% was capable to 

do the task with the help of prompts. 12.5% of the total sample was 

promoted to independent category.  

 The rate of acquisition of independence/proficiency was high when 

compared with the experimental group. 

Skill Wise Analysis of the Functional Arithmetic Performance between the 

Experimental and Control Groups Before and After Intervention. 

Changes occurs in the performance of students in Experimental and 

Control Groups with respect to each subskill under Functional Arithmetic 

domain as a result of implementation of package is given in the following.  

  Skill Wise Analysis of the Pre-Arithmetic Performance between the 

Experimental and Control Groups Before and After Intervention. 

  Big and Small Identification 

 In the experimental group, after the intervention, all students under 

dependent category were promoted to other sectors. 43.7.5% of the 
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total sample were promoted to next level of functioning with prompt. 

At the same time, 56.25% was promoted to the independent category. 

Also, the percentage of students who made use of prompts/assistance 

was reduced from 62.5% to 43.75%.  

 The newly developed package (CARE- ID) was quite capable enough 

to enhance independent skills in the potential of Big and small 

Identification.  

 In the control group, after the post-test, it was revealed that there was 

only 25% remained in Dependent group and 56.25% was capable to 

do the task with the help of prompts. Only 12.5% of the total sample 

was promoted to independent category.  

 The rate of acquisition of independence/proficiency was low when 

compared with the experimental group. 

Long and Short Identification   

 In the experimental group, after the intervention, all students under 

dependent category were promoted to other sectors. 75% of the total 

sample were promoted to next level of functioning with prompt. At 

the same time, 25% was promoted to the independent category. Also, 

the percentage of students who made use of prompts/assistance was 

increased from 68% to 75%. 

 The newly developed package (CARE- ID) was quite capable enough 

to enhance independent skills in the potential of Long and short 

Identification.  



 
 

Summary of Findings, Conclusions & Suggestions 301

 In the control group, after the post-test, it was revealed that there was 

only6.25% remained in Dependent group and 81.25% was capable to 

do the task with the help of prompts. Only 12.5% of the total sample 

was promoted to independent category.  

 The rate of acquisition of independence/proficiency was low when 

compared with the experimental group. 

More and Less Identification  

 In the experimental group, after the intervention, number of students 

in the ‘dependent’ category and with prompt was reduced into 0% 

and 31.25% respectively. At the same time, 68.75% was promoted to 

the independent category. Also, the percentage of students who made 

use of prompts/assistance was reduced from 62.5% to 31.25%. 

 The newly developed package (CARE- ID) was quite capable enough 

to enhance independent skills in the potential of Symbol associated 

multi letter word writing.  

 In the control group, after the post-test, it was revealed that there was 

only 6.25% remained in Dependent group and 62.5% was capable to 

do the task with the help of prompts. Only 31.25% of the total sample 

was promoted to independent category.  

 The rate of acquisition of independence/proficiency was low when 

compared with the experimental group. 

Shape Identification 

 In the experimental group, after the intervention, all students under 

dependent category were promoted to other sectors. 12.5% of the total 
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sample were promoted to next level of functioning with prompt. At 

the same time, 87.5% was promoted to the independent category. 

Also, the percentage of students who made use of prompts/assistance 

was reduced from 50% to 12.5%. 

 The newly developed package (CARE- ID) was quite capable enough 

to enhance independent skills in the potential of Shape Identification.  

 In the control group, after the post-test, it was revealed that there was 

only 6.25% remained in Dependent group and 50% was capable to do 

the task with the help of prompts. 43.75% of the total sample was 

promoted to independent category.  

 The rate of acquisition of independence/proficiency was low when 

compared with the experimental group. 

  Skill Wise Analysis of the Numeric Performance between the 

Experimental and Control Groups Before and After Intervention. 

Rote Counting 

 In the experimental group, after the intervention, all students under 

dependent category were promoted to other sectors. 25% of the total 

sample were promoted to next level of functioning with prompt. At 

the same time, 75% was promoted to the independent category. Also, 

the percentage of students who made use of prompts/assistance was 

reduced from 68.8% to 25%. 

 The newly developed package (CARE- ID) was quite capable enough 

to enhance independent skills in the potential of Rote counting.  
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 In the control group, after the post-test, it was revealed that there was 

only 12.5% remained in Dependent group and 43.75 % was capable to 

do the task with the help of prompts. 43.75% of the total sample was 

promoted to independent category.  

 The rate of acquisition of independence/proficiency was low when 

compared with the experimental group. 

Meaningful Counting 

 In the experimental group, after the intervention, number of students 

in the ‘dependent’ category and with prompt was reduced into 

18.75% and 75% respectively. At the same time, only 6.25% was 

promoted to the independent category. Also, the percentage of 

students who made use of prompts/assistance was increased from 

25% to 75%. 

 The newly developed package (CARE- ID) was quite capable enough 

to enhance independent skills in the potential of Meaningful 

Counting. 

 In the control group, after the post-test, it was revealed that there was 

only 43.75% remained in Dependent group and 56.25% was capable 

to do the task with the help of prompts. Not even a single sample was 

promoted to independent category.  

 The rate of acquisition of independence/proficiency was low when 

compared with the experimental group 
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Number Symbol Identification  

 In the experimental group, after the intervention, number of students 

in the ‘dependent’ category and with prompt was reduced into 

18.75% and 68.8% respectively. At the same time, 12.5% of the total 

sample was promoted to the independent category. Also, the 

percentage of students who made use of prompts/assistance was 

reduced from 37.75% to 68.75%. 

 The newly developed package (CARE- ID) was quite capable enough 

to enhance independent skills in the potential of Number symbol 

Identification.  

 In the control group, after the post-test, it was revealed that there was 

only 31.25% remained in Dependent group and 68.75% was capable 

to do the task with the help of prompts. Only 6.25% of the total 

sample was promoted to independent category.  

 The rate of acquisition of independence/proficiency was low when 

compared with the experimental group. 

  Skill Wise Analysis of the Calculation Performance between the 

Experimental and Control Groups Before and After Intervention. 

Simple Addition  

 In the experimental group, after the intervention, all students under 

dependent category were promoted to other sectors. 12.5% of the total 

sample were promoted to next level of functioning with prompt. At 

the same time, 68.75% was promoted to the independent category. 
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Also, the percentage of students who made use of prompts/assistance 

was increased from 37.5% to 68.75%. 

 The newly developed package (CARE- ID) was quite capable enough 

to enhance independent skills in the potential of Simple addition.  

 In the control group, after the post-test, it was revealed that there was 

only 18.75% remained in Dependent group and 75% was capable to 

do the task with the help of prompts. Only 6.25% of the total sample 

was promoted to independent category.  

 The rate of acquisition of independence/proficiency was low when 

compared with the experimental group. 

Simple Subtraction  

 In the experimental group, after the intervention, number of students 

in the ‘dependent’ category and with prompt was reduced into 6.25% 

and 93.75% respectively. At the same time, nobody was promoted to 

the independent category. Also, the percentage of students who made 

use of prompts/assistance was increased from 37.5% to 93.75%. 

 The newly developed package (CARE- ID) was capable enough to 

enhance independent skills in the potential of Number symbol 

Identification in a limited level only.  

 In the control group, after the post-test, it was revealed that there was 

only 25% remained in Dependent group and 75% was capable to do 

the task with the help of prompts. Not even a single sample was 

promoted to independent category.  
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 The rate of acquisition of independence/proficiency was somewhat 

equal in the experimental group and the control group. 

Tenability of Hypotheses 

 The tenability of the hypotheses stated for the present experimental 

study are detailed here, considering the major findings of the study. 

 Hypothesis I stated in null terms that ‘There will be no  

significant difference in the mean post test scores of experimental 

and control groups with respect to Functional Reading 

Performance (Skill wise and Total)’.t test was used to find out the 

significant difference between the mean post test scores and found 

out that there exists significant difference in the Functional 

Reading Performance of students with Intellectual Disability 

studying in special school system.  Since the obtained t value 2.12 is 

greater than that of the table value and significant at 0.05 level. As 

per the results, newly developed Remedial Package have 

significant effect on enhancing Functional reading Performance of 

Students with Intellectual Disability. Hence the result disproves the 

proposed hypothesis.   

 Then the hypothesis I is rejected. 

 Hypothesis II stated in null terms that ‘There will be no significant 

difference in the mean post test scores of experimental and control 

groups with respect to Functional Writing Performance (Skill wise 

and Total)’. t test was used to find out the significant difference 
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between the mean post test scores and found out that there exists no 

significant difference in the Functional Writing Performance of 

students with Intellectual Disability studying in special school system 

before and after intervention.  Since the obtained t value 1.42 is lesser 

than that of the table value and have no significance at even 0.05 

level.  As per the results newly developed Remedial Package have no 

significant effect on enhancing Functional Writing Performance of 

Students with Intellectual Disability.  

 Then the hypothesis II is accepted. 

 Hypothesis III stated in null terms that ‘There will be no significant 

difference in the mean post test scores of experimental and control 

groups with respect to Functional Arithmetic Performance (Skill wise 

and Total)’. Post test scores were analysed and compared using t test 

/Mean Difference Analysis.  Since the obtained t value 2.39 is greater 

than that of the table value and significant at 0.05 level.  As per the 

results, newly developed Remedial Package have significant effect on 

enhancing Functional Arithmetic Performance of Students with 

Intellectual Disability. 

 Then the hypothesis III is rejected. 

 Hypothesis IV stated in null terms that ‘There will be no significant 

difference in the mean post test scores of experimental and control 

groups with respect to Functional Academic Performance (Skill wise 

and Total)’. Mean Difference analysis was used to find out the 
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significant difference in the gain scores between experimental and 

control groups.  Since the obtained t value 2.12 is greater than that of 

the table value and significant at 0.05 level. As per the results, newly 

developed Remedial Package have significant effect on enhancing 

Functional Academic Performance of Students with Intellectual 

Disability. 

 Then the hypothesis IV is rejected. 

Conclusion 

 This Chapter can be considered as a crucial one since it depicts the 

overall significant junctions happened during the course of research. The 

Remedial Package developed by the study include modules for Functional 

Academic Performance and vocational skill enhancement, based on multi-

sensory stimulating play way activities. Naturalistic mode of intervention 

was adopted in the package to inculcate basic functional skills of reading, 

writing, and arithmetic among children with Intellectual Disability. The 

intended package is a design of learning in which children ‘catch’ the 

linguistic and arithmetic skills unknowingly, rather than the teachers ‘teach’ 

them. 
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The present study is an attempt to develop an Academic Remedial 

Package for enhancing the Functional Academic Performance of children 

with Intellectual disability and also to enhance their vocational efficiencies. 

This chapter depicts the recommendations of the study for the academic 

community, teachers dealing with special learners and parents of children 

with special needs. The remedial package developed includes modules for 

the enhancement of Functional Academic Performance and Vocational 

Skill, based on multi-sensory stimulating play way activities. The 

developed package is a design of learning by which children catch the 

linguistic and arithmetic skills unknowingly, rather than the teachers teach 

them. 

Educational Implications in General Context 

Following are the general educational implications derived from the 

study in general context.  

 Learning process must provide chances for repeated practice which in 

turn helps students with Intellectual Disability to register and retain 

the information for a long time. 

 Considering different factors in a classroom, teachers should 

experiment innovative instructional procedures which presents 

learning as a process that is as natural and realistic as possible. 

 The package prepared is elaborate with fully developed modules that 

can be used by inclusive teachers as a scheme of work and a self-

learning material as well as an orienting curricular model.  
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 Teachers can prepare lesson plans on the basis of the scheme 

provided in the package.  

 Special educators can use it as a material for reference in their 

problem-solving process.  

 One benefit that manifests itself immediately in the practical life of 

students with Intellectual Disability is the enhancement of vocational 

competence of students. 

 In addition, package enhances self-esteem and confidence among 

students with Intellectual disability and thus builds up social 

relationship with self-respect. 

 Pre-reading performance of students with Intellectual Disability can 

be improved using different level based academic interventions like 

play way-based activities, multi-sensory stimulating hands-on 

dramas, dance, games etc. 

 All academic interventions provided to children with Intellectual 

Disability have to be level based and need based.  

 From the results of the study, it can be understood that if students are 

provided with an opportunity to enjoy learning through creative 

activities, the rate of achievement of transacted content will be 

accelerated. A platform to learn and grow in a manner as natural as 

possible, without any insistence, have to be provided to students with 

intellectual disability for better acquisition of academic inputs as well 

as vocational efficiency. 
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 Results of the study can be made use by parents to understand 

different strategies to teach functional skills among their children 

with intellectual disability. 

 Proper reinforcement and motivation have to be provided in between   

every academic transaction which in turn provides better results for 

students with Intellectual Disability. 

 Since sense organs are the gateways of knowledge, academic tasks 

merged with multi-sensory stimulating activities will be more effective.  

 Learning process must provide chances for generalization in daily life 

which in turn helps students with Intellectual Disability to register 

and retain the information for a long time. 

 The package acts as a scheme of work and a self-learning material as 

well as an orienting curricular model for special teachers working for 

the mainstreaming of students with Intellectual Disability.  

 In the present study, Functional reading was taught using a variety of 

creative and multi-sensory stimulating activities. From the results, it 

can be assumed that systematic academic intervention through multi-

sensory stimulating activities can be considered as an effective means 

to enhance the performance of students with Intellectual disability. 

Students have to be provided with opportunities to practice the skill 

repeatedly in daily life. Opportunities to generalize the learnt skill 

have to be provided to children. Functional Reading was taught using 

seven steps of multi-sensory stimulating activities. Simple to complex 

principle has to be adopted while teaching any skill.  Most of the 

skills taught using the newly developed package showed better 



  312 Impact of Functional Academic Remedial Package

results than that of conventional method of teaching students with 

intellectual disability.  

 Vocational skill training was one of the major features of the newly 

developed package. It can be cited as one of the important 

educational implications that vocational skill also has to be given 

equal importance along with functional academics.  

 Functional writing was taught using an instructional strategy which 

made use of multi-sensory method and Play way method. Since 

functional writing is a psycho motor-activity, CARE ID focuses on 

accelerating all the three domains i.e.; Cognitive, Affective and 

Psychomotor domains. Teachers must focus on providing different 

opportunities for students to revise and repeat the written symbols as 

far as possible. Provision of different prompts and fading of prompts 

have to be done from time to time.  

 Functional Arithmetic performance of students may be enhanced by 

providing them with need based and level-based activities.  

Creative Activity Room 

Creative Activity Room was another peculiarity of the package where 

the students can engage in indoor games. Creative Activity room is the room 

where students can actively engage in making materials for each activity 

involved in the package Activities based upon academic contents may be 

provided to students and allow them to perform and practice the matter in 

the creative activity room.  Special Schools as well as Inclusive schools may 

provide students a creative activity room to enhance their functional skills. 
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Creative Activity Workshop 

Creative Activity workshop is a workshop which offers students an 

opportunity to prepare Vocational products and different materials which 

help them to be independent in future life.  Each special school /Inclusive 

school must be equipped with a creative activity workshop where a 

supervising teacher help students for vocational self-sufficiency.   

Creative Activity Kit 

Creative Activity Kit is another peculiar feature of CARE ID. Creative 

activity kit consisted of all materials used to implement the package such as 

scissors, gum, whistle, chalk, chart papers etc.  

Creative Activity Theatre 

Creative Activity Theatre is a platform/ opportunity to demonstrate 

the skills they have acquired through the package in front of others. 

Teachers, parents, peers, therapists etc. may act as the viewers to watch the 

performance of students.  

Creative Product Exhibition 

Creative Product Exhibition is a platform to market the product 

students have prepared during the execution of package. Teachers, parents, 

peers, therapists etc. may buy those Creative products. Through this, 

students will get an opportunity to earn for their livelihood.  

Specific Educational Implications based on Obtained Results 

Following are the specific educational implications derived from the 

results of the study. 
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 In most of the comparisons, it is found that Creative Activity based 

Remedial Education for Intellectually Different (CARE ID) is more 

effective than Conventional Method of Teaching Children with 

Intellectual Disability (CMT ID).  

 As per the results, CARE ID provides students an opportunity to 

enjoy learning through creative activities. 

 CARE ID package aimed to make learning process an enjoyable 

activity. All educational interventions must focus on making a joyful 

environment in every classroom through interest generating 

academic activities.  

 Activity Based Strategies stimulates the multiple senses of students 

with Intellectual Disability resulting in significant positive impact in 

enhancing colour identification performance of students with 

intellectual disability. Teachers can make use of CARE ID package in 

their classrooms with special learners using different creative multi-

sensory stimulating activities. Colour identification performance may 

be enhanced by providing opportunities for repeated practice. 

Opportunities to generalize the learnt skill must be provided to 

students.  

 Common object identification performance of students with 

intellectual disability was enhanced through the implementation of 

the package. Common object identification was taught using different 

creative multi-sensory stimulating activities. In a classroom situation, 

any new academic task should be presented in a manner as simple as 

possible. 
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In the present study, every new academic matter was introduced to 

students with the help of a story.  Stories can be considered as an effective 

medium which arouse interest among learners. Common object identification 

can be introduced to students with the help of a story. Brain gym exercises 

can also be made use to enhance different skills of students with Intellectual 

disability.   

 Since left and right orientation is a social as well as community 

orientation skill rather than an academic skill, repeated practice in 

social situations have to be provided through ‘Simulating learning 

environment’.   

 Teachers may make use of different similar as well as dissimilar 

choices to teach ‘matching’.  Different games that enhance the interest 

among learners may be designed on the basis of the level of students 

in order to transact the concept of ‘matching’.  

 Different audio materials, video slides, stories, oral presentations etc. 

can be made use to enhance the rote recitation performance of 

students with intellectual disability. All these modes provides 

opportunities for repeated practice and in turn results in a more 

legible and fluent acquisition of academic inputs.  

 Single letter identification skill was taught to students using songs, 

videos, audios, dance, stories, multi-sensory stimulating activities etc. 

All those activities can effectively be made use to enhance the 

performance of students with Intellectual Disability. Single letter 
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identification can effectively be taught to students through systematic 

level based, interest generating activities. All the activities provided 

must be based upon the needs of students.  

 Main criteria a teacher has e to keep in mind while selecting a word to 

the ‘functional implication’ of that word. Functional implication 

stands for the utility of that particular word in day-to-day life. 

 In a classroom situation, scribbling skill may be taught to students 

using scribbling on different mediums, scribbling using different 

writing materials, multi-sensory stimulating activities etc.  

 Fine motor coordination, eye hand coordination, paper-pencil angle 

correction etc. are some of the skills to be focused while giving 

training for dot joining. 

 Teachers should give prominence in transacting pre-writing skills 

such as tracing, joining dots etc. Without having a sound proficiency 

in tracing skill, one would excel in an efficient manner in writing 

performance.  

 Pencil control skill may be enhanced through repeated practice using 

over writing on straight lines, curved lines, zig zag lines etc.  

 Pre-arithmetic skills like big and small identification, long and short 

identification, more and less identification, shape identification etc. 

can be taught by scaling down the academic tasks to the level of 

students. They must be provided with appropriate prompts, 

sufficient reinforcements and timely motivation.  
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 Numeric skills like number symbol identification, rote counting, 

meaningful counting etc. also may be transacted to students using 

different activity-oriented strategies added with play way method.  

 Calculation skills such as simple addition, simple subtraction etc. also 

need clear cut, systematic, level based, interest based academic 

interventions to register.  

Suggestions for Further Research 

The Researcher expects that the present study would open up new 

tracks to experiment through the unmapped zones of the variables 

experimented. 

 A survey study can be conducted to find out the attitude of special 

school teachers towards Play way method and Multi-Sensory 

Learning Strategies. 

 In depth and detailed survey studies can be conducted to find out the 

constraints faced by teachers while dealing with learners having 

Intellectual Disability. 

 Learning Packages on Play way and Multi-Sensory Learning 

Strategies can be developed and its effectiveness on domains other 

than Functional Academics can be studied.  

 Study can be conducted for teachers in order to find out their 

awareness about Play way method and multi-sensory method. 

 A survey study can be conducted to find out the attitude of general 

teachers towards Play way method and Multi-Sensory Learning 

Strategies. 
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 A survey study can be conducted to find out the attitude of multi-

Disciplinary team members like physiotherapists, speech therapists, 

occupational therapist, psychologists etc. towards Play way method 

and Multi-Sensory Learning Strategies. 

 Study can be conducted for teachers in order to find out their 

awareness about different special educational teaching strategies. 

 Package for developing Social Skills, motor skills, language skills, 

grooming skills, community orientation skills, vocational skills etc. 

among Students with Intellectual Disability may be developed and its 

effectiveness can be measured. 

 Package for managing Problem behaviours among Students with 

Intellectual Disability may be developed and its effectiveness can be 

measured. 

 Assessment Package which measures the current level of Functioning 

of students may be developed.  

 Package for enhancing Digital Functioning skills among Students 

with Intellectual Disability may be developed and its effectiveness 

can be measured. 
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Appendix A1 

DEPARTMENT OF EDUCATION  

UNIVERSITY OF CALICUT 

GENERAL DATA SHEET FOR TEACHERS 

Dr. A. Hameed Aiswarya M. 

Professor  Senior Research Fellow 

Department of Education Department of Education 
 

 

Instructions 

 The aim of this data sheet is to collect preliminary details of the sample 

involved in the study.  Your responses will be kept confidential and used only 

for research purpose. 

 

Name     : 

Age     :  

Gender    : Male/Female/ Transgender 

Socio Economic Status   : APL/BPL 

Years of Expereince   : Up to one year /1-3 years /  

    3 – 5 years/ More than 5 years 

Area of Specialization   : 

Locality    : Urban / Rural 
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Appendix B1 

DEPARTMENT OF EDUCATION  

UNIVERSITY OF CALICUT 
 

CHECKLIST ON FUNCTIONAL READING 
INSTRUCTIONAL STRATEGIES 

Dr. A. Hameed Aiswarya M. 
Professor  Senior Research Fellow 
Department of Education Department of Education 
 

Instructions: The purpose of the checklist to collect information regarding 

teaching strategies currently used by special school teachers to enhance 

functional reading skills of students with intellectual disability.  Put a tick mark 

[] against the most frequently used teaching strategy to teach the following 

skills related to Functional Reading Performance. 
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Items 
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1 Color Identification          

2 Common object identification           

3 Rote recitation of letters          

4 Rote recitation of letters other than mother 
tongue  

         

5 Letter Identification           

6 Word reading           

7 Letters other than mother tongue           

8 Words other than mother tongue           
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Appendix B2 

DEPARTMENT OF EDUCATION  

UNIVERSITY OF CALICUT 
 

CHECKLIST ON FUNCTIONAL  
WRITING INSTRUCTIONAL STRATEGIES 

Dr. A. Hameed Aiswarya M. 
Professor  Senior Research Fellow 
Department of Education Department of Education 
 

 

Instructions: The purpose of the checklist to collect information regarding 

teaching strategies currently used by special teachers to enhance functional 

writing skills of students with intellectual disability.  Put a tick mark [] against 

the most frequently used teaching strategy to teach the following skills related to 

Functional writing Performance. 
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No 

Items 

Instructional Strategies 
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1 Scribbling          

2 Dot joining          

3 Tracing           

4 Copying          

5 Letter writing in mother 
tongue 

         

6 Letter  writing in a language 
other than mother tongue 

         

7 Word writing in mother tongue          

8 Word   writing in a language 
other than mother tongue 
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Appendix B3 

DEPARTMENT OF EDUCATION 

UNIVERSITY OF CALICUT 

CHECKLIST ON FUNCTIONAL ARITHMETIC 
INSTRUCTIONAL STRATEGIES 

Dr. A. Hameed Aiswarya M. 
Professor  Senior Research Fellow 
Department of Education Department of Education 
 

 

 

Instructions: The purpose of the checklist to collect information regarding 

teaching strategies currently used by special teachers to enhance functional 

Arithmetic skills of students with intellectual disability.  Put a tick mark to the 

most frequently used teaching strategy to teach the following skills related to 

Functional Arithmetic Performance 

Sl. 
No 

Items Instructional Strategies 
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1 Big and small Identification          

2 Long and short Identification          

3 More and Less Identification           

4 Left and Right Identification           

5 Rote counting          

6 Meaningful Counting           

7 Addition           

8 Subtraction           
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Appendix C1 

DEPARTMENT OF EDUCATION  

UNIVERSITY OF CALICUT 
 

GENERAL DATA SHEET FOR STUDENTS 

Dr. A. Hameed Aiswarya M. 

Professor  Senior Research Fellow 

Department of Education Department of Education 
 

 

Instructions: The aim of this data sheet is to collect preliminary details of the 

sample involved in the study.  Your responses will be kept confidential and used 

only for research purpose. 

 

Name     : 

Age     :  

Date of birth    : 

Level of Intellectual Disability :  Mild/Moderate/Severe/Profound 

Gender    : Male/Female/ Transgender 

Socio economic status   : APL/BPL 

Birth order    : 

Class of studying   : 

Years of schooling   : Up to one year /1-3 years / 3 – 5 years/ 

  More than 5 years 

Locality    : Urban / Rural 
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Appendix D1 

DEPARTMENT OF EDUCATION 

UNIVERSITY OF CALICUT 

MADRAS DEVELOPMENTAL PROGRAMMING 
SYSTEM (MDPS-1975) 

 
Prof. Jayachandran                                                                         Dr.Vimala 
 

 

 

Instructions: The purpose of the checklist to collect information regarding 

Functional academic skills (Reading, Writing & Number) of students with 

intellectual disability.  If the child is able to perform to task independently then 

use the alphabet ‘A’, if child failed to  perform the skill then use the alphabet ‘B’. 

 

Reading  

1. Looks at objects presented when seated at a table. 

2. Turns the pages of a book, one at a time. 

3. Matches 10 pictures with objects. 

4. Sorts objects of 3 different shapes. 

5. Identifies name,s colors (red, yellow, blue and green) when objects with 

those colors are presented. 

6. Sorts pictures of similar and/ or familiar objects into the same category, 

that is, animals, people, vehicles, fruits, flowers etc. 

7. Reads out functional 3 letter words.  

8. Shown 5 pictures sequentially arranged and told a story with them, 

pictures then jumbled up, arranges them again sequence. 

9. When needed reads the following words and acts accordingly: Stop, Men, 

Women, Danger, Poison, Exit, Pull, Push, In, Out, Enter’. 

10. Reads out functional two-word phrases.  

11. Using price tags/ price markings, identifies cost of purchases. 

12. Reads aloud, sentences with five common words.  

13. Reads a simple sentence and answers questions about it.  

14. Reads a paragraph (5 lines) and answers questions.  



Appendices 

15. Uses a menu card to order meals at restaruants. 

16. Reads a story to others. 

17. Reads for information or entertainment from newspapers, magazines 

and story books.  

18. Reads a simple story silently and states its main idea. 

19. Reads out a recipe for cooking. 

20. Reading and follows directions with objects to be assembled.  

Writing 

1. Grasps chalk, pencil or crayon.  

2. Scribbles with chalk, pencil or crayon.  

3. Grasps chalk, pencil or crayon for writing with thumb, index finger and 

middle finger.  

4. Traces with pencil or crayon along a three-inch straight line.  

5. Colors within lines.  

6. Copies with a pencil, a vertical, a horizontal or a diagonal line. 

7. Traces circles and semi circles.  

8. Traces geometric shapes (square, rectangle, triangle) 

9. Traces three letter functional words.  

10. Copies his name. 

11. Writes his name readably with initials or father’s name with no example 

to look at. 

12. Copies a printed sentence readably. 

13. Writes address and phone number readably.  

14. Copies a paragraph readably with puncuations on/ to a sheet of lines 

paper writign on the lines. 

15. Writes functional dictated words readably. 

16. Writes a short sentence readably when dictated. 

17. Writes answers readably to questions after reading a paragraph.  

18. Writes a paragraph of 5 lines readably on a given topic. 

19. Writes personal letters for mailing using legible handwriting in a 

informal letter style. 
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20. Fills/writes an application form readably. 

Numbers 

1. Creates order out of a group of objects by lining up, stacking, or placing 

them in some other pattern.  

2. Indicates the difference between ‘more’ and ‘less’ when shown two 

different sized groups of objects. 

3. Separates one object from a group upon request, that is, ‘Give me one 

block’.  

4. Points to ‘big/small’ when asked 

5. Points to ‘short’ ‘long’ and ‘tall’ when asked. 

6. Chooses the correct number of objects up to 5 upon rquest, that is, ‘Give 

me three blocks’ etc.  

7. Chooses correct number of objects up to 10. 

8. Names the printed number symbols 1 through 10 when asked at random.  

9. Performs activities according to the ordinal number (1st, 2nd, 3rd) that is 

forming a queue according to the number given.  

10. Writes the number symbols 1 through 10. 

11. Counts from 10 to 20. 

12. Matches the printed number symbols 1 through 100 with the correct 

number of objects.  

13. Does 3 line single digit addition on paper.  

14. Add single digit numbers with sums up to 10 such as 7+3, 2+1, or 8+2 in 

functional situation, that is, in a purchase.  

15. Subtracts single digits on paper.  

16. Does two line two digit additions on paper with carry over.  

17. Does subtraction sums- two digits with borrowing on paper.  

18. Does simple two operations in a shopping situation- that is, buy 2 things 

costing Rs. 3/- and Rs. 5/- and balance for Rs. 10/-. 

19. Says multiplication tables 5 and 10.  

20. Uses a simple calculator with basic four operations.  
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Appendix E1 
 

BEHAVIOURAL ASSESSMENT SCALE FOR INDIAN 
CHILDREN WITH MENTAL RETARDATION (BASIC MR) - 

PREVOCATIONAL DOMAIN  

Dr. Reeta Peshawaria Dr. S. Venketesan 
Former Professor, Former Professor, 
National Institute for the Mentally    National Institute for the Mentally 
Handicapped        Handicapped   
 

Instructions: The purpose of the checklist to collect information regarding pre-

vocational skills of students with intellectual disability.  If the child is able to perform to 

task independently then use the alphabet ‘I’, if child performs the skill with the help of 

verbal prompt, then use ‘V.P’, if the child performs the skill with the help of physical 

prompt, then use ‘P.P’, and if the child performs the task with the help of cues, then use 

the alphabet C to indicate the same. 

1. Carries notice/ messages from one classroom to another 

2. Brush paints 

3. Uses a pencil sharpener 

4. Sticks using gum or glue 

5. Cuts simple shapes  

6. Ring’s school bell on time  

7. Clips using stapler  

8. Makes holes using punching machine  

9. Stacks objects into groups  

10. Puts away things in appropriate places after use 

11. Assembles similar objects of three to four sizes  

12. Nails and hangs a calendar  

13. Uses a screw driver to insert or remove screws  

14. Tells date of National festivals 

15. Makes a garland of flowers using thread  

16. Applies medicine on a cut  

17. Does simple hemming work  

18. Plants a sapling  

19. Tells names of important people  

20. Wraps a gift box  

 



Creative Activity based Remedial Education for 
Intellectually Different

CARE – ID

Functional Academic Performance Assessment Battery
Functional Academic Performance Enhancement Package



FUNCTIONAL ACADEMIC PERFORMANCE ASSESSMENT BATTERY

Functional Reading Performance Assessment Chart 
Functional Writing Performance Assessment Chart 

Functional Arithmetic Performance 
Assessment Chart 
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Appendix F1 

DEPARTMENT OF EDUCATION 
UNIVERSITY OF CALICUT 

FUNCTIONAL READING PERFORMANCE 
ASSESSMENT CHART 

Dr. A. Hameed Aiswarya M. 
Professor  Senior Research Fellow 
Department of Education Department of Education 
 

 

ബു�ിപരമായ െവ��വിളികൾ േനരിടു� കു�ികള�െട വായനാനിലവാരം  അള�ു� 

തിനു� ഒരു ഗേവഷണ മാർ�മാണിത.് താെഴ െകാടു�ിരി�ു� ഓേരാ ൈനപുണി�് േനേരയും 

കു�ിയുെട വായനാ�പകടനെ� അടി�ാനമാ�ി ശരി അടയാളം [] നൽകുക.. 

�കമ 

ന�ർ 

ൈനപുണികൾ േ�പാംപ്��കൾ 

മുൻ വായന 
പൂർ�മായും 

പരസഹായ�ാൽ  
േ�പാംപ്േ�ാടുകൂടി സ�ത��മായി 

1. നിറം തിരി�റിയൽ    

2. സാധാരണ വസ്തു�ൾ 

തിരി�റിയൽ 

   

3. ഇടതും വലതും 

തിരി�റിയൽ 

   

4. സാമ�ം കാണൽ    

 
അ�രം തിരി�റിയൽ 

പൂർ�മായും 

പരസഹായ�ാൽ  
േ�പാംപ്േ�ാടുകൂടി സ�ത��മായി 

5. മലയാളം അ�ര�ള�െട 

അവതരണം 
   

6. ഒ� അ�രം തിരി�റിയൽ    

7. ര��രമു� വാ�ുകൾ 

തിരി�റിയൽ 
   

 
വാ�് തിരി�റിയൽ 

പൂർ�മായും 

പരസഹായ�ാൽ  
േ�പാംപ്േ�ാടുകൂടി സ�ത��മായി 

8. ചി�േ�ാടു കൂടിയ 
ര�� 

രമു� വാ�ുകള�െട 

വായന 

   

9. ര�ിൽകൂടുതൽ അ�ര� 
ള�� ചി��ള�� 

വാ�ുക 

ള�െട വായന 
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Appendix F2 

DEPARTMENT OF EDUCATION 

UNIVERSITY OF CALICUT 

FUNCTIONAL WRITING PERFORMANCE 
ASSESSMENT CHART 

Dr. A. Hameed Aiswarya M. 
Professor  Senior Research Fellow 
Department of Education Department of Education 
 

 

ബു�ിപരമായ െവ��വിളികൾ േനരിടു� കു�ികള�െട എഴു�് നിലവാരം അള�ു� 

തിനു� ഒരു ഗേവഷണ മാർ�മാണിത.് താെഴ െകാടു�ിരി�ു� ഓേരാ ൈനപുണി�്  േനേരയും 

കു�ിയുെട എഴുതാനു� കഴിവിെന അടി�ാനമാ�ി ശരി അടയാളം [] നൽകുക. 

�കമ 
ന�ർ 

ൈനപുണികൾ േ�പാംപ്��കൾ 

മുൻ എഴു�് 
പൂർ�മായും 

പരസഹായ�ാൽ  
േ�പാംപ്േ�ാടുകൂടി സ�ത��മായി 

1. കു�ിവര�ൽ    

2. കു�ുകൾ 

േയാജി�ി�ൽ 

   

3. െ�ടയ് സിങ്      

4. നിറം നൽകൽ    

 
അ�രം എഴു� ്

പൂർ�മായും 

പരസഹായ�ാൽ  
േ�പാംപ്േ�ാടുകൂടി സ�ത��മായി 

5. പകർ�ൽ    

6. ഒ� അ�രം എഴുൽ    

7. ര��രമു� വാ�് 
എഴുതൽ 

   

 
വാ� ്എഴു� ്

പൂർ�മായും 

പരസഹായ�ാൽ  
േ�പാംപ്േ�ാടുകൂടി സ�ത��മായി 

8. ചി�േ�ാടുകൂടിയ 

ര��രമു�  വാ� ്
എഴുതൽ 

   

9. ചി��േളാടുകൂടിയ 
വാ�ുകൾ എഴുതൽ 
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Appendix F3 

DEPARTMENT OF EDUCATION  

UNIVERSITY OF CALICUT 

FUNCTIONAL ARITHMETIC PERFORMANCE  
ASSESSMENT CHART 

Dr. A. Hameed Aiswarya M. 
Professor  Senior Research Fellow 
Department of Education Department of Education 
 

 

 

ബു�ിപരമായ  െവ��വിളികൾ േനരിടു� കു�ികള�െട ഗണിത നിലവാരം  അള�ു� 

തിനു� ഒരു ഗേവഷണ മാർ�മാണിത.് താെഴ  െകാടു�ിരി�ു�  ഓേരാ ൈനപുണി 

�് േനേരയും കു�ിയുെട ഗണിത നിലവാരം  അടി�ാനമാ�ി ശരി അടയാളം [] നൽകുക. 

�കമ 

ന�ർ 

ൈനപുണികൾ േ�പാംപ്��കൾ 

മുൻ ഗണിത 

ൈനപുണ��ൾ 

പൂർ�മായും 

പരസഹായ�ാൽ  
േ�പാംപ്േ�ാടുകൂടി സ�ത��മായി 

1. 
വലുതും െചറുതും 

തിരി�റിയൽ 
   

2. 

നീളമു�തും 
നീളമി�ാ�തും 

തിരി�റിയൽ  
  

3. 
കൂടുതലും കുറവും 

തിരി�റിയൽ 
   

4. 
ആകൃതി 

തിരി�റിയൽ 
   

 
സംഖ�ാ 

ൈനപുണ��ൾ 

പൂർ�മായും 

പരസഹായ�ാൽ  
േ�പാംപ്േ�ാടുകൂടി സ�ത��മായി 

5. 10 വെര എ�ൽ    

6. 
അർ�വ�ായ 

എ�ൽ 
   

7. 

സംഖ�ാപരമായ 
ചി��ൾ 

തിരി�റിയൽ 

   

 
കണ�ുകൂ�ൽ 

ൈനപുണ��ൾ 

പൂർ�മായും 

പരസഹായ�ാൽ  
േ�പാംപ്േ�ാടുകൂടി സ�ത��മായി 

8. 
ലളിതമായ സ�ലനം  

(കൂ�ൽ) 
   

9. 
ലളിതമായ 

വ�വകലനം 
   



FUNCTIONAL ACADEMIC PERFORMANCE ENHANCEMENT PACKAGE

Functional Reading Performance Enhancement Package
Functional Writing Performance Enhancement Package 

Functional Arithmetic Performance Enhancement Package 



FUNCTIONAL READING PERFORMANCE ENHANCEMENT PACKAGE
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Appendix G1 

DEPARTMENT OF EDUCATION  
UNIVERSITY OF CALICUT 

FUNCTIONAL READING PERFORMANCE 
ENHANCEMENT PACKAGE 

 

Dr. A. Hameed Aiswarya M. 
Professor  Senior Research Fellow 
Department of Education Department of Education 
 

 ബു�ിപരമായ െവ��വിളികൾ േനരിടു� കു�ികള�െട വായന നിലവാരം  െമ�െ�ടു�ു 
�തിനു� ഒരു പാേ�ജാണിത്. കു�ികള�െട വായന നിലവാരം ഉയർ�ു�തിേനാെടാ�ം െതാഴിൽ അധിഷ്ഠിത 

ൈനപുണികൾ കൂടി െമ�െ�ടു�ു�തിന് ആവശ�മായ േ�പാ�ാഹനവും സഹായവും അധ�ാപകർ 
നൽേക�താണ.് 

ഉപൈനപുണി 1:  നിറംതിരി�റിയൽ 

�പധാന േമഖല :  നിർ�ഹണപരമായ വായന (Functional Reading) 

ഉപേമഖല          :   മുൻ വായന (Pre Reading) 

സ�ായ�മാേ�� ൈനപുണി :   നിറം തിരി�റിയൽ 

 

ഘ�ം I 

�പാരംഭ  
അവതരണം   

(Initial 
Presentation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 
ൈനപുണ� വികാസം, ആശയ രൂപീകരണം. 

�പവർ�നം ര�ു സേഹാദരിമാരുെട കഥ 

രീതി കഥാ കഥന രീതി 

തിരെ�ടു� 

കഥ 

പ�് ചി�ുവും മി�ുവും എ�ി�െന ര�ു സേഹാദരിമാർ ജീവി�ിരു�ു. ഒരു ദിവസം 

അ�ൻ അവർ�് ര�് പുതിയ വസ്�ത�ൾ വാ�ിെ�ാടു� .ു ചി�ുവിെ� വസ്�ത�ിെ� 

നിറം ചുവ��ം മി�ുവിന് പ� നിറ�ിലു� വസ്�തവുമാണ് ലഭി�ത്. ഇരുവരും ത�ള�െട 

പുതിയ വസ്�ത�ൾ സുഹൃ�ു�െള കാണി�ാൻ തീരുമാനി��. അവർ സുഹൃ�ിെ� 

വീ�ിേല�് നീ�ി. പ� ഇലകള�� ഒരു ചുവ� പുഷ്പം അവർ�് ലഭി��. ചി�ു ആ ചുവ� 

പൂെവടു�് മി�ുവിേനാട് പറ�ു, “ഈ പൂവിെന േനാ�ൂ, ഇതിെ� നിറം എെ� പുതിയ 

വസ്�ത�ിെ� നിറ�ിന് തുല�മാണ്. ഞാൻ ഈ പുഷ്പം എടു�ും, ഇത് എെ� വസ്�തം 

േപാെല മേനാഹരമാണ്”. ഇത് േക�് മി�ുവും അവള�െട പ� ഇലകള�ം പ� വസ്�തവും ഒേര 

നിറമാെണ�് �പഖ�ാപി�ാൻ ഇലകൾ എടു�ു. അവർ അവരുെട സുഹൃ�ിെ� വീ�ിേല�് 

നട�ു, അവിെട അവർ പ� നിറമു� മേനാഹരമായ ഒരു ത�െയ ക�ു, അതിെ� െകാ�് 

ചി�ുവിെ� വസ്�തം േപാെല ചുവ�തായിരു�ു.  അവരുെട സംസാരം േക�്, അവരുെട 

സുഹൃ�ും അവള�െട മാതാപിതാ�ള�ം പുറേ��ിറ�ി. ചുവ��ം പ�യും കലർ� 

അവരുെട വസ്�ത�ള�െട ഭംഗിെയ അവർ അഭിന�ി��. സേഹാദരിമാർ അവരുെട ചുവ� 

പൂ�ള�ം പ� ഇലകള�ം അവർ�് കാണി��െകാടു�് അവിെട സേ�ാഷ നിമിഷ�ൾ 

െചലവഴി��. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

ഇലകൾ, പൂ�ൾ, ചുവ�് പ� നിറ�ളിലു�  ചി�ുവിെ�യും മി�ുവിെ�യും മാതൃകകൾ 
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ഘ�ം II 
വളർ�ൽ    

(Fostering) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 
ൈനപുണ� വികാസം, ആശയ രൂപീകരണം 

�പവർ�നം െ�ബയിൻ ജിം: ആം െപയി��ംഗ് 

രീതി െ�ബയിൻ ജിം 

 

 

 

 

 

നിയമ�ൾ/ 

നടപടി�കമം 

ഘ�ം I 

 ആം െപയി��ംഗ് എ�് േപരി�ിരി�ു� െ�ബയിൻ ജിം വ�ായാമം കു�ികൾ�് 
പരിശീലി�ിേ��തു�്. 

ഘ�ം II 

 ഓേരാ കു�ി�ും ഒരു െചടിയുെട ത�് വര�  േപ�ർ നൽകുക. 

 കു�ി�് ഒരു പാ�ത�ിൽ ചുവ� െപയി� ്നൽകുക.  

 െപയി��ൽ േകാ�ൺ മു�ി തുണിയിൽ നിറം നല്കാൻ ആവശ�െ�ടുക. 

 െചടിയുെട ത�ിൽ ചുവ� ചായം പൂശിയ പ�ി തുണി ചുവ� പൂവാ�ി മാ��ക. 

 മെ�ാരു പ�ിതുണി പ� നിറ�ിൽ മു�ുക. 

 ഇലകൾ ഉ�ാ�ാൻ ത�ിെ� ഇരുവശ�ളിലും ഇത് ഉറ�ി�ുക. 

 ആവശ�മു�േ�ാെഴ�ാം അ��ാപിക ‘ചുവ�്’, ‘പ�’  എ�ീ  വാ�ുകൾ  
ആവർ�ി�ു�ുെവ�് ഉറ�ാ�ുക. 

 നിര�രമായ േ�പാ�ാഹനവും ശ�ിെ�ടു�ലും നൽകുക. 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 

പ�,  ചുവ�് െപയി�,് പ�ി, േപ�ർ 

 

 

 

ഘ�ം III 
ആവർ�ി��� 

പരിശീലനം 

(Repeated Practice) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 
ൈനപുണ� വികാസം, ആശയ രൂപീകരണം. 

�പവർ�നം നൃ�ം 

രീതി േ� േവ രീതി 

 

 

 

 

നിയമ�ൾ/ 

നടപടി�കമം 

 ആക്ടിവി�ി റൂമിൽ ര�് വലിയ വൃ��ൾ വരയ്�ുക 

 ഒരു വൃ��ിൽ ചുവ�് നിറമു� െപയി��ം  മേ� വൃ��ിൽ പ� നിറ�ിലു� 
െപയി��ം നൽകണം 

 പൂ�ൾ, പ�ുകൾ, ബലൂണുകൾ, പുസ്തക�ൾ തുട�ിയ ചുവ�,് പ� നിറ�ളിലു� 
വസ്തു�ള�െട ചി�ത�ൾ േമശയിൽ ഉ�ായിരി�ണം. 

 അ��ാപിക, ‘ചുവ�്’ എ�് പറയുേ�ാൾ, കു�ികൾ ഒരു ചുവ� വസ്തുവും അതിെ� ചി�തവും 
എടു�് ചുവ� നിറമു� വൃ��ിൽ  െവ�ണം.  

 അ��ാപിക ‘പ�’ എ�് പറയുേ�ാൾ, കു�ികൾ ഒര  ുപ�  വസ്തുവും, അതിന് അനുേയാജ�മായ  
ചി�തവുെമടു�ു പ� നിറമു� വൃ��ിൽ  െവ�ണം. 

 ഈ െഗയിം  ആവർ�ി�� െച��ക. 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

പൂ�ൾ, പ�ുകൾ, ബലൂണുകൾ, പുസ്തക�ൾ, േചാ�്, െപയി� ്
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ഘ�ം IV 
��വൻസി െച� ്

(Fluency Check) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 

ൈനപുണ� വികാസം, ആശയ രൂപീകരണം. 

�പവർ�നം �കമെപടു�ാം  

രീതി േ� േവ രീതി  

 

 

നിയമ�ൾ/ 

നടപടി�കമം 

 ചുവ�് നിറമു� �തിേകാണ രൂപവും പ� നിറമു� വൃ�ാകൃതിയും 3 െസ�് ത�ാറാ�ുക. 

 ഒരു വിദ�ാർ�ിെയ വിളി�് ചുവ�് നിറമു� �തിേകാണ രൂപ�ള�ം പ� നിറ�ിലു� 
വൃ�ാകൃതികള�ം അതിനനുസരി�് അടു�ുക. 

 സുഹൃ�ിെന �പേചാദി�ി�ാൻ േവ�ി ൈകയടി�ാൻ മ�് വിദ�ാർ�ികേളാട് 
ആവശ�െ�ടുക. 

 മ�് കു�ികള�മായി കളി ആവർ�ി�ുക.  

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

   ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 

കാർഡ്േബാർഡ്, ചുവ�് നിറമു� �തിേകാണ രൂപവും,  പ� നിറമു� വൃ�ാകൃതിയും 

 

 

 

ഘ�ം V 
സാമാന�വത്കരണം 

(Generalization) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 
ൈനപുണ� വികാസം, ആശയ രൂപീകരണം 

�പവർ�നം ഒളി��കളി   

രീതി േ� േവ രീതി 

 

 

നിയമ�ൾ/ 

നടപടി�കമം 

 ഒരു വ�ി  എടു�് യഥാർ� ജീവിത�ിൽ പരിചിതമായ ചുവ��ം പ�യും നിറമു� 
വസ്തു�ൾ അതിൽ ഇടുക. ( ഉദാ: ഇല�റികൾ, ത�ാളി, ആ�ിൾ, പ� ഓറ�് 

മുതലായവ) 

 അതിനു മുകളിൽ പു�് അെ��ിൽ കടലാസ് കഷണ�ൾ ഇ�് വസ്തു�ൾ മറയ്�ാൻ 

�ശമി�ുക. 

 ഒരു വിദ�ാർ�ിേയാട് വ�ിയുെട  അടു�്  വരാൻ ആവശ�െ�ടുക. 

 അതിൽ നി�് ചുവ� നിറമു� ഒരു വസ്തു കെ��ുക. 

 പെ�ടു�ു�വർ ആവശ�മായ ഒബ് ജക് �് വസ്തു തിരയുേ�ാൾ ൈകയടി�ാൻ മ�് 
വിദ�ാർ�ികേളാട് ആവശ�െ�ടുക. 

 തുടർ�് മ�് വിദ�ാർ�ികള�മായി കളി ആവർ�ി�ുകയും ആവശ�െ�� നിറം മാ��കയും 
െച��ക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

   ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 

   പഴ�ൾ, വ�ി 
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ഘ�ം VII 
മൂല�നിർ�യം 

(Evaluation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 

ൈനപുണ� വികാസം, ആശയരൂപീകരണം 

�പവർ�നം  േപജ് െതാ��കളി 

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 

നടപടി�കമം 

 ഒരു േനാ�് പുസ്തകം  എടു�ുക   

 ഓേരാ േപജിലും വാഴ�ഴ�ിെ� ചി�തവും, ഓറ�ിെ� ചി�തവും ഒ�ി�ുക. 

 ഓേരാ  �ഗു�ിൽ നി�ും ര�് േപർ വീതം  ഉൾെ�ടു�ി  വിദ�ാർ�ികെള 8 �ഗൂ��കളായി 
മാ��ക. 

 ആദ� �ഗൂ�ിേനാട് അ��ാപികയുെട അടു�് വരാൻ ആവശ�െ�ടുക. 

 ഒരാൾ പുസ്തകം എടു�ണം, മെ�ാരാൾ അതിെ� േപജ് തുറ�ണം. 

 അേ�ാൾ ര�ാമൻ േപജിൽ േനാ�ി വാഴ�ഴമാേണാ ഓറ�ാേണാ എ�് ശരിയായ 
പഴ�ിെ� േപര്  പറയണം 

 മ�് �ഗൂ��മായി ഇത് ആവർ�ി�ുക.  

 അ��ാപിക  വിസിൽ അടി�ുേ�ാൾ കളി നിർ�ുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 

േനാ�� പുസ്തകം, ഓറ�ിെ� ചി�തം, വാഴ�ഴ�ിെ�  ചി�തം, പശ  

ഘ�ം VI 

െതാഴിലധിഷ്ഠിത 

ഉത്പ� നിർ�ാണം 
(Vocational Product 

Preparation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 
ൈനപുണ� വികാസം, ആശയ രൂപീകരണം. 

�പവർ�നം ചുവ��ം, പ�യും നിറമു� േസാ�് നിർമാണം 

രീതി കലാ കര കൗശല രീതി 

 

 

 

 

നിയമ�ൾ/ 

നടപടി�കമം 

 നിറവും മണവും ഇ�ാ� 'േസാ�് േബസ് ' വാ�ുക. 

 േസാ�് േബസ ്െചറിയ കഷ്ണ�ൾ ആയി മുറി�ുക. 

 ഡബിൾ േബായിലിംഗ്  രീതിയിൽ േസാ�് േബസ ് ഉരു�ുക. 

 േസാ�് േബസ ്പൂർണമായും ഉരുകി കഴിയുേ�ാൾ നിറവും സുഗ�വും േചർ�ുക. 

 �പകൃതിദ� നിറ�ൾ�ായി െച�ര�ി പൂവും ക�ാർ വാഴയും ഉപേയാഗി�ാം.  

 മി�ശിതം ഒരു അ�ിേല�് ഒഴി�ുക. 

 മി�ശിതം ഉറ�ു�തുവെര വെര കാ�ിരി�ുക.  

 േസാ�് അ�ിൽ നി�് മാ�ി ഉപേയാഗി�ാം.  

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 

േസാ�് െബയ് സ,്  നിറം, െച�ര�ി��വ്, ക�ാർവാഴ, അ� ്
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ഉപൈനപുണി 2: സാധാരണ വസ്തു�ൾ തിരി�റിയൽ 

�പധാന േമഖല :  നിർ�ഹണപരമായ വായന (Functional Reading) 

ഉപേമഖല         :  മുൻ വായന (Pre Reading) 

സ�ായ�മാേ�� ൈനപുണി : പഴ�ൾ തിരി�റിയൽ  
 (സാധാരണ വസ്തു�ൾ തിരി�റിയൽ) 

ഘ�ം I 
�പാരംഭ അവതരണം      

(Initial Presentation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 
ൈനപുണ� വികാസം, ആശയ രൂപീകരണം 

�പവർ�നം പഴ�ൾ െകാെ�ാരു കളി 

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 

നടപടി�കമം 

 മുറിയുെട ഒരു വശ�് 2 ബ���കൾ വയ്�ുക. 

 വിദ�ാർ�ികെള ര�് �ഗൂ��കളാ�ുക. 

 ബ���കൾ�് അഭിമുഖമായി വിദ�ാർ�ികെള നിർ�ുക. 

 ആദ� �ഗൂ�ിെല ആദ�െ� വിദ�ാർ�ി�് ഒരു വാഴ�ഴം നൽകുക. 

 അത് ബ��ിേല� ്ഇടുവാൻ അവേനാട് ആവശ�െ�ടുക. 

 ര�ാമെ� �ഗൂ�ിെല വിദ�ാർ�ി�് ഒരു ഓറ�് നൽകുക. 

 അത് ബ��ിേല� ്ഇടുവാൻ അവേനാട് ആവശ�െ�ടുക. 

 എ�ാ വിദ�ാർ�ികള�മായും ഇത് ആവർ�ി�ുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 
ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 
വാഴ�ഴം, ഓറ�്, ബ�� ്

 

 

ഘ�ം II 
വളർ�ൽ    

(Fostering) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 

ൈനപുണ� വികാസം, ആശയ രൂപീകരണം. 

�പവർ�നം െ�ബയിൻ ജിം 

രീതി മൾ�ി െസൻസറി രീതി  

നിയമ�ൾ/ 

നടപടി�കമം 

ഘ�ം I:     െ�ബയിൻ ജിം 

ഘ�ം II: 

 ഒരു െതർേമാേകാൾ കഷണം എടു�് മാ�യുെടയും വാഴ�ഴ�ിെ�യും 
രൂപ�ിൽ മുറി�ുക. 

 അേത ആകൃതിയിലു� ചാർ�് േപ�ർ അതിൽ ഒ�ി�ുക   

 കു�ി�് ഒരു ക�് മ� െപയി� ് െകാടു�ുകയും, ആ െപയി��ൽ േകാ�ൺ 
മു�ാൻ ആവശ�െ�ടുകയും െച��ക. 

 േകാ�ൺ ഉപേയാഗി�� വാഴ�ഴ�ിനു മ� നിറം നൽകുക. 

 കു�ി�് ഒരു ക�് ഓറ�് െപയി� ്െകാടു�ുകയും, െപയി��ൽ േകാ�ൺ മു�ാൻ 
ആവശ�െ�ടുകയും െച��ക. 

 േകാ�ൺ ഉപേയാഗി�� ഓറ�ിനു  നിറം  നൽകുക. 

 ആവശ�മു�േ�ാെഴ�ാം അ��ാപിക ‘വാഴ�ഴം’ ‘ഓറ�്‘ എ�ീ വാ�ുകൾ 
ആവർ�ി�ു�ുെവ�് ഉറ�ാ�ുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 
ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 
െതർേമാേ�ാൾ, പശ, േകാ�ൺ, െപയി� ്
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ഘ�ം III 

ആവർ�ി��� 

പരിശീലനം  

(Repeated Practice) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 

ൈനപുണ� വികാസം, ആശയ രൂപീകരണം, സാമൂഹിക 

ൈവദഗ്ധ�ം െമ�െ�ടു�ൽ. 

�പവർ�നം പഴം കളി 

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 

നടപടി�കമം 

 ആക്ടിവി�ി റൂമിൽ ര�് വലിയ വൃ��ൾ  വരയ്�ുക. 

 ഒരു വൃ��ിൽ വ�ത�സ്ത പഴ�ൾ (�ാ�ിക് െകാ�് നിർ�ി� കളി�ാ��ൾ) െകാ�് 
നിറയ്�ണം.  

 മെ�ാരു വൃ��ിൽ  വിദ�ാർ�ികെള നിർ�ുക   

 വാഴ�ഴ�ിെ�യും ഓറ�ിെ�യും ചി�ത�ൾ ഓേരാ വിദ�ാർ�ിയുെടയും ൈകകളിൽ  
െകാടു�ണം 

 ടീ�ർ ‘വാഴ�ഴം’  എ�ു പറയുേ�ാൾ, ൈകയിൽ വാഴ�ഴ�ിെ� ചി�തമു� എ�ാ 
കു�ികള�ം അടു� വൃ��ിേല�് ഓടിെ��് ഒരു വാഴ�ഴം എടു�ണം. 

 ടീ�ർ  ‘ഓറ�്’  എ�് പറയുേ�ാൾ, ൈകയിൽ ഓറ�് ചി�തമു� കു�ികൾ അടു� 
വൃ��ിേല�് ഓടിെ��് ഒരു ഓറ�് എടു�ണം.  

 എ�ാ വിദ�ാർ�ികള�മായും കളി ആവർ�ി�ുക   

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 

വാഴപഴ�ിേ�യും ഓറ�ിെ�യും ചി�ത�ൾ, വൃ��ൾ 

 

 

 

ഘ�ം IV 

��വൻസി 

െച�്                   

(Fluency Check) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 

ൈനപുണ� വികാസം, ആശയ രൂപീകരണം. 

�പവർ�നം �കമെപടു�ാം 

രീതി േ� േവ രീതി  

നിയമ�ൾ/ 

നടപടി�കമം 

 ഒരു ബ��്  നിറെയ പഴ�ൾ എടു�ുക. 

 ഓേരാ വിദ�ാർ�ി�ും ര�് േപ�ർ ബാഗുകൾ നൽകുക. 

 ഒരു ബാഗിൽ വാഴ�ഴവും മേ� ബാഗിൽ ഓറ�ും േശഖരി�ാൻ ആവശ�െ�ടുക. 

 സുഹൃ�ിെന �പേചാദി�ി�ാൻ മ�് വിദ�ാർ�ികേളാട് ൈകയടി�ാൻ ആവശ�െ�ടുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 

വാഴ�ഴം, ഓറ�്, കവറുകൾ 
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ഘ�ം V 
സാമാന�വത്കരണം 

(Generalization 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 

ൈനപുണ� വികാസം, ആശയ രൂപീകരണം. 

�പവർ�നം ഒളി��കളി   

രീതി േ� േവ രീതി 

 

നിയമ�ൾ/ 

നടപടി�കമം 

 ഒരു ബ��് എടു� ്പരിചിതമായ വാഴ�ഴം, ഓറ�,് മ�് പഴ�ൾ എ�ിവ ഇടുക. 

 അതിനു മുകളിൽ പുേ�ാ കടലാസ ്കഷ്ണ�േളാ ഇ� ്പഴ�ൾ മറയ�്ുക. 

 ഒരു വിദ�ാർ�ിേയാട് ബ��ിൽ നി�് ഒരു വാഴ�ഴം കെ��ാൻ ആവശ�െ�ടുക. 

 തുടർ�് മ�് വിദ�ാർ�ികള�മായി കളി  ആവർ�ി�ുകയും ആവശ�െ�� പഴം  

മാ��കയും െച��ക. 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

പഴ�ൾ 

 

 

 

ഘ�ം VI 

െതാഴിലധിഷ്ഠിത ഉത്പ� 

നിർ�ാണം  

(Vocational Product Preparation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ�വികാസം, 

ൈഫൻ േമാേ�ാർ ൈനപുണ� വികാസം, 

ആശയ രൂപീകരണം. 

�പവർ�നം ഏ�� ലഡു നിർ�ാണം 

രീതി പാചകം 

നിയമ�ൾ/ 

നടപടി�കമം 

 േചരുവകൾ :- ഏ��ഴം പുഴു�ി ഉടയ്�ുക. ഇതിേല� ് േത� ചുര�ിയതും, 
െന��ം, പ�സാരയും, കശുവ�ിയും േചർ�് ഇള�ി െചറിയ ഉരുളകളാ�ുക. 

 സുഗ��ിനായി കുറ�് ഓറ�് ജ��സ് ഒഴി�ുക. 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 

ഏ��ഴം, കശുവ�ി, േത�, െന�,് പ�സാര, ഓറ�് 
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ഘ�ം VII 

 

മൂല�നിർ�യം 

(Evaluation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ 

േമാേ�ാർ ൈനപുണ� വികാസം, ആശയരൂപീകരണം 

�പവർ�നം  േപജ് െതാ��കളി 

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 

നടപടി�കമം 

 ഒരു േനാ�് പുസ്തകം  എടു�ുക   

 ഓേരാ േപജിലും വാഴ�ഴ�ിെ� ചി�തവും, ഓറ�ിെ� ചി�തവും ഒ�ി�ുക. 

 ഓേരാ �ഗു�ിൽ നി�ും ര�് േപർ വീതം  ഉൾെ�ടു�ി  വിദ�ാർ�ികെള 8 
�ഗൂ��കളായി മാ��ക. 

 ആദ� �ഗൂ�ിേനാട് അ��ാപികയുെട അടു�് വരാൻ ആവശ�െ�ടുക. 

 ഒരാൾ പുസ്തകം എടു�ണം, മെ�ാരാൾ അതിെ� േപജ് തുറ�ണം. 

 അേ�ാൾ ര�ാമൻ േപജിൽ േനാ�ി വാഴ�ഴമാേണാ ഓറ�ാേണാ എ�് ശരിയായ 

പഴ�ിെ� േപര്  പറയണം 

 മ�് �ഗൂ��മായി ഇത് ആവർ�ി�ുക.  

 അ��ാപിക  വിസിൽ അടി�ുേ�ാൾ കളി നിർ�ുക. 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 
േനാ�� പുസ്തകം, ഓറ�ിെ� ചി�തം, വാഴ�ഴ�ിെ�  ചി�തം, പശ  

 

 
 
 
 
 
 
 
 
 
 
 

 
 
 



Appendices 

ഉപൈനപുണി 3:  ഇടതും വലതും തിരി�റിയൽ 
 

�പധാന േമഖല :  നിർ�ഹണപരമായ വായന (Functional Reading)                                              

ഉപേമഖല       :  മുൻ വായന (Pre Reading) 

സ�ായ�മാേ�� ൈനപുണി :  ഇടതും വലതും തിരി�റിയൽ 
 

ഘ�ം I 
�പാരംഭ അവതരണം      

(Initial Presentation) 

ആർ�ിേ��ു� മ��  

കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ 

േമാേ�ാർ ൈനപുണ� വികാസം, ആശയ രൂപീകരണം,  

�പവർ�നം ഒ�ി�ാം കളി�ാം 

രീതി േ� േവ രീതി 

നിയമ�ൾ/ നടപടി�കമം 

 മുറിയുെട മധ� ഭാഗ�ു, ഇരുവശ�ും (ഇടതും വലതും) ശാഖകേളാടു 

കൂടിയ, കൃ�തിമമായി ത�ാറാ�ിയ ഒരു മരം �ാപി�ുക. 

 വിദ�ാർ�ികെള ര�് �ഗൂ��കളാ�ി ‘ഇടത്’, ‘വലത’്  എ�ി�െന േപര് 
നൽകുക. 

 െതർേമാേ�ാൾ ഉപേയാഗി�് മാ�ഴ�ിെ� ആകൃതി ത�ാറാ�ി 
കു�ികൾ�് നൽകുക. 

 അ��ാപിക  ‘ഇടത്’ എ�് പറയുേ�ാൾ, ആദ�െ� സംഘം മര�ിെ� 
ഇടതുവശ�് ഒരു മാ� ഉറ�ി�ണം. 

 അ��ാപിക   ‘വലത’് എ�് പറയുേ�ാൾ, ര�ാമെ� കൂ�ർ മര�ിെ� 
വലതുവശ�് ഒരു മാ� ഉറ�ി�ണം. 

 അ��ാപിക  ‘ഇടത്’, ‘വലത’്  എ�ിവ ഒരുമി�് പറയുേ�ാൾ ഇരുവശവും 
മാ� ഉറ�ി�ുവാൻ അവേരാട് ആവശ�െ�ടുക. 

 കു�ികൾ കളിയിൽ ഏർെ�ടുേ�ാൾ രസകരമായ സംഗീതം ഉപേയാഗി�ുക. 

 കളി കഴി�് എ�ാ കു�ികൾ�ും സ�ാന�ൾ നൽകുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 
ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 
മരം, പശ, െതർേമാേ�ാൾ 
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ഘ�ം II 
വളർ�ൽ    
(Fostering) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ ൈനപുണ� 
വികാസം, ആശയ രൂപീകരണം, ഭാഷാ രൂപീകരണം. 

�പവർ�നം െ�ബയിൻ ജിം: ആം െപയി��ംഗ് 

രീതി മൾ�ി െസൻസറി രീതി 

നിയമ�ൾ/ 
നടപടി�കമം 

ഘ�ം I:   െ�ബയിൻ ജിം: തി�ിങ് ക�ാപ് 

ഘ�ം II:  ആം െപയി��ംഗ് 

 കു�ി�് ഒരു ക�് െപയി� ്നൽകുക. 

 കു�ിയുെട ചൂ�ുവിരലിെ� അ�ം അതിൽ മു�ി േപ�റിൽ ഒരു േനർേരഖ വരയ്�ാൻ 
ആവശ�െ�ടുക. 

 വിരലുകൾ ഉപേയാഗി�് ഇരുവശ�ും ശാഖകൾ വരയ്�ാൻ കു�ികൾ�് ശാരീരികവും 
വാ�ാലു�തുമായ നിർേ�ശ�ൾ നൽകുക. 

 കു�ി ഇടത ്ഭാഗ�ു ശാഖ വരയ്�ുേ�ാൾ,  ‘ഇടത’് എ�് അ��ാപിക പറയണം. 

 കു�ി വലത ്ഭാഗ�ു ശാഖ വരയ�്ുേ�ാൾ, ‘വലത’് എ�് അ��ാപിക പറയണം.  

 കു�ി�് ൈവദഗ്��ം ലഭി�ുേ�ാൾ ശാരീരികവും വാ�ാലു�തുമായ നിർേ�ശ�ൾ 
നൽകുക. 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

 ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

െപയി�,് േപ�ർ 

 

 

 

ഘ�ം III 

ആവർ�ി��� 
പരിശീലനം 

(Repeated Practice) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 
ൈനപുണ� വികാസം, ആശയ രൂപീകരണം, സാമൂഹിക 

ൈവദഗ്ധ�ം െമ�െ�ടു�ൽ. 

�പവർ�നം അവയവ�ൾ കെ��ാം 

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 
നടപടി�കമം 

 അ��ാപിക  മലയാള�ിൽ  

‘ ഇടേ� ൈക കേ�ാള�.. 

എെ� ഇടേ� ൈക കേ�ാള� ’ 

 എെ�ാരു പാ�് പാടി സ��ം ഇടതു ൈക  ഉയർ�ി�ാണി�ു�ു.   

 അ��ാപിക  ഒരു വിദ�ാർ�ിേയാട് ഇടതു ൈക കാണി�് അേത പാ�് പാടാൻ 
ആവശ�െ�ടു�ു. 

 എ�ാ വിദ�ാർ�ികള�ം അേത �പവർ�നം  ആവർ�ി�ു�ു. 

 ഇടതുൈക കഴി�ാൽ  

‘വലേ� ൈക കേ�ാള�  

എെ� വലേ� ൈക കേ�ാള� ..’  

 എ� ഗാനേ�ാെട വലതു ൈകയിേല�് നീ�ുക. 

 കു�ികൾ�ായി അേത ഘ��ൾ ആവർ�ി�ുക. 

 വലതു കാലിനും ഇടത ്കാലിനുമു�  ഇേത ഘ��ള�ം ആവർ�ി�ുക 

 ഉചിതമായ ശാരീരികവും വാ�ാലു�തുമായ േ�പാംപ്�് നൽകുക. 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

വിസിൽ 
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ഘ�ം IV 

 

��വൻസി െച� ്                  

(Fluency Check) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ 

േമാേ�ാർ ൈനപുണ� വികാസം, ആശയ രൂപീകരണം, 

ഭാഷാരൂപീകരണം. 

�പവർ�നം പൂവിറു�ൽ കളി 

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 
നടപടി�കമം 

 മുറിയുെട മധ� ഭാഗ�ു, ഇരുവശ�ും (ഇടതും വലതും) ശാഖകേളാടു കൂടിയ, 

കൃ�തിമമായി ത�ാറാ�ിയ ഒരു മരം �ാപി�ുക. 

 വിദ�ാർ�ികെള ര�് �ഗൂ��കളാ�ി ‘ഇടത്’, ‘വലത’്  എ�ി�െന േപര് നൽകുക. 

 േ�ക�് േപ�ർ ഉപേയാഗി�് പൂ�ള�െട ആകൃതി ത�ാറാ�ി കു�ികൾ�് നൽകുക. 

 അ��ാപിക ‘ഇടത’് എ�് പറയുേ�ാൾ, ആദ�െ� സംഘം മര�ിെ� ഇടതുവശ�് 

പൂ�ൾ ഉറ�ി�ണം. 

 അ��ാപിക   ‘വലത്’ എ�് പറയുേ�ാൾ, ര�ാമെ� കൂ�ർ മര�ിെ� വലതുവശ�്  

പൂ�ൾ ഉറ�ി�ണം. 

 അ��ാപിക ‘ഇടത’്, ‘വലത’്  എ�ിവ ഒരുമി�് പറയുേ�ാൾ ഇരുവശവും പൂ�ൾ 

ഉറ�ി�ുവാൻ അവേരാട് ആവശ�െ�ടുക. 

 കു�ികൾ കളിയിൽ ഏർെ�ടുേ�ാൾ രസകരമായ സംഗീതം ഉപേയാഗി�ുക. 

 കളി കഴി�് എ�ാ കു�ികൾ�ും സ�ാന�ൾ നൽകുക. 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 

േ�ക�് േപ�ർ, മര�ി�, െസേ�ാ േട�് 

 

 

 

 

ഘ�ം V 

 

സാമാന�വത്കരണം 

(Generalization 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 

ൈനപുണ� വികാസം, ആശയ രൂപീകരണം, ഭാഷാ 

രൂപീകരണം. 

�പവർ�നം സൂചക കളി (ഇൻഡിേ��ർ) 

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 

നടപടി�കമം 

 മുറിയുെട മധ��ിൽ ‘വലത’്, ‘ഇടത്’ വശ�ൾ  കാണി�ു� �പകാശേ�ാടു കൂടിയ 

സൂചകം (ഇൻഡിേ��ർ)�ാപി�ുക. 

 �പകാശം കാണി�ു� ദിശെയ അടി�ാനമാ�ി ഇടേ��് േപാകാൻ 

വിദ�ാർ�ികേളാട് ആവശ�െ�ടുക. 

 തുടർ�്  �പകാശം കാണി�ു� ദിശെയ അടി�ാനമാ�ി വലേ��് േപാകാൻ 

വിദ�ാർ�ികേളാട് ആവശ�െ�ടുക. 

 എ�ാ വിദ�ാർ�ികൾ�ും അവസരം നൽകുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 

 വലത,് ഇടത് സൂചകം (ഇൻഡിേ��ർ) 
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ഘ�ം VI 

െതാഴിലധിഷ്ഠിത ഉത്പ� 

നിർ�ാണം  

(Vocational Product 

Preparation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ 

േമാേ�ാർ ൈനപുണ� വികാസം,  ആശയ 

രൂപീകരണം, ഭാഷാ രൂപീകരണം. 

�പവർ�നം �ാസ് െപയി��ംഗ് 

രീതി ആര്�് & �കാഫ്� ്

നിയമ�ൾ/ 

നടപടി�കമം 

 A4 വലി��ിലു� �ാസ് വിദ�ാർ�ികൾ�് നൽകുക. 

 െചടിയുെട ത�ിെ� രൂപേരഖയു� സുതാര�മായ ഷീ��കൾ നൽകുക 

 �ാ�ിനു താെഴ സുതാര�മായ ഷീ��കൾ കട�ി  െവ�ുക. 

 �ാസ് െപയി� ്ഉപേയാഗി�് രൂപേരഖ�്  മുകളിലൂെട വര�ുക. 

 െചടിയുെട ത�ിെ� ഇട�ും വല�ും ഇലകൾ വരയ്�ാൻ കു�ികെള 

അനുവദി�ുക. 

 അവർ ഇലകൾ വരയ്�ുേ�ാെഴ�ാം ‘വലത’്, ‘ഇടത്’ എ� ആശയം നൽകുക 

 ശാരീരികവും വാ�ാലു�തുമായ നിർേ�ശ�ൾ നൽകുക. 

 ഓേരാരു�ർ�ും ശരിയായ �പബലനവും (reinforcement) േ�പാ�ാഹനവും 

(motivation) നൽകുക 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 

�ാസ,് െപയി�,് OHP ഷീ�് 

 

 

ഘ�ം VII 
മൂല�നിർ�യം 

(Evaluation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 

ൈനപുണ� വികാസം, ആശയ രൂപീകരണം, ഭാഷാ രൂപീകരണം. 

�പവർ�നം പാവ കളി 

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 

നടപടി�കമം 

 ഒരു കു�ിെയ വിളി�് അവന്/അവൾ�്  ഒരു പാവ െകാടു�ുക. 

 അതിെ� ഇടതും വലതും ൈക തിരി�റിയാൻ കു�ിേയാട്  ആവശ�െ�ടുക. 

 എ�ാ കു�ികൾ�ും അവസര�ൾ നൽകുക. 

 എ�ാ കു�ികൾ�ും ശരിയായ �പബലനവും (reinforcement) േ�പാ�ാഹനവും (motivation) 
നൽകുക 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 
ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

പാവ 
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ഉപൈനപുണി 4: സാമ�ം കാണൽ (Matching) 
 

�പധാന േമഖല  :  നിർ�ഹണപരമായ വായന  

   (Functional Reading)  

ഉപേമഖല          :  മുൻ വായന (Pre Reading)  

സ�ായ�മാേ�� ൈനപുണി :  സാമ�ം കാണൽ (Matching) 

ഘ�ം I 
�പാരംഭ അവതരണം   

(Initial Presentation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ 

േമാേ�ാർ ൈനപുണ� വികാസം, സാമൂഹിക ൈനപുണ� 

വികാസം, ആശയ രൂപീകരണം, ഭാഷാ രൂപീകരണം. 

�പവർ�നം വസ്തു�ൾ ത�ിൽ സാമ�ം കാണൽ 

രീതി കഥാ കഥന രീതി 

തിരെ�ടു� 

കഥ 

ഒരു കാ�ിൽ േതനീ� ജീവി�ിരു�ു. ഒരു ദിവസം അവൾ ഭ�ണം ലഭി�ാെത സ�ടെ��ിരി 

�ുകയായിരു�ു. ഒരു പ�ി അവള�െട അടു� ്വ�് േചാദി��. 

" നീ എ�ിനാണ് ഇ�െന സ�ടെ�ടു�ത്"?. 

േതനീ� പറ�ു, "എനി�് കഴി�ാൻ കുറ�് േതൻ േവണം. എനി�് ശരി�ും വിശ 

�ു�ു. എ�ാൽ പൂേ�ാ�ം എവിെടയാെണ�് എനി�റിയി�”. 

പ�ി പറ�ു “വിഷമിേ��. ഞാൻ നിന�് ഒരു േറാസാ�� തരാം. ഈ വഴി േപാകൂ.. 

േറാസാ പൂ�ള�ം െച�ര�ി പൂ�ള�ം നിറ� പൂേ�ാ�ം അവിെട കാണാം. നി�ള�െട 

പ�ലു� പൂവും അവിെടയു� േറാസാ പൂ�ള�മായി സാമ�െ�ടു�ുക.. േറാസാ�� 

�ളിൽ െച�ര�ിേയ�ാൾ കൂടുതൽ േതൻ അട�ിയി���്.”  

സമേയാചിതമായ സഹായ�ിന് ന�ി പറ�് േതനീ� പ�ിെയ അഭിന�ി�ുകയും  ആ 

േറാസാ��വ് സ�ീകരി�ുകയും െചയ്തു. എ�ി�് അവൾ പൂേ�ാ�ം കെ��ി. േറാസ ്

പൂവിെന െക�ിപിടി��. സേ�ാഷേ�ാെട അവൾ ആ�ഗഹി� അളവിൽ േതൻ കഴി��. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 
 ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 
പനിനീർ പൂവ്, െച�ര�ി പൂവ്, േതനീ�, പ�ി  എ�ിവയുെട മാതൃകകൾ 
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ഘ�ം II 
വളർ�ൽ    

(Fostering) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ 

േമാേ�ാർ ൈനപുണ� വികാസം, സാമൂഹിക ൈനപുണ� 

വികാസം, ആശയ രൂപീകരണം, ഭാഷാ രൂപീകരണം. 

�പവർ�നം െ�ബയിൻ ജിം : എനർജി േയാൺ  

രീതി െ�ബയിൻ ജിം �പവർ�നം 

െതരെ�ടു� 

വ�ായാമം 

ഘ�ം I 

 െ�ബയിൻ ജിം വ�ായാമം കു�ികൾ�് പരിശീലി�ിേ��തു�് 

ഘ�ം II 

 െവ� കടലാസ് ഒ�ി� ഒരു കാർഡ്േബാർഡ് എടു�ുക. 

 കടലാസിൽ കു�ുകൾ ഇടാൻ കു�ികേളാട് ആവശ�െ�ടുക. 

 െവ� കടലാസ് ഒ�ി� മെ�ാരു കാർഡ്േബാർഡ് എടു�ുക. 

 കടലാസിൽ െചറിയ വൃ��ൾ വരയ്�ാൻ കു�ികേളാട് ആവശ�െ�ടുക. 

 മെ�ാരു കാർഡ് േബാർഡ് എടു�ുക. 

 കു�ികേളാട് അതിൽ ന��ത�ൾ വരയ്�ാൻ ആവശ�െ�ടുക 

 തുടർ�് കു�ികൾ�് കു�ുകള�� ഒരു േപ�ർ നൽകുകയും അത് 
ഏ�വും അനുേയാജ�മായ കാർഡ് േബാർഡുമായി െപാരു�െ�ടു�ാൻ 
ആവശ�െ�ടുകയും െച��ക. 

 വൃ��ള�ം ന��ത�ള�ം ഉപേയാഗി�് �പവർ�നം ആവർ�ി�ുക 

 കഴിയു�ിടേ�ാളം നിര�രമായ േ�പാ�ാഹനവും ശ�ിെ�ടു�ലും 
നൽകുക. 

 ആവശ�മു�ിടെ��ാം ഉചിതമായ നിർേ�ശ�ൾ നൽകുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 
 ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 
 �കേയാൺ, േപ�ർ, കാർഡ്േബാർഡ് 
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ഘ�ം III 

ആവർ�ി��� 

പരിശീലനം 

(Repeated Practice) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ 

േമാേ�ാർ ൈനപുണ� വികാസം, ആശയ രൂപീകരണം, 

സാമൂഹിക ൈവദഗ്ധ�ം െമ�െ�ടു�ൽ 

�പവർ�നം നൃ�ം 

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 

നടപടി�കമം 

 ആക്ടിവി�ി റൂമിൽ ഒരു വലിയ വൃ�ം വരയ്�ുക. 

 കു�ികെള ര�് അംഗ�ൾ വീതമു� 8 �ഗൂ��കളാ�ുക. 

 കു�ികൾ�് പരിചിതമായ പൂ�ൾ, പ�ുകൾ, ബലൂണുകൾ, പുസ് തക�ൾ 

തുട�ിയവയുെട വിവിധ ചി�ത�ള�� ഒരു ചാർ�് ചുമരിൽ ഒ�ി�ുക. 

 പൂ�ൾ, പ�ുകൾ, ബലൂണുകൾ, പുസ്തക�ൾ എ�ിവ േമശ��റ�് വയ്�ുക. 

 ചാർ�ിെല ചി�ത�ളിൽ ഏെത�ിലും ഒ�് പറയാൻ ഒരു അംഗേ�ാട് ആവശ� 

െ�ടുക. 

 മെ�ാരു അംഗേ�ാട് േമശയിൽ നി�് അതത് വസത്ു എടു� ്വലിയ വൃ��ിൽ  

�ാപി�ാൻ ആവശ�െ�ടുക. 

 ഈ കളി  എ�ാ കു�ികള�മായും ആവർ�ി�ാം. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 

ചാർ��കൾ, വസ്തു�ൾ, േചാ�് 

 

 

 

ഘ�ം IV 
��വൻസി െച� ്                  

(Fluency Check) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 

ൈനപുണ� വികാസം, സാമൂഹിക ൈനപുണ� വികാസം, 

ആശയ രൂപീകരണം, ഭാഷാ രൂപീകരണം. 

�പവർ�നം �കമെ�ടു�ാം   

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 

നടപടി�കമം 

 �തിേകാണ രൂപ�ള�ം വൃ�ാകൃതിയിലു� രൂപ�ള�ം 3 െസ�് ത�ാറാ�ുക. 

 ഒരു വിദ�ാർ�ിേയാട് അതിൽ നി�് �തിേകാണം വൃ�ം  എ�ി രൂപ�ൾ എടു�ാൻ 

ആവശ�െ�ടുക 

 സുഹൃ�ിെന  �പേചാദി�ി�ാൻ ൈകയടി�ാൻ മ�് വിദ�ാർ�ികേളാട് ആവശ�െ�ടുക. 

 മ�് കു�ികള�മായി എടു�ു� �പ�കിയ ആവർ�ി�ുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 

തൃേകാണ�ൾ, വൃ��ൾ എ�ിവയുെട രൂപ�ൾ 
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ഘ�ം V 
സാമാന�വതക്രണം 

(Generalization) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 
ൈനപുണ� വികാസം, സാമൂഹിക ൈനപുണ� വികാസം, 

ആശയ രൂപീകരണം, ഭാഷാ രൂപീകരണം. 

�പവർ�നം ഒളി�� കളി 

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 
നടപടി�കമം 

ഒരു ബ�� ് എടു�് യഥാർ� ജീവിത�ിൽ പരിചിതമായ വസ്തു�ൾ ഇടുക (ഉദാ: 

ഇല�റികൾ, ത�ാളി, ആ�ിൾ, പ� ഓറ�് മുതലായവ). അതിനു മുകളിൽ ൈവേ�ാൽ 

അെ��ിൽ കടലാസ് കഷണ�ൾ ഇ�് വസ്തു�ൾ മറയ്�ാൻ �ശമി�ു�ു. ബ��ിനു�ിൽ 

അവതരി�ി� വസ്തു�ള�െട ചി�ത�ൾ നൽകുക. ഓേരാ കു�ി�ും ഓേരാ ചി�തം 

നൽകുകയും െപാരു�െ�ടു�ൽ �പ�കിയയിലൂെട ബ��ിൽ നി�് അതാത് വസ്തു 

കെ��ാൻ ആവശ�െ�ടുകയും െച��ക. എ�ാ വിദ�ാർ�ികള�മായും ഇത് ആവർ 

�ി�ുക. പെ�ടു�ു�വർ ആവശ�മായ വസ്തു കെ��ുേ�ാൾ ൈകയടി�ാൻ മ�് 

വിദ�ാർ�ികേളാട് ആവശ�െ�ടുക. എ�ാ വിദ�ാർ�ികൾ�ും ഉചിതമായ നിർേ�ശ�ള�ം 

ബലെ�ടു�ലുകള�ം നൽകുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

�ാഷ് കാർഡുകൾ, വസ്തു�ൾ, ചി�ത�ൾ, ൈവേ�ാൽ,  വിസിൽ 

 

 

ഘ�ം VI 
െതാഴിലധിഷ്ഠിത ഉത്പ� 

നിർ�ാണം (Vocational 

Product Preparation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 
ൈനപുണ� വികാസം, സാമൂഹിക ൈനപുണ� വികാസം, 

ആശയ രൂപീകരണം, ഭാഷാ രൂപീകരണം. 

�പവർ�നം േവാൾഹാ�ിങ് നിർ�ാണം 

രീതി ആർ�് & �കാഫ്� ്

നിയമ�ൾ/ 

നടപടി�കമം 

 ഹൃദയ�ിെ� ആകൃതിയിലു� കാർഡ്േബാർഡ് ഉ�ാ�ുക. 

 നിറമു� ചാർ� ്േപ�ർ ഉപേയാഗി�് ഇത ്മൂടുക. 

 പ�, പി�്, മ� തുട�ി വിവിധ നിറ�ളിലു� േ�ക�് േപ�ർ എടു�് ഒരു ബ� 
�ിൽ വയ്�ുക. 

 ഇത് െചറിയ കഷണ�ളായി കീറുക, േപ�ർ േബാള�കൾ ഉ�ാ�ുക. 

 കു�ികെള ഇത ്െച�ാൻ അനുവദി�ുക, അത ്മെ�ാരു ബ��ിൽ ഇടുക. 

 ഓേരാ �ഗൂ�ിലും ര�് അംഗ�ൾ വീതം വരു� രീതിയിൽ കു�ികെള 8 �ഗൂ��കളാ�ുക. 

 ഓേരാ �ഗൂ�ിനും ഹൃദയ�ിെ� ആകൃതിയിലു� കാർഡ്േബാർഡ് നൽകുക. 

 കു�ികേളാട് പശ  പുര�ാൻ പറയുക.  

 ഒരു കു�ിേയാട് ഒരു ബ��ിൽ നി�് ഒരു േപ�ർ േബാൾ എടു�ാൻ ആവശ�െ�ടുക. ര�ാ 
മെ� അംഗേ�ാട ്ആദ�െ�  കു�ി എടു� അേത നിറം േപാെല മെ�ാരു ബ��ിൽ നി�് 

േപ�ർ േബാൾ എടു�ാൻ  ആവശ�െ�ടുക. 

 കാർഡ്േബാർഡിൽ ഒ�ി�ാൻ കു�ികേളാട ്പറയുക. 

 ആവശ�മു�ിടെ��ാം ബലെ�ടു�ലുകള�ം റിവാർഡുകള�ം നിർേ�ശ�ള�ം നൽകുക. 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

േ�ക�് േപ�ർ, ചാർ�് േപ�ർ, കാർഡ് േബാർഡ,് പശ    

 



Appendices 

 

ഘ�ം VII 
മൂല�നിർ�യം 

(Evaluation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 

ൈനപുണ� വികാസം, സാമൂഹിക ൈനപുണ� വികാസം, ആശയ 
രൂപീകരണം, ഭാഷാ രൂപീകരണം. 

�പവർ�നം പുസ്തകം െകാെ�ാരു കളി 

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 
നടപടി�കമം 

 ഒരു േനാ�് പുസ്തകം എടു�ുക. 

 ഓേരാ േപജിലും വ�ത�സ്ത ചി�ത�ൾ ഒ�ി�ുക. 

 ഓേരാ �ഗൂ�ിലും ര�് േപർ വീതം വരു� രീതിയിൽ വിദ�ാർ�ികെള 8 �ഗൂ��കളായി 
മാ��ക. 

 ആദ� �ഗൂ�ിേനാട് വരാൻ ആവശ�െ�ടുക. 

 �ഗൂ�ിെല ഓേരാ അംഗ�ിനും ചി�തമു� �ാഷ ്കാർഡുകൾ നൽകുകയും അത് 
കെ��ി പുസ്തക�ിനു�ിെല ചി�തവുമായി െപാരു�െ�ടു�ാൻ ആവശ�െ� 
ടുകയും െച��ക. 

 ഒരാൾ �ാഷ് കാർഡുകൾ സൂ�ി�ണം, മെ�ാരാൾ േപജ് തുറ�ണം. 

 മ�് �ഗൂ��കള�മായും ഇത് ആവർ�ി�ുക. 

 അ��ാപിക വിസിൽ അടി�ു�ത് വെര കളി തുടരുക. 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

േനാ�� പുസ്തകം, �ാഷ് കാർഡുകൾ, വസ്തു�ൾ, ചി�ത�ൾ, പശ    
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അ�ര�ള�െട വായന  (Letter Reading) 
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ഉപൈനപുണി 5: മലയാളം അ�ര�ള�െട അവതരണം 

 

�പധാന േമഖല :  നിർ�ഹണപരമായ വായന (Functional Reading)  

ഉപേമഖല         : അ�ര�ള�െട വായന (Letter Reading)  

സ�ായ�മാേ�� ൈനപുണി : മലയാളം അ�ര�ള�െട അവതരണം 

ഘ�ം I 
�പാരംഭ അവതരണം      

(Initial Presentation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ 

േമാേ�ാർ ൈനപുണ� വികാസം, ആശയ രൂപീകരണം. 

�പവർ�നം പാ��പാടാം 

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 
നടപടി�കമം 

 സ�രാ�ര�ൾ അട�ിയ  ഗാന�ിെ� വീഡിേയാ വിദ�ാർ�ികൾ�് മു�ിൽ  

അവതരി�ി�ുക. 

 വിദ�ാർ�ികേളാട് ൈകയടി�ാൻ ആവശ�െ�ടുക. 

 ഈ ര�് വരികൾ�് േശഷം, വീഡിേയാ താൽ�ാലികമായി നിർ�ുക, 
അ��ാപിക  പാ�് പാടണം. 

 പാ�് ആവർ�ി�ാൻ കു�ികെള അനുവദി�ുക. 

 പാ�് പാടു�തിൽ എ�ാ കു�ികള�ം ഉൾെ��ി��െ��് ഉറ��വരു�ുക. 

 ആവശ�മു�േ�ാെഴ�ാം ഉചിതമായ നിർേ�ശ�ൾ നൽകുക. 

 ആവശ�മു� സമയം പാ�് ആവർ�ി�ുക. 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

 വീഡിേയാ സി.ഡി, ലാപ്േടാ�് 
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ഘ�ം II 
വളർ�ൽ    
(Fostering) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 

ൈനപുണ� വികാസം, ആശയ രൂപീകരണം. 

�പവർ�നം  െ�ബയിൻ ജിം 

രീതി മൾ�ി െസൻസറി രീതി 

നിയമ�ൾ/ 
നടപടി�കമം 

ഘ�ം - െ�ബയിൻ ജിം 

ഘ�ം II 

 വിദ�ാർ�ികെള 10 �ഗൂ��കളായി തിരി�ുക 

 മുറിയുെട നടുവിൽ ഒരു വലിയ വൃ�ം വരയ്�ണം 

 വലിയ വൃ��ിന് ചു��ം പൂവിെ� ഇതള�കൾ േപാെല 10 െചറിയ വൃ��ൾ വര 
യ്�ണം 

 ആദ�െ� മൂ�് ഇതള�കളിൽ ര�് വിദ�ാർ�ികൾ വീതം ഉൾെ��ിരി�ണം കൂടാെത 
അവയ്�് ‘അ, ആ’ ‘ഇ, ഈ’ ‘ഉ, ഊ’ എ�് േപരി�ിരി�ണം. 

 നാലാമെ� ഇതളിൽ ഒരു വിദ�ാർ�ിയും ‘ഋ’ എ�് േപരി�ിരി�ു�തും ആയിരി�ണം, 
ര�് വിദ�ാർ�ികെള ‘അ, ആ’എ�് നാമകരണം െച�ണം. 

  അ�ാമെ� ഇതളിൽ ഒരു വിദ�ാർ�ി ഉൾെ�ടു�ുകയും ‘ഋ’ എ�് നാമകരണം 
െച��കയും േവണം. 

  ഏഴാമെ� ഇതളിൽ ര�് വിദ�ാർ�ികെള ഉൾെ�ടു�ുകയും ‘എ, ഏ’ എ� േപര് നൽ 
കുകയും േവണം. 

  ഏ�ാമെ� ഇതളിൽ ഒരു വിദ�ാർ�ിെയ ഉൾെ�ടു�ുകയും ‘ഐ’ എ�് നാമകരണം 
െച��കയും േവണം. 

 ഇ�പകാരം എ�ാ ഇതള�കളിലും കു�ികെള  നിർ�ുകയും അവർ�് സ�രാ� 
ര�ള�െട േപര ്െകാടു�ുക.   

 അ��ാപിക ഉ�രി�ു� അ�ര�ിനനുസരി�് എ�ാ ഇതള�കളിൽ നി�ുമു� 
വിദ�ാർ�ികൾ വലിയ വൃ��ിേല�് ചാടണം. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 
ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

 േചാ� ്

 

 

ഘ�ം III 

ആവർ�ി��� 

പരിശീലനം  

(Repeated Practice) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 

ൈനപുണ� വികാസം, ആശയ രൂപീകരണം, സാമൂഹിക 

ൈവദഗ്ധ�ം െമ�െ�ടു�ൽ. 

�പവർ�നം നൃ�ം െവ�ൽ 

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 

നടപടി�കമം 

 സ�രാ�ര�ൾ അട�ിയ  ഗാന�ിെ� വീഡിേയാ വിദ�ാർ�ികൾ� ്മു�ിൽ  

അവതരി�ി�ുക.  

 വിദ�ാർ�ികെള വ�ത�സ്ത ഭാവ�ളിൽ ഇരു�ി പാ�ിനനുസരി�് ൈകകൾ വീശാൻ 
അവെര അനുവദി�ുക. 

 പാ�ിെനാ�ം നൃ�ം െച�ാനും പാടാനുമു� അവരുെട �ശമെ� അഭിന�ി�ുക. 

 ആവശ�മു�േ�ാെഴ�ാം ശാരീരികവും വാ�ാലു�-തുമായ നിർേ�ശം നൽകുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 
ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 
സിഡി െ�യർ, പാ�്   
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ഘ�ം IV 
��വൻസി െച� ്                  

(Fluency Check) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ 

േമാേ�ാർ ൈനപുണ� വികാസം, ആശയരൂപീകരണം. 

�പവർ�നം എേ�ാ െഗയിം 

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 

നടപടി�കമം 

 അ��ാപിക  അ�രമാലയിെല ആദ�െ� ര�് അ�ര�ൾ പറയുകയും അടു� ര�് 

അ�ര�ൾ പറയാൻ കു�ികെള അനുവദി�ുകയും േവണം. 

 അതുേപാെല അ��ാപിക  അടു� ര�് അ�ര�ൾ പറയുകയും അടു� ര�് 

അ�ര�ൾ പറയാൻ കു�ികെള അനുവദി�ുകയും േവണം. 

 ഈ െഗയിം ‘അ’ മുതൽ ‘അ:’ വെര ആവർ�ിേ��തു�.് 

 ആവശ�മു�േ�ാെഴ�ാം വിദ�ാർ�ികൾ�് വാ�ാലു� നിർേ�ശ�ൾ നൽകുക. 

 ഓേരാ ശരിയായ ഉ�ര�ിനും േശഷം ൈകയടി�ാൻ കു�ികെള അനുവദി�ുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

   അ�ര�ൾ 

 

 

 

ഘ�ം V 

 

സാമാന�വത്കരണം 

(Generalization 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 

ൈനപുണ� വികാസം, ആശയ രൂപീകരണം. 

�പവർ�നം  േറാൾ േ�  

രീതി നാടക രീതി 

നാടക അവതരണം 

 രംഗം 1 - ര�് വിദ�ാർ�ികൾ മുറിയുെട ര�് ദിശകളിൽ നി�് വ�് പരസ്പരം 

പു�ിരി�ു�ു.                       

 ഒ�ാമൻ :- ഹേലാ, ഞാൻ ‘അ’ ആണ്, നി�ള�െട േപെര�ാണ?് 

 ര�ാമൻ :- ഞാൻ ‘ആ’.. 

 ഒ�ാമൻ: ഓ..ന�തായി േതാ�ു�ു.. ഞ�ൾ ര�ുേപർ�ും ഏതാ�് ഒേര േപര.്  

നമു�്  ഒരു പാ�� പാടാം  

 ര�ാമൻ: ശരി 

 ര�ുേപരും ഒരുമി�് പാടു�ു, ‘ആ.ആ.ആ..ആ..ആ’ 

 ഈ രംഗം മ�് അ�ര�ൾ ഉപേയാഗി�് ആവർ�ിേ��തു�്. 

 അ��ാപിക : എ�ിനാ ഇ�െന ഒരു ബഹളം.. ഒരു കാര�ം െച��...,  

 എ�ാവരും േ�ജിൽ വ�് അത് പാടണം.. ഒരുമി�്... വരൂ....േവഗം... 

 ടീ�റുെട ആഹ�ാനമനുസരി�് കു�ികൾ �പേവശി�് പാ�് പാടു�ു. 

 അ��ാപിക എ�ാവെരയും അഭിന�ി�ു�ു. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 

േടപ് െറേ�ാർഡർ, സിഡി 
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ഘ�ം VI 

െതാഴിലധിഷഠ്ിത 

ഉത്പ� നിർ�ാണം 

(Vocational Product 

Preparation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം,   ൈഫൻ േമാേ�ാർ 

ൈനപുണ� വികാസം, ആശയ രൂപീകരണം. 

�പവർ�നം പഠേനാപകരണ നിർ�ാണം  

രീതി �പവർ�ന രീതി 

നിയമ�ൾ/ 
നടപടി�കമം 

 നിർ�ി� അ�ര�ൾ വായി�ാൻ കു�ികെള േ�പാ�ാഹി�ി�ുക.   

 ഇത്  െറേ�ാർഡ്  െച��ക. 

 മ�് കു�ികൾ�് ഫല�പദമായ പഠേനാപകരണമായി ഇത ്ഉപേയാഗി�ാം. 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 

 േടപ് െറേ�ാർഡർ, സിഡി 

 

 

 

ഘ�ം VII മൂല�നിർ�യം (Evaluation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 

ൈനപുണ� വികാസം, ആശയ രൂപീകരണം. 

�പവർ�നം ഒളി��കളി 

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 

നടപടി�കമം 

 കളിയുെട ലീഡറായി ഒരു വിദ�ാർ�ിെയ തിരെ�ടു�ുക. 

 ക�ട�തിന് േശഷം അ മുതൽ  അ: വെര വായി�ാൻ വിദ�ാർ�ിേയാട് ആവശ�െ� 

ടുക. 

 വായി�ു� സമയ�് എവിെടെയ�ിലും ഒളി�ാൻ മ�് കു�ികേളാട് ആവശ�െ�ടുക. 

 മൂ�് �പാവശ�ം അ�രമാല പറ�തിന് േശഷം േനതാവ് ക��തുറ�് സുഹൃ�ു�െള 
േതടി േപാകണം. 

 അ�രമാല പാരായണ�ിനായി അടു� േനതാവിെന തിരെ�ടു�് കളി 
ആവർ�ി�ുക. 

 എ�ാ വിദ�ാർ�ികൾ�ും േനതാവാകാനു� അവസരം നൽകണം. 

 ആവശ�മു�േ�ാെഴ�ാം ശരിയായ ബലെ�ടു�ലും നിർേ�ശ�ള�ം നൽേക�തു�്. 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 

അ�രമാല 
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ഉപൈനപുണി 6: ഒ� അ�രം എഴുതാം 

�പധാന േമഖല  :  നിർ�ഹണപരമായ വായന   

      (Functional Reading)   

ഉപേമഖല          :   അ�രം എഴുതാം  

സ�ായ�മാേ�� ൈനപുണി  :  ഒ� അ�രം തിരി�റിയൽ 

 

ഘ�ം I 
�പാരംഭ അവതരണം   

(Initial Presentation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ 

േമാേ�ാർ ൈനപുണ� വികാസം, ആശയ 

രൂപീകരണം. 

�പവർ�നം കു�െനറു�ിെ� കഥ 

രീതി കഥാ കഥന രീതി 

തിരെ�ടു� കഥ 

 നമുെ��ാവർ�ും അറിയാവു�തുേപാെല, മലയാളം അ�രം ‘റ’ ഒരു അർ� 
വൃ�േ�ാട് ഏെറ�ുെറ സാമ�മു�താണ് . 

 കഴിയു��ത സ�ാഭാവികമായ രീതിയിൽ അ�രം  എഴുതാനു� കു�ികള�െട കഴിവ് 
വർധി�ി�ാൻ ഒരു അർ�വ�ായ കഥ  നമു�് നൽകാം. 

 ഒരിട�്  ര� ്ഉറു�ുകൾ ഉ�ായിരു�ു. ഒരു ദിവസം അ� ഉറു�് അതിെ� കു�ി 
േനാട് പറ�ു, “കുേ�, ഞാൻ നിന�ായി കുറ�് ഭ�ണം കെ��ാൻ 
േപാകു�ു. നീ ഇവിെട�െ� നിൽ�ണം. എേ�ാ��ം േപാകരുത്". കു�നുറു�് 
ശരി�ും വികൃതിയായിരു�ു. അ� േപായ ഉടൻ തെ� വീ�ിൽ നി�് മാറാൻ അവൻ 
തീരുമാനി��. അവൻ പുറേ��് നീ�ിയേ�ാൾ അവെ� വീടിന് മു�ിൽ ക��കൾ 
നിര�ുകിട�ു�ത് ക�ു. മലയാള അ�രമായ ‘റ’യുെട ആകൃതിയിലാണ് ക��കൾ 
�കമീകരി�ിരി�ു�ത്. അവൻ ഒരു ക�ിൽ നി�് മെ�ാ�ിേല�് ചാടാൻ തുട�ി. 
അവൻ തെ� വീ�ിൽ നി�് ക��കളിലൂെട വളെര ദൂരം േപായിരു�ു. കുറ�� 
കഴി�േ�ാൾ അവൻ തെ� വീ�ിൽ നി�ും വളെര ദൂെരയാെണ�് മന�ിലാ�ി. 
വീ�ിേല�് മട�ാൻ �ശമിെ��ിലും വഴി െത�ി. അവൻ കരയാൻ തുട�ി. 

 �പിയ സുഹൃ�ു�െള, അവെ� വീ�ിെല�ാൻ നമു�് അവെന സഹായി�ാം. 
ഓേരാ പടി���ം േചരു� ഒരു േരഖ വരയ്�ാം, അതിലൂെട ഉറു�ിന് ആ വരകളി 
ലൂെട എള���ിൽ വീ�ിേല�് മട�ാനാകും. വരിക.... കു�ുകൾ  േയാജി�ി�ാനും 
അ�രം കെ��ാനും കു�ികേളാട് ആവശ�െ�ടുക. 

 ആവശ�മു�േ�ാെഴ�ാം മതിയായ നിർേ�ശ�ള�ം ശ�ിെ�ടു�ലുകള�ം നൽകുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

േപ�ർ, �കേയാൺ 
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ഘ�ം II 
വളർ�ൽ    
(Fostering) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 
ൈനപുണ� വികാസം, ആശയ രൂപീകരണം. 

�പവർ�നം െ�ബയിൻ ജിം 

രീതി മൾ�ി െസൻസറി രീതി 

തിരെ�ടു� 
Excercise 

 ര�് ൈകകള�ം ഒേര സമയം �പവർ�ി�ാൻ സഹായി�ു� െ�ബയിൻ ജിം 
വ�ായാമമാണ്  ഡബിൾ ഡൂഡിൽ.  

 ഈ രീതി ൈഫൻേമാ�ർ കഴിവുകൾ വർ�ി�ി�ുകയും ഓക്സിജൻ എടു�ു�തിെ� 
അളവ് വർ�ി�ി�ുകയും മന�ിനും ശരീര�ിനും ഉേ�ഷം നൽകുകയും െച���ു. 

 േബാർഡിൽ പകുതി  വൃ�ം വരയ്�ുക. 

 ഓേരാ കു�ിയും �ാ�് േബാർഡിന് മു�ിൽ നിൽ�ുകയും ര�് ൈകകള�ം 
ഉപേയാഗി�് പകുതി വൃ�ം വര�ുകയും േവണം. 

 ആവശ�മു�ിടെ��ാം ശാരീരികവും വാ�ാലു�തുമായ നിർേ�ശ�ൾ നൽകുക. 

 കഴിയു�ിടേ�ാളം നിര�രമായ േ�പാ�ാഹനവും ശ�ിെ�ടു�ലും നൽകുക. 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

േചാ�്, �ാ�േ്ബാർഡ് 

 

 

 

ഘ�ം III 
ആവർ�ി��� 

പരിശീലനം  
(Repeated Practice) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 
ൈനപുണ� വികാസം, ആശയ രൂപീകരണം, സാമൂഹിക 

ൈവദഗ്ധ�ം െമ�െ�ടു�ൽ. 

�പവർ�നം പ�ട�ിെ�  കളി 

രീതി �പവർ�നരീതി 

നിയമ�ൾ/ 
നടപടി�കമം 

 ഒരു കറു� േ��് എടു�ുക. 

 ഒരു പ� പ�ടം പകുതി വൃ�ാകൃതിയിൽ മുറി�് േ��ിൽ വയ്�ുക. 

 പ�ട�ിെ� വശ�ളിലൂെട ഒരു വര വരയ്�ാൻ കു�ികേളാട ്ആവശ�െ�ടുക. 

 പ�ടം നീ�ം െച��േ�ാൾ ഒരു മാജിക് സംഭവി�ാൻ േപാകു�ുെവ�് അവേരാട് 
പറയുക. 

 തുടർ�് േ��ിൽ നി�് പതുെ� പ�ടം മാ�ി, മലയാളം അ�രമായ ‘റ’ േയാട് 
സാമ�മു� അർ�വൃ�ം കാണി�ുക. 

 ഈ െഗയ്മിൽ കു�ികൾ വളെര ആേവശഭരിതരായിരി�ും. 

 ആവശ��ിന് ബലെ�ടു�ലും ആവശ�മു�ിടെ��ാം നിർേ�ശ�ള�ം നൽകുക. 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

കറു� േ��,്  പ�ടം,  േചാ�് 
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ഘ�ം IV 
��വൻസി െച� ്                  

(Fluency Check) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ 

േമാേ�ാർ ൈനപുണ� വികാസം, ആശയ രൂപീകരണം. 

�പവർ�നം അരിയിൽ എഴുതാം 

രീതി  േ� േവ രീതി 

നിയമ�ൾ/ 
നടപടി�കമം 

 വിദ�ാർ�ികെള 2 അംഗ�ൾ വീതമു� 8 �ഗൂ��കളായി തിരി�ുക. 

 ഓേരാ �ഗൂ�ിനും ഒരു േ��് അരി നൽകുക. 

 അ��ാപിക അരിയിൽ 'റ'  എ� അ�രം എഴുതുകയും ഒരു മണി മുഴ�ുകയും 
അ�രം പകർ�ാൻ ആവശ�െ�ടുകയും െച���ു. 

 ഓേരാരു�ർ�ും പകർ�ാൻ അവസരം നൽകുക. 

 മണി മുഴ�ുക. 

 മെ��ാ �ഗൂ��കള�മായും ഇതുതെ� ആവർ�ി�ുക. 

 വിദ�ാർ�ികൾ�് ശരിയായ �പബലനവും േ�പാ�ാഹനവും നൽകുക 

 എ�ാ കു�ികൾ�ും �പതിഫലം നൽകുക. 

 എ�ാ കു�ികൾ�ും ശാരീരികവും വാ�ാലു�തുമായ നിർേ�ശ�ൾ നൽകുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 

അരി, േ��് 

 

 

 

ഘ�ം V 

 

സാമാന�വത്കരണം 
(Generalization) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ 

േമാേ�ാർ ൈനപുണ� വികാസം, ആശയ 
രൂപീകരണം. 

�പവർ�നം അ�ര�ിനു ചു��ം വരയ്�ാം 

രീതി  �പവർ�നരീതി 

നിയമ�ൾ/ 
നടപടി�കമം 

 വ�ത�സ്ത മലയാളം അ�ര�ൾ എഴുതിയ ഒരു കടലാസ് നൽകുക. 

 മലയാളം അ�രമായ ‘റ’ തിരി�റിയാനും ചു��ം വൃ�ം വരയ്�ാനും കു�ികേളാട് 
ആവശ�െ�ടുക. 

 ആവശ�മു�ിടെ��ാം നിർേ�ശ�ള�ം ബലെ�ടു�ലുകള�ം നൽകുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

േപന, േപ�ർ 
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ഘ�ം VI 

െതാഴിലധിഷ്ഠിത ഉത്പ� 

നിർ�ാണം (Vocational Product 
Preparation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, 

ൈഫൻ േമാേ�ാർ ൈനപുണ� വികാസം, 
ആശയ രൂപീകരണം. 

�പവർ�നം െഹയർ ബാൻഡ് നിർ�ാണം 

രീതി  േ� േവ രീതി 

നിയമ�ൾ/ 

നടപടി�കമം 

 മൂ�്  െച�്  ക�ികൾ  ‘റ’  രൂപ�ിൽ  വളയ്�ുക. 

 ഇതിെ�  മുകളിൽ തുണി ചു��ക.  

 ഇത് പല തവണ ആവർ�ി�ുക.  

 അവസാനമായി െവൽെവ�്  തുണി ചു�ി ഒ�ി�ുക.  

 മേനാഹരമായ െഹയർ ബാൻഡ് ത�ാറാ�ി കഴി�ു. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 

െച�്  ക�ികൾ, െവൽെവ�്  തുണി, പശ 

 

 

 

ഘ�ം VII 
മൂല�നിർ�യം 

(Evaluation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ 
േമാേ�ാർ ൈനപുണ� വികാസം,  ആശയ രൂപീകരണം 

�പവർ�നം  െ�ടയിൻ നിർ�ി�ാം 

രീതി  േ� േവ രീതി 

നിയമ�ൾ/ 
നടപടി�കമം 

 മുറിയുെട ഒരു വശ�് അ�ര�ള�െട �ാഷ് കാർേഡാടുകൂടിയ ഒരു ബ��് 
വയ്�ുക.   

 ‘റ’  എ�  അ�രം തറയിൽ �ാപി�ാൻ വിദ�ാർ�ിേയാട് ആവശ�െ�ടുക. 

 അടു� വിദ�ാർ�ിെയ വിളി�് മുകളിലു� എ�ാ ഘ��ള�ം ആവർ�ി 
�ുക. 

 െ�ടയിനിെ� ആകൃതി ലഭി�ു�തിന്, ആദ� പദേ�ാട് േചർ�ിരി�ു� വാ�് 
തറയിൽ �ാപി�ാൻ വിദ�ാർ�ിേയാട് ആവശ�െ�ടുക. 

 എ�ാ വിദ�ാർ�ികള�മായും െഗയിം ആവർ�ി�ുകയും ഒരു െ�ടയിൻ ആകൃതി 
ത�ാറാ�ാൻ അവെര അനുവദി�ുകയും െച��ക. 

 ആവശ�മു�േ�ാെഴ�ാം ശാരീരികവും വാ�ാലു�തുമായ നിർേ�ശം നൽകുക. 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

�ാഷ് കാർഡുകൾ 
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ഉപൈനപുണി 7: ര��രമു�  വാ�ുകൾ തിരി�റിയൽ 
 

�പധാന േമഖല :  നിർ�ഹണപരമായ വായന  
  (Functional Reading) 

ഉപേമഖല         :  വാ�ുകൾ വായി�ൽ  
  (Letter Reading)                           

സ�ായ�മാേ�� ൈനപുണി  : ര��രമു�  വാ�ുകൾ തിരി�റിയൽ 

 

ഘ�ം I 
�പാരംഭ അവതരണം      
(Initial Presentation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ 

േമാേ�ാർ ൈനപുണ� വികാസം, ആശയ 
രൂപീകരണം. 

�പവർ�നം ന��തം ഒ�ി�ാം 

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 

നടപടി�കമം 

 5 വിദ�ാർ�ികെള തിരെ�ടു�് അവെര ഒരു �ഗൂ�ാ�ുക. 

 പഠി�ി�ാൻ ഉേ�ശി� ര��രമു� വാ�് അട�ിയ �ാഷ ്കാർഡുകൾ 
അവരുെട ക�ിൽ നൽകുക. 

 ബ്ളാ� ്േബാർഡിൽ ര��രമു� വാ�് അട�ിയ �ാഷ് കാർഡ് ഒ�ി�ുക. 

 ബ്ളാ� ്േബാർഡിൽ ര��രമു� വാ�ിേനാട്  സമാനമ�ാ� മെ�ാരു വാ�് 

അട�ിയ �ാഷ് കാർഡിൽ ഒ�ി�ുക. 

 കു�ികള�െട  ക�ിലു�  �ാഷ ്കാർഡിെല  ര��രമു� വാ�ിനു  സമാനമായ 

വാ�് �ാ�്േബാർഡിൽ  നി�ും  കെ��ി ന��തം  ഒ�ി�ാൻ കു�ികൾ�്  
പരിശീലനം നൽകുക. 

 എ�ാ വിദ�ാർ�ികള�മായും െഗയിം ആവർ�ി�ുക. 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 
 �ാഷ് കാർഡ,് ന��തം, പശ, �ാ�്േബാർഡ് 
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ഘ�ം II 
വളർ�ൽ    

(Fostering) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 

ൈനപുണ� വികാസം, ആശയ രൂപീകരണം 

�പവർ�നം െ�ബയിൻ ജി�ും േ� േമാഡലിംഗും 

രീതി മൾ�ി െസൻസറി രീതി 

നിയമ�ൾ/ 

നടപടി�കമം 

ഘ�ം I 

            െ�ബയിൻ ജിം വ�ായാമം : എനർജി യൗൺ 

ഘ�ം II 

 േ� േമാഡലിംഗ.് 

 വിദ�ാർ�ികൾ�്  കളിമ�് നൽകുക. 

 കു�ികൾ�് ര��രമു� വാ�് അട�ിയ അ� ്നൽകുക. 

 കളിമ�് ഉപേയാഗി�് അ�് നിറയ്�ാൻ കു�ികേളാട ്ആവശ�െ�ടുക. 

 അ� ് മിനി�ിന ് േശഷം അ�് നീ�ം െചയ്ത് കളിമ�� െകാ�ു�ാ�ിയ ര�� 
രമു� വാ�് പുറെ�ടു�ുക. 

 ര��രമു� വാ�് ത�ാറാ�ാനു� അവരുെട �ശമെ� അഭിന�ി�ുക. 

 ആവശ�മു�േ�ാെഴ�ാം ശാരീരികവും വാ�ാലു�തുമായ നിർേ�ശം നൽകുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 

കളിമ�്, അ� ്

 

 

ഘ�ം III 

ആവർ�ി��� 
പരിശീലനം 

(Repeated 
Practice) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 
ൈനപുണ� വികാസം, ആശയ രൂപീകരണം, സാമൂഹിക ൈവദഗ്ധ�ം 

െമ�െ�ടു�ൽ. 

�പവർ�നം ചാടാം കളിയ്�ാം 

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 
നടപടി�കമം 

 പുഷ്പ�ിെ� ഇതള�കൾ േപാെല മധ�ഭാഗ�് ഒരു വലിയ വൃ�വും വൃ��ള�െട 
പുറംഭാഗ�് വ�ത�സ്ത വൃ��ള�ം ഉൾെ�ാ��� ഒരു വലിയ പുഷ്പ�ിെ� ആകൃതി 

വരയ്�ുക. 

 മധ�ഭാഗ�ു� വലിയ വൃ��ിൽ ര��രമു� വാ�ുകേളാടു കൂടിയ േപ�ർ 
േ���കൾ �ാപി�ുക. 

 അ��ാപിക ഒരു വിസിൽ ശബ്ദം മുഴ�ുേ�ാൾ തിരെ�ടു� ര�് വിദ�ാർ�ികൾ 
മധ�ഭാഗ�ു� വൃ��ിേല�് ഓടി�യറണം, അതിൽ നി�്  വാ�ുകള�െട േപര് 

തിരെ�ടു�് ദള�ിൽ വയ്�ുക. 

 എ�ാ വിദ�ാർ�ികള�മായും ഇത ്ആവർ�ി�ുക. 

 ഒരു വിദ�ാർ�ി കളിയിൽ പെ�ടു�ുേ�ാൾ മ��� വിദ�ാർ�ികേളാട് ൈക�ടി�ാൻ 
ആവശ�െ�ടുക. 

 ആവശ�മു�േ�ാെഴ�ാം ശാരീരികവും വാ�ാലു�തുമായ നിർേ�ശം നൽകുക 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 

വിസിൽ, േപ�ർ േ��,് മാർ�ർ 
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ഘ�ം IV 
��വൻസി െച� ്                  

(Fluency Check) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 

ൈനപുണ� വികാസം, ആശയ രൂപീകരണം. 

�പവർ�നം മീൻ പിടി�ൽ െഗയിം 

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 
നടപടി�കമം 

 വിദ�ാർ�ികൾ�് ഒരു മ���ിെ� ആകൃതിയിൽ മുറി�തും ര�് അരികുകളിലും 
�ാ�ർ െചയ്തതുമായ കടലാസ് നൽകുക. 

 ഒരു കാ�ം ഹു�് ഉപേയാഗി�് ഒരു ചൂ� ത�ാറാ�ുക 

 എ�ാ േ��ിൾഡ ്കടലാസ്  മ���ള�ം ഒരു പ�ത�ിേല� ്െകാ�ു േപാകുക 

 ര��രമു� വാ�ുകൾ എഴുതിയ  കടലാസ ്മ���ൾ  ത�ാറാ�ുക 

 കാ�ം ചൂ� ഉപേയാഗി�് ര��രമു� വാ�ുകൾ അട�ിയ മ��ം  പിടി�ാൻ 
വിദ�ാർ�ിേയാട് ആവശ�െ�ടുക.  

 ആവശ�മു�േ�ാെഴ�ാം ശാരീരികവും വാ�ാലു�തുമായ നിർേ�ശം നൽകുക 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

ചാർ�് േപ�ർ, കാ�ം, �ാ�ർ, വടി, നൂൽ 

 

 

 

 

ഘ�ം V 
സാമാന�വത്കരണം     

(Generalization) 

 ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ 
േമാേ�ാർ ൈനപുണ� വികാസം, ആശയ 

രൂപീകരണം. 

�പവർ�നം  ര��രമു� വാ�ുകൾ കെ��ാം 

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 
നടപടി�കമം 

 ഒരു ചാർ�ിൽ നി� ്ര��രമു� വാ�ുകൾ തിരി�റിയാൻ വിദ�ാർ�ി 

കേളാട ്ആവശ�െ�ടുക. 

 ഒരു ബ��ിെല േപരുകള�െട കൂ��ിൽ നി� ്ര��രമു� വാ�ുകൾ  കെ� 

�ാൻ വിദ�ാർ�ികേളാട്ആവശ�െ�ടുക. 

 ആവശ�മു�േ�ാെഴ�ാം ശാരീരികവും വാ�ാലു�തുമായ നിർേ�ശം നൽകുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 

േനാ�്ബുക,് െപൻ, ന��സ് േപ�ർ 
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ഘ�ം VI 
െതാഴിലധിഷ്ഠിത ഉത്പ� 

നിർ�ാണം (Vocational Product 

Preparation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, 

ൈഫൻ േമാേ�ാർ ൈനപുണ� വികാസം, 
ആശയ രൂപീകരണം. 

�പവർ�നം ഹാൻഡ് വാഷ് നിർ�ാണം 

രീതി �പവർ�ന  രീതി 

നിയമ�ൾ/ 

നടപടി�കമം 

 ഹാൻഡ് വാഷിെ� ഒരു െറഡിെമയ്ഡ് കി�് വാ�ുക. 

 േചരുവകൾ ഒരു ബീ�റിേല�് ഒഴി�ുക. 

 ആവശ��ിന് െവ�ം േചർ�ുക. 

 ന�ായി ഇള�ുക. 

 വ�ത�സ്ത കു�ികളിേല�് മാ�ി ഉപേയാഗി�ുക. 

 വിദ�ാർഥികൾ നിർേ�ശി� വാ�് ഹാൻഡ് വാഷിെ� �ബാൻഡ് െനയിം ആയി നൽകാം. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 

ഹാൻഡ് വാഷ് കി�്, പാ�തം, െവ�ം 

 

 

 

ഘ�ം VII 
മൂല�നിർ�യം 

(Evaluation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 
ൈനപുണ� വികാസം, ആശയ രൂപീകരണം. 

�പവർ�നം  െ�ടയിൻ നിർ�ി�ാം 

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 

നടപടി�കമം 

 മുറിയുെട ഒരു വശ�് ര��രമു� വാ�ുകേളാടുകൂടിയ  ഒരു ബ��് വയ്�ുക. 

 ര��രമു�  വാ� ്തറയിൽ �ാപി�ാൻ വിദ�ാർ�ിേയാട് ആവശ�െ�ടുക. 

 അടു� വിദ�ാർ�ിെയ വിളി�് മുകളിലു� എ�ാ ഘ��ള�ം ആവർ�ി�ുക. 

 െ�ടയിനിെ� ആകൃതി ലഭി�ു�തിന്, ആദ� പദേ�ാട് േചർ�ിരി�ു� വാ�് �ാപി 
�ാൻ അവേനാട് ആവശ�െ�ടുക. 

 എ�ാ വിദ�ാർ�ികള�മായും െഗയിം ആവർ�ി�ുകയും ഒരു െ�ടയിൻ ആകൃതി ത�ാ 

റാ�ാൻ അവെര അനുവദി�ുകയും െച��ക. 

 ആവശ�മു�േ�ാെഴ�ാം ശാരീരികവും വാ�ാലു�തുമായ നിർേ�ശം നൽകുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

ബ��,് �ാഷ് കാർഡ ്
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പദ വായന (Word Reading) 
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ഉപൈനപുണി 8: ചി�േ�ാടുകൂടിയ ര��രമു�  വാ�ുകൾ 
തിരി�റിയൽ 

�പധാന േമഖല :  നിർ�ഹണപരമായ വായന  
     (Functional Reading)  

ഉപേമഖല         :  പദ വായന 
      (Word Reading ) 

സ�ായ�മാേ�� ൈനപുണി :  ചി�േ�ാടുകൂടിയ ര��രമു�         
 വാ�ുകൾ തിരി�റിയൽ 

ഘ�ം I 
�പാരംഭ അവതരണം    

(Initial Presentation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ 

േമാേ�ാർ ൈനപുണ� വികാസം, ആശയ 
രൂപീകരണം. 

�പവർ�നം ന��തം ഒ�ി�ാം 

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 
നടപടി�കമം 

  5 വിദ�ാർ�ികെള തിരെ�ടു�് അവെര ഒരു �ഗൂ�ാ�ുക. 

  പഠി�ി�ാൻ ഉേ�ശി� ചി�േ�ാടുകൂടിയ ര��രമു� വാ�് അട�ിയ 
�ാഷ് കാർഡുകൾ അവരുെട ക�ിൽ നൽകുക. 

  ബ്ളാ� ്േബാർഡിൽ ചി�േ�ാടുകൂടിയ ര��രമു� വാ�് അട�ിയ �ാഷ് 
കാർഡ് ഒ�ി�ുക. 

  ബ്ളാ� ്േബാഡിൽ ചി�േ�ാടുകൂടിയ ര��രമു� വാ�ിേനാട്  
സമാനമ�ാ� മെ�ാരു വാ�് (സ്കൂളിെ� േപര്  ‘േശഷി’ ) അട�ിയ �ാഷ് 
കാർഡ് ഒ�ി�ുക. 

  കു�ികള�െട  ക�ിലു�  �ാഷ ്കാർഡിെല  ചി�േ�ാടു കൂടിയ ര��രമു� 
വാ�ിനു  സമാനമായ വാ�് �ാ�്േബാർഡിൽ  നി�ും  കെ��ി ന��തം  

ഒ�ി�ാൻ കു�ികൾ�്  പരിശീലനം നൽകുക. 

 എ�ാ വിദ�ാർ�ികള�മായും െഗയിം ആവർ�ി�ുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾs 
ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 

 �ാഷ് കാർഡ,് ന��തം, പശ, �ാ�്േബാർഡ് 
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ഘ�ം II 
വളർ�ൽ    

(Fostering) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 

ൈനപുണ� വികാസം, ആശയ രൂപീകരണം. 

�പവർ�നം െ�ബയിൻ ജി�ും േ� േമാഡലിംഗും 

രീതി മൾ�ി െസൻസറി രീതി 

നിയമ�ൾ/ 

നടപടി�കമം 

ഘ�ം I- െ�ബയിൻ ജിം വ�ായാമം : എനർജി യൗൺ 

ഘ�ം II 

 േ� േമാഡലിംഗ.് 

 വിദ�ാർ�ികൾ�്  കളിമ�് നൽകുക. 

 കു�ികൾ�് ചി�േ�ാടുകൂടിയ ര��രമു� വാ�് അട�ിയ അ�് നൽകുക. 

 കളിമ�് ഉപേയാഗി�് അ�് നിറയ്�ാൻ കു�ികേളാട ്ആവശ�െ�ടുക. 

 അ� ് മിനി�ിന് േശഷം അ�് നീ�ം  െചയ്ത് കളിമ��െകാ�ു�ാ�ിയ ചി�േ�ാ 
ടുകൂടിയ ര��രമു� വാ� ്പുറെ�ടു�ുക. 

 ര��രമു� ചി�േ�ാടുകൂടിയ വാ�് ത�ാറാ�ാനു� അവരുെട �ശമെ� അഭിന 
�ി�ുക. 

 ആവശ�മു�േ�ാെഴ�ാം ശാരീരികവും വാ�ാലു�തുമായ നിർേ�ശം നൽകുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 
ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 
കളിമ�്, അ� ്

 

 

 

ഘ�ം III 

ആവർ�ി��� 
പരിശീലനം 

(Repeated Practice) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 
ൈനപുണ� വികാസം, ആശയ രൂപീകരണം, സാമൂഹിക 

ൈവദഗ്ധ�ം െമ�െ�ടു�ൽ. 

�പവർ�നം ചാടാം കളിയ്�ാം 

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 
നടപടി�കമം 

 പുഷ്പ�ിെ� ഇതള�കൾ േപാെല മധ�ഭാഗ� ്ഒരു വലിയ വൃ�വും പുറംഭാഗ � ്
വ�ത�സ്ത വൃ��ള�ം ഉൾെ�ാ��� ഒരു വലിയ പുഷ്പ�ിെ� ആകൃതി വരയ്�ുക. 

 മധ�ഭാഗ�ു� വലിയ വൃ��ിൽ  ചി�േ�ാടുകൂടിയ ര��രമു� 

വാ�ുകേളാടുകൂടിയ േപ�ർ േ���കൾ �ാപി�ുക. 

 അ��ാപിക ഒരു വിസിൽ ശബ്ദം മുഴ�ുേ�ാൾ തിരെ�ടു� ര�് വിദ�ാർ�ികൾ 
മധ�ഭാഗ�ു� വൃ��ിേല�് ഓടി�യറണം, അതിൽ നി�്  വാ�ുകള�െട േപര ്
തിരെ�ടു�് ദള�ിൽ വയ്�ുക. 

 എ�ാ വിദ�ാർ�ികള�മായും ഇത ്ആവർ�ി�ുക. 

 ഒരു വിദ�ാർ�ി കളിയിൽ പെ�ടു�ുേ�ാൾ മ�് വിദ�ാർ�ികേളാട ്ൈക�ടി�ാൻ 
ആവശ�െ�ടുക. 

 ആവശ�മു�േ�ാെഴ�ാം ശാരീരികവും വാ�ാലു�തുമായ നിർേ�ശം നൽകുക. 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

വിസിൽ, േപ�ർ േ��,് മാർ�ർ 
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ഘ�ം IV 
��വൻസി െച� ്                  

(Fluency Check) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 
ൈനപുണ� വികാസം, ആശയ രൂപീകരണം. 

�പവർ�നം മീൻ പിടി�ൽ കളി 

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 

നടപടി�കമം 

 വിദ�ാർ�ികൾ�് ഒരു മ���ിെ� ആകൃതിയിൽ മുറി�തും ര� ്അരികുകളിലും 
�ാ�ർ െചയ്തതുമായ േപ�ർ നൽകുക. 

 ഒരു കാ�ം ഹു�് ഉപേയാഗി�് ഒരു ചൂ� ത�ാറാ�ുക. 

 എ�ാ േ��ിൾഡ ്േപ�ർ ഫിഷും ഒരു പാ�ത�ിേല�് െകാ�ുേപാകുക. 

 ചി�േ�ാടുകൂടിയ ര��രമു� വാ�ുകൾ എഴുതിയ  േപ�ർ മ���ൾ  ത�ാറാ 
�ുക. 

 കാ�ം ചൂ� ഉപേയാഗി�് ചി�േ�ാടുകൂടിയ ര��രമു� വാ�ുകൾ അട�ിയ 
മ��ം  പിടി�ാൻ വിദ�ാർ�ിേയാട ്ആവശ�െ�ടുക.  

 ആവശ�മു�േ�ാെഴ�ാം ശാരീരികവും വാ�ാലു�തുമായ നിർേ�ശം നൽകുക. 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 

ചാർ�് േപ�ർ, കാ�ം, �ാ�ർ, വടി, നൂൽ 

 

 

 

ഘ�ം V 
സാമാന�വത്കരണം 

(Generalization) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 
ൈനപുണ� വികാസം, ആശയ രൂപീകരണം. 

�പവർ�നം ചി�േ�ാടുകൂടിയ ര��രമു� വാ�ുകൾ കെ��ാം 

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 
നടപടി�കമം 

 ഒരു ചാർ�ിൽ നി� ്ചി�േ�ാടുകൂടിയ ര��രമു� വാ�ുകൾ തിരി�റിയാൻ 

വിദ�ാർ�ികേളാട ്ആവശ�െ�ടുക. 

 ഒരു ബ��ിെല േപരുകള�െട കൂ��ിൽ നി� ്ചി�േ�ാടുകൂടിയ ര��രമു� 

വാ�ുകൾ  കെ��ാൻ വിദ�ാർ�ികേളാട ്ആവശ�െ�ടുക. 

 ആവശ�മു�േ�ാെഴ�ാം ശാരീരികവും വാ�ാലു�തുമായ നിർേ�ശം നൽകുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 

േനാ�്ബുക,് െപൻ, ന��സ് േപ�ർ 
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ഘ�ം VI 

െതാഴിലധിഷ്ഠിത 
ഉത്പ� നിർ�ാണം  

(Vocational Product 
Preparation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 

ൈനപുണ� വികാസം, ആശയ രൂപീകരണം. 

�പവർ�നം പുസ്തക  നിർ�ാണം 

രീതി �പവർ�ന രീതി 

നിയമ�ൾ/ 
നടപടി�കമം 

 A4 വലു��ിലു� 30 േപ�റുകൾ എടു�ുക. 

 മു�ിലും പി�ിലും കാർഡ് േബാർഡ് ഷീ��കൾ െവ�ുക.  

 തു�ിെ���ക. 

 മേനാഹരമായ ബു�് ത�ാറായി�ഴി�ു. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 

െവൽെവ�് േപ�ർ, പശ, മു�ുകൾ 

 

 

 

ഘ�ം VII 
മൂല�നിർ�യം 

(Evaluation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 
ൈനപുണ� വികാസം, ആശയ രൂപീകരണം. 

�പവർ�നം െ�ടയിൻ നിർ�ി�ാം 

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 

നടപടി�കമം 

 മുറിയുെട ഒരു വശ�് ചി�േ�ാടുകൂടിയ ര��രമു� വാ�ുകേളാടു 

കൂടിയ  ഒരു ബ�� ്വയ്�ുക. 

 ര��രമു�  വാ� ്തറയിൽ �ാപി�ാൻ വിദ�ാർ�ിേയാട് ആവശ�െ�ടുക. 

 അടു� വിദ�ാർ�ിെയ വിളി�് മുകളിലു� എ�ാ ഘ��ള�ം ആവർ�ി�ുക. 

 െ�ടയിനിെ� ആകൃതി ലഭി�ു�തിന്, ആദ� പദേ�ാട് േചർ�ിരി�ു� വാ�് 

�ാപി�ാൻ അവേനാട് ആവശ�െ�ടുക. 

 എ�ാ വിദ�ാർ�ികള�മായും െഗയിം ആവർ�ി�ുകയും ഒരു െ�ടയിൻ ആകൃതി 
ത�ാറാ�ാൻ അവെര അനുവദി�ുകയും െച��ക. 

 ആവശ�മു�േ�ാെഴ�ാം ശാരീരികവും വാ�ാലു�തുമായ നിർേ�ശം നൽകുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 

�ാഷ് കാർഡ,് ബ�� ്
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ഉപൈനപുണി 9: ര�ിൽ കൂടുതൽ അ�ര�ള��, ചി��ള�� വാ�് 
വായി�ൽ 

�പധാന േമഖല :  നിർ�ഹണപരമായ വായന  
  (Functional Reading)                                                                                          

ഉപ േമഖല         :  പദ വായന  
  (Word Reading)  

സ�ായ�മാേ�� ൈനപുണി :  ര�ിൽ കൂടുതൽ അ�ര�ള��     
  ചി��ള�� വാ�് വായി�ൽ 

 

ഘ�ം I 
�പാരംഭ അവതരണം      
(Initial Presentation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ 

േമാേ�ാർ ൈനപുണ� വികാസം, ആശയ 
രൂപീകരണം 

�പവർ�നം ന��തം ഒ�ി�ാം 

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 

നടപടി�കമം 

 5 വിദ�ാർ�ികെള തിരെ�ടു�് അവെര ഒരു �ഗൂ�ാ�ുക. 

 പഠി�ി�ാൻ ഉേ�ശി� ജി�യുെട േപര് അട�ിയ �ാഷ് കാർഡുകൾ അവരുെട 
ക�ിൽ നൽകുക. 

 ബ്ളാ�്േബാർഡിൽ ജി�യുെട േപര് (മല��റം) അട�ിയ �ാഷ ്കാർഡ് ഒ�ി�ുക. 

 ബ്ളാ�്േബാർഡിൽ ജി�യുെട േപരായ  മല��റം എ�  വാ�ിേനാട്  സമാനമ�ാ� 
മെ�ാരു വാ�്  (വയനാട് ) അട�ിയ �ാഷ് കാർഡ് േബാർഡിൽ ഒ�ി�ുക. 

 കു�ികള�െട  ക�ിലു�  �ാഷ ്കാർഡിെല  മല��റം  എ� വാ�ിനു  സമാനമായ 
വാ�് �ാ�്േബാർഡിൽ  നി�ും  കെ��ി ന��തം  ഒ�ി�ാൻ കു�ികൾ�്  

പരിശീലനം നൽകുക. 

 എ�ാ വിദ�ാർ�ികള�മായും െഗയിം ആവർ�ി�ുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 
ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 

 �ാഷ് കാർഡ,് ന��തം, പശ, �ാ�്േബാർഡ് 

 

 

 

 

 

 

 

 

 

 

 

 

 



Impact of Functional Academic Remedial Package 

 

ഘ�ം II 
വളർ�ൽ    

(Fostering) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 

ൈനപുണ� വികാസം, ആശയ രൂപീകരണം. 

�പവർ�നം െ�ബയിൻ ജി�ും േ� േമാഡലിംഗും 

രീതി മൾ�ി െസൻസറി രീതി 

നിയമ�ൾ/ 
നടപടി�കമം 

ഘ�ം I 

 െ�ബയിൻ ജിം വ�ായാമം :- എനർജി േയാൺ 

ഘ�ം II 

 േ� േമാഡലിംഗ.് 

 വിദ�ാർ�ികൾ�്  കളിമ�് നൽകുക. 

 കു�ികൾ�് ജി�യുെട േപര് അട�ിയ അ� ്നൽകുക.. 

 കളിമ�് ഉപേയാഗി�് അ� ്നിറയ്�ാൻ കു�ികേളാട് ആവശ�െ�ടുക. 

 അ�് മിനി�ിന് േശഷം അ� ് നീ�ം െചയ്ത ് കളിമ�� െകാ�ു�ാ�ിയ  
 ജി�യുെട േപര് പുറെ�ടു�ുക. 

 ജി�യുെട േപര് ത�ാറാ�ാനു� അവരുെട �ശമെ� അഭിന�ി�ുക. 

 അ��ാപിക വാ�ിൽ ഉൾെ�ടു�ിയിരി�ു� ചി��ൾ കാണി�ുകയും 

 അത് എ�െന ഉ�രി�ണെമ�് വിശദീകരി�ുകയും െച���ു. 

 ജി�യുെട േപര് ത�ാറാ�ാനു� അവരുെട �ശമെ� അഭിന�ി�ുക. 

 ആവശ�മു�േ�ാെഴ�ാം ശാരീരികവും വാ�ാലു�തുമായ നിർേ�ശം നൽകുക. 

 അ��ാപിക ദൗത�ം നട�ിലാ�ു�തിന് മു�് അത് നിർവഹി�ുകയും മാതൃ 
 കയാ�ുകയും േവണം. 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 
കളിമ�്, അ� ്
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ഘ�ം III 

ആവർ�ി��� 
പരിശീലനം 

(Repeated Practice) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ ൈനപുണ� 

വികാസം, ആശയ രൂപീകരണ, സാമൂഹിക ൈവദഗ്ധ�ം 
െമ�െ�ടു�ൽ. 

�പവർ�നം ചാടാം കളി�ാം 

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 
നടപടി�കമം 

 പുഷ്പ�ിെ� ഇതള�കൾ േപാെല മധ�ഭാഗ�് ഒരു വലിയ വൃ�വും പുറംഭാ 

ഗ�് വ�ത�സ്ത വൃ��ള�ം ഉൾെ�ാ��� ഒരു വലിയ പുഷ്പ�ിെ� ആകൃതി വരയ്�ുക. 

 മധ�ഭാഗ�ു� വലിയ വൃ��ിൽ വ�ത�സ്ത വാ�ുകള�� േപ�ർ േ���കൾ �ാപി�ുക. 

 അ��ാപിക ഒരു വിസിൽ ശബ്ദം മുഴ�ുേ�ാൾ തിരെ�ടു� ര�് വിദ�ാർ�ികൾ 
മധ�ഭാഗ�ു� വൃ��ിേല�് ഓടി�യറണം, അതിൽ നി�് ജി�യുെട േപര് തിരെ�ടു�് 

ദള�ിൽ വയ്�ുക. 

 എ�ാ വിദ�ാർ�ികള�മായും ഇത് ആവർ�ി�ുക. 

 ഒരു വിദ�ാർ�ി െഗയിമിൽ പെ�ടു�ുേ�ാൾ മ�് വിദ�ാർ�ികേളാട് ൈക�ടി�ാൻ 
ആവശ�െ�ടുക. 

 അ��ാപിക വാ�ിൽ ഉൾെ�ടു�ിയിരി�ു� ചി��ൾ കാണി�ുകയും അത് എ�െന  
ഉ�രി�ണെമ�് വിശദീകരി�ുകയും അത് ആവർ�ി�ാൻ കു�ികെള അനുവദി�ുകയും 

െച��ക. 

 ആവശ�മു�േ�ാെഴ�ാം ശാരീരികവും വാ�ാലു�തുമായ നിർേ�ശം നൽകുക 

 അ��ാപിക ദൗത�ം നട�ിലാ�ു�തിന് മു�് അത് നിർവഹി�ുകയും മാതൃകയാ�ു 
കയും േവണം. 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

വിസിൽ, േപ�ർ േ�� ്

 

 
 

ഘ�ം IV 
��വൻസി െച� ്                  

(Fluency Check) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 
ൈനപുണ� വികാസം, ആശയ രൂപീകരണം. 

�പവർ�നം മീൻ പിടി�ൽ കളി 

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 
നടപടി�കമം 

 വിദ�ാർ�ികൾ�് ഒരു മ���ിെ� ആകൃതിയിൽ മുറി�തും ര�് അരികുകളിലും �ാ�ർ 

െചയ്തതുമായ േപ�ർ നൽകുക. 

 ഒരു കാ�ം ഹു�് ഉപേയാഗി� ്ഒരു ചൂ� ത�ാറാ�ുക. 

 എ�ാ േ��ിൾഡ ്േപ�ർ ഫിഷും ഒരു പാ�ത�ിേല� ്െകാ�ുേപാകുക. 

 വിവിധ  വാ�ുകൾ എഴുതിയ  േപ�ർ മ���ൾ ത�ാറാ�ുക. 

 കാ�ം ചൂ� ഉപേയാഗി� ്ജി�യുെട േപര് (മല��റം) അട�ിയ മ��ം  പിടി�ാൻ 
വിദ�ാർ�ിേയാട് ആവശ�െ�ടുക. 

 ആവശ�മു�േ�ാെഴ�ാം ശാരീരികവും വാ�ാലു�തുമായ നിർേ�ശം നൽകുക. 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

ചാർ�് േപ�ർ, കാ�ം, �ാ�ർ, വടി, നൂൽ 
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ഘ�ം V 
െപാതുവൽ�രണം 

(Generalization 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 

ൈനപുണ� വികാസം, ആശയ രൂപീകരണം 

�പവർ�നം ജി�യുെട  േപരിെന കെ��ാം 

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 
നടപടി�കമം 

 ഒരു ചാർ�ിൽ നി�് ജി�യുെട േപര് തിരി�റിയാൻ വിദ�ാർ�ികേളാട് ആവശ�െ�ടുക. 

 ഒരു ബ��ിെല  േപരുകള�െട കൂ��ിൽ നി�് ജി�യുെട േപര് കെ��ാൻ വിദ�ാർ 
�ികേളാട് ആവശ�െ�ടുക. 

 വാ�ിൽ ഉൾെ��ിരി�ു� ചി��ൾ സ്പർശി�് ഉ�രി�ാൻ വിദ�ാർ�ികേളാട് 
ആവശ�െ�ടുക. 

 ആവശ�മു�േ�ാെഴ�ാം ശാരീരികവും വാ�ാലു�തുമായ നിർേ�ശം നൽകുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 

േനാ�്ബുക,് െപൻ, ന��സ് േപ�ർ 

 

 

ഘ�ം VI 

െതാഴിലധിഷ്ഠിത 

ഉത്പ� നിർ�ാണം 
(Vocational Product 

Preparation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 

ൈനപുണ� വികാസം, ആശയ രൂപീകരണം. 

�പവർ�നം അഗർബ�ിനിർ�ാണം 

രീതി കലാ കരകൗശല രീതി 

നിയമ�ൾ/ 
നടപടി�കമം 

 100 �ഗാം ശകല�ം, 200 �ഗാം കരിെ�ാടി, 300 �ഗാം ഉണ� ചാണകെ�ാടി, 100 �ഗാം ജിേഗ�് 
െപാടി എ�ിവ എടു�് െവ�ം േചർ�് ന�ായി ഇള�ി ക�ിയു� േപ�് ആ�ുക. 

 ഒരു മര�ലക എടു�ുക. അതിനു മുകളിേല�് ഒരു മുള വടി  െവ� ് അതിനു മുകളി 
േല�് ത�ാറാ�ിയ മി�ശിതം േത�് പിടി�ി�ുക. 

 അഗർബ�ികൾ 2-3 മണി�ൂർ െവയിലിൽ ഉണ�ുക. 

 ഉണ�ിയ അഗർബ�ികൾ േശഖരി�് അതിന് മുകളിൽ െന�് പുര��ക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 

ശകല�ം, കരിെ�ാടി, ഉണ� ചാണകെ�ാടി, ജിേഗ�് െപാടി, െവ�ം, മുള വടി 
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ഘ�ം VII 
മൂല�നിർ�യം 

(Evaluation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 
ൈനപുണ� വികാസം, ആശയ രൂപീകരണം. 

�പവർ�നം െ�ടയിൻ നിർ�ി�ാം 

രീതി േ� േവ രീതി 

 

 

 

 

നിയമ�ൾ/ 

നടപടി�കമം 

 മുറിയുെട ഒരു വശ�് ധാരാളം വാ�ുകള�� ഒരു  ബ��് വയ്�ുക 

 ഓേരാ വാ�ും �ാഷ് കാർഡുകളിലായിരി�ണം 

 ഒരു വിദ�ാർ�ിേയാട് വ�്  ബ��് തിരയാൻ ആവശ�െ�ടുക. 

 ജി�യുെട േപര് തറയിൽ �ാപി�ാൻ വിദ�ാർ�ിേയാട് ആവശ�െ�ടുക 

 അടു� വിദ�ാർ�ിെയ വിളി�് മുകളിലു� എ�ാ ഘ��ള�ം ആവർ�ി�ുക 

 െ�ടയിനിെ� ആകൃതി ലഭി�ു�തിന്, ആദ� പദേ�ാട് േചർ�ിരി�ു� വാ�് 
�ാപി�ാൻ അവേനാട് ആവശ�െ�ടുക 

 എ�ാ വിദ�ാർ�ികള�മായും െഗയിം ആവർ�ി�ുകയും ഒരു െ�ടയിൻ ആകൃതി 

ത�ാറാ�ാൻ അവെര അനുവദി�ുകയും െച��ക 

 ജി�യുെട േപര്  തിരി�റിയാനു� അവരുെട �ശമെ� അഭിന�ി�ുക 

 ആവശ�മു�േ�ാെഴ�ാം ശാരീരികവും വാ�ാലു�തുമായ നിർേ�ശം നൽകുക 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

�ാഷ് കാർഡ,്  ബ��്   
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 ബു�ിപരമായ െവ��വിളികൾ േനരിടു� കു�ികള�െട ലിഖിത നിലവാരം െമ�െ�ടു�ു 

�തിനു�  ഒരു പാേ�ജാണിത്.  കു�ികള�െട ലിഖിത നിലവാരം ഉയർ�ു�തിേനാെടാ�ം െതാഴിൽ 

അധിഷ്ഠിത ൈനപുണികൾ കൂടി െമ�െ�ടു�ു�തിന് ആവശ�മായ േ�പാ�ാഹനവും സഹായവും 

അധ�ാപകർ നൽേക�താണ്. 
 

ഉപൈനപുണി 1: കു�ിവര�ൽ 

�പധാന േമഖല :  നിർ�ഹണപരമായ എഴു� ്
  (Functional Writing) 

ഉപേമഖല         :  മുൻ എഴു� ്(Pre Writing)  

സ�ായ�മാേ�� ൈനപുണി : കു�ിവര�ൽ 

 

ഘ�ം I 
�പാരംഭ അവതരണം   

(Initial Presentation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 
ൈനപുണ� വികാസം, ആശയ രൂപീകരണം. 

�പവർ�നം താറാവ് കു�ിെ� വീട് 

രീതി കഥാ കഥന രീതി 

തിരെ�ടു� കഥ 

പ�് ര�് താറാവുകൾ ജീവി�ിരു�ു  ഒരു ദിവസം അ� താറാവ് അതിെ� കു�ിേനാട് 

പറ�ു, “കുേ�, നി�ള�െട ജ�ദിനം അടു� െവ�ിയാഴ്ചയാണ്. നമു�് ആേഘാ 

ഷി�ാം". ഇത് േക�് താറാവ് കു�ിന് വളെര സേ�ാഷമായി. തെ� ജ�ദിന പാർ�ിയിൽ 

പെ�ടു�ാൻ എ�ാ സുഹൃ�ു-�െളയും �ണി�ാൻ അവൾ  തീരുമാനി��. അവൾ 

തെ� ജ�ദിനെ�-�ുറി�് തെ� ഉ� സുഹൃ�ായ ആനേയാട് പറ�ു. ആന പറ�ു, 

“നി�ള�െട കുടിൽ മേനാഹരമായി െപയി� ് അടി�ാൽ മാ�തേമ ജ�ദിനാ-േഘാഷം 

കൂടുതൽ വർ�ാഭമായിരി�ു. കു�ി താറാവ് വളെര സ�ടെ�� ് പറ�ു, “ഓ.. എെ� 

കുടിൽ എ�െന െപയി� ് അടിയ്�ണെമ�് എനി�-റിയി�. എെ� കുടിൽ െപയി� ്

അടിയ്�ാൻ എെ� സഹായി�ാൻ ആെര-�ിലും ഉേ�ാ?''. �പിയ സുഹൃ�ു�െള, 

ന�ുെട �കേയാണു-കൾ ഉപേയാഗി�് അവരുെട കുടിൽ െപയി� ് അടിയ്�ാൻ അവെര 

സഹായി�െ�? വരിക.. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

 ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

കാർഡ് േബാർഡ് , �കേയാൺ , പശ, 'അ� താറാവ് 
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ഘ�ം II 

 

വളർ�ൽ    

(Fostering) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 

ൈനപുണ� വികാസം, ആശയ രൂപീകരണം. 

�പവർ�നം െ�ബയിൻ ജിം 

രീതി മൾ�ി െസൻസറി രീതി 

തിരെ�ടു� 
Excercise 

 ര�് ൈകകള�ം ഒേര സമയം �പവർ�ി�ാൻ സഹായി�ു� െ�ബയിൻ ജിം 

വ�ായാമമാണ്  ഡബിൾ ഡൂഡിൽ. 

 ഈ രീതി മിക� േമാേ�ാർ കഴിവുകൾ വർ�ി�ി�ുകയും ഓക്സിജൻ ഉപേയാഗി�ു 
�തിെ� അളവ് വർ�ി�ി�ുകയും മന�ിനും ശരീര�ിനും ഉേ�ഷം നൽകുകയും 

െച���ു. 

 വലിയ ചി�തശലഭം വര� കറു� േബാർഡ് കു�ികൾ�് നൽകുക. 

 ഓേരാ കു�ിയും �ാ�് േബാർഡിന് മു�ിൽ നിൽ�ുകയും ര�് ൈകകള�ം ഉപേയാ 
ഗി�് ചിറകുകൾ�് മുകളിലൂെട വര�ുകയും േവണം. 

 കഴിയു�ിടേ�ാളം നിര�രമായ േ�പാ�ാഹനവും ശ�ിെ�ടു�ലും നൽകുക. 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

 ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

�ാ�് േബാർഡ,് േചാ�് 

 

 

ഘ�ം III 

ആവർ�ി��� 

പരിശീലനം 

(Repeated Practice) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 
ൈനപുണ� വികാസം, ആശയ രൂപീകരണം, സാമൂഹിക 

ൈവദഗ്ധ�ം െമ�െ�ടു�ൽ. 

�പവർ�നം തറയിൽ  വരയ്�ാം 

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 
നടപടി�കമം 

 തറയിൽ വലിയ ദള�ള�� ഒരു വലിയ പുഷ്പം വരയ്�ുക 

 ഒരു അംഗ�ിന് ഒരു േടാ�ൺ നൽകുകയും അത് ഏെത�ിലും ഇതളിേല�് എറിയാ 
ൻ ആവശ�െ�ടുകയും െച��ക 

 േടാ�ൺ ഇതളിൽ വീണാൽ, �ഗൂ�ിെല ര�ാമെ� അംഗം ആ �പേത�ക ദള�ിന് 

മുകളിൽ എഴുതണം. 

 േടാ�ൺ ഹാൻഡ് ലറും സ് ൈ�ക�റും പരസ്പരം മാ�ി െഗയിം ആവർ�ി�ുക 

 മെ��ാ �ഗൂ��കള�മായും ഇത് ആവർ�ി�ുക 

 വിദ�ാർ�ികൾ�് ശരിയായ പി�ുണയും േ�പാ�ാഹനവും നൽകുക 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

 ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

േചാ�്, േടാ�ൺ, ഹാൻഡ് ലർ സ് ൈ�ക�ർ, ഫ്ളാഷ് കാർഡ ്
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ഘ�ം IV 
��വൻസി െച� ്                  

(Fluency Check) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ 
േമാേ�ാർ ൈനപുണ� വികാസം, ആശയ 

രൂപീകരണം. 

�പവർ�നം  പുസ്തക�ിൽ വരയ്�ാം 

രീതി  ഫിംഗർ െപയി��ംഗ് 

നിയമ�ൾ/ 

നടപടി�കമം 

 ഓേരാ കു�ി�ും വൃ�ാകൃതിയിലു� ചി�തമു� ഓേരാ േപ�ർ നൽകുകയും 
വിരൽ ഉപേയാഗി�് സൂര�രശ്മികൾ വരയ്�ാൻ അവെന  േ�പരി�ി�ുകയും 

െച��ക. 

 കു�ി�് ഒരു ക�് െപയി� ്നൽകുകയും അവെ� ചൂ�ുവിരൽ െപയി��ൽ 
മു�ാൻ ആവശ�െ�ടുകയും െച��ക. 

 വിരലുകൾ ഉപേയാഗി�് കിരണ�ൾ എ�െന വരയ്�ാെമ�് കാണി�ുക. 

 ശരിയായ േ�പാംപ് ��കള�ം ശ�ിെ�ടു�ലും േ�പാ�ാഹനവും നൽകുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

 ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 

ബു�് , െപയി� ്

 

 

 

ഘ�ം V 
െപാതുവൽ�രണം 

(Generalization) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ 

േമാേ�ാർ ൈനപുണ� വികാസം, ആശയ 
രൂപീകരണം. 

�പവർ�നം ചുമരിൽ വരയ്�ാം 

രീതി  �പവർ�ന രീതി 

നിയമ�ൾ/ 

നടപടി�കമം 

 കു�ികൾ�് െപയി��ംഗ് �ബഷും െപയി��ം നൽകുക. 

 െപയി��ംഗ് �ബഷ് എ�െന െപയി� ്ബ��ിൽ മു�ി അധിക െപയി� ്നീ�ം 
െച�ാെമ�് കാണി�ുക. 

 ചുവരിൽ   വരകൾ എ�െന നിർ�ി�ാെമ�് കാണി�ുക. 

 എ�ാവർ�ും അവസരം നൽകുക. 

  ആവശ�മു�േ�ാെഴ�ാം ശാരീരികവും വാ�ാലു�തുമായ നിർേ�ശ�ൾ 
നൽകുക. 

 ഓേരാരു�ർ�ും േ�പാ�ാഹനം നൽകുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

 ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

 െപയി��ംഗ് �ബഷ്, െപയി��ംഗ് ബ�� ്
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ഘ�ം VI 
െതാഴിലധിഷ്ഠിത ഉത്പ� 

നിർ�ാണം  

(Vocational Product Preparation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, 

ൈഫൻ േമാേ�ാർ ൈനപുണ� വികാസം, 
ആശയ രൂപീകരണം. 

�പവർ�നം സ�കി�ിങ്  കല 

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 

നടപടി�കമം 

 അരയ��ിെ�  രൂപേരഖേയാടുകൂടിയ  കടലാസ് വിദ�ാർ�ികൾ�് 
നൽകുക.    

 വിദ�ാർ�ികൾ�് കളർ/വർ�  കടലാസ് നൽകുക. 

 വർ�  കടലാസ് െചറിയ കഷ്ണ�ളായി കീേറ�ത് എ�െന എ�് 
കു�ികൾ�് കാണി��െകാടു�ുക. 

  അരയ�തിെ� രൂപേരഖ�ു�ിൽ പശ േത�ുക.  

 കീറിെയടു� ഓേരാ െചറിയ കഷ്ണ�ള�ം രൂപേരഖ�ു�ിൽ ഒ�ി�ുക 

 മേനാഹരമായ സ്�കി�ിങ്  കല ത�ാറായി. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

 ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

േപ�ർ, �കേയാൺ 

 

 

ഘ�ം VII 
മൂല�നിർ�യം 

(Evaluation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ 
േമാേ�ാർ ൈനപുണ� വികാസം.  ആശയ രൂപീകരണം 

�പവർ�നം ക�ാടിയിൽ എഴുതാം 

രീതി  േ� േവ രീതി 

നിയമ�ൾ/ 
നടപടി�കമം 

 ഓേരാ വിദ�ാർ�ിയുെടയും മു�ിൽ ഒരു ക�ാടി തൂ�ിയിടുക, അവന് / 

അവൾ�് ഒരു മാർ�ർ േപന നൽകുക. 

 മാർ�ർ േപന ഉപേയാഗി�് ക�ാടിയിൽ എഴുതാൻ അവേനാട് / അവേളാട് 
ആവശ�െ�ടുക. 

 ഈ ഘ��ിൽ നിർേ�ശ�െളാ�ും നൽകരുത്. 

 സംഭവി� െത��കൾ വിലയിരു�ുകയും അത് തിരു�ാനു� മാർഗ�ൾ 
നൽകുകയും െച��ക. 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

 ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

മാർ�ർ േപന, ക�ാടി 
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ഉപൈനപുണി 2: കു�ുകൾ േയാജി�ി�ൽ 

�പധാന േമഖല :  നിർ�ഹണപരമായ എഴു�്  
  (Functional Writing)   

ഉപേമഖല         :   മുൻ എഴു� ്(Pre Writing)  

സ�ായ�മാേ�� ൈനപുണി :   കു�ുകൾ േയാജി�ി�ൽ 

 

ഘ�ം I 
�പാരംഭ അവതരണം 

(Initial Presentation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം , ൈഫൻ 
േമാേ�ാർ ൈനപുണ� വികാസം, ആശയ രൂപീകരണം. 

�പവർ�നം കു�ൻ ഉറു�ിന് വഴി കാണി�ാം 

രീതി  കഥാ കഥന രീതി 

 

തിരെ�ടു� കഥ 

ഒരിട�്  ഒരു അ� ഉറു�ും കു�നുറു�ും ഉ�ായിരു�ു. ഒരു ദിവസം അ� ഉറു�് 

അതിെ� കു�ിേനാട് പറ�ു, “കുേ�, ഞാൻ നിന�ായി കുറ�് ഭ�ണം 
കെ��ാൻ േപാകു�ു. നീ ഇവിെട�െ� നിൽ�ണം. എേ�ാ��ം േപാകരുത്". 

കു�നുറു�് ശരി�ും വികൃതിയായിരു�ു, അ� േപായ ഉടൻ തെ� വീ�ിൽ നി�് 

മാറാൻ അവൻ തീരുമാനി��. അവൻ പുറേ��് നീ�ിയേ�ാൾ അവെ� വീടിന് 
മു�ിൽ ക��കൾ നിര�ുകിട�ു�ത് ക�ു. അവൻ ഒരു ക�ിൽ നി�് മെ�ാ�ിേല�് 

ചാടാൻ തുട�ി. അവൻ തെ� വീ�ിൽ നി�് ക��കളിലൂെട വളെര ദൂരം േപായിരു�ു. 
കുറ�� കഴി�േ�ാൾ താൻ വീ�ിൽ നി�ും ദൂെരയാെണ�് അവന് മന�ിലായി. 

വീ�ിേല�് മട�ാൻ �ശമിെ��ിലും വഴി െത�ി. അവൻ കരയാൻ തുട�ി. 

�പിയ സുഹൃ�ു�െള, അവെ� വീ�ിെല�ാൻ നമു�് അവെന സഹായി�ാം. ഓേരാ 

പടി���ം േചരു� ഒരു േരഖ വരയ്�ാം, അതുവഴി ഉറു�ിന് ആ വരകളിലൂെട 

എള���ിൽ വീ�ിേല�് മട�ാനാകും. വരിക. 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 
േപ�ർ, േപന, ഉറു�ിെ�  മാതൃകകൾ  
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ഘ�ം II 
വളർ�ൽ    
(Fostering) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 
ൈനപുണ� വികാസം, ആശയ രൂപീകരണം. 

�പവർ�നം െ�ബയിൻ ജിം 

രീതി മൾ�ി െസൻസറി രീതി 

തിരെ�ടു� 

Excercise 

 ര�് ൈകകള�ം ഒേര സമയം �പവർ�ി�ാൻ സഹായി�ു� െ�ബയിൻ ജിം 

വ�ായാമമാണ്  ഡബിൾ ഡൂഡിൽ. 

 ഈ രീതി മിക� േമാേ�ാർ കഴിവുകൾ വർ�ി�ി�ുകയും ഓക്സിജൻ 
ഉപേയാഗി�ു�തിെ� അളവ് വർ�ി�ി�ുകയും മന�ിനും ശരീര�ിനും ഉേ�ഷം 

നൽകുകയും െച���ു. 

 �ാ�് േബാർഡിൽ ര�ു വശ�ളിലും താേഴ� ്10 കു�ുകൾ ഇടുക. 

 �ാ�് േബാർഡിന് അഭിമുഖമായി നി�ുെകാ�് ര�ു ൈകകള�ം ഉപേയാഗി�് 
കു�ുക;കു�ുകൾ േയാജി�ി�ുക. 

 കഴിയു�ിടേ�ാളം നിര�രമായ േ�പാ�ാഹനവും ശ�ിെ�ടു�ലും നൽകുക 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

�ാ�് േബാർഡ,് േചാ�് 

 

 

 

ഘ�ം III 
ആവർ�ി��� 

പരിശീലനം 

(Repeated Practice) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 

ൈനപുണ� വികാസം, ആശയ രൂപീകരണം, സാമൂഹിക 
ൈവദഗ്ധ�ം െമ�െ�ടു�ൽ. 

�പവർ�നം തറയിൽ കു�ുകൾ േയാജി�ി�ാം 

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 
നടപടി�കമം 

 തറയിൽ കു�ുകള�� വലിയ ദള�ള�� ഒരു വലിയ പുഷ്പം വരയ്�ുക. 

 വിദ�ാർ�ികെള 2 അംഗ�ൾ വീതമു� 8 �ഗൂ��കളായി മാ��ക. 

 ഒരു അംഗ�ിന് ഒരു േടാ�ൺ നൽകുകയും അത് ഏെത�ിലും ഇതളിേല�് 
എറിയാൻ ആവശ�െ�ടുകയും െച��ക. 

 ഇത് ദള�ിൽ വീണാൽ, �ഗൂ�ിെല ര�ാമെ� അംഗം  കു�ുകൾ േയാജി�ി�ുകയും 
ദള�ിെ� ആകൃതി പൂർ�ിയാ�ുകയും േവണം. 

 േടാ�ൺ ഹാൻഡ് ലറും സ് ൈ�ക�റും പരസ്പരം മാ�ി െഗയിം ആവർ�ി�ുക  

 മെ��ാ �ഗൂ��കള�മായും ഇത് ആവർ�ി�ുക 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

േടാ�ൺ ഹാൻഡ് ലറും സ് ൈ�ക�റും, േചാ�് 
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ഘ�ം IV 
��വൻസി െച� ്                  

(Fluency Check) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 
ൈനപുണ� വികാസം, ആശയ രൂപീകരണം . 

�പവർ�നം ചുമരിെല ചി�ത�ൾ േയാജി�ി�ാം 

രീതി േ� േവ രീതി 

 

നിയമ�ൾ/ 

നടപടി�കമം 

 ചുമരിൽ കു�ുകള�� വലിയ ദള�ള�� ഒരു വലിയ പുഷ്പം വരയ്�ുക   

 വിദ�ാർ�ികെള 2 അംഗ�ൾ വീതമു� 8 �ഗൂ��കളായി മാ��ക 

 ഓേരാ കു�ിേയാടും കു�ുകൾ േയാജി�ി�ാൻ ആവശ�െ�ടുക 

 മെ��ാ �ഗൂ��കള�മായും ഇത് ആവർ�ി�ുക 

 വിദ�ാർ�ികൾ�് ശരിയായ �പബലനവും േ�പാ�ാഹനവും നൽകുക 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 

േചാ�്, �കേയാൺ 

 

 

 

ഘ�ം V 
സാമാന�വത്കരണം 

(Generalization) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ 

േമാേ�ാർ ൈനപുണ� വികാസം, ആശയ 
രൂപീകരണം . 

�പവർ�നം ചുമരിൽ വരയ്�ാം 

രീതി �പവർ�ന രീതി 

നിയമ�ൾ/ 
നടപടി�കമം 

 കു�ികൾ�് െപയി��ംഗ് �ബഷും െപയി��ം നൽകുക 

 െപയി��ംഗ് �ബഷ് എ�െന െപയി� ്ബ��ിൽ മു�ി അധിക െപയി� ്നീ�ം 
െച�ാെമ�് കാണി�ുക 

 ചുവരിൽ കു�ുകൾ ഉ�ാ�ു�ത് എ�െനെയ� ്കാണി�ുക 

 എ�ാവർ�ും  അവസരം നൽകുക 

 മേനാഹരമായ ഒരു േനർേരഖ ലഭി�ാൻ കു�ുകൾ എ�െന കൂ�ിേയാജി�ി�ാെമ�് 
കാണി�ുക 

 ആവശ�മു�േ�ാെഴ�ാം ശാരീരികവും വാ�ാലു�തുമായ നിർേ�ശ�ൾ നൽകുക 

 ഓേരാരു�ർ�ും ശരിയായ �പബലനവും േ�പാ�ാഹനവും നൽകുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

 െപയി� ്ബ��് , െപയി� ്  �ബഷ ്
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ഘ�ം VI 

െതാഴിലധിഷ്ഠിത ഉത്പ� 

നിർ�ാണം (Vocational 
Product Preparation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, 
ൈഫൻ േമാേ�ാർ ൈനപുണ� വികാസം, 

ആശയ രൂപീകരണം. 

�പവർ�നം തു�ൽ  നിർ�ാണം 

രീതി  �പവർ�ന രീതി 

 

നിയമ�ൾ/ 
നടപടി�കമം 

 ഒരു എംേ�ബായ്ഡറി െ�ഫയിം എടു�ുക 

 െ�ഫയിമിൽ ഒരു തുണി വയ്�ുക. 

 സൂചിയും നൂലും എടു�ുക 

 സിഗ് സാഗ് രീതിയിൽ നൂൽ ഉപേയാഗി� തുണിയിൽ കു�ുകൾ തു�ുക. 

 ഓേരാ കു�ും േയാജി�ു� രീതിയിൽ നൂല് െകാ�് തു�ിേ�ർ�ുക. 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 

എംേ�ബായ്ഡറി െ�ഫയിം, സൂചിയും നൂലും, തുണി 

 

 

 

 

ഘ�ം VII 

 

മൂല�നിർ�യം 

(Evaluation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ 
േമാേ�ാർ ൈനപുണ� വികാസം, ആശയ രൂപീകരണം. 

�പവർ�നം ക�ാടിയിൽ കു�ുകൾ േയാജി�ി�ാം 

രീതി  േ� േവ രീതി 

 

നിയമ�ൾ/ 
നടപടി�കമം 

 ഓേരാ വിദ�ാർ�ി�ും മു�ിൽ കു�ുകൾ ഉ� ഒരു ക�ാടി നൽകുക, 

  വിദ�ാർ�ികൾ�് ഒരു മാർ�ർ േപന നൽകുക. 

 മാർ�ർ ഉപേയാഗി�് ക�ാടിയിെല  കു�ുകൾ  േയാജി�ി�ാൻ ആവശ� 

െ�ടുക  

 ഈ ഘ��ിൽ നിർേ�ശ�െളാ�ും നൽകരുത ്

 സംഭവി� െത��കൾ വിലയിരു�ുകയും അത് തിരു�ാനു� മാർഗ�ൾ 
നൽകുകയും െച��ക 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 

ക�ാടി, മാർ�ർ 
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ഉപൈനപുണി  3: പകർ�ൽ 
 

�പധാന േമഖല : നിർ�ഹണപരമായ എഴു�്  
   (Functional Writing)   

ഉപേമഖല         :  മുൻ എഴു� ് 
  (Pre Writing)  

സ�ായ�മാേ�� ൈനപുണി  :  പകർ�ൽ 

 

ഘ�ം I 
�പാരംഭ അവതരണം   

(Initial Presentation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ 

േമാേ�ാർ ൈനപുണ� വികാസം, ആശയ 

രൂപീകരണം. 

�പവർ�നം തവളകള�െട കഥ 

രീതി കഥാ കഥന രീതി 

തിരെ�ടു� കഥ 

പ�് ഒരു അ� തവളയും അതിെ� കു�ും ജീവി�ിരു�ു. ഒരു ദിവസം അ� തവള 

അതിെ� കു�ിേനാട് പറ�ു, “കുേ�, ഞാൻ നിന�ായി കുറ�് ഭ�ണം കെ� 

�ാൻ േപാകു�ു. നീ ഇവിെട�െ� നിൽ�ണം. എേ�ാ��ം േപാകരുത്". കു�ി തവള 
വളെര വികൃതിയായിരു�ു, അ� േപായ ഉടൻ തെ� വീ�ിൽ നി�് മാറാൻ അവൻ തീരു 

മാനി��. അവൻ പുറേ��് നീ�ിയേ�ാൾ അവെ� വീടിന് മു�ിൽ ക��കൾ നിര�ു 
കിട�ു�ത് ക�ു. ‘റ’ എ� അ�ര�ിെ� ആകൃതിയിലാണ് ക��കൾ സൂ�ി�ിരു 

�ത്. അവൻ ഒരു ക�ിൽ നി�് മെ�ാ�ിേല�് ചാടാൻ തുട�ി. അവൻ തെ� വീ�ിൽ 
നി�് ക��കളിലൂെട വളെര ദൂരം േപായിരു�ു. കുറ�� കഴി�േ�ാൾ അവൻ തെ� 

വീ�ിൽ നി�ും വളെര ദൂെരയാെണ�് മന�ിലായി. വീ�ിേല�് മട�ാൻ �ശമിെ��ിലും 
വഴി െത�ി. അവൻ കരയാൻ തുട�ി. 

�പിയ സുഹൃ�ു�െള, അവെ� വീ�ിെല�ാൻ നമു�് അവെന സഹായി�ാം.നമു�് 

‘റ’ വരയ്�ാം. വരൂ.. നമു�് അത് കെ��ാം 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 
ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

തവളയുെട മാതൃക , േപ�ർ, േപന 
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ഘ�ം II 
വളർ�ൽ    

(Fostering) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 

ൈനപുണ� വികാസം, ആശയ രൂപീകരണം. 

�പവർ�നം െ�ബയിൻ ജിം 

രീതി  മൾ�ി െസൻസറി രീതി 

തിരെ�ടു� 

Excercise 

 ര�് ൈകകള�ം ഒേര സമയം �പവർ�ി�ാൻ സഹായി�ു� െ�ബയിൻ ജിം വ�ായാമ 

മാണ്  ഡബിൾ ഡൂഡിൽ. 

 ഈ രീതി മിക� േമാേ�ാർ കഴിവുകൾ വർ�ി�ി�ുകയും ഓക്സിജൻ ഉപേയാഗി�ു� 

തിെ� അളവ് വർ�ി�ി�ുകയും മന�ിനും ശരീര�ിനും ഉേ�ഷം നൽകുകയും െച�� 

�ു. 

 �ാ�്േബാർഡിൽ ര�ു വശ�ളിലുമായി 'റ' എ� അ�രം വലുതാ�ി എഴുതുക. 

ര�ു ൈകകൾ െകാ�ും ഒേര സമയം 'റ ' എ� അ�ര�ിനു മുകളിലൂെട െ�ടയ് സ ് 

െച���തിന് പരിശീലനം നൽകുക 

 വിദ�ാർ�ികൾ�് ശരിയായ �പബലനവും േ�പാ�ാഹനവും നൽകുക. 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 

േചാ�് , �ാ�്േബാർഡ് 

 

 

ഘ�ം III 

ആവർ�ി��� 

പരിശീലനം 

(Repeated Practice) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 
ൈനപുണ� വികാസം, ആശയ രൂപീകരണം, സാമൂഹിക 

ൈവദഗ്ധ�ം െമ�െ�ടു�ൽ. 

�പവർ�നം തറയിൽ  വര�ാം 

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 
നടപടി�കമം 

 വ�ത�സ്ത അ�ര�ൾ  തറയിൽ എഴുതുക. 

 വിദ�ാർ�ികെള 2 അംഗ�ൾ വീതമു� 8 �ഗൂ��കളായി മാ��ക. 

 ഒരു അംഗ�ിന് ഒരു േടാ�ൺ നൽകുകയും ഏെത�ിലും അ�ര�ളിേല�് അത് 
എറിയാൻ ആവശ�െ�ടുകയും െച��ക. 

 �ഗൂ�ിെല ര�ാമെ� അംഗം ആ �പേത�ക ദള�ിന് മുകളിൽ കെ�േ��തു�.് 

 േടാ�ൺ ഹാൻഡ് ലറും േ�ടസറും പരസ്പരം മാ�ി െഗയിം ആവർ�ി�ുക. 

 മെ��ാ �ഗൂ��കള�മായും ഇത് ആവർ�ി�ുക. 

 വിദ�ാർ�ികൾ�് ശരിയായ �പബലനവും േ�പാ�ാഹനവും നൽകുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

േചാ�് , േടാ�ൺ ഹാൻഡ് ലറും േ�ടസറും 
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ഘ�ം IV 

��വൻസി െച� ്  

Fluency Check) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 
ൈനപുണ� വികാസം, ആശയ രൂപീകരണം. 

�പവർ�നം അരിയ്�ു മുകളിൽ  എഴുതാം 

രീതി  േ� േവ രീതി 

നിയമ�ൾ/ 

നടപടി�കമം 

 വിദ�ാർ�ികെള 2 അംഗ�ൾ വീതമു� 8 �ഗൂ��കളായി മാ��ക. 

 ഓേരാ �ഗൂ�ിനും ഒരു േ��് അരി നൽകുക. 

 ടീ�ർ അരിയിൽ ഒരു അ�രം എഴുതുകയും ഒരു മണി മുഴ�ുകയും ഓേരാരു 
�േരാടും ഓേരാ അ�രമാല കെ��ാൻ അവേരാട് ആവശ�െ�ടുക 

 ഓേരാരു�ർ�ും കെ��ാൻ അവസരം നൽകുക. 

 മണി മുഴ�ുക. 

 മെ��ാ �ഗൂ��കള�മായും ഇത് ആവർ�ി�ുക. 

 വിദ�ാർ�ികൾ�് ശരിയായ ശ�ിയും േ�പാ�ാഹനവും നൽകുക. 

 എ�ാ കു�ികൾ�ും �പതിഫലം നൽകുക. 

 എ�ാ കു�ികൾ�ും ശാരീരികവും വാ�ാലു�തുമായ നിർേ�ശ�ൾ നൽകുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

േ��,് അരി   

 

 

 

ഘ�ം V 
സാമാന�വത്കരണം 

(Generalization) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 

ൈനപുണ� വികാസം, ആശയ രൂപീകരണം. 

�പവർ�നം അ�രമാല െകാെ�ാരു കളി 

രീതി �പവർ�ന രീതി 

 

നിയമ�ൾ/ 
നടപടി�കമം 

 ഒരു അ�ര�ൾ എടു�് കു�ികൾ�് െകാടു�ുക. 

 കു�ികൾ�് കളർ �കേയാണുകൾ നൽകുക. 

 ഓേരാ അ�ര�ൾ കെ��ാൻ അവേരാട് ആവശ�െ�ടുക. 

 ആവശ�മു�ിടെ��ാം മതിയായ �പബലനവും േ�പാ�ാഹനവും നൽകുക. 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

അ�ര�ൾ, �കേയാണുകൾ 
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ഘ�ം VI 

െതാഴിലധിഷ്ഠിത ഉത്പ� 

നിർ�ാണം  
(Vocational Product Preparation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, 

ൈഫൻ േമാേ�ാർ ൈനപുണ� വികാസം, 
ആശയ രൂപീകരണം. 

�പവർ�നം എംേബാസ് െപയി��ംഗ് 

രീതി �പവർ�ന രീതി 

നിയമ�ൾ/ 
നടപടി�കമം 

 എംേബാസ് െപയി��ംഗ് രൂപേരഖേയാടുകൂടിയ ഷീ��കൾ നൽകുക. 

 എംേബാസ്  തുണി ഇസ്തിരി ഇടുക. 

 കു�ികൾ�്  കളർ  നൽകുക . 

 �ബഷ് ഉപേയാഗി�് നിറം െകാടു�ുക, ഉണ�ുക. 

 ആവശ�മു�േ�ാെഴ�ാം ശാരീരികവും വാ�ാലു�തുമായ നിർേ�ശ�ൾ നൽകുക. 

 ഓേരാരു�ർ�ും ശരിയായ പി�ുണയും േ�പാ�ാഹനവും നൽകുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 

തുണി, കളർ  , �ബഷ ്

 

 

 

 

ഘ�ം VII 

 

മൂല�നിർ�യം 
(Evaluation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ 
േമാേ�ാർ ൈനപുണ� വികാസം, ആശയ രൂപീകരണം. 

�പവർ�നം  ചുമരിൽ വരയ്�ാം 

രീതി  േ� േവ രീതി 

 

നിയമ�ൾ/ 

നടപടി�കമം 

 'റ' എ� അ�രം കെ��ാൻ ഓേരാരു�േരാടും ഒരു �ടയൽ ആവശ�െ�ടുക. 

 അവരുെട താൽ�ര�ം കൂ��� കളർ േചാ�ുകൾ, �കേയാണുകൾ തുട�ിയവ നൽകുക. 

 ഓേരാ കു�ി�ും അവസരം നൽകുക. 

 മതിയായ ബലെ�ടു�ലുകള�ം േ�പാ�ാഹന�ള�ം നൽകുക. 

 ഓേരാരു�ർ�ും ശരിയായ പി�ുണയും േ�പാ�ാഹനവും നൽകുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

കളർ േചാ�ുകൾ, �കേയാണുകൾ 

 

 

 

 

 

 

 



Appendices 

ഉപൈനപുണി 4: നിറം നൽകൽ (Coloring) 

�പധാന േമഖല :  നിർ�ഹണപരമായ എഴുതൽ  
   (Functional Writing)  

ഉപേമഖല         : മുൻ എഴുതൽ  
  (Pre writing)  

സ�ായ�മാേ�� ൈനപുണി : നിറം നൽകൽ  
  (Colouring) 

 

ഘ�ം I 
�പാരംഭ അവതരണം   
(Initial Presentation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, 
ൈഫൻ േമാേ�ാർ ൈനപുണ� വികാസം, 

സാമൂഹിക ൈനപുണ� വികാസം, ആശയ 
രൂപീകരണം, ഭാഷാ രൂപീകരണം. 

�പവർ�നം താറാവ് കു�ിെ�  കുടിലിന് നിറം നൽകാം 

രീതി കഥാ കഥന രീതി 

തിരെ�ടു� കഥ 

ഒരു നാ�ിൽ ര�് താറാവുകൾ ജീവി�ിരു�ു. ഒരു അ� താറാവും ഒരു കു�ി 
താറാവും. ഒരു ദിവസം അ� താറാവ് കു�ിേനാട് പറ�ു “കുേ�, നിെ� 
ജ�ദിനം അടു� െവ�ിയാഴ്ചയാണ്. നമു�ത് ആേഘാഷി�ാം". ഇത് േക�് കു�ി 

താറാവിന് വളെര സേ�ാഷമായി. എ�ാ സുഹൃ�ു�െളയും അവരുെട ജ�ദിന 
പാർ�ിയിൽ േചരാൻ വിളി�ാൻ തീരുമാനി��. അവൻ തെ� ഏ�വും അടു� 

സുഹൃ�ായ ആനേയാട് തെ� ജ�ദിനെ��ുറി�് പറ�ു. അേ�രം ആന 
പറ�ു “ന� രീതിയിൽ കുടിൽ വര�ാൽ മാ�തേമ പിറ�ാൾ ആേഘാഷം കൂടുതൽ 

വർ�ാഭമാകൂ. കു�ി താറാവ് സ�ടേ�ാെട പറ�ു. “ഓ.. എനിെ�െ� കുടിൽ 
െപയി� ് െച�ാൻ അറിയി�. എെ� സഹായി�ാൻ ആെര�ിലും ഉേ�ാ”? �പിയ 

സുഹൃ�ു�െള ന�ുെട �കേയാണുകൾ ഉപേയാഗി�് അവരുെട കുടിൽ െപയി� ്
െച�ാൻ അവെര സഹായി�ാേമാ? 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

 ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

അ� താറാവ,് കു�് താറാവ്, �കേയാൺസ്, പശ, കാർഡ് േബാർഡ് ഷീ��കൾ 
എ�ിവയുെട മാതൃകകൾ 
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ഘ�ം II 
വളർ�ൽ    

(Fostering) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 
ൈനപുണ� വികാസം, സാമൂഹിക ൈനപുണ� വികാസം, ആശയ 

രൂപീകരണം, ഭാഷാ രൂപീകരണം. 

�പവർ�നം െ�ബയിൻ ജിം : എനർജി േയാൺ  

രീതി മൾ�ി െസൻസറി രീതി 

െതരെ�ടു� 

വ�ായാമം 

ഘ�ം I 

 െ�ബയിൻ ജിം വ�ായാമം കു�ികൾ�് പരിശീലി�ിേ��തു�് 

ഘ�ം II 

 ര�് ൈകകള�ം ഒേര സമയം �പവർ�ി�ാൻ സഹായി�ു� െ�ബയിൻ ജിം 
വ�ായാമമാണ്  ഡബിൾ ഡൂഡിൽ. 

 ഈ രീതി മിക� േമാേ�ാർ കഴിവുകൾ വർ�ി�ി�ുകയും ഓക്സിജൻ 
ഉപേയാഗി�ു�തിെ� അളവ് വർ�ി�ി�ുകയും മന�ിനും ശരീര�ിനും ഉേ�ഷം 

നൽകുകയും െച���ു. 

 വലിയ ചി�തശലഭം വര� കറു� േബാർഡ് കു�ികൾ�് നൽകുക. 

 ഓേരാ കു�ിയും കറു� േബാർഡിന് മു�ിൽ നിൽ�ുകയും ര�് ൈക 
കള�ം ഉപേയാഗി�് ദള�ൾ�് മുകളിൽ നിറം നൽകുകയും േവണം. 

 കഴിയു�ിടേ�ാളം നിര�രമായ �പബലനവും േ�പാ�ാഹനവും നൽകുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 
 ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

 �ാ�് േബാർഡ്, േചാ�് 

 

 

 

ഘ�ം III 

ആവർ�ി��� 
പരിശീലനം 

(Repeated Practice) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 

ൈനപുണ� വികാസം, ആശയ രൂപീകരണം, സാമൂഹിക 
ൈവദഗ്ധ�ം െമ�െ�ടു�ൽ. 

�പവർ�നം ചുമരിൽ വരയ്�ാം 

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 

നടപടി�കമം 

 തറയിൽ വലിയ ദള�ള�� ഒരു വലിയ പുഷ്പം വരയ്�ുക 

 വിദ�ാർ�ികെള 2 അംഗ�ൾ വീതമു� 8 �ഗൂ��കളാ�ുക 

 ഒരു അംഗ�ിന് ഒരു േടാ�ൺ നൽകി അത് ഏെത�ിലും ഇതളിേല�് എറിയാൻ 
ആവശ�െ�ടുക 

 ഇത് ഇതളിേല�് വീണാൽ, �ഗൂ�ിെല ര�ാമെ� അംഗം ആ �പേത�ക ദള�ിന് 
മുകളിൽ നിറം നൽകണം. 

 േടാ�ൺ ഹാൻഡ് ലറും സ് ൈ�ക�റും പരസ്പരം മാ�ി െഗയിം ആവർ�ി�ുക 

 മെ��ാ �ഗൂ��കള�മായും ഇത് ആവർ�ി�ുക 

 വിദ�ാർ�ികൾ�് ശരിയായ പി�ുണയും േ�പാ�ാഹനവും നൽകുക 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 
ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 
ചാർ��കൾ, വസ്തു�ൾ, േചാ�് 
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ഘ�ം IV 

��വൻസി 

െച�്                   
(Fluency Check) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 
ൈനപുണ� വികാസം, സാമൂഹിക ൈനപുണ� വികാസം, 

ആശയ രൂപീകരണം, ഭാഷാ രൂപീകരണം. 

�പവർ�നം നിറം െകാടു�ാം 

രീതി ഫിംഗർ  െപയി��ംഗ് 

നിയമ�ൾ/ 

നടപടി�കമം 

 വൃ�ാകൃതിയിലു� ചി�തം  ഉ� ഓേരാ േപ�ർ ഓേരാ കു�ി�ും നൽകുകയും 
വിരൽ ഉപേയാഗി�് സൂര�രശ്മികൾ വരയ്�ാൻ അവെന േ�പരി�ി�ുകയും 

െച��ക. 

 കു�ി�് ഒരു ക�് െപയി� ്നൽകുകയും അവെ� ചൂ�ുവിരൽ ആ െപയി��ൽ 
മു�ുവാൻ ആവശ�െ�ടുകയും െച��ക 

 വിരലുകൾ ഉപേയാഗി�് കിരണ�ൾ എ�െന കളർ െച�ാെമ�് കാണി�ുക 

 നിര�രമായ �പബലനവും േ�പാ�ാഹനവും നൽകുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 

െപയി�,് േപ�ർ 

 

 

 

 

 

ഘ�ം V 

 

 

സാമാന�വത്കരണം 
(Generalization) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ 

േമാേ�ാർ ൈനപുണ� വികാസം, സാമൂഹിക 
ൈനപുണ� വികാസം, ആശയ രൂപീകരണം, ഭാഷാ 

രൂപീകരണം. 

�പവർ�നം ചുമരിൽ വരയ്�ാം 

രീതി �പവർ�ന രീതി 

 

നിയമ�ൾ/ 
നടപടി�കമം 

 കു�ികൾ�് െപയി��ംഗ് �ബഷും െപയി��ം നൽകുക 

 െപയി��ംഗ് �ബഷ് എ�െന െപയി� ്ബ��ിൽ മു�ി അധിക െപയി� ്നീ�ം 
െച�ാെമ�് കാണി�ുക 

 ചുവരിൽ നിറം ഉ�ാ�ു�ത് എ�െനെയ�് കാണി�ുക 

 ഓേരാ കു�ിയും ഒേരേപാെല ആവർ�ി�ാൻ അനുവദി�ുക 

 ആവശ�മു�േ�ാെഴ�ാം ശാരീരികവും വാ�ാലു�തുമായ നിർേ�ശ�ൾ 
നൽകുക 

 ഓേരാരു�ർ�ും ശരിയായ �പബലനവും േ�പാ�ാഹനവും നൽകുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 

െപയി� ്ബ��,് െപയി� ്�ബഷ് 
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ഘ�ം VI 

െതാഴിലധിഷ്ഠിത 

ഉത്പ� നിർ�ാണം 
(Vocational Product 

Preparation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 
ൈനപുണ� വികാസം, സാമൂഹിക ൈനപുണ� വികാസം, 

ആശയ രൂപീകരണം, ഭാഷാ രൂപീകരണം. 

�പവർ�നം എംേബാസ് െപയി��ംഗ് 

രീതി �പവർ�ന രീതി 

നിയമ�ൾ/ 
നടപടി�കമം 

 എംേബാസ് െപയി��ംഗ് രൂപേരഖേയാടുകൂടിയ ഷീ��കൾ നൽകുക 

 എം േബാസ്  തുണി ഇസ്തിരി ഇടുക 

 കു�ികൾ�്  കളർ  നൽകുക  

 �ബഷ് ഉപേയാഗി�് നിറം െകാടു�ുക 

 ഉണ�ുക 

 ആവശ�മു�േ�ാെഴ�ാം ശാരീരികവും വാ�ാലു�തുമായ നിർേ�ശ�ൾ നൽകുക 

 ഓേരാരു�ർ�ും ശരിയായ ബലവും േ�പാ�ാഹനവും നൽകുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 

തുണി, കളർ  , �ബഷ ്

 

 

 

ഘ�ം VII 
മൂല�നിർ�യം 

(Evaluation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 

ൈനപുണ� വികാസം, സാമൂഹിക ൈനപുണ� വികാസം, 
ആശയ രൂപീകരണം, ഭാഷാ രൂപീകരണം. 

�പവർ�നം ക�ാടിയിൽ നിറം െകാടു�ാം 

രീതി േ� േവ രീതി 

 

 

നിയമ�ൾ/ 

നടപടി�കമം 

 ഓേരാ വിദ�ാർ�ിയുെടയും മു�ിൽ തൂ�ിയി�ിരി�ു� ഒരു ക�ാടി െകാടു�ുക, 
അയാൾ�് ഒരു മാർ�ർ േപന നൽകുക. 

 മാർ�ർ ഉപേയാഗി�് ക�ാടിയിൽ കളർ െച�ാൻ ആവശ�െ�ടുക. 

 ഈ ഘ��ിൽ നിർേ�ശ�െളാ�ും നൽകരുത ്

 സംഭവി� െത��കൾ വിലയിരു�ുകയും അത് തിരു�ാനു� മാർഗ�ൾ 
നൽകുകയും െച��ക 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 

കളർ, ക�ാടി 
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അ�രം എഴുതാം (Letter – Writing) 
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Appendices 

ഉപൈനപുണി 5: പകർ�ൽ 

�പധാന േമഖല :  നിർ�ഹണപരമായ എഴു�്  
  (Functional Writing)  

ഉപേമഖല         :  അ�രം എഴുതാം 
     (Letter Writing)  

സ�ായ�മാേ�� ൈനപുണി  : പകർ�ൽ   

 

ഘ�ം I 
�പാരംഭ അവതരണം   

(Initial Presentation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ 

േമാേ�ാർ ൈനപുണ� വികാസം, ആശയ 
രൂപീകരണം. 

�പവർ�നം ചി�തരചന 

രീതി കഥാ കഥന രീതി 

തിരെ�ടു� കഥ 

 ഒരു കു�ിൻ മുകളിൽ ഒരു േകാഴി താമസി�ിരു�ു. ഒരു ദിവസം േകാഴി മു�യി��. 
െച�ു�ായ  കു�ിൻ മുകളിൽ െവ�തിനാൽ മു� ഉരുളാൻ തുട�ി. കു�െന 

യു� വഴിയിലൂെട താേഴ�് ഉരു�ു നീ�ി അവസാനം താഴ് വരയിൽ എ�ി. മു� 
നഷ്ടമായതിനാൽ േകാഴി സ�ടെ���. മു� താഴ് വരയിൽ എ�ിയെത�െനെയ� ്

അറിയാേമാ? 

 അ��ാപിക ഒരു േപ�റിൽ േകാഴിയുെടയും മു�യുെടയും ചി�തം വരയ്�ണം . 

 മു� വരയ്�ാൻ കു�ികേളാട് ആവശ�െ�ടുക, താഴ് വരയിൽ എ�ു�തുവെര മു� 
പലതവണ  വരയ്�ുവാൻ വിദ�ാർ�ി�് അവസരം നൽകുക. താഴ് വരയിൽ 

എ�ുേ�ാൾ, അ��ാപിക ഒരു േകാഴി�ു�ിെന വരയ്�ണം.  

 മു� േതടി ഇറ�ിയ േകാഴി േകാഴി�ു�ിെന ക�ു സേ�ാഷി��. 

 ആവശ�മു�ിടെ��ാം ഫിസി�ൽ േ�പാംപ്��ം വാ�ാലു� നിർേ�ശവും 
നൽകുക. 

 ഓേരാ ഘ��ിലും കു�ികൾ�് ഉചിതമായ ബലെ�ടു�ൽ നൽകുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 
ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 
േപ�ർ, �കേയാൺ 
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ഘ�ം II 
വളർ�ൽ    

(Fostering) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 

ൈനപുണ� വികാസം, ആശയ രൂപീകരണം. 

�പവർ�നം െ�ബയിൻ ജിം 

രീതി മൾ�ി െസൻസറി രീതി 

തിരെ�ടു� 

Excercise 

 ര�് ൈകകള�ം ഒേര സമയം �പവർ�ി�ാൻ സഹായി�ു� െ�ബയിൻ ജിം വ�ായാമ 
മാണ്  ഡബിൾ ഡൂഡിൽ. 

 ഈ രീതി മിക� േമാേ�ാർ കഴിവുകൾ വർ�ി�ി�ുകയും ഓക്സിജൻ ഉപേയാഗി�ു 
�തിെ� അളവ ് വർ�ി�ി�ുകയും മന�ിനും ശരീര�ിനും ഉേ�ഷം നൽകുകയും 

െച���ു. 

 ഒരു കറു� േബാർഡിൽ  വൃ�ാകൃതി വര�് കു�ികൾ�് നൽകുക 

 ഓേരാ കു�ിയും �ാ�് േബാർഡിന് മു�ിൽ നിൽ�ുകയും ര�് ൈകകള�ം 
ഉപേയാഗി�് വൃ�ം പകർ�ുകയും േവണം 

 ആവശ�മു�ിടെ��ാം ശാരീരികവും വാ�ാലു�തുമായ നിർേ�ശ�ൾ നൽകുക 

 കഴിയു�ിടേ�ാളം നിര�രമായ േ�പാ�ാഹനവും ശ�ിെ�ടു�ലും നൽകുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 
ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 
�ാ�്േബാർഡ് , േചാ�് 

 

 

 

ഘ�ം III 
ആവർ�ി��� 

പരിശീലനം  

(Repeated Practice) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 

ൈനപുണ� വികാസം, ആശയ രൂപീകരണം. 

�പവർ�നം തറയിൽ പകർ�ാം 

രീതി േ� േവ രീതി 

 

 

 

 

 

 

 

 

 

നിയമ�ൾ/ 
നടപടി�കമം 

 തറയിൽ േചാ�്  ഉപേയാഗി�്  വിവിധ  ദള�ൾ വരയ്�ുക  

 ഓേരാ ദള�ിലും ഓേരാ അ�ര�ൾ എഴുതുക  

 വിദ�ാർ�ികെള 2 അംഗ�ൾ വീതമു� 8 �ഗൂ��കളായി മാ��ക 

 ഒരു �ഗൂ�് അംഗം േടാ�ൺ സൂ�ി�ു� ആള�ം മേ�  ആൾ 

പകർെ�ഴു�ുകാരനുമാണ്  

 ഒരു അംഗ�ിന് ഒരു േടാ�ൺ നൽകുകയും ഏെത�ിലും അ�ര�ിേല�് അത ്
എറിയാൻ ആവശ�െ�ടുകയും െച��ക  

 �ഗൂ�ിെല ര�ാമെ� അംഗം ആ �പേത�ക ദള�ിന് മുകളിൽ അ�രമാല 
പകർ�ണം. 

 േടാ�ൺ സൂ�ി�ു� ആേളയും പകർെ�ഴു�ുകാരേനയും  പരസ്പരം മാ�ി  കളി 

ആവർ�ി�ുക 

 മെ��ാ �ഗൂ��കള�മായും ഇത് ആവർ�ി�ുക 

 ആവശ�മു�ിടെ��ാം ശാരീരികവും വാ�ാലു�തുമായ നിർേ�ശ�ൾ നൽകുക 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

േടാ�ൺ, േചാ�് 
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ഘ�ം IV 
��വൻസി 

െച�്                   

(Fluency Check) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 
ൈനപുണ� വികാസം, ആശയ രൂപീകരണം. 

�പവർ�നം അരിയ്�ുമുകളിൽ എഴുതാം 

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 

നടപടി�കമം 

 വിദ�ാർ�ികെള 2 അംഗ�ൾ വീതമു� 8 �ഗൂ��കളായി മാ��ക. 

 ഓേരാ �ഗൂ�ിനും ഒരു േ��് അരി നൽകുക. 

 അ��ാപിക അരിയിൽ ഒരു അ�രം എഴുതുകയും  ഒരു മണി മുഴ�ുകയും അ�രം 
പകർ�ാൻ ഓേരാരു�േരാടും ആവശ�െ�ടുകയും െച���ു. 

 ഓേരാരു�ർ�ും പകർ�ാൻ അവസരം നൽകുക. 

 മെ��ാ �ഗൂ��കള�മായും ഇത് ആവർ�ി�ുക. 

 വിദ�ാർ�ികൾ�് ശരിയായ േ�പാ�ാഹനവും നൽകുക. 

 എ�ാ കു�ികൾ�ും ശാരീരികവും വാ�ാലു�തുമായ നിർേ�ശ�ൾ നൽകുക. 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

േ��,് അരി 

 

 

ഘ�ം V 
െപാതുവൽ�രണം 

(Generalization) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 
ൈനപുണ� വികാസം, ആശയ രൂപീകരണം. 

�പവർ�നം �ാ�്േബാർഡിൽ എഴുതാം   

രീതി �പവർ�ന രീതി 

നിയമ�ൾ/ 
നടപടി�കമം 

 വിദ�ാർ�ികെള 2 അംഗ�ൾ വീതമു� 8 �ഗൂ��കളായി മാ��ക. 

 ഓേരാ �ഗൂ�ിനും ഒരു അ�രമു� ഒരു കാർഡ് നൽകുക. 

 ഒരാേളാട് അ�രം പിടി�ാനും മേ�യാേളാട് �ാ�്േബാർഡിൽ പകർ�ാനും ആവ 

ശ�െ�ടുക. 

 ഓേരാരു�ർ�ും പകർ�ാൻ അവസരം നൽകുക. 

 െബൽ അടി�ുക. 

 മെ��ാ �ഗൂ��കള�മായും ഇത് ആവർ�ി�ുക. 

 വിദ�ാർ�ികൾ�് ശരിയായ ശ�ിയും േ�പാ�ാഹനവും നൽകുക. 

 എ�ാ കു�ികൾ�ും �പതിഫലം നൽകുക. 

 എ�ാ കു�ികൾ�ും ശാരീരികവും വാ�ാലു�തുമായ നിർേ�ശ�ൾ നൽകുക. 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

�ാ�്േബാർഡ് , േചാ�് 
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ഘ�ം VI ഉൽ�� നിർ�ാണം 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 

ൈനപുണ� വികാസം,  ആശയ രൂപീകരണം. 

�പവർ�നം െവജി�ബിൾ �പി��ങ് 

രീതി �പവർ�ന രീതി 

നിയമ�ൾ/ 
നടപടി�കമം 

 ഒരു െവ�യ്� എടു�ുക . 

 വ��ിൽ മുറി�ുക.  

 മുറി� ഭാഗ�് െപയി� ്പുര��ക. 

 െവ��ുണിയിൽ അമർ�ുക. 

 പലതവണ പകർ�ുക. 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

െവ�യ്�, െപയി�,് െവ��ുണി 

 

 

ഘ�ം VII 
മൂല�നിർ�യം 

(Evaluation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ 

േമാേ�ാർ ൈനപുണ� വികാസം.  ആശയ രൂപീകരണം 

�പവർ�നം  ചുമരിൽ വര�ാം 

രീതി  േ� േവ രീതി 

 

നിയമ�ൾ/ 
നടപടി�കമം 

 ചുമരിൽ  എഴുതിയിരി�ു�  അ�രം  

പകർ�ാൻ ഓേരാരു�േരാടും ആവശ�െ�ടുക. 

 കു�ികള�െട താൽ�ര�ം കൂ��� കളർ േചാ�ുകൾ, �കേയാണുകൾ തുട�ിയവ നൽ 
കുക. 

 എ�ാ കു�ികൾ�ും അവസരം നൽകുക. 

 മതിയായ ബലെ�ടു�ലുകള�ം േ�പാ�ാഹന�ള�ം നൽകുക. 

 ഈ ഘ��ിൽ എെ��ിലും നിർേ�ശ�ൾ നൽകരുത്. 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 

�കേയാൺ 
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ഉപൈനപുണി 6: ഒ� അ�രം എഴുതാം 

�പധാന േമഖല :  നിർ�ഹണപരമായ എഴു�്  
     (Functional Writing)   

ഉപേമഖല         :   അ�രം എഴുതാം  

സ�ായ�മാേ�� ൈനപുണി :  ഒ� അ�രം എഴുതാം 

ഘ�ം I 

�പാരംഭ 

അവതരണം   

(Initial Presentation) 

 ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം , ൈഫൻ 

േമാേ�ാർ ൈനപുണ� വികാസം , ആശയ രൂപീകരണം 

�പവർ�നം കഥാ കഥന രീതി 

രീതി കു�െനറു�ിെ� കഥ` 

തിരെ�ടു� 

കഥ 

 നമുെ��ാവർ�ും അറിയാവു�തുേപാെല, മലയാളം അ�രം ‘റ’ ഒരു 

അർ�വൃ�േ�ാട് ഏെറ�ുെറ സാമ�മു�താണ് . 

 കഴിയു��ത സ�ാഭാവികമായ രീതിയിൽ അ�രം എഴുതാനു� കു�ികള�െട 

കഴിവ് വർധി�ി�ാൻ ഒരു അർ�വ�ായ കഥ  നമു�് നൽകാം. 

 ഒരിട�്  ര�് ഉറു�ുകൾ ഉ�ായിരു�ു. ഒരു ദിവസം അ� ഉറു�് അതിെ� 

കു�ിേനാട് പറ�ു, “കുേ�, ഞാൻ നിന�ായി കുറ�് ഭ�ണം 

കെ��ാൻ േപാകു�ു. നീ ഇവിെട�െ� നിൽ�ണം. എേ�ാ��ം 

േപാകരുത്". കു�നുറു�് ശരി�ും വികൃതിയായിരു�ു. അ� േപായ ഉടൻ 

തെ� വീ�ിൽ നി�് മാറാൻ അവൻ തീരുമാനി��. അവൻ പുറേ��് 

നീ�ിയേ�ാൾ അവെ� വീടിന് മു�ിൽ ക��കൾ നിര�ുകിട�ു�ത് ക�ു. 

മലയാള അ�രമായ ‘റ’യുെട ആകൃതിയിലാണ് ക��കൾ �കമീകരി�ി 

രി�ു�ത്. അവൻ ഒരു ക�ിൽ നി�് മെ�ാ�ിേല�് ചാടാൻ തുട�ി. അവൻ 

തെ� വീ�ിൽ നി�് ക��കളിലൂെട വളെര ദൂരം േപായിരു�ു. കുറ�� 

കഴി�േ�ാൾ അവൻ തെ� വീ�ിൽ നി�ും വളെര ദൂെരയാെണ�് 
മന�ിലാ�ി.  വീ�ിേല�് മട�ാൻ �ശമിെ��ിലും വഴി െത�ി. അവൻ കരയാൻ 

തുട�ി. 

 �പിയ സുഹൃ�ു�െള, അവെ� വീ�ിെല�ാൻ നമു�് അവെന 

സഹായി�ാം. ഓേരാ പടി���ം േചരു� ഒരു േരഖ വരയ്�ാം, അതിലൂെട 

ഉറു�ിന് ആ വരകളിലൂെട എള���ിൽ വീ�ിേല�് മട�ാനാകും. വരിക.. 

 കു�ുകൾ  േയാജി�ി�ാനും അ�രം കെ��ാനും കു�ികേളാട് ആവശ� 
െ�ടുക. 

 ആവശ�മു�േ�ാെഴ�ാം മതിയായ നിർേ�ശ�ള�ം ശ�ിെ�ടു�ലുകള�ം 

നൽകുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 

േപ�ർ, �കേയാൺ 
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ഘ�ം II 
വളർ�ൽ    
(Fostering) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ 

േമാേ�ാർ ൈനപുണ� വികാസം, ആശയ രൂപീകരണം. 

�പവർ�നം െ�ബയിൻ ജിം : ഡബിൾ ഡൂഡിൽ. 

രീതി മൾ�ി െസൻസറി രീതി 

തിരെ�ടു� 

Excercise 

 ര�് ൈകകള�ം ഒേര സമയം �പവർ�ി�ാൻ സഹായി�ു� െ�ബയിൻ ജിം 

വ�ായാമമാണ്  ഡബിൾ ഡൂഡിൽ.  

 ഈ രീതി ൈഫൻേമാ�ർ കഴിവുകൾ വർ�ി�ി�ുകയും ഓക്സിജൻ എടു�ു 

�തിെ� അളവ് വർ�ി�ി�ുകയും മന�ിനും ശരീര�ിനും ഉേ�ഷം നൽകു 

കയും െച���ു. 

 േബാർഡിൽ പകുതി  വൃ�ം വരയ്�ുക. 

 ഓേരാ കു�ിയും �ാ�് േബാർഡിന് മു�ിൽ നിൽ�ുകയും ര�് ൈകകള�ം 

ഉപേയാഗി�് പകുതി വൃ�ം വര�ുകയും േവണം. 

 ആവശ�മു�ിടെ��ാം ശാരീരികവും വാ�ാലു�തുമായ നിർേ�ശ 

�ൾ നൽകുക. 

 കഴിയു�ിടേ�ാളം നിര�രമായ േ�പാ�ാഹനവും ശ�ിെ�ടു�ലും 
നൽകുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 

േചാ�്, �ാ�്േബാർഡ് 

 

ഘ�ം III 

ആവർ�ി��� 

പരിശീലനം 

(Repeated 

Practice) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ 
േമാേ�ാർ ൈനപുണ� വികാസം, ആശയ രൂപീകരണം, 

സാമൂഹിക ൈവദഗ്ധ�ം െമ�െ�ടു�ൽ. 

�പവർ�നം പ�ട�ിെ�  കളി 

രീതി �പവർ�നരീതി 

നിയമ�ൾ/ 
നടപടി�കമം 

 ഒരു കറു� േ��് എടു�ുക 

 ഒരു പ� പ�ടം പകുതി വൃ�ാകൃതിയിൽ മുറി�് േ��ിൽ വയ്�ുക 

 പ�ട�ിെ� വശ�ളിലൂെട ഒരു വര വരയ്�ാൻ കു�ികേളാട് ആവശ�െ�ടുക 

 പ�ടം നീ�ം െച��േ�ാൾ ഒരു മാജിക് സംഭവി�ാൻ േപാകു�ുെവ�് അവ 
േരാട് പറയുക 

 തുടർ�് േ��ിൽ നി�് പതുെ� പ�ടം മാ�ി, മലയാളം അ�രമായ ‘റ’േയാട് 

സാമ�മു� അർ�വൃ�ം കാണി�ുക. 

 ഈ െഗയിമിൽ കു�ികൾ വളെര ആേവശഭരിതരായിരി�ും. 

  ആവശ��ിന് ബലെ�ടു�ലും ആവശ�മു�ിടെ��ാം നിർേ�ശ�ള�ം നൽ 
കുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 

കറു� േ��്, പ�ടം, േചാ�് 
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ഘ�ം IV 
��വൻസി െച�്                   

(Fluency Check) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ 

േമാേ�ാർ ൈനപുണ� വികാസം, ആശയ രൂപീകരണം. 

�പവർ�നം അരിയിൽ എഴുതാം 

രീതി  േ� േവ രീതി 

നിയമ�ൾ/ 

നടപടി�കമം 

 വിദ�ാർ�ികെള 2 അംഗ�ൾ വീതമു� 8 �ഗൂ��കളായി മാ��ക 

 ഓേരാ �ഗൂ�ിനും ഒരു േ��് അരി നൽകുക 

 ടീ�ർ അരിയിൽ 'റ'  എ� അ�രം എഴുതുകയും ഒരു മണി മുഴ�ുകയും 

അ�രം പകർ�ാൻ ആവശ�െ�ടുകയും െച���ു. 

 ഓേരാരു�ർ�ും പകർ�ാൻ അവസരം നൽകുക. 

 മണി മുഴ�ുക 

 മെ��ാ �ഗൂ��കള�മായും ഇതുതെ� ആവർ�ി�ുക 

 വിദ�ാർ�ികൾ�് ശരിയായ ശ�ിയും േ�പാ�ാഹനവും നൽകുക 

 എ�ാ കു�ികൾ�ും �പതിഫലം നൽകുക 

 എ�ാ കു�ികൾ�ും ശാരീരികവും വാ�ാലു�തുമായ നിർേ�ശ�ൾ 

നൽകുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 

അരി, േ��് 

 

 

 

ഘ�ം V 
െപാതുവൽ�രണം 

(Generalization) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ 

േമാേ�ാർ ൈനപുണ� വികാസം, ആശയ 

രൂപീകരണം. 

�പവർ�നം അ�ര�ിനു ചു��ം വരയ്�ാം 

രീതി �പവർ�നരീതി 

 

നിയമ�ൾ/ 

നടപടി�കമം 

 വ�ത�സ്ത മലയാളം അ�ര�ൾ എഴുതിയ ഒരു ഷീ�് േപ�ർ നൽകുക 

 മലയാളം അ�രമായ ‘റ’െയ തിരി�റിയാനും ചു��ം വൃ�ം വരയ്�ാനും 
കു�ികേളാട് ആവശ�െ�ടുക. 

 ആവശ�മു�ിടെ��ാം നിർേ�ശ�ള�ം ബലെ�ടു�ലുകള�ം നൽകുക 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 

േപന, േപ�ർ 
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ഘ�ം VI 

െതാഴിലധിഷ്ഠിത 

ഉത്പ� നിർ�ാണം 

(Vocational Product 

Preparation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, 

ൈഫൻ േമാേ�ാർ ൈനപുണ� വികാസം, 

ആശയ രൂപീകരണം. 

�പവർ�നം െഹയർ ബാൻഡ് നിർ�ാണം 

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 

നടപടി�കമം 

 ഒരു വലിയ േപ�ർ എടു�ുക അതിൽ ‘റ’  എ�് എഴുതുക. എഴുതിയിരി�ു� 

‘റ’ േപാെല െച�്  ക�ികൾ  ‘റ’  രൂപ�ിൽ  വളയ്�ുക 

 ഇതിെ�  മുകളിേല�്  തുണി ചു��ക. 

 ഇത് പല തവണ ആവർ�ി�ുക. 

 അവസാനമായി െവൽെവ�്  തുണി ചു�ി ഒ�ി�ുക. 

 മേനാഹരമായ െഹയർ ബാൻഡ് ത�ാറാ�ി കഴി�ു 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 
ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 
െച�്  ക�ികൾ, െവൽെവ�്  തുണി, പശ 

 

 

ഘ�ം VII 
മൂല�നിർ�യം 

(Evaluation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ 
േമാേ�ാർ ൈനപുണ� വികാസം, ആശയ രൂപീകരണം. 

�പവർ�നം  ക�ാടിയിൽ എഴുതാം 

രീതി  �പവർ�ന രീതി 

നിയമ�ൾ/ 
നടപടി�കമം 

 ഓേരാ വിദ�ാർ�ി�ും മു�ിൽ ഒരു ക�ാടി തൂ�ിയിടുക, ഒരു മാർ�ർ 
േപനയും നൽകുക. 

 മാർ�ർ ഉപേയാഗി�് ക�ാടിയിൽ ര��രം എഴുതാൻ ആവശ�െ�ടുക. 

 ഈ ഘ��ിൽ നിർേ�ശ�െളാ�ും നൽകരുത് 

 സംഭവി� െത��കൾ വിലയിരു�ുകയും അത് തിരു�ാനു� മാർഗ�ൾ 
നൽകുകയും െച��ക 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 

ക�ാടി, മാർ�ർ, േപന 
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ഉപൈനപുണി  7: ര��രമു� വാ�് എഴുതൽ 

�പധാന േമഖല :  നിർ�ഹണപരമായ എഴു�്    
  (Functional Writing)   

ഉപേമഖല         :  അ�രം എഴു� ്

സ�ായ�മാേ�� ൈനപുണി  :  ര��രമു� വാ�് എഴുതൽ 

 

ഘ�ം I 
�പാരംഭ അവതരണം   

(Initial Presentation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, 

ൈഫൻ േമാേ�ാർ ൈനപുണ� വികാസം, 
ആശയ രൂപീകരണം. 

�പവർ�നം ഒളി�ിരി�ു� ആെള കെ��ാം 

രീതി കഥാ കഥന രീതി 

തിരെ�ടു� കഥ 

 കഴിയു��ത സ�ാഭാവികമായ രീതിയിൽ അ�രം എഴുതാനു� കു�ികള�െട 
കഴിവ് വർധി�ി�ാൻ ഒരു കഥ നൽകാം.  

 ഒരു �ഗാമ�ിൽ ബാനുവും ബ��വും എ�ീ ര�് സുഹൃ�ു�ൾ ജീവി�ി 
രു�ു. ഒരു ദിവസം അവർ സ്കൂളിൽ േപായേ�ാൾ, അവരുെട ടീ�ർ ര��ര 

വാ�ിന് ചു��മു� േഡാ��കൾ കൂ�ിേ�ർ�ാൻ ആവശ�െ���. ബാനുവിനും 
ബ��വിനും വാ� ് എ�െന എഴുതണെമ� ് അറിയി�. വാ�് പൂർ�ിയാ 

�ാൻ കു�ുകളിൽ േചരാൻ അവെര സഹായി�േണ? 

 �പിയ സുഹൃ�ു�െള, ഓേരാ അ�ര�ിലും േചരു� ഒരു േരഖ വരയ്�ാം, 
അതുവഴി നമു�് അവെര സഹായി�ാനാകും വരിക. 

 കു�ുകളിൽ േചരാനും മറ�ിരി�ു� ര��ര വാ�് കെ��ാനും കു�ി 
കേളാട് ആവശ�െ�ടുക. 

 ആവശ�മു�േ�ാെഴ�ാം മതിയായ നിർേ�ശ�ള�ം ശ�ിെ�ടു� 
ലുകള�ം നൽകുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 
ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 
േപ�ർ, േപന 
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ഘ�ം II 
വളർ�ൽ    
(Fostering) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 
ൈനപുണ� വികാസം, ആശയ രൂപീകരണം. 

�പവർ�നം എഴുതാം, കളിയ്�ാം 

രീതി  െ�ബയിൻ ജിം 

തിരെ�ടു� 
Excercise 

ഘ�ം I 

 െ�ബയിൻ ജിം 

ഘ�ം II 

 ചി�തശലഭ�ിെ� ആകൃതിയിലു� െതർേമാേ�ാൾ ത�ാറാ�ാം. 

 ചി�തശലഭ�ിെ� ചിറകുകളിൽ ര��ര�ൾ ആേലഖനം െചയ്േത�ാം  

 ഓേരാ കു�ിയും �ാ� ്േബാർഡിന് മു�ിൽ നിൽ�ുകയും �ാ�് േബാർഡിൽ 
ചി�തശലഭെ� ഒ�ി�ുകയും േവണം. 

 ചി�തശലഭ�ിെ� ഇതള�കൾ േനാ�ി സ്കൂളിെ� േപര് എഴുതാൻ കു�ി 
േയാട് നിർേ�ശി�ാം. 

 കഴിയു�ിടേ�ാളം നിര�രമായ േ�പാ�ാഹനവും �പബലനവും നൽകുക 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

 ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 

�ാ�് േബാർഡ,് േചാ�് 

 

 

 

ഘ�ം III 

ആവർ�ി��� 
പരിശീലനം 

(Repeated Practice) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 
ൈനപുണ� വികാസം, ആശയ രൂപീകരണം, സാമൂഹിക 

ൈവദഗ്ധ�ം െമ�െ�ടു�ൽ. 

�പവർ�നം തറയിൽ  വരയ്�ാം 

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 
നടപടി�കമം 

 തറയിൽ വലിയ ദള�ള�� ഒരു വലിയ പുഷ്പം വരയ്�ുക. 

 വിദ�ാർ�ികെള 2 അംഗ�ൾ വീതമു� 8 �ഗൂ��കളായി മാ��ക. 

 സ്കൂളിെ� േപരു� ഒരു േടാ�ണും �ാഷ് കാർഡും നൽകുകയും േടാ�ൺ ഏെത�ിലും 
ഇതളിേല�് എറിയാൻ ആവശ�െ�ടുകയും െച��ക. 

 ഇത് ഇതളിൽ വീണാൽ, �ഗൂ�ിെല ര�ാമെ� അംഗം തെ� േജാഡി�് നൽകിയിരി 
�ു� �ാഷ് കാർഡ് േനാ�ി �പേത�ക ദള�ിൽ ര��ര�ൾ എഴുതണം. 

 േടാ�ൺ ഹാൻഡ്ലറും ൈറ�റും പരസ്പരം മാ�ി െഗയിം ആവർ�ി�ുക 

 മെ��ാ �ഗൂ��കള�മായും ഇതുതെ� ആവർ�ി�ുക. 

 വിദ�ാർ�ികൾ�് ശരിയായ ശ�ിയും േ�പാ�ാഹനവും നൽകുക. 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

േചാ�്, േടാ�ൺ ഹാൻഡ്ലറും ൈറ�റും, �ാഷ് കാർഡ ്
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ഘ�ം IV 
��വൻസി െച� ്                  

(Fluency Check) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ 
േമാേ�ാർ ൈനപുണ� വികാസം, ആശയ 

രൂപീകരണം. 

�പവർ�നം പുസ്തക�ിൽ എഴുതാം 

രീതി  ഫിംഗർ െപയി��ംഗ് 

 

നിയമ�ൾ/ 

നടപടി�കമം 

 കു�ികൾ�് േപനയും പുസ്തകവും നൽകുക. 

 പുസ്തക�ിൽ ര��രം എഴുതുക. 

 ഓേരാ കു�ിെയ ഒേരേപാെല ആവർ�ി�ാൻ അനുവദി�ുക. 

 ആവശ�മു�േ�ാെഴ�ാം ശാരീരികവും വാ�ാലു�തുമായ നിർേ�ശ�ൾ 
നൽകുക. 

 കഴിയു�ിടേ�ാളം നിര�രമായ േ�പാ�ാഹനവും �പബലനവും നൽകുക. 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

 ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

ബു�്, െപയി� ്

 

 

 

 

 

 

 

 

 

 

ഘ�ം V 

െപാതുവൽ�രണം 
(Generalization) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ 

േമാേ�ാർ ൈനപുണ� വികാസം, ആശയ 
രൂപീകരണം. 

�പവർ�നം ചുമരിൽ എഴുതാം 

രീതി  �പവർ�ന രീതി   

നിയമ�ൾ/ 

നടപടി�കമം 

 കു�ികൾ�് െപയി��ംഗ് �ബഷും െപയി��ം നൽകുക. 

 െപയി��ംഗ് �ബഷ് എ�െന െപയി� ്ബ��ിൽ മു�ി അധിക െപയി� ്നീ�ം 
െച�ാെമ�് കാണി�ുക. 

 ചുവരിൽ ര��രം എഴുതുക. 

 ഓേരാ കു�ിയും ഒേരേപാെല ആവർ�ി�ാൻ അനുവദി�ുക. 

 ആവശ�മു�േ�ാെഴ�ാം ശാരീരികവും വാ�ാലു�തുമായ നിർേ�ശ�ൾ 

നൽകുക. 

 ഓേരാരു�ർ�ും നിര�രമായ േ�പാ�ാഹനവും �പബലനവും നൽകുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

 ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

  െപയി� ്ബ��,് െപയി� ്�ബഷ് 
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ഘ�ം VI 
െതാഴിലധിഷ്ഠിത ഉത്പ� 

നിർ�ാണം (Vocational Product 

Preparation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, 

ൈഫൻ േമാേ�ാർ ൈനപുണ� വികാസം, 
ആശയ രൂപീകരണം. 

�പവർ�നം കാർ വാഷ് ലിക�ിഡ് നിർ�ാണം 

രീതി �പവർ�ന രീതി 

 

നിയമ�ൾ/ 

നടപടി�കമം 

 കാർ  വാഷിെ� ഒരു െറഡിെമയ്ഡ് കി�് വാ�ുക. 

 േചരുവകൾ ഒരു ബീ�റിേല�് ഒഴി�ുക. 

 ആവശ��ിന് െവ�ം േചർ�ുക. 

 ന�ായി ഇള�ുക. 

 വ�ത�സ്ത കു�ികളിേല�് മാ�ി ഉപേയാഗി�ുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

 ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

െവ�ം, കാർ  വാഷിെ� ഒരു െറഡിെമയ്ഡ് കി�് 

 

 

 

ഘ�ം VII 
മൂല�നിർ�യം 

(Evaluation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 

ൈനപുണ� വികാസം, ആശയ രൂപീകരണം. 

�പവർ�നം ക�ാടിയിൽ എഴുതാം 

രീതി  �പവർ�ന രീതി 

നിയമ�ൾ/ 
നടപടി�കമം 

 ഓേരാ വിദ�ാർ�ി�ും മു�ിൽ ഒരു ക�ാടി തൂ�ിയിടുക, ഒരു മാർ�ർ 
േപനയും നൽകുക. 

 മാർ�ർ ഉപേയാഗി�് ക�ാടിയിൽ ര��രം എഴുതാൻ ആവശ�െ�ടുക. 

 ഈ ഘ��ിൽ നിർേ�ശ�െളാ�ും നൽകരുത.് 

 സംഭവി� െത��കൾ വിലയിരു�ുകയും അത് തിരു�ാനു� മാർഗ�ൾ 
നൽകുകയും െച��ക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

ക�ാടി, മാർ�ർ 
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വാ� ്എഴുതൽ (Word Writing) 
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ഉപൈനപുണി 8:  ചി�േ�ാടുകൂടിയ ര��രമു�  വാ�് എഴുതൽ 

�പധാന േമഖല :  നിർ�ഹണപരമായ എഴു�്  
  (Functional Writing)   

ഉപേമഖല         :  വാ� ്എഴുതൽ  
  (Word writing)                        

സ�ായ�മാേ�� ൈനപുണി  :  ചി�േ�ാടുകൂടിയ ര��രമു�   
  വാ� ്എഴുതൽ 

 

ഘ�ം I 
�പാരംഭ അവതരണം   

(Initial Presentation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ 

േമാേ�ാർ ൈനപുണ� വികാസം, ആശയ 
രൂപീകരണം. 

�പവർ�നം ഒളി�ിരി�ു�  ആെള കെ��ാം 

രീതി കഥാ കഥന രീതി 

തിരെ�ടു� കഥ 

 കഴിയു��ത സ�ാഭാവികമായ രീതിയിൽ ക�് എഴുതാനു� കു�ികള�െട കഴിവ് 

വർധി�ി�ാൻ ഒരു �പവർ�നാധിഷ്ഠിത  കഥ നൽകാം. 

 ഒരു �പേദശ�് മി�ുവും, ചി�ുവും  എ�ീ ര�് സുഹൃ�ു�ൾ ജീവി�ിരു�ു. 
ഒരു ദിവസം, സ്കൂളിൽ െവ�,് അവരുെട അ��ാപിക അവേരാട് അവരുെട സ്കൂ 

ളിെ� േപരിന് ചു��മു� േഡാ��കൾ കൂ�ിേ�ർ�ാൻ പറ�ു. മി�ുവിനും, ചി�ു 
വിനും  വാ�് എ�െന എഴുതണെമ�് അറിയി�ായിരു�ു. വാ�് പൂർ�ിയാ 

�ാൻ കു�ുകളിൽ േചരാൻ നമു�്  അവെര സഹായി�ാം. 

 �പിയ സുഹൃ�ു�െള, ഓേരാ അ�ര�ിലും േചരു� ഒരു േരഖ വരയ്�ാം, 
അതുവഴി നമു�് അവെര സഹായി�ാനാകും. വരിക. 

 കു�ുകളിൽ േചരാനും മറ�ിരി�ു� സ്കൂളിെ� േപര് കെ��ാനും കു�ിക 
േളാട് ആവശ�െ�ടുക. 

 വാ�ുമായി ബ�െ�� ചി��ൾ പഠി�ി�ുേ�ാൾ ശ�മായ വാ�ാലു�തും 
ശാരീരികവുമായ നിർേ�ശ�ൾ നൽകുക. 

 ആവശ�മു�േ�ാെഴ�ാം മതിയായ നിർേ�ശ�ള�ം �പബലനവും നൽകുക. 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

 ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

േപ�ർ, േപന 
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ഘ�ം III 

ആവർ�ി��� 
പരിശീലനം 

(Repeated Practice) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ 
േമാേ�ാർ ൈനപുണ� വികാസം, ആശയ രൂപീകരണം, 

സാമൂഹിക ൈവദഗ്ധ�ം െമ�െ�ടു�ൽ. 

�പവർ�നം തറയിൽ  എഴുതാം 

രീതി േ� േവ രീതി 

 

നിയമ�ൾ/ 
നടപടി�കമം 

 തറയിൽ വലിയ ദള�ള�� ഒരു വലിയ പുഷ്പം വരയ്�ുക. 

 വിദ�ാർ�ികെള 2 അംഗ�ൾ വീതമു� 8 �ഗൂ��കളായി മാ��ക. 

 സ്കൂളിെ� േപരു� ഒരു േടാ�ണും �ാഷ് കാർഡും നൽകുകയും േടാ�ൺ 
ഏെത�ിലും ഇതളിേല�് എറിയാൻ ആവശ�െ�ടുകയും െച��ക. 

 ഇത് ഇതളിൽ വീഴുകയാെണ�ിൽ, �ഗൂ�ിെല ര�ാമെ� അംഗം തെ� േജാഡി�് 
നൽകിയ �ാഷ് കാർഡ് േനാ�ി ആ �പേത�ക ഇതളിൽ സ്കൂളിെ� േപര് എഴുതണം. 

 േടാ�ൺ ഹാൻഡ്ലറും ൈറ�റും പരസ്പരം മാ�ി കളി ആവർ�ി�ുക. 

 മെ��ാ �ഗൂ��കള�മായും ഇത് ആവർ�ി�ുക. 

 വാ�ുമായി ബ�െ�� ചി��ൾ പഠി�ി�ുേ�ാൾ നിര�രമായ േ�പാ�ാഹനവും 
�പബലനവും നൽകുക. 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

േടാ�ൺ, �ാഷ് കാർഡ്, േചാ�് 

 

 

 

 

ഘ�ം II 
വളർ�ൽ    
(Fostering) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 
ൈനപുണ� വികാസം, ആശയ രൂപീകരണം. 

�പവർ�നം എഴുതാം, കളി�ാം 

രീതി  െ�ബയിൻ ജിം 

തിരെ�ടു� 
Excercise 

ഘ�ം I 

 െ�ബയിൻ ജിം 

ഘ�ം II 

 ചി�തശലഭ�ിെ� ആകൃതിയിലു� െതർേമാേ�ാൾ ത�ാറാ�ാം. 

 ചി�തശലഭ�ിെ� ചിറകിൽ സ്കൂളിെ� േപര് ആേലഖനം െചയ്േത�ാം. 

 ഓേരാ കു�ിയും �ാ� ്േബാർഡിന് മു�ിൽ നിൽ�ുകയും �ാ�് േബാർഡിൽ 

ചി�തശലഭെ� ഒ�ി�ുകയും േവണം. 

 ചി�തശലഭ�ിെ� ചിറകുകൾ േനാ�ി സ്കൂളിെ� േപര് എഴുതാൻ കു�ിേയാട് 
നിർേ�ശി�ാം 

 കഴിയു�ിടേ�ാളം നിര�രമായ േ�പാ�ാഹനവും  Book, paint  നൽകുക. 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

 ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

�ാ�് േബാർഡ,് േചാ�് 
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ഘ�ം IV 
��വൻസി െച� ്                  

(Fluency Check) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 
ൈനപുണ� വികാസം, ആശയ രൂപീകരണം. 

�പവർ�നം ബു�ിൽ എഴുതാം 

രീതി  േപ�ർ െപൻസിൽ രീതി 

നിയമ�ൾ/ 

നടപടി�കമം 

 കു�ികൾ�് േപനയും പുസ്തകവും നൽകുക. 

 പുസ്തക�ിൽ സ്കൂളിെ� േപര് എഴുതുക. 

 ഓേരാ കു�ിയും ഒേരേപാെല ആവർ�ി�ാൻ അനുവദി�ുക. 

 വാ�ുമായി ബ�െ�� ചി��ൾ പഠി�ി�ുേ�ാൾ ശ�മായ വാ�ാലു�തും ശാരീരി 
കവുമായ നിർേ�ശ�ൾ നൽകുക. 

 ആവശ�മു�േ�ാെഴ�ാം ശാരീരികവും വാ�ാലു�തുമായ നിർേ�ശ 

�ൾ നൽകുക. 

 ഓേരാരു�ർ�ും നിര�രമായ േ�പാ�ാഹനവും �പബലനവും നൽകുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

 ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

ബു�്, െപയി� ്

 

 

 

ഘ�ം V 
െപാതുവൽ�രണം 

(Generalization) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ 
േമാേ�ാർ ൈനപുണ� വികാസം, ആശയ രൂപീകരണം. 

�പവർ�നം ചുമരിൽ എഴുതാം 

രീതി �പവർ�ന രീതി 

നിയമ�ൾ/ 
നടപടി�കമം 

 കു�ികൾ�് െപയി��ംഗ് �ബഷും െപയി��ം നൽകുക. 

 െപയി��ംഗ് �ബഷ് എ�െന െപയി� ്ബ��ിൽ മു�ി അധിക െപയി� ്നീ�ം െച�ാ 
െമ�് കാണി�ുക. 

 ചുവരിൽ സ്കൂളിെ� േപര് എഴുതുക. 

 ഓേരാ കു�ിേയയും ഇത് ആവർ�ി�ാൻ അനുവദി�ുക. 

 വാ�ുമായി ബ�െ�� ചി��ൾ പഠി�ി�ുേ�ാൾ ശ�മായ വാ�ാലു�തും ശാരീരി 
കവുമായ നിർേ�ശ�ൾ നൽകുക. 

 ആവശ�മു�േ�ാെഴ�ാം ശാരീരികവും വാ�ാലു�തുമായ നിർേ�ശ�ൾ നൽകുക 

 ഓേരാരു�ർ�ും ശരിയായ ബലവും േ�പാ�ാഹനവും നൽകുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

 ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

 െപയി��ംഗ് �ബഷും, ബ���ം 
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ഘ�ം VI 

െതാഴിലധിഷ്ഠിത ഉത്പ� 

നിർ�ാണം 

(Vocational Product 

Preparation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ 

േമാേ�ാർ ൈനപുണ� വികാസം, ആശയ 
രൂപീകരണം. 

�പവർ�നം തു�ി നീലം നിർ�ാണം 

രീതി �പവർ�ന രീതി 

 

നിയമ�ൾ/ 
നടപടി�കമം 

 25 �ഗാം നീല�ൂ� ്(ആസിഡ ് ൈവല�് , ആസിഡ ് ��, �ിസറിൻ , ടിേനാപാൽ  ഇവ 
എ�ാം േചർ�ു� െപൗഡർ ) 750 മി�ീലി�ര ് െവ��ിൽ  മിക്സ് െച��ക. 

 അതിനു േശഷം 5  മി�ീലി�ർ  അസ�ിക് ആസിഡ ് ഒഴി�് ന�ായി ഇള�ുക. 

 ത�ാറാ�ിയ തു�ി നീല�ിന് കു�ി കെ��ിയ വാ�് �ബാൻഡ് െനയിം ആയി 
നൽകാം.  

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

 ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 

നീല�ൂ� ് (ആസിഡ ് ൈവല�് , ആസിഡ ് ��, �ിസറിന് , ടിേനാപാൽ  

 

 

 

ഘ�ം VII 
മൂല�നിർ�യം 

(Evaluation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 

ൈനപുണ� വികാസം, ആശയ രൂപീകരണം. 

�പവർ�നം ക�ാടിയിൽ  എഴുതാം 

രീതി �പവർ�ന രീതി 

നിയമ�ൾ/ 

നടപടി�കമം 

 ഓേരാ വിദ�ാർ�ി�ും മു�ിൽ ഒരു ക�ാടി തൂ�ിയിടുക, ഒരു മാർ�ർ േപനയും 
നൽകുക. 

 മാർ�ർ ഉപേയാഗി�് ക�ാടിയിൽ സ്കൂളിെ� േപര് എഴുതാൻ ആവശ�െ�ടുക. 

 ഈ ഘ��ിൽ നിർേ�ശ�െളാ�ും നൽകരുത്. 

 സംഭവി� െത��കൾ വിലയിരു�ുകയും അത് തിരു�ാനു� മാർഗ�ൾ 
നൽകുകയും െച��ക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

ക�ാടി, മാർ�ർ 
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ഉപൈനപുണി 9: ര�ിൽ കൂടുതൽ അ�ര�ള��, ചി��േളാടു കൂടിയ 
വാ�ുകൾ എഴുതൽ 

�പധാന േമഖല :  നിർ�ഹണപരമായ എഴു�്  
    (Functional Writing)   

ഉപേമഖല         :  വാ�ുകൾ എഴുതൽ (Word writing) 

സ�ായ�മാേ�� ൈനപുണി   :  ര�ിൽ കൂടുതൽ അ�ര�ള��,    
    ചി��േളാടു കൂടിയ വാ�ുകൾ എഴുതൽ 

 

ഘ�ം I 
�പാരംഭ അവതരണം   

(Initial Presentation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ 

േമാേ�ാർ ൈനപുണ� വികാസം, ആശയ രൂപീകരണം. 

�പവർ�നം ഒളി�ിരി�ു�  അ�രം കെ��ാം 

രീതി കഥാ കഥന രീതി 

തിരെ�ടു� കഥ 

കഴിയു��ത സ�ാഭാവികമായ രീതിയിൽ ക�് എഴുതാനു� കു�ികള�െട കഴിവ് 

വർധി�ി�ാൻ ഒരു ആക്ടിവി�ി ഓറിയ�ഡ് േ�ാറി നൽകാം. 

ഒരുകാല�് മി�ുവും, ചി�ുവും എ�ീ ര�് സുഹൃ�ു�ൾ ജീവി�ിരു�ു. 

ഒരു ദിവസം സ്കൂളിെല അവരുെട അ��ാപിക, കു�ുകൾ േയാജി�ി��െകാ�് 

അവരുെട ജി�യുെട േപര്  പൂർ�ിയാ�ാൻ  ആവശ�െ���. ബാനുവിനും 

ബ��വിനും വാ�് എ�െന എഴുതണെമ�് അറിയി�ായിരു�ു. വാ�് ഉ�ാ 

�ാൻ കു�ുകൾ േയാജി�ി�ാൻ അവെര സഹായി�േണ? 

�പിയ സുഹൃ�ു�െള, ഓേരാ അ�ര�ിലും േചരു� ഒരു േരഖ വരയ്�ാം, 

അതുവഴി നമു�് അവെര സഹായി�ാനാകും വരിക.. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 
 ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 
േപ�ർ, േപന 
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ഘ�ം II 
വളർ�ൽ    

(Fostering) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ 
േമാേ�ാർ ൈനപുണ� വികാസം, ആശയ രൂപീകരണം 

�പവർ�നം എഴുതാം കളി�ാം 

രീതി െ�ബയിൻ ജിം 

തിരെ�ടു� 

Excercise 

ഘ�ം I 

 െ�ബയിൻ ജിം വ�ായാമം :- എനർജി േയാൺ 

ഘ�ം II 

 േ� േമാഡലിംഗ ്

 കു�ികൾ�് ന�ർ ചി�ം 2 െ� അ�് നൽകുക. 

 കളിമ�് ഉപേയാഗി�് അ�് നിറയ്�ാൻ കു�ികേളാട് ആവശ�െ�ടുക. 

 അ�് മിനി�ിന് േശഷം അ�് നീ�ം െചയ്ത് കളിമ�� െകാ�ു�ാ�ിയ  2 
എ� സംഖ� പുറെ�ടു�ുക ന�ർ ചി�ം 2 ത�ാറാ�ാനു� അവരുെട 
�ശമെ� അഭിന�ി�ുക. 

 ആവശ�മു�േ�ാെഴ�ാം ശാരീരികവും വാ�ാലു�തുമായ നിർേ�ശം നൽ 
കുക. 

 വിദ�ാർ�ികൾ�്  കളിമ�് നൽകുക. 

 കു�ികൾ�് ജി�യുെട േപര് അട�ിയ അ� ്നൽകുക. 

 കളിമ�് ഉപേയാഗി�് അ� ്നിറയ്�ാൻ കു�ികേളാട് ആവശ�െ�ടുക. 

 അ�് മിനി�ിന് േശഷം അ�് നീ�ം െചയ്ത് കളിമ�� െകാ�ു�ാ�ിയ  
ജി�യുെട േപര് പുറെ�ടു�ുക. 

 ജി�യുെട േപര് ത�ാറാ�ാനു� അവരുെട �ശമെ� അഭിന�ി�ുക. 

 അ��ാപിക വാ�ിൽ ഉൾെ�ടു�ിയിരി�ു� ചി��ൾ കാണി�ു 
കയും അത് എ�െന ഉ�രി�ണെമ�് വിശദീകരി�ുകയും െച���ു. 

 ജി�യുെട േപര് ത�ാറാ�ാനു� അവരുെട �ശമെ� അഭിന�ി�ുക. 

 ആവശ�മു�േ�ാെഴ�ാം ശാരീരികവും വാ�ാലു�തുമായ നിർേ�ശം നൽ 

കുക. 

 അ��ാപിക ദൗത�ം നട�ിലാ�ു�തിന് മു�് അത് നിർവഹി�ുകയും മാതൃ 

കയാ�ുകയും േവണം. 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

 ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 
േ�, അ�് 
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ഘ�ം III 

ആവർ�ി��� 

പരിശീലനം 
(Repeated Practice) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 

ൈനപുണ� വികാസം, ആശയ രൂപീകരണം, സാമൂഹിക 
ൈവദഗ്ധ�ം െമ�െ�ടു�ൽ. 

�പവർ�നം തറയിൽ എഴുതാം 

രീതി േ� േവ രീതി 

 

നിയമ�ൾ/ 
നടപടി�കമം 

 തറയിൽ വലിയ ദള�ള�� ഒരു വലിയ പുഷ്പം വരയ്�ുക. 

 വിദ�ാർ�ികെള 2 അംഗ�ൾ വീതമു� 8 �ഗൂ��കളായി മാ��ക. 

 ജി�യുെട േപരു� ഒരു േടാ�ണും �ാഷ് കാർഡും നൽകുകയും േടാ�ൺ ഏെത 

�ിലും ഇതളിേല�് എറിയാൻ ആവശ�െ�ടുകയും െച��ക. 

 ഇത് ഇതളിൽ വീണാൽ, �ഗൂ�ിെല ര�ാമെ� അംഗം തെ� േജാഡി�് നൽകിയ 

�ാഷ് കാർഡിൽ എഴുതിയിരി�ു� �പേത�ക ദള�ിൽ ജി�യുെട േപര് എഴുതണം. 

 േടാ�ൺ ഹാൻഡ്ലറും ൈറ�റും പരസ്പരം മാ�ി െഗയിം ആവർ�ി�ുക 

 മെ��ാ �ഗൂ��കള�മായും ഇത് ആവർ�ി�ുക. 

 വിദ�ാർ�ികൾ�് ശരിയായ ശ�ിയും േ�പാ�ാഹനവും നൽകുക. 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

േചാ�്, േടാ�ൺ, ഫ്ളാഷ് കാർഡ ്

 

 

 

ഘ�ം IV 
��വൻസി െച� ്                  

(Fluency Check) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 
ൈനപുണ� വികാസം, ആശയ രൂപീകരണം. 

�പവർ�നം പുസ്തക�ിൽ എഴുതാം   

രീതി  എഴു� ്

 

നിയമ�ൾ/ 
നടപടി�കമം 

 കു�ികൾ�് േപനയും പുസ്തകവും നൽകുക. 

 പുസ്തക�ിൽ ജി�യുെട േപര് എഴുതുക. 

 ഓേരാ കു�ിയും ഒേരേപാെല ആവർ�ി�ാൻ അനുവദി�ുക. 

 ആവശ�മു�േ�ാെഴ�ാം ശാരീരികവും വാ�ാലു�തുമായ നിർേ�ശ�ൾ നൽകുക. 

 ഓേരാരു�ർ�ും ശരിയായ ബലവും േ�പാ�ാഹനവും നൽകുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

 ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 

പുസ്തകം, േപന 
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ഘ�ം V 
െപാതുവൽ�രണം 

(Generalization) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ 
േമാേ�ാർ ൈനപുണ� വികാസം, ആശയ 

രൂപീകരണം. 

�പവർ�നം ചുമരിൽ എഴുതാം 

രീതി   �പവർ�ന രീതി 

നിയമ�ൾ/ 

നടപടി�കമം 

 കു�ികൾ�് െപയി��ംഗ് �ബഷും െപയി��ം നൽകുക. 

 െപയി��ംഗ് �ബഷ് എ�െന െപയി� ്ബ��ിൽ മു�ി അധിക െപയി� ്നീ�ം 
െച�ാെമ�് കാണി�ുക. 

 ചുവരിൽ ജി�യുെട േപര് എഴുതുക. 

 ഓേരാ കു�ിേയയും ഒേരേപാെല ആവർ�ി�ാൻ അനുവദി�ുക. 

 ആവശ�മു�േ�ാെഴ�ാം ശാരീരികവും വാ�ാലു�തുമായ നിർേ�ശ�ൾ നൽകുക. 

 ഓേരാരു�ർ�ും ശരിയായ പി�ുണയും േ�പാ�ാഹനവും നൽകുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

േനാ�് പുസ്തകം, െപയി��ംഗ് �ബഷ ്

 

 

 

ഘ�ം VI 

െതാഴിലധിഷ്ഠിത ഉത്പ� 
നിർ�ാണം 

(Vocational Product 
Preparation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ 
േമാേ�ാർ ൈനപുണ� വികാസം, ആശയ 

രൂപീകരണം. 

�പവർ�നം െനയിം േബാർഡ് നിർ�ാണം 

രീതി േ� േവ രീതി 

 

നിയമ�ൾ/ 

നടപടി�കമം 

 അ�് അടയാള�ിെ� ആകൃതിയിലു� കാർഡ്േബാർഡ് എടു�ുക 

 അതിൽ ജി�യുെട േപര് എഴുതുക  

 വാ�ുമായി ബ�െ�� ചി��ൾ എഴുതുേ�ാൾ ശ�മായ വാ�ാലു� നിർേ�ശ 
�ൾ നൽകുക 

 കു�ികൾ�് ഉചിതമായ നിർേ�ശ�ള�ം ബലെ�ടു�ലുകള�ം നൽകുക 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

 ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

േപ�ർ, കാർഡ് േബാർഡ,് �കേയാൺ, പശ 
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ഘ�ം VII 

 

മൂല�നിർ�യം 

(Evaluation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 
ൈനപുണ� വികാസം, ആശയ രൂപീകരണം. 

�പവർ�നം ക�ാടിയിൽ എഴുതാം 

രീതി  �പവർ�ന രീതി   

 

നിയമ�ൾ/ 

നടപടി�കമം 

• ഓേരാ വിദ�ാർ�ി�ും മു�ിൽ തൂ�ിയി�ിരി�ു� ഒരു ക�ാടിയും അയാൾ�് 

ഒരു മാർ�ർ േപനയും നൽകുക. 

• മാർ�ർ ഉപേയാഗി�് ക�ാടിയിൽ ജി�യുെട േപര് എഴുതാൻ ആവശ�െ�ടുക. 

• ഈ ഘ��ിൽ നിർേ�ശ�െളാ�ും നൽകരുത് 

• സംഭവി� െത��കൾ വിലയിരു�ുകയും അത് തിരു�ാനു� മാർഗ�ൾ 
നൽകുകയും െച��ക 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

ക�ാടി, മാർ�ർ 
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Appendix G3 

DEPARTMENT OF EDUCATION  
UNIVERSITY OF CALICUT 

FUNCTIONAL ARITHMETIC PERFORMANCE 
ENHANCEMENT PACKAGE 

 

Dr. A. Hameed Aiswarya M. 
Professor  Senior Research Fellow 
Department of Education Department of Education 
 

ബു�ിപരമായ െവ��വിളികൾ േനരിടു� കു�ികള�െട ഗണിത നിലവാരം  െമ�െ�ടു�ു�തിനു� ഒരു 

പാേ�ജാണിത.്  കു�ികള�െട ഗണിത നിലവാരം ഉയർ�ു�തിേനാെടാ�ം െതാഴിൽ അധിഷ്ഠിത 

ൈനപുണികൾ കൂടി െമ�െ�ടു�ു�തിന് ആവശ�മായ േ�പാ�ാഹനവും സഹായവും അധ�ാപകർ 

നൽേക�താണ്. 

�പധാന േമഖല   :  നിർ�ഹണ പരമായ ഗണിതം (Functional Arithmetic) 

ഉപേമഖ  : മുൻ ഗണിതാവേബാധം (Pre-Arithmetic) 

 കഴിവ്               : വലുതും െചറുതും തിരി�റിയൽ 

 

ഘ�ം I 
�പാരംഭ അവതരണം   

(Initial Presentation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ 

േമാേ�ാർ ൈനപുണ� വികാസം, ആശയ രൂപീകരണം. 

�പവർ�നം ര�ു താറാവുകള�െട കഥ 

രീതി കഥാ കഥന രീതി  

തിരെ�ടു� കഥ 

പ�് ഒരു അ� താറാവും അതിെ� കു�ു താറാവും താമസി�ിരു�ു. അ� താറാവ് 

അൽ�ം വലുതായിരു�ു, അതിെ� കു�ി വളെര െചറുതും മേനാഹരവുമായിരു�ു. ഒരു 

ദിവസം ഇരുവരും നീ�ാനും കളി�ാനും ഒരു കുള�ിേല�് േപായി. തുടർ�് മൂ�് 

കു�ികൾ �ലെ��ി. അവരിെലാരാൾ താറാവുകെള ക�് മേ�യാേളാട് പറ�ു. 

"അത് േനാ�.് ഒരു വലിയ താറാവും ഒരു െചറിയ താറാവും നീ�ു�ു. എെ�ാരു 

മേനാഹരമായ കാഴ്ച.“ ആ കൂ��ിൽ ഒരു വികൃതി�ാരൻ ഉ�ായിരു�ു. അവൻ ഒരു 

ക�് എടു� ് െചറിയ താറാവിന് േനെര എറി�ു. ഇത് ക� വലിയ അ� താറാവ് 

അവെന ആ�കമി�ാൻ േദഷ�േ�ാെട അവെ� അടുേ�� ്ഓടി. കു�ികെള�ാം േപടി�് 

ഓടി. മ���വർ വികൃതിയായ ആൺകു�ിെയ ശകാരി�ുകയും ഉപേദശി�ുകയും 

െചയ്തു, “ഇെതാരു െചറിയ താറാവ് ആെണ�ും ഇത് നി�െള ഒ�ും െച�ാൻ 

േപാകു�ിെ��ും നി�ൾ വിചാരിേ��ാം. പെ� കൂെട ഒരു വലിയ അ�യു�.് 

നി�ൾ അത് മറ�ിരി�ാൻ പാടി�. ഇത് െചറിയ താറാവിെന�ാൾ വലുതാണ്, അത ്

നി�ള�െട അടു� ്വ� ്നി�െള ആ�കമി�ാൻ സാധ�തയു�്. മ���വെര െചറുതും 

ദുർ�ലവുമാെണ�് കരുതി ഒരി�ലും ഉപ�ദവി�ാൻ �ശമി�രുത.് ഇത് നി�ൾ�് 

സ�യം വലിയ �പശ് ന�ൾ സൃഷ്ടിേ��ാം.” 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

അ� താറാവിെ�യും കു�് താറാവിെ�യും മാതൃകകൾ 
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ഘ�ം II 
വളർ�ൽ    
(Fostering) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

ചാലകപരമായ ൈനപുണ� വികസനം, ആശയ രൂപീകരണം. 

�പവർ�നം െ�ബയിൻ ജി�ും േ� േമാഡലിംഗും 

രീതി മൾ�ി െസൻസറി രീതി 

നിയമ�ൾ/ 

നടപടി�കമം 

ഘ�ം I 

 െ�ബയിൻ ജിം വ�ായാമം: തി�ിംഗ് ക�ാപ ്

ഘ�ം II  

 വിദ�ാർ�ികൾ�് േമാഡലിംഗ് കളിമ�് നൽകു�ു. 

 കളിമ�് ഉപേയാഗി�് എ�െന പ�് രൂപ�ൾ നിർ�ി�ാെമ�് അ��ാപിക കാണി 
�ു�ു 

 കളിമൺ പ�ുകൾ നിർമി�ാൻ കു�ികൾ�് ശാരീരിക േ�പാംപ്�് നൽകു�ു. 

 വലുതും െചറുതുമായ പ�് രൂപ�ൾ കു�ികൾ നിർമി�ു�ു. 

 ആവശ�മു�േ�ാെഴ�ാം അ��ാപിക ‘വലുത്, ‘െചറുത്’ എ�ീ വാ�ുകൾ ആവർ�ി 
�ു�ുെ��് ഉറ�ാ�ു�ു.  

 ആവശ�മു�േ�ാെഴ�ാം നിർേ�ശ�ള�ം ബലെ�ടു�ലുകള�ം നൽകു�ു. 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

േചാ�്, വൃ�ം, വിസിൽ 

 

 

 

ഘ�ം III 

ആവർ�ി��� 

പരിശീലനം 
(Repeated Practice) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 

ൈനപുണ� വികാസം, ആശയ രൂപീകരണം, സാമൂഹിക 
ൈവദഗ്ധ�ം െമ�െ�ടു�ൽ. 

�പവർ�നം ചാടാം കളി�ാം 

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 
നടപടി�കമം 

 പൂ�ള�െട ഇതള�കൾ േപാെല ഒരു വലിയ വൃ�വും െചറിയ വൃ�വും വരയ്�ുക 

 അ��ാപിക ‘വലുത’് എ�് പറയുേ�ാൾ, കു�ി വലിയ വൃ��ിേല�് ചാടണം. 

 അ��ാപിക  ‘െചറുത്’  പറയുേ�ാൾ, കു�ി െചറിയ വൃ��ിേല�് ചാടണം. 

 എ�ാ വിദ�ാർ�ികള�മായും ഇത് ആവർ�ി�ുക 

 ഒരു വിദ�ാർ�ി  കളിയിൽ  പെ�ടു�ുേ�ാൾ മ�് വിദ�ാർ�ികേളാട് ൈക�ടി�ാൻ 
ആവശ�െ�ടുക. 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

 ആക്ടിവി�ി റൂമിൽ വലുതും െചറുതുമായ  വൃ��ൾ 
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ഘ�ം IV 
��വൻസി െച� ്                  

(Fluency Check) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ 

േമാേ�ാർ ൈനപുണ� വികാസം, ആശയ രൂപീകരണം, 
സാമൂഹിക ൈവദഗ്ധ�ം െമ�െ�ടു�ൽ. 

�പവർ�നം മീൻ പിടി�ൽ 

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 

നടപടി�കമം 

 വിദ�ാർ�ികൾ�് ഒരു മ���ിെ� ആകൃതിയിൽ മുറി�തും ര�് അരികുകളിലും 
�ാ�ർ െചയ്തതുമായ േപ�ർ നൽകുക. 

 ത�ാറാ�ിയ കടലാസ് മ���ൾ വിവിധ വലു��ളിൽ ആയിരി�ണം (വലുതും 
െചറുതുമായ). 

 അതിെ� െകാള��ിൽ കാ�ം ഘടി�ി� ഒരു ചൂ� ത�ാറാ�ുക. 

 വലിയ മീനും െചറിയ മീനും പിടി�ാൻ വിദ�ാർ�ികേളാട് ആവശ�െ�ടുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 

 ചാർ�് േപ�ർ, കാ�ം, �ാ�ർ, വടി, നൂൽ  

 
 

 

ഘ�ം V 
സാമാന�വത്കരണം 

(Generalization) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 

ൈനപുണ� വികാസം, ആശയ രൂപീകരണം, സാമൂഹിക 

ൈവദഗ്ധ�ം െമ�െ�ടു�ൽ. 

�പവർ�നം  ആരാണ് വലുത?് ആരാണ് െചറുത്? 

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 

നടപടി�കമം 

 ഒരു ത�ിമ�നും നാര�യും വയ്�ുക, അവയിൽ നി�് വലുത് തിരി�റിയാൻ 

വിദ�ാർ�ിെയ സഹായി�ുക. 

 വിദ�ാർ�ികെള മു�േ��് െകാ�ുേപായി െചറിയ െചടിയും വലിയ മരവും 

തിരി�റിയാൻ ആവശ�െ�ടുക. 

 ഒരു വലിയ ഉ�ിയും െചറിയ ഉ�ിയും വയ്�ുക, അതിൽ നി�് വലുതും, െചറുതും 

തിരി�റിയാൻ വിദ�ാർ�ികെള സഹായി�ുക. 

�പവർ�നം ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 
ത�ിമ�ൻ, വലിയ ഉ�ി, െചറിയ ഉ�ി, െചറു നാര� 
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ഘ�ം VI 

െതാഴിലധിഷ്ഠിത 

ഉത്പ� നിർ�ാണം 
(Vocational Product 

Preparation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 
ൈനപുണ� വികാസം, ആശയ രൂപീകരണം, സാമൂഹിക 

ൈവദഗ്ധ�ം െമ�െ�ടു�ൽ. 

�പവർ�നം ചുമരല�ാരം 

രീതി കലാ കരകൗശല രീതി 

നിയമ�ൾ/ 
നടപടി�കമം 

 വലിയ ഹൃദയ�ിെ�യും െചറിയ ഹൃദയ�ിെ�യും ആകൃതിയിൽ കാർഡ് േബാർഡ് 

മുറി�ുക. ഹൃദയ�ിെ� ആകൃതിയുെട വശ�ളിൽ പശ  േത�ുക. 

 പശയുെട മുകളിൽ ഒറിഗാമി േപ�ർ ഉറ�ി�ുക. 

 ഒറിഗാമി േപ�റിെ� മെ�ാരു ഷീ�് എടു�് ചതുരാകൃതിയിലു�വയായി മുറി�ുക. 

 ഇത് നാലായി മട�ി നടുവിൽ ഒരു ക�് ആ�ുക. 

 ഇേ�ാൾ ഒറിഗാമി ഷീ�് പൂ�ള�െട ഇതള�കൾ േപാെലയായിരി�ും. 

 ഇതുേപാെല 5-6 പൂ�ൾ ത�ാറാ�ുക. 

 ഹൃദയ�ിെ� ആകൃതിയിൽ ഇത് ശരിയാ�ുക. 

 േപ�ർ പൂ�ൾ ഉപേയാഗി�് എ�ാ വശ�ള�ം  പൂരി�ി�ുക. 

 ഹൃദയ�ിെ� ആകൃതിയുെട അ�ഗ�ിൽ ഒരു തൂ�ു ഘടി�ി�ുക. 

 വലുതും െചറുതുമായ ഒ�് ത�ാറാ�ുക. ഉണ�ാൻ സൂ�ി�ുക. 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

ചുവ� ഒറിഗാമി േപ�ർ, പ� ഒറിഗാമി േപ�ർ, പശ, െസേ�ാ േട�.് 

 

 

 

ഘ�ം VII 
മൂല�നിർ�യം 

(Evaluation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 
ൈനപുണ� വികാസം, ആശയ രൂപീകരണം, സാമൂഹിക 

ൈവദഗ്ധ�ം െമ�െ�ടു�ൽ. 

�പവർ�നം ചി�ത വലു�ം തിരി�റിയൽ  

രീതി േ� േവ രീതി 

 

 

 

നിയമ�ൾ/ 
നടപടി�കമം 

 വലുതും െചറുതുമായ വസത്ു�ള�െട ചി�ത�ൾ വിദ�ാർ�ികള�െട മു�ിൽ 

അവതരി�ി�ുക. 

 വലിയ വസ് തു�ൾ കാണി�ുേ�ാൾ ൈകകൾ ഉയർ�ി�ിടി��െകാ�് ഉറെ� ‘വലുത ്

’എ�് പറയാൻ വിദ�ാർ�ികേളാട് ആവശ�െ�ടുക. 

 െചറിയ വസ്തു�ൾ കാണി�ുേ�ാൾ ൈകകൾ ഉയർ�ി�ിടി��െകാ�് ഉറെ� 

‘െചറുത്’ എ�് പറയാൻ വിദ�ാർ�ികേളാട ്ആവശ�െ�ടുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

വലുതും െചറുതുമായ വസ്തു�ള�െട ചി�ത�ൾ 
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ഉപൈനപുണി  2: ൈദർഘ�േമറിയതും �ഹസ�വുമായ തിരി�റിയൽ 

 

�പധാന േമഖല     :   നിർ�ഹണ പരമായ ഗണിതം (Functional Arithmetic) 

ഉപേമഖല     :  മുൻ ഗണിതാവേബാധം (Pre-Arithmetic) 

  കഴിവ ്                 :  ൈദർഘ�േമറിയതും �ഹസ�വുമായ തിരി�റിയൽ 

 

ഘ�ം I 
�പാരംഭ അവതരണം   (Initial 

Presentation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ 
േമാേ�ാർ ൈനപുണ� വികാസം, ആശയ രൂപീകരണം. 

�പവർ�നം ഒയാസിസ് റിേല 

രീതി �പവർ�നെ� അടി�ാനമാ�ിയു� കഥ പറയൽ 

 

തിരെ�ടു� 
കഥ 

ചി�ുവും മി�ുവും കൂ��കാരായിരു�ു. ഒരി�ൽ ചി�ുവിനു ഒരു വടി കി�ി. ചി�ു 

മി�ുവിേനാട് പറ�ു.''േനാ�ു മി�ു ന� നീളമു�  ഒരു വടി. ഇത് െവ� ്നമു�് ഒയാസിസ് 
റിേല  കളി�ാേലാ ". ഒയാസിസ്  റിേലേയാ  .. അെത�ാ? മി�ുവിന് മന�ിലായേത ഇ�. 

കൂ��കാെര .. നി�ൾ�്  അറിയാേമാ ഒയാസിസ്  റിേല എ�ാെണ�്? വരൂ നമു�് കളി�ാം 

 വിദ�ാർ�ികെള 8 അംഗ�ൾ വീതം ഉൾെ�ടു� ര�് �ഗൂ��കളായി തിരി�ുക 

 അവെയ ര�് വ�ത�സ്ത വരികളായി നിൽ�ുക. ആദ� വരിയുെട ഒര��് ഒരു 
വിദ�ാർ�ി�് ഒരു നീ�  വടി നൽകുകയും അത് വരിയിെല മ�് വ��ികൾ�് 

ൈകമാറാൻ ആവശ�െ�ടുകയും െച��ക. 

 വരിയുെട അവസാനം നിൽ�ു� ആള�െട സമീപം ഒരു ഒയാസിസ് െവ�ുക 

 നീ� വടി എ�ാവരും ൈകമാറുക. അവസാനം നിൽ�ു� ആള�െട അടു� 
എ�ുേ�ാൾ വടി ഒയാസിസിൽ കു�ുക. 

 അടു�തായി, ര�ാമെ� �ഗൂ�ിെ� ഒര��ു� ഒരു വിദ�ാർ�ി�് ഒരു നീളം 
കുറ� വടിനൽകണം, ഒ�ം വരിയിെല മ�് വ��ികൾ�് ൈകമാറാൻ അവേനാട് 

ആവശ�െ�ടുക. 

 നീളം കുറ� വടി എ�ാവരും ൈകമാറുക. അവസാനം നിൽ�ു� ആള�െട അടു� 

എ�ുേ�ാൾ വടി ഒയാസിസിൽ കു�ുക. 

 ആവശ�മു�േ�ാെഴ�ാം അ��ാപിക  ‘നീളം  കൂടിയത്’, ‘നീളം കുറ�ത്’ എ�ീ വാ� ്
ആവർ�ി�ു�ുെ��് ഉറ�ാ�ുക. 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 

 നീളം കുറ� വടി, നീളം  കൂടിയ വടി, ഒയാസിസ് 
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ഘ�ം II 
വളർ�ൽ    

(Fostering) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

ചാലകപരമായ ൈനപുണ� വികസനം, ആശയ രൂപീകരണം. 

�പവർ�നം െ�ബയിൻ ജിം വ�ായാമം, േ� േമാഡലിംഗ് 

രീതി മൾ�ി െസൻസറി 

 ഘ�ം I :   െ�ബയിൻ ജിം വ�ായാമം:- തി�ിംഗ്  ക�ാപ്      

ഘ�ം II : േ� േമാഡലിംഗ ്

 വിദ�ാർ�ികൾ�് കളിമ�് നൽകുക. 

 കളിമ�് ഉപേയാഗി�് നീളമു� നൂലിെ� ആകൃതികൾ നിർ�ി�ു�ത് എ�െനെയ� ്
അ��ാപിക കാണി�ു�ു. 

 കളിമൺ നൂലുകൾ നിർ�ി�ാൻ കു�ികൾ�് ശാരീരിക േ�പാംപ്�് നൽ 
കു�ു. 

 നീളമു�തും െചറുതുമായ കളിമൺ നൂലുകൾ ഉ�ാ�ുക. 

 ആവശ�മു�േ�ാെഴ�ാം അ��ാപിക നീളം  കൂടിയത് നീളം കുറ�ത് എ�ീ വാ�ുകൾ 
ആവർ�ി�ു�ുെവ�് ഉറ�ാ�ുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

കളിമ�്, പാ�തം 

 

 

 

ഘ�ം III 
ആവർ�ി��� 

പരിശീലനം (Repeated 

Practice) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 
ൈനപുണ� വികാസം, ആശയ രൂപീകരണം, സാമൂഹിക 

ൈവദഗ്ധ�ം െമ�െ�ടു�ൽ. 

�പവർ�നം ഫിംഗർ െപയി��ംഗ് 

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 
നടപടി�കമം 

 ഓേരാ കു�ി�ും ഒരു വൃ�ം വര�  േപ�ർ നൽകുകയും അവെ� വിരൽ ഉപേയാഗി�് 
സൂര� രശ്മികൾ വരയ്�ാൻ അവെന േ�പരി�ി�ുകയും െച��ക. 

 ഓേരാരു�ർ�ും ഒരു ക�് െപയി� ്െകാടു�ുക, ആ െപയി��ൽ ചൂ�ുവിരൽ 
മു�ുവാൻ അവേരാട് ആവശ�െ�ടുക. 

 വൃ��ിന ്ചു��ം നീളം  കൂടിയതും   കുറ�തുമായ കിരണ�ൾ എ�െന 
വരയ്�ാെമ�് കാണി�ുക. 

 ആവശ�മു�േ�ാെഴ�ാം  ‘നീളം  കൂടിയത്’, ‘നീളം കുറ�ത്’ എ�ീ വാ�ുകൾ ആവർ 
�ി�ു�ുെ��്  ഉറ�ാ�ുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

  െപയി�,് േപ�ർ 
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ഘ�ം IV 
��വൻസി െച� ്                   

(Fluency Check) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

ൈഫൻ േമാേ�ാർ ൈനപുണ� വികാസം, 

സാമൂഹിക കഴിവുകൾ. 

�പവർ�നം മീൻ പിടി�ു� കളി 

രീതി േ� േവ  രീതി 

നിയമ�ൾ/ 

നടപടി�കമം 

 മ���ിെ� രൂപ�ിൽ മുറി� ചാർ�് േപ�റുകൾ വിദ�ാർ�ികൾ�് നൽകുക.  

 കടലാസ് മ���ൾ�്  ഇരുവശ�ും �ാ�ർ അടി�ുക 

 ത�ാറാ�ിയ കടലാസ് മ���ൾ വിവിധ നീള�ിൽ (നീളം  കൂടിയത് നീളം 
കുറ�ത്) ആയിരി�ണം. 

 ഒരു കാ�ം  ഘടി�ി� ഒരു ചു� ത�ാറാ�ുക. 

 നീളം  കൂടിയ മ��വും നീളം  കുറ�  മ��വും പിടി�ാൻ വിദ�ാർ�ികൾ�് 
പരിശീലനം നൽകുക. 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

ചാർ�് േപ�ർ, കാ�ം, �ാ�ർ, വടി, നൂൽ  

 

 

 

ഘ�ം V 
സാമാന�വത്കരണം 

(Generalization) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 
ൈനപുണ� വികാസം, ആശയ രൂപീകരണം, സാമൂഹിക 

ൈവദഗ്ധ�ം െമ�െ�ടു�ൽ. 

�പവർ�നം  അടു�ള കളി 

രീതി േ� േവ  രീതി 

 

നിയമ�ൾ/ 

നടപടി�കമം 

 ഒരു മുരി�േ�ാലും െവ��യും  വയ്�ുക, അതിൽ നി�് നീളമു�ത് തിരി�റിയാൻ 
വിദ�ാർ�ിെയ സഹായി�ുക. 

 ഒരു ബീൻസും കാര��ം വയ്�ുക, അവയിൽ നി�് നീളo കുറ� ഒ�് തിരി�റിയാൻ 
വിദ�ാർ�ിെയ സഹായി�ുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

ബീൻസും കാര��ം, മുരി�േ�ാലും െവ��യും   
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ഘ�ം VI 
െതാഴിലധിഷ്ഠിത ഉത്പ� 

നിർ�ാണം 

(Vocational Product Preparation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

ൈഫൻ േമാേ�ാർ ൈനപുണ� വികാസം, 

സാമൂഹിക കഴിവുകൾ. 

�പവർ�നം േപ�ർ േപന നിർ�ാണം 

രീതി കലാ കരകൗശല രീതി 

നിയമ�ൾ/ 

നടപടി�കമം 

 ഒരു റീഫിൽ എടു�ുക 

 കളർ േപ�ർ ഉപേയാഗി�് പൂർ�മായും മൂടുക 

 പശ ഉപേയാഗി�് ഒ�ി�ുക 

 ഒരു െതാ�ിയുെട ആകൃതിയിൽ േപ�ർ െക�ി ഒരു  േപനയുെട  േടാപ് ത�ാറാ�ുക 

 നീളം  കൂടിയതും    കുറ�തുമായ  േപനകൾ   ത�ാറാ�ുക 

 ആവശ�മു�േ�ാെഴ�ാം അ��ാപിക നീളം  കൂടിയതും നീളം കുറ�തുമായ എ�ീ 
വാ�് ആവർ�ി�ു�ുെവ�് ഉറ�ാ�ുക 

 ആവശ�മു�ിടെ��ാം ശാരീരികവും വാ�ാലു�തുമായ നിർേ�ശ�ൾ നൽകുക 

 ഉചിതമായ ബലെ�ടു�ലുകൾ നൽകിയി��െ��് ഉറ�ാ�ുക 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

േപന, റീഫിൽ, േപ�ർ, പശ 

 

 

ഘ�ം VII 
മൂല�നിർ�യം 

(Evaluation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 
ൈനപുണ� വികാസം, ആശയ രൂപീകരണം, സാമൂഹിക 

ൈവദഗ്ധ�ം െമ�െ�ടു�ൽ. 

�പവർ�നം ചി�ത വലു�ം തിരി�റിയൽ കളി 

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 

നടപടി�കമം 

 നീളം  കൂടിയ വസ്തു�ള�െടയും  നീളം  കുറ� വസ്തു�ള�െടയും  ചി�ത�ൾ 
വിദ�ാർ�ികൾ�് മു�ിൽ അവതരി�ി�ുക. 

 നീളം  കൂടിയ വസ്തു�ള�െട  ചി�ത�ൾ കാണി�ുേ�ാൾ ൈകകൾ ഉയർ�ി 
‘നീളമു�ത’് എ�് ഉറെ� പറയാൻ വിദ�ാർ�ികേളാട് ആവശ�െ�ടുക. 

 നീളം  കുറ� വസ്തു�ള�െട ചി�ത�ൾ കാണി�ുേ�ാൾ ൈകകൾ  ഉയർ�ി ‘നീളം  
കുറ�ത്’ എ�് ഉറെ� പറയാൻ വിദ�ാർ�ികേളാട് ആവശ�െ�ടുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

നീളം  കൂടിയ വസ്തു�ള�െടയും  നീളം  കുറ� വസ്തു�ള�െടയും  ചി�ത�ൾ 
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ഘ�ം I 

�പാരംഭ 

അവതരണം   

(Initial 
Presentation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 

ൈനപുണ� വികാസം, ആശയ രൂപീകരണം. 

�പവർ�നം രാജാവും രാ�ിയും 

രീതി േ� േവ  രീതി 

തിരെ�ടു� കഥ 

 മുറിയിൽ വലുതും െചറുതുമായ ര�ു വൃ��ൾ വരയ്�ുക,  

 ‘കൂടുതൽ’ പ�ുകൾ വലിയ വൃ��ിലും ‘കുറവ്’ പ�ുകൾ െചറിയ 
വൃ��ിലും വയ്�ുക. 

 വിദ�ാർ�ികെള രാജാ��ാരുെടയും രാ�ികള�െടയും ര�് �ഗൂ��കളായി 
വിഭജി�ുക. രാജാവിന് കിരീടവും രാ�ി�് റിബണും നൽകുക. 

 അ��ാപിക വിസിൽ അടി�ുേ�ാൾ 'കൂടുതൽ പ�ുകൾ' ഉ� വലിയ 
വൃ��ിേല� ്േപായി ഒരു പ�് എടു�ാൻ രാജാവിേനാട് ആവശ� 

െ�ടുക.  

 രാജാവ് 'കൂടുതൽ' പ�ുകൾ ഉ� വൃ��ിേല� ്േപാകുേ�ാൾ 

അ��ാപിക 'കൂടുതൽ' എ� ആശയം ആവർ�ി�ണം. 

 രാ�ി കുറവ് പ�ുകൾ 'ഉ� വലിയ വൃ��ിേല� ്' േപാകു 
േ�ാൾ അ��ാപിക കുറവ് എ� ആശയം ആവർ�ി�ണം. 

 എ�ാ രാജാ��ാേരാടും രാ�ികേളാടും ഒേര �പവർ�നം ആവർ 
�ി�ുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 
ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 
േചാ�്, വൃ�ം, വിസിൽ, കിരീടം, റിബൺ 
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ഉപൈനപുണി  3:  കൂടുതലും കുറവും തിരി�റിയൽ 

�പധാന േമഖല       : നിർ�ഹണ പരമായ ഗണിതം (Functional Arithmetic) 

ഉപേമഖല       : മുൻ ഗണിതാവേബാധം (Pre-Arithmetic) 

കഴിവ്        : കൂടുതലും കുറവും തിരി�റിയൽ 

 

ഘ�ം II 
വളർ�ൽ    

(Fostering) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

ചാലകപരമായ ൈനപുണ� വികസനം, ആശയ രൂപീകരണം 

�പവർ�നം െ�ബയിൻ ജി�ും േ� േമാഡലിംഗും 

രീതി മൾ�ി െസൻസറി രീതി 

നിയമ�ൾ/ 

നടപടി�കമം 

ഘ�ം I  :  െ�ബയിൻ ജിം വ�ായാമം : തി�ിംഗ് ക�ാപ ്

ഘ�ം II :  േ� േമാഡലിംഗ ്

 വിദ�ാർ�ികൾ�് േമാഡലിംഗ് കളിമ�് നൽകുക. 

 കളിമ�് ഉപേയാഗി�് എ�െന പ�് രൂപ�ൾ ഉ�ാ�ാെമ� ് അ��ാപിക കാണി 
�ു�ു. 

 കളിമൺ പ�ുകൾ ഉ�ാ�ാൻ കു�ികൾ�് ശാരീരിക േ�പാംപ്�് നൽകുക. 

 നിർമി� പ�ുകൾ കൂടുതൽ കുറവ് എ� ്േവർതിരി�ു�ു. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 
ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 
കളിമ�്, പാ�തം 

 

 

ഘ�ം III 

ആവർ�ി��� 

പരിശീലനം 
(Repeated Practice) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 

ൈനപുണ� വികാസം, ആശയ രൂപീകരണം, സാമൂഹിക 
ൈവദഗ്ധ�ം െമ�െ�ടു�ൽ. 

�പവർ�നം ൈക��ിെകാ�ു� ചി�തരചന 

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 

നടപടി�കമം 

 ഓേരാ കു�ി�ും  ര�ു േപ�ർ വീതം  നൽകുക. 

 കു�ി�് ഒരു ക�് െപയി� ്നൽകുകയും അവെ� ൈക��ിയിൽ കുറ� ്െപയി� ്ഇടാൻ 
ആവശ�െ�ടുകയും െച��ക. 

 ചായം പുര�ിയ ൈക��ി  കടലാസിനു  മുകളിൽ  പതി�ി�ുക. 

 ത�വിരലിെ� ആകൃതി�ു മുകളിൽ േകാഴിയുെട തല�ാവിനു  സമാനമായ ചി�തം  
വരയ്�ുക.  

 ഇ�പകാരം  അ�ിലധികം േകാഴികെള ഒരു കടലാ�ിൽ വരയ്�ു 
വാൻ വിദ�ാർ�ികൾ�് പരിശീലനം നൽകുക.  

 മെ�ാരു കടലാ�ിൽ 2 േകാഴികെള ഇേത രീതിയിൽ വരയ് �ുവാനു� പരിശീലനം 

നൽകുക.  

 ഈ ര�ു കടലാസുകളിൽ നി�ും കൂടുതൽ േകാഴികൾ ഏത് കടലാസിലാെണ�്  

തിരി�റിയാൻ  വിദ�ാർ�ികൾ�് പരിശീലനം നൽകുക 

 ഇേത രീതി ‘കുറവ്’  എ� ആശയം പഠി�ി�ു�തിനും ആവർ�ി�ുക 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 
ദൃശ�, �ശാവ�,സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

കടലാ�,് െപയി� ്



Impact of Functional Academic Remedial Package 

 

ഘ�ം IV 
��വൻസി െച� ്                  

(Fluency Check) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 

ൈനപുണ� വികാസം, ആശയ രൂപീകരണം, സാമൂഹിക 
ൈവദഗ്ധ�ം െമ�െ�ടു�ൽ. 

�പവർ�നം മീൻ പിടി�ൽ കളി 

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 

നടപടി�കമം 

 വിദ�ാർ�ികൾ�് ഒരു മ���ിെ� ആകൃതിയിൽ മുറി�തും ര�് അരികുകളിലും 

�ാ�ർ െചയ്തതുമായ കടലാസുകൾ നൽകുക. 

 െകാള��ിൽ കാ�ം ഘടി�ി� ഒരു ചൂ� ത�ാറാ�ുക. 

 ര�് സ�ികൾ േമശ��റ�് വയ�്ുക, ഒരു സ�ിയിൽ കൂടുതൽ കടലാസ് മ��വും 
മേ� സ�ിയിൽ കുറ�് കടലാസ് മ��വും ഇടുക. 

 കൂടുതൽ മ��ം അട�ിയ സ�ിയിൽ നി�് മീൻ പിടി�ാൻ വിദ�ാർ�ിേയാട് 
ആവശ�െ�ടുക. 

 കുറ� മ���ിെ� സ�ിയിലും ഇത് ആവർ�ി�ുക. 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 
ചാർ�് േപ�ർ, കാ�ം, �ാ�ർ, വടി, നൂൽ 

 

 

ഘ�ം V 
സാമാന�വത്കരണം  

(Generalization) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

ആശയ രൂപീകരണം. 

�പവർ�നം  േശഖരി�ാം, സൂ�ി�ാം 

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 

നടപടി�കമം 

 8  പ�ത�ളിൽ െചറുപയർ എടു�് മുറിയുെട ഒരു വശ�് വയ്�ുക 

 മുറിയുെട മറു വശ�് ശൂന�മായ 8 പ�ത�ൾ വയ്�ുക. 

 ര�് പ�ാളികൾ വീതമു� 8 �ഗൂ��കളായി വിദ�ാർ�ികെള വിഭജി�ുക. 

 ഒരു പ�ാളി തെ� അനുബ� പാ�ത�ിൽ നി�് ഒരു ക�് െചറുപയർ എടു�് 
അവെ� േജാഡി�് നൽകണം. 

 േജാഡി   െചറുപയർ സ�ികരി�് േനെര എതിർവശ�് സൂ�ി�ിരി�ു�  മേ� 
പാ�ത�ിൽ  ഓടിെ��് ഇടുക. 

 അ��ാപിക  വിസിൽ അടി�ു�ത് വെര േജാഡി അത് ആവർ�ി�ണം. 

 എ�ാ �ഗൂ��കള�ം ഒേര സമയം ഈ �പവർ�ന�ിൽ പെ�ടു�ണം. 

 എ�ാ പാ�ത�ള�ം  അള�ാൻ വിദ�ാർ�ികേളാട് ആവശ�െ�ടുകയും ഏത് പാ�ത 
�ിലാണ് കൂടുതൽ ലഭി�െത�ും ഏതിലാണ് കുറവ് ഉ�െത�ും പരിേശാധി 

�ുക. 

 ആവശ�മു�േ�ാെഴ�ാം നിർേ�ശ�ൾ നൽകുക. 

 ൈദനംദിന ജീവിത�ിൽ പരിചിതമായ മ�� വസത്ു�ൾ ഉപേയാഗി�് കളി ആവർ 
�ി�ുക. 

�പവർ�നം ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

െചറുപയർ, പാ�ത�ൾ 
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ഘ�ം VI 

െതാഴിലധിഷ്ഠിത 
ഉത്പ� നിർ�ാണം 

(Vocational Product 
Preparation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 
ൈനപുണ� വികാസം, ആശയ രൂപീകരണം, സാമൂഹിക 

ൈവദഗ്ധ�ം െമ�െ�ടു�ൽ. 

�പവർ�നം േബാ�ിൽ ആർ� ്

രീതി കലാ കരകൗശല രീതി 

 

 

 

നിയമ�ൾ/ 
നടപടി�കമം 

 സുതാര�മായ ര�് കു�ികൾ എടു�ുക. 

 കുറ�് ക��കൾ എടു�ുക. 

 ഒരു ബീ�ർ െപയി� ്എടു�ുക. 

 െപയി��ൽ ക��കൾ മു�ു�തിന് വിദ�ാർ�ികേളാട് ആവശ�െ�ടുക. 

 െപയി� ്െചയ്ത ക��കൾ പുറെ�ടു�് ഉണ�ാൻ അനുവദി�ുക. 

 ഉണ�ിയ േശഷം ഒരു കു�ി എടു�് അതിൽ കൂടുതൽ ക��കൾ ഇടുക. 

 േശഷം  മെ�ാരു കു�ി എടു�് അതിൽ കുറ�് ക��കൾ ഇടുക. 

 കു�ിയുെട വായ ഗിൽ�്  േപ�ർ െകാ�് അല�രി�ുക. 

 കൂടുതൽ ക��കള�ം കുറ� ക��കള�ം ഉ�  കു�ി തിരി�റിയാൻ കു�ികെള സഹായി 
�ുക. 

 നിറമു� ക��കൾ െകാ�് അല�രി� ഈ കു�ികൾ മേനാഹരമായ സീലിംഗുകളായി 
ഉപേയാഗി�ാം,. 

 ഇത് നെ�ാരു വരുമാന മാർ�മാണ്. 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

കു�ി, ക��കൾ, ഗിൽ�്  േപ�ർ, െപയി� ്

 

 

ഘ�ം VII മൂല�നിർ�യം (Evaluation) 
ആർ�ിേ��ു� മ�� കഴിവുകൾ 

ആശയ രൂപീകരണം. 

�പവർ�നം ൈകയുയർ�ി  കളി�ാം 

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 

നടപടി�കമം 

 വിദ�ാർ�ികെള മൂ�് �ഗൂ��കളായി തിരി�ുക. 

 മുറിയിൽ മൂ� ്വൃ��ൾ വരയ്�ുക. 

 ഒരു  വൃ��ിൽ  10  വിദ�ാർ�ികെള  നിർ�ുക. മെ�ാരു വൃ��ിൽ  5 വിദ�ാർ�ിക 
െള  നിർ�ുക.  

 ര�ു വൃ��ൾ�ും നടുവിലായി റഫറിയായ ഒരു കു�ിെയ നിർ�ുക.  

 അ��ാപിക  ൈക ഉയർ�ുവാൻ പറയുേ�ാൾ ര�ു വൃ��ളിേലയും  എ�ാ കു�ികള�ം 
ൈക ഉയർ�ുക.  

 റഫറിയായ  കു�ി ഏതു വൃ��ിലാണ് കൂടുതൽ ൈകകൾ എ�് പറയുക. ഇേത  രീതിയിൽ 
കുറവ് ൈകകള�� വൃ�വും  റഫറി കെ�േ��താണ.് 

 എ�ാ  വിദ�ാർ�ികൾ�ും റഫറിയാവാൻ അവസരം നൽകുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

വൃ��ൾ, വിസിൽ, േചാ� ്
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ഉപൈനപുണി 4: ആകൃതി തിരി�റിയൽ 

�പധാന േമഖല      :  നിർ�ഹണ പരമായ ഗണിതം (Functional Arithmetic) 

ഉപേമഖല            :  മുൻ ഗണിതാവേബാധം (Pre-Arithmetic) 

കഴിവ്              : ആകൃതി തിരി�റിയൽ 

 

ഘ�ം I 
�പാരംഭ അവതരണം 

(Initial Presentation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ 

േമാേ�ാർ ൈനപുണ� വികാസം, ആശയ രൂപീകരണം. 

�പവർ�നം �കിസ്മസ് സ�ാനം 

രീതി കഥാ കഥന രീതി  

 

 

 

 

 

 

 

തിരെ�ടു� 
കഥ 

ഇത ്ര� ്സുഹൃ�ു�ള�െട കഥയാണ്. �കിസ്മസ് രാവിൽ എ�ാവരും പരസ്പരം സ�ാന�ൾ 

ൈകമാറു� തിര�ിലായിരു�ു. ചി�ു, മി�ു എ�ീ േപരു� ര� ് സുഹൃ�ു�ള�ം 

സ�ാന�ൾ ൈകമാറാൻ തീരുമാനി��. ചി�ു മി�ുവിേനാട ് പറ�ു “നമു� ് നാെള 
സ�ാന�ൾ ൈകമാറാം. ഞാൻ നിന� ് ഒരു മേനാഹരമായ േപന തരാം''. സ�ാനം 

കി�ിയതിൽ മി�ുവിന ് വ�ാ� സേ�ാഷം േതാ�ിെയ�ിലും പകരം എ� ് സ�ാനം 
െകാടു�ും എ�ായിരു�ു അവള�െട മന�ിൽ. ര�ു േപരും വീ�ിേല� ് േപായി. മി�ുവിെ� 

അ� േചാദി��, "ഏയ് മി�ു, നീ വളെര ദുഃഖിതയായി കാണെ�ടു�ു, എ�ാണ് കാര�ം? ’ മി�ു 
മറുപടി പറ�ു, “അേ�, എനി�് നാെള ചി�ുവിന ് ഒരു �കിസ്മസ് സ�ാനം നൽകണം. 

പേ� എ�് നൽകണെമ� ്എനി�റിയി�. മി�ുവിെ� അ� പറ�ു, ‘മി�ൂ വിഷമി��. 
നമു�് ഒരു �കിസ്മസ് കാർഡ ് ഉ�ാ�ാം, �തിേകാണ�ള�ം വൃ��ള�ം ഉപേയാഗി� ്

�കിസ്മസ് കാർഡ് ഉ�ാ�ാൻ അ� നി�െള സഹായി�ും.’’ മി�ു വളെര 
സേ�ാഷവതിയായി. െകാ�ാം അെതാരു ന� ആശയമാണ"്  അ� പറ�ു. “ആദ�ം ഒരു 

കാർഡ് േബാർഡ് എടു�് നടു�് മട�ണം. എ�ി�് ഇതുേപാെല ഒരു വൃ�ാകൃതി ഉ�ാ�ുക. 
കാർഡ്േബാർഡ് ഷീ�ിൽ ഒ�ി�ുക. ആ വൃ�ാകൃതിയിേല� ് ക��കൾ, മൂ�്, വായ, െചവി 

എ�ിവ വരയ്�ുക. എ�ി�് ഇതുേപാെല ഒരു �തിേകാണാകൃതി ത�ാറാ�ുക. ഒരു െതാ�ി 
േപാെല വൃ��ിെ� മുകൾ ഭാഗ� ് ഒ�ി�ുക. �കിസ് മസ് പാ�യ് െ�ാ�മു� ഞ�ള�െട 

�കിസ് മസ ് കാർഡ ് ത�ാറാണ.്  ഞ�ള�െട �തിേകാണവും വൃ�വും  �കിസ് മസ് പാ�െയ 
ഉ�ാ�ാൻ ഞ�െള സഹായി��” മി�ു വളെര സേ�ാഷവതിയായി, �കിസ്മസ ്

പാ�െയെ�ാ� ്മെ�ാരു �കിസ്മസ് കാർഡ് ഉ�ാ�ി. ആ �പവർ�ന�ിലൂെട �തിേകാണവും 
വൃ�വും തിരി�റിയാൻ അവൾ പഠി��. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

   ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

കാർഡ്േബാർഡ്, ക�തിക, പശ 

 

 

 

 

 

 

 

 

 

 



Impact of Functional Academic Remedial Package 

 

ഘ�ം II 
വളർ�ൽ    
 (Fostering) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

ചാലകപരമായ ൈനപുണ� വികസനം, ആശയ രൂപീകരണം. 

�പവർ�നം െ�ബയിൻ ജിം ;  ആം  െപയി��ംഗ് (Energy yawn) 

രീതി മൾ�ി െസൻസറി രീതി 

നിയമ�ൾ/ 
നടപടി�കമം 

 ഘ�ം I 

 ആം  െപയി��ംഗ് എ�് േപരി�ിരി�ു� െ�ബയിൻ ജിം വ�ായാമം കു�ികൾ�് 
പരിശീലി�ിേ��തു�് 

 ഘ�ം II 

 ഓേരാ കു�ി�ും  �തിേകാണ�ിെ� െ�ഫയിമു� ഒരു േപ�ർ നൽകുക. 

 കു�ി�് ഒരു േ��് െപയി� ്െകാടു�ുക. 

 െപയി��ൽ േകാ�ൺ മു�ാൻ ആവശ�െ�ടുക.  

 �തിേകാണ�ിെ� െ�ഫയിമിനു�ിൽ െപയി� ്െകാടു�ുക. 

 അതിന് �തിേകാണം എ� ്േപര് നൽകുകയും എ�ാ കു�ികെളയും അത് ആവർ�ി 
�ാൻ അനുവദി�ുകയും െച��ക 

 കഴിയു�ിടേ�ാളം നിര�രമായ േ�പാ�ാഹനവും ശ�ിെ�ടു�ലും നൽകുക. 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

െപയി�,് േപ�ർ, േകാ�ൺ 

 

 

 

ഘ�ം III 
ആവർ�ി��� 

പരിശീലനം 

(Repeated Practice) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 
ൈനപുണ� വികാസം, ആശയ രൂപീകരണം, സാമൂഹിക 

ൈവദഗ്ധ�ം െമ�െ�ടു�ൽ. 

�പവർ�നം നൃ�ം 

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 
നടപടി�കമം 

 ആക്ടിവി�ി റൂമിൽ ഒരു വലിയ �തിേകാണവും ഒരു വൃ�വും വരയ�്ുക. 

 അ�് �തിേകാണ�ള�ം അ�് വൃ��ള��  ഒരു പാ�തം സൂ�ി�ുക. 

 വിദ�ാർ�ികെള 8 അംഗ�ൾ വീതമു� ര� ്�ഗൂ��കളാ�ുക. 

 അ��ാപിക വിസിൽ അടി�ുേ�ാൾ, പാ�ത�ിൽ നി�് �തിേകാണ�ള�ം വൃ��ള�ം 
എടു�് ആക്ടിവി�ി റൂമിൽ ഉചിതമായ പാ�ത�ിൽ സൂ�ി�ണം. 

 എ�ാ കു�ികെളയും കളിയിൽ പെ�ടു�ാൻ അനുവദി�ുക. 

 ആവശ�മു�േ�ാെഴ�ാം ശാരീരികവും വാ�ാലു�തുമായ നിർേ�ശ�ൾ നൽകുക 

 മതിയായ ബലെ�ടു�ലുകൾ നൽകുക. 

 ഈ കളി നിരവധി തവണ ആവർ�ി�ാം. 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

കാർഡ്േബാർഡ്,  പാ�തം, വിസിൽ 
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ഘ�ം IV 
��വൻസി െച� ്                  

(Fluency Check) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

ൈഫൻ േമാേ�ാർ ൈനപുണ� വികാസം, സാമൂഹിക 

കഴിവുകൾ. 

�പവർ�നം �കമെ�ടു�ൽ 

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 
നടപടി�കമം 

 �തിേകാണ രൂപ�ള�ം വൃ�ാകൃതിയിലു� രൂപ�ള�ം 3 െസ�് ത�ാറാ�ുക. 

 ഒരു വിദ�ാർ�ിെയ വിളി�് അതിനനുസരി�് �തിേകാണ രൂപ�ള�ം വൃ�ാകൃതികള�ം 
അടു�ുക. 

 സുഹൃ�ിെന  �പേചാദി�ി�ാൻ ൈകെകാ�ാൻ മ�് വിദ�ാർ�ികേളാട് ആവശ� 
െ�ടുക. 

 ആവശ�മു�ിടെ��ാം ഉചിതമായ നിർേ�ശ�ള�ം ബലെ�ടു�ലുകള�ം നൽകുക. 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

 ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 

കാർഡ്േബാർഡ് 

 

 

 

ഘ�ം V 
സാമാന�വത്കരണം 

(Generalization 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

ആശയ രൂപീകരണം. 

�പവർ�നം ഒളിേ� കേ� 

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 
നടപടി�കമം 

 ഒരു സ�ി എടു�് യഥാർ� ജീവിത�ിൽ പരിചിതമായ വൃ�ാകൃതിയിലു 

�തും �തിേകാണാകൃതിയിലു�തുമായ വസ്തു�ൾ ഇടുക. 

 അതിനു മുകളിൽ പു�് അെ��ിൽ കടലാസ് കഷ്ണ�ൾ ഇ�് വസ്തു�ൾ 
മറയ്�ാൻ �ശമി�ു�ു. 

 ഒരു വിദ�ാർ�ിേയാട് സ�ിയിൽ വ�് അതിൽ നി� ്�തിേകാണാ കൃതിയിലു� 
ഒരു വസ്തുവിെന കെ��ാൻ ആവശ�െ�ടുക. 

 പെ�ടു�ു�യാൾ ആവശ�മായ ഒബ് ജക് �് അേന�ഷി�ുേ�ാൾ ൈക�ടി�ാൻ 

മ�് വിദ�ാർ�ികേളാട് ആവശ�െ�ടുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

 ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 

സ�ി, പു�,് കടലാസ് കഷ്ണ�ൾ 
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ഘ�ം VI 

െതാഴിലധിഷ്ഠിത 

ഉത്പ� നിർ�ാണം 
(Vocational Product 

Preparation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ 

േമാേ�ാർ ൈനപുണ� വികാസം, ആശയ രൂപീകരണം, 
സാമൂഹിക ൈവദഗ്ധ�ം െമ�െ�ടു�ൽ. 

�പവർ�നം െവജി�ബിൾ ആർ�് 

രീതി കലാ കരകൗശല രീതി 

നിയമ�ൾ/ 

നടപടി�കമം 

 ഒരു ഉരുള�ിഴ�് എടു�ുക. 

 ഇത് ഒരു �തിേകാണ�ിെ�യും വൃ��ിെ�യും ആകൃതിയിൽ മുറി�ുക. 

 �തിേകാണ�ിനും വൃ��ിനും മുകളിൽ ഫാ�ബിക് െപയി� ്�പേയാഗി�ുക. 

 ഒരു െവള�� തുണിയിൽ ന�ായി അമർ�ുക. 

 ഉണ�ാൻ കാ�ിരി�ുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 
   ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

ഉരുള�ിഴ�്, ഫാ�ബിക് െപയി�,് െവള�� തുണി 

 

 

 

ഘ�ം VII 
മൂല�നിർ�യം 

(Evaluation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

ആശയ രൂപീകരണം. 

�പവർ�നം േപജിൽ  െതാ��കളി 

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 

നടപടി�കമം 

 ഒരു േനാ�് പുസ്തകം എടു�ുക. 

 കൃത�മായ �കമം കൂടാെത ഓേരാ േപജിേല�ും �തിേകാണാകൃതിയും വൃ�വും 

ഒ�ി�ുക. 

 ഓേരാ �ഗൂ�ിലും ര�് േപർ വീതം വിദ�ാർ�ികെള 8 �ഗൂ��കളായി മാ��ക. 

 ആദ� �ഗൂ�ിേനാട് വരാൻ ആവശ�െ�ടുക. 

 ഒരാൾ പുസ്തക�ിെ� േപജ് തുറ�ണം. 

 അേ�ാൾ ര�ാമേ� ആൾ ആ േപജിെല ശരിയായ രൂപം പറയണം. 

 മ�് �ഗൂ��മായും ഇത് ആവർ�ി�ുക. 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

   ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 

േനാ�് പുസ്തകം, ചാർ�് േപ�ർ, പശ, ക�തിക  
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സംഖ�ാ അവേബാധം  (Numeric) 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 



Impact of Functional Academic Remedial Package 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Appendices 

ഉപൈനപുണി  5: 10  വെര എ�ൽ 

�പധാന േമഖല  :  നിർ�ഹണ പരമായ ഗണിതം (Functional Arithmetic) 

ഉപേമഖല  :  സംഖ�ാ അവേബാധം (Numeric) 

കഴിവ്   :  10  വെര എ�ൽ 

 

ഘ�ം I 

�പാരംഭ 

അവതരണം   
(Initial 

Presentation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 

ൈനപുണ� വികാസം, ആശയ രൂപീകരണം. 

�പവർ�നം ചല�ി�ത �പദർശനം 

രീതി േ� േവ രീതി 

തിരെ�ടു� 

കഥ 

 ഒേ�.. രേ�... മൂേ�... നാേല അേ�  എ�ി�െന എ�ിടാം  ആേറ, ഏേഴ, എേ�, 

ഒൻപേത, പേ�. എ�ി�െന എ�ിടാം    

 വിദ�ാർ�ികേളാട് ൈകയടി�ാൻ ആവശ�െ�ടുക 

 ഈ ര�് വരികൾ�് േശഷം, വീഡിേയാ താൽ�ാലികമായി നിർ�ുക, ടീ�ർ പാ�് 
പാടണം 

 പാ�് ആവർ�ി�ാൻ കു�ികെള അനുവദി�ുക 

 പാ�് പാടു�തിൽ എ�ാ കു�ികള�ം ഉൾെ��ി��െ��് ഉറ�ാ�ുക 

 ആവശ�മു�േ�ാെഴ�ാം ഉചിതമായ നിർേ�ശ�ൾ നൽകുക. 

 ആവശ�മു� സമയം പാ�് ആവർ�ി�ുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 
ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 
സി.ഡി, ലാപ്േടാ� ്

 

 

 

ഘ�ം II 
വളർ�ൽ    

(Fostering) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

ചാലകപരമായ ൈനപുണ� വികസനം, ആശയ രൂപീകരണം. 

�പവർ�നം േ� േമാഡലിംഗും 

രീതി മൾ�ി െസൻസറി രീതി 

നിയമ�ൾ/ 

നടപടി�കമം 

 2 േപർ വീതം ഉൾെ�ടു� 8 �ഗൂ��കളായി വിദ�ാർ�ികെള �കമീകരി�ുക. 

 േമാഡലിംഗ് കളിമ�് ഉപേയാഗി�് െചറിയ പ�ുകൾ ത�ാറാ�ാൻ കു�ിേയാട് 
ആവശ�െ�ടുക 

 നൽകിയ േ��ിൽ കളിമൺ പ� ്െവ�ാൻ കു�ിേയാട് ആവശ�െ�ടുക. 

 ഒ�ു മുതൽ 10 വെര എ�ിെകാ�് ഓേരാ കളിമൺ പ�ും പാ�ത�ിേല�് െവ�ാൻ 
കു�ികൾ�് പരിശീലനം നൽകുക 

 അ��ാപിക ഓേരാ സംഖ�യും ഉ�രി�ുേ�ാെഴ�ാം കളിമ�ിൽ െതാടാൻ കു�ിേയാട് 
ആവശ�െ�ടുക. 

 പാ�് പാടാനും അതനുസരി�് കളിമ�ിൽ െതാടാനും എ�ാ കു�ികൾ�ും അവസരം 
നൽകുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 
ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 
കളിമ�്, പാ�തം 
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ഘ�ം III 
ആവർ�ി��� 

പരിശീലനം 
(Repeated Practice) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 
ൈനപുണ� വികാസം, ആശയ രൂപീകരണം, സാമൂഹിക 

ൈവദഗ്ധ�ം െമ�െ�ടു�ൽ. 

�പവർ�നം കഥ പറയൽ : ദാഹി��വല�  കാ� 

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 
നടപടി�കമം 

 ഒരി�ൽ ഒരു കാ� ദാഹി�� വല�ു വരികയായിരു�ു. താെഴ  ഒരു കുട�ിൽ അ�ം 

െവ�ം ക�ു. അേ�ാൾ കാ�യ്ക് ഒരു സൂ�തം േതാ�ി. എ�െനെയ�ിലും െവ�ം 

കുടി�ണം. അേ�ാൾ ബു�ിമാനായ കാ� ക��കൾ ഒെ�ാ�ായി  എടു�് കുട�ി 

േല�് ഇടുവാൻ തുട�ി. അ�െന െവ�ം െപാ�ി െപാ�ി വരാൻ തുട�ി. കാ� 

സേ�ാഷേ�ാെട  െവ�ം കുടി�� പറ�ു േപായി. കാ� കുട�ിൽ ക��കൾ 

ഇടുേ�ാൾ, ഓേരാ ക��ം അതിൽ വീഴുേ�ാൾ അ��ാപിക 1 മുതൽ 10 വെര പറയണം. 

 1 മുതൽ 10 വെര പറ�് കുട�ിൽ ക��കൾ ഇടാൻ എ�ാ കു�ികൾ�ും അവസരം 

നൽകുക. 

 ആവശ�മു�േ�ാെഴ�ാം ശാരീരികവും വാ�ാലു�തുമായ നിർേ�ശം നൽകുക. 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

 കാ�, െവ�ം, കുടം, ക�് 

 

 

ഘ�ം IV 
��വൻസി െച� ്                  

(Fluency Check) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

ൈഫൻ േമാേ�ാർ ൈനപുണ� വികാസം, സാമൂഹിക 

കഴിവുകൾ. 

�പവർ�നം മീൻ പിടി�ൽ കളി 

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 
നടപടി�കമം 

 വിദ�ാർ�ികൾ�് ഒരു മ���ിെ� ആകൃതിയിൽ മുറി�തും ര�് അരികുകളിലും 

�ാ�ർ െചയ്തതുമായ േപ�ർ നൽകുക. 

 കാ�ം ഘടി�ി� ഹു�് ഉപേയാഗി�് ഒരു ചൂ� ത�ാറാ�ുക. 

 എ�ാ േ��ിൾഡ് േപ�ർ ഫിഷുകള�ം ഒരു കാരിയറിൽ എടു�ുക. 

 കാ�ം ആംഗിൾ ഉപേയാഗി�് മീൻ പിടി�ാൻ വിദ�ാർ�ിേയാട് ആവശ�െ�ടുക 

 വിദ�ാർ�ികേളാട് ഓേരാ�ായി മീൻ പിടി�ാൻ ആവശ�െ�ടുക, അവസാനം അവർ ഒ�് 
മുതൽ 10 വെര ഉ�രി�് മ��ം എ�ണം. 

 മുറിയുെട എതിർവശേ��് ഓടി, അവിെട െവ�ിരി�ു� െകാ�യിൽ പിടി� കടലാസ് 
മ��ം ഇടുക. 

 എ�ാ കു�ികൾ�ും മീൻ പിടി�ാനും എ�ാനും അവസരം നൽകുക. 

 അവരുെട �പയ�െ� അഭിന�ി�ുക. 

 ആവശ�മു�േ�ാെഴ�ാം ശാരീരികവും വാ�ാലു�തുമായ നിർേ�ശം നൽകുക. 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 

 ചാർ�് േപ�ർ, കാ�ം, �ാ�ർ, വടി, നൂൽ 
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ഘ�ം V 
സാമാന�വത്കരണം 

(Generalization 
ആർ�ിേ��ു� മ�� കഴിവുകൾ 

ആശയ രൂപീകരണം. 

�പവർ�നം എ�ം  കളിയ്�ാം   

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 

നടപടി�കമം 

 വിദ�ാർ�ികെള ര�് വിദ�ാർ�ികൾ വീതമു� 8 �ഗൂ��കളായി തിരി�ുക 

 ഓേരാ �ഗൂ�ിനും ഒരു സ�ിയിൽ 10 ഉരുള�ിഴ�് നൽകണം. 

 ര�ുേപരും അത് എ�ി മെ�ാരു സ�ിയിൽ ഇടണം. 

 ആവശ�മു�േ�ാെഴ�ാം കു�ികൾ�് ഉചിതമായ ശാരീരികവും വാ�ാലു�തുമായ 
േ�പാംപ്�് നൽേക�തു�.് 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 
ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 
ഉരുള�ിഴ�്, സ�ി   

 

 

ഘ�ം VI 

െതാഴിലധിഷ്ഠിത 

ഉത്പ� നിർ�ാണം 
(Vocational Product 

Preparation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 

ൈനപുണ� വികാസം, ആശയ രൂപീകരണം, സാമൂഹിക 
ൈവദഗ്ധ�ം െമ�െ�ടു�ൽ. 

�പവർ�നം െമഴുകുതിരി നിർ�ാണം 

രീതി �പവർ�ന  രീതി 

 

 

നിയമ�ൾ/ 

നടപടി�കമം 

 ഒരു പാ�ത�ിൽ ക�ിയു� െമഴുക് എടു�ുക. 

 ഇത് ഉരു�ുക. 

 ഉരുകിയ െമഴുകിേല�്  നിറ�ൾ േചർ�ുക. 

 ഉരുകിയ െമഴുക് അ�ിേല�് ഒഴി�ുക. 

 െമഴുകിൽ നൂൽ വയ്�ുക. 

 കഠിനമാകാൻ കാ�ിരി�ുക. 

 അ�് നീ�ം െച��ക. 

 െമഴുകുതിരി ത�ാറായി കഴി�ു. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 
ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 
െമഴുക,് അ�,് നൂൽ, പാ�തം 
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ഘ�ം VII മൂല�നിർ�യം (Evaluation) 

ആർ�ിേ��ു� മ��  

കഴിവുകൾ 

ആശയ രൂപീകരണം. 

�പവർ�നം നിധി കെ��ാം 

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 

നടപടി�കമം 

 ഒരു മുറിയുെട ഒരു വശ�് 8 സ�ികള�ം മുറിയുെട മറുവശ�് മെ�ാരു എ�് 

സ�ികള�ം വയ്�ുക 

 കു�യിൽ പു�് നിറയ്�ണം 

 10 ഓറ�് സ�ിയ്�ു�ിൽ ഒളി�ി�ുക കു�ികേളാട് അവരുെട സ�ികളിൽ നി�് 
ഒ�ു മുതൽ 10 വെര എ�ിെ�ാ�് ഓറ�്  എടു�ുവാൻ  ആവശ�െ�ടുക. 

 അതിനുേശഷം മുറിയുെട എതിർവശ�ു� സ�ിയിേല�് ഓടിെ��് അതിൽ 
ഓറ�് വയ്�ുക. 

 ആവശ�മു�േ�ാെഴ�ാം ശാരീരികവും വാ�ാലു�തുമായ നിർേ�ശം നൽകുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 
ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 
പു�,് ഓറ�്, സ�ി 
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ഉപൈനപുണി  6: അർ�വ�ായ എ�ൽ 

�പധാന േമഖല       :  നിർ�ഹണ പരമായ ഗണിതം (Functional Arithmetic) 

ഉപേമഖല       :  സംഖ�ാ അവേബാധം (Numeric) 

കഴിവ്        :  അർ�വ�ായ എ�ൽ 
 

ഘ�ം I 
�പാരംഭ അവതരണം   
(Initial Presentation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 
ൈനപുണ� വികാസം, ആശയ രൂപീകരണം. 

�പവർ�നം നാടകം  കളി�ാം 

രീതി  െ� േവ രീതി 

തിരെ�ടു� 
കഥ 

 ഒരു വിദ�ാർ�ി�് ഒരു കടയുടമയുെട േറാൾ നൽകുക 

 കടയുടമയുെട മു�ിൽ ഒരു സ�ി  ഓറ�് സൂ�ി�ുക 

 ര�് വിദ�ാർ�ികേളാട് കുറ�് സമയം കളി�ാൻ ആവശ�െ�ടുക. 

 എ�ി�് അവർ�് വിശ�ു�ു എ�് പരസ്പരം പറയുക. 

 കടയിൽ േപായി ര�് ഓറ�് വാ�ാൻ അവേരാട് പറയുക 

  അവർ 2 ഓറ�് ആവശ�െ�ടുേ�ാൾ, കടയുടമകൾ ഒ�്, ര�് എ�ി�െന എ�ി ര�് 
ഓറ�് നൽകണം. 

 എ�ാ വിദ�ാർ�ികള�മായും ഇത് ആവർ�ി�ുക 

 കടയുടമയായും വാ�ു�യാളായും �പവർ�ി�ാൻ എ�ാ വിദ�ാർ�ികൾ�ും അവസരം 
നൽകുക 

 ആവശ�മു�േ�ാെഴ�ാം ശാരീരികവും വാ�ാലു�തുമായ നിർേ�ശം നൽകുക 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 

 ഓറ�്, കു� 

 
 

ഘ�ം II 
വളർ�ൽ    

(Fostering) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

ചാലകപരമായ ൈനപുണ� വികസനം, ആശയ രൂപീകരണം. 

�പവർ�നം െ�ബയിൻ ജി�ും േ� േമാഡലിംഗും 

രീതി മൾ�ി െസൻസറി രീതി 

നിയമ�ൾ/ 
നടപടി�കമം 

ഘ�ം I:  െ�ബയിൻ ജിം വ�ായാമം : തി�ിംഗ് ക�ാപ ്

ഘ�ം II: േ� േമാഡലിംഗ ്

 വിദ�ാർ�ികെള 2 ആള�കള�� 8 �ഗൂ��കളായി തിരി�ുക. 

 േമാഡലിംഗ് കളിമ� ് ഉപേയാഗി�് െചറിയ പ�ുകൾ ത�ാറാ�ാൻ അവേരാട് ആവശ�െ� 
ടുക. 

 ഒരു മണി മുഴ�ുേ�ാൾ കളിമൺ പ�് അടു� ആൾ�് നൽകാൻ കു�ിേയാട് ആവശ�െ� 
ടുക. ഒ�്, ര�് എ�്  എ�ി  ഓേരാ കളിമൺ പ�ും െതാ�ടു� ആൾ�് നൽകാൻ ആവശ� 

െ�ടുക. 

 ര�് �പാവശ�ം മണി മുഴ�ുേ�ാൾ, കു�ി അടു� ആൾ�് ര�് കളിമൺ പ�ുകൾ 
നൽകണം. 

 മ�് കു�ികേളാട് ഇത് ആവർ�ി�ാൻ ആവശ�െ�ടുക. 

 എ�ാ �ഗൂ��കൾ�ും ചുമതല നിർവഹി�ാൻ അവസരം നൽകുക. 

 ആവശ�മു�േ�ാെഴ�ാം ശാരീരികവും വാ�ാലു�തുമായ നിർേ�ശം നൽകുക. 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

കളിമ�്, പാ�തം 
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ഘ�ം III 
ആവർ�ി��� 

പരിശീലനം 

(Repeated Practice) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 
ൈനപുണ� വികാസം, ആശയ രൂപീകരണം, സാമൂഹിക 

ൈവദഗ്ധ�ം െമ�െ�ടു�ൽ. 

�പവർ�നം അബാ�സ് െഗയിം 

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 
നടപടി�കമം 

 മുറിയുെട ഒരു വശ�് മു�ുകൾ ഉ� ഒരു  സ�ി വയ്�ുക. 

 മുറിയുെട മറുവശ�് ഒരു അബാ�സ് �ാപി�ുക. 

 ഒരു വരിയിൽ മൂ�് വൃ��ൾ വരയ്�ുക. 

 ര�് മു�ുകൾ എടു�് വൃ��ളിലൂെട ചാടാൻ വിദ�ാർ�ികേളാട് ആവശ�െ�ടുക. 

 വിദ�ാർ�ികൾ അബാ�സിൽ എ�ുേ�ാൾ, അ��ാപിക െബൽ അടി�ു� 
തിനനുസരി�് അബാ�സിെ� �ി�ുകളിൽ മു�ുകൾ ഓേരാ�ായി ഇടാൻ അവേരാട് 
ആവശ�െ�ടുക. 

 അബാ�സ ്ബാറുകളിൽ മു�ുകൾ ഇടുേ�ാൾ വിദ�ാർ�ികൾ അത് കൃത�മായി 
എ���ുെ��് ഉറ�ാ�ുക. 

 എ�ാ വിദ�ാർ�ികള�മായും ഇത് ആവർ�ി�ുക. 

 ആവശ�മു�േ�ാെഴ�ാം ശാരീരികവും വാ�ാലു�തുമായ നിർേ�ശം നൽകുക. 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

അബാ�സ്, മു�ുകൾ, േചാ�് 

 

 

 

ഘ�ം IV 
��വൻസി െച� ്        

(Fluency Check) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

ൈഫൻ േമാേ�ാർ ൈനപുണ� വികാസം, സാമൂഹിക 
കഴിവുകൾ. 

�പവർ�നം മീൻ പിടി�ു� െഗയിം 

രീതി േ�േവ രീതി 

നിയമ�ൾ/ 
നടപടി�കമം 

 വിദ�ാർ�ികൾ�്  മ���ിെ� ആകൃതിയിൽ മുറി�തും ര�് അരികുക 

ളിലും �ാ�ർ െചയ്തതുമായ കുേറ  േപ�ർ നൽകുക   

 എ�ാ  കടലാസ് മീനുകള�ം ഒരു സ�ിയിൽ ഇടുക  

 ചൂ�  ഉപേയാഗി�് മീൻ പിടി�ാൻ വിദ�ാർ�ിേയാട് ആവശ�െ�ടുക  

 വിദ�ാർ�ികേളാട് മ���െള ഓേരാ�ായി പിടി�ാൻ ആവശ�െ�ടുക, അ��ാപികയുെട 

നിർേ�ശ�പകാരം ഒരാൾ ര� ്മ���െള പിടി�ണം. 

 അവേരാട് മുറിയുെട മറുവശേ��് ഓടിെ��് അവിെട െവ�ിരി�ു� സ�ിയിൽ 
അവർ പിടി� കടലാസ് മീൻ ഇടാൻ പറയുക.  

 ഓേരാരു�ർ�ും ര�് മ���െള പിടി�ാൻ അവസരം നൽകുക 

 ആവശ�മു�േ�ാെഴ�ാം ശാരീരികവും വാ�ാലു�തുമായ നിർേ�ശം നൽകുക 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 

ചാർ�് േപ�ർ, കാ�ം, �ാ�ർ, വടി, നൂൽ 
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ഘ�ം V 
സാമാന�വത്കരണം 

(Generalization) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

ആശയ രൂപീകരണം. 

�പവർ�നം ആംഗ�  പാ�്   

രീതി േ�േവ  

നിയമ�ൾ/ 
നടപടി�കമം 

അ��ാപിക ഇനി�റയു� ഗാനം ആവശ�മായ ആംഗ��േളാെട പാടണം. 

“എനി�് കാലുകൾ  ര�് ഉേ�  

കേ�ാള� കേ�ാള� കൂ��കാെര  

എനി�് കാതുകൾ   ര�് ഉേ�  

കേ�ാള� കേ�ാള� കൂ��കാെര 

എനി�് ക��കൾ  ര�് ഉേ�  

കേ�ാള� കേ�ാള� കൂ��കാെര  

എനി�് കാലുകൾ  ര�് ഉേ�  

കേ�ാള� കേ�ാള� കൂ��കാെര 

ക��ം കാതും ക��ം കാലും  

ര�ാണു�ത്  കൂ��കാെര”       

ആവശ�മു�േ�ാെഴ�ാം കു�ികൾ�് ഉചിതമായ ശാരീരികവും വാ�ാലു�തു 
മായ നിർേ�ശ�ൾ നൽകണം. 

�പവർ�നം   ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

 

 

 

ഘ�ം VI 

െതാഴിലധിഷ്ഠിത 
ഉത്പ� നിർ�ാണം  

(Vocational Product 
Preparation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 
ൈനപുണ� വികാസം, ആശയ രൂപീകരണം, സാമൂഹിക 

ൈവദഗ്ധ�ം െമ�െ�ടു�ൽ. 

�പവർ�നം  േപന �ാൻഡ്  നിർ�ാണം 

രീതി കലാ കരകൗശല രീതി 

നിയമ�ൾ/ 

നടപടി�കമം 

 ഒരു കാർഡ്േബാർഡ് എടു�ുക. 

 വൃ�ാകൃതിയിൽ മുറി�ുക. 

 ഒരു �ാ�ിക് കു�ി എടു�ുക. 

 കു�ിയുെട മുകളിലും താെഴയുമു� ഭാഗം ഒരു �ാ�ിക് ക�ർ ഉപേയാഗി�് മുറി�് നീ�ം 
െച��ക. 

 വൃ�ാകൃതിയിലു� കാർഡ്േബാർഡ് എടു�് �ാ�ിക് കു�ിയുെട അടിയിൽ ഉറ�ി 
�ുക. 

 എ�ാ വശ�ളിലും പശ പുര�ി ഓേരാ ഐസ്�കീം വടിയും കു�ിയുെട വശ�ളിൽ 
ഉറ�ി�ുക. 

 ഓേരാ വടിയും ഒ�് മുതൽ പ� ്വെര എ��ക. 

 മു�ുകള�ം �ി�റുകള�ം ഉപേയാഗി�് ഇത് അല�രി�ുക. 

 ആവശ�മു�േ�ാെഴ�ാം ഉചിതമായ നിർേ�ശ�ള�ം ശ�ിെ�ടു�ലുകള�ം നൽകുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 
ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 
�ാ�ിക് കു�ി, കാർഡ്േബാർഡ്, ഗം, മു�ുകള�ം �ി�റുകള�ം, വടി 

 
 

 
 



Impact of Functional Academic Remedial Package 

 

ഘ�ം VII 
മൂല�നിർ�യം 

(Evaluation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

ആശയ രൂപീകരണം. 

�പവർ�നം �ടഷർ ഹ�് െഗയിം  

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 

നടപടി�കമം 

 ഒരു മുറിയുെട ഒരു വശ�് 8 സ�ികള�ം മുറിയുെട മറുവശ�് മെ�ാരു എ�് 
സ�ികള�ം വയ്�ുക. 

 കു�യിൽ പു�് നിറയ്�ണം. 

 കു�യ്�ു�ിൽ ര�് ഓറ�് മറയ്�ുക. 

 വിദ�ാർ�ികെള 8 അംഗ�ള�� ര�് �ഗൂ��കളാ�ുക. 

 കു�ികേളാട്  പു��കൾ�ിടയിൽ  നി�് ഒ�് ര�് എ� ് എ�ി ര�് ഓറ�് 
ക�ുപിടി�ാൻ ആവശ�െ�ടുക. 

 മുറിയുെട എതിർവശ�ു� കു�യിേല�് ഓടിെ��് അതിൽ ഓറ�് വയ്�ുക. 

 കു�ികൾ�് ര�് ഓറ�ുകള�ം ലഭി�ുേ�ാൾ, 'എനി�് ര�് ഓറ�് ലഭി��' എ�് 
ഓേരാരു�രും ഉറെ� പറയണം. 

 മെ�ാരു �ഗൂ��മായി െഗയിം ആവർ�ി�ുക. 

 ആവശ�മു�േ�ാെഴ�ാം ശാരീരികവും വാ�ാലു�തുമായ നിർേ�ശം നൽകുക. 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

ഓറ�്, സ�ി, പു� ്
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ഉപൈനപുണി  7:  2  എ� സംഖ� തിരി�റിയൽ 

�പധാന േമഖല  : നിർ�ഹണ പരമായ ഗണിതം (Functional Arithmetic)) 

ഉപേമഖല  : സംഖ�ാ അവേബാധം (Numeric) 

കഴിവ്   : 2  എ� സംഖ� തിരി�റിയൽ 

 

ഘ�ം I 
�പാരംഭ അവതരണം   

(Initial Presentation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ 

േമാേ�ാർ ൈനപുണ� വികാസം, ആശയ 

രൂപീകരണം 

�പവർ�നം ന��ത�െള ഒ�ി�ാം 

രീതി കഥാ കഥന രീതി 

തിരെ�ടു� കഥ 

 വിദ�ാർ�ികെള തിരെ�ടു�് അവെര ഒരു �ഗൂ�ാ�ുക. 

 ന�ർ ചി�ം 2 ഉ� �ാഷ് കാർഡുകൾ അവരുെട ക�ിൽ നൽകുക 

 ന�ർ ചി�ം 2 ഉം 3 ഉം �ാ�്േബാർഡിൽ ഒ�ി�ുക. 

 �ാ�് േബാർഡിേല�് ഓടിെ��് ന�ർ ക�ുപിടി�ാൻ വിദ�ാർ�ികേളാട് 
ആവശ�െ�ടുക. 

 ഓേരാ സംഖ�യും അവരുെട ൈകയിലു� �ാഷ് കാർഡുകള�മായി  

ഒ�ുേനാ�ുക. 

 വിദ�ാർ�ികൾ�് �ാർ �ി�റുകൾ നൽകുകയും �ാ�്േബാർ 
ഡിെല ന�ർ ചി�ം 2-ൽ അത് അമർ�ാൻ ആവശ�െ�ടുകയും െച��ക. 

 എ�ാ വിദ�ാർ�ികള�മായും  കളി ആവർ�ി�ുക. 

 എ�ാ വിദ�ാർ�ികൾ�ും ശാരീരികവും വാ�ാലു�തുമായ നിർേ�ശം 
നൽകുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 
ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 
�ാഷ് കാർഡുകൾ, �ാർ �ി�റുകൾ 
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ഘ�ം II 
വളർ�ൽ    
(Fostering) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

ചാലകപരമായ ൈനപുണ� വികസനം, ആശയ രൂപീകരണം. 

�പവർ�നം െ�ബയിൻ ജി�ും േ� േമാഡലിംഗും 

രീതി മൾ�ി െസൻസറി രീതി 

നിയമ�ൾ/ 

നടപടി�കമം 

ഘ�ം I :  െ�ബയിൻ ജിം വ�ായാമം : തി�ിംഗ് ക�ാപ ്

ഘ�ം II:    േ� േമാഡലിംഗ ്

 വിദ�ാർ�ികൾ�് േമാഡലിംഗ് കളിമ�് നൽകുക 

 കു�ികൾ�് ന�ർ ചി�ം 2 െ� അ�് നൽകുക. 

 കളിമ�് ഉപേയാഗി�് അ�് നിറയ്�ാൻ കു�ികേളാട് ആവശ�െ�ടുക. 

 അ�് മിനി�ിന് േശഷം അ�്  നീ�ം െചയ്ത് കളിമ�� െകാ�ു�ാ�ിയ  2 എ� സംഖ� 
പുറെ�ടു�ുക ന�ർ ചി�ം 2 ത�ാറാ�ാനു� അവരുെട �ശമെ� അഭിന�ി�ുക. 

 ആവശ�മു�േ�ാെഴ�ാം ശാരീരികവും വാ�ാലു�തുമായ നിർേ�ശം നൽകുക. 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

കളിമ�്, പാ�തം, അ� ്

 

 

ഘ�ം III 

ആവർ�ി��� 

പരിശീലനം 

(Repeated Practice) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 

ൈനപുണ� വികാസം, ആശയ രൂപീകരണം, സാമൂഹിക 

ൈവദഗ്ധ�ം െമ�െ�ടു�ൽ. 

�പവർ�നം ചാടാം  കളി�ാം 

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 
നടപടി�കമം 

 പുഷ്പ�ിെ� ഇതള�കൾ േപാെല മധ�ഭാഗ�് ഒരു വലിയ വൃ�വും വൃ��ള�െട പുറം 
ഭാഗ�് വ�ത�സ്ത വൃ��ള�ം അട�ു� ഒരു വലിയ പുഷ്പ�ിെ� ആകൃതി വര 

യ്�ുക. 

 മധ�ഭാഗ�ു� വലിയ വൃ��ിൽ വ�ത�സ്ത ന�ർ ചി��ള�� േപ�ർ േ���കൾ 
�ാപി�ുക 

 അ��ാപിക ഒരു വിസിൽ അടി�ുേ�ാൾ, തിരെ�ടു� ര�് വിദ�ാർ�ികൾ 

മധ�ഭാഗ�ു� വൃ��ിേല� ്ഓടി, അതിൽ നി�് ന�ർ ചി�ം 2 തിരെ�ടു�് 
ഓേരാ ഇതളിലും ന�ർ ചി�ം 2 �ാപി�ണം. 

 എ�ാ വിദ�ാർ�ികള�മായും ഇത് ആവർ�ി�ുക 

 ഒരു വിദ�ാർ�ി കളിയിൽ പെ�ടു�ുേ�ാൾ മ�് വിദ�ാർ�ികേളാട് ൈക�ടി�ാൻ 
ആവശ�െ�ടുക. 

 ന�ർ ചി�ം 2 ത�ാറാ�ാനു� അവരുെട �ശമെ� അഭിന�ി�ുക 

 ആവശ�മു�േ�ാെഴ�ാം ശാരീരികവും വാ�ാലു�തുമായ നിർേ�ശം നൽകുക 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

ആക്ടിവി�ി റൂമിൽ വലുതും െചറുതുമായ  വൃ��ൾ, േപ�ർ  േ��,് േചാ�് 
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ഘ�ം IV 
��വൻസി 

െച�്                   

(Fluency Check) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

ൈഫൻ േമാേ�ാർ ൈനപുണ� വികാസം, സാമൂഹിക കഴിവുകൾ 

�പവർ�നം മീൻ പിടി�ൽ െഗയിം 

രീതി േ� േവ രീതി 

രീതി നിയമ�ൾ/ 
നടപടി�കമം 

 വിദ�ാർ�ികൾ�് ഒരു മ���ിെ� ആകൃതിയിൽ മുറി�തും ര�് അരികുകളിലും 

�ാ�ർ െചയ്തതുമായ േപ�ർ നൽകുക. 

 ഒരു കാ�ം ഹു�് ഉപേയാഗി�് ഒരു ചൂ� ത�ാറാ�ുക 

 എ�ാ േ��ിൾഡ് േപ�ർ ഫിഷും ഒരു പാ�ത�ിേല�് െകാ�ുേപാകുക 

 ഒ�ു മുതൽ 10 വെരയു�  സംഖ�കൾ  എഴുതിയ ഒരു േപ�ർ മ��ം ത�ാറാ�ുക  

 കാ�ം ചൂ� ഉപേയാഗി�് ന�ർ ചി�ം 2 ഉ� മ��ം  പിടി�ാൻ വിദ�ാർ�ി 
േയാട് ആവശ�െ�ടുക 

 മുറിയുെട എതിർവശേ��് ഓടി, അവിെട െവ�ിരി�ു� കു�യിൽ പിടി� കടലാസ് 
മ��ം ഇടുക. 

 ന�ർ ചി�മായ 2 മ��െ� പിടി�ാനു� അവരുെട �ശമെ� അഭിന�ി�ുക 

 ആവശ�മു�േ�ാെഴ�ാം ശാരീരികവും വാ�ാലു�തുമായ നിർേ�ശം നൽകുക 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

 ചാർ�് േപ�ർ, കാ�ം, �ാ�ർ, വടി, നൂൽ 

 

 

ഘ�ം V 
സാമാന�വത്കരണം 

(Generalization 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

ആശയ രൂപീകരണം. 

�പവർ�നം  ര�ിെന ക�ുപിടി�ാം 

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 

നടപടി�കമം 

 കല�റിൽ നി�ു� 2 എ� സംഖ� തിരി�റിയാൻ വിദ�ാർ�ികേളാട് ആവശ�െ�ടുക. 

 ഒരു േ�ാ�ിൽ നി�ു�  2 എ� സംഖ� തിരി�റിയാൻ വിദ�ാർ�ികേളാട് ആവശ�െ�ടുക. 

 ഒരു സ�ിയിെല സംഖ�കള�െട ഒരു കൂ��ിൽ നി�് 2 എ� സംഖ� തിരി�റിയാൻ 
വിദ�ാർ�ികേളാട് ആവശ�െ�ടുക 

 ന�ർ ചി�ം 2 തിരെ�ടു�ാനു� അവരുെട �ശമെ� അഭിന�ി�ുക  

 ആവശ�മു�േ�ാെഴ�ാം ശാരീരികവും വാ�ാലു�തുമായ നിർേ�ശം നൽകുക 

�പവർ�നം ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

സ�ി, കല�ർ, േ�ാ�് 
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ഘ�ം VI 
െതാഴിലധിഷ്ഠിത ഉത്പ� 

നിർ�ാണം (Vocational 
Product Preparation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 
ൈനപുണ� വികാസം, ആശയ രൂപീകരണം, സാമൂഹിക 

ൈവദഗ്ധ�ം െമ�െ�ടു�ൽ. 

�പവർ�നം േക�് നിർ�ാണം 

രീതി   പാചക രീതി 

നിയമ�ൾ/ 
നടപടി�കമം 

 ഒരു ക�് ൈമദയിേല�് ഒരു ടീസ് പൂൺ േബ�ിംഗ് െപൗഡർ, ഒരു ടീസ് പൂൺ േബ�ിംഗ് 

േസാഡാ, ഒരു നു�� ഉ�് എ�ിവ മിക്സ് െച��ക. 

 ഈ മി�ശിതം മൂ�ു തവണ അരിെ�ടു�ുക.  

 അര��് പ�സാര െപാടി�� മാ�ി െവ�ുക. 

 മൂ�് മു� െപാ�ിെ�ടു�തിന് േശഷം വാനില എ�ൻസ്  ഒഴി� ് ന�ായി ഇള�ുക. 

 അതിനു േശഷം മു�യുെട മി�ശിത�ിേല�്  സൺ�വർ ഓയിൽ ഒഴി�ുക. 

 ഇതിേല�് െപാടി� പ�സാര ഇ�് ന�ായി ഇള�ുക.  

 ഇതിേല�് േനരെ� ത�ാറാ�ി െവ� ൈമദാ മി�ശിതം  മിക്സ് െച��ക. 

 ഈ മി�ശിതം എ� പുര�ിയ പാ�ത�ിേല�് ഒഴി�ുക. 

 ഓവനിൽ െവ�്  േക�്  ത�ാറാ�ാം. േക�്നു മുകളിൽ  �കീം ട��ബ് ഉപേയാഗി�്  എ� 
അ�ം എഴുതുക. 

 േക�ിന്  മുകളിൽ �കീം ട��ബ ് ഉപേയാഗി�് 2  എ� അ�ം എഴുതുക. 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 

മു�, ൈമദ, േബ�ിംഗ് േസാഡാ, ഉ�്, വാനില എ�ൻസ്, സൺ�വർ ഓയിൽ, പ�സാര 

 
 

 

 

ഘ�ം VII മൂല�നിർ�യം (Evaluation) 
ആർ�ിേ��ു� മ�� കഴിവുകൾ 

ആശയ രൂപീകരണം. 

�പവർ�നം ചി�ത വലു�ം തിരി�റിയൽ കളി 

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 
നടപടി�കമം 

 മുറിയുെട ഒരു വശ�് ധാരാളം ന�ർ ചി��ൾ ഉ� ഒരു സ�ി വയ്�ുക. 

 ഓേരാ ന�ർ ചി�വും �ാഷ് കാർഡുകളിൽ ആയിരി�ണം.  

 ഒരു വിദ�ാർ�ിേയാട് വ�് സ�ിയിൽ നി�് ന�ർ ചി�ം 2 എടു�ാൻ ആവശ�െ�ടുക. 

 ന�ർ ചി�ം തറയിൽ �ാപി�ാൻ വിദ�ാർ�ിേയാട് ആവശ�െ�ടുക. 

 അടു� വിദ�ാർ�ിെയ വിളി�് മുകളിലു� എ�ാ ഘ��ള�ം ആവർ�ി�ുക.  

 ഓേരാ കു�ിയും ഒ�ിന് പുറകിൽ ഒ�ായി േശഖരി� ന�ർ േബാർഡ് െവ��െകാ�്  ഒരു 
െ�ടയിനിെ� ആകൃതി നിർമി�ുക. 

 എ�ാ വിദ�ാർ�ികള�മായും െഗയിം ആവർ�ി�ുകയും ഒരു െ�ടയിൻ ആകൃതി 
ത�ാറാ�ാൻ അവെര അനുവദി�ുകയും െച��ക. 

 ന�ർ ചി�ം 2 തിരി�റിയാനു� അവരുെട �ശമെ� അഭിന�ി�ുക. 

 ആവശ�മു�േ�ാെഴ�ാം ശാരീരികവും വാ�ാലു�തുമായ നിർേ�ശം നൽകുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

�ാഷ് കാർഡ,് സ�ി 
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കണ�ുകൂ�ൽ (Calculation) 
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ഉപൈനപുണി : 8 സ�ലനം  (കൂ�ൽ ) 

�പധാന േമഖല   : നിർ�ഹണ പരമായ ഗണിതം (Functional Arithmetic)) 

ഉപ േമഖല  : കണ�ുകൂ�ൽ (Calculation) 

കഴിവ്   : സ�ലനം  (കൂ�ൽ ) 

 

ഘ�ം I 

�പാരംഭ 

അവതരണം   
(Initial 

Presentation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 
ൈനപുണ� വികാസം, ആശയരൂപീകരണം. 

�പവർ�നം ര�ു മുയലുകള�െട  കഥ 

രീതി കഥാ കഥന രീതി  

തിരെ�ടു� 
കഥ 

പ�് ചി�ു എ�ും മി�ു എ�ും േപരു� ര�് സുഹൃ�ു�ൾ ജീവി�ിരു�ു. ഒരു ദിവസം, 
ചി�ുവും മി�ുവും ഒരു കടയിേല�് േപാകുേ�ാൾ ഒരു കര�ിൽ േക��. അവർ ചു��ം 
േനാ�ിയേ�ാൾ ഒരു െചറിയ മുയലിെന ക�ു. അവർ മുയലിേനാട് അവെ� 
സ�ട�ിെ� കാരണം േചാദി��. താനും സേഹാദരനും ഒരുമി�് കളി�ുക 
യായിരു�ുെവ�ും എ�ാൽ െപെ��് തെ� കാണാതാെയ�ും തെ� സേഹാദരനായ 
മുയലിെന അേന�ഷി�ാൻ അവരുെട സഹായം േവണെമ�ും മുയൽ അവേരാട് പറ�ു. 
ചി�ുവും മി�ുവും മുയലിെന സഹായി�ാൻ തീരുമാനി��, അവെ� അനുജെന 
അേന�ഷി�ാൻ തുട�ി. അേ�ാൾ ഒരു വൃ�ൻ വ�് അവേരാട് േചാദി��, “�പിയെ�� 
കു�ികേള, നി�ൾ എ�ാണ് അേന�ഷി�ു�ത?് ചി�ുവും മി�ുവും മറുപടി പറ�ു, 
“മു��ാ, ഞ�ൾ ഇേ�ാൾ കാണാതായ ഒരു മുയലിെന തിരയുകയാണ്.  അവന് ആ ഒരു 
മുയലിെന കി�ിയാൽ, നമു�് അവെന ഇതിേല� ്േചർ� ്ര�ാ�ാം. ചി�ുവിനും മി�ു 
വിനുെമാ�ം മുയലിെന  ക�ുപിടി�ാൻ അ���നും തീരുമാനി��. കുറ�് സമയ�ിന് 
േശഷം, അവർ ഒരു കു�ി�ാ�ിൽ ഒളി�ിരി�ു� ഒരു മുയലിെന കെ��ി. ചി�ുവും 
മി�ുവും ആ മുയലിെന പിടി�് അവെ� സേഹാദരെ� അടു�് നിർ�ി. ഇേ�ാൾ ഒരു 
മുയൽ മെ�ാ�ുമായി േചർ�് ര�്  മുയലുകളായി  മാറി. അേ�ാൾ  അ���ൻ പറ�ു  
മ�െള  ഒ�ിേനാട് ഒ�ു േചർ�ാൽ ര�ാവും 

 കഥയിൽ അവതരി�ി�ു� എ�ാ സംഭവ�േളാെടാ�ം മൂർ�മായ 
വസ്തു�ൾ ഉ�ായിരി�ണം. 

 കു�ികൾ� ്മന�ിലാകു� വ��വും ലളിതവുമായ വാ�ുകളിൽ 
അവതരി�ി�ണം 

 കഥയ്�ിടയിൽ േചാദ��ൾ േചാദി�ുകയും കഥയുെട എ�ാ സീക�ൻസു 
കളിലും കു�ികള�െട പ�ാളി�ം ഉറ�ാ�ുകയും േവണം 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

മുയലുകള�േടയും  കു�ികള�േടയും  അ���െ�യും മാതൃക 
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ഘ�ം II 
വളർ�ൽ    
(Fostering) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

ചാലകപരമായ ൈനപുണ� വികസനം, ആശയ രൂപീകരണം. 

�പവർ�നം െ�ബയിൻ ജി�ും േ� േമാഡലിംഗും 

രീതി മൾ�ി െസൻസറി രീതി 

നിയമ�ൾ/ 
നടപടി�കമം 

ഘ�ം I 

 െ�ബയിൻ ജിം വ�ായാമം :- ചി�ാ െതാ�ി 

ഘ�ം II 

േ� േമാഡലിംഗ ്

 വിദ�ാർ�ികൾ�് േമാഡലിംഗ് കളിമ�് നൽകുക 

 കളിമൺ പ�ുകൾ ത�ാറാ�ാൻ കു�ികേളാട് ആവശ�െ�ടുക 

 എ�ാ കളിമൺ േബാള�കള�ം ഒരു വലിയ േ��ിൽ എടു�ണം 

 മുഖ�ിെ� രൂപേരഖയു� ഒരു വലിയ കാർഡ് േബാർഡ് നൽകുക. 

 മുഖ�ിെ� രൂപേരഖയു� കാർഡ്േബാർഡിെല  ഒരു ക�ിൽ കൃഷ്ണമണിയുെട  
�ാന�് ഒരു കളിമൺ േബാൾ  വയ്�ുക  

 അതുേപാെല മറു ക�ിൽ മെ�ാരു കളിമൺ േബാൾ വയ്�ുവാൻ കു�ിേയാട് 
ആവശ�െ�ടുക 

 ഒരു ക�ിേനാടു മെ�ാ�് േചർ�ാൽ ര�ു ക��കളാവും എ�തുേപാെല ഒരു െചവിേയാട് 
മെ�ാരു െചവി േചർ�ാൽ ര�ാവും എ�് കു�ികെള  പറ�ു മനസിലാ�ുക  

 അ�െന ഒ�ും ഒ�ും ര�ാണ്  എ� ആശയം കു�ികളിേലയ്�്  എ�ി�ുക 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

 ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

കാർഡ് േബാർഡ,് കളിമ�്, പാ�തം 

 

 

 

ഘ�ം III 
ആവർ�ി��� 

പരിശീലനം  

(Repeated Practice) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 

ൈനപുണ� വികാസം, ആശയ രൂപീകരണം, സാമൂഹിക 
ൈവദഗ്ധ�ം െമ�െ�ടു�ൽ. 

�പവർ�നം ചാടാം കളി�ാം 

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 
നടപടി�കമം 

 ഒരു മുറിയിൽ ഒരു വലിയ വൃ�വും ഒരു െചറിയ വൃ�വും  വരയ്�ുക  

 വലിയ വൃ��ിൽ  15 കു�ികെളയും  െചറിയ വൃ��ിൽ ഒരു കു�ിേയയും നിർ�ുക  

 അ��ാപിക വിസിൽ അടി�ുേ�ാൾ വലിയ വൃ��ിൽ നി�ും ഒരു കു�ി െചറിയ 
വൃ��ിേലയ്� ് ചാടുക  

 അ�െന െചറിയ വൃ��ിൽ കു�ികള�െട എ�ം ര�ായി. 

 ഒ�ും ഒ�ും ര�്  എ� ്ഉറെ� പറയുവാൻ കു�ികേളാട് ആവശ�െ�ടുക  

 ഒ�ും ഒ�ും ര� ്എ� ആശയം മനഃപാഠമാകു�തുവെര കളി ആവർ�ി�ുക  

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

വിസിൽ, േചാ�്, വൃ�ം 
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ഘ�ം IV 
��വൻസി െച� ്                  

(Fluency Check) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

ൈഫൻ േമാേ�ാർ ൈനപുണ� വികാസം,  
സാമൂഹിക കഴിവുകൾ. 

�പവർ�നം മീൻ പിടി�ൽ െഗയിം 

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 

നടപടി�കമം 

 വിദ�ാർ�ികൾ�് ഒരു മ���ിെ� ആകൃതിയിൽ മുറി�തും ര�് അരികുകളിലും 

�ാ�ർ െചയ്തതുമായ േപ�ർ നൽകുക. 

 കാ�ം ഘടി�ി� ഒരു ചൂ� ത�ാറാ�ുക. 

 മീൻ പിടി�ാൻ വിദ�ാർ�ികേളാട് ആവശ�െ�ടുക 

 വിദ�ാർ�ികേളാട് ര�ു മീനുകെള പിടി�ാൻ ആവശ�െ�ടുക  

 ഒ�ും ഒ�ും ര�് എ� ആശയം മനഃപാഠമാകു�തുവെര കളി ആവർ�ി�ുക 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 
ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 
 ചാർ�് േപ�ർ, കാ�ം, �ാ�ർ, വടി, നൂൽ 

 

 

ഘ�ം V 
സാമാന�വത്കരണം 

(Generalization) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

ആശയ രൂപീകരണം 

�പവർ�നം എ�ാം പഠി�ാം   

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 

നടപടി�കമം 

 ഒരു പുസ്തകം മെ�ാ�ുമായി കൂ�ിേ�ർ�ുക, ഒ�ിേനാട്  ഒ�ു േചർ�ാൽ ര�് 

എ�്  പറയുക  

 ഒരു േപന മെ�ാ�ുമായി കൂ�ിേ�ർ�ുക, ഒ�ിേനാട്  ഒ�ു േചർ�ാൽ ര�് എ� ് 

പറയുക  

 ഒരു െപൻസിൽ മെ�ാ�ുമായി േയാജി�ി�ുക, ഒ�ിേനാട്  ഒ�ു േചർ�ാൽ ര�് 

എ�്  പറയുക  

�പവർ�നം ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 
േനാ��ബു�,് േപന, െപൻസിൽ 
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ഘ�ം VI 

െതാഴിലധിഷ്ഠിത 

ഉത്പ� നിർ�ാണം 

(Vocational Product 

Preparation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

ൈഫൻ േമാേ�ാർ ൈനപുണ� വികാസം, സാമൂഹിക 
കഴിവുകൾ. 

�പവർ�നം   േപ�ർ ബാഗ് നിർ�ാണം 

രീതി കലാ കരകൗശല രീതി 

 

 

 

 

 

നിയമ�ൾ/ 

നടപടി�കമം 

 ഒരു പ�തം എടു�ുക 

 േമശ��റ�് പ�തം വിരി�ുക. 

 മട�ിെ� ഒരു വശ�് പശ ഉപേയാഗി�് ഒ�ി�ുക. 

 ഷീ��കൾ ഇരുവശ�ുനി�ും മട�ി അരികുകൾ ഒ�ി�ുക. 

 അടി��ിൽ ഒരു കാർഡ് േബാർഡ് കഷണം തിരുകുക, പശ ഉപേയാഗി�ുക. 

 െ��ിേല�് നീ�ു�തിന് മു�് പശ ഉണ�ാൻ വിടുക. 

 ബാഗിെ� ഇരുവശ�ുമു� അ��ൾ അമർ�ുക 

 ബാഗിെ� തുറ� അ��് േബാൾ േപായി� ്േപന ഉപേയാഗി�് ര�് ദ�ാര�ൾ 
തുളയ്�ുക 

 ഹാൻഡിലുകൾ െക��ക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

ചാർ�് േപ�ർ, പശ 

 

 

 

ഘ�ം VII 
മൂല�നിർ�യം 

(Evaluation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

ആശയ രൂപീകരണം. 

�പവർ�നം പഴ�ൾ െകാെ�ാരു കളി 

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 
നടപടി�കമം 

 ഓേരാ കു�ികൾ�ും വ�ത�സ്ത മാതൃകയിലു� പഴ�ൾ നൽകുക 

 മുറി�ു�ിൽ 8 സർ�ിള�കൾ വരയ്�ുക 

 അ��ാപിക ഒേര പഴ�ൾ ഉ� കു�ികേളാട് ഒരു വൃ��ിൽ വ�ുേചരാൻ പറയുക   

 അ��ാപിക വാഴ�ഴം എ�ു പറയുേ�ാൾ, വാഴ�ഴമു� ര�് കു�ികൾ 
വൃ��ിനു�ിൽ േചരണം  

 അ��ാപിക ഓറ�് പറയുേ�ാൾ, ഓറ�് ഉ� ര�് കു�ികൾ വൃ��ിനു�ിൽ 
േചരണം   

 അേ�ാൾ മ���വെര�ാം ഒ�ിേനാട്  ഒ�ു േചർ�ാൽ ര�് എ� ് പറയുക  

 മ�് കു�ികള�മായി കളി  ആവർ�ി�ുക 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

വ�ത�സ്തതരം  പഴ�ൾ 
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ഉപൈനപുണി 9: വ�വകലനം (കുറയ്�ൽ ) 

 

�പധാന േമഖല    :  നിർ�ഹണ പരമായ ഗണിതം (Functional Arithmetic) 

ഉപേമഖല   :  വ�വകലനം (കുറയ�്ൽ ) 

സ�ായ�മാേ�� കഴിവ ് :  നിർവഹണ പരമായ ഗണിതം 

 

ഘ�ം I 
�പാരംഭ അവതരണം   

(Initial Presentation) 

ആർ�ിേ��ു�  
മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ 

േമാേ�ാർ ൈനപുണ� വികാസം, ആശയ രൂപീകരണം. 

�പവർ�നം ചി��വും പ��വും  

രീതി കഥാ കഥന രീതി  

തിരെ�ടു� കഥ 

പ�് ചി�� എെ�ാരു കുര�ൻ ജീവി�ിരു�ു. ഒരു ദിവസം ര�ു മാ�ഴം കി�ി. അവൻ 

ആ ര�ു മാ�ഴവും എടു� ് അവെ� വീ�ിേല�് േപായി. വീ�ിേല�ു� യാ�താമേധ� 

അവൻ തെ� കൂ��കാരിെലാരാളായ പ��വിെന ക�ു. എ�ി�് അയാൾ�് ഒരു മാ� 

െകാടു�ു. ചി��വിെ� കൂെട ഒരു മാ�ഴേമ ഉ�ായിരു�ു��. ഇതുക�് അടു�ിരു� 

ഒരു കാ� ചി��വിെന േനാ�ി ചിരി��െകാ�് പറ�ു, “ചി��, നിന�് ര�് മാ�യു 

�ായിരു�ു. എ�ിനാ പ��വിന് ഒ�് െകാടു�ത?് നി�ൾ ഇവിെട എ�ു�തിന ്

െതാ��മു�് അവൻ വയറു നിറെയ ഭ�ണം കഴി�ിരു�ു. ഇേ�ാൾ അതും കഴി��. നിന�് 

ഒരു മാ�ഴം മാ�തേമ ബാ�ിയു��. ! ര�് മാ�ഴ�ിൽ നി�് ഒെര�ം എടു�് അവൻ 

നി�െള കബളി�ി�് ഒെര�ം മാ�തം തി�ു.” 

കാ�യുെട വാ�ുകൾ േക�് ചി�� പറ�ു, “സാരമി� എനി�റിയാം, എനി�ു 

�ായിരു� ര�ിൽ നി�് ഒെര�ം അവനു നൽകിയാൽ, എനി�ായി ഒ�് മാ�തേമ 

അവേശഷി�ൂ. എ�ാൽ എെ� ഭ�ണം ആർെ��ിലും പ�ുെവ�ുേ�ാൾ ഞാൻ 

വളെര സേ�ാഷവാനാണ.് 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 
ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 
കുര�െ�യും കാ�യുെടയും മാതൃകകൾ, മാ�ഴം 
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ഘ�ം II 
വളർ�ൽ    

(Fostering) 

ആർ�ിേ��ു�  
മ�� കഴിവുകൾ 

ചാലകപരമായ ൈനപുണ� വികസനം, 
 ആശയ രൂപീകരണം. 

�പവർ�നം േ� േമാഡലിംഗും 

രീതി മൾ�ി െസൻസറി രീതി 

 

നിയമ�ൾ/ 

നടപടി�കമം 

 

 വിദ�ാർ�ികൾ�് കളിമ�് നൽകുക. 

 കളിമൺ പ�ുകൾ ത�ാറാ�ാൻ കു�ികേളാട് ആവശ�െ�ടുക. 

 എ�ാ കളിമൺ േബാള�കള�ം ഒരു വലിയ േ��ിൽ എടു�ണം. 

 െചടിയുെട ത�ിെ� രൂപേരഖയു� ഒരു വലിയ കാർഡ് േബാർഡ് നൽകുക. 

 ഓേരാ �ഗൂ�ിെലയും ഒരു വിദ�ാർ�ിേയാട് െചടിയുെട ത�ിന്  
മുകളിൽ 3 കളിമൺ േബാള�കൾ ഇതള�കളായി �ാപി�ാൻ ആവശ�െ�ടുക. 

 തുടർ�് കളിമൺ ഇതള�കൾ ഒ�,് ര�്, മൂ�് എ�ി�െന എ�ാൻ 
വിദ�ാർ�ികേളാട് ആവശ�െ�ടുക. 

 അേ�ാൾ ടീ�ർ പൂവിൽ നി�് ഒരു ഇതെളടു�ു�ു. 

 മൂ�ിൽ നി�് ഒ�് നീ�ം െച��േ�ാൾ രെ��ം അവേശഷി�ു�ുെവ�ും 

പറയു�ു. 

 എ�ാ വിദ�ാർ�ികേളാടും ഇത് ആവർ�ി�ുക. 

 വിദ�ാർ�ികൾ�് ഫലം എ�ാനും നീ�ം െച�ാനും പറയാനും അവസര�ൾ 
നൽകുക. 

 ആവശ�മു�േ�ാെഴ�ാം ശാരീരികവും വാ�ാലു�തുമായ നിർേ�ശ�ൾ 
നൽകുക. 

 എ�ാ കു�ികൾ�ും �പതിഫലം നൽകുക. 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 

കളിമ�്, േബാള�കൾ 
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ഘ�ം III 

ആവർ�ി��� 

പരിശീലനം 

(Repeated Practice) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 

ൈനപുണ� വികാസം, ആശയ രൂപീകരണം, സാമൂഹിക 
ൈവദഗ്ധ�ം െമ�െ�ടു�ൽ. 

�പവർ�നം ചാടാം കളി�ാം 

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 

നടപടി�കമം 

 10 വിദ�ാർ�ികെള തിരെ�ടു�് ഓേരാ �ഗൂ�ിലും 5 േപർ വീതമു� ര�് �ഗൂ��ക 

ളാ�ുക. 

 ഓേരാ �ഗൂ��ം പരസ്പരം അഭിമുഖീകരി�ണം, ഓേരാ �ഗൂ�ിെനയും ഉൾെ�ാ��� ഒരു 

വരി ഉ�ായിരി�ണം. 

 അവരുെട വസ്�ത�ിൽ പൂ�ള�െട ചി�ത�ൾ ഒ�ി�് അവേരാട് ഒ�് മുതൽ 5 വെര 

ഓേരാ�ായി പറയാൻ ആവശ�െ�ടുക. 

 അതിനു േശഷം അ��ാപിക  പറയണം "അെത അവർ അ�ാണ,് അവർ�് അ�് 

പൂ�ള��"് 

  ആദ� �ഗൂ�ിെല എ�ാ അംഗ�ള�ം അവരുെട ൈകകൾ പിടി�് പാ�് പാടി വരിയിേല�് 

നീ�ണം   
  “ 5 പൂ�ള��േ�ാ…  

  “ ആടി�ാടാം കൂടുകാെര  

      2 പൂ�ൾ നി�ൾ�്  തരാം... കൂ��കാേര’’ 

 നമു�് അ�് പൂ�ൾ ഉ�,് നമു�് ഒരുമി�് നൃ�ം െച�ാം സുഹൃ�ു�െള 

 അവയിൽ രെ��ം നി�ൾ�ു�താണ,്  

 ര�ാമെ� �ഗൂ�ിെല എ�ാ അംഗ�ള�ം അവരുെട ൈകകൾ പിടി�് മറുപടിയായി പാ�് 
പാടി വരിയിേല�് നീ�ണം 

"2 പൂ�ൾ നി�ൾ�്  തരാം... പാടി�ളി�ാം കൂ��കാേര''  

ഞ�ൾ നി�ൾ�് ര�് തരാം, ഞ�ൾ നി�ൾ�് ര�് തരാം 

 �പിയ സുഹൃ�ു�െള നമു�് പാടാം, നൃ�ം െച�ാം. 

 അേ�ാൾ ആദ�െ� �ഗൂ�ിെല അംഗ�ൾ ര�് അംഗ�െള ര�ാമെ� �ഗൂ�ിേല� ്
അയയ്�ണം. 

 അേ�ാൾ ടീ�ർ ആദ�െ� �ഗൂ�ിെല ഇടതുവശ�ു� നിലവിെല അംഗ�ള�െട എ�ം 
കണ�ാ�ുകയും ര�് േപർ മ�് �ഗൂ�ിേല�് േപാകുേ�ാൾ അവർ 3 ആെണ�് 
പറയുകയും േവണം. 

 പിെ� ആദ� സംഘം " 3 പൂ�ള��േ�ാ 3 പൂ�ള��േ�ാ.... " എ� ഗാനം 
ആലപി�ണം. 5 ൽ നി�് 2 േപായി�് 3 പൂ�ള��േ�ാ..” 

 ഇേ�ാൾ അവിെട മൂ�ു പൂ�ൾ 

 അ�ിൽ നി�് രെ��ം എടു�ുക 

 മൂ�് ഉ�,് മൂ�് ഉ� ്

 അേ�ാൾ ര�ു കൂ�രും ഉറെ� പാടണം " 5 ഇ��ം 2 േപായാൽ 3 ആേണ... 3 ആേണ " 

 ആവശ�മു�േ�ാെഴ�ാം ഉചിതമായ ശാരീരികവും വാ�ാലു�തുമായ നിർേ�ശ�ൾ 
നൽകുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 
ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 
  ആക്ടിവി�ി റൂമിൽ വലുതും െചറുതുമായ  വൃ��ൾ 
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ഘ�ം IV 
��വൻസി െച� ്                  

(Fluency Check) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 

ൈനപുണ� വികാസം, ആശയ രൂപീകരണം, സാമൂഹിക 
ൈവദഗ്ധ�ം െമ�െ�ടു�ൽ. 

�പവർ�നം മീൻ പിടി�ൽ  

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 
നടപടി�കമം 

 വിദ�ാർ�ികൾ�് ഇരുവശ�ും �ാ�ിൾ െചയ്ത വ�ത�സ്ത മ�� ആകൃതി 
യിലു� േപ�ർ നൽകുക. 

  ഒരു കാ�ം ഹു�് ഉപേയാഗി�് ഒരു ആംഗിൾ ത�ാറാ�ുക. 

 എ�ാ േ��ിൾഡ് േപ�ർ ഫിഷുകള�ം ഒരു കാരിയറിേല�് െകാ�ുേപാകുക 

 മ��െ�ാഴിലാളിയായി ഒരു വിദ�ാർ�ിെയ തിരെ�ടു�ുക. 

 ഒരു മ��െ� പിടി�ാൻ മ��െ�ാഴിലാളിേയാട് ആവശ�െ�ടുക. 

 മ��ം വാ�ു�വരായി �പവർ�ി�ാൻ ര�് വിദ�ാർ�ികേളാട് ആവശ� 

െ�ടുകയും മ��െ�ാഴിലാളിെയ സമീപി�ുകയും ഒരു മ��ം 
ആവശ�െ�ടുകയും െച��ക. 

 അേ�ാൾ ടീ�ർ പറയണം, ഇേ�ാൾ കാണി�ണം, കു�യിൽ മ��െമാ�ും 
അവേശഷി�ു�ി�, കാരണം ഒ�് ൈമനസ ്ഒ�് പൂജ�മാണ.് 

 എ�ാ കു�ികള�മായും െഗയിം ആവർ�ി�് പൂജ�ം രൂപെ�ടു�ു�തിന് ‘ഒ�് 
ൈമനസ് ഒ� ്‘എ� വാക�ം ആവർ�ി�ുക. 

 ആവശ�മു�േ�ാെഴ�ാം ശാരീരികവും വാ�ാലു�തുമായ നിർേ�ശം നൽ 
കുക. 

 നട�ിലാ�ു�തിന് മു�് ടീ�ർ ചുമതല നിർവഹി�ുകയും മാതൃകയാ�ു 
കയും േവണം. 

 എ�ാ കു�ികൾ�ും �പതിഫലം നൽകുക. 

ഉേ�ജിതമായ 
ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

 ചാർ�് േപ�ർ, കാ�ം, �ാ�ർ, വടി, നൂൽ  
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ഘ�ം V 
സാമാന�വത്കരണം 

(Generalization 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

ആശയ രൂപീകരണം. 

�പവർ�നം  ആരാണ് വലുത?്, ആരാണ് െചറുത്? 

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 
നടപടി�കമം 

 േപ�റിൽ മൂ�് ന��ത�ൾ വരയ്�ുക 

 വിദ�ാർ�ികേളാട് എ�ാൻ ആവശ�െ�ടുക 

 ര�് ന��ത�ൾ മായ് �ുക 

  ബാ�ിയു�വ എ�ാൻ വിദ�ാർ�ികേളാട് ആവശ�െ�ടുക 

 മെ�ാരു േ�ഡായിംഗുകൾ ഉപേയാഗി�് െഗയിം ആവർ�ി�ുക 

 ഡിലീഷൻ െഗയിമിലൂെട കു�ി�് കുറയ്�ൽ എ� ആശയം ലഭി�ു�ുെ��് 
ഉറ�ാ�ുക. 

 ആവശ�മു�േ�ാെഴ�ാം ഉചിതമായ നിർേ�ശ�ൾ നൽകുക 

 മതിയായ ബലെ�ടു�ൽ നൽകുക 

�പവർ�നം ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

ത�ിമ�ൻ, വലിയ ഉ�ി, െചറിയ ഉ�ി, െചറു നാര� 

 

 

ഘ�ം VI 

െതാഴിലധിഷ്ഠിത 

ഉത്പ� നിർ�ാണം 
(Vocational Product 

Preparation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

േ�ഗാസ് േമാേ�ാർ ൈനപുണ� വികാസം, ൈഫൻ േമാേ�ാർ 
ൈനപുണ� വികാസം, ആശയ രൂപീകരണം, സാമൂഹിക 

ൈവദഗ്ധ�ം െമ�െ�ടു�ൽ. 

�പവർ�നം ഫിേനായിൽ  നിർ�ാണം 

രീതി �പവർ�ന രീതി 

നിയമ�ൾ/ 

നടപടി�കമം 

 ഒലിഖ് ആസിഡിെ�യും േസാഫ്�് േസാ�ിെ�യും മി�ശിതം ൈപൻ ഓയിലിെ� 
കൂെട ബ��ിൽ ഒഴി�ുക 

 ക�ി പിടി�ാേനാ പാട െക�ാേനാ അനുവദി�രുത ് 

 ഈ മി�ശിത�ിൽ പുൽൈതലംഒരു െചറുകു�ി നിറെയ ഒഴി�ുക. ഇള�ുക  

 (12 ലി�ർ ) െവ�ം പതുെ� ഒഴി�ുക, ഇള�ുക . 

 അടു� ബ��ിേല�ും തിരി��ം ര�ു തവണ ഒഴി�് ന�ായി ഇള�ി േചർ�ുക . 

 ആവശ�ാനുസരണം കു�ികളിേല�ു മാ�ി ഉപേയാഗി�ാം. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 
വസ്തു�ൾ 

ഒലിഖ് ആസിഡിെ�യും േസാഫ്�് േസാ�ിെ�യും മി�ശിതം, പുൽൈതലം, െവ�ം 
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ഘ�ം VII 
മൂല�നിർ�യം 

(Evaluation) 

ആർ�ിേ��ു� മ�� കഴിവുകൾ 

ആശയ രൂപീകരണം. 

�പവർ�നം െ�ടയിൻ കളി 

രീതി േ� േവ രീതി 

നിയമ�ൾ/ 

നടപടി�കമം 

 ഒരു �ഗൂ�ിൽ അ�് കു�ികെള ഉ�ാ�ുക 

 െ�ടയിനിെ� ആകൃതിയിലായിരി�ാൻ അടു�യാള�െട േതാളിൽ ൈകകൾ െകാ�് 
നിൽ�ു� �ാന�് പിടി�ാൻ കു�ികേളാട് ആവശ�െ�ടുക. 

 വിസിൽ അടി�് മുേ�ാ�് േപാകാൻ നിർേ�ശം നൽകുക. 

 ടീ�ർ ര�ാമെ� വിസിൽ അടി�ുേ�ാൾ വിദ�ാർ�ികേളാട് െ�ടയിൻ നിർ�ി ര�് 
യാ�ത�ാെര ഇറ�ാൻ അനുവദി�ുക. 

 ര�് യാ�ത�ാർ ഇറ�ുേ�ാൾ, അ�് േപരിൽ ര�് േപർ ഇറ�ിെയ�ും മൂ�് േപർ 
േപാെയ�ും അധ�ാപകൻ അറിയി�ണം. 

 മെ�ാരു അ�് േപെര ഉപേയാഗി�് െഗയിം ആവർ�ി�ുക 

 എ�ാ കു�ികൾ�ും എ�ാനും കുറയ്�ാനും അവസര�ൾ നൽകുക 

 എ�ാ കു�ികൾ�ും �പതിഫലം നൽകുക. 

ഉേ�ജിതമായ 

ഇ��ിയ�ൾ 

ദൃശ�, �ശാവ�, സ്പർശന ചലേന��ിയ�ൾ 

ആവശ�മായ 

വസ്തു�ൾ 

വിസിൽ 
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Appendix H1 

DEPARTMENT OF EDUCATION  
UNIVERSITY OF CALICUT 

FUNCTIONAL READING PERFORMANCE 

ASSESSMENT CHART  

Dr. A. Hameed Aiswarya M. 
Professor  Senior Research Fellow 
Department of Education Department of Education 

 

Instructions: The purpose of this tool is to collect information regarding Functional 

Reading performance of student with intellectual disability.  Put a tick mark [] against 

the option on the basis of reading performance of students corresponding to each skill. 

 

Sl 
No 

Skills Type of Prompts 

 Pre Reading  Dependent With prompt Independent 

1. Colour Identification    

2.  Common object 
Identification 

   

3. Left and Right Orientation    

4. Matching     

 Letter Reading  Dependent With prompt Independent 

5. Rote Recitation of letters    

6. Single letter Identification    

7. Two letters  

word identification 

   

 Word Reading  Dependent With prompt Independent 

8. Two letter word with Symbol     

9. Multi letter word with 
Symbol  
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Appendix H2 
 

DEPARTMENT OF EDUCATION  
UNIVERSITY OF CALICUT 

FUNCTIONAL WRITING PERFORMANCE 

ASSESSMENT CHART  

Dr. A. Hameed Aiswarya M. 
Professor  Senior Research Fellow 
Department of Education Department of Education 

 

Instructions: The purpose of this tool is to collect information regarding Functional 

writing performance of student with intellectual disability.  Put a tick mark to the option 

on the basis of Writing performance of students corresponding to each skill. 

Sl. 
No. 

Skills Type of Prompts 

Pre-Writing Dependent With prompt Independent 

1. Scribbling     

2. Joining Dots    

3. Tracing    

4. Colouring     

 Letter Writing Dependent With prompt Independent 

5. Copying     

6. Single letter Writing     

7. Two letter word writing      

 Word Writing Dependent With prompt Independent 

8. Two letter word with Symbol    

9. Multi letter word with symbol     

 

 



 Appendices 

 

Appendix H3 
 

DEPARTMENT OF EDUCATION  
UNIVERSITY OF CALICUT 

FUNCTIONAL ARITHMETIC PERFORMANCE  

ASSESSMENT CHART  

Dr. A. Hameed Aiswarya M. 
Professor  Senior Research Fellow 
Department of Education Department of Education 

 

Instructions: The purpose of this tool is to collect information regarding Functional 

Arithmetic performance of student with intellectual disability. Put a tick mark [] against 

the option on the basis of Arithmetic performance of students corresponding to each skill. 

Sl. 
No. 

Skills Type of Prompts 

Pre-Arithmetic Dependent With prompt Independent 

1.  Big and Small Identification    

2.  Long and short Identification    

3. More and less Identification    

4. Identification of Shapes    

 Numeric Dependent With prompt Independent 

5. Rote Counting    

6.  Meaningful Counting    

7. Number symbol Identification    

 Calculation Dependent With prompt Independent 

8. Simple addition    

9. Simple subtraction    
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FUNCTIONAL ACADEMIC PERFORMANCE ENHANCEMENT PACKAGE

Functional Reading Performance Enhancement Package
Functional Writing Performance Enhancement Package 

Functional Arithmetic Performance Enhancement Package 



FUNCTIONAL READING PERFORMANCE ENHANCEMENT PACKAGE
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Appendix I 1 
 

DEPARTMENT OF EDUCATION  
UNIVERSITY OF CALICUT 

FUNCTIONAL READING PERFORMANCE 

ENHANCEMENT PACKAGE 
 

Dr. A. Hameed Aiswarya M. 
Professor  Senior Research Fellow 
Department of Education Department of Education 
 

Instructions: The purpose of this package is to enhance reading performance of 

students with intellectual disability. Teachers have to provide sufficient prompts 

and reinforcement whenever needed while implementing the package. 

SUB SKILL NO. 1: COLOUR IDENTIFICATION 

Major domain  :  Functional reading 

Subdomain        :   Pre reading 

Skill to be achieved  :  Colour identification 

Step I 
INITIAL 

PRESENTATION 

Additional Skills to be Acquired 

Enhancement of Fine motor skill and social skills, expressive 
language, receptive   language, ability to look at objects in 
front of the learner, audio and visual tracking of an object. 

Activity Story of Two Sisters 

Method Story Telling  

 

 

 

 

Story 

Once upon a time, there lived two sisters, Chinnu and Minnu. One day their father 
bought them two new dresses. Colour of the dress for Chinnu was red and Minnu got a 
green colour dress. Both of them decided to show their new outfits to their friends. 
They moved towards their friend’s house. They got a red flower with green leaves. 
Chinnu took that red flower and told Minnu, “Look at this flower, it’s colour is just 
same as the colour of my new dress. I’ll take this flower and it is as beautiful as my 
dress”. Hearing this, Minnu also told her the same by taking the leaves to declare that 
green leaves and her green dress look the same in colour. They went on walking to 
their friend’s house where they saw a beautiful parrot with green colour and its beak 
was red like Chinnu’s dress. Hearing this, their friend and her parents came outside 
and appreciated the beauty of their outfits with vibrant red and cool green colours. 
The sisters also showed their red flowers and green leaves to them and spent some 
happy moments there. 

Senses 
Stimulated 

 Visual, auditory, kinesthetic and tactile. 

Materials 
Required 

Leaves, flowers, models of Chinnu and Minnu with red dress and green dress 
respectively. 
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Step II FOSTERING 

Additional Skills to be Acquired 

Enhancement of gross motor skills, fine motor skills and social 
skills. 

Activity Energy Yawn and Arm Painting  

Method Brain Gym with Multisensory Stimulating Activity 

 

 

 

 

Exercise 

Stage I 

 Brain gym exercise named ‘Energy yawn’ has to be trained to children.  

Stage II 

 Give one paper to each child with the drawing of one plant stem. 

 Give a plate of red paint to children and ask them to dip cotton in the paint. 

 Place cotton with red paint on the picture of the plant stem to make it red 
flower. 

 Dip another cotton in green colour. 

 Use it to draw two leaves in both sides of the stem. 

 Make sure that teacher is repeating the word ‘Red   colour’ and ‘green colour’ 
whenever needed. 

 Give constant encouragement and reinforcement as far as possible.  

Senses 
Stimulated 

 Visual, auditory, kinesthetic and tactile. 

Materials 
Required 

 Red and green paint, paper with the drawing of a plant stem, red paint, green 
paint, and cotton. 

 

Step III 
REPEATED 
PRACTICE 

Additional Skills to be Acquired 
Enhancement of Gross motor skills, Fine motor skills, social 

skills, receptive language skills, matching ability and tracking 
ability. 

Activity Dancing Game 
Method Play way Method 

Rules/ 
Procedure 

 Draw two big circles in the Creative Activity Room. 

 One circle must be filled with red coloured paint and one circle must be filled 
with green coloured paint. 

 Pictures of red coloured and green coloured objects such as flowers, balls, 
balloons, books etc. have to be there on the table. 

 When teacher says ‘red’, then children may take one red object and its 
corresponding picture and place it in the red coloured circle. 

 When teacher says ‘green’, then children may take one green object, and its 
corresponding picture and place it in the green coloured circle. 

 This game may be repeated several times. 
Senses 

Stimulated 
Visual, auditory, kinesthetic and tactile. 

Materials 
required 

Green paint, red paint, pictures and objects red balloon, green balloon, red 
flowers, green leaves, red & green ribbon, red toy, green toy etc. 
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Step IV 
FLUENCY 

CHECK 

Additional Skills to be Acquired 

Enhancement of Gross motor, fine motor, and social skills. 

Activity Sorting Game 

Method Play way Method 

Rules/ 
Procedure 

 Prepare 3 sets of red coloured triangle shapes and green coloured circle 
shapes, using card board. 

 Mix and put the shapes on the table. 

 Call upon one student and ask him/her to sort red coloured triangle shapes or 
green coloured circle shapes and put same coloured shapes one over another. 

 Ask other students to clap hands to motivate the participant. 

 Repeat the process with other children. 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile. 

Materials 
Required 

Red coloured triangles (3 Nos.), and green coloured circles (3 Nos.) 

 
 
 

Step V GENERALIZATION 

Additional Skills to be acquired 

Enhancement of Gross motor skills, Fine motor skills, Social 
skills, Expressive language, and Receptive Language. 

Activity  Hide and seek object game. 

Method Play way Method 

 

 

 

Rules/ 
Procedure 

 Take one basket and put red coloured and green coloured objects familiar in 
real life (e.g. Leafy vegetables, tomato, apple, green orange etc.). 

 Put hay or paper pieces above it to hide the objects. 

 Ask one student to find out a red/green coloured object from the basket and  

 Repeat the activity with the alternate colour.  

 Ask other students to clap their hands when the participant is looking for the 
required object. 

 Then repeat the game with other students and change the requested colour. 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile. 

Materials 
Required 

Tomato, orange, leafy vegetables, ribbon etc. 
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Step VI 
VOCATIONAL 

PRODUCT 
PREPARATION 

Additional skills to be Acquired 

Enhancement of Fine motor coordination, and Social Skills 

Activity Red and green soap making 

Method Multisensory Method  

 

 

 

Rules/ 
Procedure 

 Buy a 'soap base' that is colourless and odorless. 

 Cut the soap base into small pieces. 

 Melt the soap base using the double boiling method. 

 When the soap base is completely melted, add the colour and fragrance. 

 Add red colour /hibiscus extract for red coloured soap. 

 Add green colour/ Aloevera extract for green coloured soap.  

 Pour the mixture into a mold. 

 Wait until the mixture hardens. 

 Remove the soap from the mold and use it. 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile. 

Materials 
Required 

Soap base, red colour, green colour, Hibiscus, Aloe vera 

 

 

Step VII EVALUATION 
Additional Skills to be Acquired 

Enhancement of Fine Motor Skills 

Activity Touch a Page Game 

Method Play way Method 

 

 

Rules/ 
Procedure 

 Take a notebook. 

 Paste red coloured paper and green coloured paper in each page alternatively. 

 Make students into 8 groups with two participants in each group. 

 One student from a group has to take the book and open it page by page.  

 Then the second one has to tell whether the page contains red/ green colour. 

 Repeat the same with other groups.  

 Game will continue till the teacher blows the whistle. 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile. 

Materials 
required 

A note book, chart papers in red and green colours and glue.  
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SUBSKILL NO. 2: IDENTIFICATION OF COMMON OBJECTS 
 

Major Domain : Functional Reading 

Subdomain :  Pre Reading 

Skill to be achieved  :  Identification of Fruits (Identification of 
 Common Objects) 

 

Step I 
INITIAL 

PRESENTATION 

Additional Skills to be Acquired 

Enhancement of Gross motor, Fine motor, Social, Expressive 
and Receptive Language skills. 

Activity Fruits Game  

Method Play way Method 

 

 

 

Rules/ 
Procedure 

 Place 2 baskets on one side of the room 

 Make students into two groups 

 Place group facing to buckets 

 Give a banana to first student in first group 

 Ask him to throw it to the basket 

 Give an orange first student of second group 

 Ask him to throw it to basket 

 Repeat it with all students 

 Make sure that teacher is repeating the word ‘banana’ and ‘orange’ 
whenever needed 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile. 

Materials 
Required 

Banana, orange, basket and whistle 

 

 

 

Step II 

 

FOSTERING 

Additional Skills to be Acquired 

Enhancement of Fine motor, Expressive and Receptive Language 
Skills. 

Activity Energy Yawn and Arm Painting 

Method Multi-sensory Method 

 

 

 

 

Rules/ 
Procedure 

Stage I- Energy Yawn 

Stage II 

 Take one thermocoal piece and cut it in the shape of a mango and banana.  

 Paste chart paper of same shape on it 

 Give a cup of yellow paint to child and ask to dip cotton in that paint 

 Place cotton with yellow paint inside the outline to make it as banana  

 Give a cup of orange paint to child and ask to dip cotton in the paint 

 Make sure that teacher is repeating the word banana and ‘orange’ whenever 
needed 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile. 

Materials 
Required 

Thermocol, glue, chart paper, cotton, yellow paint and orange paint 
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Step III 
REPEATED 
PRACTICE 

Additional  

Skills to be Acquired 

Enhancement of Gross motor, fine motor, Expressive and 
receptive language skills. 

Activity Fruits Game  

Method Play way Method  

 

 

 

 

 

Rules/ 
Procedure 

 Draw two big circles in the Activity Room 

 One circle must be filled with different fruits (toy fruits made of plastic) and 
students have to be there in another circle. 

 Pictures of banana and orange must be tied to the hands of each student 
alternatively  

 When teacher says banana, all children with banana picture in hands have to 
run to next circle and take a banana  

 When teacher says mango, then children with orange picture in hand have to 
run to next circle and take an orange 

 This game may be repeated 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile. 

Materials 
Required 

Pictures of banana and orange.  

 
 
 
 

Step IV 
FLUENCY 

CHECK 

Additional Skills to be Acquired 

Enhancement of Gross motor, Fine motor and Social skills 

Activity Sorting Game 

Method Play way Method  

 

Rules/ 
Procedure 

 Take a basket full of fruits  

 Give two paper bags to each student 

 Ask to collect bananas in one bag and oranges in the other bag 

 Ask other students to clap hands to motivate the participant 

 Repeat the process of sorting with other children 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile. 

Materials 
Required 

 Bananas, Oranges, Polythene bags 
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Step V 

 

GENERALIZATION 

Additional Skills to be Acquired 

Enhancement of Gross motor, Fine motor, Expressive and 
Receptive Language skills,  

Activity  Hide and seek object game 

Method Play way Method 

 

 

 

Rules/ 
Procedure 

 Take one basket and put banana, orange and other fruits which are familiar in 
real life  

 Put hay or paper pieces above that and tries to hide the fruits 

 Ask one student to come to the basket and find out a banana from it  

 Ask other students to clap their hands when the participants look for the 
requested fruit 

 Then repeat the game with other students and change the requested fruit 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile. 

Materials 
Required 

Tomato, orange, apple, water melon, mango etc. 

 

Step VI 
VOCATIONAL PRODUCT 

PREPARATION 

Additional Skills to be Acquired 

Enhancement of Fine motor skills 

Activity Banana Laddu Preparation 

Method Cooking 

Rules/ 
Procedure 

 Crush all Ingredients to make it as a fine dough 

 Make small ball like laddu out of the crushed dough 

 Pour some orange juice over it for fragrance 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile. 

Materials 
Required 

Grinded coconut, ghee, half cooked banana, cashew nuts, almond, orange juice, lemon 
squeezer 

 

Step VII EVALUATION 
Additional Skills to be Acquired 

Enhancement of Fine motor, Expressive, Receptive language skills 

Activity  Touch a page game 

Method Play way method 

 

 

 

Rules/ 
Procedure 

 Take a notebook 

 Paste banana picture and orange picture in each page alternatively. 

 Make students into 8 groups with two Participants in each group 

 One has to take the book and the other one has to open it page by page  

 Then the second one has to tell the correct fruit whether the page contains 
banana or orange. 

 Repeat the same with another group  

 Game will be stopped when the teacher blows whistle. 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile. 

Materials 
Required 

A note book, picture of orange, picture of banana and Glue  
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SUBSKILL NO. 3:  LEFT AND RIGHT IDENTIFICATION 

Major Domain  : Functional Reading 

Subdomain        :  Pre Reading  

Skill to be achieved  : Left and right identification 

Step I 
INITIAL 

PRESENTATION 

Additional Skills to be Acquired 

Enhancement of Fine motor, Expressive, receptive language, 
and community orientation skills 

Activity Mango Fixing Game 

Method Story telling merged with Play way method  

Rules/ 
Procedure 

Once upon a time there lived two children named Appu and Doppu. One day their 
mother asked them to go to a shop to buy some grocery. But Appu and Doppu  were  
unaware about the way to go to the shop. Mother provided sufficient instructions 
about where to take left and right deviation. But doppu and Appu dont know left and 
right. hai friends, lets teach them ‘left’ and ‘right through a game? Let’s play game and 
after the you will be able to teach Appu and Doppu about how to discriminate left and 
Right. 

Game 

 Place one artificially prepared tree on one side of the room with branches on 
both sides ie; Left and right.  

 Make students into two groups and name them as left and right 

 Prepare mango shape using thermocol and give it to children  

 When teacher says left, the first group has to fix a mango on the left side of the 
tree  

 When teacher says right, then the second group has to fix a mango on the right 
side of the tree 

 Ask them to fix on both the sides when teacher says left and right together  

 Make use of interesting piece of music when children engage in games 

 Give gifts to all children after game 

 Transact the idea of left and right in a clear manner 

 After the game, ask them to help Appu and Doppu to reach the shop by keeping 
the instructed directions 

Senses 
stimulated 

Visual, auditory, kinesthetic and tactile. 

Materials 
Required 

 Buckets, big ball and small ball 
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Step II FOSTERING 
Additional Skills to be Acquired 

Enhancement of Fine Motor, Community Orientation skills. 

Activity Brain Gym and Arm painting 

Method Multi-sensory Method  

 

 

 

Rules/ 
Procedure 

Step I 

 Brain gym exercise: The Thinking Cap 

Step II: Arm Painting 

 Give a cup of paint to child 

 Ask him to dip tip of his index finger into it and draw a straight line in that 
paper 

 Give physical prompt to child to draw branches on both the sides using 
fingers 

 When child draws left branch, teacher has to say it is left 

 When child draws right branch, teacher has to say it is right 

 Fade the physical prompt and verbal prompt when child acquires the skill. 

Senses 
stimulated 

Visual, auditory, kinesthetic and tactile. 

Materials 
Required 

Paint, paper 

 
 

Step III 
REPEATED 
PRACTICE 

Additional Skills to be Acquired 

Enhancement of Expressive, Receptive language skills. 

Activity Body Parts Game 

Method Play way Method 

Rules/ 
Procedure 

 Teacher sings a song in Malayalam like ‘ idathe kai kandolu.. ente idathe kai 
kandolu’ and points to her own left hand. 

 Teacher asks a student to show his left hand and sing the same song 

 Repeat the same activity for all students. 

 After the left hand, move on to the right hand with the song ‘ valathe kai 
kandolu.. ente valathe kai kandolu..’  

 Repeat the same steps for the children 

 Repeat all the steps for right leg and left leg 

 Give appropriate physical and verbal prompt 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile. 

Materials 
Required 

Whistle  
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Step IV FLUENCY CHECK 

Additional Skills to be Acquired 

Enhancement of Fine motor, Social motor, Gross motor and 
Community orientation skills. 

Activity Pluck the Flower Game 

Method Play way Method  

Rules/ 
Procedure 

 Place one artificially prepared tree on one side of the room with branches on 
both sides i.e. Left and right and should contain flowers. Flowers must be tied 
on to the left and right branches of the tree 

 Call one student and ask to pluck flower from left side 

 Ask the other children to clap when he plucks the flower from the correct side 
according to the teacher’s Instruction 

 Give opportunity to all children to pluck flowers 

 When teacher says left, first group has to pluck flower from the left side of the 
tree  

 Play a good piece of music when children engage in games 

 Give gifts to all children after game 

 Give appropriate prompts to children whenever needed 

Senses 
stimulated 

Visual, auditory, kinesthetic and tactile. 

Materials 
Required 

   Chart paper, thermocoal,   tree branch, cello tape etc. 

 

 

Step V GENERALIZATION 

Additional Skills to be Acquired 

Enhancement of Community orientation, 
expressive, Receptive language skills 

Activity  Right and left indicator game 

Method Play way Method  

Rules/ 
Procedure 

Fix a right and left indicator on middle of the room and ask students to go left based 
upon the direction of that indicator 

Senses 
stimulated 

Visual, auditory, kinesthetic and tactile. 

Materials 
Required 

Right and left Indicator 
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Step VI 
VOCATIONAL 

PRODUCT 
PREPARATION 

Additional Skills to be Acquired 

Enhancement of Community Orientation, Expressive and  
Receptive language skills 

Activity Glass painting 

Method Art and Craft 

 

 

 

 

Rules/ 
Procedure 

 Provide transparent sheets with outline of a plant stem 

 Slide the transparent sheets underneath the glass sheet 

 Cap off the liquid paint and squeeze out a little bit to the glass 

 Use the liquid leading to trace the outline of the pattern 

 Allow children to draw leaves on the left and right sides of the plant stem 

 Provide the idea of left and right whenever they draw leaves 

 Wait for Pat and dry 

   Give physical as well as verbal prompts whenever needed 

   Give proper reinforcement and encouragement to each one 

Senses 
stimulated 

Visual, auditory, kinesthetic and tactile. 

Materials 
Required 

Glass paint, glass /OHP sheet, Paint 

 
 
 

Step VII EVALUATION 

Additional Skills to be Acquired 

Enhancement of Expressive, receptive language skills 

Activity  Doll Game  

Method Play way Method 

 

Rules/ 
Procedure 

 Call upon a child and give him a doll 

 Ask him to identify its left hand and right hand 

 Give opportunities to all children 

 Give rewards, reinforcements and prompts to all children 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile. 

Materials 
Required 

Doll 
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SUB SKILL NO. 4: MATCHING 

Major Domain   : Functional Reading 
Subdomain         : Pre Reading 
Skill to be Achieved  : Matching  

 

Step I 
INITIAL 

PRESENTATION 

Additional Skills to be Acquired 

Enhancement of Fine motor, Social, Expressive and Receptive   
language skills. Ability to looking at objects in front of learner, 
Audio and Visual Tracking of an object, listens to instruction 

Activity Matching Object with Object 

Method  Story Telling  

Selected 
story 

Once upon a time there lived a Honey bee. One day she was hungry and was searching 
for food. A bird came to her and asked “Hey honey bee, why are you looking so sad”?  
Honey bee told, “I need some honey to eat. I am really hungry. But I don’t know where 
the garden is located”.  Bird said “don’t worry. I will give you a rose flower. Go along 
this way. There you will find a garden full of Rose flowers and Hibiscus Flowers. Match 
the flower you have with the rose flowers there. That rose flowers contain more Honey 
than Hibiscus.” Honey bee acknowledged the bird her thanks for the timely help and 
received that rose flower. Then she found out the garden, matched the Rose flower and 
happily had honey to the extend she wanted to. 

Senses 
stimulated 

Visual, auditory, kinesthetic and tactile. 

Materials 
required 

Rose Flower, Hibiscus flower, Model of Honey bee, model of Bird 

 

Step II FOSTERING 

Additional Skills to be Acquired 

Enhancement of Gross motor, Fine motor Social, Expressive 
and Receptive language skills 

Activity Energy Yawn and Drawing game 

Method Brain gym with Multisensory Stimulating Activity 

 

 

 

 

 

 

 

Selected 
Exercise 

Stage I 

  Brain gym exercise named Energy yawn has to be trained to children  

Stage II 

 Take a cardboard with white paper pasted on it 

 Ask children to put dots on the paper 

 Take another cardboard with white paper pasted on it 

 Ask children to draw small circles on the paper 

 Take another card board and ask children to draw stars on it 

 Then give a paper with dots to children and ask them to match it with the 
most appropriate card board 

 Repeat the activity with circles and stars 

 Give constant encouragement and reinforcement as far as possible.  

 Provide appropriate prompts wherever needed. 

Senses 
Stimulated 

Visual, Auditory, Kinesthetic and Tactile 

Materials 
Required 

Paper and pen 
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Step III 
REPEATED 
PRACTICE 

Additional Skills to be Acquired 

Enhancement of Social, Gross motor, Fine motor, matching 
ability, Tracking ability and   Receptive language skills 

Activity  Dancing Game  

Method Play way 

 

 

 

Rules/ 
Procedure 

 Draw one big circle in the Activity Room 

 Make children into 8 groups with two members each.  

 Paste a chart on the wall with different pictures of flowers, balls, balloons, 
books etc. which are familiar to children 

 Place flowers, balls, balloons and books on the table. 

 Ask one member to say any one of the pictures in the chart 

 Ask another member to take the respective object from the table and place it 
in the big circle (This game may be repeated with all the children)  

Senses 
Stimulated  

Visual, Auditory, Kinesthetic, Tactile 

Materials 
Required 

Charts, objects and chalk  

 

Step IV 
FLUENCY 

CHECK 

Additional Skills to be Acquired 

Enhancement of Gross motor, Fine motor, and Social skill 

Activity Sorting Game 

Method Play way method 

 

 

Rules/ 
Procedure 

 Prepare 3 sets of triangle shapes and circle shapes 

 Call upon one student ask him to sort it as triangle shapes and circle shapes 
accordingly 

 Ask other students to clap hands to motivate the participant 

 Repeat the process of sorting with other children 

Senses 
Stimulated 

Visual, Auditory, Kinesthetic, Tactile 

Materials  Triangles, Circles 

 

Step V GENERALIZATION 

Additional Skills to be Acquired 

Enhancement of Gross motor, Fine motor, Socials, 
Expressive and Receptive Language skills. 

Activity  Hide and Seek Object Game 

Method Play way Method 

 

 

 

Rules/ 
Procedure 

 Take one basket and put objects which are familiar in real life eg;- leafy 
vegetables, tomato, apple, green orange etc. 

 Put hay or paper pieces above it and tries to hide the objects 

 Provide pictures of objects hidden inside the hay 

 Give each picture to each child and ask to find out the respective object 
from the basket by matching process 

 Repeat it with all the students. Ask other students to clap their hands when 
the participants seek the required object 

 Give appropriate prompts and reinforcements to all students 

Senses 
Stimulated 

Visual, Auditory, Kinesthetic, Tactile 

Materials 
Required 

Flash cards, pictures, objects, hay, whistle etc. 
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Step VI 
VOCATIONAL 

PRODUCT 
PREPARATION 

Additional skills to be Acquired 

Enhancement of Fine motor coordination and Social Skills 

Activity Wall Décor Preparation 
Method Art and Craft 

 
 
 
 
 
 
 

Rules/ 
Procedure 

 Make heart shaped cardboard 

 Cover it using coloured chart paper  

 Take crape paper of different colours like green, pink, yellow etc. and put it in a 
basket 

 Tear it into small pieces 

 Make paper balls 

 Allow children to do the same and put it in another basket 

 Make children into 8 groups with two members in each group 

 Give Heart shaped cardboard to each group 

 Ask children to apply gum on it 

 Ask one child to take a paper ball from one basket and ask the second member to 
take a paper ball from another basket just like the same colour as the first one 
took. (Matching) 

 Ask children to paste it on the cardboard 

 Put a twain over the wall décor and hang it 

 Give reinforcements, rewards and prompts wherever needed.  
Senses 

stimulated 
Visual, Auditory, Kinesthetic, Tactile 

Materials 
required 

Crape paper, chart paper, glue, cardboard 

 

Step VII EVALUATION 
Additional Skills to be Acquired 

Enhancement of Fine motor skills 

Activity  Touch a Page Game 

Method Play way Method 

 

 

Rules/ 
Procedure 

 Take a notebook 

 Paste different pictures in each page alternatively. 

 Make students into 8 groups with two Participants in each group 

 Ask first group to come 

 Give Flash cards with picture to each member of the group and ask them to 
find out and match it with the picture inside the book  

 One has to keep the flash cards and the other has to open it page by page  

 Repeat the same with another group  

 Game will continue until the teacher blows the whistle 

Senses 
Stimulated 

Visual, Auditory, Kinesthetic, Tactile 

Materials 
Required 

 A note book, different pictures, different flashcards and glue  
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SUB SKILL NO.5: ROTE RECITATION OF LETTERS 

Major Domain    : Functional Reading 
Subdomain          : Letter Reading 
Major Skill to be Achieved  : Rote Recitation of Malayalam Letters                        

Step I 
INITIAL 

PRESENTATION 

Additional Skills to be Acquired 

Enhancement of Gross motor, Fine motor, Social 
Expressive and Receptive   language skills. 

Activity Song presentation  

Method  Play way Method  

Rules/ Procedure Video containing the song containing Malayalam alphabets has to be played 
in front of the students 

 Ask students to clap their hands  

 After these two lines, pause the video and teacher has to sing the song 

 Allow children to repeat the song 

 Make sure all the children are involved in singing the song 

 Give appropriate prompts whenever needed. 

 Give rewards to all children. 

 Repeat the song for as much as time needed. 

Senses Stimulated Visual, auditory, kinesthetic, tactile 

Materials 
Required 

 Video CD and laptop 

 

 

Step II 

 

FOSTERING 

Additional Skills to be Acquired 

Enhancement of Gross motor, Expressive Language 
development and skills. 

Activity  Brain Gym and Inside the Circle Game 

Method Multi-sensory 

 

 

 

 

 

 

 

 

 

Rules/ 
Procedure 

Step I - Brain Gym-: Energy Yawn 

Step II 

 Divide students into 10 groups  

 One big circle has to be drawn in the middle of the room                                                    

 10 small circles have to be drawn just like the petals of the flower around the 
big circle 

 Students has to divided into 10 groups with 2 students in first three petals, one 
student in fourth petal, two students in fifth petal, one student in sixth group, 
two students in seventh petal, one student each in last three petals.  

 When teacher says letters children in the particular petal have to jump into the 
big circle. Students from all petals have to be jumped into the bigger circle as 
per the letter pronounced by the teacher.  

 Teacher should repeat the game and repeat the letters from a too a; in order to 
make students fluent enough to pronounce Malayalam letters from a to a: 

Senses 
Stimulated 

Visual, auditory, kinesthetic, tactile 

Materials   Chalk  
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Step III 
REPEATED 

PRACTICE 

Additional Skills to be Acquired 

Enhancement of Gross motor and Expressive Language skills 

Activity Dance 

Method Play way Method 

 

 

 

 

 

 

Rules/ 

Procedure 

 Play the song of Malayalam alphabet    

 Place students in different postures and allow them to wave their hands 
according to the song 

 For the portion of first six letters, allow students to wave their hands by 
imitating teacher and sing along with the song. 

 For the portion of next for letters, ask children to turn around by repeating 
the lines. 

 For the portion of remaining five letters, ask them to clap their hands and 
repeat the lines 

 Appreciate their effort to dance and sing along with the song 

 Give physical as well as verbal prompt whenever needed 

 Teacher has to perform and model the task before the implementation 

 Give rewards to all children 

Senses 

Stimulated 

Visual, auditory, kinesthetic, tactile 

Materials 

Required 

 CD player and song  

 

 

Step IV FLUENCY CHECK 
Additional Skills to be Acquired 

Enhancement of Fine motor and Social skills 

Activity Echo Game 

Method Play way Method  

 

 

Rules/ 

Procedure 

 Teacher has to say first two letters of the alphabets and allow children to say 
next two alphabets 

 Likewise, teacher has to say next two alphabets and allow children to say 
next two. 

 This game has to be repeated since a to a; is completed. 

 Give verbal prompts and reinforcement to students whenever needed 

 Allow children to clap their hands after each correct answer. 

Senses 

stimulated 

Visual, auditory, kinesthetic, tactile 

Materials 

required 

  Chart paper, magnet, stapler, stick and thread    
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Step V GENERALIZATION 
Additional Skills to be Acquired 

Enhancement of Fine motor and Social skills 

Activity Role Play 

Method Drama Method  

Script 

Scene 1 – Two students come from two directions of the room and smile each other.  

 First one: Hello, I am A, what is your name? 

 Second one:  I am aa.. 

 First one: oh. Sounds good. Both of us have almost the same name. shall we 
sing a song? 

 Second: ok  

 Both of them together sing, a. aa. a. aa.. a .. aa. This scene has to be repeated 
using other letters 

 After completing all the letter songs, teacher comes and scolds them.  

 Teacher: why such noise. do one thing…, all should come to the stage and 
sing it a to a: together…come…. fast… 

 Children enter according to teacher’s call and sing the song 

 Teacher congratulates everybody. 

Senses 
Stimulated 

Visual, auditory, kinesthetic, tactile 

Materials 
Required 

Ribbons and other decorative materials 

 

 
 
 
 

 

Step VI 
VOCATIONAL PRODUCT 

PREPARATION 

Additional Skills to be Acquired 

Enhancement of Fine motor and social skills 

Activity Audio learning material preparation 

Method Activity Method  

Rules/ 
Procedure 

 Children have to be encouraged to recite the learnt alphabets.  

 Recited alphabets have to be recorded for future use. 

 It can be used as an effective learning   material for other children. 

Senses 
Stimulated 

Visual, auditory, kinesthetic, tactile 

Materials 
Required 

 Tape recorder, CD  

 

Step VII EVALUATION 
Additional Skills to be Acquired 

Enhancement of Fine motor and Social skills 

Activity Hide and Seek Game  

Method Play way method 

Rules/ 
Procedure 

 Select a student as leader of the game. Ask him to recite a to a: after closing his 
eyes 

 Ask other children to hide somewhere during the recitation 

 After telling the alphabets three times leader has to open his eyes and go in 
search of his friends  

 Repeat the game by electing next leader for recitation of alphabets 

 All students have to be provided with opportunity to be the leader 

 Proper reinforcement and prompts have to be provided whenever needed. 

Senses 
Stimulated 

Visual, auditory, kinesthetic, tactile 

Materials  Nil 
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SUB SKILL NO: 6- SINGLE LETTER IDENTIFICATION 

Major Domain    : Functional Reading 

Subdomain          : Letter Reading 

Major Skill to be Achieved     : Single Letter Identification 

Step I 
INITIAL 

PRESENTATION 

Additional Skills to be Acquired 

Enhancement of Gross motor, Fine motor, Expressive 
and Receptive Language Skills 

Activity Star Pasting 

Method Play way method 

 

Rules/ 
Procedure 

 Fix letter to be taught in big thermocoal on to the wall 

 Make students into two groups 

 Place group facing to wall with letters 

 Give a Glued star to first student in first group 

 Ask him to paste it to the letter intended to teach 

 Repeat it with all students 

Senses 
Stimulated 

Visual, auditory, kinesthetic, tactile 

Materials 
Required 

Thermocoal, gum 

 

 

Step II 

 

FOSTERING 

Additional Skills to be Acquired 

Enhancement of Gross motor, Fine motor, Expressive and 
Receptive Language skills 

Activity Pappad Painting 

Method Multi-sensory 

Rules/ 

Procedure 

 Take one pappad 

 Cut it like a half circle 

 Place it on to a book 

 Call a student and give that book with half circled pappad 

 Give a sketch pen to student and ask to draw along with the outer 
corners of the pappad 

 Give physical Prompts whenever needed. 

 When pappad removes, the letter ‘ Ra’ remains there. 

Senses 

Stimulated 

Visual, auditory, kinesthetic, tactile 

Materials 

Required 

Pappad, book and Sketch Pen  
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Step III REPEATED PRACTICE 

Additional Skills to be Acquired 

Enhancement of Gross motor and Expressive Language 

development skills  

Activity Clay Modeling 

Method Multi-sensory Method 

Rules/ 

Procedure 
 Give modelling clay to students 

 Give mould of letter ‘Ra’ to the children. 

 Ask children to fill the mould using clay. 

 Remove the mould after five minutes 

 Appreciate their effort to prepare letter ‘Ra’  

 Give physical as well as verbal prompt whenever needed 

 Teacher have to perform and model the task before the implementation 

 Give rewards to all children 

Senses 

Stimulated 

Visual, auditory, kinesthetic, tactile 

Materials 

Required 

Clay and mould 

 

Step IV 
FLUENCY 

CHECK 

Additional skills to be Acquired 

Enhancement of Fine motor, Social and Communication skills 

Activity Fish catching game 

Method Play way 

 

 

 

Rules/ 

Procedure 

 Give different Fish shaped paper with different Malayalam letters which is 
stapled on both sides to students  

 Prepare an angle with magnet 

 Take all stapled paper fishes in a carrier 

 Ask student to catch fish with letter ‘Ra’ using the magnetic anklet 

 Run to opposite side of the room and put the caught paper fish to the basket 
place there. 

 Appreciate their effort to catch letter ‘Ra’  

 Give physical as well as verbal prompt whenever needed 

 Teacher have to perform and model the task before the implementation 

 Give rewards to all children 

Senses 

Stimulated 

Visual, auditory, kinesthetic, tactile 

Materials 

Required 

Chart paper, stapler, magnet, stick 
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Step V GENERALIZATION 
Additional Skills to be Acquired 

Enhancement of Fine motor skills 

Activity Who is Ra and who is not? 

Method  Play way                                                                                                                                                                                           

Rules/ Procedure 

 Give a Malayalam story book to each student and ask them to draw a 
circle around the letter ‘ra’  

 Ask students to identify letter ‘ra’ from newspaper, letter chart, pool of 
letters etc.  

 Appreciate their effort to catch letter ‘ra’   

 Give physical as well as verbal prompt whenever needed 

 Teacher have to perform and model the task before the implementation 

 Give rewards to all children 

Senses Stimulated Visual, auditory, kinesthetic, tactile 

Materials Required Ribbons, other decorative materials 

 

Step VI 
VOCATIONAL PRODUCT 

PREPARATION 

Additional Skills to be Acquired 

Enhancement of Fine motor skills, Expressive, 
receptive language and vocational Skills 

Activity Hair band/ Crown making using waste products  

Method Activity Method  

 

Rules/ Procedure 

 Take five copper wires and tie together and bend it to get a rainbow 
shape 

 Cover the wire with waste cloth  

 After covering for several times, make the outer covering using soft 
velvet paper and decorate it with stones and glitters  

 ‘ Ra’ shaped crown have to be presented to each students 

  Teacher have to repeat the word ‘ Ra’ shaped crown  

 Main focus of the activity must be producing a ‘Ra’ shaped product 

 Provide proper reinforcement and prompts to children 

 Give physical prompts whenever needed 

Senses Stimulated Visual, auditory, kinesthetic, tactile 

Materials Required  Copper wire, scissors, cloth, velvet sheet, glue 

 

Step VII EVALUATION 
Additional skills to be Acquired 

Enhancement of Concept formation and Fine motor skills 

Activity Hide and Seek Game 

Method Play way Method 

Rules/ Procedure  Hide different alphabets under a hat 

 Ask children to find out letter ‘Ra’ 

 Don’t provide any type of assistance or prompts during this stage  

Senses Stimulated Visual, auditory, kinesthetic, tactile 

Materials Required Nil 
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SKILL NO. 7: TWO LETTER WORD READING 

Major Domain   : Functional Reading 

Subdomain    : Letter Reading 

Skill to be achieved   : Two Letter Word Reading  

Step I INITIAL PRESENTATION 

Additional Skills to be Acquired 

Enhancement of Gross motor, Fine motor, Social, 
Expressive and Receptive   language skills. 

Activity Star Pasting Game 

Method  Play way Method  

 

 

 

 

Rules/ 
Procedure 

 Select 5 students and make them a group  

 Give flash cards in their hand with the proposed two letter word to teach 

 Paste the two-letter word and another word which is so dissimilar to the 
word which we intended to teach 

 Ask students to run to the black board and find out it by matching each 
number with the flashcards in their hand 

 Give glued stars to students and ask them to paste it on two letter word on 
the blackboard 

 Repeat the game with all students 

 Give reinforcing rewards to all students. 

Senses 
Stimulates 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

 Flash cards with two letter words, gummed stars and  blackboard 

 

Step II FOSTERING 
Additional Skills to be Acquired 

Enhancement of Fine motor skill development and Concept Formation 

Activity Brain Gym and Clay modeling 

Method Multi-sensory Method  

 

 

 

Rules/ 

Procedure 

Step I 

 Brain Gym exercise: Energy Yawn  

Step II 

 Clay modeling 

 Give modeling clay to students and mould of two letter word to the children. 

 Ask children to fill the mould using clay. 

 Remove the mould after five minutes 

 Appreciate their effort to prepare the two-letter word 

 Give physical as well as verbal prompt whenever needed 

 Teacher has to perform and model the task before the implementation 

 Give rewards to all children 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Clay, bowl and mould 
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Step III REPEATED PRACTICE 
Additional Skills to be Acquired 

Enhancement of Gross motor and social skills. 

Activity Hopping Game 

Method Play way Method 

 

 

 

Rules/ 

Procedure 

 Draw a big flower shape which contains a big circle in the centre and 

different circles in the outer part of the circles just like petals of the flower. 

 Place paper plates with different words in the big circle in the centre. 

 When teacher blows a whistling sound, the selected two students have to run 

to the circle in the centre, search and select the two-letter word from it and 

place the word in each petal 

 Repeat it with all students 

 Ask other students to clap their hands when one student is participating in 

the game. 

 Give physical as well as verbal prompt whenever needed 

 Teacher has to perform and model the task before the implementation 

 Give rewards to all children. 

Senses 

Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 

Required 

 Big and small circles in Activity room,  paper plates with different words 

 

Step IV 
FLUENCY 

CHECK 

Additional Skills to be Acquired 

Enhancement of Fine motor and Social skills 

Activity Fish Catching Game 

Method Play way Method  

 

 

 

Rules/ 
Procedure 

 Give different Fish shaped paper with different words which is stapled on 
both sides to students 

 Prepare an angle with magnet attached hook 

 Take all stapled paper fishes in a carrier 

 Ask student to catch fish with two letter words using the magnet angle 

 Run to opposite side of the room and put the paper fish in the basket 
placed there. 

 Appreciate their effort to catch two letter words 

 Give physical as well as verbal prompt whenever needed 

 Teacher has to perform and model the task before the implementation 

 Give rewards to all children 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

 Chart paper, magnet, stapler, stick, thread    
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Step V GENERALIZATION 
Additional Skills to be Acquired 

Enhancement of Gross motors and social skill 

Activity  Who is Two letter word and who is not? 

Method Play way Method  

Rules/ 

Procedure 

 Give a Malayalam story book to each student and ask them to draw a circle 
around the particular two letter word’  

 Ask students to identify two letter word from newspaper 

 Ask students to identify two letter word from a letter chart 

 Ask students to identify two letter words from a pool of letters in a basket  

 Give physical as well as verbal prompt whenever needed 

 Teacher has to perform and model the task before the implementation 

 Give rewards to all children 

Senses 

Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 

Required 

Notebook, pen and newspaper 

 
 

 

Step VI 
VOCATIONAL PRODUCT 

PREPARATION 

Additional Skills to be Acquired 

Enhancement of Gross motor and social skill 

Activity Car Washing Liquid Preparation                      

Method Multisensory Method  

Rules/ 

Procedure 

 Buy a readymade kit of Car wash kit 

 Pour the ingredients into a beaker 

 Add sufficient water 

  Stir it well  

  Change into different bottles and use  

Senses 

Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 

Required 

Car wash kit, water, spatula 
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Step VII EVALUATION 
Additional Skills to be Acquired 

Enhancement of Gross motor and social skill 

Activity  Train Making Game  

Method Play way Method 

 

 

 

 

Rules/ 

Procedure 

 Place a basket on one side of the room with a lot of words inside it  

 Each word must be in flashcards 

 Ask one student to come and search the basket and find out the 
particular two letter word which we intended to teach 

 Ask the student to place the number symbol on the floor 

 Call next student and repeat all the above steps 

 Ask him to place the word just attached to the first word in order to get 
a train shape 

 Repeat the game with all students and allow them to prepare a train 
shape 

 Appreciate their effort to identify two letter words 

 Give physical as well as verbal prompt whenever needed 

 Teacher has to perform and model the task before the implementation 

 Give rewards to all children 

Senses 

Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 

Required 

Flashcards and Baskets 
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WORD READING 
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SUB SKILL NO. 8: TWO LETTER WORD WITH SYMBOL 

Major Domain  :  Functional Reading 

Subdomain   :  Word Reading 

Sub Skill to be achieved  : Two letter word with symbol  

Step I 
INITIAL 

PRESENTATION 

 Additional Skills to be Acquired  

Enhancement of Gross motor, Fine motor Social Expressive 
and, Receptive   language skills  

Activity Star Pasting Game 

Method Play way Method  

Rules/ 
Procedure 

 Select 5 students and make them a group  

 Give flash cards in their hand with the proposed word to teach 

 Paste the School name and another word which is so dissimilar to the word which 
we intended to teach 

 Ask students to run to the black board and find out by matching district name with 
the flashcards in their hand 

 Give glued stars to students and ask them to paste it on the district name on the 
blackboard 

 Teacher shows the symbols included in the word and explain how it is pronounced 

 Allow children to repeat the same  

 Repeat the game with all students 

 Give reinforcing rewards to all students. 

Senses 
Stimulated 

Visual, auditory, kinesthetic, tactile 

Materials 
Required 

 Flash cards with two letter words, gummed stars and blackboard 

 

Step II FOSTERING 
Additional Skills to be Acquired 

Enhancement of Fine motor skill development and Concept Formation 

Activity Brain Gym and Clay modeling 

Method Multi-sensory Method  

Rules/ 
Procedure 

Step I- Brain Gym exercise: - Energy Yawn  

Step II 

 Clay modeling 

 Give modeling clay to students 

 Give the mould of school name to the children ask sk children to fill the mould 
using clay. 

 Give strong verbal prompt while pasting clay on symbols involved in the word. 

 Allow children to repeat the pronunciation. 

 Remove the mould after five minutes 

 Appreciate their effort to prepare the district name 

 Give physical as well as verbal prompt whenever needed 

 Teacher has to perform and model the task before the implementation 

 Give rewards to all children 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Clay, bowl and mould 
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Step III 
REPEATED 

PRACTICE 

Additional Skills to be Acquired 

Enhancement of Gross motor and social skills. 

Activity Hopping Game 

Method Play way Method 

Rules/ 

Procedure 

 Draw a big flower shape which contains a big circle in the centre and different 
circles in the outer part of the circles just like petals of the flower. 

 Place paper plates with different words in the big circle in the centre 

 When teacher blows a whistling sound, selected two students have to run to the 
circle in the centre, search and select the school name from it and place the that 
word in each petal  

 Repeat it with all students 

 Ask other students to clap their hands when one student is participating in the 
game. 

 Give physical as well as verbal prompt whenever needed 

 Teacher has to perform and model the task before the implementation 

 Give rewards to all children. 
Senses 

Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 

Required 

Big and small circles in Activity room and paper plates with different words 

 

Step IV FLUENCY CHECK 
Additional Skills to be Acquired 

Enhancement of Fine motor and Social skills 

Activity Fish Catching Game 

Method Play way Method  

Rules/ 
Procedure 

 Give different Fish shaped papers with different number symbols which are 
stapled on both sides to students. 

 Prepare an angle with magnet attached hook. 

  Take all stapled paper fish in a carrier. 

 Ask student to catch fish with school name using the magnet angle. 

 Run to the opposite side of the room and put the paper fish in the basket 
placed there. 

 Appreciate their effort to catch the word. 

 Give proper verbal prompts to strengthen the symbols involved in the 
selected word. 

 Give physical as well as verbal prompt whenever needed 

 Teacher has to perform and model the task before the implementation. 

 Give rewards to all children. 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Chart paper, magnet, stapler, stick, thread    
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Step V GENERALIZATION 
Additional Skills to be Acquired 

Enhancement of Gross motors and social skill 

Activity Who is School name and who is not? 

Method Play way Method  

Rules/ 
Procedure 

 Ask students to identify school name from a word chart. 

 Ask students to identify School name from a pool of names in a basket. 

 Give proper verbal prompts to strengthen the symbols involved in the selected word. 

 Give physical as well as verbal prompt whenever needed. 

 Teacher has to perform and model the task before the implementation. 

 Give rewards to all children. 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Notebook, pen and newspaper 

Step VI 
VOCATIONAL PRODUCT 

PREPARATION 

Additional Skills to be Acquired 

Enhancement of Gross motor and social skill 

Activity Dish wash liquid preparation 

Method Art and Craft 

Rules/ 
Procedure 

 Buy a readymade kit of Dishwash. 

 Pour the ingredients into a beaker 

 Add sufficient water 

 Stir it well  

 Change into different bottles and use  

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Dishwash liquid kit, spatula, water. 

Step VII EVALUATION 
Additional Skills to be Acquired 

Enhancement of Gross motor and social skill 

Activity Train Making Game 

Method Play way Method 

Rules/ 
Procedure 

 Place a basket on one side of the room with a lot of words inside it  

 Each word must be in flashcards 

 Ask one student to come and search the basket and find out the particular two 
letter word which we intended to teach 

 Ask the student to place the school name on the floor 

 Call the next student and repeat all the above steps 

 Ask him to place the word just attached to the first word in order to get a train 
shape 

 Give proper verbal prompts to strengthen the symbols involved in the selected 
word  

 Repeat the game with all students and allow them to prepare a train shape. 

 Appreciate their effort to identify the word. 

 Give physical as well as verbal prompt whenever needed. 

 Teacher has to perform and model the task before the implementation 

 Give rewards to all children 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Baskets and Flashcards 



 Impact of Functional Academic Remedial Package 

 

SKILL NO. 9: MULTI LETTER WORD WITH SYMBOL 

Major Domain   : Functional Reading 

Subdomain    : Word Reading 

Skill to be achieved  : Multi letter word with symbol  

Step I INITIAL PRESENTATION 

Additional Skills to be Acquired 

Enhancement of Gross motor, Fine motor, Social, 
Expressive and Receptive   language skills. 

Activity  Star Pasting Game 

Method  Play way Method  

Rules/ 
Procedure 

 Select 5 students and make them a group  

 Give flash cards in their hand with the proposed district name to teach 

 Paste the District name and another word which is so dissimilar to the word 
which we intended to teach 

 Ask students to run to the black board and find out by matching district name with 
the flashcards in their hand 

 Give gum pasted stars to students and ask them to paste it on the district name on 
the blackboard 

 Give proper verbal prompts to strengthen the symbol awareness of children 
involved in the word.  

 Ask children to touch and pronounce the symbols involved in the word. 

 Repeat the game with all students 

 Give reinforcing rewards to all students. 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

 Flash cards, gummed stars and blackboard 

 

Step II FOSTERING 
Additional Skills to be Acquired 

Enhancement of Fine motor skill and Concept Formation 

Activity Brain Gym and Clay modeling 

Method Multi-sensory Method  

 

 

 

 

 

 

Rules/ 
Procedure 

Step I 

Brain Gym exercise: Energy Yawn  

Step II 

       Clay modeling 

 Give modeling clay and mould of District name to the children. 

 Teachers shows the symbols included in the word and explains how it is pronounced. 

 Ask children to fill the mould using clay. 

 Remove the mould after five minutes. 

 Appreciate their effort to prepare the district name. 

 Give physical as well as verbal prompt whenever needed. 

 Teacher has to perform and model the task before the implementation. 

 Give rewards to all children. 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Clay, bowl and mould 
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Step III 
REPEATED 
PRACTICE 

Additional Skills to be Acquired 

Enhancement of Gross motor and social skills. 

Activity Hopping Game 

Method Play way Method 

Rules/ 
Procedure 

 Draw a big flower shape which contains a big circle in the centre and different 
circles in the outer part of the circles just like petals of the flower. 

 Place paper plates with different words in the big circle in the centre. 

  When teacher blows a whistling sound selected two students have to run to the 
circle in the centre, look for and select the District name from it and place it in the 
petal. 

 Repeat it with all students. 

  Ask the other students to clap their hands when one student is participating in the 
game. 

 Teachers shows the symbols included in the word and explains how it is 
pronounced and allow children to repeat the same.  

 Give physical as well as verbal prompt whenever needed. 

 Teacher has to perform and model the task before the implementation. 

 Give rewards to all children. 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

 Big and small circles in Activity room and paper plates with different words 

 

Step IV FLUENCY CHECK 
Additional Skills to be Acquired 

Enhancement of Fine motor and Social skills 

Activity Fish Catching Game 

Method Play way Method  

Rules/ 

Procedure 

 Give different Fish shaped papers with different number symbols which are 

stapled on both sides to students. 

 Prepare an angle with a magnet attached hook. 

  Take all stapled paper fish in a carrier. 

 Ask student to catch fish with district name using the magnet angle. 

 Run to opposite side of the room and put the paper fish in the basket placed there. 

 Appreciate their effort to find out the District name. 

 Give physical as well as verbal prompt whenever needed. 

 Teacher has to perform and model the task before the implementation. 

 Give rewards to all children. 

Senses 

Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 

Required 

 Chart paper, magnet, stapler, stick, thread    
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Step V GENERALIZATION 
Additional Skills to be Acquired 

Enhancement of Fine motor and Social skills 

Activity  What is District name and what is not? 

Method Play way Method  

Rules/ 
Procedure 

 Ask students to identify District name from a word chart. 
 Ask students to find out School name from a pool of names in a basket. 
 Ask students to touch and utter the symbols involved in the word 
 Give physical as well as verbal prompt whenever needed. 
 Teacher has to perform and model the task before the implementation. 
 Give rewards to all children. 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Notebook, pen and newspaper 

Step VI 
VOCATIONAL PRODUCT 

PREPARATION 

Additional Skills to be Acquired 

Enhancement of Fine motor and Social skills 

Activity Agarbathi Making  

Method Art and Craft 

 

 

 

 

Rules/ 
Procedure 

 Take 100gms of sakalya, 200 gms of charcoal powder, 300 gms of dried cowdung 
powder, 100 gms of jiget powder and mix well by adding water to make into a thick 
paste.  

 Take a small quantity of prepared solid paste, then roll over the bamboo stick on 
the wooden rolling plate.  

 Dry the agarbathis under the sun for 2-3 hours.  
 Collect dried agarbathis and apply ghee over it.  
 Insert agarbathis into a long plastic cover 
 Name the brand as the multi letter word learnt by the students 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Sakalya, charcoal, dried cowdung jiget powder, water and bamboo sticks 

Step VII EVALUATION 
Additional Skills to be Acquired 

Enhancement of Fine motor and Social skills 

Activity  Train Making Game  

Method Play way Method 

Rules/ 
Procedure 

 Place a basket on one side of the room with a lot of words inside it  
 Each word must be in flashcards 
 Ask one student to come and search the basket and one find out the particular two 

letter word which we intended to teach 
 Ask the student to place the district name on the floor 
 Call the next student and repeat all the above steps 
 Ask him to place the word just attached to the first word in order to get a train shape 
 Repeat the game with all students and allow them to prepare a train shape  
 Appreciate their effort to identify the district name 
 Give physical as well as verbal prompt whenever needed 
 Teacher has to perform and model the task before the implementation 
 Give rewards to all children 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Baskets and Flashcards 
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Appendix I 2 
 

DEPARTMENT OF EDUCATION  
UNIVERSITY OF CALICUT 

FUNCTIONAL WRITING PERFORMANCE 

ENHANCEMENT PACKAGE  

Dr. A. Hameed Aiswarya M. 
Professor,   Senior Research Fellow,  
Department of Education Department of Education 
 
 

Instructions: The purpose of this package is to enhance writing performance of 

students with intellectual disability. Teachers have to provide sufficient prompts 

and reinforcement whenever needed while implementing the package. 

PRE - WRITING 

 

SUB SKILL NO.1: SCRIBBLING 

Major Domain   : Functional writing 

Subdomain         : Pre-writing 

Skill to be achieved  : Scribbling      

Step I 
INITIAL 

PRESENTATION 

Additional Skills to be Acquired 

Enhancement of fine motor coordination,  
eye hand coordination, and paper pencil angle correction. 

Activity Let’s paint baby duck’s hut (Scribbling on cardboard sheets) 

Method Story Telling  

 

Selected 
Story 

Once upon a time, there lived two ducks, one mother duck and one baby duck. One 
day mother duck told baby, “Baby, your birthday will be on next Friday. Let’s 
celebrate it”. Baby duck became very happy on hearing it. He decided to invite all 
his friends to join his birthday party. He told his best friend, the elephant, about 
his birthday. At that time, the elephant said, “Birthday party will be more colourful 
if you paint your hut in a good manner.  Baby duck became so sad and said. “oh .. I 
don’t know how to paint my hut. Is there anybody to help me out to paint my hut’’.  

Dear friends, let’s help them to paint their hut using our crayons? come on. 

Senses 
Stimulated 

 Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Models of mother duck, baby duck, crayons, gum, and card board sheets. 
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Step II FOSTERING 

Additional Skills to be Acquired 

Enhancement of fine motor coordination, and eye –hand 
coordination. 

Activity Brain Gym Exercise -Double Doodle 

Method  Brain Gym with Scribbling on Blackboard 

 

Selected 
Exercise 

 Double doodle, a brain gym exercise, make use of both hands to work at the same 
time. This method enhances the fine motor skills as well as the level of oxygen 
intake and refreshes the mind and body.  

 A black board with the drawing of a big butterfly will be provided to children.  

 Each child has to stand in front of black board and scribble over the wings using 
both hands. 

 Give constant encouragement and reinforcement as far as possible.  

Senses 
Stimulated 

Visual, Auditory, Kinesthetic and Tactile 

Materials 
Required 

Black board and Chalk 

 

Step III REPEATED PRACTICE 

Additional Skills to be Acquired 

Enhancement of gross motor coordination, and fine motor 
coordination 

Activity Scribbling on Floor 

Method Play Way Method  

Rules/ 
Procedure 

 Draw a big flower with large petals on the floor. 

 Make students into 8 groups with 2 members each. 

 Give a token to one member and ask him to throw it to any petal. 

 If it is fallen on a petal, then second member of the group has to scribble over that 
particular petal and repeat the game by interchanging the token handler and 
scribbler. 

 Repeat the same with all other groups. 

 Give proper reinforcement and encouragement to students. 

Senses 
Stimulated 

 Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Chalk, and token. 

 

Step IV 
FLUENCY 

CHECK 

Additional Skills to be Acquired 

Enhancement of fine motor coordination, and eye hand coordination 

 

Activity  Scribbling on a Book 

Method  Finger Painting  

Rules/ 
Procedure 

 Give one paper to each child with the drawing of a circle and motivate him/her to 
draw sun rays around it using finger. 

 Give a cup of paint to the child and ask him/her to dip his/her index finger in the paint. 

 Teacher has to show how to scribble sun rays using fingers. 

 Give proper prompts, reinforcement and encouragement. 

Senses 
Stimulated 

 Visual, auditory, kinesthetic and tactile 

Materials  Book, and paint 
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Step V GENERALIZATION 

Additional Skills to be Acquired 

Enhancement of fine motor skill, eye hand coordination, 
and listening skill. 

Activity Painting on a Wall  

Method Activity Method 

Rules/ 
Procedure 

 Give painting brush and paint to children. 

 Show how to dip painting brush into the paint bucket and remove excess 
paint, if any. 

 Show how to make strokes/ scribbling lines on the wall. 

 Allow each child to repeat the same. 

 Give physical as well as verbal prompts whenever needed. 

 Give proper reinforcement and encouragement to each one. 

Senses 
Stimulated 

 Visual, auditory, kinesthetic and tactile 

Materials 
Required 

 Paint bucket, and Painting brush. 

 

Step VI 
VOCATIONAL PRODUCT 

PREPARATION 

Additional Skills to be Acquired 

Enhancement of gross motor and fine motor skills 

Activity Scribbling Art 

Method Play Way Method 

 

Rules/ 
Procedure 

 Take a white paper 

 Ask students to scribble over it using crayons or sketch pen 

 Allow students to tear it into small pieces  

 Provide another paper with the outline of a flamingo or peacock. 

 Apply gum inside the outline 

 Paste each paper inside the outline 

Senses 
Stimulated 

 Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Paper, crayons, scissors and gum 

 

Step VII EVALUATION 
Additional Skills to be Acquired 

Enhancement of gross motor, Fine motor and eye hand coordination 

Activity Scribbling on Mirror 

Method  Play Way Method  

Rules/   
Procedure 

 Hang a mirror in front of each student and give a marker pen to him/her. 

 Ask him/her to scribble on the mirror using the marker. 

 Better not to provide any prompts during this stage. 

 Evaluate the errors committed and render means to correct it. 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials Mirror, and marker 
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SUB SKILL NO. 2: JOINING DOTS  

Major Domain   : Functional Writing  

Subdomain          : Prewriting 

Major Skill to be achieved  : Joining Dots                                                             

Step I 
INITIAL 

PRESENTATION 

Additional Skills to be Acquired 

Enhancement of Gross motor, Fine motor, Social, Expressive 
Language and Receptive   language skills 

Activity Let’s Help Baby Ant to Reach his Home  

Method Story Telling  

 

Selected 
Story 

Once upon a time, there lived two ants, one mother ant and a baby ant. One day 
mother ant told baby “Baby, I am going to find some food for you. Be in the house till I 
will be back. Don’t go anywhere”. Baby ant was really naughty and he decided to 
move out of the house immediately after his mother has gone. He moved out and saw 
a row of stones in front of his house. He started jumping from one stone to another. 
Unknowingly he went a long distance through the stones. After sometime, he realized 
that he is far away from his house. He started crying because he was unaware of the 
way back to home. 

Dear friends, let’s help him to reach back his house? Let’s draw a line that joins 
each stepping stone to help the ant to get back to his home easily. Come on… 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Models of ants, chart paper pen, drawings of house and stones 

 

 

Step II FOSTERING 
Additional Skills to be Acquired 

Enhancement of Fine motor skills 

Activity Brain Gym Exercise - Double doodle 

Method Brain gym with joining dots on blackboard 

 

Selected 
Exercise 

 Double doodle is a brain gym exercise that make use of both hands to work at 
the same time. This method enhances the fine motor skills as well as the level 
of oxygen intake and refreshes the mind and body.  

 A black board with the drawing of 6 buttons on one side of the board and 
other 6 buttons on other sides of board was.  

 Each child has to stand in front of black board and scribble over the petals 
using both hands 

 Give constant encouragement and reinforcement as far as possible. 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Black board, and Chalk  
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Step III 
REPEATED 
PRACTICE 

Additional Skills to be Acquired 

Enhancement of Gross motor and Fine motor Skills 

Activity Joining Dots on Floor 

Method Play Way Method  

Rules/ 
Procedure 

 Draw a big flower with large dotted petals on the floor. 

 Make students into 8 groups with 2 members each. 

 Give a token to one member and ask him/her to throw the token on any petal. 

 If it is fallen on any of the petals, the second member of the group has to join 
dots around that particular petal.  

 Repeat the game by interchanging the token handler and artist. 

 Repeat the same with all other groups. 

 Give proper reinforcement and encouragement to students. 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Chalk, and token.  

 

Step IV FLUENCY CHECK 
Additional Skills to be Acquired 

Enhancement of Gross motor, and fine motor. 

Activity  Let’s find out the hidden animal? (Joining dots on Wall) 

Method Play Way Method 

Rules/ 
Procedure 

 Provide each student a space with the dotted drawing of an animal hidden in it. 

 Ask each student to have a trial to join dots over his/her specified space. 

 Ask each one to join the dots and find out the hidden animal.  

 Provide colour chalks, crayons etc. to enhance their interest. 

  Give opportunity to each child. 

 Provide sufficient reinforcements and encouragements. 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Chalk, Crayons etc. 

 

Step V GENERALIZATION 
Additional Skills to be Acquired 

Enhancement of gross motor skill, Fine motor skills, and social skills. 

Activity Painting on a Wall  

Method Activity Method 

Rules/ 
Procedure 

 Give painting brush and paint to children 

 Show how to dip painting brush into the paint bucket and remove excess paint 

 Show how to make dots on to the wall and allow each child to repeat the same 

 Show how to join the dots to get a beautiful line  

 Give physical as well as verbal prompts whenever needed 

 Give proper reinforcement and encouragement to each one. 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Paint bucket, and Painting brush 
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Step VI 

VOCATIONAL 
PRODUCT 

PREPARATIO
N 

Additional Skills to be Acquired 

Enhancement of Gross motor Fine motor and Social Skills. 

Activity Hand Embroidary 

Method Activity Method  

Rules/ 
Procedure 

 Take an embroidery frame 

 Place a cloth into the frame.  

 Take needle and thread  

 Knitt dots in a zigzag manner  

 Make sure knitting joins each dot in the cloth  

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Embroidary frame, cloth, needle, thread. 

   

 

Step VII EVALUATION 

Additional Skills to be Acquired 

Enhancement of Gross motor coordination, and Fine motor 
Coordination. 

Activity Joining Dots on Mirror 

Method  Play Way Method  

 

Rules/ 
Procedure 

 Give a mirror with dots hanging in front of each students and give a 
marker pen to him. 

 Ask to join the dots on to the mirror using the marker. 

 Don’t provide any prompts during this stage. 

 Evaluate the errors committed and provide means to correct it. 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Mirror, and marker. 
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SUB SKILL NO.3: TRACING 

 

Major Domain          :  Functional writing 

Subdomain              :  Prewriting 

Skill to be achieved  : Tracing        

Step I 
INITIAL 

PRESENTATION 

Additional Skills to be Acquired 

Enhancement of gross motor fine motor and social skills. 

Activity Let’s show right way  

Method Story Telling  

Selected 
Story 

Once upon a time, there lived two Frogs. One mother frog and a baby Frog. One day 
mother Frog told to baby, “Baby, I am going to find some food for you. Be in the house 
till i reach back. Don’t go anywhere”. Baby Frog was really naughty and he decided to 
move out of the house immediately after his mother gone. He moved out and a saw a 
row of stones in front of his house. He started jumping from one stone to another.  
Unknowingly he went a long distance through the stones. After sometime he realized 
that he is far away from his house. He started crying because he was unaware the way 
to reach back to home. The Stone way were just like the letter A. But was not seen 
properly. Dear friends, let’s help him to reach back to house? Let’s draw ‘A’ clearly in 
repeated times which the elephant can understand his way in a legible manner.   
Come on. Let’s trace it. 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Models of mother frog and baby frog, crayons, gum, and card board sheets 

 

 
 

Step II FOSTERING 
Additional Skills to be Acquired 

Enhancement of gross motor fine motor and social skills. 

Activity Brain Gym Exercise Double doodle 

Method Brain gym with scribbling on blackboard 

Selected 
Exercise 

 Double doodle which a brain gym exercise which make use both hands to work 
at the same time. This method enhances the fine motor skills as well as the level 
of oxygen intake and refreshes the mind and body.  

 A black board with the drawing of an alphabet will be provided to children.  

 Each child has to stand in front of black board and trace over the alphabet using 
both hands. 

 Give constant encouragement and reinforcement as far as possible. 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Black board, and Chalk  
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Step III 
REPEATED 
PRACTICE 

Additional Skills to be Acquired 

Enhancement of gross motor skills, fine motor skills, and social skills. 

Activity Tracing on Floor 

Method Play Way Method  

Rules/ 
Procedure 

 Write different alphabets on floor 

 Make students into 8 groups with 2 members each 

 Give a token to one member and ask him to throw it to any Alphabets 

 Second member of the group have to the trace over that particular Letter  

 Repeat the game by interchanging the token handler and tracer 

 Repeat the same with all other groups 

 Give proper reinforcement and encouragement to students  

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Chalk, and token  

 

 

Step IV FLUENCY CHECK 
Additional Skills to be Acquired 

Enhancement of gross motor, fine motor and social skills. 

Activity Tracing Over Rice 

Method  Play Way Method  

 

Rules/ 
Procedure 

 Make students into 8 groups with 2 members each 

 Give a plate of raw rice to each group 

 Teacher write an alphabet on the rice and ring a bell and ask each one to 
trace over the letter. 

 Give opportunity to each one to trace. 

 Rang the bell  

 Repeat the same with all other groups 

 Give proper reinforcement and encouragement to students  

 Give rewards to all children 

 Give physical as well as verbal prompts to all children 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Plate, and Raw rice 
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Step V GENERALIZATION 

Additional Skills to be Acquired 

Enhancement of gross motor s, fine motor, social 
expressive, and receptive language skills. 

Activity Tracing on Alphabet Sheet 

Method Activity Method 

Rules/ 
Procedure 

 Take an alphabet sheet and give it to children. 

 Give colour crayons to children. 

 Ask them to trace each alphabet. 

 Give sufficient prompts, reinforcements and rewards wherever needed. 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Alphabet Sheets, and Crayons 

 

 

Step VI FLUENCY CHECK 
Additional Skills to be Acquired 

Enhancement of gross motor, fine motor, and social skills. 

Activity Tracing Over Rice 

Method Play way Method  

 

Rules/ 
Procedure 

 Make students into 8 groups with 2 members each 

 Give a plate of raw rice to each group 

 Teacher write an alphabet on the rice and ring a bell and ask each one to 
trace over the letter. 

 Give opportunity to each one to trace. 

 Rang the bell  

 Repeat the same with all other groups 

 Give proper reinforcement and encouragement to students  

 Give rewards to all children 

 Give physical as well as verbal prompts to all children 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Raw rice, and plate 
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Step VII 
VOCATIONAL 

PRODUCT 
PREPARATION 

Additional Skills to be Acquired 

Enhancement of gross motor, fine motor, social, expressive 
and receptive language skills. 

Activity Glass Painting 

Method Activity Method 

Rules / 
Procedure 

 Provide transparent sheets with outline of any picture. 

 Slide the transparent sheets underneath the glass sheet. 

 Cap off the liquid paint and squeeze out a little bit to the glass. 

 Use the liquid leading to trace the outline of the pattern. 

 Wait for Pat and dry. 

 Give physical as well as verbal prompts whenever needed. 

 Give proper reinforcement and encouragement to each one. 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Plaid gallery glass acrylic paint, sheets of glass, glass glue 

 

Step VIII EVALUATION 

Additional Skills to be Acquired 

Enhancement of gross motor, fine motor, social, expressive 
and receptive   language skills. 

Activity  Tracing on Wall 

Method  Play Way Method  

Rules / 
Procedure 

 Ask each one to have a trial to trace letter ‘ra’ 

over the wall in a space provided for them 

 Provide colour chalks, crayons etc. which adds up their interest. 

 Give opportunity to each child. 

 Provide sufficient reinforcements and encouragements 

 Provides rewards to all children. 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Marker, Pen 
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SUBSKILL NO. 4: COLOURING 

Major Domain   : Functional writing 

Subdomain         :  Prewriting 

Skill to be achieved  : Colouring                                                     

Step I 
INITIAL 

PRESENTATION 

Additional Skills to be Acquired 

Enhancement of gross motor coordination, fine motor 
coordination, expressive Language, and receptive   language. 

Activity Let’s Paint Baby Duck’s Hut  

Method Story Telling  

 

Selected 
Story 

Once upon a time, there lived two ducks. One mother duck and one baby duck. One day 
mother duck told to baby “Baby, your birthday will be on next Friday. Let’s celebrate 
it”. Baby duck became very happy to hear this. He decided to call all his friends to join 
with their birthday party. He told to his best friend elephant about his birthday. At 
that time Elephant said “Birthday party will be more colourful only if u paint your hut 
in a good manner.  Baby duck became so sad and said. “oh .. I don’t know how to paint 
my hut. Is there anybody to help me out to paint my hut’’.  

Dear friends let help them to paint their hut using our crayons? come on. 

Senses 
Stimulated 

Visual, Auditory, Kinesthetic and Tactile 

Materials 
Required 

Models of mother duck, baby duck, crayons, gum, card board sheets 

 

 

 

Step II 

 

FOSTERING 

Additional Skills to be Acquired 

Enhancement of gross motor, fine motor, social expressive 
and receptive language skills. 

Activity Brain Gym Exercise Double doodle 

Method  Brain gym with colouring on blackboard 

 

Selected 
Exercise 

 Double doodle is a brain gym exercise which make use both hands to work at 
the same time. This method enhances the fine motor skills as well as the level of 
oxygen intake and refreshes the mind and body.  

 A black board with the drawing of a big butterfly will be provided to children  

 Each child has to stand in front of black board and colour over the petals using 
both hands 

 Give constant encouragement and reinforcement as far as possible.  

Senses 
Stimulated 

 Visual, auditory, kinesthetic and tactile 

Materials 
Require 

Black board, Chalk  
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Step III 
REPEATED 
PRACTICE 

Additional Skills to be Acquired 

Enhancement of gross motor, fine motor, social, expressive, 
and receptive language skills. 

Activity Colouring on Floor 

Method Play Way Method  

Rules/ 
Procedure 

 Draw a big flower with large petals on the floor. 

 Make students into 8 groups with 2 members each. 

 Give a token to one member and ask him to throw it to any petal. 

 If it fallen to the petal, then second member of the group have to colour over that 
particular petal.  

 Repeat the game by interchanging the token handler and scribbler. 

 Repeat the same with all other groups. 

 Give proper reinforcement and encouragement to students.  

Senses 
Stimulated 

Visual, Auditory, Kinesthetic and Tactile 

Materials 
Required 

Chalk and token  

 

Step IV 
FLUENCY 

CHECK 

Additional Skills to be Acquired 

Enhancement of gross motor, fine motor, social, expressive and 
receptive language skills. 

Activity  Colouring on a Book 

Method  Finger Painting  

 

Rules/ 
Procedure 

 Give one paper to each child with the drawing of a round shape and motivate him 
to draw sun rays using finger. 

 Give a cup of paint to child and ask to dip his index finger on that paint. 

 Show how to colour rays using fingers. 

 Give proper prompts, reinforcement and encouragement. 

Senses 
Stimulated 

 Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Book and paint 

 

Step V GENERALIZATION 

Additional Skills to be Acquired 

Enhancement of gross motor, fine motor, social, expressive 
and receptive language skills. 

Activity Painting on a Wall  

Method Activity Method 

 

Rules/ 
Procedure 

 Give painting brush and paint to children. 

 Show how to dip painting brush into the paint bucket and remove excess paint. 

 Show how to make colour on to the wall. 

 Allow each child to repeat the same. 

 Give physical as well as verbal prompts whenever needed. 

 Give proper reinforcement and encouragement to each one. 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials  Paint bucket, and Painting brush 
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Step VI 
VOCATIONAL 

PRODUCT 
PREPARATION 

Additional Skills to be Acquired 

Enhancement of gross motor, fine motor, social, expressive 
and receptive language skills. 

Activity Emboss Painting  

Method Play way Method 

Rules/ 
Procedure 

 Buy an embossed sheet with a beautiful outline.  

 Iron the embossed sheet in a manner backside as front.  

 Take acrylic paint and colour the embossed portion.   

 Wait for pat and dry 

Senses 
Stimulated 

 Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Embossed sheet, acrylic paint, brush  

 

 

Step VII EVALUATION 

Additional Skills to be Acquired 

Enhancement of gross motor, fine motor, social, expressive 
and receptive language skills. 

Activity Colouring on Mirror 

Method  Play way Method  

 

Rules/ 
Procedure 

 Give a mirror hanging in front of each students and give a marker pen to him. 

 Ask to colour on to the mirror using the marker. 

 Don’t provide any prompts during this stage. 

 Evaluate the errors committed and provide means to correct it. 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Mirror, pen and marker 
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SUB SKILL NO. 5: COPYING 

Major Domain          : Functional Writing 

Subdomain               : Letter writing 

Skill to be Achieved  : Copying 

Step I 
INITIAL 

PRESENTATION 

Additional Skills to be Acquired 

Enhancement of gross motor coordination, fine motor 
coordination, expressive and receptive language. 

Activity Story of a Hen and Chick 

Method  Story Telling  

 

Selected 
Story 

 Once upon a time there lived a hen above a hill. One day that hen laid an egg. 
That egg rolled over through the hill and reached to the valley. 

 Hen became very sad that she lost the egg to the valley. 

 Do you know how the egg reaches to the valley? 

 Teacher have to draw the picture of a hen on to the paper and draw an egg. 

 Ask children to copy the egg and write it several times till it reaches the valley. 

 When it reaches the valley, teacher have to draw a chick to the paper and say 
chick reached the valley safely because kids drawn the egg nicely and safely. 

 Thus, hen and chick became very happy and rejoined 

 Give physical prompt and verbal prompt wherever needed 

 Provide appropriate reinforcement to children during each step. 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Paper and crayons 

 

 

Step II FOSTERING 

Additional skills to be Acquired 

Enhancement of gross motor coordination, fine motor coordination, 
expressive and receptive   language. 

Activity Brain gym exercise Double doodle 

Method  Brain gym with scribbling on blackboard 

Selected 
Exercise 

 Double doodle is a brain gym exercise which make use both hands to work at the 
same time. This method enhances the fine motor skills as well as the level of 
oxygen intake and refreshes the mind and body.  

 A black board with the drawing of a circle will be provided to children  

 Each child has to stand in front of black board and copy the circle using both hands 

 Provide physical as well as Verbal Prompts wherever needed 

 Give constant encouragement and reinforcement as far as possible. 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Black board and chalk  
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Step III 
REPEATED 
PRACTICE 

Additional Skills to be Acquired 

Enhancement of gross motor coordination, fine motor 
coordination, expressive and receptive   language. 

Activity Copying on Floor 

Method Play Way Method  

 

Rules/ 
Procedure 

 Write different Alphabets on floor. 

 Make students into 8 groups with 2 members each. 

 Give a token to one member and ask him to throw it to any Alphabets. 

 Second member of the group have to the copy the alphabet.  

 Repeat the game by interchanging the token handler and tracer. 

 Repeat the same with all other groups. 

 Give proper reinforcement and encouragement to students.  

 Give physical as well as Verbal Prompts wherever needed. 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Chalk and token  

 

 

 

Step IV 

 

FLUENCY 
CHECK 

 Additional Skills to be Acquired 

Enhancement of gross motor coordination, fine motor 
coordination, expressive and receptive   language. 

Activity Copying Over Rice 

Method Play Way Method  

Rules/ 
Procedure 

 Make students into 8 groups with 2 members each. 

 Give a plate of raw rice to each group. 

 Teacher write an alphabet on the rice and ring a bell. and ask each one to 
copy over the letter. 

 Give opportunity to each one to copy. 

 Rang the bell. 

 Repeat the same with all other groups. 

 Give proper reinforcement and encouragement to students.  

 Give rewards to all children. 

 Give physical as well as verbal prompts to all children. 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Plate and Raw rice 
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Step V GENERALIZATION 

Additional Skills to be Acquired 

Enhancement of gross motor coordination, fine motor 
coordination, expressive and receptive   language. 

Activity Copy over Blackboard 

Method Activity Method 

Rules/ Procedure 

 Make students into 8 groups with 2 members each. 

 Give a card with a letter to each group. 

 Ask one to hold the letter and the other to copy it on blackboard. 

 Give opportunity to each one to copy. 

 Rang the bell. 

 Repeat the same with all other groups. 

 Give proper reinforcement and encouragement to students. 

 Give rewards to all children. 

 Give physical as well as verbal prompts to all children. 

Senses Stimulated Visual, auditory, kinesthetic and tactile 

Materials Required Blackboard and chalk 

 

Step VI 
VOCATIONAL 

PRODUCT 
PREPARATION 

Additional Skills to be Acquired 

Enhancement of gross motor coordination, fine motor 
coordination, expressive and receptive   language. 

Activity Vegetable Block Printing  

Method  Play Way Method  

Rules/ Procedure 

 Take a ladies finger and cut it in round shape. 

 Apply paint on the cut portion of ladies finger. 

 Press painted portion of ladies finger to the cloth. 

 Copy it by repeating the activity for several times.  

 Wait to dry. 

Senses Stimulated Visual, Auditory, Kinesthetic and Tactile 

Materials Required Transparent sheets, glue, Acrylic paint and glass 

 

Step VII EVALUATION 

Additional Skills to be Acquired 

Enhancement of gross motor coordination, fine motor 
coordination, expressive and receptive language. 

Activity Copying on Wall 

Method Play Way Method  

Rules/ Procedure 

 Ask each one to have a trial to copy letter over the wall in a space 
provided for them. 

 Provide colour chalks, crayons etc. which adds up their interest. 

 Give opportunity to each child. 

 Provide sufficient reinforcements and encouragements. 

 Don’t give any prompts during this stage. 

 Provides rewards to all children. 

Senses Stimulated Visual, Auditory, Kinesthetic and Tactile 

Materials Required Mirror, and Marker 
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SUB SKILL NO. 6: SINGLE LETTER WRITING 

Major Domain          : Functional writing 

Subdomain               : Letter Writing    

Skill to be achieved  : Single letter writing 

Step I 
INITIAL 

PRESENTATION 

Additional Skills to be Acquired 

Enhancement of gross motor coordination, fine motor 
coordination, expressive and receptive   language. 

Activity Story Telling 

Method Activity Oriented Story Telling  

Selected 
Story 

 As we all know, Malayalam letter ‘ra’ is more or less similar to a half circle (  ) 

 Let’s provide an activity-oriented story to enhance the skill of children to write 
the letter in a way as natural as possible.  

 Once upon a time, there lived two ants. One mother ant and a baby ant. One day 
mother ant told to baby “Baby, I am going to find some food for you. Be in the 
house till i reach back. Don’t go anywhere”. Baby ant was really naughty and he 
decided to move out of the house immediately after his mother gone. He moved 
out and a saw a row of stones in front of his house. He started jumping from one 
stone to another. Unknowingly he went a long distance through the stones. 

 Stones were arranged in the shape of Malayalam letter ‘Ra’  

 After sometime he realized that he is far away from his house. He started crying 
because he was unaware the way to reach back to home. 

 Dear friends let’s help him to reach back to house? Let’s draw a line which joins 
each stepping stones and thereby ant can get back to home easily through that 
lines. Come on.. 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Paper and crayons 

 

Step II FOSTERING 

Additional Skills to be Acquired 

Enhancement of gross motor coordination, fine motor 
coordination, expressive and receptive   language. 

Activity Brain Gym Exercise- Double Doodle  

Method  Brain Gym with Scribbling on Blackboard 

 

Selected 
Exercise 

 Double doodle is a brain gym exercise which make use both hands to work at 
the same time. This method enhances the fine motor. Skills as well as the level 
of oxygen intake and refreshes the mind and body.  

 A black board with the drawing of a half circle will be provided to children. 

 Each child has to stand in front of black board and copy the circle using both hands. 

 Provide physical as well as Verbal Prompts wherever needed. 

 Give constant encouragement and reinforcement as far as possible. 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Black board, and chalk  
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Step III 
REPEATED 
PRACTICE 

Additional Skills to be Acquired 

Enhancement of gross motor coordination, fine motor 
coordination, expressive and receptive   language. 

Activity Magic with Raw Pappad 

Method Activity Method 

Rules/Procedure 

 Take a black slate. 

 Cut a raw pappad just like a half circle and place it on the slate. 

 Ask children to draw a line through the sides of the pappad. 

 Tell them that a magic is going to be happened when we remove the pappad. 

 Then slowly remove the pappad from the slate and show the appeared 
half circle which is similar to Malayalam letter ‘ra’. 

 Children will be super excited during this game. 

 Provide sufficient reinforcement and prompts wherever needed. 

Senses Stimulated Visual, auditory, kinesthetic and tactile 

Materials Required Black slate, raw pappad and chalk 

 

 

Step V GENERALIZATION 

Additional Skills to be Acquired 

Enhancement of gross motor coordination, fine motor 
coordination, expressive and receptive   language. 

Activity Round the Letter 

Method  Activity Method 

Rules/ Procedure 

 Provide a sheet of paper having different Malayalam letters. 

 Ask children to identify and draw a circle around the Malayalam letter ‘ra’. 

 Give prompts and reinforcements wherever needed. 

Senses Stimulated  Visual, auditory, kinesthetic and tactile 

Materials Required Paper and pen 

 

Step IV 

 

FLUENCY 
CHECK 

Additional Skills to be Acquired 

Enhancement of gross motor coordination, fine motor 
coordination, expressive and receptive   language. 

Activity Copying Over Rice 

Method  Play Way Method  

Rules/ Procedure 

 Make students into 8 groups with 2 members each. 

 Give a plate of raw rice to each group. 

 Teacher write an alphabet on the rice and ask one member to repeat 
the same following ringing of a bell.  

 Give opportunity to each one to copy. 

 Rang the bell and repeat the same with all other groups. 

 Give proper reinforcement and encouragement to students.  

 Give rewards to all children. 

 Give physical as well as verbal prompts to all children. 

Senses Stimulated Visual, auditory, kinesthetic and tactile 

Materials Required Plate, and raw rice 
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Step VI 
VOCATIONAL 

PRODUCT 
PREPARATION 

Additional Skills to be Acquired 

Enhancement of gross motor coordination, fine motor 
coordination, expressive, and receptive   language. 

Activity  Soap Powder Packing  

Method  Play way Method  

Rules/ 
Procedure 

 Take sufficient soap powder in a plastic cover.  

 Train the children how to pack soap powder using sealing machine. 

 Name the washing powder using the letter learned. 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Chart paper and cardboard 

 

 

Step VII 

 

EVALUATION 

Additional Skills to be Acquired 

Enhancement of gross motor coordination, fine motor 
coordination, expressive receptive   language. 

Activity  Writing on the Wall 

Method  Play way Method  

 

Rules/ 
Procedure 

 Ask each one to have a trial to write letter over the wall in a space 
provided for them. 

 Provide colour chalks, crayons etc. which adds up their interest. 

 Give opportunity to each child. 

 Ring a bell when they start. 

 Ask them write as much as possible. 

 Rang another bell after sometime. 

 Provide sufficient reinforcements and encouragements. 

 Don’t give any prompts during this stage. 

 Provides rewards to all children. 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Marker and pen  
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SUBSKISSKILL NO. 7: TWO LETTER WORD WRITING 

Major Domain   : Functional writing 

Subdomain         : Letter Writing 

Skill to be achieved  : Two Letter Word Writing 

Step I 
Initial 

Presentation 

Additional Skills to be Acquired 

Enhancement of gross motor, fine motor, social expressive 
and receptive   language skill. 

Activity Who is hidden inside dots? 

Method  Story Telling  

Selected 
Story 

 Let’s provide an activity-oriented story to enhance the skill of children to 
write the letter in a way as natural as possible.  

 Once upon a time, there lived two friends, Banu and Bablu. One day when 
they went to school, their teacher asked to join the dots around the two-
letter word. Banu and Bablu don’t know how to write the word. Shall we 
help them to join the dots to make the word? 

 Dear friends let draw a line which joines each letter and thereby we can 
help them. Come on. 

 Ask children to join dots and find out the hidden Two letter word. 

 Provide sufficient prompts and reinforcements whenever needed. 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Paper, Pen  

 

Step II Fostering 

Additional Skills to be Acquired 

Enhancement of gross motor, fine motor, Social expressive 
and receptive   language skills. 

Activity Let’s play a Writing Game? 

Method Brain Gym with scribbling on blackboard 

Selected 
Exercises 

Step I - Brain gym 

Step II 

 Butterfly shaped thermocoal may be prepared 

 Two letter word may be inscribed on the petals of butterfly 

 Each child has to stand in front of black board and paste the butterfly on to 
the black board 

 Child may be instructed to write down the school name by looking at the 
petals of butterfly 

 Give constant encouragement and reinforcement as far as possible.  

 Give opportunities and rewards to all children. 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Black board and Chalk  
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Step III 
Repeated 
Practice 

Additional Skills to be Acquired 

Enhancement of gross motor, fine motor, social expressive 
and receptive language skills. 

Activity Writing on Floor 

Method Play way Method  

Rules/ 

Procedure 

 Draw a big flower with large petals on the floor. 

 Make students into 8 groups with 2 members each. 

 Give a token and a flash card with the school name and ask him to throw 
the token to any petal. 

 If it fallen to the petal, then second member of the group have to write 
the two-letter word over that particular petal by looking at the flash card 
given to his pair.  

 Repeat the game by interchanging the token handler and writer. 

 Repeat the same with all other groups. 

 Give proper reinforcement and encouragement to students. 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Chalk, token and Flashcard 

 

 

Step IV 
Fluency 

check 

Additional Skills to be Acquired 

Enhancement of gross motor, fine motor, social, 
expressive and Receptive   language skills. 

Activity Writing on a Book 

Method Finger Painting 

 

Rules/ 

Procedure 

 Give pen and book to children 

 Write two letter word on book 

  Allow each child to repeat the same 

 Give physical as well as verbal prompts whenever needed 

 Give proper reinforcement and encouragement to each one. 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

  Book, paint 
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Step V 

 

Generalization 

Additional Skills to be Acquired 

Enhancement of, gross motor, fine motor, social 
expressive and receptive   language skills. 

Activity Writing on a Wall  

Method Activity Method 

Rules/ 

Procedure 

 Give painting brush and paint to children 

 Show how to dip painting brush into the paint bucket and remove 
excess paint 

 Write two letter word on wall 

  Allow each child to repeat the same 

 Give physical as well as verbal prompts whenever needed 

 Give proper reinforcement and encouragement to each one. 

Senses Stimulated Visual, auditory, kinesthetic and tactile 

Materials Required  Paint bucket, Painting brush 

 

Step VI 
Vocational Product 

preparation 

Additional Skills to be Acquired 

Enhancement of Gross motor, fine motor, social, 
expressive and receptive   language. 

Activity Hand Wash Making  

Method Play way Method 

Rules/ 
Procedure 

 Buy a readymade kit of Handwash. 

 Pour the ingredients into a beaker 

 Add sufficient water 

 Stir it well  

 Change into different bottles and use  

 Attribute the learnt word as the brand name of the Handwash  

Senses Stimulated Visual, auditory, kinesthetic and tactile 

Materials Required Paper, Card board, gum, crayons 

 

Step VII Evaluation 

Additional Skills to be Acquired 

Enhancement of Gross motor, fine motor, social, 
expressive and receptive   language. 

Activity Writing on Mirror 

Method Activity Method 

 

Rules/ 

Procedure 

 Give a mirror hanging in front of each student and give a marker pen to 
him. 

 Ask to write the two-letter word on to the mirror using the marker. 

 Don’t provide any prompts during this stage  

 Evaluate the errors committed and provide means to correct it 

Senses Stimulated Visual, auditory, kinesthetic and tactile 

Materials Required Mirror and marker 
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SUB SKILL NO. 8: TWO LETTER WORD WITH SYMBOL 

Major Domain   : Functional writing 

Sub domain         :  Word Writing 

Skill to be achieved  : Two Letter Word with Symbol (Eg. School name,  
 Seshi in Malayalam) 

 

Step I 

 

INITIAL 
PRESENTATI

ON 

Additional Skills to be Acquired 

Enhancement of gross motor coordination, fine motor 
coordination, expressive and receptive   language. 

Activity Who is hidden inside dots? 

Method  Story Telling  

Selected Story 

 Let’s provide an activity-oriented story to enhance the skill of 
children to write the letter in a way as natural as possible. 

Once upon a time, there lived two friends, Banu and Bablu. one day 
when they went to school, their teacher asked to join the dots around 
their school name. Banu and Bablu don’t know how to write the word. 
Let’s help them to join the dots to make the word? 

 Dear friends Lets draw a line which joins each letter and thereby we 
can help them. Come on.. 

 Ask children to join dots and find out the hidden school name 

 Provide sufficient Prompts and reinforcements whenever needed 

Senses Stimulated Visual, auditory, kinesthetic and tactile 

Materials Required Paper and pen 

 

 

Step II 
FOSTERI

NG 

 Additional Skills to be achieved 

Enhancement of gross motor coordination, fine motor 
coordination, expressive, and receptive   language. 

Activity Let’s play a writing game? 

Method Brain gym with scribbling on blackboard 

 

Selected Exercise 

Step I - Brain gym 

Step II 

 Butterfly shaped thermocoal may be prepared 

 Name of the school may be written on the petals of butterfly 

 Each child has to stand in front of black board and paste the 
butterfly on to the black board 

 Child may be instructed to write down the school name by looking 
at the petals of butterfly 

 Give constant encouragement and reinforcement as far as possible.  

 Give opportunities and rewards to all children. 

Senses Stimulated Visual, auditory, kinesthetic and tactile 

Materials Required Black board, and chalk 
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Step III 

 

REPEATED 
PRACTICE 

Additional Skills to be achieved 

Enhancement of gross motor coordination, fine motor 
coordination, expressive and receptive   language. 

Activity Writing on Floor 

Method Play Way Method  

 

Rules/ 

Procedure 

 Draw a big flower with large petals on the floor 

 Make students into 8 groups with 2 members each 

 Give a token and a flash card with the school name and ask him to throw 
the token to any petal 

 If it fallen to the petal, then second member of the group have to write 
the school name over that particular petal by looking at the flash card 
given to his pair.  

 Repeat the game by interchanging the token handler and writer 

 Repeat the same with all other groups 

 Give proper reinforcement and encouragement to students  

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Chalk, token, and flashcard 

 
 
 

Step IV FLUENCY CHECK 

Additional Skills to be achieved 

Enhancement of gross motor coordination, fine motor 
coordination, expressive and receptive   language. 

Activity Writing on a Book 

Method  Finger Painting  

Rules/ 
Procedure 

 Give pen and book to children 

 Write school name on book 

  Allow each child to repeat the same 

 Give physical as well as verbal prompts whenever needed 

 Give proper reinforcement and encouragement to each one. 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Book and paint 
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Step V GENERALIZATION 

Additional Skills to be Acquired 

Enhancement of gross motor, fine motor, social 
expressive and receptive   language skills. 

Activity Writing on a Wall  

Method  Activity Method 

Rules/ Procedure 

 Give painting brush and paint to children 

 Show how to dip painting brush into the paint bucket and remove 
excess paint 

 Write school name on wall 

  Allow each child to repeat the same 

 Give physical as well as verbal prompts whenever needed 

 Give proper reinforcement and encouragement to each one. 

Senses Stimulated Visual, auditory, kinesthetic and tactile 

Materials Required Paint bucket, and painting brush 
 

Step VI 

 

VOCATIONAL 
PRODUCT 

PREPARATION 

Additional Skills to be achieved 

Enhancement of gross motor, fine motor coo, 
Social, expressive and receptive   language Skills. 

Activity Book Making  

Method Play Way Method 

Rules/ Procedure 

 Take 30 A4 size papers.  

 Place a cardboard in the front side and backside of the papers.  

  Knit the cardboard sheets and papers together using needle and thread.  

 Use glue wherever needed and handmade book is ready to use.  

 Use the learnt word as the brand name of notebooks.  

Senses Stimulated Visual, auditory, kinesthetic and tactile 

Materials Required Paper, Card board, gum, and crayons 

 

 

Step VII EVALUATION 

Additional Skills to be Acquired 

Enhancement of gross motor coordination, and 
social skills. 

Activity Writing on Mirror 

Method Activity Method 

Rules/ Procedure 

 Give a mirror hanging in front of each students and give a marker pen 
to him. 

 Ask to write the school name on to the mirror using the marker. 

 Don’t provide any prompts during this stage. 

 Evaluate the errors committed and provide means to correct it. 

Senses Stimulated Visual, kinesthetic, and tactile 

Materials 
Required 

Mirror, and marker 



 Impact of Functional Academic Remedial Package 

 

SUB SKILL NO. 9: MULTI LETTER WORD WITH SYMBOL 

Major Domain  : Functional writing 

Sub domain        : Word writing 

Skill to be achieved  : Multi letter word with symbol 

Step I 
Initial 

Presentation 

Additional Skills to be Acquired 

Enhancement of Gross motor, Fine motor, social, expressive 
language and receptive   language. 

Activity Who is hidden inside dots? 

Method Story Telling  

 

Selected 
story 

Let’s provide an activity-oriented story to enhance the skill of children to write the 
letter in a way as natural as possible.  

 Once upon a time, there lived two friends, Banu and Bablu. One day when 
they went to school, their teacher asked to join the dots around their district 
name. Banu and Bablu don’t know how to write the word. Let’s help them to 
join the dots to make the word? 

 Dear friends Lets draw a line which joines each letter and thereby we can 
help them. Come on. 

 Ask children to join dots and find out the hidden school name. 

 Provide sufficient Prompts and reinforcements whenever needed. 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Paper, Pen  

 

 

Step II 

 

Fostering  

Additional skills to be Acquired 

Enhancement of gross motor fine motor social, expressive and 
receptive   language skills. 

Activity Lets play a writing game? 

Method  Brain gym with scribbling on blackboard 

 

Selected 
Exercise 

Step I 

 Brain gym 

Step II 

 Butterfly shaped thermocoal may be prepared. 

 Name of the district name may be inscripted on the petals of butterfly. 

 Each child has to stand in front of black board and paste the butterfly on to 
the black board. 

 Child may be instructed to write down the school name by looking at the 
petals of butterfly. 

 Give constant encouragement and reinforcement as far as possible.  

 Give opportunities and rewards to all children. 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Black board, chalk 
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Step III 
Repeated 
Practice 

Additional skills to be Acquired 

Enhancement of gross motor, Fine motor, Social expressive 
and receptive   language skills. 

Activity Writing on Floor 

Method Play way Method 

Selected 
Exercise 

 Draw a big flower with large petals on the floor. 

 Make students into 8 groups with 2 members each. 

 Give a token and a flash card with the District name and ask him to throw the 
token to any petal. 

 If it fallen to the petal, then second member of the group have to write the 
school name over that particular petal by looking at the flash card given to 
his pair.  

 Repeat the game by interchanging the token handler and writer. 

 Repeat the same with all other groups. 

 Give proper reinforcement and encouragement to students. 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Chalk, token, Flashcard 

 

 

Step IV 
Fluency 

check 

Additional skills to be acquired 

Enhancement of gross motor, fine motor, social, expressive and 
receptive   language skills. 

Activity Writing on a Book 

Method Finger Painting 

Selected 
Exercise 

 Give pen and book to children. 

 Write district name on book. 

  Allow each child to repeat the same. 

 Give physical as well as verbal prompts whenever needed. 

 Give proper reinforcement and encouragement to each one. 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Book, paint 
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Step V Generalization 

Additional skills to be acquired 

Enhancement of Gross motor, Fine motor and social 
skills 

Activity Writing on a wall  

Method  Activity method 

Rules/ 
Procedure 

 Give painting brush and paint to children. 

 Show how to dip painting brush into the paint bucket and remove excess paint. 

 Write District name on wall. 

 Allow each child to repeat the same. 

 Give physical as well as verbal prompts whenever needed. 

 Give proper reinforcement and encouragement to each one. 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Notebook, Painting brush 

 

Step VI Vocational Product preparation 

Additional skills to be acquired 

Enhancement of gross motor, fine motor and 
social skills. 

Activity Board with School Name 

Method Play way Method 

 

Rules/ 
Procedure 

 Take an   Arrow mark shaped cardboard. 

 Write District name over that. 

 Provide appropriate prompts and reinforcements to children. 

 Give rewards to all. 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Paper, Card board, gum, crayons 

 

Step VII Evaluation 
Additional skills to be acquired 

Enhancement of gross motor, fine motor and social skills. 

Activity Writing on Mirror 

Method  Activity method 

 

Rules/ 
Procedure 

 Give a mirror hanging infront of each student and give a marker pen to him. 

 Ask to write the District name on to the mirror using the marker. 

 Don’t provide any prompts during this stage 

 Evaluate the errors committed and provide means to correct it 

Senses 
stimulated 

Visual, Kinesthetic, Tactile 

Materials 
Required 

Mirror, marker 
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Appendix I 3 
 

DEPARTMENT OF EDUCATION  
UNIVERSITY OF CALICUT 

FUNCTIONAL ARITHMETIC PERFORMANCE 

ENHANCEMENT PACKAGE  

Dr. A. Hameed Aiswarya M. 
Professor,   Senior Research Fellow,  
Department of Education Department of Education 
 
 

Instructions: The purpose of this package is to enhance arithmetic performance 

of students with intellectual disability.  Teachers have to provide sufficient 

prompts and reinforcement whenever needed while implementing the package. 

SKILL NO. 1: BIG AND SMALL IDENTIFICATION 

Major Domain   : Functional Arithmetic 

Subdomain        : Pre-arithmetic 

Skill to be Acquired             : Big and Small Identification                                        

Step I 
INITIAL 

PRESENTATION 

Additional Skills to be Acquired 

Enhancement of gross motor, fine motor, and language skills. 

Activity Story of Two Ducks 

Method  Story Telling  

Selected 
Story 

Once upon a time, there lived a mother duck and its duckling. The mother duck was 
a little big and its baby was so small and cute. One day both of them went to a pond 
for swimming and playing. Then three children came to the spot. One of them saw 
the ducks and told the other. “Look at that. One big duck and one small duckling are 
swimming. What a beautiful sight”.  One naughty boy was there in that group. He 
took a stone and threw it at the small duckling. Seeing this, the big mother duck ran 
to him in anger to attack him. All the children got scared and ran away.  Others 
scolded the naughty boy and advised, “You may think that this is a small duckling 
and it is not going to do anything to you. But there is a big mother with it. You 
mustn’t have forgotten it. It is bigger than the small duckling and it could come to 
you and attack you. Never try to harm others thinking that they are small and weak. 
It may create bigger problems for your-self”. 

Senses 
Stimulated 

 Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Models of mother duck and baby duck 
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Step II FOSTERING 
Additional Skills to be Acquired 

Enhancement of fine motor skills and Concept Formation 

Activity Brain Gym and Clay Modeling 

Method Multi-Sensory Method  

Rules/ Procedure 

Step I 

Brain Gym exercise - The Thinking Cap 

Step II 

 Clay modeling. 

 Give modeling clay to students. 

 Teacher shows how to make ball shapes using clay. 

 Give physical prompt to children to make clay balls. 

 Make big and small balls. 

 Make sure that teacher is repeating the word ‘ Big’ and ‘ Small’ 
whenever needed. 

Senses Stimulated Visual, auditory, kinesthetic and tactile 

Materials Required Clay, and bowl 

 

Step III 
REPEATED 
PRACTICE 

Additional Skills to be Acquired 

Enhancement of gross motor and social skills. 

Activity Hopping Game 

Method Play Way Method  

Rules/ Procedure 

 Draw a big circle and small circle just like petals of flowers 

 Ask one student to hop into the circle as the teacher utters. When 
teacher says big, child has to hop into the big circle 

 When teacher says small, the child has to hop into the small circle 

 Repeat it with all students 

 Ask the other students to clap their hands when one student takes 
part in the game. 

Senses Stimulated  Visual, auditory, kinesthetic and tactile 

Materials Required Big and small circles in Activity room 

 

Step IV 
FLUENCY 

CHECK 

Additional Skills to be Acquired 

Enhancement of fine motor and social skills 

Activity Fish Catching Game 

Method Play Way Method 

Rules/ Procedure 

 Give students paper which is cut in the shape of a fish and is stapled 
around both the edges.  

 Prepared paper fishes must be in various sizes; big and small. 

 Prepare an angle with magnet attached to its hook. 

 Ask students to catch big fish and small fish. 

Senses Stimulated  Visual, auditory, kinesthetic and tactile 

Materials Required Chart paper, magnet, stapler, stick, thread   



 Appendices 

Step V GENERALIZATION 
Additional Skills to be Acquired 

Enhancement of concept formation 

Activity Who is big and who is small? 

Method Play way Method 

Rules/ 
Procedure 

 Place a water melon and lemon and help student to identify big one from them. 

 Take students to courtyard and ask to identify small plant and big tree. 

 Place a big onion and small onion and help student to identify big one from them. 

Senses 
Stimulated 

 Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Water melon, Big onion, small onion, Big tree, and small plant 

 
 

Step VI 
VOCATIONAL 

PRODUCT 
PREPARATION 

Additional Skills to be Acquired 

Enhancement of gross motor, fine motor and vocational 
skills 

Activity Wall Décor Making 

Method Art and Craft   

Rules/ 
Procedure 

 Cut card board in the shape of a big heart and a small heart.  

 Spread gum over the sides of Heart shape. 

 Fix origami paper over gum. 

 Take another sheet of origami paper and cut it into square shaped ones. 

 Fold it into four and make a cut at the centre. 

 Now the sheet will be like petals of flowers. 

 Prepare 5-6 flowers like this and fix it over heart shape. 

 Fill all the sides using paper flowers. 

 Attach a hanging at the tip of the heart shape. 

 Prepare a big one and a small one and keep it for dry. 

Senses 
Stimulated 

 Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Red origami paper, green origami paper, glue, and cello tape. 

 

Step VII EVALUATION 
Additional Skills to be Acquired 

Enhancement of receptive language, concept formation 

Activity Picture Size Identification Game 

Method  Play Way Method  

 

Rules/   
Procedure 

 Present pictures of big and small objects to students. 

 Ask students to say aloud ‘big’ with holding their hands up when big objects are 
shown.  

 Ask students to say aloud ‘small’ with holding their hands up when small objects 
are shown. 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Flashcards of big objects and small objects 
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SKILL NO. 2: LONG AND SHORT IDENTIFICATION 

Major Domain   : Functional Arithmetic 

Subdomain        : Pre-Arithmetic 

Skill to be Acquired   : Long and Short Identification 

Step I 
INITIAL 

PRESENTATION 

Additional Skills to be Acquired 

Enhancement of fine motor, gross motor, social, expressive and 
receptive language skills. 

Activity Oasis Relay 

Method Play Way Method 

Rules/ 
Procedure 

 Divide students into two groups which include 8 members each.  

 Make them stand in two different rows. Give a long thug to a student at one end 
of the first row and ask him to pass it to the other persons in the row. 

 First of all, he has to pass a long thug and when it reaches the person in the 
other end, he has to fix it to the oasis. 

 Next a short thug has to be given to a student at one end of the second group 
and ask him to pass to the other persons in the row. 

 When it reaches to the person in the other end of the second group, he has to fix 
it to the oasis. 

 Now oasis will contain a long thug and a short thug.  

 Make sure that teacher is repeating the word ‘long’ and ‘short’ whenever needed. 

Senses 
Stimulated 

 Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Long thug, short thug, oasis, and whistle 

 

Step II FOSTERING 
Additional Skills to be Acquired 

Enhancement of fine motor Gross motor skills. 

Activity Brain Gym and Clay Modeling 

Method Multi-Sensory Method  

Rules/ 
Procedure 

Step I 

 Brain gym exercise: - Thinking Cap 

Step II 

 Clay Modelling 

 Give modeling clay to students 

 Teacher shows how to make long thread like shapes using clay 

 Give physical prompt to children to make clay threads 

 Make long and short clay threads 

 Make sure that teacher is repeating the word ‘long’ and ‘short’ whenever 
needed 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Clay, and bowl 
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Step III 

 

REPEATED 
PRACTICE 

Additional Skills to be Acquired 

Enhancement of fine motor, social, expressive and receptive 
language skills. 

Activity Finger Painting 

Method Play Way Method  

Rules/ 
Procedure 

 Give one paper to each child in which a circle is drawn and motivate him to 
draw sun rays using his finger. 

 Give a cup of paint to each one and ask them to dip their index finger in that 
paint. 

 Show how to draw long and short rays around the circle. 

 Make sure that teacher is repeating the word ‘long’ and ‘short’ whenever needed. 

Senses 
Stimulated 

 Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Paint, Paper with a circle 

  

Step IV 
FLUENCY 

CHECK 

Additional Skills to be Acquired 

Enhancement of fine motor and social skills 

Activity Fish Catching Game 

Method Play Way Method 

Rules/ 
Procedure 

 Give papers to students which are cut in the shape of a fish. The paper fishes 
must be stapled around both the sides. 

 Prepared paper fishes must be in various length; long and short. 

 Prepare an angle with a magnet hook attached to i. 

 Give a plate of one long fish and one short fish. 

 Ask student to catch long fish and short fish using angle with magnet. 

Senses 
Stimulated 

 Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Chart paper, magnet, stapler, stick, thread   

 
 

 

Step V GENERALIZATION 

Additional Skills to be Acquired 

Enhancement of expressive, receptive language and domestic 
skills. 

Activity Kitchen Game 

Method Play way Method 

Rules/ 
Procedure 

 Place a drumstick and ladies’ finger and help student to identify long one from them. 

 Place a bean and an onion and help student to identify short one from them. 

Senses 
Stimulated 

 Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Drumstick, ladies finger, onion and beans 
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Step VI 
VOCATIONAL 

PRODUCT 
PREPARATION 

Additional Skills to be Acquired 

Enhancement of fine motor and social skills 

Activity Paper pen making  

Method Art and Craft   

Rules/ 
Procedure 

 Take a refill of a pen. 

 Cover it fully using colour paper. 

 Apply gum. 

 Prepare a pen cap by tying the paper in the shape of a cap. 

 Prepare long and short pens. 

 Make sure that teacher is repeating the word ‘long’ and ‘short’ wherever needed. 

 Provide physical as well as verbal prompts wherever needed. 

 Make sure that appropriate reinforcements are given. 

Senses 
Stimulated 

 Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Pen refill, paper, and gum  

 
 
 

Step VII EVALUATION 
Additional Skills to be Acquired 

Enhancement of concept formation 

Activity Picture Size Identification Game 

Method  Play Way Method  

Rules/ 
Procedure 

 Present pictures of long objects and short objects to students. 

 Ask students to say aloud as ‘long’ with hands up when long objects are 
shown.  

 Ask students to say aloud as ‘short’ with hands up when short objects are 
shown. 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Flashcards of big objects and small objects 
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SKILL NO. 3: MORE AND LESS IDENTIFICATION 

Major Domain   : Functional Arithmetic 

Subdomain   : Pre-Arithmetic 

Skill to be Achieved  : More and Less Identification 

Step I 
INITIAL 

PRESENTATION 

Additional Skills to be Acquired 

Enhancement of fine motor, expressive and receptive 
language skills. 

Activity King and Queen Game 

Method Play Way Method 

Rules/ 
Procedure 

 Draw two circles in the room, one big and one small.  

 Place ‘more’ balls in big circle and ‘less’ balls in small circle. 

  Divide students into two groups of Kings and Queen. Give crown to king and 
ribbon to queen. 

 Ask one king to go to the big circle which has ‘more balls’ and take a ball when 
the teacher whistles. 

 Teacher must repeat the concept ‘more’ by saying king went to circle with ‘more’ 
balls. 

  Then ask a queen to come to the small circle with ‘less’ balls.   

 Ask the king to give a ball to queen and place it in her circle. 

  Teacher must repeat the concept of ‘less’ by saying queen is in the circle with 
‘less’ balls. 

 Repeat the same activity with all kings and queens. 

 Make sure that teacher is repeating the word ‘more’ and ‘less’ whenever needed. 

Senses 
Stimulated 

 Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Two circles drawn in the room, balls, crown for king, ribbon for queen. 

 

Step II FOSTERING 
Additional Skills to be Acquired 

Enhancement of gross motor and fine motor skills 

Activity Brain Gym and Clay Modeling 

Method Multi-Sensory Method  

Rules/ 
Procedure 

Step I: Brain Gym exercise: Thinking Cap 

Step II: Clay modeling 

 Give modeling clay to students. 

 Teacher shows how to make ball shapes using clay. 

 Give physical prompt to children to make clay balls. 

 Make many clay balls and make it into two sections with ‘more balls ‘in one 
section and ‘less balls’ in the other section. 

 Make sure that teacher is repeating the word ‘more’ and ‘less’ whenever needed. 

Senses  Visual, auditory, kinesthetic and tactile 

Materials  Clay, and bowl 
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Step III 
REPEATED 
PRACTICE 

Additional Skills to be Acquired 

Enhancement of expressive language, fine motor and social skills. 

Activity Arm Painting 

Method Play Way Method  

Rules/ 
Procedure 

 Give one paper to each child.  

 Give a cup of paint to child and ask to put some paint on his palm. 

 Place the palm on the paper and press so as to make the shape of a hen. 

 Put some paint on fingers and press it on the paper for feathers for that 
hen. 

 Draw another hen with same Procedure. 

 Put these two pictures of hen in a box. 

  Draw another box and press each finger in it to make five chicks. Draw 
small legs to chicks. Chicks must be more in number when compared to 
hens. 

 Make sure that teacher is repeating the word ‘more’ and ‘less’ whenever 
needed. 

Senses 
Stimulated 

 Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Paper, paint and box. 

 

 

Step IV 
FLUENCY 

CHECK 

Additional Skills to be Acquired 

Enhancement of fine motor and social skills 

Activity 
Fish Catching Game 

Method Play Way Method 

Rules/ 
Procedure 

 Give fish shaped papers which are stapled around both edges to students. 

 Place two baskets on to the table and put more paper fish in one basket 
and less paper fish in the other basket. 

 Prepare an angle with a magnet attached to its hook. 

 Ask student to catch fish from the basket which contains more fish. 

 Repeat the same with the basket of less fish. 

Senses 
Stimulated 

 Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Chart paper, magnet, stapler, stick, thread   
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Step V GENERALIZATION 
Additional Skills to be Acquired 

Enhancement of fine motor and domestic skills 

Activity Collect and Save Game 

Method Play way Method 

Rules/ 
Procedure 

 Take 8 containers with green gram and place it in one side of the room. 

 Place another 8 containers just the opposite to the first 8 containers in the 
other side of the room. 

 Divide students into 8 groups of two participants each. 

  One participant must take a cup of green gram from his corresponding 
container and give it to his pair. 

 The pair has to take the cup of green gram and run to put it in the other 
container which has kept just the opposite. 

 The pair should repeat it till the teacher blows the whistle to stop.   

 All the groups have to take part in this activity at the same time. 

 Ask students to measure all containers and check which container has got 
more and which contains less. 

 Give Prompts whenever needed. 

 Repeat the game using other objects which are familiar in day to day life. 

Senses 
Stimulated 

 Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Onion, green gram, peas, and ground nut 

 

 

Step VI 
VOCATIONAL 

PRODUCT 
PREPARATION 

Additional Skills to be Acquired 

Enhancement of fine motor, vocational and social skills 

Activity Bottle Art 

Method Art and Craft   

Rules/ 
Procedure 

 Take two transparent bottles.  

 Take some pebbles  

 Take a beaker of paint 

 Ask students to dip pebbles in the paint 

 Take painted pebble out and let it dry 

 After making it dry, take one bottle and put more pebbles in it 

 Then take another bottle and put less pebbles in it  

 Decorate the mouth of bottle with glitters 

 Help children to identify bottle with more pebbles and less pebbles 

 These decorated bottles with coloured pebbles can be used as beautiful ceiling 
hangings which can be a good source of income. 

Senses 
Stimulated 

 Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Bottle, pebbles, paint, glitters 
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Step VII EVALUATION 
Additional Skills to be Acquired 

Enhancement of gross motor and fine motor skills. 

Activity Hands Up Game 

Method  Play Way Method  

Rules/ 
Procedure 

 Divide students into three groups.  Draw three circles in class room. 

 One group must include 4 students and should be placed in one circle. Middle 
circle should have 4 students who are the evaluators of the game.  Third circle 
must contain8 students. 

  Tie beautiful ribbon on the palm of students in the first and third circle. 

 When whistle blows, all the students in the first and third circles have to hold 
their hands up. Evaluator group must identify the group of more participants and 
less participants. 

  Change evaluators in the next session. 

  Repeat the game after changing the group positions. 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Ribbon and whistle 
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SUBSKILL NO. 4: SHAPE IDENTIFICATION 

 

Subskill No Major Domain : Functional Arithmetic 

Subdomain         :   Pre Arithmetic 

Sub Skill to be achieved  :  Shape Identification 

Step I 
INITIAL 

PRESENTATION 

Additional Skills to be Acquired 

Enhancement of fine motor, social skill expressive and 
receptive   language. 

Activity Christmas Gift 

Method  Story Telling  

Selected 
Story 

This is a story of two friends.  It was Christmas Eve and everybody was busy 
exchanging gifts each other. The two friends named Chinnu and Minnu also 
decided to exchange gifts. Chinnu said to Minnu “Lets exchange our gifts 
tomorrow. I will give you a beautiful pen’’. Eventhough Minnu felt so happy to 
receive the gift, she was really anxious about what gift she was to give in return. 
Both of them went home.  

Minnu’s mother asked, “Hey Minnu, you look so dull, what is the matter? ’’Minnu 
replied, “Mamma, I want to give a Christmas gift to Chinnu tomorrow. But I 
don’t know what to give”. Minnu’s mother said, ‘Don’t worry Minnu. Let’s make a 
Christmas card, Mamma will help you to make a Christmas card using triangles 
and circle.’’ Minnu became so excited. Wow that’s a great idea” 

Mamma said. “First of all, we have to take a card board and fold it by the 
middle. Then make a circle shape like this.. Glue it to the cardboard sheet. Draw 
eyes, nose, mouth and ears to that circle shape. Then prepare a triangle shape 
like this. Glue it to the top portion of the circle just like a cap. Our Christmas 
card with Christmas papa is ready ..Our Triangle and Circle helped us to make 
our Christmas papa” 

Minnu became very happy and made another Christmas card with Christmas 
papa by herself. She learned to identify triangle and circle through the activity. 

Senses 
Stimulated 

 Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Cardboard, glue, chart paper, sketch pen, models of Chinnu, Minnu, mother 
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Step II FOSTERING 

Additional Skills to be Acquired 

Enhancement of gross motor, fine motor, social expressive 
and receptive   language skills 

Activity Energy Yawn and Arm Painting 

Method Multi-Sensory Method  

Selected 
Exercise 

Stage I 

 Brain gym exercise named Energy yawn have to be trained to children  

Stage II 

 Give one paper to each child with the frame of a triangle 

 Give a plate of paint to child and ask to dip cotton on paint 

 Fill inside the frame of triangle 

 Name it as triangle and allow all children to repeat the same 

 Give constant encouragement and reinforcement as far as possible 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Paper, paint, cotton 

 

 

Step III 
REPEATED 
PRACTICE 

Additional Skills to be Acquired 

Enhancement of gross motor, fine motor, social, matching, 
tracking ability and   receptive language skills 

Activity Dancing Game 

Method Play Way Method  

Rules/ 
Procedure 

 Draw one big Triangle and one circle in the Activity Room. 

 Keep one bowl with five triangles and five circles. 

 Make students into two groups with 8 members each. 

 When teacher blows whistle, one must take triangle and circles from the bowl 
and keep it in appropriate column in the Activity room. 

 Allow all children to participate in the game. 

 Give physical as well as verbal prompts whenever needed. 

 Give sufficient reinforcements. 

 This game may be repeated to many times. 

Senses 
Stimulated 

 Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Chalk, whistle, triangle shapes, circle shapes, bowl 
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Step IV 
FLUENCY 

CHECK 

Additional Skills to be Acquired 

Enhancement of gross motor, fine motor and social skills. 

Activity Sorting Game 

Method Play Way Method 

Rules/ Procedure 

 Prepare 3 sets of triangle shapes and circle shapes 

  Call upon one student and sort triangle shapes and circle shapes 
accordingly 

 Ask other students to clap hands to motivate the participant 

 Repeat the process of sorting with other children 

 Provide appropriate prompts and reinforcements wherever needed. 

Senses 
Stimulated 

 Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Triangle shapes circle shapes 

  

 

Step V GENERALIZATION 

Additional Skills to be Acquired 

Enhancement of gross motor, fine motor,  
socials, expressive and receptive language skills. 

Activity Hide and seek object game 

Method Play way Method 

Rules/ 
Procedure 

 Take one basket and put circle shaped and triangle shaped objects 
which are familiar in real life. 

  Put hay or paper pieces above that and tries to hide the objects. 

 Ask one student to come to the basket and find out a triangle shaped 
object from it. 

 Ask other students to clap their hands when the participant seeks the 
required object. 

 Then repeat the game with other student and change the requested 
shape. 

Senses 
Stimulated 

 Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Objects 
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Step VI 
VOCATIONAL PRODUCT 

PREPARATION 

Additional Skills to be Acquired 

Enhancement of fine motor and social skills 

Activity Flower with leaf making  

Method Art and Craft   

Rules/ 
Procedure 

Flower 

 Take any bright coloured chart paper 

 Make a big circle out of it 

 Apply gum 

 Pour glitter over gum 

 Cut 6 small circles from the chart paper 

 Take gum and paste small circles on the sides of big circles just like petals 

 Fix it to a stick 

 Allow each child to participate in flower making using circles 

  Provide appropriate prompts and reinforcements whenever needed 

Leaf  

 Take a green craft paper  

  Fold it just like a triangle 

 Fix it to the stick of the already prepared flower 

 Provide reinforcements and prompts wherever needed 

Senses 
Stimulated 

 Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Red origami paper, green origami paper, glue, and cello tape. 

 

 

Step VII EVALUATION 
Additional Skills to be Acquired 

Enhancement of Fine motor skills 

Activity Touch a Page Game 

Method  Play Way Method  

Rules/   
Procedure 

 Take a notebook 

 Paste Triangle shape and circle   to each page without any definite order 

 Make students into 8 groups with two Participants in each group 

 Ask first group to come 

 One has to take the book and other has to open it page by page  

 Then the second one has to tell the correct shape present in that page. 

 Repeat the same with another group  

 Give sufficient reinforcement and prompts whenever needed 

 Game will end until the teacher blows the whistle. 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Note book, circle shape, triangle shape and glue  
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SKILL NO. 5: ROTE COUNTING 

Major Domain   : Functional Arithmetic 

Subdomain    : Numeric 

Skill to be achieved  : Rote counting up to 10 

Step I INITIAL PRESENTATION 
Additional Skills to be Acquired 

Enhancement of Gross motor and Language skills. 

Activity Video Presentation 

Method Play Way Method 

Rules/ 
Procedure 

 Video containing the song “ onne..rande… moonne… naale..anchenn 
inganenneedam… aare..ezhe ..ette.. onpath.. path enn inganenneedam..” has to be 
played in front of the students 

 Ask students to clap their hands  

 After these two lines, pause the video and teacher has to sing the song 

  Allow children to repeat the song 

 Make sure all children are involved in singing the song 

 Give appropriate prompts whenever needed. 

 Give rewards to all children. 

 Repeat the song for as much as time needed. 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Video CD, and laptop 

 

 

Step II FOSTERING 
Additional skills to be Acquired 

Enhancement of fine motor and concept formation skills 

Activity Clay Modeling 

Method Multi-sensory Method 

Rules/ 
Procedure 

 Arrange students into 8 groups which includes 2 persons each. 

 Ask child to prepare small balls using modeling clay  

  Ask the child to place clay ball on the plate provided.  

 Then teacher should sing the song onnee..rande.. moonne..naale.. anchenn 
inganenneedam…  aaree..ezhe..ette..onpath..pathenn inganenneedam.. 

 Ask child to touch the clay whenever teacher utters each number.  

 Give opportunity to all children to sing the song and touch the clay accordingly. 

 Give rewards and prompts whenever needed. 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Clay and bowl  
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Step III 
REPEATED 
PRACTICE 

Additional Skills to be Acquired 

Enhancement of gross motor and social skills 

Activity Story Telling: The Thirsty Crow 

Method Story Telling 

Rules/ 
Procedure 

 When crow put the stones into the pitcher, teacher has to say 1 to 10 as each 
stone falls into it. 

 Give opportunity to all children to put stones into the pitcher by saying 1 to 10. 

  Appreciate their effort to prepare number symbol. 

 Give physical as well as verbal prompt whenever needed. 

 Teacher has to perform and model the task before the implementation. 

 Give rewards to all children. 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Model of a crow, a bottle, water, and stones 

 

Step IV FLUENCY CHECK 
Additional Skills to be Acquired 

Enhancement of Fine motor and Social skills 

Activity Fish Catching Game 

Method Play Way Method  

Rules/ 
Procedure 

 Give different Fish shaped paper which are stapled on both sides to students  

 Prepare an angle with magnet attached hook 

  Take all stapled paper fishes in a carrier 

 Ask student to catch fish using the magnet angle 

 Ask students to catch fish one by one  and finally they have to count the fish by 
uttering one to 10 

 Run to opposite side of the room and put the caught paper fish in the basket 
placed there. 

 Give opportunity to all children to catch and count the fish 

 Appreciate their effort  

 Give physical as well as verbal prompt whenever needed 

 Teacher has to perform and model the task before the implementation 

 Give rewards to all children 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Chart paper, magnet, stapler, stick, thread    
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Step VI 
VOCATIONAL PRODUCT 

PREPARATION 

Additional Skills to be Acquired 

Enhancement of fine motor and domestic skills 

Activity Candle making 

Method Art and Craft Method 

Rules/ 
Procedure 

 Take solid wax in a beaker. 

 Melt it . 

 Add colours to the melted wax. 

 Pour the content into a mould. 

 Place thread into the wax. 

 Place the mould into water. 

 Wait to harden. 

 Remove the mould. 

 Candle is ready to use. 

Senses 
Stimulated 

Visual, Auditory, Kinesthetic and Tactile 

Materials 
Required 

Ice cream sticks, plastic bottle, plastic cutter, Cardboard, gum, and beads 

 

Step V GENERALIZATION 
Additional Skills to be Acquired 

Enhancement of Fine motor and Domestic skills 

Activity Vegetable counting 

Method Play way / Activity based Method 

Rules/ 
Procedure 

 Divide students into 8 groups which has two students each. 

 Each group has to be provided with 10 potatoes in a basket. 

 Both of them have to count it and put it into another basket. 

 Then the basket has to be placed to another side of the room.  

 Appropriate physical as well as verbal prompt have to be provided to 
children whenever needed. 

 Give rewards to all children after the completion of the task. 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Potatoes, and baskets 
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Step VII EVALUATION 
Additional Skills to be Acquired 

Enhancement of gross motor and Fine motor skills 

Activity Treasure Hunt Game 

Method Play Way Method  

Rules/ 
Procedure 

 Place 8 baskets in one side of a room and another eight baskets in other side 
of the room 

 Baskets must be filled with hay 

 Hide two oranges inside basket 

 Make students into two groups with 8 persons in on group 

 Ask children to pick two oranges from their corresponding baskets, after 
that run back to the basket in the opposite side of the room and place the 
oranges in it. 

 When children found out the oranges, each one has to say aloud that ‘I got 
two oranges’ 

 Repeat the game with another group 

 Give physical as well as verbal prompt whenever needed 

 Give rewards to all children 

Senses 
Stimulated 

Visual, Auditory, Kinesthetic and Tactile 

Materials 
Required 

Baskets, hay and oranges  
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SKILL NO  6: MEANINGFUL COUNTING 

Major Domain  : Functional Arithmetic 

Sub Domain    : Numeric 

Skill to be Achieved  : Meaningful Counting  

Step I 
INITIAL 

PRESENTATION 

Additional Skills to be Acquired 

Enhancement of gross motor, fine motor, social,  
expressive and receptive language skills. 

Activity Drama Game  

Method Play Way Method 

Rules/ 
Procedure 

 Give a student the role of a shop keeper. 

 Keep a basket of oranges in front of the shop keeper. 

 Ask two students to play for some time and then tell each other they feel hungry 
and they shall go to the shop to buy oranges. 

 Ask them to go to the shop and buy two oranges. 

 When they ask for 2 oranges, shopkeeper has to give two oranges by counting as 
one and two and repeat it with all students. 

 Give opportunities to all students to act as the shopkeeper and the buyers. 

 Teacher has to perform and model the task before the implementation. 

 Give rewards to all children. 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

 Oranges  

 

Step II FOSTERING 
Additional skills to be Acquired 

Enhancement of Fine motor skill and Concept Formation 

Activity Brain Gym and Clay Modeling 

Method Multi-sensory Method 

Rules/ 
Procedure 

Step I 
Brain gym exercise: - The Thinking Cap  

Step II 
Clay modeling 

 Divide students into 8 groups of 2 persons. 

 Ask them to prepare small balls using modeling clay  

 Ask the child to give the clay ball to the next one when a bell ring.  

 When the bell rings two times, the child has to give two clay balls to the next one. 

 Whenever two balls are exchanged from one person to another, teacher has to say 
aloud that the child (his name) gives two clay balls to another child (his name).  

 Ask other children to repeat it  

 Give opportunities to all groups to perform the task and let others observe 

 Give physical as well as verbal prompt whenever needed 

 Teacher has to perform and model the task before the implementation 

 Give rewards to all children 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Tractile. Visual and auditory 
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Step III 
REPEATED 
PRACTICE 

Additional Skills to be Acquired 

Enhancement of gross motor and social skills 

Activity Abacus Game 

Method Play Way Method 

Rules/ 
Procedure 

 Place a basket in one side of the room with beads inside 

 Place an abacus in the other side of the room 

 Draw three circles in a line  

 Ask students to take two beads and hop through the circle  

  When students reach the abacus ask them to put beads through the sticks of 
abacus one by one as the teacher rings the bell 

 Make sure that the students are counting it correctly while putting the beads in 
the abacus bars.  

 Repeat it with all the students 

 Give physical as well as verbal prompt whenever needed 

 Teacher has to perform and model the task before the implementation 

 Give rewards to all children 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Abacus, beads, and chalk 

 
 
 

Step IV 
FLUENCY 

CHECK 

Additional Skills to be Acquired 

Enhancement of Fine motor and Social skills 

Activity Fish Catching Game 

Method Play Way Method  

Rules/ 
Procedure 

 Give different papers to students which are cut in the shape of fish. The paper 
fishes are stapled around both edges.   

 Prepare an angle with a magnet attached to its hook.  

  Take all stapled paper fishes in a carrier 

 Ask student to catch fish using the magnet angle 

 Ask students to catch fishes one by one and finally they have to catch two fishes 
according to the instruction of teacher. 

 Tell them to run to the other side of the room and put the paper fish which they 
caught in the basket placed there. 

 Give opportunity to each of them to catch two fishes 

 Appreciate their effort to catch fish according to the number insisted by the teacher. 

 Give physical as well as verbal prompt whenever needed 

 Teacher has to perform and model the task before the implementation 

 Give rewards to all children teacher has to perform and model the task before the 
implementation 

 Give rewards to all children 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Chart paper, magnet, stapler, stick, and thread    
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Step V GENERALIZATION 

Additional Skills to be Acquired 

Enhancement of social, expressive and receptive language 
skills 

Activity Action Song 

Method Play way / Activity Based Method 

Rules/ 
Procedure 

 Teacher should sing the following song with necessary action  

“Two, only two eyes I have,  

I see you with it, my dear friends 

Two, only two ears I have,  

I hear you with it, my dear friends 

Two, only two hands I have,  

I touch you with it, my dear friends 

Two, only two legs I have,  

I come to you with it, my dear friends… 

Two eyes Two ears Two hands Two legs 

I see you have all these two too… 

 Appropriate physical as well as verbal prompts must be provided to 
children whenever needed 

 Give rewards to all children 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Ribbon, hat etc. for decoration 

 
 
 

Step VI 
VOCATIONAL 

PRODUCT 
PREPARATION 

Additional Skills to be Acquired 

Enhancement of Community orientation and fine motor skills 

Activity Pen stand making using 10 ice cream sticks    

Method Art and Craft Method 

Rules/ 
Procedure 

 Take a cardboard. 

 Cut it into a circular shape. 

 Take a plastic bottle. 

 Cut and remove the top and bottom portion of the    bottle using a plastic cutter 
in order to make it a hollow one.  

 Take the circular shaped cardboard and fix it in the bottom of the plastic bottle. 

 Apply gum on all the sides and fix each ice cream sticks to the sides of the 
bottle by counting each stick from one to ten. 

 Decorate it using beads and glitters. 

 Provide appropriate prompts and reinforcements whenever needed. 

Senses 
Stimulated 

Visual, Auditory, Kinesthetic and Tactile 

Materials 
Required 

Water, Nannari essence, lemon, lemon squeezer 
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Step VII EVALUATION 
Additional Skills to be Acquired 

Enhancement of gross motor and Fine motor skills 

Activity Treasure Hunt Game 

Method Play Way Method  

Rules/ 
Procedure 

 Place 8 baskets in one side of a room and another eight baskets in the other side 
of the room. 

 Baskets must be filled with hay. 

 Hide two oranges inside basket. 

 Make students into two groups with 8 persons in one group. 

 Ask children to look for two oranges from their corresponding baskets and run 
back to the basket in the opposite side of the room and place the oranges in it. 

 When children get both the oranges, each one has to say aloud that ‘I got two 
oranges. 

 Repeat the game with another group. 

 Give physical as well as verbal prompt whenever needed. 

 Give rewards to all children. 

Senses 
Stimulated 

Visual, Auditory, Kinesthetic and Tactile 

Materials 
Required 

Baskets, Hay and Oranges 
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SKILL NO. 7: NUMBER SYMBOL IDENTIFICATION 

Major Domain    : Functional Arithmetic 

Subdomain     : Numeric 

Skill to be Achieved   : Number symbol Identification   

Step I 
INITIAL 

PRESENTATION 

Additional Skills to be Acquired 

Enhancement of gross motor, fine motor, social, 
expressive and receptive   language skills. 

Activity Star Pasting Game 

Method Play Way Method 

Rules/ 
Procedure 

 Select 5 students and make them a group. 

 Give flash cards in their hand with the number symbol 2. 

 Paste number symbol 2 and 3 in the blackboard. 

 Ask students to run to the black board and find out the number symbol 2 by 
matching each number with the flashcards in their hand. 

 Give star stickers to students and ask them to press it on number symbol 2 on 
the blackboard. 

 Repeat the game with all students. 

 Give reinforcing rewards to all students. 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Flash cards with number symbol 2 & 3, star stickers, and blackboard 

 
 

Step II FOSTERING 
Additional skills to be Acquired 

Enhancement of Fine motor skill and Concept Formation 

Activity Brain Gym and Clay Modeling 

Method Multi-sensory Method 

Rules/ 
Procedure 

Step I  

 Brain gym Exercise:- Thinking Cap 

Step II 

 Clay modeling 

 Give modeling clay to students. 

 Give mould of number symbol 2 to the children. 

 Ask children to fill the mould using clay. 

 Remove the mould after five minutes. 

 Appreciate their effort to prepare number symbol 2 . 

 Give physical as well as verbal prompt whenever needed. 

 Teacher has to perform and model the task before the implementation. 

 Give rewards to all children. 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Clay, bowl and mould 
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Step III 
REPEATED 
PRACTICE 

Additional Skills to be Acquired 

Enhancement of gross motor, fine motor and social skills 

Activity Hopping Game 

Method Play Way Method 

Rules/ 
Procedure 

 Draw a big flower shape which contains a big circle in the centre and different 
circles in the outer part of the circles just like petals of the flower. 

 Place paper plates with different number symbols in the big circle in the centre. 

  When teacher blows a whistle, selected two students have to run to the circle in 
the centre, search and select number symbol 2 from it and place the number 
symbol 2 in each petal  

 Repeat it with all students 

 Ask other students to clap their hands when one student is participating in the 
game. 

 Give physical as well as verbal prompt whenever needed 

 Teacher has to perform and model the task before the implementation 

 Give rewards to all children. 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Big and small circles in Activity room, paper plates with different number symbols 

 

 

Step IV FLUENCY CHECK 
Additional Skills to be Acquired 

Enhancement of Fine motor and Social skills 

Activity Fish Catching Game 

Method Play Way Method  

Rules/ 
Procedure 

 Give different fish shaped paper with different number symbols which is 
stapled on both sides to students  

 Prepare an angle with a magnet hook. 

  Take all stapled paper fish in a carrier. 

 Ask student to catch fish with number symbol 2 using the magnet angle. 

 Run to opposite side of the room and put the caught paper fish in the basket 
placed there. 

 Appreciate their effort to catch number symbol 2 fish  

 Give physical as well as verbal prompt whenever needed. 

 Teacher has to perform and model the task before the implementation. 

 Give rewards to all children. 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Chart paper, magnet, stapler, stick, and thread    
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Step VI 
VOCATIONAL 

PRODUCT 
PREPARATION 

Additional Skills to be Acquired 

Enhancement of Community orientation and fine motor skills 

Activity Cake making 

Method Art and Craft Method 

Rules/ 
Procedure 

 Mix one teaspoon of baking powder, one teaspoon of baking soda and a pinch 
of salt into one cup of flour. 

 Filter this mixture three times. Grind half a cup of sugar and set aside. 

 After breaking three eggs add vanilla essence and mix well. 

 After that pour the sunflower oil into the egg mixture. 

 Add powdered sugar to it and mix well. 

 Mix the previously prepared flour mixture into this. 

 Pour this mixture into a greased tray. 

 The cake can be prepared in the oven.  

 Pipe the number 2 on top of the cake with the cream tube. 

Senses 
Stimulated 

Visual, Auditory, Kinesthetic and Tactile 

Materials 
Required 

Velvet paper, gum, pearls 

Step V GENERALIZATION 
Additional Skills to be Acquired 

Enhancement of social, expressive and receptive language skills 

Activity Who is 2 and who is not? 

Method Play Way Method 

Rules/ 
Procedure 

 Give a Number book to each student and ask them to draw a circle around the 
letter 2. 

 Ask students to identify letter 2 from a calendar. 

  Ask students to identify letter 2 from a clock. 

 Ask students to letter 2 from` a pool of numbers in a basket. 

 Appreciate their effort to select number symbol 2.  

 Give physical as well as verbal prompt whenever needed. 

 Teacher has to perform and model the task before the implementation. 

 Give rewards to all children. 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Number chart, Calendar, Clock 
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Step VII EVALUATION 
Additional Skills to be Acquired 

Enhancement of gross motor and Fine motor skills 

Activity Train Making Game 

Method Play Way Method  

Rules/ 
Procedure 

 Place a basket on one side of the room with a lot of number symbols 
inside it.  

 Each number symbol must be in flashcards. 

 Ask one student to come and pick a number symbol 2 from the basket. 

 Ask the student to place the number symbol on the floor 

 Call next student and repeat all the above steps. 

 Ask him to place the number symbol just attached to the first number 
symbol in order to get a train shape. 

 Repeat the game with all students and allow them to prepare a train 
shape. 

 Appreciate their effort to identify number symbol 2.  

 Give physical as well as verbal prompt whenever needed. 

 Teacher has to perform and model the task before the implementation. 

 Give rewards to all children. 

Senses 
Stimulated 

Visual, Auditory, Kinesthetic and Tactile 

Materials 
Required 

Baskets, Hay and Oranges 
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SKILL NO. 8: SIMPLE ADDITION 

Major Domain  : Functional Arithmetic 

Subdomain    : Calculation  

Skill to be Achieved  : Simple Addition 

Step I 
INITIAL 

PRESENTATION 

Additional Skills to be Acquired 

Enhancement of fine motor skill and concept formation. 

Activity Story of Two Rabbits 

Method Story Telling Method 

Story Selected 

Once upon a time, there lived two friends named Chinnu and Minnu.  One day, 
Chinnu and Minnu were on the way to a shop, they heard a crying sound. When 
they looked around, they saw a small rabbit. They asked the rabbit about the 
reason for his sadness. Rabbit told them that he and his brother were playing 
together but suddenly he was missing and further he added that he would like to 
seek their help to look for his brother rabbit. Chinnu and Minnu decided to help 
the rabbit and started to look for his little brother.  Then an old man came and 
asked them, “Dear kids, what are you looking for’’? Chinnu and Minnu replied, 
“Grand pa, we are searching for a rabbit who is missing right now. If he gets 
that one rabbit, we can add him to this one, and can make it two.  Grandpa also 
decided to chase down the rabbit with Chinnu and Minnu.   After some time, they 
found a rabbit who was hidden in a bush. Chinnu and Minnu caught that rabbit 
and placed him near his brother. Now one rabbit joins with another to form two 
rabbits and both rabbits became very happy and thanked Chinnu and Minnu. 

 All incidents presented in the story must be accompanied with concrete 
objects. 

 Must be presented in clear and simple words which are understandable 
to children.  

 Should ask questions in between the story and must ensure the 
participation of children in all sequences of the story. 

Senses 
Stimulated 

Visual, auditory, kinesthetic, tactile 

Materials 
Required 

Rabbit models, pictures of two girls, model of a bush 
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Step II FOSTERING 

Additional Skills to be Acquired 

Enhancement of fine motor skill development and Concept 
Formation 

Activity Brain Gym and Clay modeling 

Method Multi-sensory Method  

Rules/ 
Procedure 

Step I 

Brain Gym Exercise :- The thinking Cap 

Step II 

Clay modeling 

 Give modeling clay to students. 

  Ask children to prepare clay balls. 

 All clay balls have to be taken in a big plate. 

 Give a big card board with the outline of a face which contains on eye 
and one ear with clay.  

 Ask one student to place another clay ball in the place of second eye. 

 Then teacher should say aloud that now the face got two eyes when 
one more eye joined with it. 

 Repeat the process with another student by joining one ear to the 
model.  

 Repeat   fixing of body parts with all the students and the teacher 
should underscore the sentence ‘when one joins with another there 
exists two’. 

 Give appropriate verbal and physical prompts whenever needed. 

 Give rewards to all children. 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Clay, and cardboard 
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Step IV FLUENCY CHECK 
Additional Skills to be Acquired 

Enhancement of Fine motor and Social skills 

Activity Fish Catching Game through Dramatization 

Method Play way Method  

Rules/ 
Procedure 

 Give different Fish shaped paper which is stapled on both sides to students.   

 Prepare an angle with magnet. 

 Take all stapled paper fishes in a carrier. 

 Select one student as fisherman and ask students to catch one fish using the 
magnet angle. 

  Ask two students to act as buyers of fish and approach the fisherman and 
demand for two fishes for both of them. 

 Then ask fisherman to catch another fish. 

 Then teacher should say and show now the basket has two fishes because one 
more fish joins with another makes it two. 

  Repeat the game with all the children and repeat the sentence ‘one joins with 
another one to form two’. 

 Give physical as well as verbal prompt whenever needed. 

 Teacher has to perform and model the task before the implementing it.  

 Give rewards to all children. 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Chart paper, stapler, magnet 

 

 

Step V GENERALIZATION 
Additional Skills to be Acquired 

Enhancement of Gross motors and social skill 

Activity Class Room Objects Counting 

Method Play way Method  

Rules/ 
Procedure 

 Join one book with another and say one joins with another to make two. 

 Join one pen with another and say one joins with another to make two. 

 Join one pencil with another and say one joins with another to make two. 

 Join one eraser with another and say one joins with another to make two. 

 Join one chalk with another and say one joins with another to make two. 

 Repeat the sentence with all the students. 

 Give physical as well as verbal prompt whenever needed. 

 The teacher has to perform and model the task before implementing it. 

 Give rewards to all children. 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Notebook, pen and newspaper 
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Step VI 
VOCATIONAL 

PRODUCT 
PREPARATION 

Additional Skills to be Acquired 

Enhancement of Gross motor and social skill 

Activity Paper Bag Making 

Method Art and Craft Method 

Rules/ 
Procedure 

 Take a newspaper 

 Spread the newspaper on to the table.  

 Pour glue generously on one side of the fold and stick the pages 
together.  

 Fold the sheets horizontally from both sides and glue the edges together.  

 Insert a card board piece on the base and apply glue.  

 Leave the adhesive to dry before moving on to step.  

 Press the edges on both sides of the bag  

 Pierce two holes using ball point pen at the open end of the bag  

 Tie up the handles.  

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Chart paper / newspaper, scissors, glue, piece of cardboard, ropes/ ribbon  

 

 

Step VII EVALUATION 
Additional Skills to be Acquired 

Enhancement of Concept Formation 

Activity Fruits Joining Game 

Method Play way Method 

Rules/ 
Procedure 

 Give different models of fruits to each child 

 Draw 8 circles inside the room 

 When teacher says banana, two children with banana have to join inside the 
circle 

 Then all others have to say one +one is Two 

 Repeat the game with the other children  

 Provide prompts and reinforcements whenever needed 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Different Fruits 
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SKILL NO. 9: SIMPLE SUBTRACTION  

Major Domain   : Functional Arithmetic 

Subdomain    : Calculation 

Skill to be Achieved  : Simple Subtraction  

Step I 
INITIAL 

PRESENTATION 

Additional Skills to be Acquired 

Enhancement of Language skills and Concept formation 

Activity Chippu and Pappu 

Method Story Telling 

 

Story 
Selected 

 

Once upon a time there lived a monkey named Chippu. One day he got two mangoes. 
He took those two mangoes and went to his house. On the way to his house, he met one 
of his friends, Pappu. Then he gave one mango to him. Chippu had only one mango 
with him. By seeing this, one crow who was sitting nearby, laughed at Chippu and said, 
“ Chippu, you had two mangoes. Why did you give one to Pappu? He had eaten stomach 
full of food just before you reached here. Now he has eaten that one too. You have only 
one mango left for you, eh. ! He just fooled you by taking one from the two mangoes 
and made you eat only one.” Hearing crow’s words, Chippu said, “It doesn’t matter, 
dear. I know that if one is given to him from the two I had, only one will be left for me. 
But I am so happy when I share my food to somebody.” 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

 Monkey picture, mangoes, and picture of a crow 

 
 

Step II FOSTERING 
Additional Skills to be Acquired 

Enhancement of Fine motor skill and Concept Formation 

Activity Clay Modeling 

Method Multi-sensory Method  

Rules/ 
Procedure 

 Give modeling clay to students. 

  Ask children to prepare clay balls. 

 All clay balls have to be taken in a big plate. 

 Give   a big card board with the outline of a plant stem.  

 Ask one student of each group to place 3 clay balls above the plant stem as petal.  

 Then ask students to count the clay petals as one, two and three. 

 Then teacher takes one petal from the flower and says when one removes from 
three there remains two. 

 Repeat this with all students. 

 Give opportunities to students to count, remove and tell the result. 

 Give physical as well as verbal prompts whenever needed. 

 Give rewards to all children. 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Clay, and bowl 
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Step III 
REPEATED 
PRACTICE 

Additional Skills to be Acquired 

Enhancement of Gross motor and social skills. 

Activity Hopping Game 

Method Play way Method 

 

 

 

 

 

 

 

 

 

 

 

 

Rules/ 
Procedure 

 Select 10 students and make them into two groups with 5 in each group. 

 Each group has to face each other and there should be a line which part 
each group. 

 Paste pictures of flowers in their dress and ask them to say one to 5 one 
by one. 

 After that teacher has to say “yes they are five and they have five flowers’’. 

 All members of  first  group have to hold their hands and move towards 
the line by singing the song.  

  “5 pookkalundallo… aadipaadam kootukare 

  tharam ningalkk paadikalikkam kootukare’’ 

 five flowers we have, let’s dance together friends 

 two of them are for you, let’s dance together friends 

 All members of second group   have to hold their hands and move towards 
the line by singing the song as reply  

              “2 pookkal ningalkk tharaam…                             

  paadikalikkam kootukare’’ 

 We shall give you two, we shall give you two 

 Let’s sing and dance dear friends 

 Then members of the first group have to send two members to second 
group. 

 Then teacher has to count the number of current members in the left in 
the first  group and say they are 3 when two went  to other group 

 Then first group has to sing the song                                             
 “ 3 pookkalundallo njangal 3 pookkalundallo….  
   5il ninnum 2 poyit 3 pookkalundallo..” 

 Three flowers are there now. 

 Take away two from five.   

 There are three, there are three. 

 Then both groups have to sing aloud  
 “5 ilninnum 2 poyal  3 aane… 3 aane” 

 Give appropriate physical as well as verbal prompts whenever needed. 

 Give rewards to all children 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

flowers 
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Step IV 
FLUENCY 

CHECK 

Additional Skills to be Acquired 

Enhancement of fine motor and social skills 

Activity Fish Catching Game 

Method Play way Method  

 

 

 

 

Rules/ Procedure 

 Give different Fish shaped paper which is stapled on both sides to 
students.  

 Prepare an angle with a magnet hook. 

 Take all stapled paper fishes in a carrier. 

 Select one student as fisherman.  

 Ask Fisherman to catch 1 fish.  

  Ask two students to act as buyers of fish and approach fisherman 
and demand for one fish. 

 Then teacher should say and show now the basket hasn’t left any fish 
because one minus one is zero. 

  Repeat the game with all children and repeat the sentence one 
minus one to form zero. 

 Give physical as well as verbal prompt whenever needed. 

 Teacher has to perform and model the task before the implementation. 

 Give rewards to all children. 

Senses Stimulated Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Chart paper, magnet, stapler, stick, and thread    

 

Step V GENERALIZATION 
Additional Skills to be Acquired 

Enhancement of Community orientation 

Activity Deletion Game 

Method Play way Method  

 

 

 

 

Rules/ Procedure 

 Draw three stars on the paper. 

 Ask students to count. 

 Erase two Stars. 

 Ask students to count the rest. 

 Repeat the game using another drawing. 

 Make sure that the child is getting the idea of subtraction through 
Deletion game.  

 Provide appropriate prompts whenever needed. 

 Provide sufficient reinforcement. 

Senses Stimulated Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Water melon, Big onion, small onion, Big tree, small plant 
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Step VI 
VOCATIONAL 

PRODUCT 
PREPARATION 

Additional Skills to be Acquired 

Enhancement of Fine motor and Social skills 

Activity Phenoyl preparation 

Method Activity method 

Rules/ 
Procedure 

 Pour a mixture of oleic acid and soft soap into the bucket along with the pine oil 

 Do not allow clumping or knotting 

 Pour a small bottle full of grass oil in this mixture. 

 Stir it well  

 Pour  12 litres of water slowly,  

 Stir it well  

 Pour twice into the next bucket and vice versa and mix well. 

•  Can be transferred to bottles and used as needed 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Thermocol, Stick and beads 

 

 

Step VII EVALUATION 
Additional Skills to be  Acquired 

Enhancement of Concept Formation 

Activity  Running Train Game 

Method Play way Method 

Rules/ 
Procedure 

 Make five children in one group.  

 Ask children to hold the shoulder of the next one with their hands in standing 
position in order to be in the shape of a train. 

 Blow the whistle and give the instruction to move on at the first whistle’s 
sound. 

 When the teacher blows the second whistle ask students to stop the train and 
allow two passengers to get down. 

 When two passengers got off, teacher must give the intimation that among the 
five, two got off and three left. 

 Repeat the game with another five.  

 Give opportunities to all children to count and subtract. 

 Give rewards to all children. 

Senses 
Stimulated 

Visual, auditory, kinesthetic and tactile 

Materials 
Required 

Whistle  

 



 

 

 

 

 

 

 

 

CONVENTIONAL METHOD OF TEACHING FOR 
INTELLECTUALLY DIFFERENT  

CMT – ID (Malayalam) 

 

 

 

 

 

Task Analysis for Enhancing Functional Reading Performance  

based on Conventional Method of Teaching for Intellectually Different 

Task Analysis for Enhancing Functional Writing Performance  

based on Conventional Method of Teaching for Intellectually Different 

Task Analysis for Enhancing Functional Arithmetic Performance  

based on Conventional Method of Teaching for Intellectually Different 
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Appendix J 1 

DEPARTMENT OF EDUCATION  
UNIVERSITY OF CALICUT 

TASK ANALYSES FOR ENHANCING FUNCTIONAL 
READING PERFORMANCE BASED ON 

CONVENTIONAL METHOD OF TEACHING FOR 
INTELLECTUALLY DIFFERENT 

  

Dr. A. Hameed             Aiswarya M. 
Professor      Senior Research Fellow 
Department of Education   Department of Education 

 

 

TASK ANALYSIS FOR COLOUR IDENTIFICATION 

A: Basic Details 

 

Name of the Teacher : Aiswarya M. 

Class                             : Primary 

Age Group                    : 14-16 

Number of students    : 16 
Domain                        : Functional Reading 

Subdomain                   : Pre Reading 

Sub skill                        : Colour Identification 

Prompts                         : Physical prompt & Verbal Prompt 

Rewards                        :  Social Reward 
 

B. Current Level of Functioning  
• കാണാൻ കഴിയ ും 
• നിർദ്ദേശങ്ങൾ പാലിക്കാൻ കഴിയ ും 
• പങ്കെട ക്കാൻ കഴിയ ും 

C. Teaching Learning Materials Needed 
• ഫ്ലാഷ് കാർഡ കൾ, റിബൺസ്, ബലൂണ കൾ  

D. Task 
Analysis 

Teacher’s Activity Learner’s Activity 

 
 

ഒദ്ദേ നിറത്തില ള്ള 
ങ്കപാേ ത്തും 

(Same colour 
matching) 

ടീച്ചർ ഒദ്ദേ ച വപ്പ് നിറത്തില ള്ള േണ്ട് ഫ്ലാഷ് കാർഡ കൾ 
കാണിക്ക കയ ും നിറും ച വപ്പാങ്കണന്ന് പറയ കയ ും ങ്കചയ്യുന്ന . 
അദ്ധ്യാപകർ വിദ്യാർത്ഥികദ്ദ ാട് അത് ആവർത്തിക്കാൻ ആവ 
ശയങ്കപ്പട ന്ന . ഓദ്ദോ ഫ്ലാഷ് കാർഡ ും സ്പർശിച്്ച അതിങ്കെ നിറും 
ച വപ്പാങ്കണന്ന് പറയാൻ അധ്യാപകൻ വിദ്യാർത്ഥികങ്ക  അന  
വദ്ിക്ക ന്ന  

 
 

വിദ്യാർത്ഥികൾ അത് 
ദ്ദകൾക്ക കയ ും 

ആവർത്തിക്ക കയ ും 
ങ്കചയ്യുന്ന . 

 
 
 

േണ്ട് ദ്ദചായ്സ് 
ങ്കപാേ ത്തും (Two 
choice matching) 

അധ്യാപകർ ച വപ്പ് നിറത്തില ള്ള ഫ്ലാഷ്കാർഡ് കാണിക്ക ക 
യ ും േണ്ട് ദ്ദചായ് സ കൾ വിദ്യാർത്ഥികൾക്ക് മ ന്നിൽ അവത 
േിപ്പിക്ക കയ ും ങ്കചയ്ത . ദ്ദചായ് സ കൾ ഒേ  ച വന്ന ഫ്ലാഷ് 
കാർഡ ും മങ്കറാന്ന് ച വപ്പിദ്ദനാട് സാമയമില്ലാത്ത മങ്കറാേ  നിറവ  
മായിേ ന്ന . ച വപ്പ് നിറത്തില ള്ള ഫ്ലാഷ മായി ച വപ്പ് നിറും 
എങ്ങങ്കന ങ്കപാേ ത്തങ്കപ്പട ത്താങ്കമന്ന് ടീച്ചർ കാണിക്ക ന്ന  
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മൂന്ന്ദ്ദചായ്സ് 
ങ്കപാേ ത്തും 

(Three choice 
matching) 

അധ്യാപകർ ച വപ്പ് നിറത്തില ള്ള ഫ്ലാഷ്കാർഡ് കാണിക്ക  
കയ ും മൂന്ന് ദ്ദചായ് സ കൾ വിദ്യാർത്ഥികൾക്ക് മ ന്നിൽ അവത 
േിപ്പിക്ക കയ ും ങ്കചയ്ത . ദ്ദചായ് സ കൾ ഒേ  ച വന്ന ഫ്ലാഷ് 
കാർഡ ും ച വപ്പിദ്ദനാട് സാമയമില്ലാത്ത മങ്കറാേ  നിറമ ള്ള േങ്കണ്ട 
ണ്ണവ മാണ്. മൂന്ന് ദ്ദചായ് സ ക ിൽ ച വന്ന നിറമ ള്ള ഫ്ലാഷ് 
കാർഡ മായി ച വപ്പ് നിറും എങ്ങങ്കന ങ്കപാേ ത്തങ്കപ്പട ത്താങ്കമ 
ന്ന് ടീച്ചർ കാണിക്ക ന്ന . 

 
 
 
 
 
 

 
നിർദ്ദേശങ്ങൾ 
പാലിക്കാൻ 

വിദ്യാർത്ഥികങ്ക  
അന വദ്ിക്ക ക 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

നിർദ്ദേശങ്ങൾ 
പാലിക്കാൻ 

വിദ്യാർത്ഥികങ്ക  
അന വദ്ിക്ക ക 

 
 

മൂദ്ദന്നാ 
അതിലധ്ികദ്ദമാ 

ദ്ദചായ്സ് 
ങ്കപാേ ത്തങ്കപ്പട ത്തൽ 

(Multiple choice 
matching) 

അധ്യാപകർ ച വപ്പ് നിറത്തില ള്ള ഫ്ലാഷ്കാർഡ് കാണിക്ക  
കയ ും മൂദ്ദന്നാ അതിലധ്ികദ്ദമാ ദ്ദചായ് സ കൾ വിദ്യാർത്ഥിക 
ൾക്ക് മ ന്നിൽ അവതേിപ്പിക്ക കയ ും ങ്കചയ്ത . ദ്ദചായ് സ കൾ 
ഒേ  ച വന്ന ഫ്ലാഷ് കാർഡ ും ച വപ്പിദ്ദനാട് സാമയമില്ലാത്ത മങ്കറാ 
േ  നിറമ ള്ള ഒന്നിലധ്ികും ദ്ദചായ് സ ക ുമായിേ ന്ന . ഒന്നിലധ്ി 
കും ദ്ദചായ് സ കൾക്കി ടയിൽ ച വന്ന നിറമ ള്ള ഫ്ലാഷ് കാർഡ  
മായി ച വപ്പ് നിറും എങ്ങങ്കന ങ്കപാേ ത്തങ്കപ്പട ത്താങ്കമന്ന് ടീച്ചർ 
കാണിക്ക ന്ന  

 
 
േണ്ട് ദ്ദചായ് സ് 
തിേിച്ചറിയൽ 

(Two choice 
identification) 

േണ്ട് തിേങ്കെട പ്പുകൾ അധ്യാപകൻ വിദ്യാർത്ഥികൾക്ക് 
മ ന്നിൽ അവതേിപ്പിച്ചു. ദ്ദചായ് സ കൾ ഒേ  ച വന്ന ഫ്ലാഷ് 
കാർഡ ും മങ്കറാന്ന് ച വപ്പിദ്ദനാട് സാമയമില്ലാത്ത മങ്കറാേ  നിറവ  
മായിേ ന്ന . നൽകിയിേിക്ക ന്ന മൂന്ന് ദ്ദചായിസ ക ിൽ നിന്ന് 
ച വന്ന നിറമ ള്ള ഫ്ലാഷ് കാർഡ് എങ്ങങ്കന തിേിച്ചറിയാും / തിേ 
ങ്കെട ക്കാങ്കമന്ന് അധ്യാപകർ കാണിക്ക ന്ന . 

മൂന്ന് ദ്ദചായ് സ് 
ഐഡെിഫിദ്ദക്കഷൻ 

(Three choice 
identification) 

മൂന്ന് ദ്ദചായ് സ കൾ അധ്യാപകൻ വിദ്യാർത്ഥികൾക്ക് മ ന്നിൽ 
അവതേിപ്പിച്ചു. ദ്ദചായ് സ കൾ ഒേ  ച വന്ന ഫ്ലാഷ് കാർഡ ും 
മങ്കറാേ  മൂന്ന് നിറങ്ങ ുമായിേ ന്ന , അവ ച വപ്പിദ്ദനാട് വ ങ്കേ 
വയതയസ്തമാണ്. നൽകിയിേിക്ക ന്ന മൂന്ന് ദ്ദചായിസ ക ിൽ 
നിന്ന് ച വന്ന നിറമ ള്ള ഫ്ലാഷ് കാർഡ് എങ്ങങ്കന തിേിച്ചറിയാും / 
തിേങ്കെട ക്കാങ്കമന്ന് അധ്യാപകർ കാണിക്ക ന്ന . 

മൾട്ടിപ്പിൾ ദ്ദചായ്സ ്
ഐഡെിഫിദ്ദക്കഷൻ 

(Multiple choice 
Identification) 

മൂന്ന് തിേങ്കെട പ്പുക ാണ് അധ്യാപകനാൽ വിദ്യാർത്ഥികൾ 
മ ന്നിൽ അവതേിപ്പിച്ചത്. ദ്ദചായ് സ കൾ ഒന്ന് ച വപ്പായിേ ന്ന . 
ഫ്ലാഷ് കാർഡ ും മറ് മൂന്ന് നിറങ്ങ ുും ച വപ്പിദ്ദനാട് വ ങ്കേ 
സാമയമില്ലങ്കയന്ന് ടീച്ചർ കാണിക്ക ന്ന . ഇതിൽ നിന്ന് ച വന്ന 
നിറമ ള്ള ഫ്ലാഷ് കാർഡ് തിേിച്ചറിയ ക / തിേങ്കെട ക്ക ക. 

 
ങ്കപാത വൽക്കേണും 

(Generalization) 

അധ്യാപകർ വയതയസ്ത നിറങ്ങ ിൽ വയതയസ്ത വസ്ത ക്കൾ 
കാണിക്ക കയ ും ച വന്ന നിറമ ള്ള വസ്ത ക്കൾ തിേങ്കെ 
ട ക്കാൻ വിദ്യാർത്ഥിങ്കയ അന വദ്ിക്ക കയ ും ങ്കചയ്യുന്ന . 

 

 

 

TASK ANALYSIS FOR COMMON OBJECT IDENTIFICATION 

A: Basic Details 

Name of the Teacher : Aiswarya M. 

Class                             : Primary 
Age Group                    : 14-16 

Number of students    : 16 

Domain                        : Functional Reading 

Subdomain                   : Pre Reading 

Sub skill                        : Common Object Identification 

Prompts                         : Physical prompt & Verbal Prompt 
Rewards                        :  Social Reward 

B. Current Level of Functioning  
• കാണാൻ കഴിയ ും 
• നിർദ്ദേശങ്ങൾ പാലിക്കാൻ കഴിയ ും 
• പങ്കെട ക്കാൻ കഴിയ ും 



C. Teaching Learning Materials Needed 
• ഫ്ലാഷ് കാർഡ കൾ, റിബൺസ്, ബലൂണ കൾ  

 

D. Task 
Analysis 

Teacher’s Activity Learner’s 
Activity 

 
ഒദ്ദേ ഒബ്ജക്റ് 

ങ്കപാേ ത്തും (Same 
object matching) 

ടീച്ചർ േണ്ട് വാഴപ്പഴും കാണിച്്ച ഇത് വാഴപ്പഴമാങ്കണന്ന ് പറയ ന്ന . 
അദ്ധ്യാപകർ വിദ്യാർത്ഥികദ്ദ ാട് അത് ആവർത്തിക്കാൻ ആവ 
ശയങ്കപ്പട ന്ന . ഓദ്ദോ വാഴപ്പഴവ ും ങ്കതാട്ട ് അതിങ്കെ ദ്ദപേ് പറയാൻ 
അധ്യാപകൻ വിദ്യാർത്ഥികങ്ക  അന വദ്ിക്ക ന്ന . 

 
 
 
 
 
 
 
 
 
 
 
 
 

നിർദ്ദേശങ്ങൾ 
പാലിക്കാൻ 

വിദ്യാർത്ഥികങ്ക  
അന വദ്ിക്ക ക 

 
 
 
 
 
 
 
 
 
 
 
 
 

നിർദ്ദേശങ്ങൾ 
പാലിക്കാൻ 

വിദ്യാർത്ഥികങ്ക  
അന വദ്ിക്ക ക 

 
 
 
 
 
 

 

 
 

േണ്ട് ദ്ദചായ്സ് 
ങ്കപാേ ത്തും (Two 
choice matching) 

അധ്യാപകർ ഒേ  വാഴപ്പഴും കാണിക്ക ന്ന , കൂടാങ്കത േണ്ട് തിേ 
ങ്കെട പ്പുകൾ കൂടി (ഒേ  വാഴപ്പഴവ ും ഒേ  ആപ്പി ുും) വിദ്യാർത്ഥി 
കൾക്ക് മ ന്നിൽ അവതേിപ്പിച്ചു. അവതേിപ്പിച്ച േണ്ട ് തിേങ്കെ 
ട പ്പുക ിൽ നിന്ന് മങ്കറാേ  വാഴപ്പഴവ മായി എങ്ങങ്കന വാഴപ്പഴും 
ങ്കപാേ ത്തങ്കപ്പട ത്താങ്കമന്ന് ടീച്ചർ കാണിക്ക ന്ന  

 
മൂന്ന്ദ്ദചായ്സ് 
ങ്കപാേ ത്തും 

(Three choice 
matching) 

അധ്യാപകർ ഒേ  വാഴപ്പഴും കാണിക്ക കയ ും മൂന്ന് ദ്ദചായ് സ കൾ 
(ഒേ  വാഴപ്പഴും, ഒേ  ആപ്പിൾ, മ ന്തിേി) വിദ്യാർത്ഥികൾക്ക് മ ന്നിൽ 
അവതേിപ്പിക്ക കയ ും ങ്കചയ്ത . അവതേിപ്പിച്ച മൂന്ന് തിേങ്കെട  
പ്പുക ിൽ നിന്ന് മങ്കറാേ  വാഴപ്പഴവ മായി എങ്ങങ്കന വാഴപ്പഴും 
ങ്കപാേ ത്തങ്കപ്പട ത്താങ്കമന്ന് അധ്യാപകർ കാണിക്ക ന്ന  

മൂദ്ദന്നാ 
അതിലധ്ികദ്ദമാ 

ദ്ദചായ്സ് 
ങ്കപാേ ത്തങ്കപ്പട ത്തൽ 

(Multiple choice 
matching) 

അധ്യാപകർ ഒേ  വാഴപ്പഴും കാണിക്ക കയ ും ഒന്നിലധ്ികും ദ്ദചാ 
യ് സ കൾ (ഒേ  വാഴപ്പഴും, ഒേ  ആപ്പിൾ, മ ന്തിേി, ഒേ  മാങ്ങ) 
വിദ്യാർത്ഥികൾക്ക് മ ന്നിൽ അവതേിപ്പിക്ക കയ ും ങ്കചയ്ത . 
അവതേിപ്പിച്ച ഒന്നിലധ്ികും ദ്ദചായ് സ ക ിൽ നിന്ന് വാഴപ്പഴും 
മങ്കറാേ  വാഴപ്പഴവ മായി എങ്ങങ്കന ങ്കപാേ ത്തങ്കപ്പട ത്താങ്കമന്ന് 
അധ്യാപകൻ കാണിക്ക ന്ന . 

 
േണ്ട് ദ്ദചായ് സ് 
തിേിച്ചറിയൽ 
(Two choice 

identification) 

േണ്ട് തിേങ്കെട പ്പുകൾ അധ്യാപകൻ വിദ്യാർത്ഥികൾക്ക് മ ന്നിൽ 
അവതേിപ്പിച്ചു. ഒേ  വാഴപ്പഴവ ും ആപ്പി ുും ആയിേ ന്ന  തിേങ്കെ 
ട ത്തത്. നൽകിയിേിക്ക ന്ന േണ്ട് തിേങ്കെട പ്പുക ിൽ നിന്ന് തിേ 
ങ്കെട ത്ത വാഴപ്പഴും എങ്ങങ്കന തിേിച്ചറിയാങ്കമന്ന് അധ്യാപകർ 
കാണിക്ക ന്ന . 

 

മൂന്ന് ദ്ദചായ് സ് 
ഐഡെിഫിദ്ദക്കഷൻ 

(Three choice 
identification) 

മൂന്ന് തിേങ്കെട പ്പുക ാണ് മ ന്നിൽ അവതേിപ്പിച്ചത്. വിദ്യാർത്ഥി 
കൾ നിർദ്ദേശങ്ങൾ ശ്ശദ്ധ്ിക്ക ന്ന . അത തങ്കന്ന ആവർ ത്തിക്ക ക. 
അധ്യാപകനാൽ വിദ്യാർത്ഥികൾ. ഒേ  വാഴപ്പഴും, ഒേ  ആപ്പിൾ, ഒേ  
പപനാപ്പിൾ എന്നിവയായിേ ന്ന  തിേങ്കെട  ത്തത്. നൽകിയി 
േിക്ക ന്ന മൂന്ന് ദ്ദചായിസ ക ിൽ നിന്ന് വാഴപ്പഴും എങ്ങങ്കന തിേിച്ച 
റിയാും / തിേങ്കെട ക്കാും എന്ന് അധ്യാപകൻ കാണിക്ക ന്ന . 

മൾട്ടിപ്പിൾ ദ്ദചായ്സ് 
ഐഡെിഫിദ്ദക്കഷൻ 

(Multiple choice 
Identification) 

ഒന്നിലധ്ികും ദ്ദചായ് സ കൾ അധ്യാപകൻ വിദ്യാർത്ഥികൾക്ക് 
മ ന്നിൽ അവതേിപ്പിച്ചു. ഒേ  വാഴപ്പഴും, ഒേ  ആപ്പിൾ, ഒേ  പപനാ 
പ്പിൾ, മ ന്തിേി എന്നിവയായിേ ന്ന  തിേങ്കെട ത്തത്. നൽകിയിേി 
ക്ക ന്ന മൂന്ന് ദ്ദചായിസ ക ിൽ നിന്ന് വാഴപ്പഴും എങ്ങങ്കന തിേിച്ച 
റിയാും / തിേങ്കെട ക്കാങ്കമന്ന് അധ്യാപകർ കാണിക്ക ന്ന . 

 
ങ്കപാത വൽക്കേണും 

(Generalization) 

അധ്യാപകർ വയതയസ്ത പഴങ്ങൾ കാണിക്ക കയ ും ആ കൂട്ടത്തിൽ 
നിന്ന് വാഴപ്പഴും തിേങ്കെട ക്കാൻ വിദ്യാർത്ഥിങ്കയ അന വദ്ി 
ക്ക കയ ും ങ്കചയ്യുന്ന  

 

 
 
 
 
 
 
 
 



 368 Impact of Functional Academic Remedial Package 

TASK ANALYSIS FOR LEFT AND RIGHT IDENTIFICATION 
 

A: Basic Details 

Name of the Teacher : Aiswarya M. 

Class                             : Primary 
Age Group                    : 14-16 

Number of students    : 16 

Domain                        : Functional Reading 

Subdomain                   : Pre Reading 

Sub skill                        : Left And Right Identification 
Prompts                         : Physical prompt & Verbal Prompt 

Rewards                        :  Social Reward 

 

B. Current Level Of Functioning  
• കാണാൻ കഴിയ ും 
• നിർദ്ദേശങ്ങൾ പാലിക്കാൻ കഴിയ ും 
• പങ്കെട ക്കാൻ കഴിയ ും  

C. Teaching Learning Materials Needed 
• ഫ്ലാഷ് കാർഡ കൾ, റിബണ കൾ, ബലൂണ കൾ 

D. Task Analysis Teacher’s Activity Learner’s Activity 
 

ഒദ്ദേ ദ്ിശയില ള്ള 
ങ്കപാേ ത്തും 

(Same direction 
matching) 

 
ടീച്ചർ ഇടത പകയിൽ പിടിച്ചിേിക്ക ന്ന ഇടത വശദ്ദത്തക്ക ്
അമ്പടയാ മ ള്ള ഫ്ലാഷ് കാർഡ കൾ കാണിക്ക ന്ന . "ഇത് 
ഇടത വശദ്ദത്തക്ക് അവദ്ദശഷിക്ക ന്ന  എന്ന ആശയും ടീച്ചർ 
പറയ ന്ന . , ഇത് ആവർത്തിക്കാൻ വിദ്യാർത്ഥികങ്ക  അന വ 
ദ്ിക്ക ക. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

വിദ്യാർത്ഥികൾ 
നിർദ്ദേശങ്ങൾ 

ശ്ശദ്ധ്ിക്ക കയ ും അത് 
ആവർത്തിക്ക കയ ും 

ങ്കചയ്യുന്ന . 
 
 
 
 
 
 
 
 
 
 

 
 
 

 
 

േണ്ട് ദ്ദചായ്സ് 
ങ്കപാേ ത്തും (Two choice 

matching) 

അധ്യാപകർ ഇടത വശദ്ദത്തക്ക് ചൂണ്ടിയ അമ്പടയാ മ ള്ള 
ഒേ  ഫ്ലാഷ് കാർഡ് കാണിക്ക ന്ന , കൂടാങ്കത േണ്ട ്ദ്ദചായ് സ  
കൾ (ഇടത് വശവ ും വലത് ദ്ദപായിെുും ഉള്ള ഫ്ലാഷ് കാർഡ  
കൾ) വിദ്യാർത്ഥികൾക്ക് മ ന്നിൽ അവതേിപ്പിച്ചു. അവതേി 
പ്പിച്ച േണ്ട് ദ്ദചായ് സ ക ിൽ നിന്ന് സമാനമായ ഒന്ന മായി 
ഇടത് ദ്ദപായിെുള്ള ഫ്ലാഷ്കാർഡ് എങ്ങങ്കന ങ്കപാേ ത്തങ്കപ്പട  
ത്താങ്കമന്ന് ടീച്ചർ കാണിക്ക ന്ന . 

 
 

മൂന്ന്ദ്ദചായ്സ് 
ങ്കപാേ ത്തും 

(Three choice matching) 

ടീച്ചർമാർ ഇടത വശദ്ദത്തക്ക് ചൂണ്ടിക്കാണിച്ച അമ്പടയാ 
 വ ും മൂന്ന് ദ്ദചായ് സ ക ുും ഉള്ള ഒേ  ഫ്ലാഷ് കാർഡ് കാണി 
ക്ക ന്ന  (ഇടത് ചൂണ്ടിയത്, വലത ് ചൂണ്ടിയത ും മ ക ിദ്ദലക്ക് 
ചൂണ്ടിയത മായ ഫ്ലാഷ് കാർഡ കൾ). അവതേിപ്പിച്ച മൂന്ന് 
ദ്ദചായ് സ ക ിൽ നിന്ന് സമാനമായ ഒന്ന മായി ഇടത് ദ്ദപായി 
െുള്ള ഫ്ലാഷ്കാർഡ് എങ്ങങ്കന ങ്കപാേ ത്തങ്കപ്പട ത്താങ്കമന്ന് 
ടീച്ചർ കാണിക്ക ന്ന  

 
മൂദ്ദന്നാ അതിലധ്ികദ്ദമാ 

ദ്ദചായ്സ് 
ങ്കപാേ ത്തങ്കപ്പട ത്തൽ 

(Multiple choice 
matching) 

അധ്യാപകർ ഇടത വശദ്ദത്തക്ക് ചൂണ്ടിയ അമ്പടയാ മ ള്ള 
ഒേ  ഫ്ലാഷ് കാർഡ ്കാണിക്ക ന്ന , കൂടാങ്കത മൂന്ന് ദ്ദചായ് സ  
കൾ (ഇടത് വശും, വലത് ദ്ദപായിെ,് മ ക ിദ്ദലക്ക് ചൂണ്ടിയ 
ത ും താദ്ദഴക്ക ്ചൂണ്ടിയത മായ ഫ്ലാഷ് കാർഡ കൾ). അവത 
േിപ്പിച്ച മൂന്ന് ദ്ദചായ് സ ക ിൽ നിന്ന് സമാനമായ ഒന്ന മായി 
ഇടത് ദ്ദപായിെുള്ള ഫ്ലാഷ്കാർഡ് എങ്ങങ്കന ങ്കപാേ ത്തങ്കപ്പട  
ത്താങ്കമന്ന് ടീച്ചർ കാണിക്ക ന്ന . 

 
േണ്ട് ദ്ദചായ് സ് 
തിേിച്ചറിയൽ 
(Two choice 

identification) 

േണ്ട് തിേങ്കെട പ്പുകൾ അധ്യാപകൻ വിദ്യാർത്ഥികൾക്ക് 
മ ന്നിൽ അവതേിപ്പിച്ചു. ദ്ദചായ് സ കൾ ഇടത് ദ്ദപായിെുും 
വലത് ദ്ദപായിെുും ഉള്ള ഫ്ലാഷ് കാർഡ ക ായിേ ന്ന . നൽകി 
യിേിക്ക ന്ന േണ്ട് ദ്ദചായിസ ക ിൽ നിന്ന് ഇടത് ദ്ദപായിെുള്ള 
ഫ്ലാഷ് കാർഡ കൾ എങ്ങങ്കന തിേിച്ചറിയാും/ തിേങ്കെട  
ക്കാും എന്ന് ടീച്ചർ കാണിക്ക ന്ന . 
 



 

മൂന്ന് ദ്ദചായ് സ് 
ഐഡെിഫിദ്ദക്കഷൻ 

(Three choice 
identification) 

മൂന്ന് ദ്ദചായ് സ കൾ അധ്യാപകൻ വിദ്യാർത്ഥികൾക്ക് മ ന്നി 
ൽ അവതേിപ്പിച്ചു. ദ്ദചായ് സ കൾ ഇടത് ദ്ദപായിെ,് വലത് 
ദ്ദപായിെ,് മ ക ിദ്ദലക്ക് ദ്ദപായിെ ് ങ്കചയ് ത ഫ്ലാഷ് കാർഡ  
കൾ. നൽകിയിേിക്ക ന്ന േണ്ട് ദ്ദചായ് സ ക ിൽ നിന്ന് ഇടത് 
ദ്ദപായിെുള്ള ഫ്ലാഷ് കാർഡ കൾ എങ്ങങ്കന തിേിച്ചറിയാും / 
തിേങ്കെട ക്കാങ്കമന്ന് ടീച്ചർ കാണിക്ക ന്ന . 

 
 
 
 
 

നിർദ്ദേശങ്ങൾ 
അന സേിച്്ച 

ശ്പവർത്തിക്കാൻ 
വിദ്യാർത്ഥികങ്ക  
അന വദ്ിക്ക ക 

 

മൾട്ടിപ്പിൾ ദ്ദചായ്സ് 
ഐഡെിഫിദ്ദക്കഷൻ 

(Multiple choice 
Identification) 

ഒന്നിലധ്ികും ദ്ദചായ് സ കൾ അധ്യാപകൻ വിദ്യാർത്ഥികൾക്ക് 
മ ന്നിൽ അവതേിപ്പിച്ചു. ദ്ദചായ് സ കൾ ഇടത് ദ്ദപായിെ,് 
വലത് ദ്ദപായിെ ് മ ക ിദ്ദലക്ക ് ദ്ദപായിെ ് ങ്കചയ് തത ും താദ്ദഴ 
ക്ക് ദ്ദപായിെ ്ങ്കചയ് തത മായ ഫ്ലാഷ് കാർഡ കൾ. നൽകിയി 
േിക്ക ന്ന േണ്ട് ദ്ദചായ് സ ക ിൽ നിന്ന് ഇടത ് ദ്ദപായിെുള്ള 
ഫ്ലാഷ് കാർഡ കൾ എങ്ങങ്കന തിേിച്ചറിയാും / തിേങ്കെട  
ക്കാങ്കമന്ന് ടീച്ചർ കാണിക്ക ന്ന . 

 
ങ്കപാത വൽക്കേണും 

(Generalization) 

അധ്യാപകർ അവതേിപ്പിക്ക ന്ന ഇടത് ദ്ദപായിെ ്ദ്ിശ തിേിച്ച 
റിയാൻ അധ്യാപകർ വയതയസ്ത ദ്ിശക ുും വിദ്യാ ർത്ഥിക ുും 
കാണിക്ക ന്ന . 
 

 

 

TASK ANALYSIS FOR MATCHING 

A: Basic Details 

Name of the Teacher : Aiswarya M. 

Class                             : Primary 
Age Group                    : 14-16 

Number of students    : 16 

Domain                        : Functional Reading 

Subdomain                   : Pre Reading 

Sub skill                        : Matching 
Prompts                         : Physical prompt & Verbal Prompt 

Rewards                        :  Social Reward 

 

B. Current Level of Functioning  

• കാണാൻ കഴിയ ും 
• നിർദ്ദേശങ്ങൾ പാലിക്കാൻ കഴിയ ും 
• പങ്കെട ക്കാൻ കഴിയ ും 

 

C. Teaching Learning Materials Needed 

• ഫ്ലാഷ് കാർഡ കൾ 

 

D. Task 
Analysis 

Teacher’s Activity Learner’s Activity 

ഒദ്ദേ അക്ഷേും 
ങ്കപാേ ത്തും 
(Same letter 
Matching) 

 
ടീച്ചർ ഒദ്ദേ ഒബ്ജക്റ്/ അക്ഷേും/ ദ്ദശ്ഡായിുംഗ ് ഉള്ള 
േണ്ട് ഫ്ലാഷ് കാർഡ കൾ കാണിക്ക കയ ും േണ്ട് കാർ 
ഡ ക ുും ഒന്നാങ്കണന്ന് പറയ കയ ും ങ്കചയ്യുന്ന . 

വിദ്യാർത്ഥികൾ അത് 
ദ്ദകൾക്ക കയ ും 

ആവർത്തിക്ക കയ ും ങ്കചയ്യുന്ന . 
 

 
േണ്ട് ദ്ദചായ്സ് 

ങ്കപാേ ത്തും  
(Two choice matching) 

 

 
അധ്യാപകർ ഫ്ലാഷ് കാർഡ കൾ കാണിക്ക കയ ും േണ്ട് 
തിേങ്കെട പ്പുകൾ വിദ്യാർത്ഥികൾക്ക് മ ന്നിൽ അവ 
തേിപ്പിക്ക കയ ും പേസ്പേും എങ്ങങ്കന ങ്കപാേ ത്തങ്കപ്പട  
ത്താങ്കമന്ന് കാണിക്ക കയ ും ങ്കചയ്യുന്ന . 
 

 
നിർദ്ദേശങ്ങൾ അന സേിച്്ച 

ശ്പവർത്തിക്കാൻ 
വിദ്യാർത്ഥികങ്ക  
അന വദ്ിക്ക ക 

 



 370 Impact of Functional Academic Remedial Package 

 
മൂന്ന്ദ്ദചായ്സ് 
ങ്കപാേ ത്തും 

(Three choice 
matching) 

 
മൂന്ന് ദ്ദചായ് സ കൾ അവതേിപ്പിച്ചു, മൂന്ന് ദ്ദചായ് സ ക 
 ിൽ നിന്ന് ഏറവ ും അന ദ്ദയാജയമായവ എങ്ങങ്കന 
ങ്കപാേ ത്തങ്കപ്പട ത്താങ്കമന്ന് അധ്യാപകർ കാണിക്ക ന്ന  

 
 
 

നിർദ്ദേശങ്ങൾ അന സേിച്്ച 
ശ്പവർത്തിക്കാൻ 
വിദ്യാർത്ഥികങ്ക  
അന വദ്ിക്ക ക 

 

മൂദ്ദന്നാ 
അതിലധ്ികദ്ദമാ 

ദ്ദചായ്സ് 
ങ്കപാേ ത്തങ്കപ്പട ത്തൽ 

(Multiple choice 
matching) 

ഒന്നിലധ്ികും ദ്ദചായ് സ കൾ അവതേിപ്പിക്ക കയ ും 
ഒന്നിലധ്ികും ദ്ദചായ് സ ക ിൽ നിന്ന് ഏറവ ും അന ദ്ദയാ 
ജയമായവ എങ്ങങ്കന ങ്കപാേ ത്തങ്കപ്പട  ത്താങ്കമന്ന് അധ്യാ 
പകർ കാണിക്ക കയ ും ങ്കചയ്യുന്ന  

 

TASK ANALYSIS FOR ROTE RECITATION OF MALAYALAM LETTERS 

A: Basic Details 

Name of the Teacher : Aiswarya M. 

Class                             : Primary 
Age Group                    : 14-16 

Number of students    : 16 

Domain                        : Functional Reading 

Subdomain                   : Letter Reading 

Sub skill                        : Rote recitation of Malayalam letters 
Prompts                         : Physical prompt & Verbal Prompt 

Rewards                        :  Social Reward 

 

B. Current Level of Functioning  
• കാണാൻ കഴിയ ും 
• നിർദ്ദേശങ്ങൾ പാലിക്കാൻ കഴിയ ും 
• പങ്കെട ക്കാൻ കഴിയ ും  

 

C. Teaching Learning Materials Needed 
• വാചികാവതേണും 

 

D. Task Analysis Teacher’s Activity Learner’s Activity 
അധ്യാപകങ്കെ 

വാക്കാല ള്ള അവതേണും 
(Oral presentation by 

teacher) 

അധ്യാപകൻ വിദ്യാർത്ഥികൾക്ക് വാങ്കമാഴിയായി അക്ഷ 
േങ്ങൾ അവതേിപ്പിക്ക ന്ന . 

വിദ്യാർത്ഥികൾ അത് 
ദ്ദകൾക്ക കയ ും 

ആവർത്തിക്ക കയ ും 
ങ്കചയ്യുന്ന . 

വിദ്യാർത്ഥിക ുങ്കട 
വാക്കാല ള്ള 
ആവർത്തനും 

(Oral repetition by 
students) 

അധ്യാപകൻ വാങ്കമാഴിയായി അവതേിപ്പിക്ക ന്ന അക്ഷേ 
ങ്ങൾ ആവർത്തിക്കാൻ വിദ്യാർത്ഥികങ്ക  അന വദ്ിക്ക  
ക. ആവർത്തിച്ചുള്ള പേിശീലനത്തിന ള്ള അവസേും അ 
ധ്യാപകൻ നൽക ന്ന . 

 
 
 
 
 
 
 

നിർദ്ദേശങ്ങൾ 
പാലിക്കാൻ 

വിദ്യാർത്ഥികങ്ക  
അന വദ്ിക്ക ക. 

 

വിദ്യാർത്ഥിക ുങ്കട 
വാക്കാല ള്ള അവതേണും 

(Oral presentation by 
students) 

അധ്യാപകൻ ഒേ  വിദ്യാർത്ഥിങ്കയ തിേങ്കെട ത്ത്, 
മറുള്ളവേ ങ്കട മ ന്നിൽ അക്ഷേമാല വാങ്കമാഴിയായി 
അവതേിപ്പിക്കാൻ ആവശയങ്കപ്പട കയ ും മറുള്ളവദ്ദോട് 
ആവർത്തിക്കാൻ ആവശയങ്കപ്പട കയ ും ങ്കചയ്യുക. 

അക്ഷേങ്ങ ുങ്കട കൂട്ടും 
പാോയണും 

(Group recitation of 
letters) 

അധ്യാപകേ ും വിദ്യാർത്ഥിക ുും ഒേ മിച്്ച അക്ഷേങ്ങൾ 
വായിക്ക ന്ന . 

 

 



TASK ANALYSIS FOR SINGLE LETTER READING/IDENTIFICATION 

A: Basic Details 

Name of the Teacher : Aiswarya M. 
Class                             : Primary 

Age Group                    : 14-16 

Number of students    : 16 

Domain                        : Functional Reading 

Subdomain                   : Letter Reading 
Sub skill                        : Single letter reading 

Prompts                         : Physical prompt & Verbal Prompt 

Rewards                        :  Social Reward 

 

B. Current Level of Functioning  

• കാണാൻ കഴിയ ും 
• നിർദ്ദേശങ്ങൾ പാലിക്കാൻ കഴിയ ും 
• പങ്കെട ക്കാൻ കഴിയ ും 

 

C. Teaching Learning Materials Needed 

• ഫ്ലാഷ് കാർഡ കൾ 
D. Task Analysis Teacher’s Activity Learner’s Activity 

 
ഒദ്ദേ അക്ഷേും 

ങ്കപാേ ത്തും 
(Same letter matching) 

അധ്യാപകൻ ഒദ്ദേ അക്ഷേമ ള്ള േണ്ട് ഫ്ലാഷ് കാർഡ  
കൾ കാണിക്ക കയ ും അക്ഷേത്തിങ്കെ ദ്ദപേ് പറയ ക 
യ ും ങ്കചയ്യുന്ന . അദ്ധ്യാപകർ വിദ്യാർത്ഥികദ്ദ ാട് അത് 
ആവർത്തിക്കാൻ ആവശയങ്കപ്പട ന്ന . 

വിദ്യാർത്ഥികൾ അത് 
ദ്ദകൾക്ക കയ ും 

ആവർത്തിക്ക കയ ും 
ങ്കചയ്യുന്ന . 

 
 
 

േണ്ട് ദ്ദചായ്സ് 
ങ്കപാേ ത്തും (Two choice 

matching) 

ടീച്ചർ പഠിക്കാൻ ഒേക്ഷേും കാണിക്ക കയ ും േണ്ട് 
ദ്ദചായ് സ കൾ വിദ്യാർത്ഥികൾക്ക് മ ന്നിൽ അവതേിപ്പി 
ക്ക കയ ും ങ്കചയ്ത . േണ്ട് ദ്ദചായ് സ ക ിൽ നിന്ന് ഒദ്ദേ 
അക്ഷേമ ള്ള ഫ്ലാഷ് കാർഡ മായി അക്ഷേും എങ്ങങ്കന 
ങ്കപാേ ത്തങ്കപ്പട ത്താങ്കമന്ന് ടീച്ചർ കാണിക്ക ന്ന . 
 

 
 
 
 
 
 
 
 
 
 
നിർദ്ദേശങ്ങൾ പാലിക്കാൻ 

വിദ്യാർത്ഥികങ്ക  
അന വദ്ിക്ക ക. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

മൂന്ന്ദ്ദചായ്സ് 
ങ്കപാേ ത്തും 

(Three choice matching) 

ടീച്ചർ പഠിക്കാൻ ഒേക്ഷേും കാണിക്ക കയ ും മൂന്ന് 
ദ്ദചായ് സ കൾ വിദ്യാർത്ഥികൾക്ക് മ ന്നിൽ അവതേിപ്പി 
ക്ക കയ ും ങ്കചയ്ത . മൂന്ന് ദ്ദചായ് സ ക ിൽ നിന്ന് ഒദ്ദേ 
അക്ഷേമ ള്ള ഫ്ലാഷ് കാർഡ മായി അക്ഷേും എങ്ങങ്കന 
ങ്കപാേ ത്തങ്കപ്പട ത്താങ്കമന്ന് ടീച്ചർ കാണിക്ക ന്ന . 
 

 
മൂദ്ദന്നാ അതിലധ്ികദ്ദമാ 

ദ്ദചായ്സ് 
ങ്കപാേ ത്തങ്കപ്പട ത്തൽ 

(Multiple choice 
matching) 

ടീച്ചർ പഠിക്കാന ള്ള ഒങ്കോറ അക്ഷേും കാണിക്ക കയ ും 
ഒന്നിലധ്ികും തിേങ്കെട പ്പുകൾ വിദ്യാർത്ഥികൾക്ക് 
മ ന്നിൽ അവതേിപ്പിക്ക കയ ും ങ്കചയ്ത . ഒന്നിലധ്ികും 
ദ്ദചായ് സ ക ിൽ നിന്ന് ഒദ്ദേ അക്ഷേമ ള്ള ഫ്ലാഷ് 
കാർഡ മായി അക്ഷേും എങ്ങങ്കന ങ്കപാേ ത്തങ്കപ്പട  
ത്താങ്കമന്ന് ടീച്ചർ കാണിക്ക ന്ന . 
 

 
 

േണ്ട് ദ്ദചായ് സ് 
തിേിച്ചറിയൽ 
(Two choice 

identification) 

േണ്ട് തിേങ്കെട പ്പുകൾ അധ്യാപകൻ വിദ്യാർത്ഥിക 
ൾക്ക് മ ന്നിൽ അവതേിപ്പിച്ചു. നൽകിയിേിക്ക ന്ന േണ്ട് 
ദ്ദചായ് സ ക ിൽ നിന്ന് പഠിപ്പിദ്ദക്കണ്ട ഒറ അക്ഷേത്തി 
ല ള്ള ഒേ  ശ്പദ്ദതയക ഫ്ലാഷ് കാർഡ് എങ്ങങ്കന തിേിച്ചറി 
യാും / തിേങ്കെട ക്കാങ്കമന്ന് ടീച്ചർ കാണിക്ക ന്ന . 
 

മൂന്ന് ദ്ദചായ് സ് 
ഐഡെിഫിദ്ദക്കഷൻ 

(Three choice 
identification) 

മൂന്ന് ദ്ദചായ് സ കൾ അധ്യാപകൻ വിദ്യാർത്ഥികൾക്ക് 
മ ന്നിൽ അവതേിപ്പിച്ചു. നൽകിയിേിക്ക ന്ന മൂന്ന് ദ്ദചാ 
യ് സ ക ിൽ നിന്ന് പഠിപ്പിദ്ദക്കണ്ട ഒങ്കോറ അക്ഷേമ  ള്ള 
ഒേ  ശ്പദ്ദതയക ഫ്ലാഷ് കാർഡ് എങ്ങങ്കന തിേിച്ചറിയാും / 
തിേങ്കെട ക്കാങ്കമന്ന് ടീച്ചർ കാണിക്ക ന്ന . 



 372 Impact of Functional Academic Remedial Package 

മൾട്ടിപ്പിൾ ദ്ദചായ്സ ്
ഐഡെിഫിദ്ദക്കഷൻ 

(Multiple choice 
Identification) 

മൂന്ന് ദ്ദചായ് സ കൾ അധ്യാപകൻ വിദ്യാർത്ഥികൾക്ക് 
മ ന്നിൽ അവതേിപ്പിച്ചു. നൽകിയിേിക്ക ന്ന ഒന്നിലധ്ികും 
ദ്ദചായ് സ ക ിൽ നിന്ന് പഠിപ്പിദ്ദക്കണ്ട ഒറ അക്ഷേത്തിൽ 
ഒേ  ശ്പദ്ദതയക ഫ്ലാഷ് കാർഡ ് എങ്ങങ്കന തിേിച്ചറിയാും/ 
തിേങ്കെട ക്കാും എന്ന് ടീച്ചർ കാണിക്ക ന്ന . 

 
 
 

നിർദ്ദേശങ്ങൾ പാലിക്കാൻ 
വിദ്യാർത്ഥികങ്ക  
അന വദ്ിക്ക ക. 

 
 

 
 

 
ങ്കപാത വൽക്കേണും 

(Generalization) 

അധ്യാപകർ വയതയസ്ത അക്ഷേങ്ങൾ കാണിക്ക കയ ും 
പഠിപ്പിദ്ദക്കണ്ട ശ്പദ്ദതയക അക്ഷേും തിേങ്കെട ക്കാൻ 
വിദ്യാർത്ഥികങ്ക  അന വദ്ിക്ക കയ ും ങ്കചയ്യുന്ന . 

 

 

TASK ANALYSIS FOR TWO LETTER WORD READING/ IDENTIFICATION 

A: Basic Details 

Name of the Teacher : Aiswarya M. 

Class                             : Primary 

Age Group                    : 14-16 

Number of students    : 16 
Domain                        : Functional Reading 

Subdomain                   : Letter Reading 

Sub skill                        : Two letter word reading 

Prompts                         : Physical prompt & Verbal Prompt 

Rewards                        :  Social Reward 

B. Current Level of Functioning  
• കാണാൻ കഴിയ ും 
• നിർദ്ദേശങ്ങൾ പാലിക്കാൻ കഴിയ ും 
• പങ്കെട ക്കാൻ കഴിയ ും 
•  

C. Teaching Learning Materials Needed 
ഫ്ലാഷ് കാർഡ കൾ 
 

D. Task Analysis Teacher’s Activity Learner’s 
Activity 

 
ഒദ്ദേ പദ് ങ്കപാേ ത്തും 

(Same word matching) 

അധ്യാപകൻ ഒദ്ദേ േണ്ടക്ഷേമ ള്ള േണ്ട് ഫ്ലാഷ് കാർഡ കൾ 
കാണിക്ക കയ ും ഓദ്ദോ അക്ഷേത്തില ും സ്പർശിച്ചുങ്കകാണ്ട് 
ഉച്ചേിക്ക കയ ും ങ്കചയ്യുന്ന . അദ്ധ്യാപകർ വിദ്യാർത്ഥികദ്ദ ാട് 
അത് ആവർത്തിക്കാൻ ആവശയങ്കപ്പട ന്ന . 

 
വിദ്യാർത്ഥികൾ അത ്

ദ്ദകൾക്ക കയ ും 
ആവർത്തിക്ക കയ ും 

ങ്കചയ്യുന്ന . 
 
 

േണ്ട് ദ്ദചായ്സ് 
ങ്കപാേ ത്തും (Two choice 

matching) 

പഠിദ്ദക്കണ്ട േണ്ടക്ഷേമ ള്ള വാക്ക് അധ്യാപകൻ കാണിക്ക  
കയ ും േണ്ട് തിേങ്കെട പ്പുകൾ വിദ്യാർത്ഥികൾക്ക് മ ന്നിൽ 
അവതേിപ്പിക്ക കയ ും ങ്കചയ്ത . േണ്ട് ദ്ദചായ് സ ക ിൽ നിന്ന ്
ഒദ്ദേ അക്ഷേമ ള്ള ഫ്ലാഷ് കാർഡ മായി വാക്ക് എങ്ങങ്കന 
ങ്കപാേ ത്തങ്കപ്പട ത്താങ്കമന്ന് ടീച്ചർ കാണിക്ക ന്ന . 

 
 
 
 

നിർദ്ദേശങ്ങൾ 
പാലിക്കാൻ 

വിദ്യാർത്ഥികങ്ക  
അന വദ്ിക്ക ക 

 
 
 
 
 
 
 
 

 
മൂന്ന്ദ്ദചായ്സ് ങ്കപാേ ത്തും 
(Three choice matching) 

പഠിദ്ദക്കണ്ട േണ്ടക്ഷേമ ള്ള വാക്ക് ടീച്ചർ കാണിക്ക കയ ും 
മൂന്ന് തിേങ്കെട പ്പുകൾ മ ന്നിൽ അവതേിപ്പിക്ക കയ ും 
ങ്കചയ്ത . വിദ്യാർത്ഥികൾ. മൂന്ന് ദ്ദചായ് സ ക ിൽ നിന്ന് ഒദ്ദേ 
അക്ഷേമ ള്ള ഫ്ലാഷ് കാർഡ മായി വാക്ക് എങ്ങങ്കന ങ്കപാേ  
ത്തങ്കപ്പട ത്താങ്കമന്ന് ടീച്ചർ കാണിക്ക ന്ന . 

മൂദ്ദന്നാ അതിലധ്ികദ്ദമാ 
ദ്ദചായ്സ് 

ങ്കപാേ ത്തങ്കപ്പട ത്തൽ 
(Multiple choice matching) 

പഠിദ്ദക്കണ്ട േണ്ടക്ഷേും ടീച്ചർ കാണിക്ക ന്ന . കൂടാങ്കത മൾട്ടി 
പ്പിൾ ദ്ദചായ് സ കൾ വിദ്യാർത്ഥികൾക്ക് മ ന്നിൽ അവതേി 
പ്പിച്ചു. മൂന്ന് ദ്ദചായ് സ ക ിൽ നിന്ന് ഒദ്ദേ അക്ഷേമ ള്ള ഫ്ലാഷ് 
കാർഡ മായി വാക്ക് എങ്ങങ്കന ങ്കപാേ ത്തങ്കപ്പട ത്താങ്കമന്ന് 
ടീച്ചർ കാണിക്ക ന്ന  



 
േണ്ട് ദ്ദചായ് സ് 
തിേിച്ചറിയൽ 

(Two choice identification) 

േണ്ട് തിേങ്കെട പ്പുകൾ അധ്യാപകൻ വിദ്യാർത്ഥികൾക്ക് 
മ ന്നിൽ അവതേിപ്പിച്ചു. നൽകിയിേിക്ക ന്ന േണ്ട് ദ്ദചായ് സ  
ക ിൽ നിന്ന ് പഠിപ്പിദ്ദക്കണ്ട േണ്ട ് അക്ഷേ പദ്ങ്ങ ുള്ള ഒേ  
ശ്പദ്ദതയക ഫ്ലാഷ് കാർഡ് എങ്ങങ്കന തിേിച്ചറിയാും / തിേങ്കെ 
ട ക്കാങ്കമന്ന് ടീച്ചർ കാണിക്ക ന്ന . 

 
 
 
 
 

നിർദ്ദേശങ്ങൾ 
പാലിക്കാൻ 

വിദ്യാർത്ഥികങ്ക  
അന വദ്ിക്ക ക. 

 
 
 
 
 
 
 
 
 

 

മൂന്ന് ദ്ദചായ് സ് 
ഐഡെിഫിദ്ദക്കഷൻ 

(Three choice 
identification) 

മൂന്ന് ദ്ദചായ് സ കൾ അധ്യാപകൻ വിദ്യാർത്ഥികൾക്ക് മ ന്നി 
ൽ അവതേിപ്പിച്ചു. നൽകിയിേിക്ക ന്ന മൂന്ന് ദ്ദചായ് സ ക ിൽ 
നിന്ന് പഠിപ്പിദ്ദക്കണ്ട േണ്ട ്അക്ഷേ പദ്ങ്ങ ുള്ള ഒേ  ശ്പദ്ദതയക 
ഫ്ലാഷ് കാർഡ് എങ്ങങ്കന തിേിച്ചറിയാും / തിേങ്കെട ക്കാ 
ങ്കമന്ന് ടീച്ചർ കാണിക്ക ന്ന . 

മൾട്ടിപ്പിൾ ദ്ദചായ്സ് 
ഐഡെിഫിദ്ദക്കഷൻ 

(Multiple choice 
Identification) 

ഒന്നിലധ്ികും ദ്ദചായ് സ കൾ അധ്യാപകൻ വിദ്യാർത്ഥികൾക്ക് 
മ ന്നിൽ അവതേിപ്പിച്ചു. നൽകിയിേിക്ക ന്ന ഒന്നിലധ്ികും 
ദ്ദചായ് സ ക ിൽ നിന്ന് പഠിപ്പിദ്ദക്കണ്ട േണ്ട് അക്ഷേ പദ്ങ്ങ 
 ുള്ള ഒേ  ശ്പദ്ദതയക ഫ്ലാഷ് കാർഡ് എങ്ങങ്കന തിേിച്ചറിയാും / 
തിേങ്കെട ക്കാങ്കമന്ന് ടീച്ചർ കാണിക്ക ന്ന  

 
ങ്കപാത വൽക്കേണും 

(Generalization) 

അധ്യാപകർ വയതയസ്ത േണ്ട ് അക്ഷേ പദ്ങ്ങൾ കാണിക്ക  
കയ ും പഠിപ്പിക്ക ന്ന ശ്പദ്ദതയക േണ്ടക്ഷേ വാക്ക് തിേങ്കെട  
ക്കാൻ വിദ്യാർത്ഥിങ്കയ അന വദ്ിക്ക കയ ും ങ്കചയ്യുന്ന . 

 

TASK ANALYSIS FOR SYMBOL ASSOCIATED TWO LETTER WORD READING/ 
IDENTIFICATION 

A: Basic Details 

Name of the Teacher : Aiswarya M. 

Class                             : Primary 

Age Group                    : 14-16 

Number of students    : 16 
Domain                        : Functional Reading 

Subdomain                   : Word Reading 

Sub skill                        : Symbol associated two letter word   reading 

Prompts                         : Physical prompt & Verbal Prompt 

Rewards                        :  Social Reward 
 

B. Current Level of Functioning  
• കാണാൻ കഴിയ ും 
• നിർദ്ദേശങ്ങൾ പാലിക്കാൻ കഴിയ ും 
• പങ്കെട ക്കാൻ കഴിയ ും 

 

C. Teaching Learning Materials Needed 
ഫ്ലാഷ് കാർഡ കൾ 
 

D. Task 
Analysis 

Teacher’s Activity Learner’s Activity 

 
ഒദ്ദേ പദ് ങ്കപാേ ത്തും 

(Same word 
matching) 

ടീച്ചർ ഒദ്ദേ േണ്ടക്ഷേമ ള്ള േണ്ട് ഫ്ലാഷ് കാർഡ കൾ ചിഹ്ന 
ദ്ദത്താങ്കടാപ്പും കാണിക്ക കയ ും ഓദ്ദോ അക്ഷേത്തില ും സ്പർ 
ശിച്്ച ഉച്ചേിക്ക കയ ും ങ്കചയ്യുന്ന . അദ്ധ്യാപകർ വിദ്യാർത്ഥിക 
ദ്ദ ാട് അത ്ആവർത്തിക്കാൻ ആവശയങ്കപ്പട ന്ന  

വിദ്യാർത്ഥികൾ അത് 
ദ്ദകൾക്ക കയ ും 

ആവർത്തിക്ക കയ ും 
ങ്കചയ്യുന്ന  

 
 

േണ്ട് ദ്ദചായ്സ് 
ങ്കപാേ ത്തും (Two 
choice matching) 

പഠിദ്ദക്കണ്ട ചിഹ്നദ്ദത്താട കൂടിയ േണ്ടക്ഷേമ ള്ള വാക്ക ്
അധ്യാപകൻ കാണിക്ക കയ ും േണ്ട് ദ്ദചായ് സ കൾ വിദ്യാ 
ർത്ഥികൾക്ക് മ ന്നിൽ അവതേിപ്പിക്ക കയ ും ങ്കചയ്ത . േണ്ട് 
ദ്ദചായ് സ ക ിൽ നിന്ന് ഒദ്ദേ വാക്ക് ഉള്ള ഫ്ലാഷ് കാർഡ മായി 
വാക്ക് എങ്ങങ്കന ങ്കപാേ ത്തങ്കപ്പട ത്താങ്കമന്ന് ടീച്ചർ കാണി 
ക്ക ന്ന . 

.  
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മൂന്ന്ദ്ദചായ്സ് 
ങ്കപാേ ത്തും 

(Three choice 
matching) 

പഠിദ്ദക്കണ്ട ചിഹ്നമ ള്ള േണ്ടക്ഷേമ ള്ള വാക്ക് അധ്യാപകൻ 
കാണിക്ക കയ ും മൂന്ന് ദ്ദചായ് സ കൾ വിദ്യാർത്ഥികൾക്ക് 
മ ന്നിൽ അവതേിപ്പിക്ക കയ ും ങ്കചയ്ത . മൂന്ന് ദ്ദചായ് സ ക 
 ിൽ നിന്ന ് ഒദ്ദേ വാക്ക ് ഉള്ള ഫ്ലാഷ് കാർഡ മായി വാക്ക് 
എങ്ങങ്കന ങ്കപാേ ത്തങ്കപ്പട ത്താങ്കമന്ന് ടീച്ചർ കാണിക്ക ന്ന . 

 
 

നിർദ്ദേശങ്ങൾ 
പാലിക്കാൻ 

വിദ്യാർത്ഥികങ്ക  
അന വദ്ിക്ക ക. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

നിർദ്ദേശങ്ങൾ 
പാലിക്കാൻ 

വിദ്യാർത്ഥികങ്ക  
അന വദ്ിക്ക ക 

 

മൂദ്ദന്നാ 
അതിലധ്ികദ്ദമാ 

ദ്ദചായ്സ് 
ങ്കപാേ ത്തങ്കപ്പട ത്തൽ 

(Multiple choice 
matching) 

ടീച്ചർ പഠിദ്ദക്കണ്ട ചിഹ്നമ ള്ള േണ്ടക്ഷേ വാക്ക് കാണിക്ക  
കയ ും വിദ്യാർത്ഥികൾക്ക് മ ന്നിൽ ഒന്നിലധ്ികും ദ്ദചായ് സ  
കൾ അവതേിപ്പിക്ക കയ ും ങ്കചയ്ത . മൂന്ന് ദ്ദചായ് സ ക ിൽ 
നിന്ന് ഒദ്ദേ വാക്ക് ഉള്ള ഫ്ലാഷ് കാർഡ മായി വാക്ക് എങ്ങങ്കന 
ങ്കപാേ ത്തങ്കപ്പട ത്താങ്കമന്ന് ടീച്ചർ കാണിക്ക ന്ന . 

 
േണ്ട് ദ്ദചായ് സ് 
തിേിച്ചറിയൽ 
(Two choice 

identification) 

േണ്ട് തിേങ്കെട പ്പുകൾ അധ്യാപകൻ വിദ്യാർത്ഥികൾക്ക് 
മ ന്നിൽ അവതേിപ്പിച്ചു. നൽകിയിേിക്ക ന്ന േണ്ട് ദ്ദചായ് സ  
ക ിൽ നിന്ന് പഠിപ്പിദ്ദക്കണ്ട ചിഹ്നമ ള്ള േണ്ടക്ഷേ പദ്മ ള്ള 
ഒേ  ശ്പദ്ദതയക ഫ്ലാഷ് കാർഡ് എങ്ങങ്കന തിേിച്ചറിയാും / 
തിേങ്കെട ക്കാങ്കമന്ന് ടീച്ചർ കാണിക്ക ന്ന . 

മൂന്ന് ദ്ദചായ് സ് 
ഐഡെിഫിദ്ദക്കഷൻ 

(Three choice 
identification) 

മൂന്ന് ദ്ദചായ് സ കൾ അധ്യാപകൻ വിദ്യാർത്ഥികൾക്ക് മ ന്നി 
ൽ അവതേിപ്പിച്ചു. നൽകിയിേിക്ക ന്ന മൂന്ന് ദ്ദചായ് സ ക ിൽ 
നിന്ന് പഠിപ്പിദ്ദക്കണ്ട ചിഹ്നമ ള്ള േണ്ടക്ഷേ പദ്മ ള്ള ഒേ  
ശ്പദ്ദതയക ഫ്ലാഷ് കാർഡ് എങ്ങങ്കന തിേിച്ചറിയാും / 
തിേങ്കെട ക്കാങ്കമന്ന് ടീച്ചർ കാണിക്ക ന്ന . 

മൾട്ടിപ്പിൾ ദ്ദചായ്സ ്
ഐഡെിഫിദ്ദക്കഷൻ 

(Multiple choice 
Identification) 

ഒന്നിലധ്ികും ദ്ദചായ് സ കൾ അധ്യാപകൻ വിദ്യാർത്ഥികൾക്ക് 
മ ന്നിൽ അവതേിപ്പിച്ചു. നൽകിയിേിക്ക ന്ന ഒന്നിലധ്ികും 
ദ്ദചായ് സ ക ിൽ നിന്ന് പഠിപ്പിദ്ദക്കണ്ട ചിഹ്നമ ള്ള േണ്ടക്ഷേ 
പദ്മ ള്ള ഒേ  ശ്പദ്ദതയക ഫ്ലാഷ് കാർഡ് എങ്ങങ്കന തിേിച്ചറിയാും 
/ തിേങ്കെട ക്കാങ്കമന്ന് ടീച്ചർ കാണിക്ക ന്ന . 

 
ങ്കപാത വൽക്കേണും 

(Generalization) 

അധ്യാപകർ വയതയസ്ത േണ്ട ് അക്ഷേ പദ്ങ്ങൾ കാണിക്ക  
കയ ും പഠിപ്പിച്ച ശ്പദ്ദതയക വാക്ക് തിേങ്കെട ക്കാൻ വിദ്യാർ 
ത്ഥിങ്കയ അന വദ്ിക്ക കയ ും ങ്കചയ്യുന്ന . 

 

TASK ANALYSIS FOR SYMBOL ASSOCIATED MULTI LETTER WORD 
READING/IDENTIFICATION 

A: Basic Details 

Name of the Teacher : Aiswarya M. 
Class                             : Primary 

Age Group                    : 14-16 

Domain                        : Functional Reading 

Subdomain                   : Word Reading 

Sub skill                        : Symbol associated Multi letter word   reading 
Prompts                         : Physical prompt & Verbal Prompt 

Rewards                        :  Social Reward 

B. Current Level of Functioning  
• കാണാൻ കഴിയ ും 
• നിർദ്ദേശങ്ങൾ പാലിക്കാൻ കഴിയ ും 
• പങ്കെട ക്കാൻ കഴിയ ും 

C. Teaching Learning Materials Needed 
ഫ്ലാഷ് കാർഡ കൾ 

D. Task Analysis Teacher’s Activity Learner’s Activity 
 

ഒദ്ദേ പദ് ങ്കപാേ ത്തും 
(Same word matching) 

ടീച്ചർ ഒന്നിലധ്ികും അക്ഷേങ്ങ ുള്ള േണ്ട ് ഫ്ലാഷ് കാർ 
ഡ കൾ ചിഹ്നദ്ദത്താങ്കടാപ്പും കാണിക്ക കയ ും ഓദ്ദോ 
അക്ഷേത്തില ും സ്പർശിച്്ച ഉച്ചേിക്ക കയ ും ങ്കചയ്യുന്ന . 
അദ്ധ്യാപകർ വിദ്യാർത്ഥികദ്ദ ാട് അത് ആവർത്തി 
ക്കാൻ ആവശയങ്കപ്പട ന്ന . 
 

വിദ്യാർത്ഥികൾ അത് 
ദ്ദകൾക്ക കയ ും 

ആവർത്തിക്ക കയ ും 
ങ്കചയ്യുന്ന . 



 
 

േണ്ട് ദ്ദചായ്സ് ങ്കപാേ ത്തും 
(Two choice matching) 

ടീച്ചർ പഠിദ്ദക്കണ്ട ചിഹ്നമ ള്ള ഒന്നിലധ്ികും അക്ഷേ 
ങ്ങൾ കാണിക്ക ന്ന , കൂടാങ്കത േണ്ട് തിേങ്കെട പ്പു 
കൾ വിദ്യാർത്ഥികൾക്ക് മ ന്നിൽ അവതേിപ്പിച്ചു. േണ്ട് 
ദ്ദചായ് സ ക ിൽ നിന്ന് ഒദ്ദേ വാക്ക് ഉള്ള ഫ്ലാഷ് കാർ 
ഡ മായി വാക്ക് എങ്ങങ്കന ങ്കപാേ ത്തങ്കപ്പട ത്താ ങ്കമന്ന ്
ടീച്ചർ കാണിക്ക ന്ന . 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

നിർദ്ദേശങ്ങൾ 
പാലിക്കാൻ 

വിദ്യാർത്ഥികങ്ക  
അന വദ്ിക്ക ക. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

നിർദ്ദേശങ്ങൾ പാലിക്കാൻ 
വിദ്യാർത്ഥികങ്ക  
അന വദ്ിക്ക ക 

 
 

 
 

മൂന്ന്ദ്ദചായ്സ് ങ്കപാേ ത്തും 
(Three choice matching) 

ടീച്ചർ പഠിദ്ദക്കണ്ട ചിഹ്നമ ള്ള ഒന്നിലധ്ികും അക്ഷേങ്ങ 
ൾ കാണിക്ക ന്ന , കൂടാങ്കത മൂന്ന് ദ്ദചായ് സ കൾ വിദ്യാ 
ർത്ഥികൾക്ക് മ ന്നിൽ അവതേിപ്പിച്ചു. അധ്യാപ കർ 
കാണിക്ക ന്ന . മൂന്ന് ദ്ദചായ് സ ക ിൽ നിന്ന് ഒദ്ദേ 
വാക്ക് ഉള്ള ഫ്ലാഷ് കാർഡ മായി വാക്ക് എങ്ങങ്കന 
ങ്കപാേ ത്തങ്കപ്പട ത്താും. 

 
 

മൂദ്ദന്നാ അതിലധ്ികദ്ദമാ 
ദ്ദചായ്സ് 

ങ്കപാേ ത്തങ്കപ്പട ത്തൽ 
(Multiple choice matching) 

ടീച്ചർ പഠിദ്ദക്കണ്ട ചിഹ്നദ്ദത്താട കൂടിയ ഒന്നിലധ്ികും 
അക്ഷേങ്ങൾ കാണിക്ക കയ ും വിദ്യാർത്ഥികൾക്ക് 
മ ന്നിൽ ഒന്നിലധ്ികും ദ്ദചായ് സ കൾ അവതേിപ്പിക്ക  
കയ ും ങ്കചയ്ത . മൂന്ന് ദ്ദചായ് സ ക ിൽ നിന്ന് ഒദ്ദേ 
വാക്ക് ഉള്ള ഫ്ലാഷ് കാർഡ മായി വാക്ക് എങ്ങങ്കന 
ങ്കപാേ ത്തങ്കപ്പട ത്താങ്കമന്ന് ടീച്ചർ കാണിക്ക ന്ന . 

 
 

േണ്ട് ദ്ദചായ് സ് 
തിേിച്ചറിയൽ 

(Two choice identification) 

േണ്ട് തിേങ്കെട പ്പുകൾ അധ്യാപകൻ വിദ്യാർത്ഥി 
കൾക്ക് മ ന്നിൽ അവതേിപ്പിച്ചു. േണ്ട് ദ്ദചായ് സ ക ിൽ 
നിന്ന് പഠിപ്പിദ്ദക്കണ്ട ചിഹ്നമ ള്ള ഒന്നിലധ്ികും അക്ഷേ 
ങ്ങ ുള്ള ഒേ  ശ്പദ്ദതയക ഫ്ലാഷ് കാർഡ് എങ്ങങ്കന തിേി 
ച്ചറിയാും / തിേങ്കെട ക്കാങ്കമന്ന് ടീച്ചർ കാണിക്ക ന്ന  

 

മൂന്ന് ദ്ദചായ് സ് 
ഐഡെിഫിദ്ദക്കഷൻ 

(Three choice identification) 

മൂന്ന് ദ്ദചായ് സ കൾ അധ്യാപകൻ വിദ്യാർത്ഥികൾക്ക് 
മ ന്നിൽ അവതേിപ്പിച്ചു. നൽകിയിേിക്ക ന്ന മൂന്ന് 
ദ്ദചായ് സ ക ിൽ നിന്ന് പഠിപ്പിദ്ദക്കണ്ട ചിഹ്നമ ള്ള ഒന്നി 
ലധ്ികും അക്ഷേ പദ്ങ്ങ ുള്ള ഒേ  ശ്പദ്ദതയക ഫ്ലാഷ് 
കാർഡ് എങ്ങങ്കന തിേിച്ചറിയാങ്കമന്ന് ടീച്ചർ കാണിക്ക  
ന്ന . 

 

മൾട്ടിപ്പിൾ ദ്ദചായ്സ് 
ഐഡെിഫിദ്ദക്കഷൻ 

(Multiple choice 
Identification) 

ഒന്നിലധ്ികും ദ്ദചായ് സ കൾ അധ്യാപകൻ വിദ്യാർത്ഥി 
കൾക്ക് മ ന്നിൽ അവതേിപ്പിച്ചു. ഒേ  ശ്പദ്ദതയക ഫ്ലാഷ് 
കാർഡ് തിേങ്കെട ക്ക ന്നത് എങ്ങങ്കനങ്കയന്ന് ടീച്ചർ 
കാണിക്ക ന്ന . നൽകിയിേിക്ക ന്ന ഒന്നിലധ്ികും 
ദ്ദചായ് സ ക ിൽ നിന്ന് പഠിപ്പിദ്ദക്കണ്ട ചിഹ്നമ ള്ള 
ഒന്നിലധ്ികും അക്ഷേങ്ങൾ. 

 
ങ്കപാത വൽക്കേണും 

(Generalization) 

അധ്യാപകൻ വയതയസ്ത േണ്ട ് അക്ഷേ പദ്ങ്ങൾ 
കാണിക്ക കയ ും പഠിപ്പിച്ച ശ്പദ്ദതയക വാക്ക് തിേങ്കെ 
ട ക്കാൻ വിദ്യാർത്ഥിങ്കയ അന വദ്ിക്ക കയ ും ങ്കചയ്യു 
ന്ന . 
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DEPARTMENT OF EDUCATION  
UNIVERSITY OF CALICUT 

TASK ANALYSES FOR ENHANCING FUNCTIONAL WRITING 
PERFORMANCE BASED ON CONVENTIONAL METHOD OF 

TEACHING FOR INTELLECTUALLY DIFFERENT 

 

Dr. A. Hameed             Aiswarya M. 
Professor      Senior Research Fellow 
Department of Education   Department of Education 

 

TASK ANALYSIS FOR SCRIBBLING 

A: Basic Details 

Name of the Teacher :Aiswarya M. 
Class                             : Primary 
Age Group                    : 14-16 
Number of students    : 16 
Domain                        : Functional Writing 

Subdomain                   : Pre- Writing 
Sub skill                        : Scribbling 
Prompts                         : Physical prompt & Gestural Prompt 
Rewards                        :  Social Reward 
 

B. Current Level of Functioning  
• കാണാൻ കഴിയ ും 
• നിർദ്ദേശങ്ങൾ പാലിക്കാൻ കഴിയ ും 
• പങ്കെട ക്കാൻ കഴിയ ും 

 

C. Teaching Learning Materials Needed 

• White paper, crayon  

 

D. Task Analysis Teacher’s Activity Learner’s Activity 
 

സ്ദ്ദശ്ടാക്ക് നിർമിക്കൽ 
(Stroke making) 

അധ്യാപിക സ്ദ്ദശ്ടാക്ക കൾ നിർമിക്കാൻ ക ട്ടികൾക്ക് 
പേിശീലനും നൽക കയ ും അത് ആവർത്തിക്കാൻ നിർ 
ദ്ദദ്ശവ ും നൽക കയ ും ങ്കചയ്യുന്ന . 

 
നിർദ്ദദ്ശാന സേ ണും 
ശ്പവർത്തിക്ക ന്നതിന  
ക ട്ടികൾക്ക് അവസേും 

നൽക ക. 
 

 
ക ത്ത കൾ നിർമിക്കൽ 

(Dot making) 

അധ്യാപിക ക ത്ത കൾ നിർമിക്കാൻ ക ട്ടികൾക്ക് പേി 
ശീലനും നൽക കയ ും അത് ആവർത്തിക്കാൻ നിർ 
ദ്ദദ്ശനും നൽക കയ ും ങ്കചയ്യുന്ന  

സിഗ് സാഗ് പലൻ 
നിർമാണും (Zigzag line 

making) 

അധ്യാപിക സിഗ് സാഗ് പലൻ നിർമിക്കാൻ ക ട്ടികൾ 
ക്ക് പേിശീലനും നൽക കയ ും അത് ആവർത്തിക്കാൻ 
നിർദ്ദദ്ശവ ും നൽക കയ ും ങ്കചയ്യുന്ന  

 
 

നിർദ്ദദ്ശാന സേ ണും 
ശ്പവർത്തിക്ക ന്നതിന  
ക ട്ടികൾക്ക് അവസേും 

നൽക ക 
 

 
സ്ശ്കിബ്ലിങ് (Scribbling) 

അധ്യാപിക സ്ശ്കിബ്ലിങ് ങ്കചയ്യുന്നതിന് ക ട്ടികൾക്ക് 
പേിശീലനും നൽക കയ ും അത് ആവർത്തിക്കാൻ നിർ 
ദ്ദദ്ശവ ും നൽക കയ ും ങ്കചയ്യുന്ന . 
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TASK ANALYSIS FOR JOINING DOTS 

A: Basic Details 

Name of the Teacher :Aiswarya M. 
Class                             : Primary 

Age Group                    : 14-16 

Number of students    : 16 

Domain                        : Functional Writing 

Subdomain                   : Pre- Writing 
Sub skill                        : Joining Dots 

Prompts                         : Physical prompt & Gestural Prompt 

Rewards                        :  Social Reward 

 

B. Current Level of Functioning  

• കാണാൻ കഴിയ ും 
• നിർദ്ദേശങ്ങൾ പാലിക്കാൻ കഴിയ ും 
• പങ്കെട ക്കാൻ കഴിയ ും 

 

C. Teaching Learning Materials Needed 

• White paper, crayon  

 

D. Task Analysis Teacher’s Activity Learner’s Activity 
 

ക ത്ത കൾ നിർമിക്കൽ 
(Dot making) 

ഒേ  ദ്ദപപ്പറിൽ പഠിപ്പിദ്ദക്കണ്ട അക്ഷേും ക ത്ത ക ു 
ങ്കട േൂപത്തിൽ ക ട്ടിക ുങ്കട മ ന്നിൽ അവതേിപ്പിക്ക  
ക. ക ത്ത കൾ ഉണ്ടാക്കാന ള്ള പേിശീലനവ ും അത് 
ആവർത്തിക്കാന ള്ള നിർദ്ദദ്ശവ ും നൽക ക 

 
 
 

വിദ്യാർഥികൾ 
ശ്ശേിക്ക കയ ും 

അതാവർത്തിക്ക കയ ും 
ങ്കചയ്യുന്ന . 

 
 
 

നിർദ്ദദ്ശാന സേ ണും 
ശ്പവർത്തിക്ക ന്നതിന  
ക ട്ടികൾക്ക് അവസേും 

നൽക ക 

ക ത്ത കൾ ദ്ദയാജിപ്പിക്കൽ 
(Dot joining) 

ഒേ  ദ്ദപപ്പറിൽ ക ത്ത കൾ ദ്ദയാജിപ്പിക്കാന ള്ള പേി 
ശീലനവ ും അത് ആവർത്തിക്കാന ള്ള നിർദ്ദദ്ശവ ും 
നൽക ക 

 
ചിശ്തും ദ്ദയാജിപ്പിക്കൽ 
(Picture presentation) 

ക ത്ത കൾ ദ്ദയാജിപ്പിച് ഒേ  പ ഷ്പും നിർമിക്കാന  
ള്ള പേിശീലനവ ും അത് ആവർത്തിക്കാന ള്ള നിർദ്ദദ് 
ശവ ും നൽക ക 

പേസഹായും കൂടാങ്കത 
ക ത്ത കൾ ദ്ദയാജിപ്പിക്കൽ 

പേസഹായും കൂടാങ്കത ക ത്ത കൾ ദ്ദയാജിപ്പിക്കാ 
ന ള്ള പേിശീലനവ ും അത് ആവർത്തിക്കാന ള്ള 
നിർദ്ദദ്ശവ ും നൽക ക 

 

 

 

 

 

 

 

 

 

 

 



TASK ANALYSIS FOR TRACING 

A: Basic Details 

Name of the Teacher :Aiswarya M. 
Class                             : Primary 

Age Group                    : 14-16 

Number of students    : 16 

Domain                        : Functional Writing 

Subdomain                   : Pre- Writing 
Sub skill                        : Tracing 

Prompts                         : Physical prompt & Gestural Prompt 

Rewards                        :  Social Reward 

B. Current Level of Functioning  
• കാണാൻ കഴിയ ും 
• നിർദ്ദേശങ്ങൾ പാലിക്കാൻ കഴിയ ും 
• പങ്കെട ക്കാൻ കഴിയ ും 

C. Teaching Learning Materials Needed 

• White paper, crayon  

D. Task Analysis Teacher’s Activity Learner’s Activity 
 
 

ദ്ദപപ്പറിൽ എഴ ത്ത് 
(Over writing in Paper) 

അധ്യാപിക ദ്ദപപ്പറിൽ അക്ഷേും എഴ തി അതിന  മ ക ിലൂ 
ങ്കട എഴ താൻ ക ട്ടികൾക്ക് പേിശീലനും നൽക കയ ും അത ്
ആവർത്തിക്കാൻ നിർദ്ദദ്ശും നൽക കയ ും ങ്കചയ്യുന്ന  

 
 
 
 

വിദ്യാർഥികൾ 
ശ്ശേിക്ക കയ ും 

അതാവർത്തിക്ക കയ ും 
ങ്കചയ്യുന്ന . 

 
 

 
ദ്ദബാർഡിൽ എഴ ത്ത് 

(Over writing in 
Blackboard) 

അധ്യാപിക അക്ഷേും ദ്ദബാർഡിൽ എഴ തി അതിന  മ ക ി 
ലൂങ്കട എഴ താൻ ക ട്ടികൾക്ക് പേിശീലനും നൽക കയ ും അ 
ത് ആവർത്തിക്കാൻ നിർദ്ദദ്ശും നൽക കയ ും ങ്കചയ്യുന്ന  

 
ബ ക്കിൽ എഴ ത്ത് 

(Over writing in Book) 

അധ്യാപിക അക്ഷേും ബ ക്കിൽ എഴ തി അതിന  മ ക ിലൂ 
ങ്കട എഴ താൻ ക ട്ടികൾക്ക് പേിശീലനും നൽക കയ ും അത ്
ആവർത്തിക്കാൻ നിർദ്ദദ്ശും നൽക കയ ും ങ്കചയ്യുന്ന  

 

TASK ANALYSIS FOR COLOURING 

A: Basic Details 

Name of the Teacher :Aiswarya M. 
Class                             : Primary 

Age Group                    : 14-16 

Number of students    : 16 

Domain                        : Functional Writing 

Subdomain                   : Pre- Writing 
Sub skill                        :Colouring 

Prompts                         : Physical prompt & Gestural Prompt 

Rewards                        :  Social Reward 

 

B. Current Level of Functioning  
• കാണാൻ കഴിയ ും 

• നിർദ്ദേശങ്ങൾ പാലിക്കാൻ കഴിയ ും 
• പങ്കെട ക്കാൻ കഴിയ ും 

C. Teaching Learning Materials Needed 

• White paper, crayon 



 380 Impact of Functional Academic Remedial Package 

D. Task Analysis Teacher’s Activity Learner’s Activity 
 

സ്ദ്ദശ്ടാക്ക് നിർമിക്കൽ 
(Stroke making) 

അധ്യാപിക സ്ദ്ദശ്ടാക്ക കൾ നിർമിക്കാൻ ക ട്ടികൾക്ക് 
പേിശീലനും നൽക കയ ും അത് ആവർത്തിക്കാൻ നിർ 
ദ്ദദ്ശവ ും നൽക കയ ും ങ്കചയ്യുന്ന  

വിദ്യാർഥികൾ 
ശ്ശേിക്ക കയ ും 

അതാവർത്തിക്ക കയ ും 
ങ്കചയ്യുന്ന  

 
ക ത്ത കൾ നിർമിക്കൽ 

(Dot making) 

അധ്യാപിക ക ത്ത കൾ നിർമിക്കാൻ ക ട്ടികൾക്ക് പേി 
ശീലനും നൽക കയ ും അത് ആവർത്തിക്കാൻ നിർദ്ദദ് 
ശവ ും നൽക കയ ും ങ്കചയ്യുന്ന  

 
 
 
 

നിർദ്ദദ്ശാന സേ ണും 
ശ്പവർത്തിക്ക ന്നതിന  
ക ട്ടികൾക്ക് അവസേും 

നൽക ക 

 
സിഗ് സാഗ് പലൻ 

നിർമാണും (Zigzag line 
making) 

അധ്യാപിക സിഗ് സാഗ് പലൻ നിർമിക്കാൻ ക ട്ടികൾ 
ക്ക് പേിശീലനും നൽക കയ ും അത് ആവർത്തിക്കാൻ 
നിർദ്ദദ്ശവ ും നൽക കയ ും ങ്കചയ്യുന്ന  

ദ്ദബാക്സിന ള്ളിൽ നിറും 
ങ്കകാട ക്കൽ (Colouring 

inside box) 

ദ്ദബാക്സിന ള്ളിൽ നിറും ങ്കകാട ക്ക വാൻ ക ട്ടികൾക്ക് 
പേിശീലനും നൽക കയ ും ആവർത്തിക്ക വാൻ നിർദ്ദദ് 
ശും നൽക കയ ും ങ്കചയ്യുക 

ചിശ്തത്തിന് നിറും 
ങ്കകാട ക്കൽ (Colouring 

inside figures) 

ചിശ്തത്തിന് നിറും ങ്കകാട ക്ക വാൻ ക ട്ടികൾക്ക് പേിശീ 
ലനും നൽക കയ ും ആവർത്തിക്ക വാൻ നിർദ്ദദ്ശും 
നൽക കയ ും ങ്കചയ്യുക. 

 

TASK ANALYSIS FOR COPYING 

A: Basic Details 

Name of the Teacher :Aiswarya M. 

Class                             : Primary 

Age Group                    : 14-16 

Number of students    : 16 
Domain                        : Functional Writing 

Subdomain                   :Letter Writing 

Sub skill                        :Copying 

Prompts                         : Physical prompt & Gestural Prompt 

Rewards                        :  Social Reward 

B. Current Level of Functioning  

• കാണാൻ കഴിയ ും 
• നിർദ്ദേശങ്ങൾ പാലിക്കാൻ കഴിയ ും 
• പങ്കെട ക്കാൻ കഴിയ ും 

C. Teaching Learning Materials Needed 

• White paper, crayon  

D. Task Analysis Teacher’s Activity Learner’s Activity 
 
 

ങ്കശ്ടയ് സിുംഗ് (Tracing) 

അധ്യാപിക ദ്ദപപ്പറിൽ അക്ഷേും എഴ തി അതിന  മ ക ിലൂ 
ങ്കട എഴ താൻ ക ട്ടികൾക്ക് പേിശീലനും നൽക കയ ും അത് 
ആവർത്തിക്കാൻ നിർദ്ദദ്ശും നൽക കയ ും ങ്കചയ്യുന്ന  

വിദ്യാർഥികൾ 
ശ്ശേിക്ക കയ ും 

അതാവർത്തിക്ക കയ ും 
ങ്കചയ്യുന്ന  

 
ക ത്ത കൾ നിർമിക്കൽ 

(Dot making) 

പഠിപ്പിദ്ദക്കണ്ട അക്ഷേും ക ത്ത ക ുങ്കട േൂപത്തിൽ ക ട്ടിക 
 ുങ്കട മ ന്നിൽ അവതേിപ്പിക്ക ക. ക ത്ത കൾ ദ്ദയാജിപ്പി 
ക്കാന ള്ള പേിശീലനവ ും അത് ആവർത്തിക്കാന ള്ള നിർ 
ദ്ദദ്ശവ ും നൽക ക 

 
 

നിർദ്ദദ്ശാന സേ ണും 
ശ്പവർത്തിക്ക ന്നതിന  
ക ട്ടികൾക്ക് അവസേും 

നൽക ക 
 
 

ക ത്ത കൾ 
ദ്ദയാജിപ്പിക്കൽ (Joining 

dots) 

ക ത്ത കൾ ദ്ദയാജിപ്പിക്കാന ള്ള പേിശീലനവ ും അത് ആവ 
ർത്തിക്കാന ള്ള നിർദ്ദദ്ശവ ും നൽക ക 
 
 



 
ദ്ദബാർഡിൽ എഴ ത്ത് 

(Copying on blackboard) 

പഠിപ്പിദ്ദക്കണ്ട അക്ഷേും ദ്ദബാർഡിൽ അധ്യാപിക എഴ ത  
ക. ക ട്ടികൾക്ക് അത് പകർത്തി എഴ താന ള്ള പേിശീലന 
വ ും നിർദ്ദദ്ശവ ും ദ്ദശ്പാുംപ്റുക ുും നൽക ക 

 
 

നിർദ്ദദ്ശാന സേ ണും 
ശ്പവർത്തിക്ക ന്നതിന  
ക ട്ടികൾക്ക് അവസേും 

നൽക ക 
 

 
ദ്ദപപ്പറിൽ എഴ ത്ത് 
(Copying on paper) 

പഠിപ്പിദ്ദക്കണ്ട അക്ഷേും ദ്ദപപ്പറിൽ അധ്യാപിക എഴ ത ക. 
ക ട്ടികൾക്ക് അത് പകർത്തി എഴ താന ള്ള എഴ താന ള്ള 
പേിശീലനവ ും നിർദ്ദദ്ശവ ും ദ്ദശ്പാുംപ്റുക ുും നൽക ക. 

 
ബ ക്കിൽ എഴ ത്ത് 
(Copying on book) 

പഠിപ്പിദ്ദക്കണ്ട അക്ഷേും ബ ക്കിൽ അധ്യാപിക എഴ ത ക. 
ക ട്ടികൾക്ക് അത് പകർത്തി എഴ താന ള്ള എഴ താന ള്ള 
പേിശീലനവ ും നിർദ്ദദ്ശവ ും ദ്ദശ്പാുംപ്റുക ുും നൽക ക. 

 

 

TASK ANALYSIS FOR SINGLE LETTER WRITING   

A: Basic Details 

Name of the Teacher :Aiswarya M. 

Class                             : Primary 

Age Group                    : 14-16 

Number of students    : 16 

Domain                        : Functional Writing 

Subdomain                   :Letter Writing 
Sub skill                        : Single Letter Writing 

Prompts                         : Physical prompt & Gestural Prompt 

Rewards                        :  Social Reward 

 

B. Current Level of Functioning  
• കാണാൻ കഴിയ ും 
• നിർദ്ദേശങ്ങൾ പാലിക്കാൻ കഴിയ ും 
• പങ്കെട ക്കാൻ കഴിയ ും 

C. Teaching Learning Materials Needed 

• White paper, crayon, writing materials  

D. Task Analysis Teacher’s Activity Learner’s Activity 
 
 

ങ്കശ്ടയ് സിുംഗ് (Tracing) 

അദ്ധ്യാപിക പഠിപ്പിദ്ദക്കണ്ട അക്ഷേും ദ്ദപപ്പറിൽ എഴ  
ത കയ ും എഴ തിയ അക്ഷേത്തിന  മ ക ിലൂങ്കട എഴ  
താൻ വിദ്യാർത്ഥികൾക്ക് അവസേും നൽക കയ ും 
വിദ്യാർത്ഥികൾക്ക് അവസേും നൽക കയ ും ങ്കചയ്യക. 

 
 
 

 
നിർദ്ദദ്ശാന സേ ണും 
ശ്പവർത്തിക്ക ന്നതിന  
ക ട്ടികൾക്ക് അവസേും 

നൽക ക 
 
 

നിർദ്ദദ്ശാന സേ ണും 
ശ്പവർത്തിക്ക ന്നതിന  
ക ട്ടികൾക്ക് അവസേും 

നൽക ക 

 
ക ത്ത കൾ 

ദ്ദയാജിപ്പിക്കൽ (Joining 
dots) 

പഠിപ്പിദ്ദക്കണ്ട അക്ഷേും ക ത്ത ക ുങ്കട േൂപത്തിൽ 
ക ട്ടിക ുങ്കട മ ന്നിൽ അവതേിപ്പിക്ക ക. ക ത്ത കൾ 
ദ്ദയാജിപ്പിക്കാന ള്ള പേിശീലനവ ും അത് ആവർത്തി 
ക്കാന ള്ള നിർദ്ദദ്ശവ ും നൽക ക. 

പകർത്തി എഴ ത്ത് 
(Copying) 

പഠിപ്പിദ്ദക്കണ്ട അക്ഷേും പകർത്തി എഴ താന ള്ള പേി 
ശീലനവ ും നിർദ്ദദ്ശവ ും ദ്ദശ്പാുംപ്റുക ുും നൽക ക 

ദ്ദബാർഡിൽ എഴ ത്ത് 
(Copying on blackboard) 

പഠിപ്പിദ്ദക്കണ്ട അക്ഷേും ദ്ദബാർഡിൽ എഴ താന ള്ള 
പേിശീലനവ ും നിർദ്ദദ്ശവ ും ദ്ദശ്പാുംപ്റുക ുും നൽക ക 

ദ്ദപപ്പറിൽ എഴ ത്ത് 
(Copying on paper) 

പഠിപ്പിദ്ദക്കണ്ട അക്ഷേും ദ്ദപപ്പറിൽ എഴ താന ള്ള 
പേിശീലനവ ും നിർദ്ദദ്ശവ ും ദ്ദശ്പാുംപ്റുക ുും നൽക ക 

ബ ക്കിൽ എഴ ത്ത് 
(Copying on book) 

പഠിപ്പിദ്ദക്കണ്ട അക്ഷേും ബ ക്കിൽ എഴ താന ള്ള 
പേിശീലനവ ും നിർദ്ദദ്ശവ ും ദ്ദശ്പാുംപ്റുക ുും നൽക ക 

പേസഹായും കൂടാങ്കത 
എഴ ത്ത് (Independent 

writing) 

പേസഹായും കൂടാങ്കത എഴ താന ള്ള പേിശീലനവ ും 
നിർദ്ദദ്ശവ ും നൽക ക. 



 382 Impact of Functional Academic Remedial Package 

TASK ANALYSIS FOR TWO LETTER WORD WRITING   

A: Basic Details 

Name of the Teacher :Aiswarya M. 
Class                             : Primary 

Age Group                    : 14-16 

Number of students    : 16 

Domain                        : Functional Writing 

Subdomain                   :Letter Writing 
Sub skill                        :Two Letter Word Writing 

Prompts                         : Physical prompt & Gestural Prompt 

Rewards                        :  Social Reward 

 

B. Current Level of Functioning  
• കാണാൻ കഴിയ ും 
• നിർദ്ദേശങ്ങൾ പാലിക്കാൻ കഴിയ ും 
• പങ്കെട ക്കാൻ കഴിയ ും 

 

C. Teaching Learning Materials Needed 

• White paper, crayon, writing materials  
 

D. Task Analysis Teacher’s Activity Learner’s Activity 
 
 

ങ്കശ്ടയ് സിുംഗ് (Tracing) 

അദ്ധ്യാപിക പഠിപ്പിദ്ദക്കണ്ട അക്ഷേും ദ്ദപപ്പറിൽ എഴ ത  
കയ ും എഴ തിയ അക്ഷേത്തിന  മ ക ിലൂങ്കട എഴ താൻ 
വിദ്യാർത്ഥികൾക്ക് അവസേും നൽക കയ ും വിദ്യാർത്ഥി 
കൾക്ക് അവസേും നൽക കയ ും ങ്കചയ്യക. 

 
 
 
 
 
 
 
 
 

നിർദ്ദദ്ശാന സേ ണും 
ശ്പവർത്തിക്ക ന്നതിന  
ക ട്ടികൾക്ക് അവസേും 

നൽക ക 
 
 

 

 
ക ത്ത കൾ 

ദ്ദയാജിപ്പിക്കൽ (Joining 
dots) 

പഠിപ്പിദ്ദക്കണ്ട വാക്ക ് ക ത്ത ക ുങ്കട േൂപത്തിൽ ക ട്ടിക 
 ുങ്കട മ ന്നിൽ അവതേിപ്പിക്ക ക. ക ത്ത കൾ ദ്ദയാജിപ്പി 
ക്കാന ള്ള പേിശീലനവ ും അത് ആവർത്തിക്കാന ള്ള 
നിർദ്ദദ്ശവ ും നൽക ക 

പകർത്തി എഴ ത്ത് 
(Copying) 

പഠിപ്പിദ്ദക്കണ്ട വാക്ക് പകർത്തി എഴ താന ള്ള പേിശീല 
നവ ും നിർദ്ദദ്ശവ ും ദ്ദശ്പാുംപ്റുക ുും നൽക ക 

ദ്ദബാർഡിൽ എഴ ത്ത് 
(Copying on blackboard) 

പഠിപ്പിദ്ദക്കണ്ട വാക്ക് ദ്ദബാർഡിൽ എഴ താന ള്ള പേിശീ 
ലനവ ും നിർദ്ദദ്ശവ ും ദ്ദശ്പാുംപ്റുക ുും നൽക ക 

ദ്ദപപ്പറിൽ എഴ ത്ത് 
(Copying on paper) 

പഠിപ്പിദ്ദക്കണ്ട വാക്ക് ദ്ദപപ്പറിൽ എഴ താന ള്ള പേിശീ 
ലനവ ും നിർദ്ദദ്ശവ ും ദ്ദശ്പാുംപ്റുക ുും നൽക ക 

ബ ക്കിൽ എഴ ത്ത് 
(Copying on book) 

പഠിപ്പിദ്ദക്കണ്ട വാക്ക് ബ ക്കിൽ എഴ താന ള്ള പേിശീ 
ലനവ ും നിർദ്ദദ്ശവ ും ദ്ദശ്പാുംപ്റുക ുും നൽക ക 

പേസഹായും കൂടാങ്കത 
എഴ ത്ത് (Independent 

writing) 

പേസഹായും കൂടാങ്കത എഴ താന ള്ള പേിശീലനവ ും നിർ 
ദ്ദദ്ശവ ും നൽക ക 

 

 

 

 

 

 

 



TASK ANALYSIS FOR SYMBOL ASSOCIATED TWO LETTER WORD WRITING   

A: Basic Details 

Name of the Teacher :Aiswarya M. 
Class                             : Primary 

Age Group                    : 14-16 

Number of students    : 16 

Domain                        : Functional Writing 

Subdomain                   :Word Writing 
Sub skill                        :Symbol associated Two letter word writing 

Prompts                         : Physical prompt & Gestural Prompt 

Rewards                        :  Social Reward 

 

B. Current Level of Functioning  
• കാണാൻ കഴിയ ും 
• നിർദ്ദേശങ്ങൾ പാലിക്കാൻ കഴിയ ും 
• പങ്കെട ക്കാൻ കഴിയ ും 

 

C. Teaching Learning Materials Needed 

• White paper, crayon, and writing materials 
 

D. Task Analysis Teacher’s Activity Learner’s Activity 
ങ്കശ്ടയ് സിുംഗ് (Tracing) വാക്കിന  മ ക ിലൂങ്കട എഴ താൻ അവസേും 

നൽക ക 
 
 
 
 
 
 

നിർദ്ദദ്ശാന സേ ണും 
ശ്പവർത്തിക്ക ന്നതിന  
ക ട്ടികൾക്ക് അവസേും 

നൽക ക 
 
 
 
 
 
 

ക ത്ത കൾ 
ദ്ദയാജിപ്പിക്കൽ (Joining 

dots) 

പഠിപ്പിദ്ദക്കണ്ട വാക്ക് ക ത്ത ക ുങ്കട േൂപത്തിൽ ക ട്ടി 
ക ുങ്കട മ ന്നിൽ അവതേിപ്പിക്ക ക. ക ത്ത കൾ ദ്ദയാ 
ജിപ്പിക്കാന ള്ള പേിശീലനവ ും അത് ആവർത്തിക്കാ 
ന ള്ള നിർദ്ദദ്ശവ ും നൽക ക 

പകർത്തി എഴ ത്ത് 
(Copying) 

പഠിപ്പിദ്ദക്കണ്ട വാക്ക് പകർത്തി എഴ താന ള്ള പേിശീ 
ലനവ ും നിർദ്ദദ്ശവ ും ദ്ദശ്പാുംപ്റുക ുും നൽക ക 

ദ്ദബാർഡിൽ എഴ ത്ത് 
(Copying on blackboard) 

പഠിപ്പിദ്ദക്കണ്ട വാക്ക് ദ്ദബാർഡിൽ എഴ താന ള്ള പേി 
ശീലനവ ും നിർദ്ദദ്ശവ ും ദ്ദശ്പാുംപ്റുക ുും നൽക ക 

ദ്ദപപ്പറിൽ എഴ ത്ത് 
(Copying on paper) 

പഠിപ്പിദ്ദക്കണ്ട വാക്ക് ദ്ദപപ്പറിൽ എഴ താന ള്ള പേിശീ 
ലനവ ും നിർദ്ദദ്ശവ ും ദ്ദശ്പാുംപ്റുക ുും നൽക ക 

ബ ക്കിൽ എഴ ത്ത് 
(Copying on book) 

പഠിപ്പിദ്ദക്കണ്ട വാക്ക് ബ ക്കിൽ എഴ താന ള്ള പേിശീ 
ലനവ ും നിർദ്ദദ്ശവ ും ദ്ദശ്പാുംപ്റുക ുും നൽക ക 

പേസഹായും കൂടാങ്കത 
എഴ ത്ത് (Independent 

writing) 

പേസഹായും കൂടാങ്കത എഴ താന ള്ള പേിശീലനവ ും 
നിർദ്ദദ്ശവ ും നൽക ക 

 

 

 

 

 

 

 

 

 



 384 Impact of Functional Academic Remedial Package 

TASK ANALYSIS FOR SYMBOL ASSOCIATED MULTI LETTER WORD 

A: Basic Details 

Name of the Teacher :Aiswarya M. 
Class                             : Primary 

Age Group                    : 14-16 

Number of students    : 16 

Domain                        : Functional Writing 

Subdomain                   :Word Writing 
Sub skill                        : Multi letter word with symbol 

Prompts                         : Physical prompt & Gestural Prompt 

Rewards                        :  Social Reward 

 

B. Current Level of Functioning  
• കാണാൻ കഴിയ ും 
• നിർദ്ദേശങ്ങൾ പാലിക്കാൻ കഴിയ ും 
• പങ്കെട ക്കാൻ കഴിയ ും 

 

C. Teaching Learning Materials Needed 

• White paper, crayon, writing materials 
 

D. Task Analysis Teacher’s Activity Learner’s Activity 
ങ്കശ്ടയ് സിുംഗ് (Tracing) വാക്കിന  മ ക ിലൂങ്കട എഴ താൻ അവസേും നൽക ക 

 
 
 
 
 
 
 
 

നിർദ്ദദ്ശാന സേ ണും 
ശ്പവർത്തിക്ക ന്നതിന  
ക ട്ടികൾക്ക് അവസേും 

നൽക ക 
 
 
 
 

 

ക ത്ത കൾ 
ദ്ദയാജിപ്പിക്കൽ     
(Joining dots) 

പഠിപ്പിദ്ദക്കണ്ട വാക്ക് ക ത്ത ക ുങ്കട േൂപത്തിൽ ക ട്ടിക ു 
ങ്കട മ ന്നിൽ അവതേിപ്പിക്ക ക. ക ത്ത കൾ ദ്ദയാജിപ്പിക്കാ 
ന ള്ള പേിശീലനവ ും അത് ആവർത്തിക്കാന ള്ള നിർദ്ദദ് 
ശവ ും നൽക ക 

പകർത്തി എഴ ത്ത് 
(Copying) 

പഠിപ്പിദ്ദക്കണ്ട വാക്ക് പകർത്തി എഴ താന ള്ള പേിശീല 
നവ ും നിർദ്ദദ്ശവ ും ദ്ദശ്പാുംപ്റുക ുും നൽക ക 

ദ്ദബാർഡിൽ എഴ ത്ത് 
(Copying on blackboard) 

പഠിപ്പിദ്ദക്കണ്ട വാക്ക് ദ്ദബാർഡിൽ എഴ താന ള്ള പേിശീല 
നവ ും നിർദ്ദദ്ശവ ും ദ്ദശ്പാുംപ്റുക ുും നൽക ക 

ദ്ദപപ്പറിൽ എഴ ത്ത് 
(Copying on paper) 

പഠിപ്പിദ്ദക്കണ്ട വാക്ക് ദ്ദപപ്പറിൽ എഴ താന ള്ള പേിശീല 
നവ ും നിർദ്ദദ്ശവ ും ദ്ദശ്പാുംപ്റുക ുും നൽക ക 

ബ ക്കിൽ എഴ ത്ത് 
(Copying on book) 

പഠിപ്പിദ്ദക്കണ്ട വാക്ക് ബ ക്കിൽ എഴ താന ള്ള പേിശീല 
നവ ും നിർദ്ദദ്ശവ ും ദ്ദശ്പാുംപ്റുക ുും നൽക ക 

പേസഹായും കൂടാങ്കത 
എഴ ത്ത് (Independent 

writing) 

പേസഹായും കൂടാങ്കത എഴ താന ള്ള പേിശീലനവ ും നിർ 
ദ്ദദ്ശവ ും നൽക ക 

 

 

 

 

 

 



Appendix J 3 

DEPARTMENT OF EDUCATION  
UNIVERSITY OF CALICUT 

TASK ANALYSES FOR ENHANCING FUNCTIONAL 
ARITHMETIC PERFORMANCE BASED ON CONVENTIONAL 

METHOD OF TEACHING FOR INTELLECTUALLY 
DIFFERENT 

 

Dr. A. Hameed             Aiswarya M. 
Professor      Senior Research Fellow 
Department of Education   Department of Education 

 

TASK ANALYSIS FOR BIG AND SMALL IDENTIFICATION 

A: Basic Details 

Name of the Teacher :Aiswarya M. 

Class                             : Primary 

Age Group                    : 14-16 
Number of students    : 16 

Domain                        : Functional Arithmetic 

Subdomain                   : Pre- Arithmetic 

Sub skill                        :Big and Small Identification 

Prompts                         : Physical prompt &Verbal Prompt 
Rewards                        :  Social Reward 

 

B. Current Level of Functioning  
• കാണാൻ കഴിയ ും 
• നിർദ്ദേശങ്ങൾ പാലിക്കാൻ കഴിയ ും 
• പങ്കെട ക്കാൻ കഴിയ ും 

C. Teaching Learning Materials Needed 
• വല ത ും ങ്കചറ ത മായ വസ്ത ക്കൾ 

D. Task Analysis Teacher’s Activity Learner’s Activity 
 
 
 

േണ്ട് ദ്ദചായ് സ് സാമയും 
കാണൽ (Two choice 

matching) 

ഒേ  വലിയ വസ്ത വ ും ങ്കചറിയ വസ്ത വ ും ദ്ദമശയിൽ 
ശ്പദ്േ്ശിപ്പിക്ക ക. കയ്യില ള്ള വലിയ വസ്ത വിദ്ദനാട് 
സാമയമ ള്ള ദ്ദമശപ്പുറത്തിേിക്ക ന്ന വലിയ വസ്ത  സാമയ 
ങ്കപ്പട ത്ത ക. ദ്ദമശപ്പുറത്ത ള്ള േണ്ട് വസ്ത ക്ക ിൽ 
നിന്ന് സാമയങ്കപ്പട ത്തലിലൂങ്കട വല തിങ്കന തിേിച്ചറിയാൻ 
ക ട്ടികൾക്ക് അവസേും നൽക ക. 
 

 
 

നിർദ്ദദ്ശാന സേ ണും 
ശ്പവർത്തിക്ക ന്നതിന  

ക ട്ടികൾക്ക് 
അവസേും നൽക ക. 

 
മൂന്ന് ദ്ദചായ്സ് സാമയും 
കാണൽ (Three choice 

matching) 
 
 
 
 

അദ്ധ്യാപികയ ങ്കട കയ്യിൽ വലിയ ഒേ  വസ്ത  ഉണ്ടാക 
ണും. ഒേ  വലിയ വസ്ത വ ും േണ്ട ്ങ്കചറിയ വസ്ത ക്ക ുും 
ദ്ദമശയിൽ ശ്പദ്േ്ശിപ്പിക്ക ക. കയ്യില ള്ള വലിയ വസ്ത  
വിദ്ദനാട് സാമയമ ള്ള ദ്ദമശപ്പുറത്തിേിക്ക ന്ന വലിയ 
വസ്ത  സാമയങ്കപ്പട ത്ത ക. ദ്ദമശപ്പുറത്ത ള്ള മൂന്ന് 
വസ്ത ക്ക ിൽ നിന്ന് സാമയങ്കപ്പട ത്തലിലൂങ്കട വല തിങ്കന 
തിേിച്ചറിയാൻ ക ട്ടികൾക്ക് അവസേും നൽക ക. 
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മൾട്ടിപ്പിൾ ദ്ദചായ്സ് സാമയും 
കാണൽ (Multiple choice 

matching) 

അദ്ധ്യാപികയ ങ്കട കയ്യിൽ വലിയ ഒേ  വസ്ത  ഉണ്ടാക 
ണും. ഒേ  വലിയ വസ്ത വ ും നാല ്ങ്കചറിയ വസ്ത ക്ക ുും 
ദ്ദമശയിൽ ശ്പദ്േ്ശിപ്പിക്ക ക. കയ്യില ള്ള വലിയ വസ്ത  
വിദ്ദനാട് സാമയമ ള്ള ദ്ദമശപ്പുറത്തിേിക്ക  ന്ന വലിയ 
വസ്ത  സാമയങ്കപ്പട ത്ത ക. ദ്ദമശപ്പുറത്ത ള്ള നാല ്
വസ്ത ക്ക ിൽ നിന്ന് സാമയങ്കപ്പട ത്തലിലൂങ്കട വല തിങ്കന 
തിേിച്ചറിയാൻ ക ട്ടികൾക്ക് അവസേും നൽക ക. 

 
 

 
 
 
 
 
 
 

നിർദ്ദദ്ശാന സേ ണും 
ശ്പവർത്തിക്ക ന്നതിന  

ക ട്ടികൾക്ക് 
അവസേും നൽക ക. 

 
 

 
േണ്ട് ദ്ദചായ്സ് തിേിച്ചറിയൽ 
(Two choice identification) 

വല ത ും ങ്കചറ ത മായ േണ്ട് വസ്ത ക്കൾ ദ്ദമശപ്പുറത്ത  
ങ്കവക്ക ക. അതിൽ നിന്ന് വല തിങ്കന തിേിച്ചറിയാൻ ക ട്ടി 
ക്ക് പേീശിലനും നൽക ക. 

 
മൂന്ന  ദ്ദചായ്സ് തിേിച്ചറിയൽ 
(Three choice identification) 

ഒേ  വലിയ വസ്ത വ ും മൂന്ന് ങ്കചറിയ വസ്ത ക്ക ുും 
ദ്ദമശപ്പുറത്ത  ങ്കവക്ക ക. അതിൽ നിന്ന് വല തിങ്കന തിേി 
ച്ചറിയാൻ ക ട്ടിക്ക് പേീശിലനും നൽക ക. 

മൾട്ടിപ്പിൾ ദ്ദചായ്സ് 
തിേിച്ചറിയൽ (Multiple 
choice Identification) 

ഒേ  വലിയ വസ്ത വ ും നാല് ങ്കചറിയ വസ്ത ക്ക ുും 
ദ്ദമശപ്പുറത്ത  ങ്കവക്ക ക. അതിൽ നിന്ന് വല തിങ്കന തിേി 
ച്ചറിയാൻ ക ട്ടിക്ക് പേീശിലനും നൽക ക. 

 
 

ങ്കപാത വൽക്കേണും 
(Generalization) 

പദ്നും ദ്ിന ജീവിതത്തിൽ വല ത ും ങ്കചറ ത ും തിേിച്ച 
റിയ ന്നതിന  പേിശീലനും നൽക കയ ും, അത് ആവർ 
ത്തിക്കാൻ ക ട്ടിക്ക് അവസേും നൽക കയ ും ങ്കചയ്യുക. 

 

 

TASK ANALYSIS FOR LONG AND SHORT IDENTIFICATION 

A: Basic Details 

Name of the Teacher :Aiswarya M. 

Class                             : Primary 
Age Group                    : 14-16 

Domain                        : Functional Arithmetic 

Subdomain                   : Pre- Arithmetic 

Sub skill                        :Long and Short Identification 

Prompts                         :Physical prompt & Verbal Prompt 
Rewards                        :  Social Reward 

B. Current Level of Functioning  
• കാണാൻ കഴിയ ും 
• നിർദ്ദേശങ്ങൾ പാലിക്കാൻ കഴിയ ും 
• പങ്കെട ക്കാൻ കഴിയ ും 

C. Teaching Learning Materials Needed 

• Long and Short objects  

D. Task Analysis Teacher’s Activity Learner’s Activity 
 
 
 
 

േണ്ട് ദ്ദചായ് സ് സാമയും 
കാണൽ (Two choice 

matching) 

നീ ും കൂടിയത് നീ ും ക റെത് എന്ന ആശയും പഠിപ്പിക്ക  
ന്നതിങ്കെ ആദ്യ പടി ആണ ് േണ്ട ് ദ്ദചായ്സ് മാച്ചിങ് അഥവാ 
േണ്ട് ദ്ദചായ്സ് ങ്കപാേ ത്തങ്കപ്പടൽ. അദ്ധ്യാപികയ ങ്കട കയ്യിൽ 
നീ ും കൂടിയ വസ്ത വ ും നീ ും ക റെ ഒേ  വസ്ത  ഉണ്ടാക 
ണും. കയ്യില ള്ള നീ ും കൂടിയ വസ്ത വിദ്ദനാട് സാമയമ ള്ള 
ദ്ദമശപ്പുറത്തിേിക്ക ന്ന നീ ും കൂടിയ വസ്ത  സാമയങ്കപ്പട ത്ത  
ക. ദ്ദമശപ്പുറത്ത ള്ള േണ്ട് വസത് ക്ക ിൽ നിന്ന് സാമയങ്കപ്പട  
ത്തലിലൂങ്കട വല തിങ്കന തിേിച്ചറിയാൻ ക ട്ടിക ൾക്ക് 
അവസേും നൽക ക. 
 

 
 
 

നിർദ്ദദ്ശാന സേ ണും 
ശ്പവർത്തിക്ക ന്നതിന  
ക ട്ടികൾക്ക് അവസേും 

നൽക ക 
 
 



 
 

മൂന്ന് ദ്ദചായ്സ് സാമയും 
കാണൽ (Three choice 

matching) 

അദ്ധ്യാപികയ ങ്കട കയ്യിൽ നീ ും കൂടിയ വസ്ത വ ും നീ ും ക റ 
െ വസ്ത  ഉണ്ടാകണും. കയ്യില ള്ള നീ ും കൂടിയ വസ്ത വി 
ദ്ദനാട് സാമയമ ള്ള ദ്ദമശപ്പുറത്തിേിക്ക ന്ന നീ ും കൂടിയ വസ്ത  
സാമയങ്കപ്പട ത്ത ക. ദ്ദമശപ്പുറത്ത ള്ള മൂന്ന് വസ്ത ക്ക ിൽ നിന്ന ്
സാമയങ്കപ്പട ത്തലിലൂങ്കട നീ ും കൂടിയതിങ്കന തിേിച്ചറിയാൻ 
ക ട്ടികൾക്ക് അവസേും നൽക ക. 

 
 
 

 
 
 
 
 
 
 
 

നിർദ്ദദ്ശാന സേ ണും 
ശ്പവർത്തിക്ക ന്നതിന  
ക ട്ടികൾക്ക് അവസേും 

നൽക ക 

 
മൾട്ടിപ്പിൾ ദ്ദചായ്സ് 

സാമയും കാണൽ 
(Multiple choice 

matching) 

അദ്ധ്യാപികയ ങ്കട കയ്യിൽ നീ ും കൂടിയ വസ്ത വ ും നീ ും ക റ 
െ വസ്ത  ഉണ്ടാകണും. കയ്യില ള്ള നീ ും കൂടിയ വസ്ത വി 
ദ്ദനാട് സാമയമ ള്ള ദ്ദമശപ്പുറത്തിേിക്ക ന്ന നീ ും കൂടിയ വസ്ത  
സാമയങ്കപ്പട ത്ത ക. ദ്ദമശപ്പുറത്ത ള്ള നാല ്വസ്ത ക്ക ിൽ നിന്ന ്
സാമയങ്കപ്പട ത്തലിലൂങ്കട നീ ും കൂടിയതിങ്കന തിേിച്ചറിയാൻ 
ക ട്ടികൾക്ക് അവസേും നൽക ക. 

േണ്ട് ദ്ദചായ്സ് 
തിേിച്ചറിയൽ (Two 

choice identification) 

നീ ും കൂടിയത ും നീ ും ക റെത മായ േണ്ട് വസത് ക്കൾ 
ദ്ദമശപ്പുറത്ത  ങ്കവക്ക ക. അതിൽ നിന്ന് നീ ും കൂടിയതിങ്കന 
തിേിച്ചറിയാൻ ക ട്ടിക്ക് പേീശിലനും നൽക ക. 

മൂന്ന  ദ്ദചായ്സ് 
തിേിച്ചറിയൽ (Three 
choice identification) 

നീ ും കൂടിയത ും നീ ും ക റെത മായ മൂന്ന് വസ്ത ക്കൾ 
ദ്ദമശപ്പുറത്ത  ങ്കവക്ക ക. അതിൽ നിന്ന് നീ ും കൂടിയതിങ്കന 
തിേിച്ചറിയാൻ ക ട്ടിക്ക് പേീശിലനും നൽക ക. 

മൾട്ടിപ്പിൾ ദ്ദചായ്സ് 
തിേിച്ചറിയൽ (Multiple 
choice Identification) 

നീ ും കൂടിയത ും നീ ും ക റെത മായ നാല ് വസ്ത ക്കൾ 
ദ്ദമശപ്പുറത്ത  ങ്കവക്ക ക. അതിൽ നിന്ന് നീ ും കൂടിയതിങ്കന 
തിേിച്ചറിയാൻ ക ട്ടിക്ക് പേീശിലനും നൽക ക. 

 
ങ്കപാത വൽക്കേണും 

(Generalization) 

പദ്നും ദ്ിന ജീവിതത്തിങ്കല വസ്ത ക്കങ്ക  നീ ത്തിങ്കെ അടി 
സ്ഥാനത്തിൽ തേo തിേിക്ക ന്നതിന ള്ള പേിശീലനും നൽക  
കയ ും അത് ആവർത്തിക്കാൻ ക ട്ടികൾക്ക് അവസേും 
നൽക കയ ും ങ്കചയ്യുക. 

 

TASK ANALYSIS FOR MORE AND LESS IDENTIFICATION 

A: Basic Details 

Name of the Teacher :Aiswarya M. 

Class                             : Primary 
Age Group                    : 14-16 

Domain                        : Functional Arithmetic 

Subdomain                   : Pre- Arithmetic 

Sub skill                        :More and Less Identification 

Prompts                         :Physical prompt & Verbal Prompt 
Rewards                        :  Social Reward 

B. Current Level of Functioning  
• കാണാൻ കഴിയ ും 
• നിർദ്ദേശങ്ങൾ പാലിക്കാൻ കഴിയ ും 

C. Teaching Learning Materials Needed 

• Objects  

D. Task Analysis Teacher’s Activity Learner’s Activity 
 
 

േണ്ട് ദ്ദചായ് സ് സാമയും 
കാണൽ (Two choice 

matching) 

അധ്യാപികയ ങ്കട കയ്യിൽ 2 പാശ്തങ്ങ ിൽ 
ആയി അേി എട ക്ക ക. ഒന്നിൽ കൂട തൽ 
അ വ ും േണ്ടിൽ ക റവ് അ വ ും എന്ന 
േീതിയിൽ ആയിേിക്കണും അേി എട ദ്ദക്ക 
ണ്ടത്.  ദ്ദമശപ്പുറത്ത  2 ദ്ദചായ് സ കൾ ങ്കവച്ച് 
അതിൽ നിന്ന ും കൂട തൽ അ വ് സാമയും 
കണ്ട  മനസ്സിലാക്കാൻ പേിശീലനും നൽക ക. 
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മൂന്ന് ദ്ദചായ്സ് സാമയും 
കാണൽ (Three choice 

matching) 

ദ്ദമശപ്പുറത്ത  3 ദ്ദചായ് സ കൾ ങ്കവച്ച് അതിൽ 
നിന്ന ും കൂട തൽ അ വ് സാമയും കണ്ട  മനസ്സി 
ലാക്കാൻ പേിശീലനും നൽക ക. 

 
 
 
 
 
 
 
 
 

നിർദ്ദദ്ശാന സേ ണും 
ശ്പവർത്തിക്ക ന്നതിന  
ക ട്ടികൾക്ക് അവസേും 

നൽക ക 
 
 
 
 
 
 
 
 
 

 
മൾട്ടിപ്പിൾ ദ്ദചായ്സ് സാമയും 
കാണൽ (Multiple choice 

matching) 

ദ്ദമശപ്പുറത്ത    മൾട്ടിപ്പിൾ ദ്ദചായ് സ കൾ ങ്കവച്്ച 
അതിൽ നിന്ന ും കൂട തൽ അ വ് സാമയും ക 
ണ്ട  മനസ്സിലാക്കാൻ പേിശീലനും നൽക ക. 

 
േണ്ട് ദ്ദചായ്സ് തിേിച്ചറിയൽ 
(Two choice identification) 

നൽകിയിേിക്ക ന്ന േണ്ട  ദ്ദചായ് സ ക ിൽ 
നിന്ന് കൂട തൽ അ വ് തിേങ്കെട ക്കാൻ 
ക ട്ടികൾക്ക് പേിശീലനവ ും നിർദ്ദദ്ശവ ും 
നൽക ക 

 
മൂന്ന  ദ്ദചായ്സ് തിേിച്ചറിയൽ 
(Three choice identification) 

നൽകിയിേിക്ക ന്ന േണ്ട  ദ്ദചായ് സ ക ിൽ 
നിന്ന് കൂട തൽ അ വ ് തിേങ്കെട ക്കാൻ 
ക ട്ടികൾക്ക് പേിശീലനവ ും നിർദ്ദദ്ശവ ും 
നൽക ക 

 
മൾട്ടിപ്പിൾ ദ്ദചായ്സ് 

തിേിച്ചറിയൽ (Multiple choice 
Identification) 

നൽകിയിേിക്ക ന്ന മൾട്ടിപ്പിൾ ദ്ദചായ് സ  
ക ിൽ നിന്ന് കൂട തൽ അ വ് തിേങ്കെ 
ട ക്കാൻ ക ട്ടികൾക്ക് പേിശീലനവ ും നിർദ്ദദ് 
ശവ ും നൽക ക 

 
 

ങ്കപാത വൽക്കേണും 
(Generalization) 

പദ്നും ദ്ിന ജീവിതത്തിൽ വല ത ും ങ്കചറ  
ത ും തിേിച്ചറിയ ന്നതിന  പേിശീലനും നൽക  
കയ ും, അത് ആവർത്തിക്കാൻ ക ട്ടിക്ക് അവ 
സേും നൽക കയ ും ങ്കചയ്യുക. 

 

TASK ANALYSIS FOR SHAPE IDENTIFICATION 

A: Basic Details 

Name of the Teacher :Aiswarya M. 
Class                             : Primary 

Age Group                    : 14-16 

Number of students    : 16 

Domain                        : Functional Arithmetic 

Subdomain                   : Pre- Arithmetic 
Sub skill                        :More and Less Identification 

Prompts                         :Physical prompt & Verbal Prompt 

Rewards                        :  Social Reward 

B. Current Level of Functioning  
• കാണാൻ കഴിയ ും 
• നിർദ്ദേശങ്ങൾ പാലിക്കാൻ കഴിയ ും 
• പങ്കെട ക്കാൻ കഴിയ ും 

C. Teaching Learning Materials Needed 

• Objects  

D. Task Analysis Teacher’s Activity Learner’s Activity 
ഒദ്ദേ ആകൃതി ങ്കപാേ ത്തും 

(Same shape matching) 
ശ്തിദ്ദകാണാകൃതി സാമയും കാണിച്ചു േണ്ട ും ഒന്ന് തങ്കന്നയാ 
ങ്കണന്ന് ക ട്ടികങ്ക  പഠിപ്പിക്ക ന്ന . 

 
 

നിർദ്ദദ്ശാന സേ ണും 
ശ്പവർത്തിക്ക ന്നതിന  
ക ട്ടികൾക്ക് അവസേും 

നൽക ക 
 

 
േണ്ട് ദ്ദചായ് സ് സാമയും 
കാണൽ (Two choice 

matching) 

അധ്യാപികയ ങ്കട കയ്യില ള്ള ശ്തിദ്ദകാണാകൃതിയില ള്ള 
ഫ്ലാഷ് കാർഡ കൾ 2 ദ്ദചായ് സ ക ുമായി ബന്ധിപ്പിച്ച 
സാമയും കാണിച്ചു പേിശീലനും നൽക കയ ും അത് ആവർ 
ത്തിക്കാൻ ക ട്ടികൾക്ക് നിർദ്ദദ്ശും നൽക കയ ും ങ്കചയ്യു 
ന്ന . 
 



 
മൂന്ന് ദ്ദചായ്സ് സാമയും 
കാണൽ (Three choice 

matching) 

അധ്യാപികയ ങ്കട കയ്യില ള്ള ശ്തിദ്ദകാണാകൃതിയില ള്ള 
ഫ്ലാഷ് കാർഡ കൾ 3 ദ്ദചായ് സ ക ുമായി ബന്ധിപ്പിച്ച 
സാമയും കാണിച്ചു പേിശീലനും നൽക കയ ും അത് ആവർ 
ത്തിക്കാൻ ക ട്ടികൾക്ക് നിർദ്ദദ്ശും നൽക കയ ും ങ്കചയ്യു 
ന്ന  

 
 
 
 
 
 
 
 
 

നിർദ്ദദ്ശാന സേ ണും 
ശ്പവർത്തിക്ക ന്നതിന  
ക ട്ടികൾക്ക് അവസേും 

നൽക ക 
 
 
 
 
 
 
 

 
മൾട്ടിപ്പിൾ ദ്ദചായ്സ് 

സാമയും കാണൽ (Multiple 
choice matching) 

അധ്യാപികയ ങ്കട കയ്യില ള്ള ശ്തിദ്ദകാണാകൃതിയില ള്ള 
അടങ്ങിയ ഫ്ലാഷ് കാർഡ കൾ മൾട്ടിപ്പിൾ ദ്ദചായ് സ  
ക ുമായി ബന്ധിപ്പിച്ച സാമയും കാണിച്ചു പേിശീലനും 
നൽക കയ ും അത് ആവർത്തിക്കാൻ ക ട്ടികൾക്ക് 
നിർദ്ദദ്ശും നൽക കയ ും ങ്കചയ്യുന്ന  

േണ്ട് ദ്ദചായ്സ് 
തിേിച്ചറിയൽ (Two choice 

identification) 

നൽകിയിേിക്ക ന്ന േണ്ട് ദ്ദചായ് സ ക ിൽ നിന്ന് പഠിപ്പിച്ച 
ശ്തിദ്ദകാണാകൃതിയില ള്ള തിേങ്കെട ക്കാൻ ക ട്ടിക 
ൾക്ക് പേിശീലനവ ും നിർദ്ദദ്ശവ ും നൽക ക 

മൂന്ന  ദ്ദചായ്സ് 
തിേിച്ചറിയൽ (Three 
choice identification) 

നൽകിയിേിക്ക ന്ന മൂന്ന  ദ്ദചായ് സ ക ിൽ നിന്ന് ശ്തിദ്ദകാ 
ണാകൃതി തിേങ്കെട ക്കാൻ ക ട്ടികൾക്ക് പേിശീലനവ ും 
നിർദ്ദദ്ശവ ും നൽക ക 

മൾട്ടിപ്പിൾ ദ്ദചായ്സ് 
തിേിച്ചറിയൽ (Multiple 
choice Identification) 

നൽകിയിേിക്ക ന്ന മൾട്ടിപ്പിൾ ദ്ദചായ് സ ക ിൽ നിന്ന് 
ശ്തിദ്ദകാണാകൃതി തിേങ്കെട ക്കാൻ ക ട്ടികൾക്ക് 
പേിശീലനവ ും നിർദ്ദദ്ശവ ും നൽക ക 

 
ങ്കപാത വൽക്കേണും 

(Generalization) 

പദ്നും ദ്ിന ജീവിതത്തിൽ ആകൃതി തിേിച്ചറിയ ന്നതിന  
പേിശീലനും നൽക കയ ും, അത് ആവർത്തിക്കാൻ 
ക ട്ടിക്ക് അവസേും നൽക കയ ും ങ്കചയ്യുക. 

 

 

 

TASK ANALYSIS FOR ROTE COUNTING 

A: Basic Details 

Name of the Teacher :Aiswarya M. 

Class                             : Primary 

Age Group                    : 14-16 

Number of students    : 16 

Domain                        : Functional Arithmetic 
Subdomain                   : Numeric 

Sub skill                        :Rote Counting 

Prompts                         :Physical prompt & Verbal Prompt  

Rewards                        :  Social Reward 

 

B. Current Level of Functioning  
• കാണാൻ കഴിയ ും 
• നിർദ്ദേശങ്ങൾ പാലിക്കാൻ കഴിയ ും 
• പങ്കെട ക്കാൻ കഴിയ ും 

 

C. Teaching Learning Materials Needed 

• Oral presentation  

 

D. Task Analysis Teacher’s Activity Learner’s Activity 
അദ്ധ്യാപിക 

വാങ്കമാഴിയായി എണ്ണുന്ന  
(Oral presentation by 

teacher) 
 

അദ്ധ്യാപിക എല്ലാവേ്ക്ക ും ദ്ദകൾക്കാവ ന്ന 
ശബ്ദ്ത്തിൽ എണ്ണുക. ക ട്ടികദ്ദ ാട് ആവർ 
ത്തിക്കാൻ ആവശയങ്കപ്പട ക. 

 
നിർദ്ദദ്ശാന സേ ണും 
ശ്പവർത്തിക്ക ന്നതിന  

ക ട്ടികൾക്ക് അവസേും നൽക ക 
 



 390 Impact of Functional Academic Remedial Package 

വിദ്യാർത്ഥികൾ 
ആവർത്തിക്ക ന്ന  (Oral 
repetition by students) 

എല്ലാ വിദ്യാർത്ഥികൾക്ക ും അവസേും നൽക  
ക. 

 
 
 

നിർദ്ദദ്ശാന സേ ണും 
ശ്പവർത്തിക്ക ന്നതിന  

ക ട്ടികൾക്ക് അവസേും നൽക ക 

 
വിദ്യാർത്ഥി വാങ്കമാഴിയായി 

എണ്ണുന്ന  (Oral 
presentation by student) 

ഒേ  വിദ്യാർത്ഥിങ്കയ മ ന്നിദ്ദലക്ക് വി ിച് ഓദ്ദോ 
അക്കവ ും എണ്ണാൻ ആവശയങ്കപ്പട ക. ആവശയ 
ത്തിന് ങ്കവർബൽ ദ്ദശ്പാുംപ്റുകൾ അദ്ധ്യാപിക 
നൽക ക. മറു ക ട്ടികദ്ദ ാട് ഇത് ആവർത്തി 
ക്കാൻ ആവശയങ്കപ്പട ക. 

എല്ലാവേ ും ദ്ദചർന്ന് 
എണ്ണുന്ന  (Group recitation 

of letters). 

അധ്യാപികയ ും വിദ്യാർത്ഥിക ുും ഒന്ന് ദ്ദചർന്ന് 
എണ്ണുക 

 

 

TASK ANALYSIS FOR MEANINGFUL COUNTING 

A: Basic Details 

Name of the Teacher :Aiswarya M. 

Class                             : Primary 
Age Group                    : 14-16 

Number of students    : 16 

Domain                        : Functional Arithmetic 

Subdomain                   : Numeric 

Sub skill                        :Meaningful Counting 
Prompts                         :Physical prompt & Verbal Prompt 

Rewards                        :  Social Reward 

 

B. Current Level of Functioning  
• കാണാൻ കഴിയ ും 
• നിർദ്ദേശങ്ങൾ പാലിക്കാൻ കഴിയ ും 
• പങ്കെട ക്കാൻ കഴിയ ും 

 

C. Teaching Learning Materials Needed 

• Materials 

 

D. Task Analysis Teacher’s Activity Learner’s Activity 
 

എണ്ണുന്നതിനായി 
വസ്ത ക്ക ുങ്കട ശ്പദ്ർശനും 
(Visual representation of 

objects) 

എണ്ണുന്നതിനായ ള്ള വസ്ത ക്കൾ ശ്പദ്ർശിപ്പിക്ക ക. 
ഓദ്ദോ വസ്ത വ ും എണ്ണി എട ക്ക ക. േണ്ട  വസ്ത  
ക്കൾ ഒന്ന്, േണ്ട് എന്നീ േീതിയിൽ എണ്ണിഎട ത്ത 
തിന  ദ്ദശഷും വിദ്യാർത്ഥികൾക്ക ും അവസേും നൽ 
ക ക. 

 
 
 
 
 
 
 

നിർദ്ദദ്ശാന സേ ണും 
ശ്പവർത്തിക്ക ന്നതിന  
ക ട്ടികൾക്ക് അവസേും 

നൽക ക 

വസ്ത ക്ക ുും അക്കവ ും 
തമ്മില ള്ള സാമയും കാണൽ 

(Object with number 
matching) 

2 എന്ന അക്കത്തിന് അന സൃതമായി വസ്ത ക്കങ്ക  
എണ്ണി എട ക്ക ന്നതിന ള്ള പേിശീലനും നൽക ക.  
ക ട്ടികദ്ദ ാട് ആവർത്തിക്ക വാൻ പറയ ക. 

ഒദ്ദേ എണ്ണത്തില ള്ള 
വസ്ത ക്ക ുങ്കട സാമയും 

കാണൽ (Object with object 
matching) 

ഒേ  കൂട്ടും വസ്ത ക്ക ിൽ നിന്ന് േണ്ട്  വസ്ത ക്കങ്ക  
എണ്ണി എട ക്കാന ള്ള പേീശിലനും നൽക ക.  ക ട്ടിക 
ദ്ദ ാട് ആവർത്തിക്ക വാൻ പറയ ക. 

ശ്ഗൂപ്പ് കൗണ്ടിുംഗ് (Group 
counting of numbers) 

അധ്യാപികയ ും വിദ്യാർത്ഥിക ുും ഒന്ന് ദ്ദചർന്ന് എണ്ണു 
ക 

 

 



TASK ANALYSIS FOR NUMBER SYMBOL IDENTIFICATION 

A: Basic Details 

Name of the Teacher :Aiswarya M. 
Class                             : Primary 

Age Group                    : 14-16 

Number of students    : 16 

Domain                        : Functional Arithmetic 

Subdomain                   : Numeric 
Sub skill                        :Number Symbol Identification 

Prompts                         :Physical prompt & Verbal Prompt  

Rewards                        :  Social Reward 

 

B. Current Level of Functioning  
• കാണാൻ കഴിയ ും 
• നിർദ്ദേശങ്ങൾ പാലിക്കാൻ കഴിയ ും 
• പങ്കെട ക്കാൻ കഴിയ ും 

 

C. Teaching Learning Materials Needed 
• ഫ്ലാഷ് കാർഡ കൾ 

 

D. Task Analysis Teacher’s Activity Learner’s Activity 
ഒദ്ദേ ദ്ദചായ് സ് സാമയും കാണൽ 

(Same number matching) 
2 എന്ന അക്കും സാമയും കാണിച്ചു േണ്ട ും ഒന്ന് തങ്കന്നയാ 
ങ്കണന്ന് ക ട്ടികങ്ക  പഠിപ്പിക്ക ന്ന . 

 
 
 
 
 
 
 
 
 
 
 
നിർദ്ദദ്ശാന സേ ണും 
ശ്പവർത്തിക്ക ന്നതിന  
ക ട്ടികൾക്ക് അവസേും 

നൽക ക. 
 
 
 
 
 
 

 

 
േണ്ട് ദ്ദചായ് സ് സാമയും കാണൽ 

(Two choice matching) 

അധ്യാപികയ ങ്കട കയ്യില ള്ള 2 എന്ന അക്കും ഫ്ലാഷ് കാർ 
ഡ കൾ 2 ദ്ദചായ് സ ക ുമായി ബന്ധിപ്പിച്ച സാമയും കാണി 
ച്ചു പേിശീലനും നൽക കയ ും അത് ആവർത്തിക്കാൻ 
ക ട്ടികൾക്ക് നിർദ്ദദ്ശും നൽക കയ ും ങ്കചയ്യുന്ന . 

 
മൂന്ന് ദ്ദചായ്സ് സാമയും കാണൽ 

(Three choice matching) 

അധ്യാപികയ ങ്കട കയ്യില ള്ള 2 എന്ന അക്കും ഫ്ലാഷ് കാർ 
ഡ കൾ 3 ദ്ദചായ് സ ക ുമായി ബന്ധിപ്പിച്ച സാമയും കാണി 
ച്ചു പേിശീലനും നൽക കയ ും അത് ആവർത്തിക്കാൻ 
ക ട്ടികൾക്ക് നിർദ്ദദ്ശും നൽക കയ ും ങ്കചയ്യുന്ന  

 
മൾട്ടിപ്പിൾ ദ്ദചായ്സ് സാമയും 
കാണൽ (Multiple choice 

matching) 

അധ്യാപികയ ങ്കട കയ്യില ള്ള 2 എന്ന അക്കും അടങ്ങിയ 
ഫ്ലാഷ് കാർഡ കൾ മൾട്ടിപ്പിൾ ദ്ദചായ് സ ക ുമായി 
ബന്ധിപ്പിച്ച സാമയും കാണിച്ചു പേിശീലനും നൽക കയ ും 
അത് ആവർത്തിക്കാൻ ക ട്ടികൾക്ക് നിർദ്ദദ്ശും നൽക  
കയ ും ങ്കചയ്യുന്ന  

േണ്ട് ദ്ദചായ്സ് തിേിച്ചറിയൽ 
(Two choice identification) 

നൽകിയിേിക്ക ന്ന േണ്ട് ദ്ദചായ് സ ക ിൽ നിന്ന് പഠിപ്പിച്ച 
2 എന്ന അക്കും തിേങ്കെട ക്കാൻ ക ട്ടികൾക്ക് പേിശീല 
നവ ും നിർദ്ദദ്ശവ ും നൽക ക 

മൂന്ന  ദ്ദചായ്സ് തിേിച്ചറിയൽ 
(Three choice identification) 

നൽകിയിേിക്ക ന്ന മൂന്ന  ദ്ദചായ് സ ക ിൽ നിന്ന് 2 
എന്ന അക്കും ദ്ദകാണാകൃതി തിേങ്കെട ക്കാൻ ക ട്ടിക 
ൾക്ക് പേിശീലനവ ും നിർദ്ദദ്ശവ ും നൽക ക 

മൾട്ടിപ്പിൾ ദ്ദചായ്സ് 
തിേിച്ചറിയൽ (Multiple choice 

Identification) 

നൽകിയിേിക്ക ന്ന മൾട്ടിപ്പിൾ ദ്ദചായ് സ ക ിൽ നിന്ന് 2 
എന്ന അക്കും തിേങ്കെട ക്കാൻ ക ട്ടികൾക്ക് പേിശീല 
നവ ും നിർദ്ദദ്ശവ ും നൽക ക 

ങ്കപാത വൽക്കേണും 
(Generalization) 

പദ്നും ദ്ിന ജീവിതത്തിൽ അക്കും തിേിച്ചറിയ ന്നതിന  
പേിശീലനും നൽക കയ ും, അത് ആവർത്തിക്കാൻ 
ക ട്ടിക്ക് അവസേും നൽക കയ ും ങ്കചയ്യുക. 
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TASK ANALYSIS FOR ADDITION 

A: Basic Details 

Name of the Teacher :Aiswarya M. 
Class                             : Primary 

Age Group                    : 14-16 

Number of students    : 16 

Domain                        : Functional Arithmetic 

Subdomain                   : Calculation 
Sub skill                        :Addition 

Prompts                         :Physical prompt & Verbal Prompt 

Rewards                        :  Social Reward 

 

B. Current Level of Functioning  
• കാണാൻ കഴിയ ും 
• നിർദ്ദേശങ്ങൾ പാലിക്കാൻ കഴിയ ും 
• പങ്കെട ക്കാൻ കഴിയ ും 

 

C. Teaching Learning Materials Needed 

• Materials 
 

D. Task Analysis Teacher’s Activity Learner’s Activity 
+ എന്ന ചിഹ്നത്തിങ്കെ ഉപദ്ദയാഗും 

(Identify the symbol ‘+’ as the 
symbol to add/ join two figures.) 

+ എന്ന ചിഹ്നത്തിങ്കെ ഉപദ്ദയാഗും ക ട്ടികൾ 
ക്ക് മനസ്സിലാക്കി ങ്കകാട ക്ക ന്ന  

 
 
 
 
 

നിർദ്ദദ്ശാന സേ ണും 
ശ്പവർത്തിക്ക ന്നതിന  
ക ട്ടികൾക്ക് അവസേും 

നൽക ക 

കൂട്ടുക എന്നതിങ്കെ ആശയും 
(Connect each number with the 

symbol ‘+’ and transfer the idea to 
add both of them) 

കൂട്ടുക എന്നതിങ്കെ ആശയും ക ട്ടികൾക്ക് 
മനസ്സിലാക്കി ങ്കകാട ക്ക ന്ന  

ടാലി മാർക്ക് ശ്പവർത്തനും (Circle 
each number and put tally mark or 

slash mark according to each 
number) 

ഒേ  ടാലി മാർക്കിദ്ദനാട് മങ്കറാന്ന് കൂട്ടിയാൽ 
േണ്ട് ആവ ും എന്ന് ടാലി മാർക്കിങ്കെ സഹായ 
ദ്ദത്താങ്കട ടീച്ചർ പഠിപ്പിക്ക ന്ന  

സെലനും (Count all tally marks and 
write) 

എല്ലാവേ ും ഒന്നിച്ചു എണ്ണുന്ന . 

 

 

 

 

 

 

 

 

 

 

 

 

 



TASK ANALYSIS FOR SUBTRACTION 

A: Basic Details 

Name of the Teacher :Aiswarya M. 
Class                             : Primary 

Age Group                    : 14-16 

Number of students    : 16                         :  

Domain                        : Functional Arithmetic 

Subdomain                   : Calculation 
Sub skill                        :Subtraction 

Prompts                         :Physical prompt & Verbal Prompt 

Rewards                        :  Social Reward 

 

B. Current Level of Functioning  
• കാണാൻ കഴിയ ും 
• നിർദ്ദേശങ്ങൾ പാലിക്കാൻ കഴിയ ും 
• പങ്കെട ക്കാൻ കഴിയ ും 

 

C. Teaching Learning Materials Needed 

• Materials 
 

D. Task Analysis Teacher’s Activity Learner’s Activity 
‘-‘എന്ന ചിഹ്നത്തിങ്കെ ഉപദ്ദയാഗും 

(Identify the symbol ‘-’ as the 
symbol to add/ join two figures.) 

‘-‘എന്ന ചിഹ്നത്തിങ്കെ ഉപദ്ദയാഗും ക ട്ടികൾക്ക് 
മനസ്സിലാക്കി ങ്കകാട ക്ക ന്ന  

 

 

 

നിർദ്ദദ്ശാന സേ ണും 
ശ്പവർത്തിക്ക ന്നതിന  
ക ട്ടികൾക്ക് അവസേും 

നൽക ക 

ക റയ്ക്ക ക എന്നതിങ്കെ 
ആശയും – (Connect each number 
with the symbol ‘-’ and transfer 

the idea to subtract both of them) 

ക റയ്ക്ക ക എന്നതിങ്കെ ആശയും ക ട്ടികൾക്ക് 
മനസ്സിലാക്കി ങ്കകാട ക്ക ന്ന  

ടാലി മാർക്ക് ശ്പവർത്തനും 
(Subtraction using object) 

2 ടാലി മാർക്ക ക ിൽ നിന്ന ും ഒന്ന് ക റച്ചാൽ 
ബാക്കി ഒന്ന് ആങ്കണന്ന ആശയും ക ട്ടികൾക്ക് 
പറെ  ങ്കകാട ക്ക ന്ന  

വയവകലനും (Count all tally marks 
and write) 

അധ്യാപികയ ും ക ട്ടിക ുും ഒന്നിച്ചു വയവകലനും 
ങ്കചയ്യുന്ന  
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CONVENTIONAL METHOD OF TEACHING FOR 
INTELLECTUALLY DIFFERENT  

CMT – ID (English) 

 

 

 

Task Analysis for Enhancing Functional Reading Performance  

based on Conventional Method of Teaching for Intellectually Different 

Task Analysis for Enhancing Functional Writing Performance  

based on Conventional Method of Teaching for Intellectually Different 

Task Analysis for Enhancing Functional Arithmetic Performance  

based on Conventional Method of Teaching for Intellectually Different 
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Appendix J 4 

DEPARTMENT OF EDUCATION  
UNIVERSITY OF CALICUT 

TASK ANALYSES FOR ENHANCING FUNCTIONAL 
READING PERFORMANCE BASED ON CONVENTIONAL 

METHOD OF TEACHING FOR INTELLECTUALLY 
DIFFERENT 

  

Dr. A. Hameed             Aiswarya M. 
Professor      Senior Research Fellow 
Department of Education   Department of Education 

 

TASK ANALYSIS FOR COLOUR IDENTIFICATION 

A: Basic Details 

Name of the Teacher : Aiswarya M. 
Class                             : Primary 
Age Group                    : 14-16 
Number of students    : 16 
Domain                        : Functional Reading 
Subdomain                   : Pre Reading 
Sub skill                        : Colour Identification 
Prompts                         : Physical prompt & Verbal Prompt 
Rewards                        :  Social Reward 
 

B. Current Level of Functioning  

• Able to see 

• Able to follow instructions 
• Able to attend  

C. Teaching Learning Materials Needed 

• Flash cards, Ribbons, Balloons 
 

D. Task 
Analysis 

Teacher’s Activity Learner’s 
Activity 

 
 

Same colour 
matching 

Teacher shows two flash cards with same red colour and 
say that the colour is red. Teacher asks students to 
repeat the same. Teacher allows students to touch each 
flashcard and say that its colour is red. 

Students listen 
and repeat the 

same. 

 
 

Two choice 
matching 

Teachers shows a red coloured flashcard and two 
choices were presented in front of students. Choices 
were one red flash card and one with another colour 
which is so dissimilar to red. Teacher shows how to 
match red colour with the red coloured flash card among 
the two choices. 

 
 
 

Allow students to 
follow the 

instructions. 
 
 
 
 
 

Three choice 
matching 

Teachers shows a red coloured flashcard and three 
choices were presented in front of students. Choices 
were one red flash card and two with another colour 
which is so dissimilar to red. Teacher shows how to 
match red colour with the red coloured flash card among 
the three choices. 
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Multiple choice 
matching 

Teachers shows a red coloured flashcard and three or 
more choices were presented in front of students. 
Choices were one red flash card and multiple choices 
with another colour which is so dissimilar to red. 
Teacher shows how to match red colour with the red 
coloured flash card among the multiple choices.  

 
 
 
 
 
 
 
 

Allow students to 
follow the 

instructions. 

Two choice 
identification 

 Two choices were presented in front of students by the 
teacher. Choices were one red flash card and one with 
another colour which is so dissimilar to red. Teacher 
show how to identify / select red coloured flash card 
from three choices provided.    

Three choice 
identification 

Three choices were presented in front of students by the 
teacher. Choices were one red flash card and another 
three colours which are so dissimilar to red. Teacher 
show how to identify / select red coloured flash card 
from three choices provided.    

Multiple choice 
Identification 

Three choices were presented in front of students by the 
teacher. Choices were one red flash card and another 
three colours which are so dissimilar to red. Teacher 
show how to identify / select red coloured flash card 
from three choices provided.    

Generalization Teachers shows different objects in different colours and 
allow student to select red coloured objects.  

 

 

TASK ANALYSIS FOR COMMON OBJECT IDENTIFICATION 

A: Basic Details 
Name of the Teacher : Aiswarya M. 
Class                             : Primary 
Age Group                    : 14-16 
Number of students    : 16 
Domain                        : Functional Reading 
Subdomain                   : Pre Reading 
Sub skill                        : Common Object Identification 
Prompts                         : Physical prompt & Verbal Prompt 
Rewards                        :  Social Reward 

B. Current Level of Functioning  

• Able to see 
• Able to follow instructions 

• Able to attend  
 

C. Teaching Learning Materials Needed 

• Flash cards, Ribbons, Balloons 
D. Task 
Analysis 

Teacher’s Activity Learner’s Activity 

 
Same object 

matching 

Teacher shows two bananas and say these are bananas. 
Teacher asks students to repeat the same. Teacher 
allows students to touch each banana and say its name.  

 
 
 

Allow students to 
act according to 
the instructions 

 
 

 
Two choice 
matching 

Teachers shows a banana and two more choices (one 
banana and an apple) were presented in front of 
students. Teacher shows how to match banana with 
another banana from the two choices presented.  
 



 
Three choice 

matching 

Teachers shows a banana and three choices (one 
banana, an apple and grapes) were presented in front 
of students. Teacher show how to match banana with 
another banana from the three choices presented. 

 
 
 
 
 
 
 
 
 
 
Allow students to 
act according to 
the instructions 

 
Multiple choice 

matching 

Teachers shows a banana and multiple choices (one 
banana, an apple, grapes and mango) were presented 
in front of students. Teacher shows how to match 
banana with another banana from the multiple choices 
presented. 

 
Two choice 

identification 

Two choices were presented in front of students by the 
teacher. Choices were a banana and an apple. Teacher 
shows how to identify / select banana from two choices 
provided.    

 
Three choice 
identification 

Three choices were presented in front of students by 
the teacher. Choices were a banana, an apple and a 
pineapple. Teacher shows how to identify / select 
banana from three choices provided. 

Multiple choice 
Identification 

Multiple choices were presented in front of students by 
the teacher. Choices were a banana, an apple and a 
pineapple, and grapes. Teacher show how to identify / 
select banana from three choices provided. 

Generalization Teachers shows different fruits and allow student to 
select banana from that group of fruits.   

 

 
 

TASK ANALYSIS FOR LEFT AND RIGHT IDENTIFICATION 
 

A: Basic Details 
Name of the Teacher : Aiswarya M. 
Class                             : Primary 
Age Group                    : 14-16 
Number of students    : 16 
Domain                        : Functional Reading 
Subdomain                   : Pre Reading 
Sub skill                        : Left And Right Identification 
Prompts                         : Physical prompt & Verbal Prompt 
Rewards                        :  Social Reward 
 

B. Current Level Of Functioning  

• Able to see 
• Able to follow instructions 

• Able to attend  
 

C. Teaching Learning Materials Needed 

• Flash cards, Ribbons, Balloons 
 

D. Task Analysis Teacher’s Activity Learner’s 
Activity 

 
Same direction 

matching 

Teacher shows flash cards with arrow mark to the 
left side held in the left hand. Teacher says the 
concept ‘This is left’ and allow students to repeat the 
same.  
 

Students listen to 
the instruction 
and repeat the 

same. 
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Two choice 
matching 

Teachers shows a flash card with arrow mark pointed 
to left side and two choices (left pointed and right 
pointed flash cards) were presented in front of 
students. Teacher shows how to match left pointed 
flashcard with the similar one from the two choices 
presented.  

 
 
 
 
 
 
 
 

Allow students to 
act according to 
the instructions. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Allow students to 
act according to 
the instructions 

 
 

Three choice 
matching 

Teachers shows a flash card with arrow mark pointed 
to left side and three choices (left pointed, right 
pointed and up pointed flash cards) were presented 
in front of students. Teacher shows how to match left 
pointed flashcard with the similar one from the three 
choices presented 

 
 

Multiple choice 
matching 

Teachers shows a flash card with arrow mark pointed 
to left side and three choices (left pointed, right 
pointed, up pointed and down pointed flash cards) 
were presented in front of students. Teacher shows 
how to match left pointed flashcard with the similar 
one from the three choices presented.  

 
Two choice 

identification 

 Two choices were presented in front of students by 
the teacher. Choices were left pointed and right 
pointed flash cards. Teacher show how to identify / 
select left pointed flash cards from two choices 
provided.    

 
Three choice 
identification 

Three choices were presented in front of students by 
the teacher. Choices were left pointed, right pointed 
and up pointed flash cards. Teacher show how to 
identify / select left pointed flash cards from two 
choices provided.    

 
 

Multiple choice 
Identification 

Multiple choices were presented in front of students 
by the teacher. Choices were left pointed, right 
pointed up pointed and down pointed flash cards. 
Teacher show how to identify / select left pointed 
flash cards from two choices provided.    

Generalization Teachers shows different directions and   student to 
identify left pointed direction presented by the 
teacher. 

 

TASK ANALYSIS FOR MATCHING 

A: Basic Details 

Name of the Teacher : Aiswarya M. 
Class                             : Primary 
Age Group                    : 14-16 
Number of students    : 16 
Domain                        : Functional Reading 
Subdomain                   : Pre Reading 
Sub skill                        : Matching 
Prompts                         : Physical prompt & Verbal Prompt 
Rewards                        :  Social Reward 
 

B. Current Level of Functioning  

• Able to see 

• Able to follow instructions 

• Able to attend  



C. Teaching Learning Materials Needed 

• Flash cards 

 

D. Task Analysis Teacher’s Activity Learner’s Activity 
Same letter 

matching 

Teacher shows two flash cards with same 

object/letter/drawing and say both cards are 

same.  

 

 

 

 

Allow students to 

act according to 

the instructions 

Two choice 

matching 

Teachers shows flash cards and two choices were 

presented in front of students and shows how to 

match one another.  

Three choice 

matching 

Three choices were presented and teacher show 

how to match the most appropriate ones from 

three choices. 

Multiple choice 

matching 

Multiple choices were presented and teacher 

show how to match the most appropriate ones 

from multiple choices. 

 

TASK ANALYSIS FOR ROTE RECITATION OF MALAYALAM LETTERS 

A: Basic Details 
Name of the Teacher : Aiswarya M. 
Class                             : Primary 
Age Group                    : 14-16 
Number of students    : 16 
Domain                        : Functional Reading 
Subdomain                   : Letter Reading 
Sub skill                        : Rote recitation of Malayalam letters 
Prompts                         : Physical prompt & Verbal Prompt 
Rewards                        :  Social Reward 
 

B. Current Level of Functioning  

• Able to follow instructions 
• Able to attend  

• Able to recite 
 

C. Teaching Learning Materials Needed 

• Oral presentation  
 

D. Task Analysis Teacher’s Activity Learner’s Activity 
Oral presentation 

by teacher 
Teacher presents letters orally to students. Students listen and 

repeat the same. 
 

Oral repetition by 
students 

Teacher allow students to repeat the letters 
orally presented by the teacher. Teacher provide 
opportunities to have repeated practice.  

 
 
 

Allow students to 
follow the 

instructions. 

Oral presentation 
by students 

Teacher select one student and ask him/her to 
orally present the alphabet in front of others and 
ask others to repeat. 

Group recitation 
of letters 

Teacher and students together recite the letters. 
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TASK ANALYSIS FOR SINGLE LETTER READING/IDENTIFICATION 

A: Basic Details 
Name of the Teacher : Aiswarya M. 
Class                             : Primary 
Age Group                    : 14-16 
Number of students    : 16 
Domain                        : Functional Reading 
Subdomain                   : Letter Reading 
Sub skill                        : Single letter reading 
Prompts                         : Physical prompt & Verbal Prompt 
Rewards                        :  Social Reward 
 

B. Current Level of Functioning  

• Able to see 
• Able to follow instructions 

• Able to attend  
C. Teaching Learning Materials Needed 

• Flash cards 
D. Task 
Analysis 

Teacher’s Activity Learner’s 
Activity 

Same letter 
matching 

Teacher shows two flash cards with same letter and say 
the name of the letter. Teacher ask students to repeat 
the same.  

Students listen 
and repeat the 

same. 
Two choice 
matching 

Teacher shows a single letter to be learned and two 
choices were presented in front of students. Teacher 
show how to match the letter with the flash card having 
same letter from two choices.  

 
 
 
 
 
 
 
 
 
 

Allow students 
to follow the 
instructions. 

Three choice 
matching 

Teacher shows a single letter to be learned and three 
choices were presented in front of students. Teacher 
shows how to match the letter with the flash card 
having same letter from three choices. 

Multiple choice 
matching 

Teacher shows a single letter to be learned and 
multiple choices were presented in front of students. 
Teacher shows how to match the letter with the flash 
card having same letter from multiple choices. 

Two choice 
identification 

Two choices were presented in front of students by the 
teacher. Teacher show how to identify / select a 
particular flash card with single letter to be taught from 
two choices provided.    

Three choice 
identification 

Three choices were presented in front of students by 
the teacher. Teacher shows how to identify / select a 
particular flash card with single letter to be taught from 
three choices provided.    

Multiple choice 
Identification 

Three choices were presented in front of students by 
the teacher. Teacher shows how to identify / select a 
particular flash card with single letter to be taught from 
multiple choices provided.    

Generalization Teachers shows different letters and allow students to 
select the particular letter to be taught.   

Allow students 
to select red 
coloured object. 

 

 

 



TASK ANALYSIS FOR TWO LETTER WORD READING/ IDENTIFICATION 

A: Basic Details 
Name of the Teacher : Aiswarya M. 
Class                             : Primary 
Age Group                    : 14-16 
Number of students    : 16 
Domain                        : Functional Reading 
Subdomain                   : Letter Reading 
Sub skill                        : Two letter word reading 
Prompts                         : Physical prompt & Verbal Prompt 
Rewards                        :  Social Reward 

B. CURRENT LEVEL OF FUNCTIONING  

• Able to see 

• Able to follow instructions 

• Able to attend  

C. TEACHING LEARNING MATERIALS NEEDED 

• Flash cards 

D. Task 
Analysis 

Teacher’s Activity Learner’s 
Activity 

Same word 

matching 

Teacher shows two flash cards with same two letter 

word and pronounce it touching on each letter. Teacher 

asks students to repeat the same.  

Students listen 

and repeat the 

same. 

Two choice 

matching 

Teacher shows the two-letter word to be learned and 

two choices were presented in front of students. 

Teacher shows how to match the word with the flash 

card having same letter from two choices.  

 

 

 

 

 

 

 

 

 

 

Allow students to 

follow the 

instructions 

Three choice 

matching 

Teacher shows the two-letter word to be learned and 

three choices were presented in front of students. 

Teacher shows how to match the word with the flash 

card having same letter from the three choices. 

Multiple choice 

matching 

Teacher shows the two-letter word to be learned and 

multiple choices were presented in front of students. 

Teacher shows how to match the word with the flash 

card having same letter from the three choices. 

Two choice 

identification 

 Two choices were presented in front of students by the 

teacher. Teacher shows how to identify / select a 

particular flash card with two letter word to be taught 

from two choices provided.    

Three choice 

identification 

Three choices were presented in front of students by 

the teacher. Teacher shows how to identify / select a 

particular flash card with two letter word to be taught 

from three choices provided.    

Multiple choice 

Identification 

Multiple choices were presented in front of students by 

the teacher. Teacher shows how to identify / select a 

particular flash card with two letter word to be taught 

from multiple choices provided.    

Generalization Teachers shows different two letter words and allow 

student to select the particular two letter word taught.   
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TASK ANALYSIS FOR SYMBOL ASSOCIATED TWO LETTER WORD READING/ 
IDENTIFICATION 

A: Basic Details 

Name of the Teacher : Aiswarya M. 
Class                             : Primary 
Age Group                    : 14-16 
Domain                        : Functional Reading 
Subdomain                   : Word Reading 
Sub skill                        : Symbol associated two letter word   reading 
Prompts                         : Physical prompt & Verbal Prompt 
Rewards                        :  Social Reward 

B. CURRENT LEVEL OF FUNCTIONING  

• Able to see 

• Able to follow instructions 

• Able to attend 

C. TEACHING LEARNING MATERIALS NEEDED 

• Flash cards 

D. Task 
Analysis 

Teacher’s Activity Learner’s 
Activity 

 

Same word 

matching 

Teacher shows two flash cards with same two letter word 

with symbol and pronounce it touching on each letter. 

Teacher asks students to repeat the same.  

Students listen 

and repeat the 

same. 

 

Two choice 

matching 

Teacher shows the two-letter word with symbol to be 

learned and two choices were presented in front of 

students. Teacher shows how to match the word with the 

flash card having same word from two choices.  

 

 

 

 

 

 

 

 

 

 

 

Allow students 

to follow the 

instructions. 

 

 

 

 

Three choice 

matching 

Teacher shows the two-letter word with symbol to be 

learned and three choices were presented in front of 

students. Teacher shows how to match the word with the 

flash card having same word from the three choices. 

 

 

Multiple choice 

matching 

Teacher shows the two-letter word with symbol to be 

learned and multiple choices were presented in front of 

students. Teacher shows how to match the word with the 

flash card having same word from the three choices. 

 

Two choice 

identification 

 Two choices were presented in front of students by the 

teacher. Teacher shows how to identify / select a 

particular flash card with two letter word with symbol to 

be taught from two choices provided.    

 

Three choice 

identification 

Three choices were presented in front of students by the 

teacher. Teacher shows how to identify / select a 

particular flash card with two letter word with symbol to 

be taught from three choices provided.    

Multiple choice 

Identification 

Multiple choices were presented in front of students by 

the teacher. Teacher shows how to identify / select a 

particular flash card with two letter word with symbol to 

be taught from multiple choices provided.    

Generalization Teachers shows different two letter words and allows 

student to select the particular word taught.   



TASK ANALYSIS FOR SYMBOL ASSOCIATED MULTI LETTER WORD 
READING/IDENTIFICATION 

A: Basic Details 

Name of the Teacher : Aiswarya M. 
Class                             : Primary 
Age Group                    : 14-16 
Number of students    : 16 
Domain                        : Functional Reading 
Subdomain                   : Word Reading 
Sub skill                        : Symbol associated Multi letter word   reading 
Prompts                         : Physical prompt & Verbal Prompt 
Rewards                        :  Social Reward 

B. Current Level Of Functioning  

• Able to see 

• Able to follow instructions 

• Able to attend  

 

C. Teaching Learning Materials Needed 

• Flash cards 

D. Task Analysis Teacher’s Activity Learner’s 
Activity 

 

Same word 

matching 

Teacher shows two flash cards with same multi 

letter word with symbol and pronounce it touching 

on each letter. Teacher asks students to repeat the 

same.  

Students listen 

and repeat the 

same. 

 

Two choice 

matching 

Teacher shows the multi letter word with symbol to 

be learned and two choices were presented in front 

of students. Teacher shows how to match the word 

with the flash card having same word from two 

choices.  

 

 

 

Allow students 

to follow the 

instructions.  

 

Three choice 

matching 

Teacher shows the multi letter word with symbol to 

be learned and three choices were presented in 

front of students. Teacher shows how to match the 

word with the flash card having same word from the 

three choices. 

 

 

Multiple choice 

matching 

Teacher shows the multi letter word with symbol to 

be learned and multiple choices were presented in 

front of students. Teacher shows how to match the 

word with the flash card having same word from the 

three choices. 

 

 

 

 

 

 

 

 

 

 

Allow students 

to follow the 

instructions 

 

Two choice 

identification 

Two choices were presented in front of students by 

the teacher. Teacher shows how to identify / select a 

particular flash card having multi letter word with 

symbol to be taught from two choices provided.    

 

Three choice 

identification 

Three choices were presented in front of students 

by the teacher. Teacher shows how to identify / 

select a particular flash card with multi letter word 

with symbol to be taught from three choices 

provided.    
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Multiple choice 

Identification 

Multiple choices were presented in front of students 

by the teacher. Teacher shows how to identify / 

select a particular flash card with multi letter word 

with symbol to be taught from multiple choices 

provided.    

Generalization Teacher shows different two letter words and 

allows student to select the particular word taught.   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Appendix J 5 

DEPARTMENT OF EDUCATION  
UNIVERSITY OF CALICUT 

TASK ANALYSES FOR ENHANCING FUNCTIONAL WRITING 
PERFORMANCE BASED ON CONVENTIONAL METHOD OF 

TEACHING FOR INTELLECTUALLY DIFFERENT 

 

Dr. A. Hameed Aiswarya M. 
Professor      Senior Research Fellow 
Department of Education       Department of Education 

 

TASK ANALYSIS FOR SCRIBBLING 

A: Basic Details 
Name of the Teacher :Aiswarya M. 
Class                             : Primary 
Age Group                    : 14-16 
Number of students    : 16 
Domain                        : Functional Writing 
Subdomain                   : Pre- Writing 
Sub skill                        : Scribbling 
Prompts                         : Physical prompt & Gestural Prompt 
Rewards                        :  Social Reward 
 

B. CURRENT LEVEL OF FUNCTIONING  

• Able to see 

• Able to follow instructions 

• Able to attend  

 

C. TEACHING LEARNING MATERIALS NEEDED 

• White paper, crayon  

 

D. Task Analysis Teacher’s Activity Learner’s Activity 
Stroke making Teacher shows how to make strokes 

in paper.  

Students listen and repeat 

the same. 

Dot making Teacher shows how to make dots in 

paper. 

 

Allow students to act 

according to the 

instructions 

Zigzag line making Teacher shows how to make zigzag in 

paper. 

Scribbling Teacher shows how to make scribble 

in paper. 
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TASK ANALYSIS FOR JOINING DOTS 

A: Basic Details 
Name of the Teacher :Aiswarya M. 
Class                             : Primary 
Age Group                    : 14-16 
Number of students    : 16 
Domain                        : Functional Writing 
Subdomain                   : Pre- Writing 
Sub skill                        : Joining Dots 
Prompts                         : Physical prompt & Gestural Prompt 
Rewards                        :  Social Reward 
 

B. CURRENT LEVEL OF FUNCTIONING  

• Able to see 

• Able to follow instructions 

• Able to attend  

 

C. TEACHING LEARNING MATERIALS NEEDED 

• White paper, crayon  

 

D. Task Analysis Teacher’s Activity Learner’s Activity 
Dot making Teacher show how to make dot in a paper Students listen and 

repeat the same. 

Dot joining Teacher shows how to join dots in paper 

with sufficient prompts. 

 

 

Allow students to act 

according to the 

instructions 

Picture 

presentation 

Teacher provides a picture of a dotted 

flower 

Dot joining in 

picture 

Teacher shows how to join dots in a picture  

Independent dot 

joining 

Teacher provides instruction to join dots 

independently 

Children carried out the 

talk independently 

 

TASK ANALYSIS FOR TRACING 

A: Basic Details 

Name of the Teacher :Aiswarya M. 
Class                             : Primary 
Age Group                    : 14-16 
Number of students    : 16 
Domain                        : Functional Writing 
Subdomain                   : Pre- Writing 
Sub skill                        : Tracing 
Prompts                         : Physical prompt & Gestural Prompt 
Rewards                        :  Social Reward 
 

B. Current Level of Functioning  

• Able to see 
• Able to follow instructions 

• Able to attend  
 



C. Teaching Learning Materials Needed 

• White paper, crayon  
 

D. Task Analysis Teacher’s Activity Learner’s Activity 
Over writing in Paper Teacher shows how to write one over 

another letter in paper and ask children to 

repeat the same.  

Students listen and 

repeat the same. 

Over writing in 

Blackboard 

Teacher shows how to overwrite letters 

presented in black board using chalk. Ask 

students to repeat the same. 

 

Allow students to 

act according to the 

instructions Over writing in Book Teacher shows how to overwrite letters 

presented in book using crayons. Ask 

students to repeat the same. 

 

TASK ANALYSIS FOR COLOURING 

A: Basic Details 

Name of the Teacher :Aiswarya M. 
Class                             : Primary 
Age Group                    : 14-16 
Number of students    : 16 
Domain                        : Functional Writing 
Subdomain                   : Pre- Writing 
Sub skill                        :Colouring 
Prompts                         : Physical prompt & Gestural Prompt 
Rewards                        :  Social Reward 
 

B. Current Level of Functioning  

• Able to see 

• Able to follow instructions 
• Able to attend  

 
C. Teaching Learning Materials Needed 

• White paper, crayon 
 

D. Task Analysis Teacher’s Activity Learner’s Activity 
Stroke making Teacher shows how to make strokes in paper and 

ask students to repeat the same.  

Students listen and 

repeat the same. 

Dot making Teacher shows how to make dots in paper and 

ask students to repeat the same. 

 

 

 

Allow students to 

act according to the 

instructions 

Zigzag line making Teacher shows how to make zigzag lines in paper 

and allow students to repeat the same.  

Colouring inside 

box 

Teacher shows how to colour inside the box and 

allow students to repeat the activity.  

Colouring inside 

figures 

Teacher shows how to colour inside the figures 

and allow students to repeat the activity 
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TASK ANALYSIS FOR COPYING 

A: Basic Details 
Name of the Teacher :Aiswarya M. 
Class                             : Primary 
Age Group                    : 14-16 
Number of students    : 16 
Domain                        : Functional Writing 
Subdomain                   :Letter Writing 
Sub skill                        :Copying 
Prompts                         : Physical prompt & Gestural Prompt 
Rewards                        :  Social Reward 
 

B. Current Level of Functioning  

• Able to see 
• Able to follow instructions 

• Able to attend  
 

C. Teaching Learning Materials Needed 

• White paper, crayon  
 

D. Task 
Analysis 

Teacher’s Activity Learner’s Activity 

Tracing Teacher shows how to trace strokes in paper and ask 

students to repeat the same.  

Students listen and 

repeat the same. 

Dot making Teacher shows how to make dots in paper and ask 

students to repeat the same. 

 

 

 

 

Allow students to 

act according to 

the instructions 

Joining dots Teacher shows how to make zigzag lines in paper and 

allow students to repeat the same.  

Copying on 

blackboard 

Teacher shows how to copy letters over blackboard 

using chalk. Teacher provides opportunity to each 

student for repeating the activity.   

Copying on 

paper 

Teacher shows how to copy letters over paper using 

pencil. Teacher provides opportunity to each student 

for repeating the activity.   

Copying on 

book 

Teacher shows how to copy letters over book using 

pencil. Teacher provides opportunity to each student 

for repeating the activity 

 

 

 

 

 

 

 

 

 

 



TASK ANALYSIS FOR SINGLE LETTER WRITING   

A: Basic Details 
Name of the Teacher :Aiswarya M. 
Class                             : Primary 
Age Group                    : 14-16 
Number of students    : 16 
Domain                        : Functional Writing 
Subdomain                   :Letter Writing 
Sub skill                        : Single Letter Writing 
Prompts                         : Physical prompt & Gestural Prompt 
Rewards                        :  Social Reward 
 

B. Current Level of Functioning  

• Able to see 
• Able to follow instructions 

• Able to attend  
 

C. Teaching Learning Materials Needed 

• White paper, crayon, writing materials  
 

D. Task 
Analysis 

Teacher’s Activity Learner’s Activity 

Tracing Teacher writes the letter to be taught in a paper 

and ask students to overwrite it.     

Students listen and 

repeat the activity. 

Joining dots Teacher presents letter to taught in dot form and 

show to join the dots in order to make it as a letter. 

Teacher allows children to repeat the activity. 

 

 

 

 

 

 

Allow students to act 

according to the 

instructions 

Copying Teacher shows how to copy the letter in paper and 

allow students to repeat the same.  

Copying on 

blackboard 

Teacher shows how to copy letter over blackboard 

using chalk. Teacher provide opportunity to each 

student for repeating the activity.   

Copying on 

paper 

Teacher shows how to copy letters over paper 

using pencil. Teacher provide opportunity to each 

student for repeating the activity.   

Copying on 

book 

Teacher shows how to copy letters over book using 

pencil. Teacher provides opportunity to each 

student for repeating the activity. 

Independent 

writing 

With physical prompt the teacher teachto equip 

each child to write the letter independently.  

Children receives the 

prompt and did the 

activity.  

 

 

 

 

 

 

 



 412 Impact of Functional Academic Remedial Package 

TASK ANALYSIS FOR TWO LETTER WORD WRITING   

A: Basic Details 
Name of the Teacher :Aiswarya M. 
Class                             : Primary 
Age Group                    : 14-16 
Number of students    : 16 
Domain                        : Functional Writing 
Subdomain                   :Letter Writing 
Sub skill                        :Two Letter Word Writing 
Prompts                         : Physical prompt & Gestural Prompt 
Rewards                        :  Social Reward 
 

B. Current Level of Functioning  

• Able to see 
• Able to follow instructions 

• Able to attend  
 

C. Teaching Learning Materials Needed 

• White paper, crayon, writing materials  
 

D. Task 
Analysis 

Teacher’s Activity Learner’s Activity 

Tracing Teacher writes the word to be taught in a paper and 

ask students to overwrite it.     

Students listen and 

repeat the activity. 

Joining dots Teacher presents word to be taught in dot form and 

show to join the dots in order to make it as a word. 

Teacher allows children to repeat the activity. 

 

 

 

 

 

 

Allow students to act 

according to the 

instructions 

Copying Teacher shows how to copy the word in paper and 

allow students to repeat the same.  

Copying on 

blackboard 

Teacher shows how to copy word over blackboard 

using chalk. Teacher provides opportunity to each 

student for repeating the activity.   

Copying on 

paper 

Teacher shows how to copy word over paper using 

pencil. Teacher provides opportunity to each student 

for repeating the activity.   

Copying on 

book 

Teacher shows how to copy word over book using 

pencil. Teacher provides opportunity to each student 

for repeating the activity. 

Independent 

writing 

With physical prompt teacher equips each child to 

write the letter independently.  

Children receives the 

prompt and did the 

activity.  

 

 

 

 

 

 

 



TASK ANALYSIS FOR SYMBOL ASSOCIATED TWO LETTER WORD WRITING   

A: Basic Details 
Name of the Teacher :Aiswarya M. 
Class                             : Primary 
Age Group                    : 14-16 
Number of students    : 16 
Domain                        : Functional Writing 
Subdomain                   :Word Writing 
Sub skill                        :Symbol associated Two letter word writing 
Prompts                         : Physical prompt & Gestural Prompt 
Rewards                        :  Social Reward 
 

B. Current Level of Functioning  

• Able to see 
• Able to follow instructions 

• Able to attend  
 

C. Teaching Learning Materials Needed 

• White paper, crayon, and writing materials 
 

D. Task 
Analysis 

Teacher’s Activity Learner’s Activity 

Tracing Teacher writes the word to be taught in a 

paper and ask students to overwrite it.     

Students listen and 

repeat the activity. 

Joining dots Teacher presents word to be taught in dot 

form and show to join the dots in order to 

make it as a word. Teacher allows children to 

repeat the activity. 

 

 

 

 

 

 

Allow students to act 

according to the 

instructions 

 

Copying Teacher shows how to copy the word in 

paper and allow students to repeat the same.  

Copying on 

blackboard 

Teacher shows how to copy word over 

blackboard using chalk. Teacher provide 

opportunity to each student for repeating the 

activity.   

Copying on 

paper 

Teacher shows how to copy word over paper 

using pencil. Teacher provide opportunity to 

each student for repeating the activity.   

Copying on book Teacher shows how to copy word over book 

using pencil. Teacher provide opportunity to 

each student for repeating the activity. 

Independent 

writing 

Teacher equips each child to write the letter 

independently.  

Children do the activity 

on his/her own. 
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TASK ANALYSIS FOR SYMBOL ASSOCIATED MULTI LETTER WORD 

A: Basic Details 
Name of the Teacher :Aiswarya M. 
Class                             : Primary 
Age Group                    : 14-16 
Number of students    : 16 
Domain                        : Functional Writing 
Subdomain                   :Word Writing 
Sub skill                        : Multi letter word with symbol 
Prompts                         : Physical prompt & Gestural Prompt 
Rewards                        :  Social Reward 

B. Current Level of Functioning  

• Able to see 
• Able to follow instructions 

• Able to attend  
C. Teaching Learning Materials Needed 

• White paper, crayon, writing materials 
D. Task 
Analysis 

Teacher’s Activity Learner’s Activity 

Tracing Teacher writes the word to be taught in a paper and 

ask students to overwrite it.     

Students listen and 

repeat the activity. 

 

Joining dots 

Teacher presents word to be taught in dot form and 

show to join the dots in order to make it as a word. 

Teacher allows children to repeat the activity. 

Allow students to 

act according to the 

instructions  

 

Copying 

Teacher shows how to copy the word in paper and 

allow students to repeat the same.  

 

Copying on 

blackboard 

Teacher shows how to copy word over blackboard 

using chalk. Teacher provides opportunity to each 

student for repeating the activity.   

 

Copying on 

paper 

Teacher shows how to copy word over paper using 

pencil. Teacher provides opportunity to each student 

for repeating the activity.   

 

Copying on 

book 

Teacher shows how to copy word over book using 

pencil. Teacher provides opportunity to each student 

for repeating the activity. 

Independent 

writing 

With physical prompt teacher equips each child to 

write the letter independently.  

Children did the 

activity 

indepoendently.  

 

 

 

 

 

 



Appendix J 6 

DEPARTMENT OF EDUCATION  
UNIVERSITY OF CALICUT 

TASK ANALYSES FOR ENHANCING FUNCTIONAL 
ARITHMETIC PERFORMANCE BASED ON CONVENTIONAL 

METHOD OF TEACHING FOR INTELLECTUALLY 
DIFFERENT 

Dr. A. Hameed             Aiswarya M. 
Professor      Senior Research Fellow 
Department of Education         Department of Education 

 

TASK ANALYSIS FOR BIG AND SMALL IDENTIFICATION 

A: Basic Details 

Name of the Teacher : Aiswarya M. 
Class                             : Primary 
Age Group                    : 14-16 
Number of students    : 16 
Domain                        : Functional Arithmetic 
Subdomain                   : Pre- Arithmetic 
Sub skill                        : Big and Small Identification 
Prompts                         : Physical prompt & Verbal Prompt 
Rewards                        :  Social Reward 
 

B. Current Level of Functioning  

• Able to see 

• Able to follow instructions 
• Able to attend  

 
C. Teaching Learning Materials Needed 

• Big and Small objects  
 

D. Task 
Analysis 

Teacher’s Activity Learner’s 
Activity 

 

Two choice 

matching 

Teachers shows a big object and two choices were 

presented in front of students. Choices were big object 

and a small object. Teacher shows how to match big 

object together from the two choices.  

.   

 

 

 

 

 

Allow students to 

follow the 

instructions 

 

 

 

 

Three choice 

matching 

Teachers shows a Big object and three choices were 

presented in front of students. Choices were big object 

and two small objects. Teacher shows how to match big 

object together from the three choices. 

 

Multiple choice 

matching 

Teachers shows a Big object and three choices were 

presented in front of students. Choices were big object 

and more than three small objects. Teacher shows how 

to match big object together from the multiple choices. 
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Two choice 

identification 

 Two choices were presented in front of students by the 

teacher. Choices were one big object and two small 

objects. Teacher shows how to identify big objects from 

the two choices.    

 

 

 

 

 

Allow students to 

follow the 

instructions 

 

Three choice 

identification 

Three choices were presented in front of students by 

the teacher.  Teacher shows how to identify big objects 

from the three choices.    

Multiple choice 

Identification 

Multiple choices were presented in front of students by 

the teacher. Teacher shows how to identify big objects 

from the multiple choices.    

 

Generalization 

Teachers shows different objects in different objects 

having different sizes and allow students to 

discriminate big objects.  Repeat the same procedure to 

teach small objects.  

 

 

TASK ANALYSIS FOR LONG AND SHORT IDENTIFICATION 

A: Basic Details 
Name of the Teacher : Aiswarya M. 
Class                             : Primary 
Age Group                    : 14-16 
Number of students    : 16 
Domain                        : Functional Arithmetic 
Subdomain                   : Pre- Arithmetic 
Sub skill                        : Long and Short Identification 
Prompts                         : Physical prompt & Verbal Prompt 
Rewards                        :  Social Reward 
 

B. Current Level of Functioning  

• Able to see 

• Able to follow instructions 
• Able to attend  

C. Teaching Learning Materials Needed 

• Long and Short objects  
D. Task Analysis Teacher’s Activity Learner’s 

Activity 
 

Two choice 

matching 

Teachers shows a long object and two choices were 

presented in front of students. Choices were Long 

object and a short object. Teacher shows how to 

match long object together from the two choices.  

 

 

 

 

Allow students 

to follow the 

instructions. 

 

 

 

 

 

 

Three choice 

matching 

Teachers shows a long object and three choices were 

presented in front of students. Choices were long 

object and two short objects. Teacher shows how to 

match long object together from the three choices. 

 

 

Multiple choice 

matching 

Teachers shows a Big object and three choices were 

presented in front of students. Choices were long 

object and more than three short objects. Teacher 

shows how to match big object together from the 

multiple choices. 



 

Two choice 

identification 

Two choices were presented in front of students by 

the teacher. Choices were one long object and two 

short objects. Teacher shows how to identify long 

objects from the two choices.    

 

 

 

 

 

 

Allow students 

to follow the 

instructions. 

 

Three choice 

identification 

Three choices were presented in front of students by 

the teacher.  Teacher shows how to identify long 

objects from the three choices.    

 

Multiple choice 

Identification 

Multiple choices were presented in front of students 

by the teacher.   Teacher shows how to identify long 

objects from the multiple choices.    

 

Generalization 

Teachers shows different objects in different objects 

having different length and allow students to 

discriminate long objects.  Repeat the same procedure 

to teach short objects.  

 

TASK ANALYSIS FOR MORE AND LESS IDENTIFICATION 

A: Basic Details 

Name of the Teacher : Aiswarya M. 
Class                             : Primary 
Age Group                    : 14-16 
Number of students    : 16 
Domain                        : Functional Arithmetic 
Subdomain                   : Pre- Arithmetic 
Sub skill                        : More and Less Identification 
Prompts                         : Physical prompt & Verbal Prompt 
Rewards                        :  Social Reward 
 

B. Current Level of Functioning  

• Able to see 
• Able to follow instructions 

• Able to attend  
 

C. Teaching Learning Materials Needed 

• Objects  
 

D. Task Analysis Teacher’s Activity Learner’s 
Activity 

 

Two choice 

matching 

Teachers shows a plate of rice and two choices were 

presented in front of students. Choices were more 

quantity of rice in a plate and a less quantity of rice 

in a plate. Teacher shows how to match more 

quantity together from the two choices.  

 

 

 

 

 

 

 

Allow students 

to follow the 

instructions 

 

 

 

Three choice 

matching 

Teachers shows a plate of rice and two choices were 

presented in front of students. Choices were more 

quantity of rice in a plate and a less quantity of rice 

in two other plates. Teacher shows how to match 

more quantity together from three choices. 
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Multiple choice 

matching 

Teachers shows a plate of rice and two choices were 

presented in front of students. Choices were more 

quantity of rice in a plate and a less quantity of rice 

in three other plates. Teacher shows how to match 

more quantity together from multiple choices. 

 

 

 

 

 

 

 

 

 

Allow students 

to follow the 

instructions 

 

Two choice 

identification 

 Two choices were presented in front of students by 

the teacher. Choices were plate of rice with more 

quantity and two plates with less quantity. Teacher 

shows how to identify long objects from the two 

choices.    

 

Three choice 

identification 

Three choices were presented in front of students by 

the teacher.  Teacher shows how to identify more 

quantity from the three choices.    

 

Multiple choice 

Identification 

Multiple choices were presented in front of students 

by the teacher.   Teacher shows how to identify more 

quantity from the multiple choices.    

 

Generalization 

Teachers shows different objects in different objects 

having different quantity and allow students to 

discriminate objects based upon quantity. Repeat the 

same procedure to teach the concept ‘less’. 

 

TASK ANALYSIS FOR SHAPE IDENTIFICATION 

A: Basic Details 
Name of the Teacher : Aiswarya M. 
Class                             : Primary 
Age Group                    : 14-16 
Number of students    : 16 
Domain                        : Functional Arithmetic 
Subdomain                   : Pre- Arithmetic 
Sub skill                        : Shape  Identification 
Prompts                         : Physical prompt & Verbal Prompt 
Rewards                        :  Social Reward 
 

B. Current Level of Functioning  

• Able to see 

• Able to follow instructions 

• Able to attend  
C. Teaching Learning Materials Needed 

• Flash cards, Ribbons, Balloons 
D. Task Analysis Teacher’s Activity Learner’s 

Activity 
Same shape 

matching 
Teacher shows two triangle shapes and says that 
both are same shapes. Teacher asks students to 
repeat the same. Teacher allows students to touch 
each shape and say it is triangle.  

 
 
 

Students listen 
and repeat the 

same. 
 
 

 

Two choice 

matching 

Teachers shows a triangle shape and two choices 
were presented in front of students. Choices were 
circular shape and square shape. Teacher shows 
how to match triangle with the triangle from the two 
choices.  



 

Three choice 

matching 

Teachers shows a triangle shape and three choices 
were presented in front of students. Choices were 
circular shape, square shape and diamond shape. 
Teacher shows how to match triangle with the 
triangle from the three choices 

 
 
 
 
 
 
 
 
 
 
 
 

Allow students 
to follow the 
instructions. 

 
 
 
 

 

 

Multiple choice 

matching 

Teachers shows a triangle shape and multiple 
choices were presented in front of students. Choices 
were circular shape, square shape diamond shape 
and oval shape. Teacher shows how to match 
triangle with the triangle from the multiple choices.  

 

Two choice 

identification 

 Two choices were presented in front of students by 
the teacher. Choices were triangle shape and a 
circular shape. Teacher shows how to identify / 
select triangle shape from two choices provided.    

 

Three choice 

identification 

Three choices were presented in front of students by 
the teacher. Choices were triangle shape, circular 
shape and square shape. Teacher shows how to 
identify / select triangle shape from three choices 
provided.    

 

Multiple 

choice 

Identification 

Multiple choices were presented in front of students 
by the teacher. Choices were triangle shape, circular 
shape square shape and oval shape. Teacher shows 
how to identify / select triangle shape from three 
choices provided.    

 

Generalization 

Teachers shows different objects in different shapes 
and allow student to select triangle shape.  

 

 

TASK ANALYSIS FOR ROTE COUNTING 

A: Basic Details 

 
Name of the Teacher : Aiswarya M. 
Class                             : Primary 
Age Group                    : 14-16 
Number of students    : 16 
Domain                        : Functional Arithmetic 
Subdomain                   : Numeric 
Sub skill                        : Rote Counting 
Prompts                         : Physical prompt & Verbal Prompt  
Rewards                        :  Social Reward 
 

B. Current Level of Functioning  

• Able to see 

• Able to follow instructions 
• Able to attend  

 
C. Teaching Learning Materials Needed 
 

• Oral presentation  
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D. Task Analysis Teacher’s Activity Learner’s Activity 
Oral presentation 

by teacher 
Teacher presents numbers orally to students   Students listen and 

repeat the same. 
Oral repetition by 

students 
Teacher allow students to repeat the numbers 
orally presented by teachers. Provide 
opportunities to have repeated practice.  

 
 

Allow students to 
follow the 

instructions. 
Oral presentation 

by students 
Teacher select one student and asks him to 
orally present the numbers in front of others 
and ask others to repeat. 

Group recitation of 
letters 

Teacher and students together recite the 
numbers 

 

 

TASK ANALYSIS FOR MEANINGFUL COUNTING 

A: Basic Details 
Name of the Teacher : Aiswarya M. 
Class                             : Primary 
Age Group                    : 14-16 
Number of students    : 16 
Domain                        : Functional Arithmetic 
Subdomain                   : Numeric 
Sub skill                        : Meaningful Counting 
Prompts                         : Physical prompt & Verbal Prompt 
Rewards                        :  Social Reward 
 

B. Current Level of Functioning  

• Able to see 
• Able to follow instructions 

• Able to attend  
 

C. Teaching Learning Materials Needed 

• Materials 
 

D. Task 
Analysis 

Teacher’s Activity Learner’s 
Activity 

Visual 
representation 

of objects 

Teacher shows how to connect rote counting with 
meaningful counting.  Teacher counts two objects one 
by one and ay altogether two objects. Teacher allow 
students to repeat the same.    

Students listen 
and repeat the 

same. 

Object with 
number 

matching 

Teacher allow students to count the objects and 
connect it with suitable number symbol. Provide 
opportunities to have repeated practice.  

 
 

Allow students 
to follow the 
instructions. 

Object with 
object matching 

Provide two sets of objects. Teacher shows how to 
select particular number of objects from each set.  

Group counting 
of numbers 

Teacher and students together count the numbers 
 

 

 

 

 



TASK ANALYSIS FOR NUMBER SYMBOL IDENTIFICATION 

A: Basic Details 
Name of the Teacher : Aiswarya M. 
Class                             : Primary 
Age Group                    : 14-16 
Number of students    : 16 
Domain                        : Functional Arithmetic 
Subdomain                   : Numeric 
Sub skill                        : Number Symbol Identification 
Prompts                         : Physical prompt & Verbal Prompt  
Rewards                        :  Social Reward 

B. Current Level of Functioning  

• Able to see 
• Able to follow instructions 

• Able to attend  
C. Teaching Learning Materials Needed 

• Flash cards 
D. Task Analysis Teacher’s Activity Learner’s 

Activity 

Same number 

matching 

Teacher shows two flash cards with numbers and 

pronounce it. Teacher asks students to repeat the 

same.  

Students listen 

and repeat the 

same. 

 

Two choice 

matching 

Teacher shows the number to be learnt and two 

choices were presented in front of students. Teacher 

shows how to match the number with the flash card 

having same number from two choices.  

 

 

 

 

 

 

 

 

 

 

 

Allow students 

to follow the 

instructions 

 

 

 

 

 

 

Three choice 

matching 

Teacher shows the number to be learnt and three 

choices were presented in front of students. Teacher 

shows how to match the number with the flash card 

having number from the three choices. 

 

 

Multiple choice 

matching 

Teacher shows the number to be learnt and multiple 

choices were presented in front of students. Teacher 

shows how to match the number with the flash card 

having same number from the three choices. 

 

Two choice 

identification 

 Two choices were presented in front of students by 

the teacher. Teacher show how to identify / select a 

particular flash card with number to be taught from 

two choices provided.    

 

Three choice 

identification 

Three choices were presented in front of students by 

the teacher. Teacher shows how to identify / select a 

particular flash card with number to be taught from 

three choices provided.    

 

Multiple 

choice 

Identification 

Multiple choices were presented in front of students 

by the teacher. Teacher shows how to identify / select 

a particular flash card with number to be taught from 

multiple choices provided.    

 

Generalization 

Teachers shows different two letter words and allow 

student to select the particular number taught.   

 



 422 Impact of Functional Academic Remedial Package 

TASK ANALYSIS FOR ADDITION 

A: Basic Details 
Name of the Teacher : Aiswarya M. 
Class                             : Primary 
Age Group                    : 14-16 
Number of students    : 16 
Domain                        : Functional Arithmetic 
Subdomain                   : Calculation 
Sub skill                        : Addition 
Prompts                         : Physical prompt & Verbal Prompt 
Rewards                        :  Social Reward 
 

B. Current Level of Functioning  

• Able to see 
• Able to follow instructions 

• Able to attend  
 

C. Teaching Learning Materials Needed 

• Materials 
 

D. Task Analysis Teacher’s Activity Learner’s 
Activity 

Identify the symbol ‘+’ as 
the symbol to add/ join 

two figures. 

Teacher shows the symbol ‘+’and explain its 
use.    

Students listen 
and repeat the 

same. 
Connect each number with 
the symbol ‘+’ and transfer 

the idea to add both of 
them 

Teacher allow students to count the objects 
and connect it. Provide opportunities to 
have repeated practice.  

 
 
 
 

Allow students to 
follow the 

instructions. 

Circle each number and 
put tally mark or slash 
mark according to each 

number 

Provide paper with one tally mark. Teacher 
ask to put ‘+’ symbol and put another tally 
mark after that. Teacher has to provide the 
idea when one tally joins with another then 
it will be two in number   

Count all tally marks and 
write 

Teacher and students together count the 
numbers 

 

 

 

 

 

 

 

 

 

 

 

 



TASK ANALYSIS FOR SUBTRACTION 

A: Basic Details 
Name of the Teacher : Aiswarya M. 
Class                             : Primary 
Age Group                    : 14-16 
Number of students    : 16                         :  
Domain                        : Functional Arithmetic 
Subdomain                   : Calculation 
Sub skill                        : Subtraction 
Prompts                         : Physical prompt & Verbal Prompt 
Rewards                        :  Social Reward 
 
 

B. Current Level of Functioning  

• Able to see 
• Able to follow instructions 

• Able to attend  
 

C. Teaching Learning Materials Needed 

• Materials 
 

D. Task Analysis Teacher’s Activity Learner’s Activity 

Identify the symbol ‘-’ 
as the symbol to add/ 

join two figures. 

Teacher shows the symbol ‘-’and explain   
its   concept of subtraction.    

Students listen and 
repeat the same. 

Connect each number 
with the symbol ‘-’ and 

transfer the idea to 
subtract both of them 

Teacher allows students to students the 
objects and connect it. Provide 
opportunities to have repeated practice.  

 
 
 
 

Allow students to 
follow the 

instructions. 

Subtraction using 
object 

Give two chocolates to one kid and ask 
him to give one to his colleague. Ask him 
to count the remaining chocolates and 
achieve the concept of subtraction.     

Count all tally marks 
and write 

Put two tally marks in one paper. Ask 
students to erase one and achieve the 
concept of subtraction.  

 

 

 

 

 


